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Abstract  

Parents of children with Autism Spectrum Disorder (ASD) experience high levels of parenting 

stress because of an imbalance between childcare demands and availability of resources, which 

differs based on cultural environments. Parenting stress has significant correlations with 

developmental abilities in children. In children with minimal verbal abilities and ASD (MV-

ASD), the relationships between parenting stress, cultural factors, and child abilities are critical 

but not well defined. In the current study, I explore the relationship between parenting stress, 

cultural value of the parents, and child abilities in children with MV-ASD from South India and 

the Midwestern U.S. Standardized parent-reported measures were used to collect data on 

parenting stress, cultural value of the parents, and child abilities. A total of 70 parents of children 

with MV-ASD participated, including 35 from South India and 35 from the Midwestern U.S. 

The results indicate a statistically significant correlation between child communication abilities, 

as well as between child abilities and parenting stress. Results did not show a 

significant moderating effect of cultural value of the parents on the relationship between 

communication abilities and parenting stress. We need a more sensitive measure of culture to 

assess its effects on communication skills in children and parenting stress of parents. Overall, 

this study highlights the influence of various child factors and parenting stress on communication 

and other developmental skills in children with MV-ASD.  
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Chapter 1: Introduction 

According to Center for Disease Control (CDC), 1 in every 44 children at the age of 8 

years has a clinical diagnosis of Autism Spectrum Disorder (ASD) in the U.S. (Maenner et al., 

2021). Worldwide, the prevalence is estimated to exceed 40 million (Wen et al., 2022). Parenting 

in itself is challenging but parenting a child with ASD introduces additional barriers that 

increases parenting stress (Suen et al., 2022). In fact, emerging from an imbalance between 

childrearing demands and availability of resources, parents of children with ASD experience the 

highest amount of parenting stress across parents of children with and without disabilities 

(Voliovitch et al., 2021). In the ASD literature, parenting stress is directly associated with self-

efficacy and childrearing abilities of the parents, which in turn influences communication 

development in children (Russell & Ingersoll, 2021). For example, parent-child interactions are 

essential ingredients for communication development in children and are significantly altered in 

the presence of high levels of parenting stress (Clauser et al., 2021).  

Identification and eventual diagnosis of ASD often emerge from an initial parental 

concern of delayed communication abilities in many children, which continues to dominate the 

focus of many of the intervention programs (Azad et al., 2021). At any stage of development, 

effective communication skills are critical for maintaining a high quality of life (Junaidi et al., 

2021). While many develop verbal communication abilities, close to one-third of the children 

with ASD rely on non-verbal or pre-linguistic forms of communication behaviors well beyond 

their infancy. Often labeled as minimally verbal, these children have less than 30 functional 

words in their verbal repertoire for their daily communication needs, despite receiving early 

intensive intervention (Jacob & Ashok, 2014). Given parents' continued emphasis on 

communication abilities of their children, significant delay in communication skills might 
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continue to worry parents, which might increase their existing parenting stress (Garnett et al., 

2022). For example, much of the intervention research notes a relationship between parenting 

stress and communication abilities, wherein a unit-decrease in one results in the unit-increase in 

the other (Goedeke et al., 2019; Shalev et al., 2020). However, the information in the literature 

shows a mixed association between parenting stress and child communication abilities (Clauser 

et al., 2021).  

Scattered evidence on the transactional relationship shared between parenting stress and 

communication abilities exists in the literature; however, our understanding of the factors that 

moderate this relationship is lesser well-known (Ilias et al., 2018; Özgür et al., 2018). Parent’s 

cultural orientation, that is, if they appreciate Collectivist or Individualist values, significantly 

influences access to childrearing resources, which in turn affects parenting stress (Chen et al., 

2019). In collectivism, individuals prioritize group goals over individual needs, whereas 

individualism is characterized by a greater focus on individual needs rather than complying with 

community values (Al-Hassan et al., 2021). For example, parents practicing Collectivist culture 

might receive support from extended family towards childrearing that might not be readily 

available to parents practicing Individualist culture (Ilias et al., 2018). Optimizing 

communication development, especially for those children who are minimally verbal, will 

require an understanding of the role played by parent’s cultural orientation on parenting stress as 

well as child communication abilities (de Leeuw et al., 2020).  

In the review of the literature presented below, I discuss signs and symptoms, as well as 

common co-occurring conditions of ASD. Next, I review the literature and discuss the 

communication abilities in children with ASD, with an emphasis on children with minimal 

verbal abilities. Next, I discuss the socio-cultural theory of child development and extend the 
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discussion to children with ASD, including interrelatedness of child abilities, parenting stress, 

and parents’ cultural values. At the end of this section, I present the study rationale and purpose.  

Autism Spectrum Disorder 

 In 1943, Dr. Leo Kanner, an Austrian-American psychiatrist and a physician, coined the 

term “autism” based on 11 children who showed similar deficits in social interactions (Kanner, 

1943). Initially, autism was known as a cluster of similar but distinct disorders, with children 

often described as highly intelligent and possessing verbal communication abilities (Kanner, 

1971). Over the years, the clinical and scientific communities have developed a deeper 

understanding of the signs and symptoms that are evident in the editions of the Diagnostic and 

Statistical Manual of Mental Disorders (DSM; Volkmar and Reichow 2013). As of the fifth 

edition of DSM (DSM-5), ASD is described as a single disorder with a spectrum of symptoms 

with a core deficits in social communication abilities and restricted and repetitive behaviors 

(Grzadzinski et al., 2013). Ever since the discovery, ASD prevalence has shown a rapid increase, 

partly because of our improved understanding of the symptoms and signs (Maenner et al., 2014). 

For example, between the 2008 and 2018 surveillance years, the prevalence of ASD doubled 

from 1 in 88 to 1 in 44, respectively (ADDM Network). While ASD is a global phenomenon, the 

epidemiological and the changing prevalence data have predominantly emerged from a few 

countries that have the infrastructure to maintain consistent surveillance (Wallace et al., 2012). 

Although the prevalence is not accurate, the current global estimate of ASD is 1 in 160 children 

(Cooke et al., 2020). 

ASD is a type of neurodevelopmental disability, which are defined by early onset of 

developmental deficits that affect adaptive behaviors required to function independently in day-

to-day lives (Doernberg & Hollander, 2016). Another striking feature of ASD is its 
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pervasiveness of severity (Constantino & Charman, 2016). ASD severity is measured based on 

the degree of support the children require for their daily functioning (Mehling & Tassé, 2016). In 

addition, children with ASD also exhibit a number of co-occurring conditions that further affect 

their daily functioning and independence (Lai et al., 2019). These conditions include attention-

deficit/hyperactivity disorder, maladaptive behaviors, sleep disturbance, and food selectivity that 

affect bladder and bowel movements (Rosen et al., 2018). Additionally, language delay is also a 

common co-occurring condition both in terms of receptive and expressive language delay 

(Delehanty et al., 2018). While the spectrum of biological and behavioral symptoms in ASD 

introduces undeniable influences on the developmental trajectories, socio-cultural factors also 

play a significant role in the prognosis of ASD (Balboni et al., 2021). For example, many of the 

parents from India often delay intervention services for their children by doctor shopping to 

confirm diagnosis or attributing the social communication delay in their children to shyness or 

prevalence of late talkers in their family (Mahapatra et al., 2019).  

Autism Spectrum Disorder and Communication Abilities  

 The focus on communication abilities from the standpoint of ASD diagnosis has 

considerably shifted over the years (Rosen et al., 2021). Previously considered as a core feature 

of ASD, in the current diagnostic era, communication and language deficits are considered as a 

co-occurring condition resulting from social communication deficits (Al-Beltagi, 2021). Similar 

to other aspects of ASD, communication impairment shows substantial heterogeneity across 

children (Riva et al., 2021). Developmental changes in communication abilities are measured in 

terms of changing complexity, and children with ASD show impairment in form, function, and 

frequency of communication skills (Salley et al., 2019). Children with ASD struggle with both 

acquisition and mastery of verbal and non-verbal forms of communication skills (Howard & 
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Sedgewick, 2021). For example, children with Minimal Verbal Abilities and ASD (MV-ASD) 

struggle to master verbal communication skills (Delehanty et al., 2018). These children also 

struggle with mastering diverse functions of communication, with a significant delay in joint 

attention (JA) and, to some extent, Behavioral Regulation (BR) communicative functions 

(Stallworthy et al., 2021). JA communicative behaviors demands attention of the communication 

partner(s). For example, when a child pointing to direct attention of a communicative partner to a 

toy of interest. BR communicative function is used to request changes in the behavior of the 

communication partners (Salley et al., 2019). For example, when a child points at a toy and then 

looks back at the communicative partner that conveys their request to play with the toy. Many of 

the children with ASD also demonstrate difficulty in multi-model communication acts that 

require them to combine diverse forms and functions of communication to form complex 

communicative behaviors (e.g., using a gesture along with words or vocalization; Keen et al., 

2016).  

Communication Skills in Minimally Verbal Children with Autism Spectrum Disorder  

In early childhood, typically developing infants use pre-symbolic communication to 

express their internal state, such as crying when in discomfort, which is often unintentional 

(Ćalasan & Jovanović, 2018). Children with MV-ASD exhibit a protracted use of pre-symbolic 

communicative behaviors, along with a delay in mastering the forms and functions of 

communication (Febriantini et al., 2021). Even within this subgroup, some children develop 

limited verbal communication skills and use single words, others might only use non-word 

vocalizations, gestures, or eye gaze at low frequency and in restricted contexts (Koegel et al., 

2020). While some intervention programs, especially those that target joint attention skills, assist 

in verbal communication development, most children with MV-ASD remain in early stages of 
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communication well beyond their adolescence (Basso et al., 2021; Slušná et al., 2021). Much of 

the difficulty in addressing the needs of children with MV-ASD emerges from the extremely 

limited research on their language and communication skills (Hus & Segal, 2021).  

Socio-Cultural Theory of Communication Development 

 According to the socio-cultural theory of learning, achieving competence in 

developmental abilities, including communication abilities, requires a synergy between 

individual abilities, social interaction, and socio-cultural contexts (See Figure 1; Crowley, 2017). 

Early developmental abilities, as well as the early developmental trajectories, predict later 

language development in children (Friedman et al., 2014). For example, children who babble 

early also develop early verbal communication skills (Edmunds et al., 2019). Scientific evidence 

suggests that the nature of social interaction, especially in the early developmental stages, 

influences communication developmental trajectories in children (Hakanen et al., 2019). 

Specifically, communication development significantly relies on the amount of language input 

and exposure children receive during their infancy and childhood (Walker et al., 2020). For 

example, in early childhood neglect incidences, children show a delay in their later language 

development because of the poor quality and quantity of early social interactions (Brown & 

Ward, 2014; Frederico et al., 2018; Stamoulis et al., 2015). The quantity of interaction is the 

amount of exposure, and the quality is a measure of attributes of the caregiver-child interactions 

that promote communication development (Vaterlaus et al., 2019). Although the quantity of 

interactions is critical, the quality of interaction is highly significant in early development 

(Sheehan et al., 2019). Specifically, the ability of the parents or caregivers to provide frequent, 

immediate, and consistent responses (high parental responsiveness) to child communicative 
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behaviors are desired attributes that positively influences communication development in 

children (Anis et al., 2020).  

Figure 1 

Socio-Cultural Theory of Development and Learning in Children

 

Figure 1 Socio-Cultural Theory of Development and Learning in Children  
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Parent or caregiver characteristics and cultural factors shape the quality and quantity of 

interactions and language input children receive (Chan & Mo, 2021; Giannotti et al., 2021; Miao 

et al., 2018). When examining parent characteristics, stress emerges as a factor considerably 

affecting parent-child interaction, and thereby the quality and quantity of language input. Parents 

who experience high stress are less inclined to interact with their children, which in turn affects 

the quantity of interaction (Dennis et al., 2018; Miao et al., 2018; Postorino et al., 2019). 

Additionally, high parenting stress also reduces the quality of parent-child interaction by 

affecting parental responsiveness (Ward & Lee, 2020), involvement (Williams et al., 2020), 

tolerance, and co-regulation (fondness and closeness; Azhari et al., 2019; Guo et al., 2021). 

Parenting stress has also been observed to change parenting styles, with higher stress increasing 

the use of authoritarian parenting, where parents use hard and negative parenting strategies, 

which negatively affect developmental trajectories in children (Fonseca et al., 2020). Fringe 

effects of high stress include negative influence on parent well-being and family dynamics. For 

example, parents with high stress experience high depressive symptoms, anxiety, and marital 

stress (Huang et al., 2019; Ilias et al., 2018). Caregiver characteristics, especially parenting 

stress, produce a complex effect on both child and the parent functioning, including a noted 

negative impact on child communication development (Brisini & Solomon, 2021; Brown et al., 

2020; Fredriksen et al., 2019). Understanding the interplay between parent characteristics and 

child development provides a critical perspective for developing effective strategies for 

optimizing child communication development (Schwartzman et al., 2021).  

 The socio-cultural factors in the child’s environment largely inform parenting and 

childrearing practices as well as attributes of parent-child interaction, which shapes child 

communication developmental trajectories (Bornstein, 2019; Lansford et al., 2018; Pace et al., 
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2017). To a large extent, parental expectations, including socialization goals and social 

judgment, which shape social-communication development in children, emerge as a function of 

cultural contexts (Lamm et al., 2018; Ren & Pope Edwards, 2016). Culture is an amalgamation 

of a variety of phenomena associated with physical environments, social expectations (values 

and belief systems), and personal traits (Germain & Knight, 2021). Physical environment 

presents communities with variable resources that shape human activities (Dubos et al., 2017). 

For instance, communities living near the coast might have significantly different food practices 

than those living in-land near the equator. On the other hand, social expectations are generated in 

consultation with a majority of the community members in a given environment, which in turn 

shapes parenting practices (Hu & Yeung, 2019; Lokot et al., 2020). For example, if a community 

appreciates a quiet and obedient child over a disobedient and a loud one, parenting might include 

appreciating child silence over loud behaviors. The broad definitions of physical environments 

and social expectations with multiple moving components presents practical difficulties in their 

use in research to study the cultural effects on child development (Chen et al., 2019). Research 

communities overcome these issues by studying personal traits by measuring individual 

responses to cultural scenarios (Gorodnichenko & Roland, 2017; Taras et al., 2016). In 

developmental research, this would include measuring parents’ and children’s personal traits to 

understand their reactions and attitudes to the larger cultural phenomena (Ilias et al., 2018). 

Cultural orientation refers to the alignment of an individual to either the Collectivist or 

Individualist cultural value system. When parents practice Collectivist cultural orientation, in 

which they value group- rather than self-priorities, they might greatly rely on opinions of the 

extended family to make child related decisions than parents practicing Individualist culture. For 

example, parents might request opinions of the extended family members when making 
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decisions regarding accessing intervention services, which directly influence development in 

children with ASD (Dinn & Sunar, 2017). While personal traits provide a more straightforward 

measure of culture than physical environment and social expectation measures in child 

development research, the relationship is still ancillary to parent characteristics (Chen et al., 

2019; Zervides & Knowles, 2007).  

Socio-cultural factors, including parents’ personal cultural traits, influence parent 

characteristics both through direct and indirect channels (Dovgan et al., 2019). On the contrary, 

cultural effects on child development are only achieved through indirect channels and mediated 

through parent characteristics (Ilias et al., 2018). While rigorous and controlled cross-cultural 

studies on early development are limited, the available literature suggests that children show 

similar patterns of communication development irrespective of their cultural backgrounds but 

show differences in the frequency of early communicative acts (Fung et al., 2018). The majority 

of these differences are attributed to varying levels of language input provided through parent-

child interactions that vary based on cultural practices of the parents (Nicolopoulou, 2019). Since 

the acquisition of communication competencies is critical for experiencing higher quality of life, 

to improve long-term outcomes in children with ASD who experience delay in communication 

skills we need a better understanding of the roles of parent and culture factors (Nomaguchi & 

Milkie, 2017, 2020). 

Socio-Cultural Theory and Autism Spectrum Disorders 

Understanding communication development in ASD through the socio-cultural 

theoretical perspective will examine factors important for working with children from diverse 

communities (Balboni et al., 2021; Nicolopoulou, 2019). Stated differently, predictors of 

communication developmental trajectories and intervention outcomes in children with ASD rely 



11 

 

 

on child abilities, parent characteristics, and cultural factors (Germain & Knight, 2021). Intact 

child abilities, such as cognition and attention, critically influence development and growth of 

communication skills and the external factors associated with parents and cultural values refine 

learning environments (Krishnan & Rollock, 2020). Knowledge about the interactions between 

child's abilities with each other and their interactions with other parent and cultural variables are 

crucial to develop a comprehensive understanding about the factors influencing child 

development, especially for children with MV-ASD.  

Child Abilities in Autism Spectrum Disorders  

Studies examining child abilities have identified several early developmental skills 

predicting later communication development in children with ASD (Tager-Flusberg, 2016; 

Trembath et al., 2020; Brady et al., 2021). Child factors such as ASD severity, cognitive skills, 

pre-verbal vocal behaviors, attention, and maladaptive behaviors predict communication 

developmental trajectories. For example, severe forms of ASD correlates with greater delays in 

language or communication development (Thurm et al., 2015). The earliest developmental skills, 

such as cognitive skills, vocal behaviors, and attention, also predict language or communication 

development (Brignell et al., 2018). In terms of cognitive abilities, Johnson et al. (2021) and 

several other researchers have observed a positive relationship between children’s verbal IQ and 

communication abilities (Durrleman & Franck, 2015; Simonoff et al., 2020). A study by 

Trembath et al., 2021, that studied the prelinguistic vocal behaviors, discussed the importance of 

quality of vocalization on communication development (Brady et al., 2015; Chericoni et al., 

2016; Woynaroski et al., 2016). Particularly, evidence across literature supports the importance 

of early vocal development for acquiring spoken language skills, as measured by the quality of 

prosody, tone, syllable repertoire, intonation, stress, and pitch (Iverson & Wozniak, 2016; 
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McDaniel et al., 2020). Additionally, infants with limited variabilities in vocal play behaviors 

also show delayed communication development (McDaniel et al., 2021). In terms of attention 

skills, typically developing children show increasing abilities to share attention; however, 

children with ASD exhibit delayed joint attention development (Adamson et al., 2019). This 

delay significantly affects the incidental and planned learning opportunities, and the degree of 

delay predicts communication development in children with ASD (Mundy, 2016; Stallworthy et 

al., 2021; Van Hecke et al., 2016; Basso et al., 2021; Gillespie-Lynch et al., 2015). Lastly, the 

well-documented link between communication skills and the maladaptive behaviors 

demonstrations a mixed relationship with each other (Postorino et al., 2019; Visser et al., 2017; 

Williams et al., 2018). Much of the research indicates a negative association, while other studies 

noted neutral relationship between the two variables (Williams et al., 2018). Some of the 

intervention studies note an improvement in communication skills with a decrease in 

externalizing maladaptive behaviors (Curtis et al., 2019).  

Parent Stress and Child Abilities in Autism Spectrum Disorders 

 The second tier of the socio-cultural theory of learning emphasizes the role of family, 

more specifically caregiver’s role in child learning and development. In ASD, a common 

variable influencing child development is parenting stress, which often exceeds clinically 

significant levels (Clauser et al., 2021). Parenting stress, unlike generic life stress, emerges only 

from being a parent. Factors like parental distress (PD), perceptions of difficult behaviors in 

children (DC), and dysfunctional parent-child interactions make up the components of parenting 

stress (Abidin, 1992; Bronfenbrenner, 1986). PD is based on the parents’ satisfaction with their 

self-efficacy as a parent (Sanner & Neece, 2018). DC is a measure of parents’ perception of the 

difficulty in managing their child’s behaviors (Camisasca et al., 2019). Finally, the dysfunctional 
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parent-child interaction measures the parent’s satisfaction with the quality of interactions with 

their children (Justice et al., 2019). The three sub-domains of parenting stress (PD, DC, and 

parent-child dysfunction) interact with each other and affect the parenting behavior, which then 

influences child outcomes (Callanan et al., 2021). Literature confirms a general negative 

correlation between the two (Ilias et al., 2018; Miranda et al., 2019; Schwartzman et al., 2021).  

Children with ASD exhibit a spectrum of behaviors and developmental profiles, which 

also reflects in the level of parenting stress experienced by parents (Rodriguez et al., 2019). In 

terms of the core symptoms, the severity of ASD is positively linked with parenting stress, with 

higher severity resulting in higher parenting stress (Clauser et al., 2021). Similarly, emotional 

problems and maladaptive behaviors show a positive relationship with parenting stress (Holly et 

al., 2019; Miranda et al., 2019). In intervention studies where social interaction abilities have 

improved, a decrease in parenting stress is documented, showing a negative association between 

the two (Corona et al., 2019; Postorino et al., 2019). Similarly, cognitive abilities and 

communication abilities also show a negative association with parenting stress. A few studies 

that have directly examined the relationship between child’s communication abilities and 

parenting stress indicate at a negative correlational relationship between the two (Giovagnoli et 

al., 2015). 

Most of the studies on parenting stress have worked on verbal children with ASD 

(Haebig et al., 2013; Siegel et al., 2015). Therefore, the implications of such studies are more 

suitable for children who fit the average profile, rather than those with MV-ASD. We need more 

research that is specific to children with MV-ASD to refine intervention programs to match their 

specific needs (DiStefano et al., 2016; Pecukonis et al., 2019; Tager‐Flusberg & Kasari, 2013; 

Trembath et al., 2020). Moreover, fewer studies consider the socio-cultural contexts that 
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influence the development of children with MV-ASD (Balboni et al., 2021). Therefore, the 

relationship between behavioral and developmental abilities in children with MV-ASD and 

parenting stress also needs to consider socio-cultural factors (Nguyen et al., 2019). 

Socio-Cultural Contexts and Child Abilities in Autism Spectrum Disorders 

 Socio-cultural contexts largely dictate the distribution of resources that design learning 

environments which influence child development (Chen et al., 2019). Since parenting relies on 

the availability of resources, parents in cultural environments with richer support systems 

experience lower stress levels that create a conducive environment for child development 

(Solem, 2013). For example, unlike in an Individualist culture, parents in a Collectivist culture 

might receive higher amounts of childrearing support from their extended families that might 

reduce their parenting burden and improve the quality of interactions with their children (Ilias et 

al., 2018). Therefore, before discussing the relationship shared between child abilities and socio-

cultural factors, outlining the interactions of parenting stress and cultural factors are essential, as 

they collaboratively facilitate child development (Balboni et al., 2021).  

 In the ASD literature, studies that focus on parenting stress are limited to Western or 

European contexts, creating greater awareness among its members when compared to non-

Western environments (Wang et al., 2013). While diverse cultural backgrounds within these 

cultural contexts allude to differences in parent experiences, the wider diversity in cultural 

practices in a global context is often neglected (Ilias et al., 2018). For instance, the parenting 

resources between Asian and Western cultures significantly vary, manufacturing differences in 

child experiences across the two cultures (Lee & Chiang, 2018). Appropriating knowledge 

generated in the West to a non-Western context might offer ineffective and insufficient supports 

to address the needs of the children with ASD and their families living in non-Western contexts 
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(Shorey et al., 2020). The culture-specific nature of parenting stress produces differences in the 

amount of burden, effectiveness of coping strategies, and parenting competencies noted among 

the parents of children with ASD (Huang et al., 2019). In turn, these parenting experiences and 

resources change the course of child development (Madarevic et al., 2022). Cross-cultural 

research is an effective means to study the variabilities in the interactions between child abilities, 

parent characteristics, and socio-cultural contexts to identify factors that aid in communication 

development in children with MV-ASD (Giannotti et al., 2021).  

Current study 

 In this quantitative study, I recruited parents of children with MV-ASD from South India 

and the Midwestern U.S. to study the relationship between child abilities, parenting stress, and 

parent’s cultural orientation. Three hypotheses drive this research that focus on all three areas of 

socio-cultural theory of child development: abilities innate to children, social factor (parenting 

stress), and cultural factor (cultural orientation). 

Hypotheses 

Based on the evidence from the literature, the current study tested three hypotheses. The 

first hypothesis assessed the association between autism severity, maladaptive behaviors 

(externalizing), and adaptive behavior skills in children with MV-ASD. The secondary goal was 

to examine the relationship of parenting stress on child developmental abilities in children with 

MV-ASD. The main purpose of the study was to assess the influence of parents’ cultural 

orientation on the association between parenting stress and communication skills in children with 

MV-ASD. Parent variables such as socio-economic status, highest education, employment status, 

race, linguistic backgrounds, marital status, and self-reported health status of the parents were 

also relevant for the purpose of the study.  
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H1: Child communication abilities, maladaptive behaviors (externalizing), and ASD severity 

will significantly correlate with each other. More specifically, a negative correlation between 

parent reported child communication skills with maladaptive behaviors (externalizing) and ASD 

severity will be evident in children with MV-ASD. 

Rationale for H1: Communication abilities share a reciprocal relationship with the severity of 

ASD and maladaptive behaviors (Estabillo et al., 2018). Communication abilities are negatively 

correlated with the severity of ASD and maladaptive behaviors (Ellis Weismer & Kover, 2015; 

Lobban-Shymko et al., 2017). On the other hand, severity of ASD and maladaptive behaviors 

share a positive correlation with each other (Lindsey et al., 2020).  

H2: Parenting stress will show a significant negative correlation with child communication, daily 

living, socialization, motor skills, and positive correlation with maladaptive behaviors 

(externalizing).  

Rationale for H2: Parenting behaviors interact with child developmental trajectories (Deater-

Deckard & Panneton, 2017; Geeraerts et al., 2021; Kopala‐Sibley et al., 2020). In ASD, level of 

parenting stress significantly correlates with communication abilities (Edrisinha, 2012), 

maladaptive behaviors (Lin et al., 2021), socialization, and daily living skills (Postorino et al., 

2019). While the communication abilities, socialization and daily living skills share a negetive 

relationship. 

H3: Parents’ cultural orientation (Individualist and Collectivist) will moderate the relationship 

shared between parenting stress and child communication abilities.  

Rationale for H3: Child-rearing practices differ across various cultural systems (Nomaguchi & 

Milkie, 2017; Spencer, 2017). For example, under the Collectivist cultural practices that promote 

community (or group) goals, parents may receive support from extended family members 
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towards daily childcare needs. On the other hand, parents in Individualist culture might rely on 

external childcare support, which increases financial burdens (Al-Hassan et al., 2021). Parenting 

choices influences the quality, type, and availability of resources, which in turn predicts mental 

health well-being of the family (Ingoldsby, 2010). Therefore, parents’ cultural values might 

moderate the relationship between parenting stress and child abilities, including child 

communication abilities. 
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Chapter 2: Method 

Participants  

 The participants in the current study represented two geographical locations: South India 

and the Midwestern U.S. While cautioning the readers of overgeneralization, in the rest of this 

section I discuss properties of language, culture, and disability evident in South India and the 

Midwestern U.S. followed by inclusion criteria and demographic details.  

South India 

Five states in the southern part of India make up the region often referred as South India: 

Andhra Pradesh, Karnataka, Kerala, Tamil Nadu, and Telangana. The land labelled as South 

India makes up 19.3% of India, which falls within the peninsular Deccan Plateau and roughly 

translates to 245,480 square miles. Around 20% of the Indian population (252,000,000) reside in 

South Indian region. Most of the population identifies with Hindu (84%), followed by Muslim 

(11%), and Christian (4%) religion. Post-independence from Britain, South India experienced a 

rapid growth in economy and literacy. In terms of climate, South India has a tropical weather 

throughout the year, with a mean temperature of 64 °F. In terms of occupation, most from the 

rural areas work in agriculture while those in Urban areas work in a variety of occupations 

including manual labor, housemaids, etc. Among women, especially mothers, 80% are 

housewives. More than 70% of the families live in a joint family set up, which most often 

include parents, children, and grandparents (Thomas et al., 2007).  

Telugu, Tamil, Kannada, and Malayalam are the languages most widely spoken in South 

India and are a part of the Dravidian language group. These languages are verb-dominant, which 

increases parent’s scaffolding communication development in their children more than those 

from the West. Additionally, children in South India also understand and learn verb-vocabulary 
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earlier than their counter parts from the West (Krupa et al., 2019). In terms of disability, most 

individuals in South India attribute disability as a result of the carelessness of the family 

members and/or individual with disability or believe in superstitions (Bandla et al., 2017). In 

addition, many families of children with disabilities are a single income household because of 

limited professional supports (e.g., formal education) (Limaye, 2016). Limited fiscal support 

significantly affects the family’s quality of life. Rehabilitative services that benefit children with 

disabilities are financed by the family, unlike health insurance which provides financial support 

for essential services in the U.S. (Brezis et al., 2015; Kumar et al., 2012). Limited family income 

also affects the ability to afford these services that increases the family’s childcare burden which 

results in only one parent (typically father) working and while the other assumes the role of the 

homemaker (typically mothers) to take care of the child (Kaniamattam & Oxley, 2021).  

