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CHAPTER 1
INTRODUCTION

Explanation and Background of Problem

Goals of Musie Edvcation in the Elementary School

Music educators have tended to neglect an important aspect
in msic education, that is, the concept of the development of specific

msical atbitudes. Madison believes, "the objective of the teacher is

to s0 fix these concepts in the minds of pupils that their characteristics
can be abstracted from meic hesrd either in listening or in performance,"*
Thie means that the mueic educator must first put emphasis on the
establisiment of specific musical attitudes and then present the mueie

for children to abstracts To this Gaston states the following:

Guidance is necessary in the development of taste and
attitude in music just as 1t is in other srts. Certain
concepts regarding the worth of the creations of man have
emerged from the experiences of the race. These concepts
give rise to attitudes which ars of great value to the
continued prozress of civilization. These concepts must
be achieved by children if they are to develop the necessary
attitudes, It 1s unlikely that very meny childrem will
single out the best in musical experiences for themselves
if they are left out to their own choosing. It rests with
the schoola to help them by guidance.?

ITmrber He Madison. "The Need for New Concepts in Musie Educa
tion." Basic Concepts in Music Education, Kational Socliety for ths Study
of Education, Fifty-seventh Yearbook, Part I. The University of Chicego
Press, 1958, Chapter 1, p. 8.

25, Thayer Gaston. "A Study of the Trends of Attitudes Toward
Masic in School Children.* Unpublished doctorsl disssrtation, University
of Kansas, 1950, p. 12.




The soncept of developing specific attitudes in children is a
msts According to Gaston, "one of the chief aims of music education is
to bring sbout the development of certain attitudes om the part of pupils,"3
The concept or idea of developing specific attitudes fits into MoMurray's
ainm of maie education.

It 48t to help overyone to further awareness of patterns

of sound as an aesthetic component in the world of experiences

to increase each paraon's capacity to contrel the availability

of aesthetic richness through music; and to transform the publis

I:ﬁlﬁ?ircgl nm?n%tﬁm into a recognized pm of each person's
The first words of MclMurray's alm are worth mentioning agein. 'The first
woxds are "It 4st +to help., . " Then his £ifth word reveals more to music
educators-«everyons. This specific musical coneept that needs develop«
ment in a1l children on the elementary school level ib in undsrstanding
and an spprociation of the aesthcticel qualities of msic. Although this
concept may teke years in developing, children need to get this start
at the elemantary lsvel of developing spacific musical attitudes.

The music tavght in the elementary school should affect all
children. Many children are left oul of the musice department in high
school because of poor teaching en the elementary levels In the elemsn
tary school where many problems begin, the inadequacy on the part of many
classroom teachers can make & child s0 uncomfortable during the musie
period that he will withdraw. Who can tell how long this withdrawal will

last? In a situstlion where many clasareoa teachers are insdequate in

BIbido, Pe ke

bposter McMurray. ®Pragmatism in Music Bducation." Basie Cone
cspts in Music Education, Natiomal Society for the Study of Education,
Fifty~-seventh Yearbook, Part I. The University of Chicago Press, 1958,

chapter 2’ P lll




teaching msic, a child passing from one grade te the mext can receiva
‘3 saquence of non-authentic masical experiences or develop a negative
attitude,

Clarke drew the following sonelusions gbout musie and educationi
®Music in educstion i8 for all; musiocsl and unmusicals & JMslce in educae
tion must affect the entire student body from the younpest of pre-school
grovups through to the seniors at college."s Assuming that these state~
ments are trus, then there is a need for developing the proper attitude
in 211 children toward music while they ars in school. 'The junior and
senior high schools have their problems snd so doss the elementary sohool
but mny high school problems ¢an bs eliminated if the primary function
of music in the elemsntary school is adhered to., The primary function of
msio in the elementary school 18 to develop in children the ability to
understand and appreciats the aesthetic qualities of music.

Education, the process of training and developing the koowiedge,
skill, mind and charscter especially by formal schooling, should lead to
the enlightenment of mankind. Pera states, ™it 1s the responsibility of
the school to provide an educationsl climate that will foster assthetie
growth 0

It is evident from the literaturs presented thus far that the
goals of misic education ere centered around the child. McHurrayts gol’l
for muele education states it 1s to help everyone; Glarke sgys music
in education is for 8113 and Gaston stressed the Smportance of guidance

SBric Clarke, Muslc in Everyday Iife. W, W. Norton & Cos, ¥ace,
New York, 1935, pp. L6-LJ.

6Roland Pera. "The Influsnce of the Peer Group on the Busical
Preferences of Students in the Seventh, Ninth, and Eleventh Grades," Une
published master's thesis, University of Eansas, 1965, p« L.
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for the ehild's musical attituds, The extent of the child's musical exe
periencas brought on by music educators is very important in the develope
ment of specific musical attitudes of all ohildyem,

The Nature of Environmental Infiuence.

The music educator doss want to help and guide each child, but
his problem is made difficult because of the influwences of #me homes,
chmrches; and especially tho mass medis commmnications. His problem eould
be simpler if he were backed und mapported by sach envirenmental factors
Since hs is not, he becomss over<taxed with program after program in
hoping that the goodness in his performed music will be abstracted by
the child ani the commnitys to an extent 1t will, but for the most part
something needs to be said about music: The music educator needs a
philosophy and his commmnity needs to know it. This philosophy needs to
include the idea or concept that 4n order to produce speocific misical
attitudes in ohildren, then thers wmust bs cooperation between the home,
school, churchy; mass media commmications and any other influences in
the commnity,

After s childis 1ife begins, growth 48 the key concept of indie
vidual differences, The child receives impressions from his envirenment
which accumulate and solidify to help produce unique individuals, Conse-
wently, these impressions help to form the attitudes of a child's perw
sonality., The effect the physical growth and social interaction has on
the individual?s adjustment in society depends on his contacts with
society., life with its many complex problems and opportinities distates
to a certain degree what & persca will do and what ke will become,

Emphasis ¢ helping to produce good and sound attitudes should be
directed during the early stages of child development, because thims is



the impressionsble tima of the child. Therefore, it is impertant that a
child receives the "best™ impressions, The opportunity is great for &
parent or teacher to influence constractively the attitudes of a child.
The "best" impressions in an environment depends upon the care and
understanding in the hems, goed churchss, good schools, good communities
and the mass media commmications, The child should be surrounded by an
excellent environment, Oaston writes, "thus 4t is that the richer the
sensory environment the greater the development of the brains Therefore,
wa understand why the sensory environment of the child must be yich."T

The Nature of an Attitude
Allport states the followilng about an attitudes

An attitude is a mental and neural state of readiness,
organized through experience, exerting a direetive or dynamioc
influence upon the individual's respgnse 40 all objects and
gitnations with which it 4s related.

Noll states it another way:

An attitude mday be considered one phase of personality.
They are closely associated with feelings and emotions, and
are a large factor in detemmining our reactions and behavior,
An attitude may be thought of 28 a response patterm, or a
tendency to think or §ct in a partioular way under & given
set of circumstances.

Each person, because of heredity end envirorment, is an individual with no
% attitudes being the ssme. The stimulns may come from one source, but

[4: R Thayer Gaston. "The Significance of Aesthetic Experiance in
Music for the Individual.," Unpublished speech at Musie Educators Raticnal
Conference, St. Louis, Missouri, 1963, pe ke

8Gordon We Allport. The Nature of Personality: Selsuted Paperse
Addison-Wesley Press, Inc,, Cambridge L2, Mase. Os Pe 4130

HMictor H. Noll. Introduction t9 Educatienal Measurement, Houghton
Miffin Co., The Riverside Press Cambridge, Cambridge, HasSs 1957, Ps 291e




the responses of individuals within a group will each be different, bes
cause an attitude is organiged through experience and no fwe persons have
had the same expsriences,
Sociologists and psychologlsts present the theory that pre«
Judices are acquired or learned and are not imnnste. Thus, ths prejudice
some ctudents have apainst music ¢omes under this definition, bscause
they are wnfamiliar with msic and heve lacked positive experiences in
tiis area. They neesd mmsie teachers so that they can bepin to appraciate
msics
According to Gaston, the beginnings of intellipent diserimination
and evaluntion are found to a great extent in the lower grades;
It is nacessary then, to aseertain what attitudes are
held by children in the lower grades, since they determine
largely the further realization of the aima of musie.
education.
Allport states it another way:
How important is the first year? If it is true that "es
the twig is benty the tree's inclined," we should expect the
initial slanting of the infant to have important long-rangs
effects on his persaality.ll
Gaston also straessed the gignificance of attitudes.
Attitodes clarify, direct, motivate, and orient our be-
havior, HNot only do attitudes largely determine our oute

ward behavior but they are potent directors of emotional
behavior.+e

108, Thayer Gaston. YA Study of the Trends of Attitudes Toward
Musio in School Children.® Unpublished doctoral dissertation, University
of Kansas, 1940, pe Le

nGordun We Allporte Pattern and Growth in Personality. Holt,
Rinehart &Wﬂnston., llew York 1961, Pe T1e

mﬂﬂms TP Ei.-f'." De 8.



