










































































































not frequently using to . think aloud nor to problem solve 

through overt use of 1 anguage as the teacher monitors their process . 

These uses of language, which Barnes also found absent in his studies, 

are not consistent with the teacher-student ratio of utterances demon­

strated in this sample. Instead, the lecture mode of instruction 

characterizes the teaching style of this sample, a style which does 

not teach students how to use oral language as an active instrument 

for reorganizing their perceptions, inferences, and conclusions. 

In a lecture format, language is used to teach. But, in not demanding 

that students verbalize their learning, teachers are not encouraging 

the use of language to learn. 

Although there are limitations on this finding due to the small 

sample, the mean number of morphemes per utterance in this study 

exceeds the recommended number when information is to be processed 

by adults. According to Miller (1956) nine is the maximum number of 

morphemes per utterance which can be processed without loss of data. 

The mean of ten in this study implies that excessive demands may be 

placed on the information-processing abilities of secondary students. 

The analysis of mean morphemes per minute was computed for 

approximately one-third of the available transcriptions. Although 

there are no comparable data in the literature on the language of 

classroom teachers, the mean of 155 morphemes per minute can be compared 

with the standard for a stenographer taking shorthand. According to the 

Occupational Outlook Handbook (1979), designed to describe opportunities 
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in government work, stenog:-aphers who apply for jobs in the fedeial 

government must be able to take shorthand at 100 words per minute 

(p. 103). The average of 155 morphemes per minute in this study is 

not direct1y comparable, since th~re may be up to three morphemes per 

word. Nevertheless, the morpheme unit is counted in preference to the 

~'iord because. each morpheme is a separate unit to be processed, and 

therefore, the student must register it and deal with it in a lecture 

situation. If teachers are expecting students to take notes over 

lecture materia1 delivered at this rate, they are making demands which 

may exceed those on trained stenographers. Learning disabled students · 

who lack writing skills could not produce usable notes at this rate. 

If teachers do not assign note-taking, but are asking students to 

process this information, the learning disabled student who demonstrates 

response latency, as found by Wiig and her associates (1976), can be 

expected to experience considerable difficulty with this teaching 

style. 

The findings of this study raise some serious questions about the 

appropriateness of the teaching style in core courses of secondary 

schools for learning disabled students . The lecture format, limited 

checks for understanding of directions, and low rate of responses by 

students are contrary to usual practices in special programs for the 

learning disabled. If such teaching style is stable over time, as 

Bellack et al. (1966) argued, mainstreamed learning disabled students 

may be subjected to a teaching style which is not conducive to learning. 
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Those students whose strengths lie in oral language skills with deficits 

in vlritten, language skills have Jew opportunities to demonstrate under­

standing of material during a class session. Students who experience 

problems in conceptual thinki ng apparently do not have the chance to 

try out the-ir grasp of material through questioning by the teacher 

before they must be assessed on their written .responses to questions. 

Though the teaching style demonstrated in this study may meet the needs 

of the achieving student, there .are major disadvantages for the learning 

disabled student. Demands placed on the lea rning disabled student in 

mainstream classes by the oral language behaviors of teachers appear to 

fail to take into account the special learning characteristics of this 

population . 

Results of preliminary information on assignment of written 

work indicates that teachers in this sample appeared to employ a number 

of objective tests or worksheets which would require students to 

v1rite no more than one or two words to fill in a bl ank. A question 

wh ich \'las not addressed by t his study is the amount of readi ng which 

the student must successful ly perform in order to be able to supply 

the correct written insertions. Although the writing task i s min imal, 

there may be strong demands on another language skill. 

The extent to which teachers expect students to take notes, either 

from class lectures or from reference sources, has implications for 

teaching skills of outlining and recording key words or phrases . This 

finding may also have implications for writing rate since task completion 

could be expected to be a factor in classroom success. 
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The finding that teachers assign narration with the lowest 

frequency has implications for the manner in which writing is assessed . 

This ranking by teachers suggests that asking students to write a 

story in order to assess their writing may not tap the sk ill s which 

are most in demand in the classroom. 
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Inforinati ves 

APPENDI X A 

Coding Sys tern 

The purpose of informatives is to report, describe, explain or 

persuade the listener of the truth of an assertion. 