Midwestern U.S.  

Making up one of four census regions in the U.S. the Midwestern region also known as 

the Midwest or American Midwest include 12 states: Illinois, Indiana, Iowa, Kansas, Michigan, 

Minnesota, Missouri, Nebraska, North Dakota, Ohio, South Dakota, and Wisconsin. Midwest is 

situated in the North Central Region of the U.S. and is roughly 821,000 square miles with a 

population of 68,995,685 (U.S. Census Bureau, 2020). Most people speak English as their 

primary language and other minority language include German, Spanish, and Chinese (U.S. 

Census Bureau, 2015). Unlike South Indian languages, many of the Midwestern language (e.g., 

English, German, and Spanish) are a part of the Indo-European language family. In terms of 

religion, a majority identify with Christianity, with far less identifying with Judaism. Midwestern 

U.S. has a humid temperate climate with temperature between 85°F and -15°F across the year. 

Similar to South India, most people in the rural Midwest are in the farm labor force and those 
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from Urban areas hold a variety of occupations. Employment culture shows that both fathers and 

mothers hold either a full-time or part-time employment (Glass, 2004).  

Inclusion and Demographics  

The study recruited parents of children with a confirmed or a suspected diagnosis of ASD 

between the ages of 4 and 11 years with minimal verbal abilities. For the study purpose, children 

who used 30 or fewer functional words and communicated predominantly through single-word 

and/or prelinguistic forms of communication on a daily basis were considered minimally verbal. 

The verbal abilities of the children were confirmed based on parent reports of verbal abilities and 

the assessment outcome from the Communication Matrix assessment (Rowland, 2011). During 

the recruitment process, parents of two or more children with ASD were excluded. Power 

analysis was performed using G*Power that indicated 68 participants were required to determine 

a medium effect size to test the three proposed hypotheses of the study (d = .50; Faul & 

Erdfelder, 1992; Tabachnick & Fidell, 2011; Warner, 2012). A total of 70 parents were recruited, 

35 each from South India and the Midwestern U.S. Only the primary caregiver (here on referred 

to as parents), i.e., the parent that held 50% or more child-rearing responsibilities, in terms of 

direct care, protection, and supervision of a child with ASD were included in the study. All 

parents were required to speak English to participate because of the psychometric properties of 

the standardized assessment used in the current study (discussed more in detail below). 

 The participating parents provided demographic information in terms of geographical 

location, state of residency, age, gender, parental role, race, religion, education, and employment. 

The parents also shared information regarding their linguistic abilities in terms of primary 

language and other linguistic backgrounds. Along with the demographic details, the parents also 

provided self-rating of their overall health on a 5-point Likert scale: 5-excellent, 4-very good, 3-
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good, 2-fair, 1-poor. Table 1 presents the demographic details and Table 2 presents geographical 

and racial information about the parent participants. 

Table 1 Demographic Details  of the Parent Participants  

Table 1 

Demographic Details of the Parent Participants 

Parent Demographic information 

South India Midwestern U.S 

Count Percentage Count Percentage 

Caregiver Designation     

Mother 33 94.30% 33 94.30% 

Father 2 5.70% 1 2.90% 

Grandparents 0 0% 1 2.90% 

Gender     

Male 2 5.70% 1 2.90% 

Female 33 94.30% 34 97.10% 

Age     

20-29 years 1 2.90% 4 11.40% 

30-39 years 31 88.60% 19 54.30% 

40-49 years 3 8.60% 10 28.60% 

50 years and above 0 0% 2 5.70% 

Parent Education     

Diploma 2 5.70% 0 0% 

Some College 0 0% 3 8.60% 

Undergraduate 14 45.70% 20 57.10% 

Graduate 19 54.30% 11 31.40% 
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Doctorate 0 0% 1 2.90% 

Parent Employment     

Full Time 6 17.10% 22 62.90% 

Part Time 1 2.80% 3 8.60% 

Self-Employed 4 11.40% 1 2.90% 

Student 1 2.80% 3 8.60% 

Homemaker/Stay at Home 25 71.40% 8 22.90% 

Unemployed 0 0% 1 2.90% 

Marital Status     

Single 0 0% 6 17.10% 

Married 33 94.30% 19 54.30% 

Divorced 0 0% 6 17.10% 

Domestic Partner 0 0% 3 8.60% 

Widowed 1 2.90% 0 0% 

Other 1 2.90% 1 2.90% 

Linguistic Abilities     

Monolingual 0 0% 22 62.90% 

Bilingual 7 20% 11 31.40% 

Multilingual 28 80% 2 5.70% 

Religion     

Hindu 30 85.70% 0 0% 

Christianity 3 8.60% 26 74.30% 

Muslim 2 5.70% 1 2.90% 
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Agnostic 0 0% 2 5.70% 

Not Religious 0 0% 8 22.80% 

Overall Health     

Excellent 2 5.70% 2 5.70% 

Very Good 4 11.40% 10 28.60% 

Good 17 48.60% 15 42.90% 

Fair 11 31.40% 8 22.90% 

Poor 1 2.90% 0 0% 

Note. Demographic details of the participants across the two groups – South Indian and the 

Midwestern U.S. 

N = 70 
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Table 2 Geographical and R acial Ident ities of the Participants  

Table 2 

Geographical and Racial Identities of the Participants  

Location and Race  Count Percentage 

South Indiaa   

Andhra Pradesh 1 2.80% 

Kerala 2 5.70% 

Tamil Nadu 6 17.10% 

Telangana 1 2.80% 

Karnataka 25 71.40% 

Midwestern U.S.a   

Indiana 3 8.60% 

Illinois 8 22.90% 

Michigan 5 14.30% 

Ohio 3 8.60% 

Wisconsin 4 11.40% 

Kansas 4 11.40% 

Minnesota 4 11.40% 

Missouri 3 8.60% 

North Dakota 1 2.90% 

Racial Identitiesb   

South Asian 35 50% 

White/Caucasian 24 34.30% 

Black/African American 3 4.30% 
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Asian 1 1.40% 

Hispanic or Latino 5 7.10% 

Others 2 2.90% 

Note. Geographical and Racial Identities of the participants  
an = 35; bN = 70 

 

Although the children did not directly participate in the data collection process, parent 

reported child demographic information were gathered. Parents shared information on the child’s 

age, gender, birth order, education, and language exposure. Additional information on age at 

diagnosis, type of diagnosis, communication abilities, communication modalities, and other 

details about the intervention services were also gathered. Finally, family information in terms of 

number of siblings, sibling diagnosis, and number of family members at home were also 

recorded. Table 3 presents details about the demographic identities, intervention services, and 

family details of the children. 
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Table 3 Demographic Details  of the Children 

Table 3 

Demographic Details of the Children   

Child variables South India (n = 35) Midwestern U.S. (n = 35) 

  Count Percentage Count Percentage 

Age     

4-6 years 20 57.10% 16 45.70% 

7- 11 years 15 42.90% 19 54.30% 

Gender     

Male 28 82.40% 26 74.30% 

Female 6 17.60% 9 25.70% 

Communication     

Speech 33 94.30% 35 100% 

SGD* 3 8.60% 21 60% 

PECS 5 14.30% 12 34.30% 

Sign Language 0 0% 13 37.10% 

Language Exposure     

Monolingual 1 2.90% 30 85.70% 

Bilingual 23 65.70% 5 14.30% 

Multilingual 11 31.40% 0 0% 

Age at diagnosis     

Less than 2 years 2 5.70% 2 5.70% 

2 years 20 57.10% 17 48.60% 

3 years 10 28.60% 13 37.10% 
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4 years 2 5.70% 2 5.70% 

5 years and above 1 2.90% 1 2.90% 

Type of Diagnosis     

Educational 0 0% 3 8.60% 

Medical 23 65.70% 18 58.60% 

Clinical 9 25.70% 13 31.40% 

Suspected 3 8.60% 1 5.70% 

Educational Setting     

Regular School 

(inclusive) 

8 22.90% 3 8.60% 

Special School 13 37.10% 4 11.40% 

Special Unit in Public 

School 

2 5.70% 21 60% 

No School 12 34.20% 7 20% 

Speech Therapy Services     

Not Receiving Services 6 17.10% 5 14.30% 

Receiving Services 29 82.90% 30 85.70% 

Occupational Therapy Services     

Not Receiving Services 13 37.10% 6 17.10% 

Receiving Services 22 62.90% 29 82.90% 

Physical Therapy Services     

Not Receiving Services 32 91.40% 28 80% 

Receiving Services 3 8.60% 7 20% 
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Note. Demographic details of the children, including details about the intervention services. 

Materials and Instruments  

Quantitative data were gathered using standardized instruments that screened for 

inclusion, measured parenting factors, and assessed child abilities. Screening for inclusion 

included three measures to assess the eligibility of the potential participants using Parent 

Interview Questionnaire, the Social Communication Questionnaire (SCQ; Rutter et al., 2003), 

and the Social Responsiveness Scale Second Edition (SRS-2; Constantino & Gruber, 2012). The 

Communication Matrix (Rowland, 2011) was used to confirm the verbal abilities in children with 

ASD. The developmental abilities of the children were assessed using the Vineland Adaptive 

Behavior Scale-III (Vineland-III; Sparrow et al., 2005). The parent data were collected using the 

Parent Stress Index, Fourth Edition - Short Form (PSI-4-SF; Abidin, 2012), Scenario-Based 

Culture Orientation Measure (COS-SM; Triandis et al., 1998), and the MacArthur Scale of 

Subjective Social Status (Adler & Stewart, 2007), respectively. Within India, English is used as 

an official language (Kalia & Reese, 2009), therefore, all the instruments used in this study were 

administered in English for both groups of parents.  

Instruments for Assessing Eligibility  

Eligibility to participate was confirmed using the several instruments: the Parent 

Interview Questionnaire, Social Communication Questionnaire (SCQ; Rutter et al., 2003), Social 

Responsiveness Scale, Second Edition (SRS-2; Constantino & Gruber, 2012), and 

Communication Matrix (Rowland, 2011). Details about these instruments, along with relevant 

information about their psychometric properties for use in cross-cultural settings, are discussed 

below.  
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The Parent Interview Questionnaire (see Appendix E) was developed for the purpose of 

this study and to measure preliminary details for assessing participant eligibility. The 

Questionnaire included 63 items that gathered parent and child demographic details. The child 

demographic details were further divided into (1) general details: age and sex at birth, (2) 

diagnosis: age at ASD diagnosis and type of diagnosis, (3) rehabilitative services and education, 

(4) abilities: communication, visual, and hearing, and (5) linguistic background: home language, 

language exposure, and languages used in intervention programs (e.g., speech and language 

therapy). Parent demographic details included age, gender (biological sex), caregiving title, 

highest education, employment, religion, linguistic background, employment status, racial 

backgrounds, marital status, and number of children.  

The Social Communication Questionnaire (SCQ; Rutter et al., 2003) is a 40-item 

screening tool which focuses on communication abilities and social functioning in children. This 

parent reported form has two versions: Lifetime and Current. The Lifetime version measures the 

child’s functioning across the life span. The Current version measures the social functioning of 

the children as observed during that last 3 months from the date of the interview. The SCQ has a 

high correlation with Autism Diagnostic Interview, Revised (r = .71, p < .001; Berument et al. 

1999) and short administration time make the SCQ an ideal ASD screening instrument. 

Receiving a score of 15 or higher on the SCQ indicates the individual is at risk of ASD in both 

India (Rudra et al., 2017) and the U.S. (Rutter et al., 2003). The sensitivity and specificity of the 

SCQ in suspecting ASD is high in children 4 years or older (Fernandopulle, 2011), making the 

instrument appropriate for screening for ASD in the current sample. Children that received a 

score of 15 or more on the SCQ or had an official diagnosis of ASD were included in the study.  
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The Social Responsiveness Scale, Second Edition (SRS-2; Constantino & Gruber, 2012), 

developed based on DSM-V, is a 65-item parent rating scale that measures the severity of social 

impairments in children with ASD (Constantino & Gruber, 2012). There are four forms divided 

across three age groups - preschool (2-6 years), school-age (4-18 years), adult (19-89 years). The 

school-age form was used for the current study, which complimented the age range of the 

children (4-12 years). The SRS-2 assess five domains - Social Awareness, Social Cognition, 

Social Communication, Social Motivation, and Restricted Interests and Repetitive Behaviors. 

The items under each domain are rated on a 4-point Likert scale: 1-not true, 2-sometimes true, 3-

often true, or 4- almost always true. The SRS-2 has demonstrated good internal consistency with 

a reliability coefficient of .95 suggesting consistency across items and an inter-rater reliability 

correlation of .77 for English-speaking population (Constantino & Gruber, 2012). The SRS when 

administered in English, received a sensitivity of 76% and specificity of 67% for the screening of 

ASD. The SRS has been extensively used to assess ASD in India (Jacob & Ashok, 2014; Kumar 

et al., 2016; Rao & Mysore, 2018) and among diverse population within the U.S. For analysis 

purposes, the t-score from the SRS-2 was used as a measure of ASD severity. 

The Communication Matrix (Rowland, 2011) uses parent reports to measure 

communicative functions in children, such as rejecting items and activities, obtaining items and 

activities (Behavior Regulation; BR), engaging in social interactions, and seeking and providing 

information (Joint Attention; JA). The instrument was designed specifically to measure 

expressive communication skills in children with minimal verbal abilities. The highest mastered 

scores from the Communication Matrix reflect the average communication abilities of the 

children with MV-ASD. The average scores of the highest level mastered across both 
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communication functions: BR and JA were used to compare the communication scores across 

the two groups (Brady et al., 2012).  

Measures of Child Abilities  

The Vineland Adaptive Behavior Scale-III (Vineland-III; Sparrow et al., 2005) measures 

the adaptive behaviors using a semi-structured interview format. The Vineland-III offers three 

forms: Interview, Parent/Caregiver, and Teacher. For the current study, the parent/caregiver 

interview form was used to measure parent reported child communication, daily living, and 

socialization skills. The instrument provides an overall adaptive behavioral composite (ABC) 

score for each child. Apart from core-measures, the instrument also measures motor skills in 

children aged 10 years or below. Finally, the instrument measures internalizing and externalizing 

maladaptive behaviors in children. The parents rated most of the interview statements on the 

Vineland-III using a 3-point Likert scale: 0-never, 1-sometimes, and 2-usually or often; however, 

some questions were measured as a yes or no response. The first edition of the scale included 

normative samples that were representative of individuals with diverse disability, including 

individuals with ASD who are nonverbal (Carter et al., 1998). Although the Vineland-III is 

developed and standardized for the Western population, the instrument has been used in other 

than English language by bilingual interviewers in non-Western countries, including in the 

Indian context (Manohari et al., 2013). In the U.S., the Vineland-III was standardized on a 

diverse racial and ethnic sample population. The internal consistency coefficients for adaptive 

sub-domain and the ABC scores of the Vineland-III are .94 and .99 for all age groups. The test-

retest reliability across all ages ranged from the corrected r value of .64 to .94 (Pepperdine & 

McCrimmon, 2018). For this study, the two geo-cultural groups were compared using the 

standard domains scores of Communication, Daily Living, Socialization, Motor, and Adaptive 
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Behavior Composite. Maladaptive behavior domain scores were compared between the two 

groups of children using the v-scores associated with internalizing and externalizing maladaptive 

behaviors.  

Measures of Parenting Factors  

The Parent Stress Index Short Form Fourth Edition (PSI-SF-4; Abidin, 1990) is a three-

factor derivative of the Parent Stress Index Fourth Edition, that measures three domains 

contributing towards parental stress: Difficult Child (DC), Parent Distress (PD), and Parent-

Child Dysfunctional Interactions (PCD-I). The form uses a 5-point Likert scale: 1-strongly agree, 

2-agree, 3-not sure, 4-disagree, and 5-strongly disagree. The 36-item interview have been used in 

research both in Indian and the U.S. (Biswal et al., 2010; Menon et al., 2013; Wurster et al., 

2019). The original PSI has also shown generalizability among lower socio-economic 

populations within U.S. (Mash & Johnson, 1983). In this study, the total stress score (PS-T) will 

be used as a measure of parenting stress.  

The Scenario-Based Culture Orientation Measure (COS-SM; Triandis et al., 1998; see 

Appendix F) was developed based on the Individualism-Collectivism (IND-COL) scale (Singelis 

et al., 1995) and the Cultural Orientation Scale (COS; Triandis and Gelfand 1998). Although the 

cultural orientation is more commonly measured using the attitude-based scale, the realistic 

scenarios used in the COS-SM reduces response bias (Triandis et al., 1998). The COS-SM 

categorizes an individual’s cultural orientation as either Individualist or Collectivist (Hofstede, 

1980). Individualist cultures value individual goals, on the contrary, the Collectivist culture 

promotes group goals (Kagitcibasi, 1997). Arranged marriage, where a person marries the person 

of the elder’s choice is an example of Collectivist culture, whereas a culture where a person can 

freely marry a person of their choice irrespective of their parents/family’s approval is an example 
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of Individualist culture. The COS-SM typically measures cultural orientation as Horizontal 

Individualism (HI), Vertical Individualism (VI), Horizontal Collectivism (HC), and Vertical 

Collectivism (VC). These four cultural orientations differ in terms of the relationship with life 

goals and their perceptions of each other. While those practicing HI and VI both appreciate 

individualistic goals, the former sees each other as equal, and the latter sees others as inequal 

from themselves. The difference between HC and VC is on the individual’s view of others within 

their in-group. For example, those practicing HC appreciate group goals and see their in-group 

members as equal to each other; whereas VC sees the members within their in-group as inequal 

to each other.  

For the purpose of this study, the COS-SM was used to group participants into either the 

Individualist or Collectivist cultures orientation. A total Individualist score was developed that 

reflected the total number of Individualist options highly prioritized by the participants across the 

16-questions. A score of 9 or above reflected Individualist cultural orientation and 8 and below 

reflected a Collectivist cultural orientation. For the analysis purpose, the continuous total score 

from the COS-SM reflecting Individualist scores was used as a measure of the participants’ 

cultural orientation.  

The MacArthur Scale of Subjective Social Status (Subjective SES; Adler & Stewart, 2007; 

see Appendix G) is a subjective measure of an individual’s social status. A robust association has 

been established between the subjective measure of socio-economic status (Wurster et al., 2019) 

and health outcomes (Ferreira et al., 2018). Objective measures of SES prove impractical for use 

in cross-national research settings because of the variability in income brackets and social class 

structure (Präg et al., 2016; Quon & McGrath, 2014). The subjective measure of SES improves 

the ability to assess social class as a product of health, culture, and class, which is ideal when 
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working with cross-national population. The MacArthur Scale of Subjective Social Status include 

two versions: the adult and the youth. In the current study, the parent participants responded to 

the Adult version of the SES instrument. The subjective SES score was used when comparing 

sample distributions between the two geo-cultural groups. 

Procedure  

To assess the feasibility of the study procedure, a pilot study was conducted with two 

families from India that confirmed the participation time of up to 4 hours. This also helped to 

determine the appropriate monetary compensation for both geographical locations (discussed 

more in detail below). The pilot participants also provided feedback that helped add and/or 

modify the items and responses of the Parent Interview Questionnaire. The modified study 

procedures were then shared with the Institute Review Board (IRB) for approval at the 

University of Kansas.  

After receiving the IRB approval, I focused on building my professional network to 

identify potential participants for the study. Anticipating difficulties associated with COVID-19 

outbreak, I focused on collecting data from South India before proceeding to recruit parent 

participants from the Midwestern U.S. For the recruitment of participants, I used my pre-

established professional network, which was developed through the interactions with research, 

clinical, medical, and educational professionals in India. These previously established 

connections assisted me in expanding my professional network for the recruitment process. 

Additionally, I also conducted a survey study, wherein I documented the opinions of the speech-

language pathologists, special educators, psychologists, and paraprofessionals on their clinical 

practices when working with children with MV-ASD. At the end of the survey, interested 

professionals shared their contact details. During the recruitment process in India, I contacted 
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over 150 professionals who shared the study details with potential participants. Connecting or 

reconnecting with professionals included an initial contact via a phone call or a text message. 

Once the professionals agreed to help with the recruitment, an email with the study details were 

shared with the professionals (see Appendix A & B). I also requested feedback and opinions of 

the professionals about the research, which increased their sense of agency towards the study. In 

addition, I shared details about myself to build a stronger relationship with the professionals. 

Specifically, I shared details about my professional credentials, my motivation, and passion 

associated with the study, my intentions with the findings, the city of my birth and life 

experiences, and other details that made a personal connection with the professionals. For 

recruiting participants from the Midwestern U.S., I identified organizations working with 

children with developmental disabilities across each of the 11 states included in this study. These 

organizations were identified on the Autism Speaks, Autism Society, Indiana Disability 

Resource Finder, RUSH Autism Resource Directory, Autism Alliance of Michigan, Missouri 

Department of Mental Health, and Autism Society of Minnesota Resource Directory websites. 

An email was sent to the identified centers or organizations, which included a brief overview of 

the study along with a request to share the information with potential participants. The emails to 

the centers were sent during a weekday between 9:00 AM and 12:00 PM for maximizing the 

responses. Recruitment also included sharing details on social media pages dedicated to 

supporting parents of children with ASD. Additionally, some of the organizations that worked 

with children with ASD also shared the study details on their official social media pages in 

addition to their websites.  

Parents interested in the study connected with me in one of three ways: direct email 

connection, filling out an interest form, or through the professionals. The participants who filled 
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out the interest form were automatically directed to the online consent form on the REDCap 

software platform. For the other parents, the recruitment documents were sent by email (see 

Appendix C & D). After receiving a signed consent form, an initial call was scheduled for 

assessing eligibility. During this call, I shared an overview of the study, requested verbal 

consent, and clarified questions of the parent participants (Barata et al., 2006). I also prioritized 

building a trusting relationship with the participants by citing the professional’s support (if 

applicable), highlighted the significance of the study, and shared study intentions. On a personal 

level, I shared details about my passion and commitments with the study area, provided 

information about my professional credentials and professional experiences. For parents in India, 

irrespective of their decision to participate, when appropriate and as requested, I offered to stay 

in touch and provide professional consultations on challenges associated with communication 

abilities in their children.  

After completing 50% of the data collection in India, I began focusing on recruiting 

participants from the Midwestern U.S. Unlike India, I lacked pre-established professional 

connections in the Midwestern U.S. and my initial 6 months of efforts resulted in the recruitment 

of less than 20% of the needed participant sample. In order to improve recruitment, I made 

several modifications that were in consultation with the dissertation advisor and committee 

members. The initial study procedures provided monetary compensation of $40 and had an age 

cap of 45 years for caregivers and 10 years for children with MV-ASD. The modified study 

procedures increased the monetary compensation by $10, removed the age restriction for the 

caregivers, and changed the upper age limit to 12 years for children with ASD. Following these 

changes, within the next three months, 80% of the participants were recruited, which concluded 

the data collection process. Figure 2 provides an overview of the recruitment timeline.  
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Figure 2 

Data Collection Timeline

 

Figure 2 Data Co llection Timeline  

Data Collection Process 

After receiving the written consent from the parents, a Zoom audio meeting was 

scheduled at a mutually convenient time for assessing participant eligibility. During the first 

Zoom audio call, the study process was explained, including information about the anticipated 

participation time and an overview of the assessment procedures. In the first Zoom meeting, 

eligibility was confirmed using the Parent Interview Questionnaire, SCQ, and SRS-2. On a 

second call, child abilities were assessed using the Communication Matrix and Vineland-III. On 

a third and final Zoom meeting, the parent measures were assessed using the PSI-SF-4, COM-

SM, and subjective SES. Most of the parents completed the study requirements over three Zoom 

meetings, but some completed the assessments either on a single or across several Zoom 

meetings, depending on their availability. Irrespective of the number of Zoom audio calls, all 

study related data were collected within two weeks of the initial meeting. Post study, each 

participant received reports based on the Communication Matrix and Vineland-III assessments 

along with a monetary compensation of $40-50 for participants in the U.S. and $10 (₹750) for 

participants in India. The appropriate amount of monetary compensation was determined based 

on the feedback from pilot participants, living costs, and evidence from the literature in order to 

 

 

 

Study Development 

May - August 2020 

Pilot + Study Modification 

September - October 2020 

 

Building Professional 

Network  

November 2020 

Participant Recruitment -

India 

December 2020 

Participant Recruitment - 

U.S 

March 2021 

November – December  

Completed Data Collection 

- India 

March 2021 

Completed Data 

Collection - U.S 

August 2021 



38 

 

 

avoid undue enticement of the participants across the two geo-cultural groups (Largent et al., 

2012).   

All eligible and consenting participants in India completed the study requirements, 

resulting in a 100% retention rate. A critical factor for achieving this success was building a 

strong relationship with the participants. I used local dialect and participants' primary language 

for non-study related communications. When explaining the study, I avoided using jargons and 

provided the participants multiple opportunities to ask questions. It is important to note, words 

that are considered typical in the U.S. might be considered jargon speech in India. For example, 

the phrase “nonverbal communication” is not commonly used in India, instead defining the term 

is much more appreciated (e.g., pointing, pulling of hands, etc.). Another factor that might have 

influenced the retention rate in India is associated with a power imbalance. In India, many of the 

parents refer to researchers or professionals as Sir/Madam irrespective of the age difference, 

creating a power imbalance. In order to decrease the imbalance in power, I requested the 

participants to call me by my first name. I facilitated the application of this request by sharing 

details about my life, which increased their comfort in calling me by my first name. While 

discussing the study, I requested parent’s opinions about the study, the importance of parenting 

in child development, as well as the need for such studies. These conversations with the parents 

helped in shifting power by increasing the importance of parents in the current research.  

Challenges Due to COVID-19 

The COVID-19 outbreak, and the associated restrictions significantly affected 

recruitment in South India. Although teletherapy was taking momentum, professionals reported 

difficulties in providing clinical services to children with MV-ASD using virtual platforms. For 

example, one of the professional who had reported working with more than 15 children with 
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MV-ASD and their families prior to COVID-19 outbreak shared that the center no longer worked 

with any children with MV-ASD. Similarly, parents of children with MV-ASD also reported 

limited confidence in teletherapy. Therefore, I received only a partial recruitment assistance from 

my large professional network as they held limited contact with parents of children with MV-

ASD.  

The disconnect between the professionals and ASD communities decreased the 

opportunities to connect with potential participants. Additionally, across both of the geographical 

locations, caregivers experienced additional daily stress from a variety of reasons unique to 

COVID-19 restrictions affecting their ability to participate. For example, mothers of children 

with ASD in India shared that they experienced an increase in their household demands from 

their partners and extended families, along with pressure from their professional lives. 

Specifically, many of the mothers reported having to juggle childcare, household chores, as well 

as maintaining their careers. Similarly, COVID-19 outbreak decreased access to childcare in the 

U.S., which affected parents’ availability to participate in the study. Further, work-from-home 

policies decreased privacy and affected parents’ ability to participate. Some of the mothers 

declined to participate because of the power dynamics often evident in many of the Indian 

families (Murthi & Hammell, 2021). For instance, a mother declined to participate because her 

husband denied permission for her to participate. In another instance, an interested mother was 

only able to take time to participate in the study after 11:00 PM Indian Standard Time. She 

completed all the house chores, including putting the child to sleep before participating. On the 

contrary, some of the participating mothers shared a positive outcome of the COVID-19 

outbreak. Parents received a higher childcare support from their partners due to work-from-home 

conditions, which increased their ability to participate in the study. 
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Data Analysis 

The IBM SPSS v.27 software for Windows OS was used to analyze the data. Data were 

analyzed to understand whole group variabilities (N =70) as well as group differences (South 

India and Midwestern U.S.). Descriptive analysis was performed to understand the data. 

Frequency and percentage were used to understand the categorical data distribution and mean 

and standard deviation for continuous variables. The data were screened for missing, outliers, 

and normality. The group distributions were assessed using the Mann-Whitney U-test. 

