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This article presents a general model for university-public school
cooperation based on the experiences of the authors engaged in
such activity. Elements of the cooperation model are: volunteer-
ism, responsiveness bilateral decision making, a nucleus of com-
mitment, and a sense of organizational evolution. These char-
acteristics are operationalized through activities in the areas of

curriculum development. organizational

and educational research.

The nature of the relationship between
universities and public schools has his-
torically becn problematic (Barzun,
1968; Schlesinger, 1967). Various or-
ganizational models designed to foster
cooperative relationships have been pro-
posced, some even implemented; but the
commonsense understanding continues to
be something of the fashion that such
relationships are essentially ideosyncratic,
dependent on the personalitics of the in-
dividuals involved more than any partic-
ular structural approach. Without entirely
discounting the “truth™ of this position,
we submil that there are certain charac-
teristics that appear rclated to at least
initial success in evolving mutually help-
ful relationships.

We suggest in this article such char-
acteristics gleaned from first-hand experi-
ence in establishing a coopcrative rela-
tionship in our case, ERSC.

The Educational Research and Ser-
vices Council (ERSC) is composed of the
three school superintendents who are also
the steering committee of the Regional
Chief School Ofticers Association. two
education faculty members, and the Uni-
versity’s Dean of Education. The group
meets on a regular basis inviting other
members of the educational community
as necessary. This presentation is from
the perspective of the university partici-

and staff development.

pants, with verification from the school
participants.

Essentially, ERSC can be characterized
by five important attributes: volunteer-
ism, responsiveness, bilateral decision
making, a nucleus of commitment and a
sense of organizational evolution.

Volunteerism: Each school district, and
for that matter. the university. is free to
choose whether or not to participate in
an ERSC sponsored activity. Participa-
tion is on a pay-as-you-go basis; an ap-
proach that distinguishes this relationship
from many others where membership
dues are charged and a program then
made available to the membership. In
this way, participants fecl a greater de-
gree of commitment to the activity and
dissatisfaction is minimized.

One of the first functions ERSC spon-
sored was a dinner evening with a na-
tionally recogmized speaker for all the
central office administrators and mem-
bers of boards of education from the sur-
rounding twenty school districts. Part of
the design for the evening was Lo acquaint
these people with the purposes and po-
tential of ERSC. Invitations werc ex-
tended to the superintendents and school
board presidents. School districts were
frec to choose whether or not they wished
to participate. and if so, to what extent.
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Costs were recovered on a per person
basis.

Responsiveness: How well an organi-
zation resonates o the needs of its con-
stituents is a primal measure of organiza-
tional effectiveness. Meeting on a bi-
weckly basis. our group has been able to
respond, in a very immediale way, to
local issues of potentially mutual con-
cern. Frequent, regular, direct contact
allows decisions for programming to be
made quickly. and follow-up procedures
straight-forward. Further. this sort of in-
teraction results in a degree of role trans-
formation between university and public
school personnel. One is. to a degree,
able to empathize with the other.

For instance. a newly appointed super-
intendent perceived one of the short term
goals of his school board to be to en-
hance communication skills of the district
and building level admnistrators vis-a-vis
the faculty and the public. Through
ERSC, a small grant proposal was written
to a state source of funding for public
service employee management skills en-
hancement. This grant will largely under-
write the cost of a two-day workshop and
follow-up on communication skills devel-
opment for the districts’ administrators.

Bilateral Decision-Making: Clearly in-
volvements such as research projects, for
instance, may be of more interest to uni-
versity personnel; while certain inservice
programs would be of more interest to
school people. Such one-sided projects
are managed on a quid pro quo basis.
Mutually interesting projects  are,  of
course. jointly developed.

A project mvolving survey rescarch,
the development of a comprehensive
service delivery model for gifted educa-
tion, and a proposal to the SEA to imple-
ment and test unique clements of the
model is an example of a joint project
with components of special interest both
to the university and the schools. This
project is currentlv in progress and will
be described later.