Representatives. Representatives are statements (never questions) 

which are straightforward reports of events which occurred or which 

habitually recur .in objective reality. These statements can be verified 

by a second observer or by consulting standard reference works such as 

textbooks, dictionaries, encyclopedias, atlases or almanacs. They are 

factual statements. 

Examples: 

Napoleon was defeated at Waterloo. 

Twenty-four students are enrolled in this class. 

Opinions. This category represents interpretations by the teacher 

of academic content which has just been presented or is about to b~ 

presented. The statements are similar to statements of fact but they 

are not objectively verifiable. They represent the teacher's judgments. 

Examp 1 es : 

Improper fractions aren't any more difficult than what you've done . 

A constitutional convention wouldn't be a good idea. 

Commissives. Commissives are statements (never questions) which 

commit the teacher to a specific course of action in the future, some­

times conditionally. They also serve to structure future lessons. 

Examp 1 es: 

Tomorrow 1'11 give you your grades for the essay. 



If you earn 100% on the quiz~ you won 't have any homework. 

Elicitations 

Elicitations function to evoke linguistic responses about subject­

matter content. 

Yes-No Questions. This is a question which can be answered either 

yes or no; it demands no further explanation. The information requested 

might be from previous lectures or assigned readings. 

Examples: 

Does water boil at 212° F. at sea level? 

Does this selection illustrate the elements of a lyric poem? 

Wh-Questions. These are questions which begin with what, when, 

who, why, where, how, or how many. These questions may be requests 

for information from lectures or readings, or they may ask a student 

to integrate or draw inferences or conclusions from what he has heard 

or read. 

Examples: 

What is the boiling point of water at sea level? 

Why did the United States enter.World War II? 

Imperatives. This category represents direct req uests for the 

student to give a language response. It includes calling on a specific 

student to make a contribution. 

Examples: 

. List the major causes of water pollution. 

Anne, answer the first question on page 5. 



Checks 

Checks differ from elicitations in that checks are requ~sts far 

information about the status of the student in the class rather than 

about the content of the lesson . The purpose of a check is to determine 

whether the lesson can proceed or not. 

Yes-No Questions. This is a question which can be answered either 

yes or no; it demands no further explanation. 

Examp 1 es: 

Does everyone have the book open at page 15? 

Are there any questions? 

Wh-Questions. These are questions which begin with what, when, who 

~' where, how, or how many. 

Examp 1 es : 

How many of you have finished copying the list? 

What questions do you have before we begin the test? 

Commands 

The purpose of commands is to direct t he non- verba l behavior of 

a l istener, to evoke a motor response . Commands thus differ from 

Imperatives, which request a language response. 

Direct Commands. This is an unequ i vocal order, which specifies 

the behavior expected. 

Examp 1 es: 

Turn in your papers . 

Copy the first four problems on page 21. 

Indirect Commands. This is a request by impl i cati on on ly. I t 



requires the lis~ener to i nfer t he expected behavior. 

Examples: 

The noise in the hall is getting worse (Close the door) . 

I have to move these books to the closet (Hel p me carry them). 

Expressives 

Expressives function to ventilate feelings, states of being or 

judgments of the adequacy of performance of another. 

Feedback. These are statements produced in direct response to an 

answer or other behavior from ~ student . Feedback provides an evaluation 

of the student's statements or actions. 

Examp 1 es: 

That's right. You did a good job on that assignment. 

I really like the way all of you are working today . 

Comwents . This category rep resents statements by the teacher of 

how s/ he feels in relation to an environmental condition or an event 

occurring i n t he room. These are subjec_tive statements unrelated to 

a specific answer or behavior from a student. 

Examp 1 es: 

This is a beautiful day . 

I'm in no mood for nonsense today, so I hope you're on your best 

behavior. 



CATEGORIES OF WRITTEN LANGUAGE BEHAVIORS IN THE CLASSROOM 

The following definitions and examples describe some of the types of 

written assignments made by teachers in secondary classrooms . Please 

determine which of these types of assignments you present most frequent ly 

to your classes. 