Spearman’s Rho rank correlation test was used to develop a correlation matrix to assess the 

relationships between child and parent variables. The moderating influence of cultural 

orientation on the relationship shared between parenting stress and child communication skills 

was assessed using a hierarchical regression model with an interaction term. The PS-T scores and 

the cultural orientation scores from the COS-SM were centered before developing an interaction 

term to control for multicollinearity. Sensitivity analysis was performed to assess the effects of 

outliers on the correlational and regression analysis. All the data included to test the hypotheses 

were continuous variables, including the variables derived from Vineland-III, PSI-4-SF, and 

COS-SM. To better explain the findings of the current study, I used categorial variables. For 

example, COS-SM scores were used to examine the moderating effects of cultural orientation on 

the relationship between parenting stress and child communication abilities. When discussing the 

findings, I use the categorical classification to understand the current data.  
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Chapter 3: Results 

The purpose of the current study was to understand the relationship between parenting 

stress, parents’ cultural orientation, and child abilities. The roles and relationships between 

parenting stress, child abilities, as well as parents’ cultural orientation were assessed within the 

large group that considered both parents from South India and Midwestern U.S. Further 

investigations were conducted to understand the differences between the two groups (South India 

and Midwestern U.S.) on the shared relationships between parenting stress, child abilities, and 

parent’s cultural orientation. In the sections below, the findings from the statistical analysis that 

address the three main hypotheses using the parent and child variables are presented.  

Group Distribution 

Parent demographic details, factors that influence parenting (parent characteristics), child 

demographic details, and child developmental abilities were compared between the two geo-

cultural groups using the Mann–Whitney U test. Details of the differences are further explained 

using descriptive statistical analyzes.  

Parent Demographic Characteristics 

The groups were compared on parent demographic variables that included age, gender, 

religion, highest education achieved, current employment, language backgrounds, and marital 

status. The two groups significantly differed from each other on employment status, U (N= 70) = 

354.500, z = -3.273, p = .001, language backgrounds, U (N= 70) = 60.500, z = -6.668, p < .001, 

and religion, U (N= 70) = 1140.000, z = 6.672, p < .001. Most of the parents from the 

Midwestern U.S. (71%) held more full-time or part-time employment than parents from South 

India (20%). Most of the parents from South India spoke multiple languages (80%), whereas 

parents from the Midwestern U.S. were most often from monolingual backgrounds (63%). Most 
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of the parents from South India followed the Hindu religion (86%) whereas, parents from the 

Midwestern U.S. followed Christianity (74%). Only a few parents from both South India (5.7%) 

and the Midwestern U.S. (2.9%) identified with Muslim religion. Additionally, only a few 

parents across both groups recognized themselves with agnostic or atheist values (14%). Parents’ 

age distribution was between 24 and 69 years (M = 36.37, SD = 6.47). The South Indian (M = 

35.17; SD = 3.426) and Midwestern U.S. (M = 37.57; SD = 8.392) groups did not significantly 

differ from each other. In terms of education, most of the parents from South India (94%) and the 

Midwestern U.S. (94%) identified as mothers of children with MV-ASD (94%). Most of the 

parents from South India (94%) and Midwestern U.S. (91%) had at least held at a bachelor’s 

degree (91%).  

Parent Characteristics 

Parent’s quality of health, parenting stress, and cultural orientation scores were compared 

between the two groups. Parents self-rated their overall health quality, which included their 

mental, physical, and emotional well-being using a 5-point Likert scale. Most parents rated their 

health as “good” (46%), followed by “fair” (27%), “very good” (20%), “excellent” (5%), and 

then “poor” (2%). Parents’ self-rating of their quality of health across the two groups did not 

significantly differ from each other.  

Parenting stress measured with the use of the PSI-SF-4 provided four scores that reflected 

parents’ parental distress (PD), parent-child dysfunctional interaction (P-CDI), difficult child 

(DC), and total parenting stress (PS-T). The two groups of parents did not significantly differ on 

PD, P-CDI, or PS-T, but significantly differed on DC scores, U (N= 70) = 797.000, z = -2.172, p 

= .030. Parents in South India had a lower DC score with a mean of 82.37 (S.D. = 13.541) than 
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parents from the Midwestern U.S. who had a higher DC score with a mean of 87.69 (S.D. = 

14.814).  

Finally, the COS-SM measured cultural orientation in parents and generated two scores 

that reflected parents’ first and second choices on the scenario-based assessment. The groups 

significantly differed both on their first, U (N= 70) = 884.000, z = 3.226, p = .001 and second 

choice, U (N= 70) = 412.00, z = -2.383, p = .017. The mean COS-SM score of parents from 

South India was closer to the Collectivist cultural values (M = 6.46, SD = 1.975) than parents 

from the Midwestern U.S. (M = 8.06, SD = 1.939). On their second choice, parents from South 

India identified more with Individualist culture (M = 8.26, SD = 1.755) than parents from the 

Midwestern U.S. (M = 7.03, SD = 2.203). While parents significantly differed on their first and 

second choices on the COS-SM, based on the cut-off scores, irrespective of the geographical 

location, the parents identified more with Collectivist than Individualist culture (73%).  

Child Demographic Characteristics 

The group distributions were also assessed using child variables. The two groups did not 

significantly differ on their demographic distributions in terms of age (M = 6.649; SD = 1.8), 

gender, birth order, age at diagnosis (M = 2.708; SD = .854), but significantly differed on their 

use of Speech Generating Devices (SGD), U (N= 70) = 927.500, z = -4.500, p < .001, and the 

number of language exposures, U (N= 70) = 77.500, z = -6.823, p < .001. While most children 

from the Midwestern U.S. (60%) used SGDs for communication, only a few children in South 

India reported using an SGD (9%). Most children from India were exposed to more than one 

language (97%); whereas most of the children from the Midwestern U.S. were monolingual 

(86%).  
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Comparisons were also made based on the education and intervention services the 

children received across the two groups. Specifically, intervention dosage in terms of weekly 

duration of speech and language, occupational, physical (physio) therapy, as well as the type of 

educational services the children received were compared between the groups. The groups 

differed on the type of educational services accessed by the children, U (N= 70) = 77.500, z = -

6.823, p < .001. A majority of the children from the Midwestern U.S. attended public school 

(60%). Most of the children who did not receive public school education (20%, n = 14) received 

intensive Applied Behavioral Analysis (ABA) services instead (17%, n = 12). Although there 

was not a clear majority among the type of schooling attended by children in South India, one-

third of the children did not attend any type of formal schooling or ABA services (34%). 

Children’s age distribution was between 4 and 12 years (M = 6.48, SD = 1.709). The age 

distribution did not differ between the South Indian (M = 6.48, SD = 1.709) and the Midwestern 

U.S. (M = 6.811, SD = 1.902) groups.  

Child Characteristics 

The two groups of children were compared on their ASD screening and severity scores, 

as well as communication and developmental abilities. The two groups did not significantly 

differ from each other on their SCQ total scores (screening) and t-scores from the SRS-2 

(severity). Developmental abilities were assessed using the Vineland-III domain and subdomain 

scores (see Table 4). The two groups significantly differed on their Vineland-III domain scores 

on their Socialization, U (N= 70) = 405.00, z = -2.442, p = .015, Motor, U (N= 67) = 336.500, z 

= -2.825, p = .005, and Externalizing Maladaptive Behavior, U (N= 70) = 870.00, z = 3.087, p = 

.002 scores. Children from South India had a higher mean score on Socialization (M = 55.03, SD 

= 9.106) than children from the Midwestern U.S. (M = 49.69 SD = 10.434). Similarly, children 
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from the Midwestern U.S. scored lower (M = 67.62, SD = 11.468) on the Motor sub-domain 

than children from South India (M = 74.00, SD = 9.367). Externalizing Maladaptive Behaviors 

scores were lower for children from South India (M = 16.83, SD = 1.992) than children from 

Midwestern U.S. (M = 18.23, SD = 1.437).  
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Table 4 Group D istribution of the V ineland-III scores  

Table 5 

Group Distribution of the Vineland-III scores – Mean and Standard Deviation 

Domain and  

Subdomain Scores 

Whole Group (N) India (n) U.S. (n) 

M SD M SD M SD 

Communication Domain 40.4 14.427 41.97 15.766 38.83 12.99 

Receptive  32.94 13.043 35.91 11.518 29.97 13.942 

Expressive  22.09 8.862 22.2 8.888 21.97 8.966 

Written 10.21 9.415 10.43 10.024 10 8.905 

Daily Living Skills Domain 57.3 10.741 59.69 11.114 54.91 9.945 

Personal 43.79 18.16 48.14 17.612 39.43 17.889 

Domestic 5.01 5.887 6.26 6.541 3.77 4.911 

Community 5.96 6.121 6.09 5.977 5.83 6.345 

Socialization Domain 52.36 10.087 55.03 9.106 49.69 10.434 

Intrapersonal 22.6 6.714 24.14 6.132 21.06 7 

Play 16.81 7.703 18 4.814 15.63 9.714 

Coping skills 13.84 6.335 14.74 5.153 12.94 7.296 

Motor Skills Domain 70.76 10.892 74 9.367 67.62 11.468 

Gross Motor 71.06 10.439 74.36 6.661 67.85 12.386 

Fine Motor 32.9 9.573 35.21 10.274 30.65 8.388 

Note. The scores are derived from the Vineland-III parent form for each child participant  

N = 70; n = 35 

 

The two groups of children were also compared on their sub-domain scores from the 

Vineland-III. The groups significantly differed on their Receptive, U (N= 70) = 443.00, z = -

1.992, p = .046, Interpersonal Relationship, U (N= 70) = 424.50, z = -2.215, p = .027, Play and 
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Leisure, U (N= 70) = 355.00, z = -3.033, p = .002, and Coping Mechanism, U (N= 70) = 395.00, 

z = -2.566, p = .010 scores. Children from India on average scored higher on their Receptive (M 

= 35.91, SD 11.518), Interpersonal Relationship (M = 24.14, SD = 6.132), Play and Leisure (M 

= 18, SD 4.814), and Coping Mechanism (M = 14.74, SD = 5.153) scores. Children in the U.S. 

who scored lower on their Receptive Language (M = 29.97, SD =13.942), Interpersonal 

Relationship (M = 21.06, SD = 7.00), Play and Leisure (M = 15.63, SD = 9.714), and Coping 

Mechanism (M = 12.94, SD = 7.296) scores. The groups did not significantly differ on their 

Expressive, Personal, Domestic, Community, Gross Motor, and Fine Motor subdomain scores on 

the Vineland-III.  

Communication abilities of the children across the two groups were also compared using 

the Communication Matrix scores. Although the groups did not differ on the total 

Communication Matrix as well as BR scores, the groups significantly differed on their JA scores, 

U (N= 70) = 353.500, z = -3.056, p = .002. Similar to the Socialization domain scores from the 

Vineland-III, children from the Midwestern U.S. scored lower on their JA Communication 

Matrix scores (M = 13.46, SD = 5.192) than children from South India (M = 16.03, SD = 3.761).   

Co-Variates 

A number of child and parent factors influence the level of parenting stress including 

child age, number of children along with parent age, education, employment, and their overall 

health. In this section I discuss the correlation between these child and parent demographic 

identities and parenting stress. Further, the moderating effects of these child and parent 

demographic identities on the relationship between parenting stress and child communication 

abilities are also discussed. As noted in Table 5, across all the child and parent demographic 

variables, only parent’s education showed a statistically significant weak negative correlation 
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with parenting stress, r(70) = -.292, p = .014 (see Table 5). The co-variates including in the 

current study might exert a moderating effect on the shared relationship between parenting stress 

and child’s communication skills; however, the analyses for examining these possibilities are 

beyond the scope of this study.  

 
Table 5 Correlation between Co-variates and Parenting Stress  

Table 5 

Correlations between Co-variates and Parenting Stress 

Co-variates  Parenting Stress 

Number of children  .169 

Child Age .148 

Parent Age .156 

Parent Education -.292* 

Parent Employment  .093 

Total Language -.175 

Parent’s Marital Status -.009 

Parents’ Overall Health  .202 

* p < .05; ** p < .001; N = 70 

 

Hypothesis Testing 

Three hypotheses that assessed the correlational and moderating roles of child and parent 

factors were tested for this study. Hypothesis 1 tested the correlation between child abilities. 

Hypothesis 2 tested correlation between parenting stress and child abilities. Finally, the third 

hypothesis tested the moderating role of parents’ cultural orientation on parenting stress and 

child communication abilities. In the following subsections, I present the findings from statistical 
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analyses performed to test the three hypotheses. For the hypotheses 1 and 2, I discuss the whole 

group which includes participant data from South Indian and the Midwestern U.S., as well as 

South Indian and Midwestern U.S. group findings. When the results of the whole and those of 

individual groups did not differ from each other, I present findings from whole group alone with 

a mention of the similarity in the statistical finding in the subgroups (South India and the 

Midwestern U.S.). 

Results from Hypothesis 1 Testing  

Whole Group 

The correlation between communication skills and externalizing maladaptive behaviors 

as measured by the Vineland-III, and ASD severity as measured by the SRS-2 t-scores in children 

with minimal verbal abilities was assessed. The two groups did not significantly differ the 

Communication, ASD severity, and Externalizing Maladaptive Behavior mean scores (see Table 

6).  

Table 6 Group D istributions of C hild A bilities  

Table 6 

Group Distributions of Child Abilities 

Child Abilities Study Sample (N) South India (n) Midwestern U.S. (n) 

  M  SD M  SD M  SD 

ASD Severity 81.81 8.01 80.31 7.415 83.31 8.401 

Communication abilities 40.4 14.427 41.97 15.766 38.83 12.99 

EMBa 17.53 1.863 16.83 1.992 16.83 1.992 

Note. The mean and standard deviation of the scores from SRS-2, Vineland-III Communication 

domain scores, and Vineland-III EMB v-Score 
aEMB - Externalizing Maladaptive Behaviors 

N = 70; n = 35 
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The mean SRS-2 scores across both groups showed that children had severe forms of 

ASD (M = 81.81, SD = 8.010), weak Communication Abilities (M = 40.40, SD = 14.427), and 

moderately high Externalizing Maladaptive Behaviors (M = 17.53, SD = 1.863). All three child 

variables in the total sample held a significant correlation with each other. According to the 

strength of correlation discussed by Dancey and Reidy (2007), the Communication Abilities and 

Externalizing Maladaptive Behaviors scores shared a weak negative correlation with each other, 

r(70) = -.289, p = .015. Figure 3 provides the sample distribution along with a fit line depicting 

the direction of correlation between Communication Abilities and the Externalizing Maladaptive 

Behaviors scores. 

Figure 3 

Correlation between Externalizing Maladaptive Behavior and Communication Abilities - Whole 

Groups 

 

 

Figure 3 Correlation between Externalizing Maladaptive Behav ior and Comm unication Abilities – Whole Group 
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A weak negative correlation was noted between the Communication Abilities and SRS-2 

scores, r(70) = -.343, p = .004 (see Figure 4). Figure 4 provides the sample distribution along 

with a fit line depicting the direction of correlation between Communication Abilities and SRS-2 

scores. 

Figure 4  

Correlation between ASD Severity and Communication Abilities  

 

Figure 4 Correlation between A SD Severity and C ommunication A bil ities – Whole Group 

  Finally, a moderate positive correlation existed between the Externalizing Maladaptive 

Behaviors scores and ASD severity, r(70) = .447, p < .001 (see Table 7). Figure 5 provides the 

sample distribution along with a fit line depicting the direction of correlation between 

Externalizing Maladaptive Behaviors and SRS-2 scores. 

Figure 5 

Correlation between ASD Severity and Externalizing Maladaptive Behavior   
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Figure 5 Correlation between A SD Severity and Externalizing Maladaptive Be havior – Whole Group 

Table 7 Correlation Between Child Abilities – Whole Group 

Table 7 

 
Correlation Between Child Abilities – Whole Group 

 
Study Sample (N) M SD 1 2 3 

1. ASD Severity 81.81 8.01   

 
2. Communication abilities 40.4 14.427 -.343**  

 
3. EMBa 17.53 1.863 .447** -.289*   

Note. The mean and standard deviation of the scores from SRS-2, Vineland-III Communication 

domain scores, and Vineland-III EMB v-Score for the whole group 

aEMB - Externalizing Maladaptive Behaviors  

* p < .05; ** p < .001; N = 70      
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South Indian Group 

In the South Indian sample, the mean scores from SRS-2 (M = 80.31, SD = 7.415), 

Communication Abilities (M = 41.97, SD = 15.766), and Externalizing Maladaptive Behaviors 

(M = 16.83, SD = 1.992) were similar to the total sample distribution (see Table 8). Unlike the 

total sample, the Communication Abilities and Externalizing Maladaptive Behaviors scores did 

not share a statistically significant correlation between each other (see Figure 6). The 

correlational analysis showed that the Communication Abilities and SRS-2 scores share a weak 

negative correlation, r(35) = -.345, p = .043 (see Figure 7) and moderate positive correlation 

between Externalizing Maladaptive Behaviors and SRS-2 scores, r(70) = .436, p = .009 (see 

Figure 8). 

Table 8 Correlation Between Child Abilities – South Indian Group 

Table 8 

Correlation Between Child Abilities – South Indian Group  

South India (n = 35) M SD 1 2 3 

1. ASD Severity 80.31 7.415   

 
2. Communication abilities 41.97 15.766 -.345*  

 
3. EMB 16.83 1.992 .436** -0.27   

Note. The mean and standard deviation of the scores from SRS-2, Vineland-III Communication 

domain scores, and Vineland-III EMB v-Score for the South Indian group 

EMB - Externalizing Maladaptive Behaviors  

* p < .05; ** p < .001      
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Figure 6 

Correlation between Externalizing Maladaptive Behavior and Communication Abilities – South 

Indian Group 

 

Figure 6 Correlation between Externalizing Maladaptive Behav ior and Comm unication Abilities – South Indian Group 

Figure 7 

Correlation between ASD Severity and Communication Abilities – South Indian Group  

 

Figure 7 Correlation between A SD Severity and C ommunication A bil ities – Sout h Indian Group 
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Figure 8  

Correlation between ASD Severity and Externalizing Maladaptive Behavior – South Indian 

Group 

 

Figure 8 Correlation between A SD Severity and Externalizing Maladaptive Be havior – South Indian Group 

Midwestern U.S. Group 

In the Midwestern U.S. group, the average SRS-2ty (M = 83.31, SD = 8.401), 

Communication Abilities (M = 38.83, SD = 12.990), and Externalizing Maladaptive Behaviors 

(M = 16.83, SD = 1.992) were also similar to the total sample averages (See table 9). Unlike the 

total sample, but similar to the South Indian sample, the Communication Abilities and the 

Externalizing Maladaptive Behaviors scores did not share a statistically significant correlation 

between each other (see Figure 9). The correlational analysis showed that Communication and 

SRS-2 scores share a weak negative correlation, r(35) = - .356, p =.036 (see Figure 10), and a 

weak positive correlation between Externalizing Maladaptive Behaviors scores and SRS-2 

scores, r(70) = .370, p = .029 (see Figure 11).  

Table 9 Correlation Between Child Abilities – Midwestern U.S. Group 
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Table 9 

Correlation Between Child Abilities – Midwestern U.S. Group   

Midwestern U.S. (n = 35) M SD 1 2 3 

1. ASD severity 83.3 8.4 

   
2. Communication abilities 38.8 13 -.356*  

 
3. EMBa 16.8 1.99 .370* -0.29   

Note. The mean and standard deviation of the scores from SRS-2, Vineland-III Communication 

domain scores, and Vineland-III EMB v-Score for the Midwestern U.S.group 
aEMB - Externalizing Maladaptive Behaviors  

* p < .05      
 

Figure 9  

Correlation between Externalizing Maladaptive Behavior and Communication Abilities – 

Midwestern U.S. Group 

Group 

 

Figure 9 Correlation between Externalizing Maladaptive Behav ior and Comm unication Abilities – Midwestern U.S. Group 
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Figure 10  

Correlation between ASD Severity and Communication Abilities – Midwestern U.S. Group 

Table rn U.S. Group 

Figure 10 Correlation between A SD Severity and Communication A bil ities – Midwestern U.S. Group 

 

Figure 11 

Correlation between ASD Severity and Externalizing Maladaptive Behavior – Midwestern U.S. 

Group 

Figure 11 Correlation between A SD Severity and Externa lizing Maladaptive Be havior – Midwestern U.S. Group 

 



58 

 

 

Results from Hypothesis 2 Testing  

Whole Group 

The relationship between parenting stress (PS-T score) as measured by PSI-4-SF and 

child abilities (Communication, Daily Living, Socialization, Motor, Externalizing Maladaptive 

Behaviors scores) as measured by the Vineland-III was assessed in the whole group sample. 

Spearman rho correlational analysis was conducted both on the whole sample, as well as within 

groups (see Table 10). The PS-T data had three outlying scores; therefore, a sensitivity analysis 

was performed, wherein the correlational analyses were carried out with and without the outliers 

to assess the effects of the outlying data points on the overall findings. Considering the 

correlational effects remained the same before and after the sensitivity analysis, the following 

findings reflect data, including the outlying values. The scatter plots shared below reflect data, 

which excludes the outlier values for better visual analysis of the correlational relationships. The 

strength of correlation was determined based on the Dancey and Reidy (2007) categorization for 

social sciences. 

The correlation between the PSI-4-SF sub scores and child abilities are not reported as 

the pattern of the results echoed with PS-T scores and child abilities. In the whole sample, PS-T 

score shared a moderate negative correlation with Communication, r(70) = -.550, p < .001(see 

Figure 12), Daily Living, r(70) = -.616, p < .001 (see Figure 13), Socialization, r(70) = -.614, p < 

.001 (see Figure 14), and Motor, r(67) = -605, p < .001 scores (see Figure 15). On the other hand, 

the correlation between PS-T and Externalizing Maladaptive Behaviors scores showed a weak 

positive correlation, r(70) =.496, p < .001 (see Figure 16).  
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Table 10 Correlation between Parenting Stress and C hild A bil ities  

Table 10   

Correlation statistics between Parenting Stress and Child Abilities 

  M SD 

PS-T 

(N) 

M SD 

PS-T – 

India (n) 

M SD 

PS-T – 

U.S. (n) 

Communication 40.4 14.4 -.550** 41.97 15.7 -.606** 38.8 12.9 -.465** 

Daily Living 57.3 10.7 -.616** 59.6 11.1 -.643** 54.9 9.9 -.530** 

Socialization 52.3 10.0 -.614** 55.03 9.1 -.461** 49.6 10.4 -.740** 

Motor 67 70.7 -.605** 74 9.3 -.655** 67.6 11.4 -.441** 

EMBa 17.5 1.8 .496** 16.8 1.9 .461** 18.2 1.4 .435** 

Note. Mean and standard deviations of the domain scores from Vineland-III for whole group 

and subgroups – South India and the Midwestern U.S. 
aEMB - Externalizing Maladaptive Behaviors  

** p < .001; N = 70; n = 35 

 

Figure 12 

Correlation between Parenting Stress and Communication Abilities in Children – Whole Group  

Figure 12 Correlation between Parenting Stress and Comm unication Abilities in Children – Whole Group 
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Figure 13 

Correlation between Parenting Stress and Daily Living Skills in Children – Whole Group  

Figure 13 Correlation between Parenting Stress and Da ily Liv ing  Skil ls in C hildren – Whole Group 

 

Figure 14 

Correlation between Parenting Stress and Socialization Skills in Children – Whole Group 

Figure 14 Correlation between Parenting Stress and Socia lization Skills in C hildren –  Whole Group 
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Figure 15  

Correlation between Parenting Stress and Motor Skills in Children – Whole Group 

Figure 15 Correlation between Parenting Stress and Motor Skills  in Children – Whole Group 

 

Figure 16 

Correlation between Parenting Stress and Externalizing Maladaptive Behaviors in Children – 

Whole Group 

Figure 16 Correlation between Parenting Stress and Externalizing M aladapt ive Behaviors in C hildren –  Whole Group 
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South Indian Group 

In the sample from South India, PS-T scores shared a moderate negative correlation with 

Communication, r(35) = -.606, p < .001, Daily Living, r(35) = -.643, p < .001, and Motor, r(35) = 

-.655, p < .001 scores. Unlike the whole group findings, PS-T scores only shared a weak negative 

correlation with Socialization scores, r(35) = -.461, p < .001 (see Figure 17). On the other hand, 

PS-T scores shared a weak positive correlation with Externalizing Maladaptive Behaviors scores, 

r(35) = .461, p < .001.  

Figure 17 

Correlation between Parenting Stress and Socialization Skills in Children – South Indian Group 

Figure 17 Correlation between Parenting Stress and Socia lization Skills in C hildren –  South Indian Group 

 

Midwestern U.S. Group 

In Midwestern U.S. sample, PS-T score shared a strong negative correlation with 

Socialization, r(35) = -.740, p < .001 (see Figure 18), moderate negative correlation with Daily 

Living, r(35) = -.530, p < .001, weak negative correlation with Communication, r(35) = -.465, p < 

.001 and Motor, r(35) = -.441, p < .001 scores. On the other hand, PS-T score shared a weak 

positive correlation with Externalizing Maladaptive Behaviors scores, r(35) = .435, p < .001. 
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Figure 18 

Correlation between Parenting Stress and Socialization Skills in Children – Midwestern U.S. 

Group 

Figure 18 Correlation between Parenting Stress and Socia lization Skills in C hildren –  Midwestern U.S. Group 

 

Results from Hypothesis 3 Testing 

Whole Group  

The moderating role of parent’s cultural orientation on the relationship shared between 

child communication abilities and parenting stress was assessed. On average, the cultural 

orientation scores of the parents in the sample suggested that more identified with Collectivist 

cultural values than Individualist (M = 7.76, SD = 7.26). Across the participating parents, the 

level of parenting stress was on the higher end of the PS-T normal range (M = 84.96, SD = 

14.391). On average, children in the current study had a weak Communication score based on the 

Vineland-III assessment (M = 40.40, SD = 14.427; see Table 11).  
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Table 11 Descriptive Statistics of C ult ural Orie ntation, Parenting Stress, and Comm unication Skil ls – Whole Group 

Table 11 

Descriptive Statistics of Cultural Orientation, Parenting Stress, and Communication Skills – 

Whole Group  

Variables  M SD 

Cultural Orientation (Individualist Scores) 7.26 2.104 

Parenting Stress (PS-T) 84.96 14.391 

Communication Skills (Vineland-III) 40.4 14.427 

Note. Mean and standard deviation of the COS-SM, PSI-4-SF, and Communication Domain 

from Vineland-III across children from both geo-cultural groups – South India and Midwestern 

U.S. 

N = 70 

 

Regression analysis revealed that a significant amount of the variance in the 

communication abilities in children were explained by the PS-T and COS-SM scores, (F(3, 65) = 

8.317, p < .001, R2 = .240, R2Adjusted = .204). Further analysis using the interaction term 

revealed that the COS-SM scores of the parents did not significantly (ns) predict communication 

abilities in children (β = .214, t(66) = 2.035, ns), nor did it significantly predict the relationship 

shared between parenting stress and child communication skills (β = -.083, t(66) = -.714, ns). 

Table 12 presents an overview of the multiple regression analysis with interaction term for 

Communication Domain Scores from the Vineland-III.  
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Table 12 Summary of t he multiple regression analys is wit h interaction term for Communication Dom ain Scores from the Vineland-III  

Table 12 

Summary of the Multiple Regression Analysis with Interaction erm for Communication 

Domain Scores from the Vineland-III 

Variables B SD β t Sig 

Parenting Stress (PS-T) -.521 .116 -.520 -4.484 .000 

Cultural Orientation 

(Individualist Scores 

1.468 .722 .214 2.035 .046 

PSIxIndivb) -.037 .052 -.083 -.714 .478 

aDependent Variable: Communication Domain Scores; b Parenting Stress and Cultural 

Orientation Interaction term  
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Chapter 4: Discussion 

Communication development relies on a variety of factors, both internal and external to a 

child (Deater-Deckard & Panneton, 2017). According to the socio-cultural theory of learning, 

mastering developmental skills requires coordination between motor, cognitive, social skills. 

Parent and the environment factors also critically contribute towards communication 

development in children (Curtiss, 2018). Similarly, supporting children with ASD requires 

addressing child needs as well as developing an understanding of the resources available to them 

through parents and the environment (Maenner et al., 2021). Considerable number of parent and 

environmental factors support child development; however, not all of these factors produce 

equivalent effects on the developmental trajectories. In terms of communication development, 

parenting stress and culture of the parents play a significant role in the quality and quantity of 

parent-child interactions (Lin et al., 2021). Similarly, cultural factors across personal, social, and 

physical domains influence child development (Halpin et al., 2019). While social and 

environmental domains are important, the latent measures of these factors are extremely difficult 

to quantify for the purpose of child development research; therefore, most studies consider 

individual traits as a proxy for measuring cultural variables (Schrøder, 2013). The role of child 

abilities and parenting stress, and to some extent the role of culture on child development are 

well documented in ASD literature; however, the evidence falls short when examining children 

with MV-ASD (Ilias et al., 2018; Suen et al., 2022). The current study examined associations 

between various child abilities, parenting stress, and parent’s cultural orientation in children with 

MV-ASD.  