Public school oflicials and universitv
faculty /administrators need be sensitive
to the sometimes diverse interests of cach
group as well as different client and or-
ganizational pressures. Each group’s goals
and perceived missions are not alwavs
parallel. Therefore. ERSC has deter-
mined that even if projects are not suffi-
ciently mutually acceptable to be con-
ducted under ERSC auspices. such
projects are open to being pursucd
independently with the tacit cooperation
of all members.

Nucleus of Commitment: As deseribad
above, the school supertendents and the
university administrators and faculty who
originally met to develop the cooperative
effort have remained on the executive
committee. Not only do these individuals
share that feeling of ownership and re-
sponsibility peculiar to the creators of
things new; but the time and resources
mutually expended have resulted in
closer emotional ties between the mem-
bers.

Organization Evolution: ERSC mem-
bers share the perspective that it is im-
portant for this organization to retain a
high degree of flexibility in order to re-
main responsive to the arca’s needs.
Further, the future directions open to
ERSC are subject to ongoing speculation.
Representatives from several other edu-
cational groups (principals’ organiza-
tions. school business. oflicers™ group,
intermediate district officials, curriculum
directors. ete.) were invited to a recent
meeting to share i the planning for the
coming vear. Yet, circumstances have, to
a large degree, been allowed 1o prescribe
the direction of this organization. The
executive committee is comlortable with
this arrangement as the relationship em-
bodied by ERSC is viewed from a de-
velopmental perspective,

These organizational characteristics are
operationalized in the spirit of compre-
hensive educational planning for fifteen
school districts in the arca. ERSC activi-
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tiecs may be described in terms of curric-
ulum, organization. staff  development
and research,

In the area of curriculum, there are
currently two projects in the early plan-
ning stage. The first involves a response
to the need for gifted program develop-
ment at all grade levels. Recognizing the
diverse character of the various districts
and respecting the concept of local
autonomy. a team of university faculty
and assistant superintendents are devel-
oping a universal model for gifted pro-
gramming implementation. The model
illustrates through modified flow charting
the implications of various ideological
positions toward gifted education, the
necessary support group to identify and
encourage, the requisite staff training,
facilities and equipment necessary, and
the resultant programs that emerge from
formative decisions.

Such activity is not cnly stimulating to
university faculty intercsted in expanding
on the theoretical implications, but should
be imminently useful to most of the
school districts in the area currently
grappling with these questions. ERSC
may approach the state cducation agency
for money to develop area wide assess-
ment research techniques based on this
general model.

Other opportunities for cooperative en-
deavors around the process of curriculum
articulation within districts are also en-
visioned. In all cases, where the focus of
our collective eflorts has been curricular
in  nature, successful outcomes are
achieved when the interaction is char-
acterized by: 1) local yet shared owner-
ship of the curriculum oroblems, 2) a
clearly perceived need for the activity,
and 3) shared responsibility for the suc-
cess and subsequent refinement of the
project.

Responses to felt organizational nceds
constitutes an important area of activity.
ERSC is sponsoring a series of in-service
modules this spring for local school board
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members. A fall course for new school
board members is being planned. Further,
ERSC is studying the whole field of in-
service training for middle management
personnel. Through ERSC, superinten-
dents are sceking resources to engage
principals and other building staff in re-
newal and rethinking of their approaches
to a broad spectrum of work centered
1ssues.

Other staff development projects will
be possible through ERSC. Unique ap-
proaches have been discussed by which
the university is able to generate FTEs
through non-conventional, custom made
programs/consultancies to individual
school districts. Still other examples of
staff development projects include a com-
prehensive communication and interper-
sonal skills inservice for one district’s
administrative staff, school board mem-
bers and teachers. In vyet another in-
stance, area administrators, curriculum
coordinators and department heads from
many districts will participate in an ERSC
sponsored workshop on curriculum ar-
ticulation processes and program evalua-
t:on techniques.