Indication 

This type of writing requires no more than a partial response; the 

student doesn't have to write a complete sentence but only fills in 

an item or marks a selection from several choices. 

Examples: 

True/false quiz Worksheet 

Multiple choice quiz Library call slip 

Vocabulary or spelling list 

Facilitation 

This category includes writing for the purpose of assisting the writer 

or another person with a subsequent or present task. Facilitation 

includes those behaviors · usually called study skills which help to plan 

and organize work. 

Examples: 

Note-taking during a lecture Daily Schedule 

Outline for a paper Taking notes from encyclopedia or other 

Directions for homework reference work 

Description 

This category includes any task which explains what an object, person, 

place or service is like, in terms of physical or funct iona l features. 

The sequence of reporti ng is logical order. The items being described 



are relatively static in space and time or they habitually move in a 

predictable way. 

Examples: 

Report on photosynthesis 

Creative essay on life in the yeai 2000 

Description of art works in a museum 

Rules for use of the chemistry lab 

Narration 

This category includes stories which are told in chronolog.ical order. 

Stories may be records of factual events or fictional writings. The 

people, places and events are depicted as dynamic and in the process 

of change or conflict. 

Examples: 

Short story 

Biography or autobiography 

Essay on field trip 

Treatise 

Treatise writing expresses an idea or discusses an issue. This is a 

mature form in that the writer must present statements followed by 

supportive evidence from reference sources, textbook or life experience. 

This category typically requires students to state their position on a 

topic or to formulate decisions or make value judgments. 

Examples: 

Interpretation of literature 

Comparison/contrast of nations, governments, philosophies, etc. 

Statement of position with supportive documentation 

Argument for or against an ideology or an issue 



APPENDIX B 

TEACHER SELF-REPORT INSTRUMENT 

Directions 

Please read carefully through the attached descriptions of 
Categories of Oral Language Behaviors and Categories of Written 
Language Behaviors. Consider your own classroom in terms of the . 
ki.nd of 1 anguage you use and the type of assignments you give. 
Rank the frequency with which you use the oral language behaviors 
described and the frequency with which you require students to 
complete the types of wri t ten assignments described. Use the 
numeral l to show the most frequent behavior or assignment, and 
the numeral 2 to show the next most frequent behavior or assign-
ment and the-numeral 3 to indicate the next most frequent behavior or 
assignment, and so·forth. Use ten numerals to rank oral language 
behaviors and five ·numerals to .rank assignments for wriTten work . 
CATEGORIES RANK RANKING SCALE 

Oral Language Behaviors 

Yes-No Questions 

Wh-Questions 

Imperatives 

Checks 

Corrmands 

Representatives 

Commissives 

Feedback 

Opinions 

Corrrnents 

Assignments for Written Work 

Indication 

Facilitation 

Description 

Narra:ion 

Treatise 

l 
Most 
Frequent 

1 
Most 
Frequent 

10 
Least 
Frequent 

5 
Least 
Frequent 
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Institute for Research in Learning Disabilities 
Emphasis on Adolescents and Young Adults 

Carruth-O'Leary Hall 
Room313 
Lawrence. Kansas 66045 
(913) 864-4 780 

The University of Kansas IRLD now has a number of reports available that de­
scribe studies conducted by, or under the auspices of, Institute researchers. 
In addition, several papers have been prepared by Institute staff members which 
address issues related to research on learning disabilities in adolescents. The 
following Research Reports and Research Monographs are now available (on a pre-
paid basis) for the cost of postage, reproduction! and_han~ling (~2.00 each, unless 
otherwise noted) from: Coordinator of Research D1ssem1nat1on, Inst1tute for Re­
search in Learning Disabilities, 313 Carruth-O'Leary Hall, The University of 
Kansas, Lawrence, Kansas 66045. 

RESEARCH REPORTS 

No. 1. 

No. 2. 

No. 3. 