 In this chapter, I summarize the results from the three hypotheses testing, as well as 

discuss the demographic details of the participants for understanding the overall outcomes of the 
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study. The first hypothesis assessed the relationship between three child abilities: communication 

skills, externalizing maladaptive behaviors, and ASD severity. The second hypothesis studied the 

correlation between parenting stress and various child abilities (communication, daily living, 

socialization, motor skills, and maladaptive behaviors). Finally, the third hypothesis tested the 

moderating role of parent’s cultural orientation on parenting stress and child’s communication 

skills. Finally, I discuss the limitations associated with the study before presenting a section on 

conclusions and future directions.  

Characteristics of the Participant Population 

 The study intentionally recruited parents of children with MV-ASD from two geo-

cultural groups: South India and the Midwestern U.S. to access parents with potentially different 

cultural orientation. This section discusses the difference between the two participant groups in 

terms of parent and child characteristics. The two groups significantly differed on parents’ 

employment status, language backgrounds, and religion. While many parents from the 

Midwestern U.S. were in part-time of full-time employment status, most of the parents from 

South India were homemakers. In many of the Indian cultures, external help with childrearing, 

such as day care or Nanny are socially undesirable affecting the prospect of receiving external 

childrearing supports (Shylasree et al., 2022). Given most of the participants were women, 

additional family expectations along with higher parenting demands might urge mothers to quit 

careers in the South Indian context (Scott, 2018). In the study sample, most of the parents from 

South India were multilingual with English as a common language across participants. On the 

contrary, most of the parents from the Midwestern U.S. identified with monolingual, with a few 

identifying with bilingual backgrounds. In terms of religion, many of the parents in the 

Midwestern U.S. identified with Christianity, whereas parents from South India mostly identified 
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with Hindu religion. Parent significantly differed on the cultural orientation scores. Resonating 

with the scientific literature, many of the parents from South India scored lower and parents from 

the Midwestern U.S. scored higher on the Individualist scale (Konsky et al., 2000).  

 Sampling differences between the groups were noted across a number of variables in 

terms of demographic identities and child variables. The number of children using SGDs to meet 

their daily communication needs was higher in the Midwestern U.S. than South Indian group. 

Similar to parents’ linguistic backgrounds, most of the children from India were exposed to 

multiple languages, whereas most of the children from the Midwestern U.S. had monolingual 

exposures. Children from the Midwestern U.S. received public schooling at a higher percentage 

than children from South India. India has a limited number of inclusive and special schools, 

which restricts access to schooling for children with ASD and other disabilities (Dickinson, 

2018). Several sampling differences were noticed in the Vineland-III scores. On an average, in 

the current sample, children with MV-ASD from South India had higher scores on Socialization 

and Motor domains as well as Interpersonal Relationship, Play and Leisure, Coping Mechanism, 

and Receptive subdomain scores than children from the Midwestern U.S. In addition, children 

from South India also had a higher JA scores on the Communication Matrix than children from 

the Midwestern U.S. The differences noted between the groups most likely emerges from 

sampling method used in the study: convenience and purposeful.  

Aim 1: Examining the association between communication Skills, externalizing 

maladaptive behaviors, and ASD severity. Aim 1 

 Evidence on the interrelations between various child abilities and their predictive nature 

towards latter communication development fluctuates between strong correlation and neutral 

relationships in the literature (Postorino et al., 2019). Understanding the nature of relationships 
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shared between child abilities provides practical knowledge required for designing supportive 

programs for child development (Lindsey et al., 2020; Trembath et al., 2020). For example, 

intervention programs that target maladaptive behaviors also facilitate communication 

development (Lobban-Shymko et al., 2017). While a number of individual abilities are critical 

for communication development, externalizing maladaptive behaviors and ASD severity 

consistently emerges as significant contributors to communication development in children with 

ASD (Lindsey et al., 2020).  

 In children with ASD, the presence of maladaptive behaviors affects quality of life both 

in children and their families (Lorang et al., 2021). Many of the intervention programs aiming to 

decrease maladaptive behaviors facilitate child development, including communication abilities 

(Severini et al., 2018; Yunus et al., 2021). The relationship between maladaptive behaviors and 

communication abilities are mixed in the literature, with many suggesting a negative correlation 

(Lobban-Shymko et al., 2017). Another factor that predicts communication growth is the ASD 

severity (Lindsey et al., 2020). Children that present severe forms of ASD symptoms often 

exhibit greater delays in communication skills than children with milder symptoms of ASD 

(Frazier et al., 2021). The two predictors of communication development: maladaptive behaviors 

and ASD severity share a positive relationship between each other. For instance, in many 

children with ASD, severe ASD symptom often correlates with the presence of severe 

maladaptive behaviors (Lindor et al., 2019). 

 In the current study, correlation between parent reported scores of Communication and 

Externalizing Maladaptive Behaviors from the Vineland-III and ASD severity as measured by 

the SRS-2 was examined in children with MV-ASD. The correlation was analyzed for the whole 

group, which included both parent groups from South India and the Midwestern U.S. All three 
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variables: Externalizing Maladaptive Behaviors, SRS-2, and Communication scores, correlated 

with each other in the whole group analysis. The link between the child abilities in each of the 

groups slightly varied, with no significant correlation noticed between Communication and 

Externalizing Maladaptive Behaviors scores because of the smaller sample size. Even with the 

heterogeneity in Communication scores as documented on the Vineland-III (M = 40.40, SD = 

14.427), the correlation between the three child abilities was evident. While the correlation 

between the three variables is mixed in the literature, in children with MV-ASD the relationship 

might be more consistent and straightforward. In other words, less heterogeneity in child abilities 

among the subgroup of children with ASD as compared to the ASD population might make the 

relationship more stable across children. Drawing a clinical inference, interventions that 

simultaneously target communication abilities, externalizing maladaptive behaviors, and address 

the core symptoms of ASD might better facilitate communication growth in children with MV-

ASD than intervention that do not simultaneously address the three variables. While further 

research is required with larger sample sizes, even in children with MV-ASD, early behaviors 

associated with core symptoms, i.e., social communication and restrictive and repetitive 

behaviors along with maladaptive behaviors might potentially predict latter language or 

communication development (Brady et al., 2021).  

Aim 2: Examining the relations between parenting stress and child abilities 

(Communication, Daily Living, Socialization, Motor, Externalizing Maladaptive Behaviors 

scores as measured by the Vineland-III). Aim 2 

Parents of children with ASD experience one of the highest levels of parenting stress 

when compared to parents of children with or without other disabilities, with potential secondary 

effects on child developmental trajectories (Madigan et al., 2019). Parents might experience 
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additional stress because of the verbal communication delay in children with MV-ASD. In the 

ASD literature, the relationship between parenting stress and child abilities mimics the mixed 

findings noted in correlational studies examining various child abilities (Clauser et al., 2021). In 

terms of the association with communication abilities, intervention studies that note a decrease in 

parenting stress also note an increase in communication skills in children with ASD (Giovagnoli 

et al., 2015). Parenting stress affects properties of parent-child interactions that influence 

communication development in children (Lin et al., 2021). For instance, parenting stress 

influences parent responsivity, temperament, involvement, and other parenting characteristics, 

which impels changes in childrearing practices and ultimately influences child daily living, 

socialization, and motor development (Miranda et al., 2019). Parents experiencing higher stress 

might have lower expectations from their children. Parent expectations sets demands that helps 

children achieve developmental competencies. Stated differently, low parenting expectations 

might result in delayed child development (Guo, 2015). Unlike the other child abilities, the 

bidirectional relationship between maladaptive behaviors and parenting stress are extremely 

well-documented (Madarevic et al., 2022). The relationship between parent and child behaviors 

provides key information required to address both child (direct) as well as parent (indirect) needs 

(Madigan et al., 2019).  

The association between parenting stress and child abilities are well-documented among 

children who fit an average profile of those with ASD. Since children with MV-ASD fall below 

average on their communication abilities as compared to an average child with ASD, knowledge 

on the relationship between parenting stress and child abilities are lesser well-known. An 

updated understanding of the relationship between parenting stress and child abilities in MV-

ASD is required for refining intervention programs. In the current study, total parenting stress as 
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measured by the PSI-4-SF correlated with child abilities as measured by the Vineland-III. The 

hypothesis was that parenting stress would correlate with all five of the child variables: 

Communication, Daily Living, Socialization, Motor skills, and Externalizing Maladaptive 

Behavior scores. The correlation was analyzed for whole group, which included parent groups 

from South India and the Midwestern U.S. As hypothesized, all five of the child abilities 

correlated with parenting stress scores. Parenting stress had negative relations with 

communication, daily living, socialization, and motor abilities of the children, and a positive 

relationship with externalizing maladaptive behaviors. When examining the relation between the 

parent and child variables in and across individual groups, difference was noted in the 

relationship shared between parenting stress and Socialization scores. In the South Indian group, 

the correlation was weak; but for the Midwestern U.S. group, the parenting stress held a strong 

correlation with Socialization scores.  

While the sampling method used in the current study is the most likely explanation for 

the differences in the Socialization scores between the children across the two groups; thus, also 

explaining its relationship with parenting stress, multiple other explanations are also probable. 

One such possible explanation is associated with family structures across the two groups. 

Children in South India might have increased access to social interaction opportunities because 

of the family structure and cultural expectations around socialization which might help these 

children to acquire higher social skills as compared to their Midwestern U.S. counterparts (Raj & 

Raval, 2013; Lavi, 2022). Another potential explanation is that parents in the Midwestern U.S. 

might be more worried about their child’s socialization skills than parents from South India 

resulting in higher stress because of lower socialization abilities in their children. High parent 

expectations and low child performance in terms of socialization skills in children might 
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contribute to greater parenting stress. Another reason for stronger correlation between parenting 

stress and child’s Socialization score in the Midwestern U.S. group might relate to parent’s social 

needs. Socialization culture practiced by adults considerably vary across the two cultures, 

specifically for women (Raval et al., 2013). While a mother in the Midwestern U.S. might not be 

judged for socializing with their friends, mothers of children with ASD or other disabilities in 

South India who socialize might be stigmatized (Legros & Cislaghi, 2020; Patra & Patro, 2019). 

The difference in social expectations and stigma, along with the stress from experiencing social 

isolation due to having a child with limited socialization skills, might impact parents differently 

across the two geo-cultural groups (Desai et al., 2012; Runco & Johnson, 2002; Singh et al., 

2017). Because social expectations share a complex relationship with parenting stress and 

communication abilities in children, we need a future population-wide research to confirm the 

differences in child abilities across the two geo-cultural groups and then study the potential 

factors contributing the evident differences noted in the current sample. 

Aim 3: Understand the moderating role of parents’ cultural orientation in the relationship 

shared between parenting stress and child communication abilities. Aim 3 

The type, availability, and access to socio-cultural resources modify life experiences, 

including the quality of life in more ways than one. In developmental sciences, the socio-cultural 

resources influence child development through parenting and childrearing practices, where 

resources modify the parenting experiences and child outcomes (Chen et al., 2019). Knowledge 

about the influence of culture on child development assists scientists and service providers to 

design programs suitable for children with atypical development, including children with ASD, 

from diverse cultural communities with an intention to maximize child outcomes (Curtiss, 2018). 

On the contrary, limited knowledge decreases the ability of the scientific communities to 
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comprehend the interplay between culture and child development, which might compromise the 

effectiveness of intervention programs to meet the needs of children with ASD and their families 

from culturally diverse communities. 

The influence of personal cultural traits of parents on screening and diagnosis are well 

documented in the ASD literature (Burkett et al., 2015; Ennis-Cole et al., 2013; Sarrett, 2015). 

For example, variability in symptom perceptions across cultures alters the identification of ASD 

which changes the course of diagnosis and treatment (Alonso Esteban et al., 2020). 

Contrastingly, the effects of culture on developmental trajectories in children with ASD are 

lesser well-known (Balboni et al., 2021). Typical development literature suggests that parents’ 

cultural values shape their parenting practices and ultimately influence child development 

(Frewen et al., 2015). In the ASD literature, the relationship between cultural values, parenting 

stress, and child abilities is elusive but shows similar pathways as noted in the typical 

development literature (Yorke, 2016). When focusing on communication abilities in children 

with ASD, the role of culture and parenting stress is less clear. Much of the documented 

evidence of the shared relationship emerge from international research (research conducted 

outside the U.S.), rather than cross-cultural research. Research that works with more than one 

cultural group provides a unique perspective required for understanding the role of culture on 

child development.  

The final aim of the current study examined the moderating role of culture on parenting 

stress and child communication abilities. Culture of the parents were assessed using the cultural 

orientation scale (COS-SM). Unlike the study’s hypothesis, the COS-SM scores of the parents did 

not moderate the relationship shared between parenting stress and child communication abilities. 

A potential explanation for the lack of moderation effect from cultural orientation might be 
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explained based on the COS-SM scores of the parents across the two groups. While parents 

between the two groups significantly differed on their COS-SM scores, the different did not 

introduce a particle difference in parenting resources. We need more sensitive and appropriate 

measures of culture for understanding its role in child development.  

Limitations 

 The study had limiting factors that affected the generalizability of the results. First, the 

study only recruited participants that spoke English, limiting the diversity among participants. 

The use of standardized assessments allowed recruitment of participants that spoke English. The 

use of purposeful, snowball, and convenience sampling in the study further reduces the 

generalizability of the results. Nonparametric characteristics of the data along with sampling 

methods, introduced a potential bias in samples across the two geo-cultural groups. The study 

only used a single measure of culture, which limited the ability to assess the complex interactions 

between culture, parenting stress, and child abilities. Additionally, the use of parent reported 

measures to assess child abilities reduced the efficacy of the study. While parent reported child 

abilities more accurately predict parenting stress than direct child measures, the ability to 

accurately assess the true relationship between parenting stress and child abilities also requires 

direct measures (Hutchison et al., 2016; Mackler et al., 2015). Limited number of participants in 

each of the two geo-cultural groups restricted the study’s ability to detect small and medium 

effects when comparing the groups.  

The study recruited participants during the COVID-19 global pandemic, which 

introduced additional challenges in recruitment and limited the ability to generalize the results of 

the study. For instance, decentralized health and education system in India restricted the ability 

to recruit participants from low-economic status, which further restricted the diversity in 
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participants (Panda & Thakur, 2016). Additionally, COVID-19 global pandemic also introduced 

additional burdens and challenges to parents which might have affected their parenting stress 

(Alhuzimi, 2021). Mothers in India shared that they experienced increased household 

responsibilities that stemmed from changes to their husband’s work schedules (e.g., work-from-

home policies). Government introduced restrictions, such as lockdowns resulting from COVID-

19 global pandemic, also disrupted child services, such as in-person intervention services and 

childcare (Bharat et al., 2021; Sharma et al., 2021). While virtual mode of delivery was easily 

accessible in the U.S., most centers in India lacked training and knowledge on tele-therapy, 

which resulted in discontinuity of intervention services for children with MV-ASD (Sengupta et 

al., 2021; Singh et al., 2020).  

Future Directions 

 This study reiterated the important role played by parenting stress on child abilities and 

alluded to its potential effects on the developmental trajectories in children with MV-ASD. 

Parent supportive programs that target parenting stress show positive outcomes both in terms of 

child development and parent well-being, yet the use and uptake of such programs are limited, 

especially for parents of children with ASD from culturally and linguistically diverse 

communities (Masiran et al., 2020). Similarly, parent-mediated interventions are known to 

introduce a dual positive effect on children as well as their parents, including a reduction in 

parenting stress, yet most of the parent-mediated intervention research has predominately worked 

with White, monolingual families in the West (Trembath et al., 2020). Future studies should 

assess factors that might facilitate implementation and use of parent-mediated intervention in 

parents of children with ASD, and more so for children with MV-ASD from culturally and 

linguistically diverse communities (DuBay et al., 2018). For example, school-based services 
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(through IDEA Part B) might be the only form of intervention services affordable to parents for 

their children with ASD from low resource settings (Bottema-Beutel et al., 2020). In such 

circumstances, parent education, training, or other forms of supportive services might not be 

readily accessible (Rios et al., 2021). In addition, parents from underserved (socio-economically, 

culturally, or linguistically diverse) communities are often excluded from or difficult to recruit 

for research, further limiting our understanding of the implementation factors that need 

consideration (Shaia et al., 2020). Critically, future research should identify factors affecting 

implementation and develop strategies in collaboration with established community-based 

services to implement evidence-based intervention to support children with MV-ASD and their 

families from underserved communities (Odom et al., 2022).   

  Future studies should also consider assessing other co-variates that might impact child 

abilities and/or parent behaviors (including parenting stress). Other studies that also focus on 

assessing the relationship between culture, parenting stress, and child abilities will benefit from 

including more sensitive measures of cultures. At present, very limited assessment materials 

exist that assess the cultural factors that influence child development. Increasing the number of 

research that view child development through a socio-cultural perspective will speak to the 

cultural factors that affect child development and help in constructing a measure for practical use 

when working with children from diverse cultural communities. Therefore, there is a need for 

simultaneous use of existing but a more sensitive measure of culture, as well as a need for 

developing new measures of culture in future studies with similar focus. Apart from cultural 

measures, we also need more studies that combine parent-reported measures as well as direct 

measures to understand the relationship between child abilities, parent behaviors, and culture. 

Direct measures provide an objective cross-reference to assess the accuracy of parent-reported 
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measures. Similarly, we need to also include other parent stressors to evaluate the overall well-

being of parents and evaluate the factors that significantly affect their behaviors which shape 

learning environment for their children. For example, financial or marital stressors might 

introduce different effects on parent and child well-being than parenting stress (Harper et al., 

2013).  

Contextualizing an intervention to meet the needs of families from underserved 

communities also improves the sustained use of evidence-based practices (DuBay et al., 2018). 

When using interventions that require parent involvement, implementation science research must 

also understand parent ethnotheories that inform naturally used parent strategies to facilitate 

child learning (Putnam et al., 2018). Use of parent-child interactions as a means to measure 

parent strategies and behaviors paired with child responses is recommended by developmental 

science researchers. Specifically, parents from underserved communities might use diverse 

teaching-learning styles that might interfere with the implementation and sustained use of parent-

mediated interventions (Lewis Ellison & Wang, 2018). For example, Lavi (2022) who worked 

with Nayaka tribe in South India noted the use of indirect learning methods by the adults to teach 

social skills in children, which deviated from many of the other cultures that use explicit and 

direct instructions to teach developmental skills (more likely in school-settings). While neither of 

the two teaching strategies: direct or indirect, are inferior, many of the intervention programs 

assume using one over the other produces differential outcomes in children (Brian et al., 2022). 

While modifying parent behaviors might help to optimize child outcomes, if other family 

members are not aligned with the proposed change in teaching-learning style, the uptake and 

sustainability of interventions might suffer (Lavi, 2022). Therefore, in my immediate future 

research, I will study parent-child interactions across diverse communities with a focus on 
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understanding teaching-learning styles and assess the association between child verbalization and 

parent speech and language input/output. 

Conclusions  

 In 2022, a CDC report suggested that one in every 44 children had a diagnosis of ASD 

(Huang, 2016). This globally prevalent neurodevelopmental disorder affects daily functioning in 

children and extents the impact on family unit and the larger society (Constantino & Gruber, 

2012). When addressing the needs of children with ASD, intervention services must also 

consider the needs of the family (Parker et al., 2020). Specifically, the interplay between child 

development, family characteristics, and environmental factors considerably shapes the 

developmental trajectories in children (Balboni et al., 2021). In terms of family characteristics, 

the role of parenting stress on child development is well documented (Suen et al., 2022). 

Scientific evidence consistently shows high correlation between parenting stress and child 

abilities in children with ASD (Rollins et al., 2019). Among the many factors, parenting stress is 

salient for child development, which might arise from parental concerns over the child’s 

independence and future (Madigan et al., 2019). Age-appropriate mastery of communication 

skills is critical for leading a successful and independent life, and on the contrary, 

communication delay contributes to a lower quality of life (Junaidi et al., 2021). Parents of 

children with MV-ASD might experience high parenting stress resulting from significant delay 

in their child’s verbal communication skills. The literature lacks depth and diversity in research 

that examines the relationship between parenting stress and child communication skills in 

children with MV-ASD. Further, a limited number of studies document the effects of culture on 

developmental abilities in children with MV-ASD. The few that do study the effect of culture on 

parenting stress and child abilities show a complex and convoluted relationship that lacks 
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practical use (Pecukonis et al., 2019). Future studies that examine the role of culture and 

parenting stress will help in designing and refining holistic intervention programs for optimizing 

developmental outcomes in children with MV-ASD from diverse cultural backgrounds.  

The interest in scientific communities over the role of culture in ASD symptomology and 

prognosis has significantly increased over the last few decades. Contributing to the growing body 

of evidence, the current study examined the relationship between parents’ cultural orientation, 

parenting stress, and child abilities. In the current study, results from testing hypotheses 1 and 2 

was not surprising based on previous studies, but they extend the findings to another cultural 

group. Replicating the research, the results from the current study showed correlations between 

parenting stress and child abilities, such as communication, daily living, socialization, and motor 

skills. Additionally, parenting stress was also correlated with externalizing maladaptive 

behaviors. This cross-cultural study also highlighted differences in correlations between 

parenting stress and children’s socialization skills between the two geo-cultural groups: South 

India and the Midwestern U.S. Specifically, the South Indian group held a weaker correlation as 

opposed to a stronger correlation noted among the Midwestern U.S. group between parenting 

stress and socialization skills in children with MV-ASD. Likely a result of the sampling method 

used in the current study, children in the South Indian group had a higher Socialization scores 

than those from the Midwestern U.S. Finally, the study failed to demonstrate a moderating role 

of parents’ cultural orientation on the relationship shared between parenting stress and 

communication skills in children with MV-ASD. 

While this study did not show a moderating effect of parents’ cultural orientation on 

parenting stress and child abilities, future research should consider examining a more sensitive 

measure of culture. Hofstede's cultural dimensions might act as a point of reference for 
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identifying personal and group cultural variables for future cross-cultural studies (Hofstede, 

1980). Additionally, home environment and resources in the environment are also associated 

factors critical to study the effects of culture on child abilities (Balboni et al., 2021). In addition, 

studies might also need to examine child abilities through direct child observations, in addition to 

parent reported measures (Hutchison et al., 2016; Romski et al., 2011). Including both direct and 

parent reported measures might provide additional information on the role of parents’ 

perceptions on parenting stress. In addition, future research should also include other parent 

characteristics to study along with cultural variables, such as parenting styles, quality of parent-

child interactions, parent temperament, emotional health, and psychological health, to draw 

accurate relationships between parent characteristics and developmental abilities in children with 

MV-ASD across diverse communities.  

 

  



82 

 

 

References 

Abidin, R. R. (1992). The determinants of parenting behavior. Journal of Clinical Child 

Psychology, 21(4), 407-412. 

https://doi.org/https://doi.org/10.1207/s15374424jccp2104_12   

Abidin, R. R. (2012). Parenting Stress Index, Fourth Edition: Professional Manual. Lutz, 

Florida: Psychological Assessment Resources.  

Adamson, L. B., Bakeman, R., Suma, K., & Robins, D. L. (2019). An expanded view of joint 

attention: Skill, engagement, and language in typical development and autism. Child 

development, 90(1), e1-e18. https://doi.org/https://doi.org/10.1111/cdev.12973   

ADDM Network. (2021, 12/2/2021). Data & Statistics on Autism Spectrum Disorder. Center for 

Disease Control and Prevention https://www.cdc.gov/ncbddd/autism/data 

Adler, N., & Stewart, J. (2007). The MacArthur scale of subjective social status. MacArthur 

Research Network on SES & Health. Retrieved from 

http://www.macses.ucsf.edu/Research/Psychosocial/subjective.php   

Al-Beltagi, M. (2021). Autism medical comorbidities. World journal of clinical pediatrics, 

10(3), 15. https://doi.org/https://dx.doi.org/10.5409%2Fwjcp.v10.i3.15   

Al-Hassan, O. M., De Baz, T., Ihmeideh, F., & Jumiaan, I. (2021). Collectivism and 

individualism: Jordanian mothers’ child-rearing values. International Journal of Early 

Years Education, 29(2), 199-210. https://doi.org/10.1080/09669760.2020.1814216   

Alhuzimi, T. (2021). Stress and emotional wellbeing of parents due to change in routine for 

children with Autism Spectrum Disorder (ASD) at home during COVID-19 pandemic in 

Saudi Arabia. Research in developmental disabilities, 108, 103822. 

https://doi.org/https://doi.org/10.1016/j.ridd.2020.103822   

https://doi.org/https:/doi.org/10.1207/s15374424jccp2104_12
https://doi.org/https:/doi.org/10.1111/cdev.12973
http://www.macses.ucsf.edu/Research/Psychosocial/subjective.php
https://doi.org/https:/dx.doi.org/10.5409%2Fwjcp.v10.i3.15
https://doi.org/10.1080/09669760.2020.1814216
https://doi.org/https:/doi.org/10.1016/j.ridd.2020.103822


83 

 

 

Alonso Esteban, Y., Hedley, D., Uljarevié, M., Barbaro, J., Canal Bedia, R., & Alcantud Marín, 

F. (2020). Screening instruments for early detection of autism spectrum disorder in 

Spanish speaking communities. Psicothema, 2020, vol. 32, num. 2, p. 245-252. 

https://doi.org/https://doi.org/10.7334/psicothema2019.340   

Anis, L., Letourneau, N., Benzies, K., Ewashen, C., & Hart, M. J. (2020). Effect of the 

attachment and child health parent training program on parent–child interaction quality 

and child development. Canadian Journal of Nursing Research, 52(2), 157-168. 

https://doi.org/https://doi.org/10.1177%2F0844562119899004   

Azad, G., Holingue, C., Pfeiffer, D., Dillon, E., Reetzke, R., Kalb, L., Menon, D., Hong, J. S., & 

Landa, R. (2021). The influence of race on parental beliefs and concerns during an autism 

diagnosis: A mixed-method analysis. Autism, 13623613211044345.  

https://doi.org/https://doi.org/10.1177%2F13623613211044345   

Azhari, A., Leck, W. Q., Gabrieli, G., Bizzego, A., Rigo, P., Setoh, P., Bornstein, M. H., & 

Esposito, G. (2019). Parenting stress undermines mother-child brain-to-brain synchrony: 

A hyperscanning study. Scientific Reports, 9(1), 1-9. 

https://doi.org/https://doi.org/10.1038/s41598-019-47810-4   

Balboni, G., Bacherini, A., Rebecchini, G., Cagiano, R., Mancini, A., Tancredi, R., Igliozzi, R., 

& Muratori, F. (2021). Individual and Environmental Factors Affecting Adaptive 

Behavior of Toddlers with Autism Spectrum Disorder: Role of Parents’ Socio-cultural 

Level. Journal of autism and developmental disorders, 51(10), 3469-3482. 

https://doi.org/https://doi.org/10.1007/s10803-020-04803-x   

https://doi.org/https:/doi.org/10.7334/psicothema2019.340
https://doi.org/https:/doi.org/10.1177%2F0844562119899004
https://doi.org/https:/doi.org/10.1177%2F13623613211044345
https://doi.org/https:/doi.org/10.1038/s41598-019-47810-4
https://doi.org/https:/doi.org/10.1007/s10803-020-04803-x


84 

 

 

Bandla, S., Mandadi, G. D., & Bhogaraju, A. (2017). Specific learning disabilities and 

psychiatric comorbidities in school children in South India. Indian Journal of 

Psychological Medicine, 39(1), 76-82. https://doi.org/http://10.4103/0253-7176.198950   

Barata, P. C., Gucciardi, E., Ahmad, F., & Stewart, D. E. (2006). Cross-cultural perspectives on 

research participation and informed consent. Social Science & Medicine, 62(2), 479-490. 

https://doi.org/10.1016/j.socscimed.2005.06.012   

Basso, T., Charlop, M. H., & Gumaer, C. B. (2021). Using A Functional Play Intervention to 

Increase Joint Attention of School-aged, Non-Verbal Children with Autism Spectrum 

Disorder (ASD). International Electronic Journal of Elementary Education, 13(3). 

https://iejee.com/index.php/IEJEE/article/view/1483   

Bharat, R., Niranjan, S., Yadav, T., Newman, S., Marriott, J., Smith, G., & Sawlani, G. (2021). 

Autism Spectrum Disorder in the COVID 19 Era: New Challenges—New Solutions. 