Thus, if an attitude directs responses and if the attitudinal foundations
begin early in & child's life, then the home and fanily, the elemsntary
school and othar environmental influences have a responsibility in the
guidance of rmsical attitudess

Statement of the Problem

¥an mast have rich sensory cxperiencas of beauty, Beauty can be
found in color, form, texture; proportion, rhythmic motion, or tone.
Gastan writes, "no race or culturs of man has been ccatent with the sounds
of nature-~man has made new forms; new colors. He has decorated; he has
made 1:;4aaut..1;r."13 Gne sxumple of man's use of beauty is musics Presently,
it seams that the duty of ths music educator is teo relay the concepts
of beauty in music to the public. His chief competitor is the business
man who backs the "sowcalled musician." The dollar bill enters the
plctures Comuercialized music, backed by millions of dollars, gets
many opportunities for being cxposed. Through the mass media commni«
caticos, the opportunity is great in swaying the muslcsl attitudes of
the public. Barzun says that twenty~-fivs per cent of the country!s popuw
latian is reached by art msicel? This could mean that seventy-five pey
cant will dictate the gemeral attitude toward mueice

The important of the problem is reflected in the faot that be=
tween 1940 amd 1963, eight studies were conduoted at Kansas University on
music and attitudes. For exawple, Gerren exphasized the importance

nGaBton. op. cite Unpublished soeache. 1963, Pe B.

J
n'Gaaqusa Bargune Music in American lLife. Doubleday & Coe Inc.,
Gorden City, FNew York, 1956, p. 85«




of attitude fn a lesrning situation and how it motivates studenta!
behavior.15

Therafore; if attitudes are states of resdiness which will
eventually lead to direct behavior, then they are vital te gll phases
of education and educators should know about them, The goal of the
music educator 4s 0 help and guide @1l children, The tremendous ine
fluvence of the environment exerting against many policies of musio
educsbion, and the importance of children receiving impressions for
theiy attitudes, consolidate in proposing the problems--What part does
the envirenment play in the formation of musical attitudes in children?

It is the purpose of this study to investigate the musionl
attitudes of 2 children and their enviramental backgrounds, This
case study will investigate selected individuals of grades four; five
and six and $ry to see snd wnderstand how their attitudes toward melc
were farmed. If thess influences can be determined,; then music educae
tors with a greater understanding of attitude~formation can have a
better chance of influencing ehildren.



Heredity

In the reproductory process, between 200 to 500 million sperms
entar into the wvigina., Only one of thess mals sperm unites with the
female germ cell to produce the fertilized egg called & mygotes The
rygota contains 46 chremosomes, each of uhich is enrrently thought to
contain approximately 30,000 gemess It has been estimuated that thers
are soms 300 trillion possible chromosoms combinations in & zygote.
Reduction fission or melosiz at 8 certain stage of development of the
germ cells produces 23 chromosomes within the individusl, or ane helf
of the original number. With the ejaculation of 200 to 500 milliom
sperms into the vagina to unite with the femals germ ¢ell and the
possible 300 trillion chromosoms combinations of the sygote, the
virtually inceleulable possibility of two children born to the same
parents with identical heredities is impossible with the excoption of
jdentical twins--twins bom of the same sygote which splits to fom
two beings.

Each fertilised egg will develop in accordance with a set of
chemical instructions gontained chiefly in the mucleus of the cell.
The chemical instructions goming from the parents, and transmitted by
ths reproeductive cells, are the new individual's heredity. Thess ine
structions during the time the fertilized egg is developing can be
effected by a variety of external conditions. An example of how chemical
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instructions and development affect heredity of the fertilized egg would
be chromesomal changes. Herskowltz states:

All types of rearrangement are expected to bes affected
by the phyeical and chemical state of the chromosomz, the amount
and location of its euchramatin and heterochromatin, its posi-
tion relative io other chromosomes, the nuuber and srrange-
ment of the other chromosames present, the presencs or abssence
of a nuclear membrane, and the movemests of broken ends as
inﬂmncfd by cellular particulates, fluids, and extracellular
factors,

Therefore, parental characteristics are present at birth even if
twins or triplets, or even if quadruplete ars born, Each child, even
if similarities are numerous; will be an individual, having his owm
physical traits, emotional tharacteristics; and feelings.

Take lunza for a mment~-yours and mine, There i& no
living relationship between your lungs and my lungs, nor
batween your cortical metabolism and mines But ry lungs
do influence my osrticai mctabolism and so do yours. My
potassium needs interact with my scdium needs These chesical
needs ay be comparsd with yours, but they have ne organic
functioning relation to yours. It is my heredity, my early
experience, iy temperment, brain capacity, smotions, motives,
pulse rats, memory, cultural history, and imagination that
are bound together in one individual functioning; they
comprise one system, mades up of various mxbsystems.z

From the wniting of the male and femals germ cells to form a
gygots, to the enbryo; to the fetus, up to the birth of the nsonate,
growth 4s the key concept of individual differences. ‘The concern now is
how doss the heredity snd the environment together develop the child?
This will be discussed in the mext section.

1rin H. Herskowite. Genetics, Little, Brown & Co., Boston
and Toronto, 1962’ Pe 183,

%Gordon We Allport. Pattern and Growth in Personality. Holt,
Rinehart & Winston, Ince., New York, 1901, pps 7~Be



Environment
The environmend includes such factors ss the homsy school,
church, pser group, sex and mass media communicationa. If each is underw
gtood, then maybe one can see if one institution dominates and another
lecks influence and how & child forrmlates an attitude, especially an
attitude toward mmsic. Interest lies only in the importance or signifi-
cance of thesa institutions and factors within the envirenment and how
they affeoct a personts musical attitude.
Before discussing each snvironmental factor separately, how does
the heredity snd enviromment together develop the child? Church states
The line of development:that en individuel follows dew
pends on two main interacting sets of factorst fLirst, the
structural potentliaslities he inherits from his paraents, and
two, the enviromment in which he grows up. The outer Llimits
of an individualts hereditary potentialities~--although not the
precise form they will take--gre fixed at the instant of
conception.3
A1l the external meterisls, forces, and organisms that affect the grows
in and developing individusl, and which indeed affect its entire life,
mke up its environment, What & huza being o&r an organism becomes
in his future lifs depends upon the complex interaction of both heredity
and envircnment. Heredity determines what an organiem may eventually
Bscoms, not what it will ultimately, Vhat an organism will becoms de-
pends on both its heredity spd its envirooment. Impressions within the
environment will stimmlate the child, These stimnli coming at warious
timas will help to shape the child's thinking, attitude, behavior and

emotion, which are all a part of the total child and his personality.

3L, Joseph Steme and Joseph Church. Childhood snd Adolescences
Random House, Ince, New York, 1957, pe Ll.




Also, the irpressions impinge one upon another to help to produce a
unique individual,

The Home

The homs is the first and most persistent influsnce an the child,
What goes on in the home during a child*s early years along with his
biologie inheritance will set the stage for what the child will beoome,
The homs is the center of the childts 1ife, The extent to which the
parent manipulates the child's experiences will have a aignificant part
in shaping attitudes to deal with the tatside worlds Breckenridgs and
Vincent statet

The family provides the child with his biologic and social

heritage. Through hie parsnts he receives the biologic inheri~-
tance which sets his potentialities. To what extent these poe
tentiglities will be realized will depend upon the home, family
and envirommental influences outside the family sphers. His
sotdal horitage cames firom the attitudes and experiences of the
many precading generations which have become a part of hie
parents and other ¢lose relatives. Parents bring to their
children their past as expressed in their mods of living, thelr
feelings and attitudes , » » » Each family presents a uniqus
enviromment for a child on the basis of contributions from the
past. With its background a family sets an environment for the
child depending upon its financial status and educaticnal
lavel, its cultural interests, standards and values.

Two aspscts of the homus will be econsidered here-~the tangibls and
the intangible, The tangible refers to the things that can dbe touched
or having actual form or substances The child comas in contact with
these materials such a3 the Lurniturs, the car, the houss, and the sur=
rounding environment. The intangible refera to abstract things that

can not be touched or that which can not be easily defined, formulated,

lyorian B, Breckenridge & E. Les Vincent. Child Development,
W. B. Saunders Co., Philadelphia & Londom, 1955, pp."i?’z-m—ﬂ—_ .
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or grasped. These are basically the values of the home. Values, which
are relative such as ethical atandards, are very important in the develop-
ment of attitudes.
Since an attitude is always directed toward some object it
may be defined as a state of mind of the individual toward
a value. Values are usually soclal in nature, that is to say
xg 5are objects of common ragard on the part of socialized
It is first in the home that the parents influence their children
eithor to be materialistic or to have their values so diversified that
they will be capable of meeting any obstacles. By spending most, if
not all, of the time 3in the home in the first years, one can easily
understand how important the home is. The child uses each experience
that cames in contact with him from the date of birth, These experiences
or impresslions shape the individual childe No two children have the
sams environment, consequently, they will not have identical experiencese
The home serves as the base for the forming of all attitudes,
including the one for musice The child will be influenced by the
meaningful expoeriences he encounters and this definitely will bave some
bearing on his musical attitude. In addition, the appropriate stimilus
may not be presanted or the hereditary factors may be stifled during the
developmental years. later in life he will have attitudes whose origin
he can not identify.
A misical heredity, along with the vital environment or impressions
are a must in the development of specific musical attitudes, Iife is not

all heredity, for heredity needs the best snvironment for development.

5Gordon W. Allport. Ths Nature of Perscnalitys Selected Paperse
R citey Pe b
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The most outstanding doctors can not declare at birth that "hers lies
another Mozart or Van Cliburn.® The heredity is present but the environe
mendt lies ahead. What a child receives fram this point enward is very
importants Iandeck urges parantst

If you want your child to enjoy music, one of childhoodts

most rewarding joys, then it depends on you and the mmsic you

make, And here let me restate with emphasis based upon experience:

this does not mean ghat you have to be trained. Music 1s centuries

older than schools.
Assuming these facts to be true, we therefore can conclude that the
home serves as one of the important factors for developing an attitude
toward msic or any other concept found in the environment.