An Investi ation of the Demands on Oral Lan ua e Skills of 
Disabled Students in Secondary Classrooms--Mary Ross Moran 
1980) 

The demands placed upon students in mainstream secondary class­
rooms by the oral language behaviors of teachers were investigated by 
applying 12 categories of utterance types to audiotape-recorded class 
sessions. Data were analyzed for the total group of 32 teachers, for 
junior and senior high teachers, and for teachers of various subject 
areas. Analysis of variance revealed significant differences in favor 
of lectures over questions, commands over checks of understanding of 
commands, and commands over feedback. Results support a conclusion 
that the lecture format of secondary core classrooms does not take 
into account the learning characteristics of learning disabled stu­
dents. 

Identification of learnin Disabled 
Gordon R. Alley, Donald D. Deshler, 

The identification of learning disabled adolescents for program 
placement is a major concern of school personnel. An array of problems 
are associated with the identification of learning disabled populations 
ranging from the use of the best differentiating characteristics to the 
types of measures used . The identification model discussed in this 
article attempts to address some of these problems. The Bayesian ap­
proach is an alternative to traditional methods that rely primarily on 
psychometric data or classroom/clinical observation for identification 
decisions. 

Identification Decisions: Who is the Most Consistent?-- Gordon R. Alley, 
Donald D. Deshler , and Daryl Mellard (January, 1980) 

In an attempt to analyze the assumption that a multidisciplinary 
team approach is necessary for identification and evaluation of LD 
students, this study was designed to: (a) examine the type of judg­
ments on LD characteristics rendered by different team members and 



No. 4. 

No . 5. 

No. 6 . 

No. 7. 

(b) explore which of the groups typically represented on a staffing 
team was most homogeneous in making deci sions on LD students. The 
consis tency of j udgment among groups were comparab le when making 
judgments on LD and non-LD characterist i cs . Thus, the findings were 
supportive of the multidisciplinary approach to identification and 
evaluation of LD children and youth. 

Devel opment and Validation of an Occupational Ski lls Asses sment 
Instrument --R. Mark Mathews, Paula L. Whang, and Stephen B. Fawcett 
(January, 1980) 

The development and vali dation of an occupati onal skills assess­
ment instrument designed t o descri'be accurately a participant 's actual 
level of occupational skills in a ·variety of job-related situations is 
reported. The results show that: (a) the situations involved in the 
assessment were considered by participants and employment experts t o be 
important and representative, (b) · the satisfaction ratings of employment 
experts we re correlated with the observed performance of part i ci pants, 
and (c) parti cipant performance as observed with the behavioral assess ­
ment instrument was correlated with observat ions using another method 
of measuring job- related behavior. 

Behavioral Assessment of Occupat iona l Skills of Learning Disabled 
Ado l escents --R. Mark Mathews, Pau l a L. Whang, and Stephen B. Fawcett 
(January, 1980) 

This study, using direct observa tion and measurement techniques, 
analyzed the differences in occupational ski ll s among learni ng disabled 
youths and t heir non-learning di sabled peers. The results showed l ow 
level s of employment -rel ated ski l ls for both groups of hi gh school 
ado lescents. However, the non-LD high school students pe rformed sig ­
ni fica ntl y better on the job- rela t ed ski ll s. These differences were 
more mar ked for non-social interaction skills . 

Behavioral Assessment of Job-Related Skill s: Implications for Learn i ng 
Disabled Young Adults--R. Mark Mathews, Paula L. Whang , and Stephen B. 
Fawcett (January, 1980) 

This study , using di rect observation and measurement techniques, 
analyzed the occupa t ional skills of unemployed and successfully em­
ployed adults. The results showed tha t the empl oyed adults performed 
significantly better on each of the thirteen job-related sk ill s involved 
in the occupa ti onal skills assessment. These differences were 
cons i stent across job-finding and job-retention skills. 

Formal Reasonin Abilities of Learnin Disabled Adolescents: 
for Mathemati cs Instruction--Thomas M. Skrtic January, 1980 

This investigation sought to determine the level of formal reasoning 
in mathematics of LD adolescents. The results of the study suggest that 
LD junior high school students are function i ng at the concrete operations 
stage of Pi aget 's developmental sequence . The need for mathematics inter­
ventions which use enactive and iconic, as well as verbal/symbolic, re­
presentations is stressed. 



No. 8. 

No. 9. 

No. ' 10. 

No. 11. 

.... 

No. 12. 

No. 13. 

No. 14. 

No. 15 . 