Indian pediatrics, 58(9), 890-891. https://doi.org/https://doi.org/10.1007/s13312-021-

2314-3   

Biswal, I., Nagarajappa, R., & BK, S. (2010). Association between parenting stress and early 

childhood caries in 4-5 years preschool children of Moradabad, India. International 

Journal of Public Health Dentistry, 1, 1-4. 

http://link.gale.com/apps/doc/A347404397/AONE?u=anon~28a89c06&sid=googleSchol

ar&xid=1fc2dc02   

Bornstein, M. H. (2019). Parenting infants. In M. H. Bornstein (Ed.), Handbook of Parenting: 

Children and Parenting (pp. 3-55). Routledge/Taylor & Francis Group. 

https://doi.org/https://doi.org/10.4324/9780429440847-1   

https://doi.org/http:/10.4103/0253-7176.198950
https://doi.org/10.1016/j.socscimed.2005.06.012
https://iejee.com/index.php/IEJEE/article/view/1483
https://doi.org/https:/doi.org/10.1007/s13312-021-2314-3
https://doi.org/https:/doi.org/10.1007/s13312-021-2314-3
http://link.gale.com/apps/doc/A347404397/AONE?u=anon~28a89c06&sid=googleScholar&xid=1fc2dc02
http://link.gale.com/apps/doc/A347404397/AONE?u=anon~28a89c06&sid=googleScholar&xid=1fc2dc02
https://doi.org/https:/doi.org/10.4324/9780429440847-1


85 

 

 

Bottema-Beutel, K., Cuda, J., & Kim, S. Y. (2020). Understanding legislation, health insurance, 

and disparities in service provision in autism early intervention. In Clinical guide to early 

interventions for children with autism (pp. 163-171). Springer. 

https://doi.org/http://10.1007/978-3-030-41160-2_10   

Brady, N. C., Fleming, K., Thiemann-Bourque, K., Olswang, L., Dowden, P., Saunders, M. D., 

& Marquis, J. (2012). Development of the communication complexity scale. American 

Journal of Speech-Language Pathology. https://doi.org/10.1044/1058-0360(2011/10-

0099)  

Brady, N. C., Kosirog, C., Fleming, K., & Williams, L. (2021). Predicting progress in word 

learning for children with autism and minimal verbal skills. Journal of 

neurodevelopmental disorders, 13(1), 1-9. https://doi.org/https://doi.org/10.1186/s11689-

021-09386-x  

Brady, N. C., Storkel, H. L., Bushnell, P., Barker, R. M., Saunders, K., Daniels, D., & Fleming, 

K. (2015). Investigating a multimodal intervention for children with limited expressive 

vocabularies associated with autism. American Journal of Speech-Language Pathology, 

24(3), 438-459. https://doi.org/https://doi.org/10.1044/2015_AJSLP-14-0093   

Brewe, A., Reisinger, D., Adlof, S., & Roberts, J. (2018). Initiating joint attention use in infants 

at high‐risk for autism spectrum disorder. Journal of Intellectual Disability Research, 

62(10), 842-853. https://doi.org/https://doi.org/10.1111/jir.12539   

Brezis, R. S., Weisner, T. S., Daley, T. C., Singhal, N., Barua, M., & Chollera, S. P. (2015). 

Parenting a child with autism in India: Narratives before and after a parent–child 

intervention program. Culture, Medicine, and Psychiatry, 39(2), 277-298. 

https://doi.org/https://doi.org/10.1007/s11013-015-9434-y   

https://doi.org/http:/10.1007/978-3-030-41160-2_10
https://doi.org/10.1044/1058-0360(2011/10-0099)
https://doi.org/10.1044/1058-0360(2011/10-0099)
https://doi.org/https:/doi.org/10.1186/s11689-021-09386-x
https://doi.org/https:/doi.org/10.1186/s11689-021-09386-x
https://doi.org/https:/doi.org/10.1044/2015_AJSLP-14-0093
https://doi.org/https:/doi.org/10.1111/jir.12539
https://doi.org/https:/doi.org/10.1007/s11013-015-9434-y


86 

 

 

Brignell, A., Chenausky, K. V., Song, H., Zhu, J., Suo, C., & Morgan, A. T. (2018). 

Communication interventions for autism spectrum disorder in minimally verbal children. 

Cochrane Database of Systematic Reviews(11). 

https://doi.org/https://doi.org/10.1002/14651858.CD012324.pub2   

Brian, J., Drmic, I., Roncadin, C., Dowds, E., Shaver, C., Smith, I. M., Zwaigenbaum, L., 

Sacrey, L.-A. R., & Bryson, S. E. (2022). Effectiveness of a parent-mediated intervention 

for toddlers with autism spectrum disorder: Evidence from a large community 

implementation. Autism, 13623613211068934. 

https://doi.org/https://doi.org/10.1177%2F13623613211068934   

Brisini, K. S. C., & Solomon, D. H. (2021). Distinguishing relational turbulence, marital 

satisfaction, and parenting stress as predictors of ineffective arguing among parents of 

children with autism. Journal of Social and Personal Relationships, 38(1), 65-83. 

https://doi.org/https://doi.org/10.1177%2F0265407520958197   

Bronfenbrenner, U. (1986). Ecology of the family as a context for human development: Research 

perspectives. Developmental psychology, 22(6), 723.  

Brown, M., Whiting, J., Kahumoku‐Fessler, E., Witting, A. B., & Jensen, J. (2020). A dyadic 

model of stress, coping, and marital satisfaction among parents of children with autism. 

Family Relations, 69(1), 138-150. https://doi.org/https://doi.org/10.1111/fare.12375   

Brown, R., & Ward, H. (2014). Cumulative jeopardy: How professional responses to evidence of 

abuse and neglect further jeopardise children's life chances by being out of kilter with 

timeframes for early childhood development. Children and youth services review, 47, 

260-267. https://doi.org/https://doi.org/10.1016/j.childyouth.2014.09.017   

https://doi.org/https:/doi.org/10.1002/14651858.CD012324.pub2
https://doi.org/https:/doi.org/10.1177%2F13623613211068934
https://doi.org/https:/doi.org/10.1177%2F0265407520958197
https://doi.org/https:/doi.org/10.1111/fare.12375
https://doi.org/https:/doi.org/10.1016/j.childyouth.2014.09.017


87 

 

 

Burkett, K., Morris, E., Manning-Courtney, P., Anthony, J., & Shambley-Ebron, D. (2015). 

African American Families on Autism Diagnosis and Treatment: The Influence of 

Culture [journal article]. Journal of autism and developmental disorders, 45(10), 3244-

3254. https://doi.org/10.1007/s10803-015-2482-x   

Ćalasan, S., & Jovanović, N. (2018). Contemporary knowledge of typical and atypical 

development of verbal communication. Biomedicinska istraživanja, 9(2), 207-216. 

https://doi.org/http://dx.doi.org/10.7251/BII1802207C   

Callanan, J., Signal, T., & McAdie, T. (2021). What is my child telling me? Reducing stress, 

increasing competence and improving psychological well-being in parents of children 

with a developmental disability. Research in developmental disabilities, 114, 103984. 

https://doi.org/https://doi.org/10.1016/j.ridd.2021.103984   

Camisasca, E., Miragoli, S., & Di Blasio, P. (2019). Children’s triangulation during inter-

parental conflict: Which role for maternal and paternal parenting stress? Journal of Child 

and family Studies, 28(6), 1623-1634. https://doi.org/https://doi.org/10.1007/s10826-019-

01380-1  

Carter, A. S., Volkmar, F. R., Sparrow, S. S., Wang, J.-J., Lord, C., Dawson, G., Fombonne, E., 

Loveland, K., Mesibov, G., & Schopler, E. (1998). The Vineland Adaptive Behavior 

Scales: supplementary norms for individuals with autism. Journal of autism and 

developmental disorders, 28(4), 287-302. https://doi.org/10.1023/a:1026056518470   

Chan, T., & Mo, Y. (2021). Parent–Child Interactive Stress in Chinese Families with Children 

Who Have Attention-Deficit Hyperactivity Disorder. Child and Adolescent Social Work 

Journal, 1-13. https://doi.org/https://doi.org/10.1007/s10560-021-00744-1  

https://doi.org/10.1007/s10803-015-2482-x
https://doi.org/http:/dx.doi.org/10.7251/BII1802207C
https://doi.org/https:/doi.org/10.1016/j.ridd.2021.103984
https://doi.org/https:/doi.org/10.1007/s10826-019-01380-1
https://doi.org/https:/doi.org/10.1007/s10826-019-01380-1
https://doi.org/10.1023/a:1026056518470
https://doi.org/https:/doi.org/10.1007/s10560-021-00744-1


88 

 

 

Chen, X., Fu, R., & Yiu, W. Y. V. (2019). Culture and parenting. In M. H. Bornstein (Ed.), 

Handbook of parenting: Biology and ecology of parenting (pp. 448-473). 

https://doi.org/https://psycnet.apa.org/doi/10.4324/9780429401459-14   

Chericoni, N., de Brito Wanderley, D., Costanzo, V., Diniz-Gonçalves, A., Leitgel Gille, M., 

Parlato, E., Cohen, D., Apicella, F., Calderoni, S., & Muratori, F. (2016). Pre-linguistic 

vocal trajectories at 6–18 months of age as early markers of autism. Frontiers in 

psychology, 7, 1595. https://doi.org/https://doi.org/10.3389/fpsyg.2016.01595   

Clauser, P., Ding, Y., Chen, E. C., Cho, S.-J., Wang, C., & Hwang, J. (2021). Parenting styles, 

parenting stress, and behavioral outcomes in children with autism. School Psychology 

International, 42(1), 33-56. 

https://doi.org/https://doi.org/10.1177%2F0143034320971675   

Constantino, J. N., & Charman, T. (2016). Diagnosis of autism spectrum disorder: reconciling 

the syndrome, its diverse origins, and variation in expression. The Lancet Neurology, 

15(3), 279-291. https://doi.org/https://doi.org/10.1016/S1474-4422(15)00151-9   

Constantino, J. N., & Gruber, C. P. (2012). Social Responsiveness Scale (2nd ed.). Western 

Psychological Services Torrance, CA.  

Cooke, E., Smith, V., & Brenner, M. (2020). Parents’ experiences of accessing respite care for 

children with Autism Spectrum Disorder (ASD) at the acute and primary care interface: a 

systematic review. BMC pediatrics, 20(1), 1-12. 

https://doi.org/https://doi.org/10.1186/s12887-020-02045-5   

Corona, L. L., Janicki, C., Milgramm, A., & Christodulu, K. V. (2019). Brief report: Reductions 

in parenting stress in the context of PEERS—A social skills intervention for adolescents 

https://doi.org/https:/psycnet.apa.org/doi/10.4324/9780429401459-14
https://doi.org/https:/doi.org/10.3389/fpsyg.2016.01595
https://doi.org/https:/doi.org/10.1177%2F0143034320971675
https://doi.org/https:/doi.org/10.1016/S1474-4422(15)00151-9
https://doi.org/https:/doi.org/10.1186/s12887-020-02045-5


89 

 

 

with autism spectrum disorder. Journal of autism and developmental disorders, 49(12), 

5073-5077. https://doi.org/https://doi.org/10.1007/s10803-019-04201-y   

Crowley, K. (2017). Child development: A practical introduction (2nd ed.). SAGE Publications 

Ltd.  

Curtis, P. R., Kaiser, A. P., Estabrook, R., & Roberts, M. Y. (2019). The longitudinal effects of 

early language intervention on children's problem behaviors. Child development, 90(2), 

576-592. https://doi.org/https://doi.org/10.1111/cdev.12942   

Curtiss, S. L. (2018). Integrating family ritual and sociocultural theories as a framework for 

understanding mealtimes of families with children on the autism spectrum. Journal of 

Family Theory & Review, 10(4), 749-764. 

https://doi.org/https://doi.org/10.1111/jftr.12298   

Dancey, C. P., & Reidy, J. (2007). Statistics without maths for psychology. Pearson education.  

https://lccn.loc.gov/2019052888  

de Leeuw, A., Happé, F., & Hoekstra, R. A. (2020). A conceptual framework for understanding 

the cultural and contextual factors on autism across the globe. Autism research, 13(7), 

1029-1050. https://doi.org/https://doi.org/10.1002/aur.2276   

Deater-Deckard, K., & Panneton, R. K. (2017). Parental stress and early child development. 

Springer. https://doi.org/10.1007/978-3-319-55376-4   

Delehanty, A. D., Stronach, S., Guthrie, W., Slate, E., & Wetherby, A. M. (2018). Verbal and 

nonverbal outcomes of toddlers with and without autism spectrum disorder, language 

delay, and global developmental delay. Autism & Developmental Language Impairments, 

3, 2396941518764764. https://doi.org/https://doi.org/10.1177%2F2396941518764764   

https://doi.org/https:/doi.org/10.1007/s10803-019-04201-y
https://doi.org/https:/doi.org/10.1111/cdev.12942
https://doi.org/https:/doi.org/10.1111/jftr.12298
https://lccn.loc.gov/2019052888
https://doi.org/https:/doi.org/10.1002/aur.2276
https://doi.org/10.1007/978-3-319-55376-4
https://doi.org/https:/doi.org/10.1177%2F2396941518764764


90 

 

 

Dennis, M. L., Neece, C. L., & Fenning, R. M. (2018). Investigating the influence of parenting 

stress on child behavior problems in children with developmental delay: The role of 

parent-child relational factors. Advances in Neurodevelopmental Disorders, 2(2), 129-

141. https://doi.org/https://doi.org/10.1007/s41252-017-0044-2   

Desai, M. U., Divan, G., Wertz, F. J., & Patel, V. (2012). The discovery of autism: Indian 

parents’ experiences of caring for their child with an autism spectrum disorder. 

Transcultural psychiatry, 49(3-4), 613-637. https://doi.org/10.1177/1363461512447139   

Dickinson, R. (2018). Parenting a child with disabilities: The intersection of education and 

cultural perceptions in Southern India. Journal of Human Rights and Social Work, 3(2), 

72-80. https://doi.org/https://doi.org/10.1007/s41134-018-0053-8   

Dinn, A. A., & Sunar, D. (2017). A cross-cultural and within-culture comparison of child-rearing 

practices and their correlates. Turkish Journal of Psychology, 32(79), 111-114. 

https://www.academia.edu/download/53446231/Child-

Rearing_and_Culture_Turkish_Journal_of_Psychology_June_2017.pdf   

DiStefano, C., Shih, W., Kaiser, A., Landa, R., & Kasari, C. (2016). Communication growth in 

minimally verbal children with ASD: The importance of interaction. Autism research, 

9(10), 1093-1102. https://doi.org/https://doi.org/10.1002/aur.1594   

Doernberg, E., & Hollander, E. (2016). Neurodevelopmental disorders (asd and adhd): dsm-5, 

icd-10, and icd-11. CNS spectrums, 21(4), 295-299. 

https://doi.org/http://doi:10.1017/S1092852916000262   

Dovgan, K. N., Nowell, K. P., & Aguilar, J. (2019). Influences on parent perceptions of autism 

severity. Focus on autism and other developmental disabilities, 34(4), 236-245. 

https://doi.org/https://doi.org/10.1177%2F1088357618815884   

https://doi.org/https:/doi.org/10.1007/s41252-017-0044-2
https://doi.org/10.1177/1363461512447139
https://doi.org/https:/doi.org/10.1007/s41134-018-0053-8
https://www.academia.edu/download/53446231/Child-Rearing_and_Culture_Turkish_Journal_of_Psychology_June_2017.pdf
https://www.academia.edu/download/53446231/Child-Rearing_and_Culture_Turkish_Journal_of_Psychology_June_2017.pdf
https://doi.org/https:/doi.org/10.1002/aur.1594
https://doi.org/http:/doi:10.1017/S1092852916000262
https://doi.org/https:/doi.org/10.1177%2F1088357618815884


91 

 

 

DuBay, M., Watson, L. R., & Zhang, W. (2018). In search of culturally appropriate autism 

interventions: Perspectives of Latino caregivers. Journal of autism and developmental 

disorders, 48(5), 1623-1639. https://doi.org/https://doi.org/10.1007/s10803-017-3394-8  

Dubos, R., Cooper, J., & Mechanic, D. (2017). So human an animal: How we are shaped by 

surroundings and events. Routledge. 

https://doi.org/https://doi.org/10.4324/9781315129396   

Durrleman, S., & Franck, J. (2015). Exploring links between language and cognition in autism 

spectrum disorders: Complement sentences, false belief, and executive functioning. 

Journal of communication disorders, 54, 15-31. 

https://doi.org/https://doi.org/10.1016/j.jcomdis.2014.12.001   

Edmunds, S. R., Kover, S. T., & Stone, W. L. (2019). The relation between parent verbal 

responsiveness and child communication in young children with or at risk for autism 

spectrum disorder: A systematic review and meta‐analysis. Autism research, 12(5), 715-

731. https://doi.org/https://doi.org/10.1002/aur.2100   

Edrisinha, C. (2012). Parent stress appears to be associated with child expressive language 

abilities and not affected by a parent-implemented communication intervention. 

Evidence-based communication assessment and intervention, 6(2), 97-100. 

https://doi.org/10.1080/17489539.2012.702409   

Ellis Weismer, S., & Kover, S. T. (2015). Preschool language variation, growth, and predictors 

in children on the autism spectrum. Journal of child psychology and psychiatry, 56(12), 

1327-1337. https://doi.org/10.1111/jcpp.12406   

Ennis-Cole, D., Durodoye, B. A., & Harris, H. L. (2013). The impact of culture on autism 

diagnosis and treatment: Considerations for counselors and other professionals. The 

https://doi.org/https:/doi.org/10.4324/9781315129396
https://doi.org/https:/doi.org/10.1016/j.jcomdis.2014.12.001
https://doi.org/https:/doi.org/10.1002/aur.2100
https://doi.org/10.1080/17489539.2012.702409
https://doi.org/10.1111/jcpp.12406


92 

 

 

Family Journal, 21(3), 279-287. 

https://doi.org/https://doi.org/10.1177%2F1066480713476834   

Estabillo, J. A., Matson, J. L., & Cervantes, P. E. (2018). Autism symptoms and problem 

behaviors in children with and without developmental regression. Journal of 

Developmental and Physical Disabilities, 30(1), 17-26. https://doi.org/10.1007/s10882-

017-9573-x   

Febriantini, W. A., Fitriati, R., & Oktaviani, L. (2021). An Analysis of Verbal And Non-Verbal 

Communication in Autistic Children. Journal of Research on Language Education, 2(1), 

53-56. https://ejurnal.teknokrat.ac.id/   

Fernandopulle, N. (2011). Measurement of autism: A review of four screening measures. Indian 

Journal of Psychological Medicine, 33(1), 5. https://doi.org/10.4103/0253-7176.85389   

Ferreira, W. d. A., Camelo, L., Viana, M. C., Giatti, L., & Barreto, S. M. (2018). Is subjective 

social status a summary of life-course socioeconomic position? Cadernos de saude 

publica, 34. https://doi.org/10.1590/0102-311X00024317    

Fonseca, A., Moreira, H., & Canavarro, M. C. (2020). Uncovering the links between parenting 

stress and parenting styles: The role of psychological flexibility within parenting and 

global psychological flexibility. Journal of contextual behavioral science, 18, 59-67. 

https://doi.org/https://doi.org/10.1016/j.jcbs.2020.08.004   

Frazier, T. W., Klingemier, E. W., Anderson, C. J., Gengoux, G. W., Youngstrom, E. A., & 

Hardan, A. Y. (2021). A longitudinal study of language trajectories and treatment 

outcomes of early intensive behavioral intervention for autism. Journal of autism and 

developmental disorders, 51(12), 4534-4550. 

https://doi.org/https://doi.org/10.1007/s10803-021-04900-5   

https://doi.org/https:/doi.org/10.1177%2F1066480713476834
https://doi.org/10.1007/s10882-017-9573-x
https://doi.org/10.1007/s10882-017-9573-x
https://ejurnal.teknokrat.ac.id/
https://doi.org/10.4103/0253-7176.85389
https://doi.org/10.1590/0102-311X00024317
https://doi.org/https:/doi.org/10.1016/j.jcbs.2020.08.004
https://doi.org/https:/doi.org/10.1007/s10803-021-04900-5


93 

 

 

Frederico, M., Jackson, A. L., Black, C. M., Cox, A., & Joffe, B. (2018). Small talk: identifying 

communication problems in maltreated children. Child Abuse & Neglect, 75, 139-148. 

https://doi.org/https://doi.org/10.1016/j.chiabu.2017.06.009   

Fredriksen, E., von Soest, T., Smith, L., & Moe, V. (2019). Parenting stress plays a mediating 

role in the prediction of early child development from both parents’ perinatal depressive 

symptoms. Journal of abnormal child psychology, 47(1), 149-164. 

https://doi.org/https://doi.org/10.1007/s10802-018-0428-4   

Frewen, A. R., Chew, E., Carter, M., Chunn, J., & Jotanovic, D. (2015). A cross-cultural 

exploration of parental involvement and child-rearing beliefs in Asian cultures. Early 

Years, 35(1), 36-49. https://doi.org/https://doi.org/10.1080/09575146.2014.956294   

Friedman, S. L., Scholnick, E. K., Bender, R. H., Vandergrift, N., Spieker, S., Hirsh Pasek, K., 

Keating, D. P., Park, Y., & Network, N. E. C. C. R. (2014). Planning in middle 

childhood: Early predictors and later outcomes. Child development, 85(4), 1446-1460. 

https://doi.org/https://doi.org/10.1111/cdev.12221   

Fung, J., Wong, M. S., & Park, H. (2018). Cultural background and religious beliefs. Handbook 

of parenting and child development across the lifespan, 469-493. 

https://doi.org/http://10.1007/978-3-319-94598-9_20   

Gal, T. (2017). An ecological model of child and youth participation. Gal, Tali.(2017)." An 

ecological model of child and youth participation." Children and Youth Services Review, 

79, 57-64. https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3539970   

Garnett, R., Davidson, B., & Eadie, P. (2022). Parent perceptions of a group telepractice 

communication intervention for autism. Autism & Developmental Language 

https://doi.org/https:/doi.org/10.1016/j.chiabu.2017.06.009
https://doi.org/https:/doi.org/10.1007/s10802-018-0428-4
https://doi.org/https:/doi.org/10.1080/09575146.2014.956294
https://doi.org/https:/doi.org/10.1111/cdev.12221
https://doi.org/http:/10.1007/978-3-319-94598-9_20
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3539970


94 

 

 

Impairments, 7, 23969415211070127. 

https://doi.org/https://doi.org/10.1177%2F23969415211070127   

Geeraerts, S. B., Endendijk, J. J., Deković, M., Huijding, J., Deater‐Deckard, K., & Mesman, J. 

(2021). Inhibitory control across the preschool years: developmental changes and 

associations with parenting. Child development, 92(1), 335-350. 

https://doi.org/10.1111/cdev.13426   

Germain, C., & Knight, C. (2021). The Ecological Perspective. In The life model of social work 

practice (pp. 54-81). Columbia University Press.  

Giannotti, M., Bonatti, S. M., Tanaka, S., Kojima, H., & de Falco, S. (2021). Parenting Stress 

and Social Style in Mothers and Fathers of Children with Autism Spectrum Disorder: A 

Cross-Cultural Investigation in Italy and Japan. Brain Sciences, 11(11), 1419. 

https://doi.org/https://doi.org/10.3390/brainsci11111419   

Gillespie-Lynch, K., Khalulyan, A., Del Rosario, M., McCarthy, B., Gomez, L., Sigman, M., & 

Hutman, T. (2015). Is early joint attention associated with school-age pragmatic 

language? Autism, 19(2), 168-177. 

https://doi.org/https://doi.org/10.1177%2F1362361313515094   

Giovagnoli, G., Postorino, V., Fatta, L. M., Sanges, V., De Peppo, L., Vassena, L., De Rose, P., 

Vicari, S., & Mazzone, L. (2015). Behavioral and emotional profile and parental stress in 

preschool children with autism spectrum disorder. Research in developmental 

disabilities, 45, 411-421. https://doi.org/https://doi.org/10.1016/j.ridd.2015.08.006  

Glass, J. (2004). Blessing or curse? Work-family policies and mother’s wage growth over time. 

Work and occupations, 31(3), 367-394. 

https://journals.sagepub.com/doi/pdf/10.1177/0730888404266364?casa_token=q4E_ALyV5WI

https://doi.org/https:/doi.org/10.1177%2F23969415211070127
https://doi.org/10.1111/cdev.13426
https://doi.org/https:/doi.org/10.3390/brainsci11111419
https://doi.org/https:/doi.org/10.1177%2F1362361313515094
https://doi.org/https:/doi.org/10.1016/j.ridd.2015.08.006


95 

 

 

AAAAA:hExerVsOKL_7CmgmXciZXWeYDK66yCPdGtRTlhfPJB1Q4a0jQxO0TxIDTQTBQj

dG6ke3SE2J1yzHdcg  

Goedeke, S., Shepherd, D., Landon, J., & Taylor, S. (2019). How perceived support relates to 

child autism symptoms and care-related stress in parents caring for a child with autism. 

Research in Autism Spectrum Disorders, 60, 36-47. 

https://doi.org/https://doi.org/10.1016/j.rasd.2019.01.005   

Gorodnichenko, Y., & Roland, G. (2017). Culture, institutions, and the wealth of nations. Review 

of Economics and Statistics, 99(3), 402-416. 

https://doi.org/https://doi.org/10.1162/REST_a_00599   

Grzadzinski, R., Huerta, M., & Lord, C. (2013). DSM-5 and autism spectrum disorders (ASDs): 

an opportunity for identifying ASD subtypes. Molecular autism, 4(1), 1-6. 

https://doi.org/https://doi.org/10.1186/2040-2392-4-12   

Guo, K. (2015). Teacher knowledge, child interest and parent expectation: Factors influencing 

multicultural programs in an early childhood setting. Australasian Journal of Early 

Childhood, 40(1), 63-70. 

https://doi.org/https://doi.org/10.1177%2F183693911504000109   

Guo, Y., Spieker, S. J., & Borelli, J. L. (2021). Emotion Co-Regulation Among Mother-

Preschooler Dyads Completing the Strange Situation: Relations to Internalizing and 

Externalizing Symptoms. Journal of Child and family Studies, 30(3), 699-710. 

https://doi.org/https://doi.org/10.1007/s10826-020-01812-3   

Haebig, E., McDuffie, A., & Ellis Weismer, S. (2013). Brief report: Parent verbal responsiveness 

and language development in toddlers on the autism spectrum. Journal of autism and 

https://doi.org/https:/doi.org/10.1016/j.rasd.2019.01.005
https://doi.org/https:/doi.org/10.1162/REST_a_00599
https://doi.org/https:/doi.org/10.1186/2040-2392-4-12
https://doi.org/https:/doi.org/10.1177%2F183693911504000109
https://doi.org/https:/doi.org/10.1007/s10826-020-01812-3


96 

 

 

developmental disorders, 43(9), 2218-2227. 

https://doi.org/https://doi.org/10.1007/s10803-013-1763-5   

Hakanen, H., Flykt, M., Sinervä, E., Nolvi, S., Kataja, E.-L., Pelto, J., Karlsson, H., Karlsson, L., 

& Korja, R. (2019). How maternal pre-and postnatal symptoms of depression and anxiety 

affect early mother-infant interaction? Journal of Affective Disorders, 257, 83-90. 

https://doi.org/https://doi.org/10.1016/j.jad.2019.06.048   

Halpin, P. F., Wolf, S., Yoshikawa, H., Rojas, N., Kabay, S., Pisani, L., & Dowd, A. J. (2019). 

Measuring early learning and development across cultures: Invariance of the IDELA 

across five countries. Developmental psychology, 55(1), 23. 

https://doi.org/https://psycnet.apa.org/doi/10.1037/dev0000626   

Hofstede, G. (1980). Culture and organizations. International studies of management & 

organization, 10(4), 15-41. https://doi.org/10.1080/00208825.1980.11656300   

Holly, L. E., Fenley, A. R., Kritikos, T. K., Merson, R. A., Abidin, R. R., & Langer, D. A. 

(2019). Evidence-base update for parenting stress measures in clinical samples. Journal 

of Clinical Child & Adolescent Psychology, 48(5), 685-705. 

https://doi.org/https://doi.org/10.1080/15374416.2019.1639515   

Harper, A., Dyches, T. T., Harper, J., Roper, S. O., & South, M. (2013). Respite care, marital 

quality, and stress in parents of children with autism spectrum disorders. Journal of 

autism and developmental disorders, 43(11), 2604-2616. 

https://doi.org/https://doi.org/10.1007/s10803-013-1812-0   

Howard, P. L., & Sedgewick, F. (2021). ‘Anything but the phone!’: Communication mode 

preferences in the autism community. Autism, 25(8), 2265-2278. 

https://doi.org/https://doi.org/10.1177%2F13623613211014995   

https://doi.org/https:/doi.org/10.1007/s10803-013-1763-5
https://doi.org/https:/doi.org/10.1016/j.jad.2019.06.048
https://doi.org/https:/psycnet.apa.org/doi/10.1037/dev0000626
https://doi.org/10.1080/00208825.1980.11656300
https://doi.org/https:/doi.org/10.1080/15374416.2019.1639515
https://doi.org/https:/doi.org/10.1007/s10803-013-1812-0
https://doi.org/https:/doi.org/10.1177%2F13623613211014995


97 

 

 

Hu, S., & Yeung, W.-J. J. (2019). Education and childrearing decision-making in East Asia. 