The home, conssiously or subconsciocusly, is preparing the child for
school, The parents instruct their children as to ways of behaving,
attitudes toward work, health, people, and life in generale. The parents
also instruct their childrent!s experiences in receiving, later in sharing
and giving, in making decisions, in practicing control over himself and
over others. Breckenridge and Vincent sum up what the home doos for
the child:

As he grows, the experience, under the guidance of wise

parents will be such, that they are compatible with his

abilities and lead him to becoming a participating member of

a group, first the family, later the school and the community.

Thus, in the home the foundations of his present and future

health, both physical anmd psychologic, are lasdl7?

The School

The school, next to the home is very importante Why are schools

6geatrice landecks Children and Music. William Sloans Associates,
Iﬂc" Publiﬂlers, New York, T9.§2, Pe E

Tereckenridge & Vincente SPe cite, pe 19L.



important? Gesell and Ylg states

Becaure our civilization has grown so complex that the homs
alone can not transmit to the child the culture which the race
has prepered for him. The homs is still the primary cultural
workshop in which he learns the alphabet of civilized living,
it remains an extremely important workshop even in the years
fronm five to ten. But the accumlated inheritance from past and
present 18 so vast that teachers znd_schools and penc¢ils and
bookshave become a8 gocial necessity.ﬂ
It is in the school that the child learns how to deal with society.
Here he comes into contect with others. He has to learn to get along
with peopls other than those at home. The attitudes thet he has acquired
from hame will be his foundation. Then the experiences he encounters at
school will almo dnfluence him, Thus, we can say that the school is the
place where knouwledge of the arts and sciences can ba obtained and
also the place of a liviug laboratory in lezrning to deal with people,
especially people outside the home.
Although the home is important, the child will want ‘o have
similar misieal experiences at school because ho wants to be a part of

the groupe Landeck statess

If you want your childts music experiences at school to be
a happy one, see that music enters naturally into the school
day, flowing in and out of classrocm activities » « «+ + Even
though his music--at home hzs been spontaneous and pleasurable,
if most of his classmates dislike music (as it is taught in
school), it will not be easy to keep your child's interest one
going at homs, The average child wants not to be oconspicious;
he wants the security of belanging to his new world.?

Here it takes a home and school working together to direct children in
developing an attitude toward musics

BArnold Gesell & Frances L. Ilge IThe Child From Five to Ten.
Harper & Brothers Pub., New York, 1946, pe 37l

91&0“18&. SOpe 51.30’ PPe U0-1s5,




Breckenridge and Vincent sum wp the importance of the school and
what it means to the child,

Next to the home, the most important agency in society
for the tranamission of the cultural heritage to children is
the school. The home transmits vital attitudes, "trains" the
child in basic living habits, serves throughout the childhood
Jears a5 a translator or interpreter of those cultural mores
vhich the child meets ocutside as well as inside the home. The
school accepts the major responeibility for transmitting and
translating or interpreting those aspects of the eultural heri-
tage which have been formalized into "school subjects" such as
history, scicnce, etc « « « o Fron kindergarten throughout
the formal education of the child the teacher is probably the
single most important influence exerted by the school on the
child, This can easily be understood in the ldndergarten whers
the teacher acts as a substitute parent, and in the early
grades where the ggacher has the child in a hume room and most
of the subjects.

Therefore, we can sssume that in our society ot leasty the school plays
a vital role in the deveioping of 2ll attitudes in children and this
includes the misicel attitude. If schools are responsible for passing
the acoumlated inheritance from past and present and if the schools
ere the most important agency in society which transmits vital attitudes,
then rmusic should be taught by competent music teachers., HMadison statest
These authentic intuitional experiences in music can be
taught and revealed only by teachers who themseslves hava been
taught conceptunl valuss of music, Those who muct teach marginally,
a3 incdequately trained music teachers or elementary-school
teachers without at lezst a few convincing musicel experiences,
run the risk of initiating prograns of music of coneiderable
sterility no mﬁer how much they moy be "helped® by competent
misic teachers.
The Church

The church is probably the next important organised institution

mBreckenridge & Vincent, ope cit., pp. 202-203, 206.

]J'F.Bdiﬁmlo op. _C_iib_o, Pe 15.



17

that influences society. Through the years, the religious impact on
Boclety was tremendously important. Today, religion still tries to ine
flusnce the lives of the peoples of the world, Breckenridpe and Vincent
state the follaring about the influence of the churchs
As we proceed further with the constructive forces in the
lives of children, we find the clurch the largest organizatiom,
besides the school, which attempts to guide standards and attis
tudes of children. « « « The church is regarded as the orpanised
agency whose chisf respongibility it is to overses the spivitual
development of children,i2
Religious education should consist of concepis tanght effectively by
thoss who can do so, Preckenrddge end Vincent ccnclude that only in
this way can religious concspts keep abreast of the growing lifs exe
perience of the individual,t
In the church, the child can lesrn concepts of joy, the vnlue of
goodness and of love, not only through the ministerts sermon, but also
through the rusic, because music ic a commmication. Pypor states "in
every culture, man has sensed the need for a1l kinds of conmumication,
verbal and nonverbal, in order that he may commmicate with his supreme
being end with his fellow ma.nid
Within the church, the music dépends upon ths minister, the paopls
and the musicians. Yhat congregational songs that are sslacted by the
minister and sung by the comgregation, and what songs ths musicians

chooss to0 be sing by the ¢hoir will help to develop the attitudes for

12preckenridge and Vincent. ops cite, ppe 217-218,
Bria, pe 219,
Uponna L. Pypers. "A Study of the Musical Responses and Concepts

of the Eight-Year 0ld Child." Unpublished masterts thesis, University of
Kanses, 1963, p. 1.
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the on~-coming generation. The following is true with most childrens

Children are not critics; they are copycats. They will

imitate you in everythingy your enthusiasm, your courage to
expgrimgnt, your sensitivity to s?;uigs around you, and your
satisfaction in musical expression.

The church congregations, especially in thls seetion of the city,
are on a voluntary membership basis. The groups in each chrch have
something in common. If 2 member does not f£it in, he can or does seclk
membership elsewherez either to another clurch, religion or denocmination,
Witnin the particular society in each church, the generally accopted
attitude of the church comes from the natiomal or internmational level
depemling on the religion or denamination, the local organized groups
of chrchaes, and within each church the minister and the people who
make up the church.

Within the churches in this section of the city, the regulated
control of the international or national level, local level, and the
people within each church, influencos the music programs. Each religion
vhether it be Christianity, Judaism, or Buddhism has its own music.
Within Christianity, there are many denaminations and each has a history
of its own music and they eing their songs accordingly.

Then within each church, the ministers, the ministers of mmsic
and the people have something to say about their own church®s music. The
kind that they have will directly influwsnce the children who are the
1future™ generation and they will help to pass the musical attitude om to

the next generation.

lsL?.ndﬁOk. e .c_é-_"b_-, Pe L.
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The Pser Group

In addition to the three envirommental factors previously mene
tianed, there is the peer group. According to Brackenridge and Vincents:
The influence of the gany, (peer group), or play group on

the farmation of personality is clearly recognized by most

writers on the subject. Probably no other group, except the

family iteelf, is of such fundamental importance in the social

development of leter childhood as ths play goup. Hara the

child acquires another type of "we"feeling,
The peer group is very important bscause it is hers the child acts out
the things he learns at home, school and at church or learns other thinggs
than those in school, home and church. For example, when children play
house, they are the parents. The impressions they have received are the
lines in the production. The boy who pleys the part of the father will
act according to the desp impressions he has received from his father or
from what he has seen from other fathers. The girl who plays the part
of mother will do likewise.

It 18 in ths peer group vwhers ideas are discussed or acted out,
The answers to questions in the discussion or the parts acted out will
help shape the chlld's attitude. Each child will bring ¢o the discusasion
or play what he has seen, heard and learned. These three will serve as
the foundation of his behavior. However, & child wants to be predominately
accapted by his peers.
Any recognition, even if only contempt, is better than

being ignored. Even the outcast or scapegoat would rather have

the gang persecute him than ignore him, and even the label

Stinky" means that he has an identity in the eyes of others.

How, the child!'s view of himself comes not only out of a
feeling that he is loved and accepted by his family, but also

3 16preckenridge and Vincent. ope cite, p. 478,
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fron & sense of adequacy and competence, that he can do the
g%ﬁthat are demanded of him, and that ha has a role to

After gceceptancs, them soclialization ean begine. The peers can
walk to school together, go to other places together, play together
and visit each other in their homea, All of the time that is epent
together is used for the developmsnt of psrsonality. Each experience 1s
used to help shape an attitude which then leads to beshavior and later
on t0 be 8 part of the child's parsonslity,

How does muslc £it into the peer group? Pera states, "if the
peer group dictates such things as dress and languages ome may assums
that musical preferences and attitudes will be affected in a similar
manner,"18 The attitude from meaningful impressioms are the childls
basis. If the child finds a peer group that accepts musie, then the
childts attitude will be favorable toward musics For example, in assume
ing that the parents present an atmosphers in the home for an sppreciation
for various kinds of smsic, one would possibly expect the child to bring
this, along with other aspects, to the group especially the kind of
mslo he most often comes in cantact withse They will either accept,
rejoct or regulate the importance of this phase of music, Pera writess

The peer group places rather stringest demands upon its

Rrambers, among thsse being the matter of conformity. Pressurss

for conformity to the standards of the group have their origin
from the peer group as well as the individuale The group

17stane and Clrurche ops citsy Po 207,
Bpera, op, cits, pe 10,
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demaria it because of the moral mupport involvedel?