Much of the above holds potential for
field-based research, curriculum and pro-
gram evaluations. or program develop-
ment through joint grants. Specific re-
search activities include one district’s
efforts at evaluating their efforts in teach-
ing higher level cognitive processes to
fifth graders in social science classes;
assessment of faculty knowledge bases
and sources underlying programming for
giftedness; and an ATI study of pupil
learning styles and methods of phonics
instruction. Several other research efforts
are also in progress and are coordinated
under ERSC auspices. thus allowing for
equitable assignment and quality control.
Moreover, the council acts as coordinat-
ing mechanism for university faculty who
wish to conduct research in the schools.
This practice promises to reduce several
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of the problems associated with research  adeas inan encouraging, supportive al-

projects in a university community., mosphere of other educators,
Beyond these specific projects, ERSC
has begun to extend the thinking of both References

university and school personncl. Both Barzun, I The American University,
parties are beginning to see ERSC as a ¢ o' Harper:and Row, 1965,

g - ) " Schlesinger, A. The university in an
mechanism  for _aﬂmm an ()_pp()rlun'lt_\e society. The Massachusetts Review,
heretofore unavailable to experiment with 8. 470-476,

Language and Literacy. The Social Psychology of Reading. Volume 1. John Ed-
wards (Editor). Institute of Modern Languages, Inc.. Silver Springs, Maryland, 1981,
244 pp. The editor maintains that because of the fundamental nature, reading has
always attracted much interest by the researcher. In the area of reading there is a
large social psychological component. This book. then, is focused on that aspect,
and with the full conviction tha tlearning to read does not occur in a vacuum. but
rather in a social environment. One chapter, for example deals with the socio-
economic factors of ones class, dialect differences, and teacher expectations in
relation to learning progress. The opening chapter provides a review of literature
on sex differences in reading—North American girls are found to be superior to
hoys, but not a global phenomenon. Cultural factors seem to he the cause for such
differences. The second chapter deals with the matter of ‘speed reading.” The third
chapter deals with the factor of ‘motivation.” and seeks to deal with the question of
Why so many persons with an opportunity fail to learn to read effectively? In
chapter 4 classroom organization is examined in relation (o reader motivation, and
where some degree of freedom of pupils has a distinct advantage over the older
traditional ‘stiff discipline’ approach. Chapters 7 and & deal with the bilanguage
approach. and where in Canada the research suggests a detriment to each langnage.

Tales from the Mohaves Herman Grey. The University of Oklahoma Press. Norman,
Oklahoma. 1980, 94 pp. In the eight Mohave tales the author offers emjoyable and
exciting reading as well as u fresh look at a remarkable Indiun culture The tales
center on the adventures of the mythical hero, Swift Lance, and the stories told him
by his grandmother. White Flower. Some stories—"The Spirit Deer.” for example—
are legendary and illustrate well the Mohave concepts of the relationship between
people and nature. others, such us those telling of Swift Lunce’s trip to Apache land
and the war against the Pimas, arc histoncal rather than legendary They touch on
the traditions and values of the Mohaves while describing the incessant raiding that
was an integral part of Mohave life. The author. Herman Gray. is a Mohave

Civilization and the Story of the Absentee Shawnees. As Told to Florence Drake by
Thomas Wildcat Alford The University of Oklahoma Press. Norman. Oklahoma.
1980, 202 pp. Thomas Wildeat Alford. born of parents of the Absentee Shawnee
tribes of Indians in 1860, relates the storv of his life and his tribe during the period
from which the influence of the white race first began 1o be felt. up to . . when
wo called civilization of the white man . . supeiceded almost to annihilation the old
tribal mode of life. In this book the great-grandson of Techumseh recounts the story
of the impact of the white man’s civilizanon upon the Shawnee Indians Thomas
Wildcat Alford was one of the first of his tribe to attend Hampton Institute, Vir-
ginia. Upon returning to his tribe. he became an important figure mn its affuirs The
author, Florence Drake. was a resident of Alford’s home city of Tecumseh.
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