Chinese Sociological Review, 51(1), 29-56. 

https://doi.org/https://doi.org/10.1080/21620555.2019.1571903   

Huang, S. (2016). Cultural competence in bilingual social communication assessment: A case 

study. Perspectives of the ASHA Special Interest Groups, 1(14), 29-41. 

https://doi.org/https://doi.org/10.1044/persp1.SIG14.29   

Huang, X.-q., Zhang, H., & Chen, S. (2019). Neuropsychiatric symptoms, parenting stress and 

social support in Chinese mothers of children with autism spectrum disorder. Current 

Medical Science, 39(2), 291-297. https://doi.org/https://doi.org/10.1007/s11596-019-

2033-3   

Hus, Y., & Segal, O. (2021). Functional communication profiles of children and youth with 

autism: a roadmap to therapeutic and educational interventions. Folia Phoniatrica et 

Logopaedica, 73(3), 205-221. https://doi.org/https://doi.org/10.1159/000510056  

Hutchison, L., Feder, M., Abar, B., & Winsler, A. (2016). Relations between parenting stress, 

parenting style, and child executive functioning for children with ADHD or autism. 

Journal of Child and family Studies, 25(12), 3644-3656. 

https://doi.org/https://doi.org/10.1007/s10826-016-0518-2  

Ilias, K., Cornish, K., Kummar, A. S., Park, M. S.-A., & Golden, K. J. (2018). Parenting stress 

and resilience in parents of children with autism spectrum disorder (ASD) in Southeast 

Asia: A systematic review. Frontiers in psychology, 9, 280. 

https://doi.org/https://doi.org/10.3389/fpsyg.2018.00280   

https://doi.org/https:/doi.org/10.1080/21620555.2019.1571903
https://doi.org/https:/doi.org/10.1044/persp1.SIG14.29
https://doi.org/https:/doi.org/10.1007/s11596-019-2033-3
https://doi.org/https:/doi.org/10.1007/s11596-019-2033-3
https://doi.org/https:/doi.org/10.1159/000510056
https://doi.org/https:/doi.org/10.1007/s10826-016-0518-2
https://doi.org/https:/doi.org/10.3389/fpsyg.2018.00280


98 

 

 

Ingoldsby, E. M. (2010). Review of interventions to improve family engagement and retention in 

parent and child mental health programs. Journal of Child and family Studies, 19(5), 629-

645. https://doi.org/10.1007/s10826-009-9350-2   

Iverson, J. M., & Wozniak, R. H. (2016). Transitions to intentional and symbolic communication 

in typical development and in autism spectrum disorder. In Prelinguistic and minimally 

verbal communicators on the autism spectrum (pp. 51-72). Springer. 

https://doi.org/https://doi.org/10.1007/978-981-10-0713-2_4   

Jacob, P., & Ashok, M. (2014). Broader phenotype in autism-an adaptation of two measures in a 

clinical sample. Journal of Indian Association for Child & Adolescent Mental Health, 

10(4). https://www.jiacam.org/ojs/index.php/JIACAM/article/view/134/126   

Johnson, C. N., Ramphal, B., Koe, E., Raudales, A., Goldsmith, J., & Margolis, A. E. (2021). 

Cognitive correlates of autism spectrum disorder symptoms. Autism research, 14(11), 

2405-2411. https://doi.org/https://doi.org/10.1002/aur.2577   

Junaidi, A. R., Dewantoro, D. A., Irvan, M., & Hastuti, W. D. (2021). Comparison of Nonverbal 

Communication Skills of Children with Autism Spectrum Disorder Who Are in Inclusive 

Schools and Special Schools. 7th International Conference on Education and Technology 

(ICET 2021),  

Justice, L. M., Jiang, H., Purtell, K. M., Schmeer, K., Boone, K., Bates, R., & Salsberry, P. J. 

(2019). Conditions of poverty, parent–child interactions, and toddlers’ early language 

skills in low-income families. Maternal and child health journal, 23(7), 971-978. 

https://doi.org/https://doi.org/10.1007/s10995-018-02726-9   

Kagitcibasi, C. (1997). Individualism and collectivism. Handbook of cross-cultural psychology, 

3, 1-49.  

https://doi.org/10.1007/s10826-009-9350-2
https://doi.org/https:/doi.org/10.1007/978-981-10-0713-2_4
https://www.jiacam.org/ojs/index.php/JIACAM/article/view/134/126
https://doi.org/https:/doi.org/10.1002/aur.2577
https://doi.org/https:/doi.org/10.1007/s10995-018-02726-9


99 

 

 

Kalia, V., & Reese, E. (2009). Relations between Indian children's home literacy environment 

and their English oral language and literacy skills. Scientific Studies of Reading, 13(2), 

122-145. https://doi.org/10.1080/10888430902769517   

Kaniamattam, M., & Oxley, J. (2021). Parenting individuals with intellectual and developmental 

disabilities in South India. Research in developmental disabilities, 111, 103888.  

Kanner, L. (1943). Autistic disturbances of affective contact. Nervous child, 2(3), 217-250. 

http://mail.neurodiversity.com/library_kanner_1943.pdf   

Kanner, L. (1971). Follow-up study of eleven autistic children originally reported in 1943. 

Journal of autism and childhood schizophrenia, 1(2), 119-145. 

https://doi.org/https://doi.org/10.1007/BF01537953   

Keen, D., Meadan, H., Brady, N. C., & Halle, J. W. (2016). Introduction to prelinguistic and 

minimally verbal communicators on the autism spectrum. In Prelinguistic and Minimally 

Verbal Communicators on the Autism Spectrum (pp. 3-7). Springer. 

https://doi.org/https://doi.org/10.1007/978-981-10-0713-2_1   

Koegel, L. K., Bryan, K. M., Su, P. L., Vaidya, M., & Camarata, S. (2020). Definitions of 

Nonverbal and Minimally Verbal in Research for Autism: A Systematic Review of the 

Literature. Journal of autism and developmental disorders, 1-16. 

https://doi.org/https://doi.org/10.1007/s10803-020-04402-w   

Konsky, C., Eguchi, M., Blue, J., & Kapoor, S. (2000). Individualist-collectivist values: 

American, Indian and Japanese cross-cultural study. Intercultural Communication 

Studies, 9(1), 69-84. https://web.uri.edu/iaics/files/07-Catherine-Konsky-Mariko-Eguchi-

Janet-Blue-Suraj-Kapoor.pdf   

https://doi.org/10.1080/10888430902769517
http://mail.neurodiversity.com/library_kanner_1943.pdf
https://doi.org/https:/doi.org/10.1007/BF01537953
https://doi.org/https:/doi.org/10.1007/978-981-10-0713-2_1
https://doi.org/https:/doi.org/10.1007/s10803-020-04402-w
https://web.uri.edu/iaics/files/07-Catherine-Konsky-Mariko-Eguchi-Janet-Blue-Suraj-Kapoor.pdf
https://web.uri.edu/iaics/files/07-Catherine-Konsky-Mariko-Eguchi-Janet-Blue-Suraj-Kapoor.pdf


100 

 

 

Kopala‐Sibley, D. C., Cyr, M., Finsaas, M. C., Orawe, J., Huang, A., Tottenham, N., & Klein, D. 

N. (2020). Early childhood parenting predicts late childhood brain functional connectivity 

during emotion perception and reward processing. Child development, 91(1), 110-128. 

https://doi.org/10.1111/cdev.13126   

Krishnan, A., & Rollock, D. (2020). Autism Spectrum Disorder. The Wiley Encyclopedia of 

Personality and Individual Differences: Clinical, Applied, and Cross‐Cultural Research, 

75-80. https://doi.org/https://doi.org/10.1002/9781119547181.ch277   

Krupa, M., Boominathan, P., Sebastian, S., & Venkat Ramanan, P. (2019). Child-directed 

communication behaviours during mother-child interaction in children with autism 

spectrum disorder and typically developing children in south India. Research in Autism 

Spectrum Disorders, 67. https://doi.org/10.1016/j.rasd.2019.101423   

Kumar, A., Juneja, M., & Mishra, D. (2016). Prevalence of autism Spectrum disorders in siblings 

of Indian children with autism Spectrum disorders. Journal of child neurology, 31(7), 

873-878. https://doi.org/10.1177/0883073815624764   

Kumar, S. G., Roy, G., & Kar, S. S. (2012). Disability and rehabilitation services in India: Issues 

and challenges. Journal of family medicine and primary care, 1(1), 69. 

https://doi.org/https://dx.doi.org/10.4103%2F2249-4863.94458  

Lai, M.-C., Kassee, C., Besney, R., Bonato, S., Hull, L., Mandy, W., Szatmari, P., & Ameis, S. 

H. (2019). Prevalence of co-occurring mental health diagnoses in the autism population: a 

systematic review and meta-analysis. The Lancet Psychiatry, 6(10), 819-829. 

https://doi.org/https://doi.org/10.1016/S2215-0366(19)30289-5   

Lamm, B., Keller, H., Teiser, J., Gudi, H., Yovsi, R. D., Freitag, C., Poloczek, S., Fassbender, I., 

Suhrke, J., & Teubert, M. (2018). Waiting for the second treat: Developing culture‐

https://doi.org/10.1111/cdev.13126
https://doi.org/https:/doi.org/10.1002/9781119547181.ch277
https://doi.org/10.1016/j.rasd.2019.101423
https://doi.org/10.1177/0883073815624764
https://doi.org/https:/dx.doi.org/10.4103%2F2249-4863.94458
https://doi.org/https:/doi.org/10.1016/S2215-0366(19)30289-5


101 

 

 

specific modes of self‐regulation. Child development, 89(3), e261-e277. 

https://doi.org/https://doi.org/10.1111/cdev.12847   

Lansford, J. E., Godwin, J., Al-Hassan, S. M., Bacchini, D., Bornstein, M. H., Chang, L., Chen, 

B.-B., Deater-Deckard, K., Di Giunta, L., & Dodge, K. A. (2018). Longitudinal 

associations between parenting and youth adjustment in twelve cultural groups: Cultural 

normativeness of parenting as a moderator. Developmental psychology, 54(2), 362. 

https://doi.org/https://psycnet.apa.org/doi/10.1037/dev0000416   

Largent, E. A., Grady, C., Miller, F. G., & Wertheimer, A. (2012). Money, coercion, and undue 

inducement: a survey of attitudes about payments to research participants. IRB, 34(1), 1-

8.  

Lavi, N. (2022). “We Only Teach Them How to Be Together”: Parenting, Child Development, 

and Engagement with Formal Education Among the Nayaka in South India. 

Anthropology & Education Quarterly, 53(1), 84-102. 

https://doi.org/http://10.1111/aeq.12406  

Lee, J. K., & Chiang, H.-M. (2018). Parenting stress in South Korean mothers of adolescent 

children with autism spectrum disorder. International Journal of Developmental 

Disabilities, 64(2), 120-127. 

https://doi.org/https://doi.org/10.1080/20473869.2017.1279843  

Legros, S., & Cislaghi, B. (2020). Mapping the social-norms literature: An overview of reviews. 

Perspectives on Psychological Science, 15(1), 62-80. 

https://doi.org/https://doi.org/10.1177%2F1745691619866455   

https://doi.org/https:/doi.org/10.1111/cdev.12847
https://doi.org/https:/psycnet.apa.org/doi/10.1037/dev0000416
https://doi.org/http:/10.1111/aeq.12406
https://doi.org/https:/doi.org/10.1177%2F1745691619866455


102 

 

 

Lewis Ellison, T., & Wang, H. (2018). Resisting and redirecting: Agentive practices within an 

African American parent–child dyad during digital storytelling. Journal of Literacy 

Research, 50(1), 52-73. https://doi.org/https://doi.org/10.1177%2F1086296X17751172  

Limaye, S. (2016). Factors Influencing the Accessibility of Education for Children with 

Disabilities in India. Global Education Review, 3(3), 43-56. 

https://eric.ed.gov/?id=EJ1115090   

Lin, Y.-N., Iao, L.-S., Lee, Y.-H., & Wu, C.-C. (2021). Parenting stress and child behavior 

problems in young children with autism spectrum disorder: Transactional relations across 

time. Journal of autism and developmental disorders, 51(7), 2381-2391. 

https://doi.org/10.1007/s10803-020-04720-z   

Lindor, E., Sivaratnam, C., May, T., Stefanac, N., Howells, K., & Rinehart, N. (2019). Problem 

behavior in autism spectrum disorder: considering core symptom severity and 

accompanying sleep disturbance. Frontiers in psychiatry, 487. 

https://doi.org/https://doi.org/10.3389/fpsyt.2019.00487   

Lindsey, R. A., Saltness, S. R., Lau, A. F., & Barry, T. D. (2020). A longitudinal examination of 

interactions between autism symptom severity and parenting behaviors in predicting 

change in child behavior problems. Research in Autism Spectrum Disorders, 70, 101469. 

https://doi.org/10.1016/j.rasd.2019.101469  

Lobban-Shymko, J., Im-Bolter, N., & Freeman, N. (2017). Early social communicative skills as 

predictors of symptom severity in autism spectrum disorder. Autism & Developmental 

Language Impairments, 2, 2396941517743418. 

https://doi.org/10.1177/2396941517743418   

https://doi.org/https:/doi.org/10.1177%2F1086296X17751172
https://eric.ed.gov/?id=EJ1115090
https://doi.org/10.1007/s10803-020-04720-z
https://doi.org/https:/doi.org/10.3389/fpsyt.2019.00487
https://doi.org/10.1016/j.rasd.2019.101469
https://doi.org/10.1177/2396941517743418


103 

 

 

Lokot, M., Bhatia, A., Kenny, L., & Cislaghi, B. (2020). Corporal punishment, discipline and 

social norms: A systematic review in low-and middle-income countries. Aggression and 

violent behavior, 55, 101507. https://doi.org/https://doi.org/10.1016/j.avb.2020.101507   

Lorang, E., Hong, J., DaWalt, L. S., & Mailick, M. (2021). Examining Verbal Ability as a 

Moderator between Mother-Child Relationship Quality and Child Maladaptive Behaviors 

in ASD. 2021 Gatlinburg Conference Poster Submission. 

https://research.lsi.ku.edu/gatlinburg/symposia/GSsymposium4.pdf   

Mackler, J. S., Kelleher, R. T., Shanahan, L., Calkins, S. D., Keane, S. P., & O'Brien, M. (2015). 

Parenting stress, parental reactions, and externalizing behavior from ages 4 to 10. Journal 

of Marriage and Family, 77(2), 388-406. 

https://doi.org/https://doi.org/10.1111/jomf.12163   

Madarevic, M., van Esch, L., Lambrechts, G., Ceulemans, E., Van Leeuwen, K., & Noens, I. 

(2022). Parenting behaviours among mothers of pre-schoolers on the autism spectrum: 

Associations with parenting stress and children’s externalising behaviour problems. 

Research in Autism Spectrum Disorders, 90, 101901. 

https://doi.org/10.1016/j.rasd.2021.101901  

Madigan, S., Prime, H., Graham, S. A., Rodrigues, M., Anderson, N., Khoury, J., & Jenkins, J. 

M. (2019). Parenting behavior and child language: a meta-analysis. Pediatrics, 144(4). 

https://doi.org/https://doi.org/10.1542/peds.2018-3556   

Maenner, M. J., Rice, C. E., Arneson, C. L., Cunniff, C., Schieve, L. A., Carpenter, L. A., Braun, 

K. V. N., Kirby, R. S., Bakian, A. V., & Durkin, M. S. (2014). Potential impact of DSM-

5 criteria on autism spectrum disorder prevalence estimates. JAMA psychiatry, 71(3), 

292-300. https://doi.org/http://doi:10.1001/jamapsychiatry.2013.3893.   

https://doi.org/https:/doi.org/10.1016/j.avb.2020.101507
https://research.lsi.ku.edu/gatlinburg/symposia/GSsymposium4.pdf
https://doi.org/https:/doi.org/10.1111/jomf.12163
https://doi.org/10.1016/j.rasd.2021.101901
https://doi.org/https:/doi.org/10.1542/peds.2018-3556
https://doi.org/http:/doi:10.1001/jamapsychiatry.2013.3893


104 

 

 

Maenner, M. J., Shaw, K. A., Bakian, A. V., Bilder, D. A., Durkin, M. S., Esler, A., Furnier, S. 

M., Hallas, L., Hall-Lande, J., Hudson, A., Hughes, M. M., Patrick, M., Pierce, K., 

Poynter, J. N., Salinas, A., Shenouda, J., Vehorn, A., Warren, Z., Constantino, J. N., . . . 

Cogswell, M. E. (2021). Prevalence and Characteristics of Autism Spectrum Disorder 

Among Children Aged 8 Years — Autism and Developmental Disabilities Monitoring 

Network, 11 Sites, United States, 2018. Centers for Disease Control and Prevention 

MMWR Surveillance Summaries, 70(11). 

https://doi.org/http://dx.doi.org/10.15585/mmwr.ss7011a1external   

Mahapatra, P., Pati, S., Sinha, R., Chauhan, A. S., Nanda, R. R., & Nallala, S. (2019). Parental 

care-seeking pathway and challenges for autistic spectrum disorders children: A mixed 

method study from Bhubaneswar, Odisha. Indian journal of psychiatry, 61(1), 37. 

https://doi.org/https://dx.doi.org/10.4103%2Fpsychiatry.IndianJPsychiatry_257_18   

Manohari, S. M., Raman, V., & Ashok, M. V. (2013). Use of Vineland Adaptive Behavior 

Scales-II in Children with Autism--An Indian Experience. Journal of Indian Association 

for Child and Adolescent Mental Health, 9(1), 5-12. 

http://files.eric.ed.gov/fulltext/EJ998639.pdf  

Mash, E., & Johnson, C. (1983). Parental perceptions of child behavior problems, parenting 

selfesteem, and mother’s reported stress in younger and task situations. Journal of 

Clinical Child Psychology, 12, 337-346. https://doi.org/10.1037//0022-006x.51.1.86   

Masiran, R., Ibrahim, N., Awang, H., & Lim, P. Y. (2020). Improving multicultural parenting 

program for children with emotional and behavioral problems: an integrated review. 

Asian Journal of Psychiatry, 51, 101851. 

https://doi.org/https://doi.org/10.1016/j.ajp.2019.101851   

https://doi.org/http:/dx.doi.org/10.15585/mmwr.ss7011a1external
https://doi.org/https:/dx.doi.org/10.4103%2Fpsychiatry.IndianJPsychiatry_257_18
http://files.eric.ed.gov/fulltext/EJ998639.pdf
https://doi.org/10.1037/0022-006x.51.1.86
https://doi.org/https:/doi.org/10.1016/j.ajp.2019.101851


105 

 

 

McDaniel, J., Yoder, P., Estes, A., & Rogers, S. J. (2020). Predicting expressive language from 

early vocalizations in young children with autism spectrum disorder: Which vocal 

measure is best? Journal of Speech, Language, and Hearing Research, 63(5), 1509-1520. 

https://doi.org/https://doi.org/10.1044/2020_JSLHR-19-00281   

McDaniel, J., Yoder, P., Estes, A., & Rogers, S. J. (2021). Stability of vocal variables measured 

during the Early Communication Indicator for children with autism spectrum disorder. 

American journal on intellectual and developmental disabilities, 126(2), 142-157. 

https://doi.org/https://doi.org/10.1352/1944-7558-126.2.142   

Mehling, M. H., & Tassé, M. J. (2016). Severity of autism spectrum disorders: current 

conceptualization, and transition to DSM-5. Journal of autism and developmental 

disorders, 46(6), 2000-2016. https://doi.org/https://doi.org/10.1007/s10803-016-2731-7   

Menon, I., Nagarajappa, R., Ramesh, G., & Tak, M. (2013). Parental stress as a predictor of early 

childhood caries among preschool children in India. International journal of paediatric 

dentistry, 23(3), 160-165. https://doi.org/10.1111/j.1365-263X.2012.01238.x.   

Miao, S. W., Costigan, C. L., & MacDonald, S. W. (2018). Spillover of stress to Chinese 

Canadian immigrants’ parenting: Impact of acculturation and parent–child stressors. 

Asian American Journal of Psychology, 9(3), 190. 

https://doi.org/https://psycnet.apa.org/doi/10.1037/aap0000105   

Miranda, A., Mira, A., Berenguer, C., Rosello, B., & Baixauli, I. (2019). Parenting stress in 

mothers of children with autism without intellectual disability. Mediation of behavioral 

problems and coping strategies. Frontiers in psychology, 10, 464. 

https://doi.org/https://doi.org/10.3389/fpsyg.2019.00464  

https://doi.org/https:/doi.org/10.1044/2020_JSLHR-19-00281
https://doi.org/https:/doi.org/10.1352/1944-7558-126.2.142
https://doi.org/https:/doi.org/10.1007/s10803-016-2731-7
https://doi.org/10.1111/j.1365-263X.2012.01238.x
https://doi.org/https:/psycnet.apa.org/doi/10.1037/aap0000105
https://doi.org/https:/doi.org/10.3389/fpsyg.2019.00464


106 

 

 

Mundy, P. C. (2016). Autism and joint attention: Development, neuroscience, and clinical 

fundamentals. Guilford Publications.  

Murthi, K., & Hammell, K. W. (2021). ‘Choice’in occupational therapy theory: A critique from 

the situation of patriarchy in India. Scandinavian Journal of Occupational Therapy, 

28(1), 1-12. https://doi.org/10.1080/11038128.2020.1769182   

Nguyen, A. D., Murphy, L. E., Tylavsky, F. A., & Pagani, L. S. (2019). Prospective associations 

between ASD screening scores, parenting stress, and later socio-emotional-cognitive 

maturity in a community-based birth cohort. Research in Autism Spectrum Disorders, 59, 

46-57. https://doi.org/https://doi.org/10.1016/j.rasd.2018.11.012   

Nicolopoulou, A. (2019). Reflections on Learning through Language from Infancy to Preschool 

and Early Elementary School Years. Learning through Language: Towards an 

Educationally Informed Theory of Language Learning, 84. 

https://doi.org/https://doi.org/http://10.1017/9781316718537   

Nomaguchi, K., & Milkie, M. A. (2017). Sociological perspectives on parenting stress: How 

social structure and culture shape parental strain and the well-being of parents and 

children. In Parental stress and early child development (pp. 47-73). Springer. 

https://doi.org/https://doi.org/10.1007/978-3-319-55376-4_3   

Nomaguchi, K., & Milkie, M. A. (2020). Parenthood and well‐being: A decade in review. 

Journal of Marriage and Family, 82(1), 198-223. 

https://doi.org/https://doi.org/10.1111/jomf.12646   

Odom, S. L., Sam, A. M., & Tomaszewski, B. (2022). Factors associated with implementation of 

a school-based comprehensive program for students with autism. Autism, 

13623613211070340. https://doi.org/https://doi.org/10.1177%2F13623613211070340   

https://doi.org/10.1080/11038128.2020.1769182
https://doi.org/https:/doi.org/10.1016/j.rasd.2018.11.012
https://doi.org/https:/doi.org/http:/10.1017/9781316718537
https://doi.org/https:/doi.org/10.1007/978-3-319-55376-4_3
https://doi.org/https:/doi.org/10.1111/jomf.12646
https://doi.org/https:/doi.org/10.1177%2F13623613211070340


107 

 

 

Özgür, B. G., Aksu, H., & Eser, E. (2018). Factors affecting quality of life of caregivers of 

children diagnosed with autism spectrum disorder. Indian journal of psychiatry, 60(3), 

278. https://doi.org/http://10.4103/psychiatry.IndianJPsychiatry_300_17   

Pace, A., Luo, R., Hirsh-Pasek, K., & Golinkoff, R. M. (2017). Identifying pathways between 

socioeconomic status and language development. Annual Review of Linguistics, 3, 285-

308. https://doi.org/https://doi.org/10.1146/annurev-linguistics-011516-034226   

Panda, B., & Thakur, H. P. (2016). Decentralization and health system performance–a focused 

review of dimensions, difficulties, and derivatives in India. BMC health services 

research, 16(6), 1-14. https://doi.org/http://10.1186/s12913-016-1784-9   

Parker, M. L., Diamond, R. M., & Auwood, L. H. (2020). Exploring exceptions and discovering 

solutions: a case presentation of autism and the family. Family process, 59(4), 1891-

1902. https://doi.org/https://doi.org/10.1111/famp.12500   

Patra, S., & Patro, B. K. (2019). Affiliate stigma among parents of children with autism in 

eastern India. Asian Journal of Psychiatry, 44, 45-47. 

https://doi.org/https://doi.org/10.1016/j.ajp.2019.07.018   

Pecukonis, M., Skwerer, D. P., Eggleston, B., Meyer, S., & Tager-Flusberg, H. (2019). 

Concurrent social communication predictors of expressive language in minimally verbal 

children and adolescents with autism spectrum disorder. Journal of autism and 

developmental disorders, 49(9), 3767-3785. 

https://doi.org/https://doi.org/10.1007/s10803-019-04089-8   

Pepperdine, C. R., & McCrimmon, A. W. (2018). Test Review: Vineland Adaptive Behavior 

Scales, Third Edition (Vineland-3) by Sparrow, S. S., Cicchetti, D. V., & Saulnier, C. A. . 

https://doi.org/http:/10.4103/psychiatry.IndianJPsychiatry_300_17
https://doi.org/https:/doi.org/10.1146/annurev-linguistics-011516-034226
https://doi.org/http:/10.1186/s12913-016-1784-9
https://doi.org/https:/doi.org/10.1111/famp.12500
https://doi.org/https:/doi.org/10.1016/j.ajp.2019.07.018
https://doi.org/https:/doi.org/10.1007/s10803-019-04089-8


108 

 

 

Canadian Journal of School Psychology, 33(2), 157-163. 

https://doi.org/10.1177/0829573517733845   

Postorino, V., Gillespie, S., Lecavalier, L., Smith, T., Johnson, C., Swiezy, N., Aman, M. G., 

McDougle, C. J., Bearss, K., & Andridge, R. R. (2019). Clinical correlates of parenting 

stress in children with autism spectrum disorder and serious behavioral problems. Journal 

of Child and family Studies, 28(8), 2069-2077. https://doi.org/10.1007/s10826-019-

01423-7   

Präg, P., Mills, M. C., & Wittek, R. (2016). Subjective socioeconomic status and health in cross-

national comparison. Social science & medicine (1982), 149, 84-92. 

https://doi.org/10.1016/j.socscimed.2015.11.044   

Putnam, S. P., Gartstein, M. A., Broos, H., Casalin, S., & Lecannelier, F. (2018). Cross-cultural 

differences in socialization goals and parental ethnotheories. In Toddlers, Parents, and 

Culture (pp. 59-67). Routledge. https://doi.org/https://doi.org/10.4324/9781315203713-6   

Quon, E. C., & McGrath, J. J. (2014). Subjective socioeconomic status and adolescent health: a 

meta-analysis. Health Psychology, 33(5), 433-447. https://doi.org/10.1037/a0033716   

Raj, S. P., & Raval, V. V. (2013). Parenting and Family Socialization within a Cultural Context 

In E. L. Anderson & S. Thomas (Eds.), Socialization: Theories, Processes and Impact 

(pp. 57- 58). Nova Science Publishers, Inc.  