Another ssmrmple wosdd be 4F @ child wors in & psor group that
rojectod msice In ¢his case; 3£ the child Vs Sipresoions load him
tovard musie, be will elther drop thie growp end £ind another or ho
w1} isolute himself in the enjoymand of bis music, If &4 Lo the lobiaw,
ke is nob Wruly & mader of the groupe This waking cholces and devisionp
ie the bogindng of inmdividusi moturity. Pers comeludes #in spite of
the dammis for conformity there 8lso exists & dosive to be Aifferant
within the axpectabions of tho group."ed HNaverthelsss, with & childls
noed of attention, a tneod for @ play grovp sad a need o acosptence,
up oan oanoluis that tha poor group &8 a3 important environmantel ine
fluencs on the child end bis smoiosd) atiitade,

Ssx
The £i0th enviropumtal influence {3 saxs The exporienaes onw

eounbored during the early yesrs will belp shape the attitudes of the
¢hilde Many factors thub could Influsics the ehild sesording to the
garticalar pex emld bo a dominaling wothar oy father, the distienship
of the siblinge and other peopls in the homs, and tho male or fumeie
imaze before the child in other places, Oeeell and Ilg stets wthe
poriod from £ive to ten yoars is not & dcrmant or & Jatent sgmuel poriad
It i3 & poricd of progressive orgmaicatic, Unraaitting slaboretions

of tha pslf and sax ettitules sre laying the foundaticn fa the wore
soute dovelerments of puberiy,"ed

me‘so 0o Citep Do 9
aglbi’lg pe 586
2100&11 & Ilze 220 Citep Pe 36,
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It is difficult to determine if sax is a faotor in the develop-
pent of a musical attitude., Many studies have besn conducted showing
that sex can meke & difference in attitudes. Church presents many
view pointe for and against bui draws the following conclusionss

Frem the data praesanted, there 1s sufficient evidence

to conclude that significant sex differences do exist in the
rusical praferences and interest of boys mnd girls.

In snother study, Morehead summarized:

The most striking differences brought out in this chapter

are sex related, Differences shich are apparently related
to age, commmnity and homs enviromment are not sufficiently
pronounced to be sggxificant on the basle of information
contained herein,?2

Sex is an important envirommental factor in the development of a
masical attitude. The othar factors, such ae the home, school, church
and paers, can not be present at all timesy whereas sex 13 always present
if the mituation includes two or more. .Therefore, & musical attitude
and 4its relationship to sex depends mainly upon the dominance of the

male or female image before the child.

Mass Media Communications

Examples of mass medis coormunications are books; magagines, newse
papers, movies, radios and televisions, Thsse have furmiched and pro-
vided fact, fiction, legends, and stereotypes that have reflacted po=
litical, econcmic, religious, moral and musical sttitudes of psople.
Rowadays, pscple can make a choice of the books, magazines, or news

225)1en Wagenfield Church. "A Study of Sex Differences in the
Musical Interests of Junior and Senior H,gh School Students." Unpublished
master's thesis, University of Kansas, 1549, p. .

233ean K. Morehead. ™A Study of Sex Differences in Preferences
For Masical Tone,® Unpublishsd master!s theeis, University of Kansas,
19’48’ Po 10’40
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papers he rends; movies he sees; radio programs he listens toj telsvision
prograns he watchesy and the music he hearss

The radio; television and movie industry have bocome very popus
lar in the last two decadess Young and Mack spesk of television in
the following manners "These new visual and verbal stimmli coenstantly
confronting cur people, old and young, influence their attitudes and
habitse o o o*24 7he thres medie have many opportunities to expose the
rasses to various kinde of musice Although Pera is concerned with the
rodio 48 & means of influencing attitudes, television and the movie inw
dustry should be included because they have growm to be blg businesces
and very popular. "Radio has hed & canslderable hand im the formation
of musical taste (attitudes) because it has mrie certain kinde of rmsis
80 aceessible."zs “Thess three important media also receive support
ivom books, magazines and newspapers. With all six, the mass medis
comrmnications cantribute a tremendous amouat of publicity which has
more than enough exposure to influence attitudes and especially masical
attitudes,

The type of program a person listens to or sses will reflect to
a degree what kind of person he is especially whan he has & cholos ag we
have today becamse of the many radio stations and television channels,
For example, suppose & person had & list of programs he could watch on

2igimnall Young and Rsymond We Macke Sociology and Social Iife.
Amsyioan Book Cosy NeYe, 19595 Be 369

25?91‘8. OB _C_i;l':.o, pPe 126



tolevisions

ls An howr of leonard Bernstein or an hour with the Beatles.

2 A film on Johm Filegerald Kennedy or a Red Skeltom program,.

3. The game of the weelk {basebell) or & 0,B.5« news reporte

L. Qemini blasteff or turning the television off..

In msking a selection or a decision to listen, a person will reveal
something aboub his attitudes.

The impressions from the.home, school, shurch sand peer group
will aid in a person's selection of a book, movie, radio or telsvision
progran or any other area that will affect his life, It is here when
the child or a person makes a selection that all envirmmmental influences
begin t0 interacts The attituds that bas been shaped by all influences
will Jead to the response of making a decision. It i8 not an easy
thing to analyze why a person makes & selsction because no other person
knows the extent of the what, why, when and how of the impressions have
led him to do s0. Sometimes 2 persan does not know his o reasons for
choices or actions,

A person listens to the msic he has learned to understand and
enjoye This definitely will influence a persom in his selecting. Gasten
writess

It mst be clear from 2ll of this that wiat we are musically,

and what we respond to, have been the result of learning and
conditioning, To each smsical experiencs is brought the swm of
an individual !'s attitudes, beliefs, prejudices, cmditionings in
terms of times and place in which .he hag lived. To each musical

response, also he brings his.oun physiological needs, wnique
neurologiocsl and endocrinological systems with their distinotive
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attributess He brings, in 21l of this, his total mtgty as
a wnique individusl and he reacts in terms of these.l

Therefore, with the mass media communlcations, such as books, magasines,
nswspapers, radio, telsvision and the movie industry, their position
for exposure t0 the masses, and the many sources of each which makes

it possible and convenient in giving peopls a choice or selection, we
can conclude that they are also a contributing factor in influsncing
misical attitudes,

Attitudes and Child Development

From heredity to the first impressions, attitudes are built or
constructeds How and when these expsriences are déalt with, shapes
a person into a "uniques individuvals® The experiences or impressions
of an individual shape a person's attitude. This reddiness, organised
through experisnce, influences a persm's bshavior and attitude., Tma,
the nature of an attitude is very important because it is the foundatiom
of behavior and personality.

Stages of development influence attitude formation and expression.
Gessll and Ilg state the following about nins years eld (fourth grads),
ten years old (£ifth grade) and elaven years old (sixth grade):

Fourth Grade or Nine Years 0ld

l. The nine ysar-old is no. longer & mere childy nor is he

yet a youth, Nine is an intermediate age, in the middle

gone whidh lies between the kindergarten and the Junior
High School teens 27

263. Thayer Gaston, Factors Contributing to Rssponsss to Musle.
Masic Therapy, lawrence, Kansas, Ine 88y 195(s Pe 23=30e

27098011 and Ilge ope cit., pPe 188,



2, He shows a new discrimination in his parent~child and in
his pupil-teacher relatignships—«-new refincments in his
emotioms and attitudes,?

3. The behavior trends of the eight year coms to clearer
isBusy the child gets a better hold upon himself; he
acquires new forms of sslf-dependence which greatly
madify hls relations to his family, to school and to
the culture in gemersl. The changes come so subtly

= that parents and teachors are not sufficiently aware
of their import. But they are psychological trans~
formations so conssquential both for the §hild and
for society they deserve more oomitionoe

Fifth Grade or Ten Years 0ld

ls Ten, like five, is a nodal age. Both ages bring to
partial fulfillment the trsnds of immediate preceding
developments but ten much more than the age of five
suggest & latent future. A typical five year old is
80:5elf contained and self adjusted that he might ale
nost seem to be a finished producte. The environmend
scarcely has any separate existencs for himg it is
virtually sn extension.or an appurtenance of his well
ballasted self.

2+ A typical ten year old likewiece &8 in good equilibrium,
but he is g0 sdaptively and diversely in touch with
the adult environment that he seems rather to be an
adult in the making. Indeed his individuality is now
80 vell defined and his insights are so much more
mature that he can be readily regarded gs 8 pre~
adult or at least as a pra-adolaaeent..3

3¢ Individusl differences, apparent at nins years bee
oome still more manifest at ten« The ten year old
gi.vgz gafair indication of the man (or woman) he is
to .

Sixth Grade or Eleven Years 0ld
le Year Elsven truly marks the basginning of adolescence
for 4t brings forth so many tokens of the growing up

28544, pe 191

29esell and Tlg. ops cites Pe 168-189..
301bid, ppe 212-213

31_51_9_12. PPe 213,
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process which in the ocourse of another decade will
take the child to the margins of maturity.33

2. The emotional life of the eleven-year-old often has
poaks of intensitys Fe can fly into a rage on short
notioce. He is smubjoct te burst of laughter and o
varisble moods, The moods eome and go in ripples
and somatimssy in diwrnal rhytlm: mopish and grumpy
in the mornings bright.and cheery in the afterncong
good days alternating with gloomys pesvishness when
there is t00 much to do witﬁ no tine for play and
not enough iime for aleep.

