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The Reauthorization of the Individuals with Disabilities Education Act in 1997 in-

cluded for the first time vocabulary specific to students who present problem behav-

ior regarding their placement, instruction, and disability determination. These changes

created an immediate need for new models of staff and teacher training programs to

learn about functional behavior assessment (FBA) and positive behavior support

(PBS). This article reviews information and training on FBA and PBS that have been

accelerated through advances in instructional technology and interactive media.

• Positive behavior support (PBS) and functional behavior assessment (FBA).

• Acquire accurate and up-to-date information including competencies, philo-
sophical barriers, and school discipline policies.

• Contact the Online Academy at the University of Kansas Center for Research
and Learning (http://www.onlineacademy.org) for instructional technological
modules to guide:  best instructional practices and methods, curricular adapta-
tions, curriculum assessments, and school-family-community partnerships.

• Contact the University of Kentucky (www.state.ky.us/agencies/behave/
homepage.html) for information on their CDRom focusing on conducting a
functional behavior assessment.

• Reap benefits from online instruction including broad geographical access,
adaptability to different learning styles, and opportunity for comprehensive
knowledge.



KEY FINDINGS • Instructional formats to teach application of FBA and PBS strategies have not
been immediately available to practitioners who instruct students with behavioral
difficulties.

• In order for training in FBA to be effective, practitioners must have a compre-
hensive understanding and related skills of applied behavior analysis, basic be-
havior modification techniques, and  collaboration.

• There needs to be an approximate 80% “buy-in” from practitioners, administra-
tors, and parents in order to achieve successful systems level outcomes in posi-
tive behavior supports.

• There needs to be an empirical research base with results translated into prac-
tices that will result in reliable implementation of FBA and PBS.

• Identified barriers to traditional staff development models include:
♦ geographic location
♦ scheduling issues
♦ substitute teachers costs
♦ incorporating a sequence of instructional activities into preexisting profes-

sional development requirements
♦ staff turnover.

• The Online Academy at the University of Kansas is based on the following three
foundations including the:
♦ use of practices validated through research studies
♦ creation of online modules
♦ development of a systems framework that permits both individualized

preservice and in-service training.

• Instructional online modules start at an awareness level and progress to more so-
phisticated knowledge and application level.

• Instructional online modules include:
♦ lessons
♦ lists of readings
♦ resources
♦ audiostreamed information with graphics
♦ specific practice exercises
♦ self-or instructor assessment of acquired skills
♦ sources for more information.
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• The University of Kentucky developed a module on FBA using a CD-ROM for-
mat. A companion CD-ROM is being developed for behavioral interventions.

• The FBA CD-ROM module includes:
♦ an overview of the process
♦ a systematic tutorial on the steps when conducting an FBA
♦ case studies that allow participants to perform these steps with actual students.

• Further research on the effectiveness of instructional technology and interactive me-
dia has on practitioners’ abilities to conduct FBAs and develop behavior support
plans in PBS efforts.
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