Rao, V. S., & Mysore, A. V. (2018). Continuous Distribution of Autistic Traits in an Indian 

Sample. The Indian Journal of Pediatrics, 85(10), 920-921. 

https://doi.org/10.1007/s12098-018-2758-1   

Raval, V. V., Raval, P. H., Salvina, J. M., Wilson, S. L., & Writer, S. (2013). Mothers' 

socialization of children's emotion in India and the USA: A cross‐and within‐culture 

https://doi.org/10.1177/0829573517733845
https://doi.org/10.1007/s10826-019-01423-7
https://doi.org/10.1007/s10826-019-01423-7
https://doi.org/10.1016/j.socscimed.2015.11.044
https://doi.org/https:/doi.org/10.4324/9781315203713-6
https://doi.org/10.1037/a0033716
https://doi.org/10.1007/s12098-018-2758-1


109 

 

 

comparison. Social Development, 22(3), 467-484. 

https://doi.org/https://doi.org/10.1111/j.1467-9507.2012.00666.x   

Ren, L., & Pope Edwards, C. (2016). Contemporary Chinese parents’ socialization priorities for 

preschoolers: A mixed methods study. Early Child Development and Care, 186(11), 

1779-1791. https://doi.org/https://doi.org/10.1080/03004430.2015.1132418   

Rios, K., Burke, M. M., & Aleman-Tovar, J. (2021). A study of the Families Included in 

Receiving Better Special Education Services (FIRME) project for Latinx families of 

children with autism and developmental disabilities. Journal of autism and 

developmental disorders, 51(10), 3662-3676. 

https://doi.org/https://doi.org/10.1007/s10803-020-04827-3   

Riva, V., Caruso, A., Apicella, F., Valeri, G., Vicari, S., Molteni, M., & Scattoni, M. L. (2021). 

Early developmental trajectories of expressive vocabulary and gesture production in a 

longitudinal cohort of Italian infants at high‐risk for Autism Spectrum Disorder. Autism 

research, 14(7), 1421-1433. https://doi.org/https://doi.org/10.1002/aur.2493   

Robinson, C. C., Mandleco, B., Olsen, S. F., & Hart, C. (2001). The parenting styles and 

dimensions questionnaire (PSDQ). Handbook of family measurement techniques, 3, 319-

321.  

Rodriguez, G., Hartley, S. L., & Bolt, D. (2019). Transactional relations between parenting stress 

and child autism symptoms and behavior problems. Journal of autism and developmental 

disorders, 49(5), 1887-1898. https://doi.org/https://doi.org/10.1007/s10803-018-3845-x   

Rollins, P. R., John, S., Jones, A., & De Froy, A. (2019). Pathways early ASD intervention as a 

moderator of parenting stress on parenting behaviors: a randomized control trial. Journal 

https://doi.org/https:/doi.org/10.1111/j.1467-9507.2012.00666.x
https://doi.org/https:/doi.org/10.1080/03004430.2015.1132418
https://doi.org/https:/doi.org/10.1007/s10803-020-04827-3
https://doi.org/https:/doi.org/10.1002/aur.2493
https://doi.org/https:/doi.org/10.1007/s10803-018-3845-x


110 

 

 

of autism and developmental disorders, 49(10), 4280-4293. 

https://doi.org/https://doi.org/10.1007/s10803-019-04144-4   

Romski, M., Sevcik, R. A., Adamson, L. B., Smith, A., Cheslock, M., & Bakeman, R. (2011). 

Parent perceptions of the language development of toddlers with developmental delays 

before and after participation in parent-coached language interventions. American 

Journal of Speech-Language Pathology. https://doi.org/https://doi.org/10.1044/1058-

0360(2011/09-0087)   

Rosen, N. E., Lord, C., & Volkmar, F. R. (2021). The diagnosis of autism: from kanner to DSM-

III to DSM-5 and beyond. Journal of autism and developmental disorders, 51(12), 4253-

4270. https://doi.org/https://doi.org/10.1007/s10803-021-04904-1   

Rosen, T. E., Mazefsky, C. A., Vasa, R. A., & Lerner, M. D. (2018). Co-occurring psychiatric 

conditions in autism spectrum disorder. International Review of Psychiatry, 30(1), 40-61. 

https://doi.org/https://doi.org/10.1080/09540261.2018.1450229   

Rowland, C. (2011). Using the communication matrix to assess expressive skills in early 

communicators. Communication Disorders Quarterly, 32(3), 190-201. 

https://doi.org/10.1177/1525740110394651   

Rudra, A., Belmonte, M. K., Soni, P. K., Banerjee, S., Mukerji, S., & Chakrabarti, B. (2017). 

Prevalence of autism spectrum disorder and autistic symptoms in a school-based cohort 

of children in Kolkata, India. Autism research, 10(10), 1597-1605. 

https://doi.org/10.1002/aur.1812   

Runco, M. A., & Johnson, D. J. (2002). Parents' and teachers' implicit theories of children's 

creativity: A cross-cultural perspective. Creativity research journal, 14(3-4), 427-438. 

https://doi.org/http://10.1207/S15326934CRJ1434_12   

https://doi.org/https:/doi.org/10.1007/s10803-019-04144-4
https://doi.org/https:/doi.org/10.1044/1058-0360(2011/09-0087)
https://doi.org/https:/doi.org/10.1044/1058-0360(2011/09-0087)
https://doi.org/https:/doi.org/10.1007/s10803-021-04904-1
https://doi.org/https:/doi.org/10.1080/09540261.2018.1450229
https://doi.org/10.1177/1525740110394651
https://doi.org/10.1002/aur.1812
https://doi.org/http:/10.1207/S15326934CRJ1434_12


111 

 

 

Russell, K. M., & Ingersoll, B. (2021). Factors related to parental therapeutic self-efficacy in a 

parent-mediated intervention for children with autism spectrum disorder: A mixed 

methods study. Autism, 25(4), 971-981. 

https://doi.org/https://doi.org/10.1177%2F1362361320974233   

Rutter, M., Bailey, A., & Lord, C. (2003). SCQ: Social Communication Questionnaire. In. Los 

Angeles, CA: Western Psychological Services. 

Salley, B., Brady, N. C., Hoffman, L., & Fleming, K. (2019). Preverbal communication 

complexity in infants. Infancy. https://doi.org/https://doi.org/10.1111/infa.12318   

Sanner, C. M., & Neece, C. L. (2018). Parental distress and child behavior problems: Parenting 

behaviors as mediators. Journal of Child and family Studies, 27(2), 591-601. 

https://doi.org/https://doi.org/10.1007/s10826-017-0884-4   

Sarrett, J. (2014). Places of Autism: Influences on Experiences of Autism in Atlanta, GA USA and 

Kerala, India [Doctoral dissertation, Emory University].  

Sarrett, J. (2015). Custodial homes, therapeutic homes, and parental acceptance: Parental 

experiences of autism in Kerala, India and Atlanta, GA USA. Culture, Medicine, and 

Psychiatry, 39(2), 254-276. https://doi.org/https://doi.org/10.1007/s11013-015-9441-z   

Schrøder, K. C. (2013). Socio-cultural models of communication. In P. Cobley & P. J. Schulz 

(Eds.), Theories and models of communication (Vol. 1, pp. 327). 

https://doi.org/https://doi.org/10.1515/9783110240450   

Schwartzman, J. M., Hardan, A. Y., & Gengoux, G. W. (2021). Parenting stress in autism 

spectrum disorder may account for discrepancies in parent and clinician ratings of child 

functioning. Autism, 25(6), 1601-1614. 

https://doi.org/https://doi.org/10.1177%2F1362361321998560   

https://doi.org/https:/doi.org/10.1177%2F1362361320974233
https://doi.org/https:/doi.org/10.1111/infa.12318
https://doi.org/https:/doi.org/10.1007/s10826-017-0884-4
https://doi.org/https:/doi.org/10.1007/s11013-015-9441-z
https://doi.org/https:/doi.org/10.1515/9783110240450
https://doi.org/https:/doi.org/10.1177%2F1362361321998560


112 

 

 

Scott, E. K. (2018). Mother-ready jobs: employment that works for mothers of children with 

disabilities. Journal of Family Issues, 39(9), 2659-2684. 

https://doi.org/https://doi.org/10.1177%2F0192513X18756927   

Sengupta, K., Javeri, A., Mascarenhas, C., Khaparde, O., & Mahadik, S. (2021). Feasibility and 

acceptability of a synchronous online parent-mediated early intervention for children with 

autism in a low resource setting during covid-19 pandemic. International Journal of 

Disability, Development and Education, 1-17. 

https://doi.org/https://doi.org/10.1080/1034912X.2021.1937957   

Severini, K. E., Ledford, J. R., & Robertson, R. E. (2018). Systematic review of problem 

behavior interventions: Outcomes, demographics, and settings. Journal of autism and 

developmental disorders, 48(10), 3261-3272. 

https://doi.org/https://doi.org/10.1007/s10803-018-3591-0   

Shaia, W. E., Nichols, H. M., Dababnah, S., Campion, K., & Garbarino, N. (2020). Brief report: 

participation of black and African-American families in autism research. Journal of 

autism and developmental disorders, 50(5), 1841-1846. 

https://doi.org/https://doi.org/10.1007/s10803-019-03926-0   

Shalev, R. A., Lavine, C., & Di Martino, A. (2020). A systematic review of the role of parent 

characteristics in parent-mediated interventions for children with autism spectrum 

disorder. Journal of Developmental and Physical Disabilities, 32(1), 1-21. 

https://doi.org/https://doi.org/10.1007/s10882-018-9641-x   

Sharma, P., Srivastava, P., Gnanavel, S., Saini, L., & Madaan, P. (2021). Challenges in care of 

individuals with autism spectrum disorder during the COVID-19 pandemic: A 

perspective from UK, India and Nepal. Journal of BP Koirala Institute of Health 

https://doi.org/https:/doi.org/10.1177%2F0192513X18756927
https://doi.org/https:/doi.org/10.1080/1034912X.2021.1937957
https://doi.org/https:/doi.org/10.1007/s10803-018-3591-0
https://doi.org/https:/doi.org/10.1007/s10803-019-03926-0
https://doi.org/https:/doi.org/10.1007/s10882-018-9641-x


113 

 

 

Sciences, 4(1), 68-69. 

https://www.nepjol.info/index.php/jbpkihs/article/view/37267/29422   

Sheehan, K. J., Pila, S., Lauricella, A. R., & Wartella, E. A. (2019). Parent-child interaction and 

children's learning from a coding application. Computers & Education, 140, 103601. 

https://doi.org/https://doi.org/10.1016/j.compedu.2019.103601   

Shorey, S., Ng, E. D., Haugan, G., & Law, E. (2020). The parenting experiences and needs of 

Asian primary caregivers of children with autism: A meta-synthesis. Autism, 24(3), 591-

604. https://doi.org/https://doi.org/10.1177%2F1362361319886513   

Shylasree, T., Kulkarni, R., & Gurram, L. (2022). Maternity and Childcare Domain of Women in 

Medical Profession. Indian Journal of Medical and Paediatric Oncology. 

https://doi.org/http://10.1055/s-0042-1742659   

Siegel, M., Smith, K. A., Mazefsky, C., Gabriels, R. L., Erickson, C., Kaplan, D., Morrow, E. 

M., Wink, L., & Santangelo, S. L. (2015). The autism inpatient collection: Methods and 

preliminary sample description. Molecular autism, 6(1), 1-10. 

https://doi.org/https://doi.org/10.1186/s13229-015-0054-8   

Simonoff, E., Kent, R., Stringer, D., Lord, C., Briskman, J., Lukito, S., Pickles, A., Charman, T., 

& Baird, G. (2020). Trajectories in symptoms of autism and cognitive ability in autism 

from childhood to adult life: findings from a longitudinal epidemiological cohort. Journal 

of the American Academy of Child & Adolescent Psychiatry, 59(12), 1342-1352. 

https://doi.org/https://doi.org/10.1016/j.jaac.2019.11.020   

Singelis, T. M., Triandis, H. C., Bhawuk, D. P., & Gelfand, M. J. (1995). Horizontal and vertical 

dimensions of individualism and collectivism: A theoretical and measurement 

https://www.nepjol.info/index.php/jbpkihs/article/view/37267/29422
https://doi.org/https:/doi.org/10.1016/j.compedu.2019.103601
https://doi.org/https:/doi.org/10.1177%2F1362361319886513
https://doi.org/http:/10.1055/s-0042-1742659
https://doi.org/https:/doi.org/10.1186/s13229-015-0054-8
https://doi.org/https:/doi.org/10.1016/j.jaac.2019.11.020


114 

 

 

refinement. Cross-cultural research, 29(3), 240-275. 

https://doi.org/10.1177/106939719502900302   

Singh, P., Ghosh, S., & Nandi, S. (2017). Subjective burden and depression in mothers of 

children with autism spectrum disorder in India: Moderating effect of social support. 

Journal of autism and developmental disorders, 47(10), 3097-3111. 

https://doi.org/https://doi.org/10.1007/s10803-017-3233-y   

Singh, S., Roy, D., Sinha, K., Parveen, S., Sharma, G., & Joshi, G. (2020). Impact of COVID-19 

and lockdown on mental health of children and adolescents: A narrative review with 

recommendations. Psychiatry research, 293, 113429. 

https://doi.org/https://doi.org/10.1016/j.psychres.2020.113429   

Slušná, D., Rodríguez, A., Salvadó, B., Vicente, A., & Hinzen, W. (2021). Relations between 

language, non-verbal cognition, and conceptualization in non-or minimally verbal 

individuals with ASD across the lifespan. Autism & Developmental Language 

Impairments, 6, 23969415211053264. 

https://doi.org/https://doi.org/10.1177%2F23969415211053264   

Solem, M.-B. (2013). Understanding parenting as situated in the larger sociocultural context in 

clinical social work. Child and Adolescent Social Work Journal, 30(1), 61-78. 

https://doi.org/https://doi.org/10.1007/s10560-012-0278-9   

Spencer, M. B. (2017). Parental values transmission: Implications for the development of 

African-American children. In Black Families (pp. 111-130). Routledge. 

https://doi.org/https://doi.org/10.4324/9781351316323   

Stallworthy, I., Lasch, C., Berry, D., Wolff, J. J., Pruett Jr, J. R., Marrus, N., Swanson, M. R., 

Botteron, K. N., Dager, S. R., & Estes, A. M. (2021). Variability in Responding to Joint 

https://doi.org/10.1177/106939719502900302
https://doi.org/https:/doi.org/10.1007/s10803-017-3233-y
https://doi.org/https:/doi.org/10.1016/j.psychres.2020.113429
https://doi.org/https:/doi.org/10.1177%2F23969415211053264
https://doi.org/https:/doi.org/10.1007/s10560-012-0278-9
https://doi.org/https:/doi.org/10.4324/9781351316323


115 

 

 

Attention Cues in the First Year is Associated With Autism Outcome. Journal of the 

American Academy of Child & Adolescent Psychiatry. 

https://doi.org/https://doi.org/10.1016/j.jaac.2021.03.023  

Stamoulis, C., Vanderwert, R. E., Zeanah, C. H., Fox, N. A., & Nelson, C. A. (2015). Early 

psychosocial neglect adversely impacts developmental trajectories of brain oscillations 

and their interactions. Journal of cognitive neuroscience, 27(12), 2512-2528. 

https://doi.org/https://doi.org/10.1162/jocn_a_00877   

Suen, M.-W., Ningrum, V., Yuniardi, M. S., Hasanati, N., & Wang, J.-H. (2022). The 

Association between Parenting Stress, Positive Reappraisal Coping, and Quality of Life 

in Parents with Autism Spectrum Disorder (ASD) Children: A Systematic Review. In 

Healthcare (Vol. 10, No. 1, p. 52). MDPI. https://doi.org/10.3390/healthcare10010052  

Tager-Flusberg, H. (2016). Risk factors associated with language in autism spectrum disorder: 

Clues to underlying mechanisms. Journal of Speech, Language, and Hearing Research, 

59(1), 143-154. https://doi.org/https://doi.org/10.1044/2015_JSLHR-L-15-0146  

Tager‐Flusberg, H., & Kasari, C. (2013). Minimally verbal school‐aged children with autism 

spectrum disorder: The neglected end of the spectrum. Autism research, 6(6), 468-478. 

https://doi.org/https://doi.org/10.1002/aur.1329   

Taras, V., Steel, P., & Kirkman, B. L. (2016). Does country equate with culture? Beyond 

geography in the search for cultural boundaries. Management International Review, 

56(4), 455-487. https://doi.org/https://doi.org/10.1007/s11575-016-0283-x   

Thomas, S., Vijayakumar, C., Siva, R., & Isaac, R. (2007). Parenting children under three years 

of age in a south Indian setting. Pediatric nursing, 33(5). 

https://www.ncbi.nlm.nih.gov/pubmed/18041330   

https://doi.org/https:/doi.org/10.1016/j.jaac.2021.03.023
https://doi.org/https:/doi.org/10.1162/jocn_a_00877
https://doi.org/10.3390/healthcare10010052
https://doi.org/https:/doi.org/10.1044/2015_JSLHR-L-15-0146
https://doi.org/https:/doi.org/10.1002/aur.1329
https://doi.org/https:/doi.org/10.1007/s11575-016-0283-x
https://www.ncbi.nlm.nih.gov/pubmed/18041330


116 

 

 

Thurm, A., Manwaring, S. S., Swineford, L., & Farmer, C. (2015). Longitudinal study of 

symptom severity and language in minimally verbal children with autism. Journal of 

child psychology and psychiatry, 56(1), 97-104. 

https://doi.org/https://doi.org/10.1111/jcpp.12285   

Trembath, D., Sutherland, R., Caithness, T., Dissanayake, C., Eapen, V., Fordyce, K., Frost, G., 

Iacono, T., Mahler, N., & Masi, A. (2020). Clinician proposed predictors of spoken 

language outcomes for minimally verbal children with autism spectrum disorder. Journal 

of autism and developmental disorders, 1-12. 

https://doi.org/https://doi.org/10.1007/s10803-020-04550-z   

Triandis, H. C., Chen, X. P., & Chan, D. K.-S. (1998). Scenarios for the measurement of 

collectivism and individualism. Journal of Cross-Cultural Psychology, 29(2), 275-289. 

https://doi.org/http://10.1177/0022022198292001  

Triandis, H. C., & Gelfand, M. J. (1998). Converging measurement of horizontal and vertical 

individualism and collectivism. Journal of personality and social psychology, 74(1), 118-

128. https://www.researchgate.net/profile/Michele-

Gelfand/publication/232467455_Triandis_HC_and_Gelfand_MJ_Converging_measurem

ent_of_horizontal_and_vertical_individualism_and_collectivism_J_Pers_Soc_Psychol/lin

ks/53e56ec40cf2fb74871823c7/Triandis-HC-and-Gelfand-MJ-Converging-measurement-

of-horizontal-and-vertical-individualism-and-collectivism-J-Pers-Soc-Psychol.pdf  

Van Hecke, A. V., Oswald, T., & Mundy, P. (2016). Joint attention and the social phenotype of 

autism spectrum disorder: A perspective from developmental psychopathology. 

https://doi.org/https://psycnet.apa.org/doi/10.1002/9781119125556.devpsy304   

https://doi.org/https:/doi.org/10.1111/jcpp.12285
https://doi.org/https:/doi.org/10.1007/s10803-020-04550-z
https://doi.org/http:/10.1177/0022022198292001
https://www.researchgate.net/profile/Michele-Gelfand/publication/232467455_Triandis_HC_and_Gelfand_MJ_Converging_measurement_of_horizontal_and_vertical_individualism_and_collectivism_J_Pers_Soc_Psychol/links/53e56ec40cf2fb74871823c7/Triandis-HC-and-Gelfand-MJ-Converging-measurement-of-horizontal-and-vertical-individualism-and-collectivism-J-Pers-Soc-Psychol.pdf
https://www.researchgate.net/profile/Michele-Gelfand/publication/232467455_Triandis_HC_and_Gelfand_MJ_Converging_measurement_of_horizontal_and_vertical_individualism_and_collectivism_J_Pers_Soc_Psychol/links/53e56ec40cf2fb74871823c7/Triandis-HC-and-Gelfand-MJ-Converging-measurement-of-horizontal-and-vertical-individualism-and-collectivism-J-Pers-Soc-Psychol.pdf
https://www.researchgate.net/profile/Michele-Gelfand/publication/232467455_Triandis_HC_and_Gelfand_MJ_Converging_measurement_of_horizontal_and_vertical_individualism_and_collectivism_J_Pers_Soc_Psychol/links/53e56ec40cf2fb74871823c7/Triandis-HC-and-Gelfand-MJ-Converging-measurement-of-horizontal-and-vertical-individualism-and-collectivism-J-Pers-Soc-Psychol.pdf
https://www.researchgate.net/profile/Michele-Gelfand/publication/232467455_Triandis_HC_and_Gelfand_MJ_Converging_measurement_of_horizontal_and_vertical_individualism_and_collectivism_J_Pers_Soc_Psychol/links/53e56ec40cf2fb74871823c7/Triandis-HC-and-Gelfand-MJ-Converging-measurement-of-horizontal-and-vertical-individualism-and-collectivism-J-Pers-Soc-Psychol.pdf
https://www.researchgate.net/profile/Michele-Gelfand/publication/232467455_Triandis_HC_and_Gelfand_MJ_Converging_measurement_of_horizontal_and_vertical_individualism_and_collectivism_J_Pers_Soc_Psychol/links/53e56ec40cf2fb74871823c7/Triandis-HC-and-Gelfand-MJ-Converging-measurement-of-horizontal-and-vertical-individualism-and-collectivism-J-Pers-Soc-Psychol.pdf
https://doi.org/https:/psycnet.apa.org/doi/10.1002/9781119125556.devpsy304


117 

 

 

Vaterlaus, J. M., Beckert, T. E., & Schmitt-Wilson, S. (2019). Parent–child time together: The 

role of interactive technology with adolescent and young adult children. Journal of 

Family Issues, 40(15), 2179-2202. 

https://doi.org/https://doi.org/10.1177%2F0192513X19856644   

Visser, J. C., Rommelse, N. N., Lappenschaar, M., Servatius-Oosterling, I. J., Greven, C. U., & 

Buitelaar, J. K. (2017). Variation in the early trajectories of autism symptoms is related to 

the development of language, cognition, and behavior problems. Journal of the American 

Academy of Child & Adolescent Psychiatry, 56(8), 659-668. 

https://doi.org/https://doi.org/10.1016/j.jaac.2017.05.022   

Voliovitch, Y., Leventhal, J. M., Fenick, A. M., Gupta, A. R., Feinberg, E., Hickey, E. J., 

Shabanova, V., & Weitzman, C. (2021). Parenting stress and its associated components 

prior to an autism spectrum disorder (ASD) diagnostic evaluation. Journal of autism and 

developmental disorders, 51(10), 3432-3442. 

https://doi.org/https://doi.org/10.1007/s10803-020-04804-w  

Volkmar, F. R., & Reichow, B. (2013). Autism in DSM-5: progress and challenges. Molecular 

autism, 4(1), 1-6. https://doi.org/https://doi.org/10.1186/2040-2392-4-13   

Walker, D., Sepulveda, S. J., Hoff, E., Rowe, M. L., Schwartz, I. S., Dale, P. S., Peterson, C. A., 

Diamond, K., Goldin-Meadow, S., & Levine, S. C. (2020). Language intervention 

research in early childhood care and education: A systematic survey of the literature. 

Early Childhood Research Quarterly, 50, 68-85. 

https://doi.org/https://doi.org/10.1016/j.ecresq.2019.02.010   

https://doi.org/https:/doi.org/10.1177%2F0192513X19856644
https://doi.org/https:/doi.org/10.1016/j.jaac.2017.05.022
https://doi.org/https:/doi.org/10.1007/s10803-020-04804-w
https://doi.org/https:/doi.org/10.1186/2040-2392-4-13
https://doi.org/https:/doi.org/10.1016/j.ecresq.2019.02.010


118 

 

 

Wallace, S., Fein, D., Rosanoff, M., Dawson, G., Hossain, S., Brennan, L., Como, A., & Shih, A. 

(2012). A global public health strategy for autism spectrum disorders. Autism research, 

5(3), 211-217. https://doi.org/https://doi.org/10.1002/aur.1236   

Wang, J., Hu, Y., Wang, Y., Qin, X., Xia, W., Sun, C., Wu, L., & Wang, J. (2013). Parenting 

stress in Chinese mothers of children with autism spectrum disorders. Social psychiatry 

and psychiatric epidemiology, 48(4), 575-582. 

https://doi.org/https://doi.org/10.1007/s00127-012-0569-7   

Ward, K. P., & Lee, S. J. (2020). Mothers’ and fathers’ parenting stress, responsiveness, and 

child wellbeing among low-income families. Children and youth services review, 116, 

105218. https://doi.org/https://doi.org/10.1016/j.childyouth.2020.105218   

Wen, G., Cao, P., Bao, H., Yang, W., Zheng, T., & Zaiane, O. (2022). MVS-GCN: A prior brain 

structure learning-guided multi-view graph convolution network for autism spectrum 

disorder diagnosis. Computers in Biology and Medicine, 105239. 

https://doi.org/http://10.1016/j.compbiomed.2022.105239  

Williams, D. L., Siegel, M., & Mazefsky, C. A. (2018). Problem behaviors in autism spectrum 

disorder: Association with verbal ability and adapting/coping skills. Journal of autism 

and developmental disorders, 48(11), 3668-3677. 

https://doi.org/https://doi.org/10.1007/s10803-017-3179-0   

Williams, K. E., So, K.-T., & Siu, T.-S. C. (2020). A randomized controlled trial of the effects of 

parental involvement in supported playgroup on parenting stress and toddler social-

communicative behavior. Children and youth services review, 118, 105364. 

https://doi.org/https://doi.org/10.1016/j.childyouth.2020.105364    

https://doi.org/https:/doi.org/10.1002/aur.1236
https://doi.org/https:/doi.org/10.1007/s00127-012-0569-7
https://doi.org/https:/doi.org/10.1016/j.childyouth.2020.105218
https://doi.org/http:/10.1016/j.compbiomed.2022.105239
https://doi.org/https:/doi.org/10.1007/s10803-017-3179-0
https://doi.org/https:/doi.org/10.1016/j.childyouth.2020.105364


119 

 

 

Woynaroski, T., Watson, L., Gardner, E., Newsom, C. R., Keceli-Kaysili, B., & Yoder, P. J. 

(2016). Early predictors of growth in diversity of key consonants used in communication 

in initially preverbal children with autism spectrum disorder. Journal of autism and 

developmental disorders, 46(3), 1013-1024. 

https://doi.org/https://doi.org/10.1007/s10803-015-2647-7   

World Bank (2020). World Bank Country and Lending Groups. 

https://datahelpdesk.worldbank.org/knowledgebase/articles/906519-world-bank-country-

and-lending-groups  

Wurster, H. E., Sarche, M., Trucksess, C., Morse, B., & Biringen, Z. (2019). Parents’ adverse 

childhood experiences and parent–child emotional availability in an American Indian 

community: Relations with young children's social–emotional development. 

Development and psychopathology, 32(2), 425-436. 

https://doi.org/http://10.1017/S095457941900018X   

Yorke, A. T. (2016). A cross cultural look at parenting beliefs about child-rearing and talk to 

children with autism spectrum disorders University of Alberta]. [Master's Thesis Alberta. 

https://era.library.ualberta.ca/items/e0203784-9492-42b1-8fe2-

b65c917042e8/view/bc6b507a-f3a8-4278-8438-

f4297ef63985/Yorke_Aisha_T_201609_MEd.pdf  

Yunus, F. W., Bissett, M., Penkala, S., Kadar, M., & Liu, K. P. (2021). Self-regulated learning 

versus activity-based intervention to reduce challenging behaviors and enhance school-

related function for children with autism spectrum disorders: A randomized controlled 

trial. Research in developmental disabilities, 114, 103986. 

https://doi.org/https://doi.org/10.1016/j.ridd.2021.103986   

https://doi.org/https:/doi.org/10.1007/s10803-015-2647-7
https://datahelpdesk.worldbank.org/knowledgebase/articles/906519-world-bank-country-and-lending-groups
https://datahelpdesk.worldbank.org/knowledgebase/articles/906519-world-bank-country-and-lending-groups
https://doi.org/http:/10.1017/S095457941900018X
https://era.library.ualberta.ca/items/e0203784-9492-42b1-8fe2-b65c917042e8/view/bc6b507a-f3a8-4278-8438-f4297ef63985/Yorke_Aisha_T_201609_MEd.pdf
https://era.library.ualberta.ca/items/e0203784-9492-42b1-8fe2-b65c917042e8/view/bc6b507a-f3a8-4278-8438-f4297ef63985/Yorke_Aisha_T_201609_MEd.pdf
https://era.library.ualberta.ca/items/e0203784-9492-42b1-8fe2-b65c917042e8/view/bc6b507a-f3a8-4278-8438-f4297ef63985/Yorke_Aisha_T_201609_MEd.pdf
https://doi.org/https:/doi.org/10.1016/j.ridd.2021.103986


120 

 

 

Zervides, S., & Knowles, A. (2007). Generational changes in parenting styles and the effect of 

culture. E-journal of applied psychology, 3(1), pp. 65-75. 

https://researchbank.swinburne.edu.au/file/ef02a2ee-ede0-4b7c-880c-

d24caa79c787/1/PDF%20(Published%20version).pdf  

 

 

 

  

https://researchbank.swinburne.edu.au/file/ef02a2ee-ede0-4b7c-880c-d24caa79c787/1/PDF%20(Published%20version).pdf
https://researchbank.swinburne.edu.au/file/ef02a2ee-ede0-4b7c-880c-d24caa79c787/1/PDF%20(Published%20version).pdf


121 

 

 

Appendix A: Recruitment Email for India 

Dear (Contact name), 

I am Suma Suswaram, a Ph.D. candidate in the department of Speech-Language-Hearing: 

Sciences & Disorders at the University of Kansas, U.S.A. I am seeking for participants for my 

dissertation research study under the guidance of Dr. Nancy Brady. The focus of the study is to 

assess the parental stress and its effects on communication abilities in children with Autism 

Spectrum Disorders (ASD) that speak or sign less than 30 functional words.  