3+ New emotional patterns ars in the process of develope
menti they are not simpls throwbacks to an earlier
ages They ere growth phenonena which have their prie
rary origins within the organism rather than in the
patterns of the culturs. For the orgsniem is indeed
in a state of change, which is not limited ‘o gains in
hel.ght or weight, but which involves entire action
system of the child.>®

Lo In perspective, Yesr Eleven proves to be an epochel
year of transition and beginnings, The total organ-
ism, physiological ss well as psychological, under=
goes elaborating transformationa. The subtle anlterae
tiong in body chemistry and in the structural growth
of the nervous system are concealed from our inspestion,
but thay manifest themselves wnmistakably in changing
forms and modes of behavior, Many of the behavior changes
come so gradually that they escape notices others erupt
80 drastically that the cuvlture reacts with a startled
avareness. The exuberance of growth expresses itself
in positive as well as negative signe. Symptoms of
maturing talent and giftedness emerge. JIndividuality
becomss inoreasingly defined, both with respect to
favorable and unfavorsble traitse36

The above infarmation, on the attitudes of children as they developed
from years nine through eleven, is pertinsnt to this study. With Gesell

33prnold Gesell, Frances L, Ilg and Louiee Bates Ames, Youthe-
The Years From Ten to Sixteen. New York, Harper & Brothers, Publishers,
15';6. Pe 65,

3"‘“&8611, Ilg and Amese op. 2’_-_'&0. Pe 67.

BSIbi:l. Pe 67.

36Ibido PPe 72.730
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and Ilg's information, 2 baslis is provided for observing the ohildren
in this study to see if similar patterns exist in the different age

groups and gredes,

Problem Restated

Since attitvdes are the foundation of perscnality, emotimms,
and behavior, then it is dmpcrtant for education to develop them. HMasie
educators have a responsibility in leading children musically away
fron the point he iss This means that music educators must bave the
knowledge; skills and the ability to influence atiitudes., There are
t00 many cases where msic educators bescome so Mwrapped-up? in theme
salves and their music that it becames difficult to develop specific
misical attitudes in the children they teachs dJorgensen writes:
Sometire s wo lose tho cooperation of children becanss as
88 teachers we are not sympathetic 1o their musical interesis
and ACT as though thers were only ame kind of misic that could
be called good and no other should be allowsd in our schoolss3T
If msic educators have no ¢msideration for the attitudes that the
children already have, then this is discarding ane of the chlef alms of
msic educations CGastenm urged "ene of the chlef aims of music educatica
is t0 bring about the develepment of certain attitudes on the part of
m;pilsa"BB
Thus, children not only acquirs musical attitudes from school,
baut at homs, at church, from their peers end from the mzss madia comminie

37E14n K. Jorgensen, "Fundamsntals in Music,® Fundamentels for
Children in Our Time, Kansas Studies in Educatimm-University of Kansas
ations, lawrence, Kansas, Octey 195k, Vols S, Noe. 1, pe 11,

38 Gastome "R Study of the Trends of Attitudes Toward Migic in
School Children,n 220 ‘giﬁ., Pe _ho
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cations, Jorgeusen states, "wse need to recognize that children leara from
their total environments o o150

This stody is to how how the environmentsl processes and ase
pects work together in shoping the musical attitude of the childe In
the discussion of the home, it was found that the parents or guardims
are important; in the sthool, tho teachery in the church, the minister
along with the musicians and cholr diregtory and in the peer group, the
childrens To be sure, the child is striving "to find himsslf.® His
foundations are set~up in the homs. Others are revealed by the echool
and the church. Then in developing his attitudes, he takes the ones he
already has to his peer group. 3Back and forth, ideas are tossad sbout
until the child either acecepts them or rejects them and they later bew
com2 8 pard of his attitude.

There are other influences in the lives of chlldrens Some are
race, fate, physical appearance or characterlsties, rslationships, exe
periences and recrcationsl activitiss, peraonal drive, emergy and
eagarness for expression, Although these factors are influential, the
writer did not discuss them because they are factors that deal with the
imner self and this study will focus its atteantion on the physical ene
viroment's affect and the visable resuvlte shown by the individual.

Therefore, it 4s the purpese of this study to lnvestigate
children selected from grades four, five, and six and see how their
attitudes have been formsd, to see if thers are any patterns within any
group and which envirommental influencs is doxinant, If music educators
are to bring aboat specific attitudes towerd mmsic, then they should know

39‘01‘5&81833. ODe 91-20. pPe 12,
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hos they are formed. If development of sesthetic sppreciation and ex-
pressicn ars important, then musical attitudes must bs recognized.

The schools mist produce common musical attitudes in a large propartion
of the populstion to insure prozress snd social stability.



CHAPTER III
THE PIAN OF THE STUDY

Des ion of the Settings
Sehool

The setting for the experimenting and gathering of datas was
comduoted in four olasses in an elementary school in & mid-westarn city.
The school, loecated in the northeastern section of the city concisted
of two buildings one block apart with an enrolinent of 765 studentse
The section which could be considered & culturally deprived area, is
approximately 902 Negro. The study was conducted at the north building,
which had four classes on the top floor--ons fourth grade, ons fifth
grade and two sixth grades. The total number of intermediate students
in these four classes was 139

The school system's education approach on the elementary level
ooneisted of the self-contained claseroomm teacher with the aid of
specialists in art, mmsic and physical education, This aid in music
from epacielists varied depending upon the mmber of years a teacher
had taught. To teachers who had passsd the three year tenure require-
ment, ald no longer cams; even if the teacher's camprehensian of misic
was the same or worse after the period of temure,

Instrumsntal music, instruction in brass, percussion snd wood-
wind vhich affected only two students, was taught by the teachers of
ths jJunior and senior high schools of this commmity. A string program,
taught twice per week, included 30 of the schoolts total enrolimsnt.
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These classes were taught by professional mmsicians. To take lsssons,
& child eould purchase an instrument or he could rent an instyumsnts
Eighty per cent of the students rented from the school. Children
eligible for this program came from grades four, five and six.

Each room in all elemsntary buildinge of this school gystem
was equipped with & song book for each child and & msnual for the
teachers All rooms within this building had access to an autoharp,
melody bells, melodicas and a few rhythm instruments. Each floor had
a piano that could be moved easily.,

No special room was set aside for mmeic. Both buildings for
at least the last four years had been using one record player. After
the third month, both buildings received two record players and two
tape recorders. The teachers? procedurs for having records was to
order them from the limited supply found in the audio-visual library
or bringing records from hom.

The maris supervisor vislted each room once per ysar. The
helping teacher in music visited the rooms of teachers who had taught
in this school system less than thres years, The class time allowed
for masic was 15 minutes for four days or 60 mirmtes per weok, In
interviewing the teachers, many reported that they taught msio mainly
in preparing for the helping teacher or the music supervisor. Then
during these visitations, the music speciallst would teach new songs
or have other music activities, During each school year, the msio
specialist would have music meetings with ell of the elementary school
teachers. These meetings or workshops were designed to help the teacher
gain knowledge of how to teach music, and to better understand some of
the fundamentals of msic,
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The following chart shows the number of hours in music the
teachers had taken during their collegs career:

TABLE 1
TEACHERS ARD NUMBER OF CREDIT HOURS IN MUSIG®

Buzber of teachers : 3 6 2 2 7 1 1%
Fumber of hours - 0 3 L 5 6 9B

*rhe writer and one teacher with mosic education degress ware
not included,

Bxeluding the two mmsic majors, thers were & total of 93 credit
hours of music and an average of 4 3/7 hours per teacher. The median
preparaticn in musio of tha 21 elementary teachers is five credit hours.
The distribubion is blemodal with six of the 21 teachers having thres
hours of masic and seven having six hours of preparation,

At the begiming of this study, this was the wrilerts £ifth
year of teaching at tiis school. Not only this, but the writer attended
the school one ysar and lived in the community many years aftervards.
Consequently, many of the children and families were known to the
writers When the writer first began teaching, ths present sixth grade
class was in the sscond gradej the fifth grade class wag in the first
and the fourth grade class was in the kindergartsn. On mumberocus
occasions during this five year periocd, especially in the fourth grades,
the writer conducted the music segmsnt of the curriculum for the teachers
who felt they nseded kelp in mueic. The writer thersfore had had an
opportunity to observs three of the pressnt classss for five years,
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The other class, which was & sixth grade class, attended the building
to the south for six years (kindergarten through grade five).

The teachers of this bullding did not teach masic cmsistently
from day to daye. This was because they fell inadequate in teaching
meice The kindergarten teachers did teach music sincs the center of their
currioulun was meics There had been two kindergarten teschers during
this five year period, both having had emcellent backgrounds in mueics
Bach kindergarten teacher was an excellent pianist and could and did
teach many activities with rhythm instruments effectively.

Homs

The szotion in which the school is lecated is approximately
9% Negroe The homes of this commmity are about one mile south of
an industrial district. This border also swings around to the east.