TheRe ular Classroom Interactions of Learnin Adolescents 
and Their Teachers --Thomas M. Skrtic January, 

This study examined the interactions of LD students and their teachers 
through direct observation in regular classrooms. Results indicated that 
teachers were equitable in their interactions with LD and non-LD students 
and did not perceive LD students as more hyperactive, defiant, or 
dependent than non-LD students. Even though LD students were treated 
like non-LD students, they perceived less approval and more disapproval 
from their teachers and were happy in their regular classrooms signif­
icant ly less often than non-LD students . 

The Homogeneity of Identification Decis i ons by Different Groups on LD 
Adolescents--Donald D. Deshl er, Gordon R. Alley, Daryl F. Mellard, and 
Michael M. Warner (January, 1980) 

Rel iabil ity and Validity of the Bayesian Identification Procedure for 
Learning Disabled Adolescents --Gordon R. Alley , Donald D. Deshler , 
Daryl F. Mellard, and Michael M. Warner (January 1980) 

A Multi -Trait, Multi-Method Analysis of the Bayesian Screening Instru­
ment and Test Battery for LD Adolescents- -Gordon R. Alley, Donald D. 
Deshler, Daryl F. Mellard, and Michael M. Warner (January, 1980) 

Three related studies were designed to address some key issues 
confronting the learning disability fie ld concerning the identification 
of learning disabled adolescents . The first study (No. 9) addressed 
the question of which group(s) of professionals or parents make the 
most homogeneous identification decisions on lea rning disabilities 1 

criteria . In the second study (No. 10), the temporal and interscorer 
reliability as wel l as the construct and content validity of the · 
Modified Componen t Disability Instrument was investigated. The re­
liability and validity of the Modified Component Disability Check-
list and Secondary Test battery were investigated in the third study 
(No. 11). 

An Epidemiological Study of Learning Disabled Adolescents in S~cond­
ary School s: Details of the Methodology--Jean B. Schumaker , M1chael 
M. Warner, Donald D. Deshler, and Gordon R. Alley (January , 1980) 

An Epidemiological Study of learning Disabled Adolescents in Secondary 
Schools: Achievement and Ability, Socioeconomic Status , and School 
Experiences--Michael M. Warner, Gordon R. Alley, Jean B. Schumaker, 
Donald D. Deshler, and Frances L. Clark (January, 1980) 

An Epidemiological Study of learning Disabled Adolescents in Secondary 
Schools: Academic Self-Image and Attributions --Donal d D. Deshler, 
Jean B. Schumaker, Gorcon R. All ey, Michael M. Warner, and Frances L. 
Clark (January , 1980) 

An Epidemiological Study of Learning Disabled Adolescents in Secondary 
Schools: Health and Medical Aspects --Gordon R. Alley, Donald D. Deshler, 
Michael M. Warner , and Jean B. Schumaker (January , 1980) 



No. 16. An Epidemiological Study of Learning Disabled Adolescents in Secondary 
Schools: Behavi ora l and Emotional Status From the Perspective of Parents 
and Teachers--Gordon R. Alley, Michael M. Wa rner, Jean B. Schumaker, and 
Donald D. Deshler (January, 1980) $3.00 

No. 17. An Epidemiological Study of Learning Disabled Adolescents in Secondary 
Schools: The Relationship of Family Factors to the Condition of Learning 
Disabilities--Jean B. Schumaker, Donald D. Deshler, Gordon R. Alley, and 
Michael M. Warner (January , 1980) 

No. 18. An Epidemiological Study of Learning Disabled Adolescents in Secondary 
Schools: Social Status, Peer Relationships, Time Use and Activities 
In and Out of School--Donald D. Deshler, Jean B. Schumaker, Michael M. 
Warner, Gordon R. Alley, and Frances L. Clark (January, 1980) 

No . J9. An Epidemiological Study of Learning Disabled Adolescents in Secondary 
Schools: Use of Support Systems In and Out of School--Donald D. Deshle~ 
Gordon R. Alley, Michael M. Warner, Jean B. Schumaker, and Frances L. 
Clark (January, 1980) 

No. 20. An Epidemiological Study of Learning Disabled Adolescents in Secondary 
Schools: Classification and Discrimination of Learning Disabled and 
Low-Achieving Adolescents --Michael M. Warner, Gordon R. Alley, Donald 
D. Deshler, and Jean B. Schumaker (January, 1980) 

No. 21. 