In order to participate, the participants between age of 20-45 years must be a parent of a 

child with ASD between the age of 4 to 10 years.  

After participation consent is received, the participants will participate in audio only interviews 

calls. Total duration for participation is estimated to be anywhere between up to 4 hours divided 

over 2 or 3 calls. Each participant will receive a participation compensation of Rs 730/- after the 

completion of the required interviews.  

Participating in the study is completely voluntary and depends on the satisfaction of the study 

requirement. Additionally, participating in the study will provide valuable information regarding 

the importance of parent related behaviors on child’s communication development required for 

future intervention and practice modification specific to Indian setting.  

This study has been approved by the Institutional Review board (IRB) at the University of 

Kansas (KU). If you have additionally questions about your rights, you may contact the IRB at 

KU at (785) 864-7429 or (785) 864-7385 or write the Human Research Protection Program 

(HRPP), University of Kansas, 2385 Irving Hill Road, Lawrence, Kansas 66045-7568, or email 

irb@ku.edu. 

 

Thank you for your time and consideration. 

 

Sincerely,  

Suma Suswaram 

Principal Investigator 

Speech-Language-Hearing: Sciences & Disorders 

The University of Kansas, U.S.A.  

Lawrence, KS 66045 

suswaram_suma@ku.edu | (785) 331-8805 

 

mailto:irb@ku.edu
mailto:suswaram_suma@ku.edu
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Appendix B: Recruitment Email for United States 

Dear (Contact name), 

I am Suma Suswaram, a Ph.D. candidate in the department of Speech-Language-Hearing: 

Sciences & Disorders at the University of Kansas. I am seeking participants for my dissertation 

research study under the guidance of Dr. Nancy Brady. The focus of the study is to assess the 

parental stress and its effects on communication abilities in children with Autism Spectrum 

Disorders (ASD) that speak or sign less than 30 functional words.  

In order to participate, the participants between age of 20-45 years must be a parent of a 

child with ASD between the age of 4 to 10 years.  

After participation consent is received, the parents will participate in audio only interviews calls. 

Total duration for participation is estimated to be anywhere between up to 4 hours divided over 2 

or 3 calls. Each participant will receive a monetary compensation of $40 after the completion of 

the required interviews.  

Participating in the study is completely voluntary and depends on the satisfaction of the study 

requirement. Additionally, participating in the study will provide valuable information regarding 

the importance of parent related behaviors on child’s communication development required for 

future intervention and practice modification. 

This study has been approved by the Institutional Review board (IRB) at the University of 

Kansas (KU). If you have additionally questions about your rights, you may contact the IRB at 

KU at (785) 864-7429 or (785) 864-7385 or write the Human Research Protection Program 

(HRPP), University of Kansas, 2385 Irving Hill Road, Lawrence, Kansas 66045-7568, or email 

irb@ku.edu. 

 

Thank you for your time and consideration. 

 

Sincerely,  

Suma Suswaram 

Principal Investigator 

Speech-Language-Hearing: Sciences & Disorders 

The University of Kansas, U.S.A.  

Lawrence, KS 66045 

suswaram_suma@ku.edu | (785) 331-8805 

 

mailto:irb@ku.edu
mailto:suswaram_suma@ku.edu
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Appendix C: Consent Form for Participants from India 

KEY INFORMATION 

• This research study is examining the effect of parenting stress on communication skills in 

children, while comparing the participants from India and the United States.  

• Your participation in this research project is completely voluntary.  

• Your participation will take anywhere up to 4 hour. 

• You will be asked to answer standardized questions related to parenting stress and 

communication abilities of your child. More detailed information on the procedures can be 

found below.  

• There are no anticipated risks or harms associated with participation in this study beyond those 

of everyday life.  

• You will not receive any direct benefit from this study. However, your participation in the 

study will advancing the knowledge on the effects of parenting stress on communication 

abilities in children.  

• You will receive a monetary compensation for your participation of 730/- Rs. 

• Your alternative to participating in this research study is not to participate. 

 

DETAILED INFORMATION 

INTRODUCTION 

The Department of Speech-Language-Hearing at the University of Kansas, United States, supports 

the practice of protection for human subjects participating in research. The following information 

is provided for you to decide whether you wish to participate in the present study. You may refuse 

to sign this form and not participate in this study. You should be aware that even if you agree to 

participate, you are free to withdraw at any time. If you do withdraw from this study, it will not 

affect your relationship with this unit, the services it may provide to you, or the University of 

Kansas. 

 

PURPOSE OF THE STUDY 

This is an audio interview to explore the effects of parental stress on the communication skills in 

children.  

 

PROCEDURES 

After receiving this written consent, an interviewer will obtain your demographic information to 

determine whether you qualify to participate. Demographic items request details regarding your 

child and as well as your demographic details such as age, gender, race, ethnicity, religion, etc. 

Inclusion criteria for required for participants includes your child’s communication, hearing, visual 

abilities, child’s age must be between the age of 4 to 10 years and speak or sign less than 30 

functional words. Additionally, your current age must be between 20-45 years. If you meet the 

inclusion criteria, the interviewer will provide an overview of the study and obtain verbal consent. 

Your participation will include participating in Zoom interview estimated to be 4 hours long. Break 

down on the commitment by activity, duration and frequency of calls are provided below (see 

table1). The interviewer will utilize standardized assessment for assess stress and your child’s 

communication abilities. The interviewer will audio-recorded the interview. The information from 

the interview will not be attached to your name or any other direct identifiers. You can request the 
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audio recording to stop at any time during the interview. However, if the interview is not audio 

recorded the study will not include you as a participant. The audio recording will be used to score 

the respective assessments by the research team members, that is Suma Suswaram. All the 

recordings and notes will be stored in a secure encrypted location on the server with data 

accessibility to IRB approved research team members. All recordings and notes of the interview 

will be deidentified from your demographic information by storing the identifiable information 

(e.g., informed consent forms) separate from recordings and notes. Your response, audio-recording 

and the notes will be saved under an unidentifiable alpha code and/or participant number. All data 

will be stored on secure, dedicated and encrypted servers. Data will be stored indefinitely for the 

purpose of further data analysis. In the case that data analysis has ended, all audio-recordings will 

be destroyed after 5 years using secure methods. You may withdraw from research at any time 

without any negative repercussions. As soon as a you indicate you would like to withdraw from 

the study, all study activities will end.  

Table 1. Time commitment 

Interview type Activity Anticipated 
Duration 

First 
Contact/Interview 

Verbal Consent, Demographic Information 
Interview, and Screening  

30-45 minutes 

Second Interview  Parent reported Child’s Communication abilities 
measures 

1-2 hours 

Third Interview Parenting stress, cultural orientation, and socio-
economic Status measures 

30- 45 minutes 

 

RISKS    

There are no anticipated risks or harms associated with participation in this study beyond those of 

everyday life. 

 

BENEFITS 

You will not receive any direct benefit from this study. However, your participation in the study 

will advancing the knowledge on the effects of parenting stress on communication abilities in 

children. 

 

PAYMENT TO PARTICIPANTS  

You will receive 730/- Rs after your participation in the study. Unfortunately, if you choose to 

terminate your participation before you compete the study requirement, you will not be eligible to 

receive the participation compensation. Additionally, if you do not meet the eligibility criteria you 

will be withdrawn from the study and will not receive compensation. 

You can choose not to answer any of the personal demographic questions, and still be considered 

for completed participation payment. However, if you choose to not answer any of the standardized 

assessment questions, (i.e., child communication, stress level, cultural orientation, and socio-

economic status) you will be withdrawn from the study and will not receive compensation. 

 

PARTICIPANT CONFIDENTIALITY 

Your name will not be associated in any publication or presentation with the information collected 

about you or with the research findings from this study. Instead, the researcher(s) will use a study 
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number or a pseudonym rather than your name. Your identifiable information will not be shared 

unless (a) it is required by law or university policy, or (b) you give written permission. 

Permission granted on this date to use and disclose your information remains in effect indefinitely. 

By signing this form, you give permission for the use and disclosure of your information for 

purposes of this study at any time in the future. 

 

PRIVATE INFORMATION (DATA) AND/OR BIOSPECIMENS 

Your identifiable information may be removed from the data collected during the interview, and 

the de-identified data will be used for future research without additional consent from you.  

Your identifiable information will not be used or distributed for future research studies even if 

your identifiable information is removed.  

 

REFUSAL TO SIGN CONSENT AND AUTHORIZATION 

You are not required to sign this Consent and Authorization form and you may refuse to do so 

without affecting your right to any services you are receiving or may receive from the University 

of Kansas or to participate in any programs or events of the University of Kansas. However, if you 

refuse to sign, you cannot participate in this study. 

 

CANCELLING THIS CONSENT AND AUTHORIZATION 

You may withdraw your consent to participate in this study at any time. You also have the right to 

cancel your permission to use and disclose further information collected about you, in writing, at 

any time, by sending your written request to:  

 
Suma Suswaram Nancy Brady 
Principal Investigator Faculty Advisor 
Speech-Language-Hearing: Sciences & Disorders Speech-Language-Hearing: Sciences & Disorders 
The University of Kansas, U.S.A.  The University of Kansas, U.S.A.  
Lawrence, KS 66045 Lawrence, KS 66045 
suswaram_suma@ku.edu | (785) 331-8805 nbrady@ku.edu | (785) 864-0762 

 

If you cancel permission to use your information, the researchers will stop collecting additional 

information about you. However, the research team may use and disclose information that was 

gathered before they received your cancellation, as described above.  

 

QUESTIONS ABOUT PARTICIPATION 

Questions about procedures should be directed to the researcher(s) listed at the end of this consent 

form. 

 

PARTICIPANT CERTIFICATION: 

I have read this Consent and Authorization form. I have had the opportunity to ask, and I have 

received answers to, any questions I had regarding the study. I understand that if I have any 

additional questions about my rights as a research participant, I may call (785) 864-7429 or (785) 

864-7385, write the Human Research Protection Program (HRPP), University of Kansas, 2385 

Irving Hill Road, Lawrence, Kansas 66045-7568, or email irb@ku.edu.  

 

mailto:suswaram_suma@ku.edu
mailto:nbrady@ku.edu
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I agree to take part in this study as a research participant. By my signature I affirm that I am at 

least 18 years old and that I have received a copy of this Consent and Authorization form.  

 

_______________________________           _____________________ 

Type your Name     Today’s Date 

 

_______________________________ 

   Signature (type or sign you name) 

 

My preferred mode of contact (required*):  

 

Phone Number (mobile)*:      Email ID*:  
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Appendix D: Consent Form for Participants from United States 

 

KEY INFORMATION 

• This research study is examining the effect of parenting stress on communication skills in 

children, while comparing the participants from India and the United States.  

• Your participation in this research project is completely voluntary.  

• Your participation will take anywhere up to 4 hour.   

• You will be asked to answer standardized questions related to parenting stress and 

communication abilities of your child. More detailed information on the procedures can be 

found below.  

• There are no anticipated risks or harms associated with participation in this study beyond those 

of everyday life.  

• You will not receive any direct benefit from this study. However, your participation in the 

study will advancing the knowledge on the effects of parenting stress on communication 

abilities in children. 

• You will receive a monetary compensation for your participation of $40.  

• Your alternative to participating in this research study is not to participate. 

 

DETAILED INFORMATION 

INTRODUCTION 

The Department of Speech-Language-Hearing at the University of Kansas supports the practice of 

protection for human subjects participating in research. The following information is provided for 

you to decide whether you wish to participate in the present study. You may refuse to sign this 

form and not participate in this study. You should be aware that even if you agree to participate, 

you are free to withdraw at any time. If you do withdraw from this study, it will not affect your 

relationship with this unit, the services it may provide to you, or the University of Kansas. 

 

PURPOSE OF THE STUDY 

This is an audio interview to explore the effects of parental stress and parenting styles on the 

communication skills in children.  

 

PROCEDURES 

After receiving this written consent, an interviewer will obtain your demographic information to 

determine whether you qualify to participate. Demographic items request details regarding your 

child and as well as your demographic details such as age, gender, race, ethnicity, religion, etc. 

Inclusion criteria for required for participants includes your child’s communication, hearing, visual 

abilities, child’s age must be between the age of 4 to 10 years and speak or sign less than 30 

functional words. Additionally, your current age must be between 20-45 years. If you meet the 

inclusion criteria, the interviewer will provide an overview of the study and obtain verbal consent. 

Your participation will include participating in Zoom interview estimated to be 4 hours long. Break 

down on the commitment by activity, duration and frequency of calls are provided below (see 

table1). The interviewer will utilize standardized assessment for assess stress and parental styles, 

and your child’s communication abilities. The interviewer will audio-recorded the interview. The 

information from the interview will not be attached to your name or any other direct identifiers. 

You can request the audio recording to stop at any time during the interview. However, if the 
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interview is not audio recorded the study will not include you as a participant. The audio recording 

will be used to score the respective assessments by the research team members, that is Suma 

Suswaram. All the recordings and notes will be stored in a secure encrypted location on the server 

with data accessibility to IRB approved research team members. All recordings and notes of the 

interview will be deidentified from your demographic information by storing the identifiable 

information (e.g., informed consent forms) separate from recordings and notes. Your response, 

audio-recording and the notes will be saved under an unidentifiable alpha code and/or participant 

number. All data will be stored on secure, dedicated and encrypted servers. Data will be stored 

indefinitely for the purpose of further data analysis. In the case that data analysis has ended, all 

audio-recordings will be destroyed after 5 years using secure methods. You may withdraw from 

research at any time without any negative repercussions. As soon as a you indicate you would like 

to withdraw from the study, all study activities will end.  

Table1. Time commitment 

Number of 
Interview(s) 

Activity Anticipated 
Duration 

First 
Contact/Interview 

Demographic Information Interview and Screening  30-45 minutes 

Second Interview  Parent reported Child’s Communication abilities 
measures 

1-2 hours 

Third Interview Parent measures (stress and styles) and measure 
of Socio-economic Status.  

30- 45 minutes 

 

RISKS    

There are no anticipated risks or harms associated with participation in this study beyond those of 

everyday life. 

 

BENEFITS 

You will not receive any direct benefit from this study. However, your participation in the study 

will advancing the knowledge on the effects of parenting stress on communication abilities in 

children. 

 

PAYMENT TO PARTICIPANTS  

You will receive $40 after your participation in the study. Unfortunately, if you choose to terminate 

your participation before the competition of the study, you will not be eligible to receive the 

participation compensation. Additionally, if you do not meet the eligibility criteria you will be 

withdrawn from the study and will not receive compensation. 

You can choose not to answer any of the personal demographic questions, and still be considered 

for completed participation payment. However, if you choose to not answer any of the standardized 

assessment questions, (i.e., child communication, stress level, cultural orientation, and socio-

economic status) you will be withdrawn from the study and will not receive compensation. 

Investigators may ask for your social security number in order to comply with federal and state tax 

and accounting regulations. 

 

PARTICIPANT CONFIDENTIALITY 
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Your name will not be associated in any publication or presentation with the information collected 

about you or with the research findings from this study. Instead, the researcher(s) will use a study 

number or a pseudonym rather than your name. Your identifiable information will not be shared 

unless (a) it is required by law or university policy, or (b) you give written permission. 

Permission granted on this date to use and disclose your information remains in effect indefinitely. 

By signing this form, you give permission for the use and disclosure of your information for 

purposes of this study at any time in the future. 

 

PRIVATE INFORMATION (DATA) AND/OR BIOSPECIMENS 

Your identifiable information may be removed from the data collected during the interview, and 

the de-identified data will be used for future research without additional consent from you.  

Your identifiable information will not be used or distributed for future research studies even if 

your identifiable information is removed.  

 

REFUSAL TO SIGN CONSENT AND AUTHORIZATION 

You are not required to sign this Consent and Authorization form and you may refuse to do so 

without affecting your right to any services you are receiving or may receive from the University 

of Kansas or to participate in any programs or events of the University of Kansas. However, if you 

refuse to sign, you cannot participate in this study. 

 

CANCELLING THIS CONSENT AND AUTHORIZATION 

You may withdraw your consent to participate in this study at any time. You also have the right to 

cancel your permission to use and disclose further information collected about you, in writing, at 

any time, by sending your written request to:  

 

Suma Suswaram Nancy Brady 

Principal Investigator Faculty Advisor 

Speech-Language-Hearing: Sciences & 

Disorders 

Speech-Language-Hearing: Sciences & 

Disorders 

The University of Kansas, U.S.A.  The University of Kansas, U.S.A.  

Lawrence, KS 66045 Lawrence, KS 66045 

suswaram_suma@ku.edu | (785) 331-8805 nbrady@ku.edu | (785) 864-0762 

 

If you cancel permission to use your information, the researchers will stop collecting additional 

information about you. However, the research team may use and disclose information that was 

gathered before they received your cancellation, as described above.  

 

QUESTIONS ABOUT PARTICIPATION 

Questions about procedures should be directed to the researcher(s) listed at the end of this consent 

form. 

 

PARTICIPANT CERTIFICATION: 

I have read this Consent and Authorization form. I have had the opportunity to ask, and I have 

received answers to, any questions I had regarding the study. I understand that if I have any 

additional questions about my rights as a research participant, I may call (785) 864-7429 or (785) 

mailto:suswaram_suma@ku.edu
mailto:nbrady@ku.edu
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864-7385, write the Human Research Protection Program (HRPP), University of Kansas, 2385 

Irving Hill Road, Lawrence, Kansas 66045-7568, or email irb@ku.edu.  

I agree to take part in this study as a research participant. By my signature I affirm that I am at 

least 18 years old and that I have received a copy of this Consent and Authorization form.  

 

_______________________________           _____________________ 

Type your Name     Today’s Date 

 

_______________________________ 

    Signature (type or sign you name) 

My preferred mode of contact (required*):  

Phone Number (mobile)*:      Email ID*:  
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Appendix E: Parent Interview Questionnaire 

Developed based on Desai et al. (2012) and Sarrett (2014) and personal experiences as an 

SLP in India 

Date 

Interviewer (Name): 

Translator (if used): 

Location (geographic location): India/U.S. 

State of Residence 

Child Related demographics  

1. Date of birth: 

2. Sex Assigned at birth: 

3. Birth order: 

a. Youngest  

b. Middle  

c. Oldest  

d. Only child 

4. Additional children: 

a. Number: 

b. Sibling diagnosis or developmental diabilies 

i. Yes, Medical status/Physical status/Psychological status 

ii. No 

5. Abilities: 

a. Hearing 

b. Vision 

c. Verbal 

i. How many words can you child say independently to communicate 

(without prompts: verbal or none-verbal)? 

ii. What is the child’s typical mode of communication? verbally, sign, SGD, 

PECS 

6. Diagnosis (if applicable): 

a. Type of diagnosis: Clinical/Educational/Medical 

b. Age at diagnosis:  

7. Child’s education 

a. Mainstream or Regular School (e.g., public or private school) 

b. Specialized classes within a mainstream school setting 

c. Special School (0% inclusion into mainstream education) 

d. Does not attend school 

8. Child’s access to intervention (access, frequency/week, home/school) 

a. Speech therapy 

b. Occupational therapy 

c. Physiotherapy  

d. Others _________ 

9. Primary caretaker of the child with MV-ASD: 

a. Meeting daily needs of the child (child rearing):  

b. Financial support only  

10. How many language is your child exposed to? 
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a. Name:  

b. What settings is your child exposed to these language? 

c. What language does your child receive speech language pathology interventions? 

11. How many member live with you and your child: 

Primary Caregiver  

1. What is your age? 

 

2. Please indicate your biological sex (the sex that was assigned to you at birth): 

a. Male 

b. Female 

3. Please indicate your race (check all that apply): 

a. White/Caucasian 

b. Black/African American 

c. Asian 

d. Hispanic or Latino 

e. Native American or American Indian 

f. Pacific Islander 

g. Other (please specify) _______________ 

4. What is your highest education? 

a. No schooling  

b. Primary or elementary school 

c. Middle school (6th to 8th Grade) 

d. High school (9th to 12th Grade)  

e. Trade/technical/Vocational training 

f. Diploma 

g. College – Undergraduate 

h. College – Graduate (Master’s) 

i. College – Undergraduate (Ph.D.) 

5. What is your current employment status? 

a. Actively working 

b. Self-employed 

c. Student  

d. Homemaker/stay at home 

e. Military  

f. Unemployed  

i. Reason:  

6. What religion do you identify yourself with? 

a. Hindu 

b. Christianity  

c. Jain 

d. Muslim  

e. Others:  

7. Spoken languages abilities? 

a. Primary Language: 

b. Number: 

c. Names:  
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Kannada/Tamil/Telugu/Malayalam/Hindi/English/Spanish/German/Vietnamese 

/French  

d. How fluent are you in English? (for participants with English as their second 

language) 

i. Use it in official capacity (speaking/writing) 

ii. Use it in unofficial capacity – conversation level 

iii. Use it occasionally for practical use, but never with my child 

iv. Use it occasionally for practical use, including with my child 

v. Comprehend only 

vi. Novice (not much practical use) 

8. Parents marriages status:   

a. Single 

b. Married 

c. Divorce 

d. Domestic partners 

e. Widowed  

f. Other: 

9. How is your overall general health? 

a. Excellent 

b. Very good 

c. Good 

d. Fair 

e. Poor  
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Appendix F: Scenario-Based Cultural Orientation Measure by Triandis et al. (1998) 

Key: C – Collectivist | I – Individualist 

Participant Instruction: I am going to present you with 16-scenarios followed by four options. 

Please imagine yourself in those situations and rank your top two options. The option that you 

consider the best, or the most “right” or “appropriate for you” receives the highest rank. The next 

best option receives the second rank. Remember there are no “correct” answers, just opinions of 

what is best for you.  

 

1. You and your friends decided spontaneously to go out to dinner at a restaurant. What do 

you think is the best way to handle the bill? 

a. Split it equally, without regard to who ordered what (C) 

b. Split it according to how much each person makes (I) 

c. The group leader pays the bill or decides how to split it (C) 

d. Compute each person’s charge according to what that person ordered (I) 

2. You are buying a piece of art for your office. Which one factors is the most important in 

deciding whether to buy it?  

a. It is a good investment (I) 

b. Your coworkers will like it (C) 

c. You just like it (I) 

d. Your superior will approve of it (C) 

3. Suppose you had to use one word to describe yourself. Which one would you use? 

a. Unique (I) 

b. Competitive (I) 

c. Cooperative (C) 

d. Dutiful (C) 

4. Happiness is attained by 

a. Gaining a lot of status in the community (C) 

b. Linking with a lot of friendly people (C) 

c. Keeping one’s privacy (I) 

d. Winning in competitions (I) 

5. You are planning to take a major trip that is likely to inconvenience a lot of people at 

your place of work, during your absence. With whom will you discuss it, before deciding 

whether or not to take it? 

a. No one (I) 

b. My parents (C) 

c. My spouse or close friend (C) 

d. Experts about the place I plan to travel to so I can decide if I want to go (I) 

6. Which one of these four books appears to you to be the most interesting? 

a. How to make friends (C) 

b. How to succeed at work (I) 

c. How to enjoy yourself inexpensively (I) 

d. How to make sure you are meeting your obligations (C) 

7. Which is the most important factor in an employee’s promotion, assuming that all other 

factors such as abilities and performance are equal? Employee is or has  

a. Loyalty to the corporation (C) 

b. Obedient to the instructions form management (C) 
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c. Able to think for him- or herself (I) 

d. Contributed to the corporation much in the past (I) 

8. When you buy clothing for a major social event, you would be most satisfied if  

a. You like it (I) 

b. Your spouse likes it (C) 

c. Your friend likes it (C) 

d. It is elegant that it will dazzle everyone (I) 

9. In your opinion, in an ideal society national budgets will be determined so that 

a. All people have adequate incomes to meet basic needs (C) 

b. Some people will be rewarded for making brilliant contributions (I) 

c. There will be maximal stability, law, and order (C) 

d. People can feel unique and self-actualized (I) 

10. When people ask me about myself, do you 

a. Talk about my ancestors and their traditions (C) 

b. Talk about my friends, and what we like to do (C) 

c. Talk about my accomplishments (I) 

d. Talk about what makes me unique (I) 

11. Suppose your spouse and your parents do not get along very well. What would you do? 

a. Nothing (I) 

b. Tell my spouse that I need my parents’ financial support and he or she should 

learn to handle the politics (I) 

c. Tell my spouse that they should make a greater effort to “fit in with the family” 

(C) 

d. Remind my spouse that my parents and family are very important to me and they 

should submit to their wishes (C) 

12. Terms of five people entered a contest. Your team won first place and a prize of 

$100/₹10,000. You and another person did 95% of the work for this contest. How should 

the money be distributed? 

a. Split it equally, without regard to who did what (C) 

b. The other person and I get 95% of the money and the rest goes to the group (I) 

c. The group leader decides how to split the money (C) 

d. Divide the money the way that gives me the most satisfaction (I) 

13. Imagine you are selecting a band for a fund-raising event given by your organization. 

Which are the most important factors in making your decision? 

a. I really like the band (I) 

b. My friends approve of this band (C) 

c. The administration of my organization approves of the band (C) 

d. The band will draw a large crowd (I) 

14. For a job promotion you need to take a course. Which course will you be most interested 

in attending? 

a. The one that will help me get ahead of everyone else (I) 

b. The one friends and family suggest I take (C) 

c. The one my colleagues plan to take (C) 

d. The one that seems most interesting to me (I) 

15. You are at a pizza restaurant with a group of friends. How should you decide what kind 

of pizza to order? 
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a. The leader of the group orders for everyone (C) 

b. I order what I like (I) 

c. We select the pizza that most people prefer (C) 

d. We order the most extravagant pizza available (I) 

16. Which candidate will you vote as the leader of a local group you are a part of? 

a. The one most group members are voting for (C) 

b. The one I like best (I) 

c. The one who will reward me personally (I) 

d. The one who is a member of an organization important to me. The status of the 

origination will improve if that candidate is elected (C) 

Scoring: Highest ranked Individualist opinions will receive a score of 1. The scores of all 16-

scenarios will be added to develop a total Cultural Orientation score. Scores of 9 and above will 

be categorized as Collectivist and scores of 8 and below will be categorized as Individualist.  
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Appendix G: MacArthur Scale of Subjective Social Status  

Adult Version  

This survey accompanies a measure in the SPARQTools.org Measuring Mobility toolkit, which 

provides practitioners curated instruments for assessing mobility from poverty and tools for 

selecting the most appropriate measures for their programs.To get a copy of this document in 

your preferred format, go to "File" and then "Download as" in the toolbar menu. 

 

Age: Adult  

Duration: < 3 minutes 

Reading Level: 6th to 8th grade 

Number of items: 2 

Answer Format: 1-10 placement on the ladder 

 

Scoring: 

The Socioeconomic Status Ladder subscale item is Q1. The Community Ladder subscale item is 

Q2. Each rung of the ladder corresponds with numbers from 1 through 10. If a participant marks 

an “X” on the bottom rung, their response is scored as 1. If they mark an “X” on the middle rung, 

their response is scored as 5. If they mark an “X” on the top rung, their response is scored as 10.  

 

Sources: 

Adler, N. E., Epel, E. S., Castellazzo, G., & Ickovics, J. R. (2000). Relationship of subjective and 

objective social status with psychological and physiological functioning: Preliminary data in 

healthy, White women. Health Psychology, 19(6), 586-592.  

 

Instructions: Think of this ladder as representing where people stand in the United States. 

Instruction: Imaging that this ladder is a picture of how India/U.S. is set up. At the top of this 

ladder are the people who have most money, the highest amount of schooling, the best jobs, and 

the most respect. At the bottom of the ladder are the people who have least money, little or no 

education, no jobs or jobs that no one wants, and the least respect.  

 

Now think about your family. Tell us where you think your family would be on the ladder?  

http://sparqtools.org/mobility-measure/macarthur-scale-of-subjective-social-status-adult-version/
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