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Hispanic children with disabilities, their friends, family members and teachers were in-

terviewed to gain understanding about the friendship strategies of three teachers iden-

tified as active facilitators of friendships for students with disabilities.  Information

shared highlights the teachers’ use of three facilitation strategies—finding opportuni-

ties, providing interpretations, and making accommodations.  Specific examples of

these strategies are discussed.

• Allocate specific times for friendship development in educational planning for
students with disabilities.

• Emphasize reciprocal friendships in social relationship development.

• Use the following strategies from the Schaffner and Buswell (1992) framework
to facilitate friendships:  (a) finding opportunities, (b) providing
interpretations,and (c) making accommodations.

• Use the Hispanic cultural values of respeto (respect for human dignity) and
personalismo (valuing personal integrity and personal attributes that make an in-
dividual a good person) to create a classroom environment conducive to
friendship development.



KEY FINDINGS

METHOD • Hispanic children with disabilities and one or more of their friends, as well as

parents and teachers participated in individual and group interviews.

• The participants talked about the children’s successful friendships and about the

role of teachers in facilitating those friendships.

• Three teachers were identified as actively facilitating friendships for students with

disabilities.

• Interview data were analyzed to gain information on each teacher’s friendship fa-

cilitation strategies.
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•  All three teachers built upon the Hispanic cultural values of respeto (respect for

human dignity) and personalismo (valuing personal integrity and personal

attributes that make an individual a good person) in their classrooms.

•  Using respeto and personalismo in the classroom provides opportunities for

multiple friendship facilitation strategies regardless of how busy we are.

••••• The teachers used individually or a combination of the Schaffner and Buswell

(1992) friendship facilitation strategies: (a) finding opportunities—bringing

children and youth together, (b) providing interpretations—acknowledging

individual strengths and commonalties among peers, and (c) making accommo-

dations—introducing necessary changes to enhance participation and interaction.

• Teachers’ specific friendship facilitation included encouraging students with dis-

abilities to join extracurricular activities, organizing nonschool activities to en-

hance bonding, highlighting students’ strengths, involving many people to achieve

the goal of friendships for students with disabilities, and putting a student’s be-

havioral challenges in the most positive light.

••••• Teachers’ facilitation of friendships for students with disabilities leads to more en

riching educational experiences for all students.
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