The south border is approximately six blocks away end the west border
approximately eeven blocke away. The homes within this commnity are
generally substandard. Bocause of the condition of the landsecape,

the houses, ths buildings surrounding area, and the fact that the city
also has not taken a pard in keeping this area wsll kept, it could be
considered underdeveloped,

Divorce or separation is common in this area, Of the 139
students that took part in the first half of this study, many were
living in homes without both parents. At least LOZ of the families
wers on welfare, The average family consisted of five to six menmbers.
Even though most of the femilies would fall batween lower-lower and
lower-middls classes economically and socially, there was some stebility
in the housing situation because the turnover wae not too great in a
Joaris time at this school,
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Cultural

Beceuss this erea was elowly depreciating, many of the children
had few opportunities o be exposed to besuty, Within this distret,
there were approximately 19 ehurches and ane poorly equipped Y.W.C.A.
A1 of the homes possessed et least ons television, ons radio, one
phograph and one automobils, An overwhelming majority of the homes
listenddite one particular AM and FM radio station. The programuing
of this station consisted of rock and roll, highly rhythmiec gospel
meic snd jasz,

The clmrches within this area sang mostly gospel music with
only a few attempting snthems, Possibly the ressan for this situetion
was that in most of the churches, this kind of music was what the peopls
end the ministers wanted. Also, this section of the eity did not
produce enough welletrained musicians to teach mmsic of enothey nature.
At Christmas or at Easter time, the commmity newspaper revealed that
oly & few of the church choirs attempted contatas, thus emphasiging
the lack of the pecplats knouwledge of accepted types of choral mmeic..
In addition, there were only a few community singing groups that would
attempt mueic with any emomt of diffioculty, indicating that thers was
no effort being made 0 correct this shortcoming.

Procedurs

Subjects, Clusses and Interviews

This study was set up to study 24 students with the highest and
lowest scores as revealed by the Gaston Maeicality Test. Before studying
those stulents, they had to be selected from the four classess The

subjects of the study were from the fourth, £ifth and two sixth grades of
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the north buildings The four classes wers to be given the Gaston
Iheicality Test in Sepiember before the writer started tsaching the
classess Then the classes wers to be taught for one semester, The
sam tost was to be glven at the end of the semester to see if any
musical growbh had occurred and also for the selecting of the 24 students
for the study,

Tho olasses wsre to be taught musia every other day by the
writsr, Thefollowing 48 a schedule of how the writer scheduled the

¢lassass

TABIE 2
-GLASS SCHEDYLE

First Week
Monday Tussday Wednesday Thursiay Fridey
" 6 5 6 1
5 6 L 6 5
Second Week
Monday Tuesdsy Wednesday Tharsday Friday
6 3 é k 6
6 L 6 5 6

Each olass pericd was to be 25 minutes long giving 125 mimutes every
two weeks or an average of 623 minutes per week, Arrangements wers
made by the writer for the three classroom teachers involved in the exe-
periment o teach the afternoon swbjects, whilethe writer tavght mmnsie,
Atter the results of the Gastan Test wers tatulated, the writer wzs to
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make & Wrief outline of the activities that each class should cover.
Since the helping mmsic teacher in the system had plens for each grade
following the schoolls course of study; the writer could use these almng
with othar ideas in teaching the four classes. The two sixth grade
clesses were going to be taught the same subject matter.

After the Caston Misicality Test was given the second tims,
the top ten per cent and the lowest ten per cant from each class wers
to be selected for studye This mnde a total of 2L cases« To investiw
gate the attitudes, the writer was to interview each child several times
and the parents of the children. In thess interviews, infarmtion was
to be gathered 1o find out the musical attitude of ths child. To
determine to what extent the hams, the school, the church and other
cultural factors influenocs boys and girls was to be the reasen for ths
interview and the bagis for the experiment. The interviecws ware to be
recordsd as objectively o8 possible n & check list.

Each child was to be interviewed individually during recees
end lunch periods, They wers comlitiomed by the writer with the
importance of telling the truth, The writer had an individusl Rimeoe
graphed sheet for each child with the questions listeds Each inter-
view would tske approximaiely four mimites. Thewriter planned a% lsast
three intervicws with t¢hs childrem,

All parents were to be interviewed in the homs. The writer was
to explain to eazch perent whet the interview was for, The interview
questins were arrangzed so that the snswers could be checked essily.
The quastions were also on mimeograph paper. Each interview would take
spprodmtely five minutes,
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Therefors, the plan of the study camsisted of giving the Gaston
Musicality Test, teach grades four, five snd six according to some cf
the plsns of the music helping teacher and the writer's own plms,
giving the Gaston test ngain, selocting the 2l students from the Lour

classes for studying and then the case study which included interviews
with the children snd the parents,



Fourth grade

After the Gaston Musicality Test was given during the first
class moeting, time was allowed for introducing the study and also
for gotting acquainted, The first sessions revealed to the instructor
that many of the class members wera monotone singers: It was here
that the instructor began working and concentrating on the tane quality
of the clags. Tone matching was ths chief meana of bringing individuals
‘from monotons singing to singing on pitche In the first msetings, ine
tervals were taken frau within the songs for tene matching. On many
occaslons, the class was told to hum the first note and then sing the
note,.

To secure positive attitudes, the class was asked to name some
of the songs they had learmed from previous years. During the semester,
nay songs were taught from the texte-Music for Living Series, Grade

Four. There were many good ideas in the manual, especially a part of

the book's philosophy.

Children's musical experiences and learmings should help
to extend and quicken their human sympathies and understending
and widen their cultural horizons, Clearly this will not coms
about by chance. «» ¢ ¢ Instead, it must be taught, experienced,
and lenmid in a setting of many-sided contacts with living and
]aarningo

]'Husio For Living Series. Silver Burdett Company, Merristowm,
Chicago, San Francisco, Dallas & Atlanta, 1962, p. V.
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Soms of the activities that wers in the plans were introdusing note walues,
singing rounds, correlation of songs and social studies, correlation of
songe and spocisl days, introducing musical signs, and the reading of
musice The instructor played recordings of different types, used the

tapes recarder and demonstrated how to play the plano, the autoharp and

the melodicas After the class had a repetoirs of many songs, moving

of the body to cortain songs were encouraged. KNecar the end of the
semoster, a tost was given to the students on the theory thsy had bsen
taught. The median score was 10, The scores of this test are found in
Table 3.

TARIE 3
SCORES Olzagggéoﬂ:gﬁuggu TEST#
Number of students Score

3 5
1 b1
3 n
6 12
3 10
2 9
L 8
1 [
3 6
2 5
2 L
1 2

*Righest possible score was 15 points
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Since guiding the children to sing accurately and clesarly with
sppropriste exprossions was very important, most of the time was used
to further this end, The instructor felt that since this ¢lass lacked
good singing experiences fron their earlier grades, lessons most of the
time were geared to this activity. The Gaston postetest was given on
the finsl clase day, Then the students with the top three scores and the
lowest three scores from pages two and three wers selscted for the next
part of the study, The writer's advisor visited the last masic clasa
far the semester,

Fifth Orade
After the Gaston Musicality Test was glven, the first meetings
wers used to introducs the study and becomdng familiar with what the
students could do misiocally. This class produced only a few monotones
consequently, the instructor was abls t0 do more musicsl activities;
these included student playing of the autoharp, melody bells and plano.
Thess activities included more correlation of songs and soclal studiss,
correlatiom of songs and special days, music theory, and presenting an
operetta, "The Kensas Kitty"® by Doris Jackson, Near the end of the
eenepter, a test was given on ths music theory that was taught. The
nedian scors was 12, The scores of this test are on the next page.
The Mghlight of their semester's teaching was ths production
of "The Kansas Kitty.® The instructor taught the group songs and the
thres solos in ths operetta by rote. The classroom teacher worked on
the spoken parts, the sgenery and the costumes, Since the capacity of
the roon in which the production was hold for the parents and supervisors
was very emall, the writer recorded the piano accompaniment on taps to



TABLE L

SCORES ozg G%c ﬁwgc)m TEST*
Nunber of Students Scors
1 19
L 18
3 17
1 16
2 15
2 i
1 13
2 12
1 n
3 10
2 9
2 7
2 6
1 s
4 4
1

T -
©

*The highest possible socore was 19 points,

save moving in the piano, All of the songs had to be transposed to lower

koys since the original keys werse too high for ihe children singing the

solos, The other added part, playing the eutoharp and mslodica, was pere

formed live,
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The .Gaston test was given at the end of the semsster and the six
students wers selegted for the study, The writer?s advieor also visited
this class,

Sixth Grade

The Qaston Musicality Test was glven at the dsginning of the
fall semester. There wera two sixth grade classss. Ths writer!s class
was oie ©of the clusses. Both were taught the same subject mattere
Thair activities included more part singing, teaching of music history
and the tesching of some of the {emous eomposers, listening to recordings,
conducting, introiucing pictures and sounds of instrumsnts, playing
upon melody bells, molodicas, and autoharp, correlation of songs and
soclial studies, correlation of songs and special days, music theary
and open discusgions sbout their likes and dislikes in musics The come
posars that theee classes studied were Bach, Handel, Haydn, Mosart,
Boethoven, Sclwbert and Tchalkowskye

A climax of this semostorts teaching was the Ohristmas program.
The two sixth grade classes of the north building along with the one
sixth grade classof the south building presented a progranm of Christmas
carola. There wap a narrator who introduced each song which were
carols from different countries. Most of the songze wers two part songs.

On some days, instead of teaching the classss separately, the
dlasses combined in the writer's roog because it could accommodats all
of the students sasily. FHere the classes together felt like being a
part of a largs chorus,

Near the end of the semegter, both classss wers given an examie
natiom that covered material that was taught in general music, thewxry,
mslo history and identifying the sounds and pictures of instrumentse



TABIE S

BCOORES ON MUSIG THRCRY TEST
(GRADE SIX«=CIASS A'F¢)

Humber of Students Score

Lo

o T R R Y N " S ™ T Y R T R WO W~
Wy
ny

*Mhe highest possible scors was 50 points.
#t7he writerts class.



TABIE 6

(ORADE SIX~-CLASS B™)

Hunber of Students | ’ Seove

pwnmwt-nwnwwwnpnwpwuwul

s B R

5 & &8

*ﬁu highest pozaible scors was 50 points.
““the other sixth grade class,
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The median for class a, the writer's class, was 33.5¢ The median Lo
class b was 36, The ssorss are found in Tables S and 6 on tho proe
ceding pages.