The University of Kansas Institute for Research in Le arning Dis­
abilitits has collected a broad array of data to form an epidemiological 
data base on LD adolescents and young adults. Data have been col lected 
from learning disabled, low-achieving, and normal-achiev i ng adolescents 
as well as from their parents and teachers. In addition, information 
from the environmental setting of the LD adolescents which pertains to 
interventions applied on behalf of the student, relationships with others, 
conditions under which he/ she operates and support systems available for 
his/her use has also been collected. These data have been considered in 
relation to data on specific learner characteristics to gain a more 
complete profile of the older LD individual. Research results presented 
in Research Reports 12 through 20 detail ·findings from this comprehensive 
epidemiology study conducted during 1979-80 by the Institute. It is im­
portant for the reader to study and view each of these individual reports 
in relation to this overall line of research. An understanding of the 
complex nature of the learning disability condition only begins to emerge 
when each specific topic or finding is seen as a partial, but important, 
piece of a larger whole. 

The Current Status of Young Adults Identified as Learning Disabled During 
Their School Career--Warren J . White, Jean B. Schumaker, Michael M. 
Warner, Gordon R. Alley, and Donald D. Deshler (January, 1980) 

This study sought to examine among learning disabled and non-learning 
disabled (NLD) young adults a broad array of factors known to be indic­
ative of personal, social, and vocational success. The results indicate 
that the LD young adults sampled appear to be adjusting as well as the 
NLD sample in a number of important areas (e.g., getting and maintaining 
employment, having friends, etc. ) . However, LD young adults reported 
they were significantly less satisfied with their employment situation 
and their contacts with parents and relatives. They were much l ess 
involved in recreational and social activities and few had plans for 
further education and training. 



No. 22. An Observational Study of the Academic and Social Behaviors of Learning 
Disabled Adolescents in t he Re ular Classroom--Jean B. Schumaker, Jan 
She 1 don-Wi 1 dgen, and Jar.1es A. Sherman January, 1980) 

This study examined the cl assroom performance of LD adolescents and 
the performance of their peers who are successful participants in the 
classroom environment. Data from live observations of 47 pairs of 
students (one LD and one non-LD student) were analyzed. The data 
reveal that the majority of student time was spent attending to work 
material and that very little interaction occurs between students and 
teachers. LD students spent more time in reading, writing, and note­
taking and spent greater lengths of uninterrupted time in these beha­
viors. LD students engage in somewhat more rule violations in the 
classroom than non -LD students and interact as frequently and with as 
many peers as non -LD students. Resu l ts of this study suggest that 
there are many similarities and few differences between LD adolescents 
and their non-LD peers with regard to study, social, and classroom 
behaviors overtly observed in their regular cl assroom. 

No. 23. An A olication· of Attribution Theor to Develo in Self-Esteem in Learn ­
ing D1sab ed Adolescents--Nona Tollefson, D.B. Tracy, E. Peter Johnsen, 
Sherry Borgers, Meridith Buenning, Art Farmer, and Charles Barke (January , 
1980) 

No. 24. 

No. 26, 

The study found that LD adolescents did not differ significantly 
from non-LD adolescents in their responses to genera l sel f-esteem and 
attribution questionnaires. Effort attribution training brought no 
significant increase in effort attributions for the experimental group 
of LD students. Effort attributions were high prior to the training 
and remained high after training, but no significantly higher scores 
were obtained. For LD students data from the general attribution mea­
sures and the task specific attribution measure were contradictory. 
LD students would report that effort was a factor that explained suc­
cess or failure in achievement tasks, but report that factors other than 
effort explained their personal success or failure on a specific spell­
ing task . 
Performance of Learning Disabled High School Students on the Armed 
Services Vocational Aptitude Battery--G. Mack Harnden, Edward L. 
Meyen, Gordon R. Alley, and Donald D. Deshler (January, 1980) 

This study examined the performance of 24 LD high school students 
on the Armed Service Vocational Aptitude Battery. A total of 29.2% of 
the LD subjects were found to qualify for enlistment in the Army based 
on the requirements for high school graduates, while 16.7% qualified 
based on the non-high school graduate requirements. Based on high 
school graduate requirements, 33.3% qualified for the Mari ne Corps, 
37.5% qualified for the Navy, and 4.2% qua l ified for the Air Force . 
The vocational areas in which the students qualified most frequently 
were Skilled Technical, Clerical, Combat Arms, Machine and Veh ical 
Operators and Food Service, and General ~aintenance. 