Ths Caston test was repeated at tha ent of the eepester and the
six hizhest stores and six lowest scores from the condbined sixth grade
classen were selsctad for the second pard of the studye From both
¢lassss, this nunbor was 12 for the stuady. Ths sdvisor of the writer
aleo visited these two classap,

Class Resulis from Gaston Test

The folloring pagas show the scores for each persm who took
the Geston Masicality Test both timas,

TABIE 7

GASTON MUSICALITY SCORES
{(amanE FOUR)

Pre Test " Post Test Differences

PP pags 1-Pagee 2 &3  Pago 1-Pages 24 3 Page 1-Pages 2 & 3
1 18 22 27 3 9 +12
2 » 21 20 32 +10 +11
3 15 25 32 30 +17 +5
L 13 26 1 29 -2 + 3
-1 9 21 20 29 +11 +8
6 8 19 2 29 12 +10
[{ 7 26 24 £9 417 +3
8 n 44 22 29 +11 +2
9 8 27 21 29 +13 + 2

0 12 28 22 29 +10 +1
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TABIE 7 (continued)

Pre Tost Post Test Differences

Pupll  puge 1-Pages 2& 3  Page 1-Pages 2& 3  Page 1-Pages 2 & 3
n 12 29 13 29 +1 > 0
i2 9 19 8 28 -1 +9
13 ¥ § 27 10 28 «l o+
b1 12 25 7 27 -5 * 2
13 n 20 n 27 -3 “+7
16 L 28 7 27 +3 -1
17 12 33 12 26 ~ 0 -7
18 10 26 9 26 -2 -0
19 10 17 9 25 -1 +8
20 18 21 7 2l -3 + 3
21 16 19 p 11 24 -2 +5
22 12 23 15 2l +3 +1
23 9 23 12 23 +3 + 0
2l 8 18 1 23 +3 ]
25 11 22 ] 23 *3 +1
26 10 18 n 22 +5 +1
27 8 20 7 17 -3 ~3
28 n 20 12

16 +1 Ty

The median score was 27 for pages 2 and 3 on the post test. Twenty-one
of the students increased in points, four decreased and thres made the
same seores. The total mmber increass was 104 points and the decrease
was 15 points, a net incresse of 89 points for 21 students,
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TABIE 8
Gasm«(gggga?r%)scms
Papil Page i;a:::tz &3 Pgge ig;:ggzsz &3 Pageng‘.ﬁ:;gcgs& 3
1 29 30 31 43 +2 +13
2 27 2L 25 ho 2 +16
3 25 26 26 38 41 +12
L 6 26 7 36 +1 +10
5 9 37 12 32 3 -5
6 7 30 15 32 w2 +2
7 9 26 6 31 -3 +5
8 17 19 19 31 +2 +12
9 10 23 12 30 +2 + 7
10 9 k)Y 8 30 -1 -l
n 15 15 15 30 o +15
12 13 30 16 28 +3 -2
13 13 17 n 27 -2 10
1 7 26 8 26 41 0
15 16 24 17 26 +1 0
16 15 19 12 26 -3 +17
17 13 33 17 25 + -8
18 18 15 16 25 «2 +10
19 15 26 13 2l -2 -2
20 12 29 n 23 -1 -6
21 15 27 1 22 <l -5
22 8 20 13 22 5 +2



TABIA 8 (contimued)

- . ‘ . -
S S . -

- Pra Test Post Tost Differencas
7" Page l-Popes 2&3  Page lePapes R &3 Page M-Pages 2 & D
23 n 1 pi1 20 + 49
2L n 20 17 20 +6 ‘0
25 9 26 16 20 +1 e
26 20 2 18 1 -2 o5
27 6 18

29 k17 -B w1

The medimn scors was 26 for pages 2 snd 3 en ihe post tests Fourieen
of the students-increzsed in points, ten decreasod snd throe meds the
swue @corsse Tha total munver increese wae 1L0 peintes and the decresse
vag S points, a not increase of 06 points for fourteen stodents,

TARLE 2

QASTON MUSICALITY SCORES
{GRADE BIX = CIASE 4)

-

Pre Test Poat Test Differsnces

Papdl Fage l-Pagop 2 & 3  Pago 1-Pagee 2 & 3  Page l-Pazes 2 & 3
1 32 k2 38 52 *6 #30
2 3 L7 33 Lo v @ 412
3 30 Lo 3 L7 + 5 *7
h 30 35 29 L6 *9 1
5 22 37 30 1S +6 2
6 10 n 23 k3 +3 #2
7 16 28 35 L2 -1 314
8 23 28 9 10 -k a2
4 17 34 22 39 -5 +5



TABIE 9 (continued)

Pupid Pre Test | Post Test Differences
Page l-Pages 2& 3  Page 1-Pages 2& 3  Page l~Pagen 2 & 3
10 17 30 20 31 +3 +7
n 11 28 n k1 -l +9
12 15 26 17 35 +2 +9
Ik 15 17 11 35 «l €18
b 16 28 15 34 -l +6
15 a 22 e2 3 -1 €12
15 11 33 16 33 +5 0
w 13 23 )} 33 «1 +10
18 17 27 20 32 -3 .5
19 17 23 15 32 -2 *9
2 b 2l 12 32 -2 +8
a 8 23 8 31 0 +8
22 16 22 2 29 -l +7
23 16 17 19 29 +3 «12
2, 8 13 10 27 +2 +9
25 13 34 13 27 o -7
26 12 18 13 27 +1 +9
27 3 24 22 26 -1 +*2
28 7 6 12 25 +5 419
29 9 18 9 25 0 7
30 18 29 19 21 * 1 -8
31 25 26 2 1B -1 -1
32 22 22 15 15 -7 -7
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The postetest median score was 33, Twonty~-seven students increased, four
decreased and one made the same scores The total number increass was 251
points and the decrease was 33 points, & net increase of 218 points for
twontyeseven students,

TABLE 10

GASTON MUSICALITY SCORES
(GRADE SIX « CIASS B)

Pupil Pre Test Post Test Differences
Pags l~Pages 2 & 3  Page lePages 2 & 3  Page l-Pages 2 & 3
1 1 28 /] L3 +3 €15
2 13 26 8 L1 -5 415
3 18 38 20 39 +2 +1
h 15 27 13 39 - 3 +12
5 17 28 i 37 -3 +9
6 13 25 1 37 - 2 *17
17 18 3 18 37 o ¢3
8 % 3L 13 35 - 2 +1
9 6 23 7 35 +1 42
n 17 2k 13 35 -l 411
1 n 39 kI 36 ¢ -3
2 XS 2L 1) 33 -l ¢«
13 il 25 13 33 +2 ¢B
U, k) 28 111 32 0 * U
15 ) 2 16 32 2 «11
16 1 2L 11 32 0 +8
17 13 36 19 30 46 -6
18 16 32 15 30 -l -2
19 10 26 19 30 *9 *1)
20 16 19 15 29 - ) «10
21 8 19 7 28 -l &9
22 15 22 15 et 0 +5
23 1Yy 21 18 27 +l e 6
24 15 27 15 27 «) 0
29 20 21 12 26 -8 +5
26 22 23 13 22 «10 -l
27 20 26 20 19 b =7

The post test median score was 32¢ Twenty-one students increased, five
docroased and ons made the sams scores The total number increase wae
174 points and the decreasa was 19 points, a net increase of 155 for
twenty-ong students.



52

The formala? for t ratios for correlated groups was used to de=
termine the significance of the gain in the Gaston test given as pre
and post test to the total population fram which the highest and lowest
ten percent of each grade were drawn for case study.

€ = D
VN_ZD“-—(i D)*
N*(N-1)

TABIE 11
SIGNIFICANCE OF THE GAINS

Grade N 5 % oTabred Rosult
N 28 3.179 3.70 P40l  Significant
5 27 3.185 2,00 P05  Not
esignificant
é 32 6.813 5e46 P{01  Significant
6B 27 Se7h L.58 P01 S8ignificant

Molodica Classes

During the last five years the writer taught a melodica claas,
The school purchased ons melodica and this number increased gradually to
16, Each year the group made at least threes public appearances--guests

2Palmer O, Johnson, Statistical Mothods in Research. Prentics
)" all. Inc.. Hew Iork, 19)49’ Pe 78.

3Mllen L. Edwards, Experimental Desism in Psychological Research,
Rinehart & Company, Inc., New York, 1954, Pe LO7e
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oa local ehurch programs, their own Christmas progran and the snnual
city elementary programe Since the schedule at sshool was too full,
nost of the class periods wers held during the lunch periods. This
also made it possible for the students not to be taken out of class

and the writer not to be taken away from his class. Oaly those students
who had stuiied piano could take lessons on the melodioca. Thess
students ranged from the fourth to the sixth grades which meant there
w28 & nucleus from year to ysar. The literature played by the
melodicas included melodies and harmonies and ell of the maslc was
arranged by ths writer. Soms of ths performanoces called for both a
choir and the melodica ensemble, Interludes were played by the melodi.
cas snd they would also doubls the chorus on some passagese All of the
students who played tls melodica scored at least in the top 20 per ceat
a the Gaston test in their respesctive classrooms.