Analysis of Cognitive Abilities of Adolescents Learning Disabled 
S ecificall in Arithmetic Com utation--Edward L. Pieper and Donald 
D. Deshler January, 1980 



No. 27. 

No. 28. 

The purpose of this investigation was to identify a group of 
adolescents homogeneously defined as exhibiting a "specific learning 
disability in arithmetic" and to determine if cognitive processes as 
measured by visual-spatial, visual-reasoning, and visual-memory tasks 
are related to the academic task failure exhibited by this population. 
The results of this study indicate that there is a relationship between 
two of the major components in the learning disabilities definition-­
academic task failure and specific cognitive abilities. There is valid­
ity to the above two components of the LD definition when a very specific 
population of students disabled in arithmetic have been identified. 

A Oom arison of Learnin Disabled Adolescents with S ecific Arithmetic 
and Reading Disab i l ities--Edward L. Pieper and Donald D. Deshler January , 
1980) 

Forty-three junior high learning disabilities program were 
surveyed to identify students who were either specifically disabled 
in arithmetic or specifically disabled in reading . The results indi­
cated that students with a specific disability in arithmetic were found 
in larger LD programs. There was no difference between the two groups 
on WISC Verbal scores. However, those students specifically disabled 
in arithmetic were significantly lower on WISC Perfor~ance scores. 
An analysis of all candidates for the study reveals inconsistencies 
on previous ly administered arithmetic and reading tests in comparison 
to the WRAT Arithmetic and Reading subtests. 

Parental and Staff Expectations for the Future Achievement of Learning 
Disabled Students --H. Kent Sinning, Floyd G. Hudson, and Donald D. 
Deshler (January, 1980) 

The results of this study indicated (a) that the difference be­
tween the expectations of mothers and fathers of learning disabled 
youth was generally insignificant in most areas of achievement; (b) 
in most areas of achievement under the effects of all established 
criteria, school staff members expectations were found to be insig­
nificantly different from each other; (c) in most areas of achieve­
ment under the effects of all established criteria, school staff 
members' expectations were significantly lower for LD children than 
their parents; and (d) that the child's birth order had a significant 
effect upon parental expectations for the future achievement of their 
LD child . Significant differences were found between paren t s in the 
areas of Total Achievement Potential and Social-Personal Adequacy. 
No significant differences were found in parental expectations in 
the Academic Adequacy and Economic Adequacy areas of future achievement. 
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Stud in the Learnin Disabled Adolescent 
and Intervention Research Tactics --Reuben 

This paper examines the relationship between epidemiological 
and intervention research with learning disabled adolescents . Several 
historical trends and contemporary issues which effect research in 
learning di sabilities are discussed. With t his background, Dr . Altman 
advocates the simultaneous and interactive pursuit of epidemiology and 
intervention research. 

An A roach for the Desi n and Im lementation of Nonacademic Inter­
ventions with LD Adolescents--Reuben Altman January, 1980 

This paper presents an alternative approach to research in learn­
ing disabilities among adolescents and young adults. The author pro­
poses that adolescents labeled "learning disabled" can and should play 
a role in research efforts in which they are involved . While much 
research focuses on educational interventions following basic research 
formats, research described in this paper would focus on psychosocial 
concerns within a largely natural or nonartifical context. 

A Model for Conducting Research with Learning Disabled Adolescents 
and Young Adults - - Edward L. Meyen, Richard L. Schiefelbusch, 
Donald D. Deshler, Gordon R. Alley, Jean B. Schumaker, and Frances 
L. Clark (January, 1980) 

Issues from the field of learning disabilities and the field of 
education in general which impact the learnina disabled individual 
are discussed as they relate to research with learning disabled 
adolescents and young adults. Based on this knowledge of the 
context in 1vhich the LD adolescent is requ ired to function, a 
research model that allows a commitment to pro~rammatic research 
leading to the validation of interventions as well as the generation 
and investigation of new research questions is presented. Critical 
questions within the three research areas of the Institute - ­
epidemiology, intervention, and generalization-- are discussed as 
they relate to this research model. 

Instructional Practices that Promote Acquisition and Generalization of 
Skills by Learning Disab led Adolescents - -Donald D. Deshler, Gordon R. 
Alley, Michael M. Warner, and Jean B. Schumaker (January, 1980) 

The authors identify procedures to promote acquisit ion and general­
ization of skills. Exemplified within a learning strategies model, the 
procedures outlined here stress acquisition of specific strategies 
through learning it in isolation and then applying it to controlled 
materials. Specific procedures to promote generalization across settings 
and over time are identified and described. 
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Assumptions and Strategies for Conducting Research with Learning Disabled 
Adol escents and Young Adults --Edward L. Meyen, Richard L. Schiefelbusch , 
Donald D. Deshler , Gordon R. Alley, Mary R. Moran, and Frances L. Clark 
(January, 1980) 

This paper details assumptions about learning disabled adolescents 
and young adults as well as assumptions about conducting research with 
this population held by researchers at the Kansas Insti tu te. Strategies 
developed to facilitate the development and implementation of program­
matic, institutional research are presented. The relationsh ip among 
the research assumptions, goals and objectives, and strategies is an 
interactive process with each contributing to the development of and 
also evolving from the others. 

A Research Strategy for Studying Learning Disabled Adol escents and Young 
Adults - -Jean B. Schumaker, Gordon R. Alley , Michael M. Warner, and 
Donald D. Deshler, (January, 1980) 

Unique problems related to adolescents and young adults 
which researchers must consider in designing intervent i ons for 
LD populations are discussed. These unique factors associated 
with the conditi on of learning disabilities in adolescents and 
young adults require the development of a comprehensive and 
systematic research strategy. The authors present an argument 
for an epidemiolqgy data base as a research strategy. In 
addition, a brief synopsis of major findings from the IRLD's 
epidemiology research on LD adolescents and young adults is 
presented. 

Career Pre aration A Matter of A 
Education--Gary M. 

A complete individualization concept is presented as the avenue 
to achieve "appropriate education" for handicapped adolescents . 
Exemplified within the context of the educational goal of career pre- , 
paration, this concept involves individua lization of both content and 
instructional approach. The need for career preparation is supported 
by data which suggest that high school youth lack critica l informat ion 
in the areas of occupational development, daily livi ng skills, and 
personal-social skills important to one's functioning in today's 
society. 

A Response to Evolving Practice in Assessment and Intervention for 
Mildly Handi ca)ped Adolescents--Edward L. Meyen and Donna H. Lehr 
(January, 1980 

This paper examines the developmental history of programs for 
mildly mentally retarded and learning disabled adolescents. 
Curriculum/instructional alternatives are discussed and a rationale 
presented for consideration of a student's educational history when 
making instructional decisions. This rationale is predicated on 
the perspective that many mildly handicapped students have not been 
subjected to intensive instruction during their school years despite 
having received special educational services. Characteristics of 
intensive instruction and options for the implementation of such 
instruction is presented. 



No. 9. Research Approaches to Studying the Link Between Learning Disabilities 
and Juvenile Del in uenc --J. Stephen Hazel, Jean B. Schumaker, and 
Donald D. Deshler January, 1980) 

A relationship between learning disabilities and juvenile 
delinquency has been hypothesized for a period of ti me. Research on 
this relationship has been clouded with methodological difficulties . 
These problems include the definitions of learning disabil ities and 
juvenile delinquency, the use of appropriate experimental designs, and 
the difficulty of obtaining informed consent in the court system. A 
current study through The University of Kansas IRLD which is inter­
vening with learning disabled youth in the juvenile court is described . 
Finally, key questions in the field are proposed with suggestions for 
future research. 