The Interviews
Child Interview
The interview questions wers organized to reveal the enviroammental
influence. The ohildren were interviewed individuslly and thoroughly
to reveal their backgrounds. The first interview took a total of three

days. The results of the questions wers tabulated under five areast
homs, sshool, church, mass media commmnications and resultant atditudes.
The results from the child interview questions, with A symbolizing the
top group and B the low group, ars as follows:



TABIE 12
RESULNS OF THE CIIID INTERVIEW

GromA Gl

Is Fo s Mo
1e Do you enjoy singing? 12 S0 12 20
2¢ Do you play en instrument? » 3 o 22
3¢ Whs: you beoome en adulb, weuld yoau l18ks o
be a musacian? 2 2 5 1
Le Do you hesr eny ®sericus" or Yolsesicsl® mmsin
at hawo? S 7 4 8
Se¢ Do you remsuber your porents singing ad homo? pJ4) v 2
6o Do you remember the farily singing togsther
at homs? 86 v 1
7o Do you 1ike your school musio? 12 0 22 o
8s Do you 1ike the music thal you haar at your
careh? 2 12 0
P« Do you balenz to your ¢hureh shotr? s 2
i0, De ym enjoy watehing Hullabaloo? » n
11, Have pou ever mung a scop thet you heard your
bhrother or sister sing? 3 n
12, FHave yoa ever attended the Stardight Theatex? 3 9 1 1
13, Have you evar attandod a eonosrt like the oone
oart presented by the Eansas City Woodwind
Quintet? 6 6 5 17
R R
e If you learnsd how to play en instrwssnt
wvell, vhat kind of susic would yon enjoy
playing before a large audience? A 2 2 8
(RR~Rock & Rolly Befeligiousy J-Jassp
C=Classicaly GeComtry=tostern) B 9 2 2
15« Whst kind of susic ie played at your A 9% 2 2 0 O
homs Lroquently?
3 10 0 1 0 1
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TABIR 12 (continwed)

BB B 4 8 O
18 If you vewe to be stranded (m oo

island and you had a cholos of cns A& T 0 2 2 0O

tpe of record to taive with you, whad
tpe of mnio would de toko? 8§ I 0 6 212 )
1?.&?%01’&&6@3&&\&3@% A 8 2 0 g 0
B I ¢ 0 1 2
ile What is your favorite kind of mmsic? A 7T 2 0 3 0
(Qrestion fron ssoond intevview) 2 1o o 1 1

Mldabaloe  Xouth Conoord

49 ¥nich telsvision shew do you A 6 é
rrefer?
B 1
Musls focors  Amd
20, Uhich do you prefer 2t school? A el | L 1
4 8 o
RS HED-ECHO-FI0aRCTNITS
21, ¥hat ia your faverite raiie A 5 K 3 Y 0 1
atation?
B ¢ K 0 O 2 O
Farent Interview

The interviewing of the parents tock spproxdmstely o wseks,
Tusaty of ths parents vevre Sutsrviesed in the hoamee In ths other four
csoes, it was only possible to contaot the parents by talephenee The
writer explained to each parent whab the intervisw wae for. 7Ths intere
view Questims wers on 8 mims0zraphed sheat and wers arranged eo that the
gnssers could be checksd easilys Sach interview was to tske four minites
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tat in a2l cares, & lomger dlccussion aboub the ohildls musical buoke
sround took plase, The folleving results ars from the 2 dntspwisus
with the parentsy

LR 13

RESULTS (F TWE PARENY IRTERVIRY
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Do you enjoy elnging?
fiave you every pluyed an instrmment?
Lo you eing in ymir clurch choixr?

Wouwld you like far your child to be & musician?

Did you ever sing to your ohild?

Pons your ohild appear to eajoy musio?
Docs your family eing tozothor?

Viould you enecurags or help your child in
soeking a ocarser es & clacseical planist
{msician)?

Would you enpourage oF help your ¢child in
gesking & careey as & rock and roll star?

Do you pozssss & phonograph?

Yo gg_

Yes Eo

12
6

7
19

<1
“ © O ®m W &

EREREKEPE o

a2

6
12

6
0

L
0
EPRS BN DR P XL O RO K KO T O,

Which raddo stationdo A 3 Lk 2
you exjoy listening to? s 2 o

that type of malc do you enjoy A
stening to? "

3
0

X

w =

i 0
o 1

1 1
0 O
e m
0o 3
b} b 4

2 0

© © O m -

o
e

*HR means rook and rellj R mesns mliaimg J zeans Jezsp ©

mans clsesicaly CF means Countryedesterao



Individual Cason
A brief summary of oach ezss will revesl sae of the child's
enviroment which will ;o soee of Lthe Questions shoud his atditule,
especialily bis manical sttitude, Thers twief statenemis that ara mede
code frum information token fram the wrlierts obemyvations and the fne
tarviows of the ohlild, ths pavente and kie past teacharss The names
that ors used ars Sictiticus,

Caze 3 (DB) (Top 10% of the Powrth (rade Class)

Deris, whio has four simters; tokes piano lesems. &he lives
in tha neighborhiosd of thres sgparats relstives, The grandmother who
3ives only & block away fyom Dorie Sonchas pieno to ell of the granie
children who are of age. Thw granimothert's childiren, cne taing the
nother @f Doris, were el masicelly inclineds Her five deupghters took
pleno lssame and were good vocalistse Dorie sang in the wplter's
church cholr end aleo was in the malodica eneanmble at cohoole. Hob anly
is Daris & musical child, she in cleo an oxcellent students Hor .G,
ie 22, Bor Caston Muslcality scores end musto thoury test score are
as follouss

Pago I » « = « v w « v ~ «Pre 18 Post 27) Ktile 13 end &

Pages 283 =« « ~ = w «Pre 22 Post iy Stils 15 aud 7

Kucde Theory Teste = = = o1 out of 35

Cass 2 (ES) (Top 103 of the Fourth Crads Class)

Eemmeth 48 the third of fouwr chiliren. Hic elisat gistor took
vielin lessone. Ko enjoysd singing but he 4id not play an insteumente
His parents expressad their enjoyment of religions music. In the intete
view with Komath, he listed raligious mosic as his favorito ed ldae



aaition wae listed e docouing o winleters He smp in hs dnreh
chedrs K wae plygo tn exosilent studerd whose L.Q. was 126, Mo
{nston scores ¢nd musdo thesry test seors ave ad Yollows:
Pigd Ll m v o @« we &« Pre 10 Post 205 $143n 2 md L7
PAGEB 2 &3 = o = we w = Pro 21 Post 325 Htile 20 end 82
Fusic Theory Teat « » « « 13 out of 15,

Case 3 (R¥) (Top 108 o the Fourth Grade Class)

Kathering #8 the pecont of throe chilirwmts Thers was no goud
explanation £or hor top secro. Har mother was shocked to £ind hey
deughter waz 1n the top 105 of har clase ia music. Ratherinstsy mathep
did say that ber dasughter did sing cround the housa especislly the
ganze she had learmed n schoole Katherine's wother alno sang around
the house. Xailorine is @ very zood siudent wioed I.Qe 89 124 Hep
Qasten romults and music theory tesd score are &o followsd

Pago L= v » v e e we wwPra 15 Post 32 Stils 5 aud B4

Pegnz 283 = = = « » = » Pro 25 Post 30; £tids 30 ed 55,

Fario Thoory 7688 ~ « « » 15 out of 15

Case ki (R) (Low 108 of the Fourth Grade Class)

Richard 4 e of bin chiliren. The wrditer bolieves thad his
Caston scorss ware low becauss of e msny frastestions and hls inability
to teke written examinatime, There 4s 14ttls training dome in the
boms. Comsecmently, his bohavior at school is such that most toachera
would prather not have him in class. All £ive of his past taachers mede
this statenente b has protably been a part of muny situations where hie
teachers and his pareits havs sot had the tims to solve his many problem.
Richerd did reveal to the writer many mmsical quelities, such as a good
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wics, the ablility to wow to muzic and tha ability to remomber musical
factse Mo dravbacks inolude the inability to resd and hin overe
whelming deslre fwr attentica in the cinamroom, Therefure, eincee ho
could not read end bstause be did not enderstsnd the test, Richardts
so00rs vas love His 1.0, wag 59  The writer felt that Richsrdits
poreansl probless caused s Gasten togh roculte.

Pogele me o oweaaeprodl Post 105 Stile 2 and 21

Pagst 2 &3 o v« o wwwProll Post 225 Ft43s H and 23

Magdo Thoory Test » we « « [ onb of 25,

Caes § (00) (low 128 of the Touxth Grade Class)

Donald ie alne & povd of o vory Yargs foallye Although his
Tols van 105 and was gn avsrage student, Dooeldts recults on the
Gaston test vere in the low 105 of bis olass. Kie parents who beth
workod, had only & lithle tiwe % gpend with Dunsld end ths other
ohilireste The musics) atwnoshers was that of the rock amd roll radio
otaticn playing moat of Uw time. [is parents did not ploy en instrue
=t nor had they done any einging 4n & church choire Tha Castont re=
aults axd xeelio theory test soore are as follows:

Poge lomvnnanmcaelre B Port 7g St Tem S

mma o weom=aPre 2 Port 17 $t4le 28 and 7

msiemmm - = el out of 25

cass 6 (IR) (Zow 10% of tho Pourth Grade Class)

Ivon ie coe of thres ckiliron. K18 'stepmother eaid that he
spent & grenter paromitaze of bis time off to himself, Ivants I.Q. was
77« To ths writar, it appeared that Ivan ooi3d be a better stodend but
hin homa vwan not g 1% ehondd bo and this may have affected him, During
the masin peried, Ivan did not perticipats weoy mache Consoquently, tide



may bave blocked his perfonsancs in his acadenmic etudies ani his
wusical expressicne
Pego } = = o m o - = =« Pra 11 Post 12; Ftile U end 15
Pagsd 2& 3 » @ == o« « Pra 20 Post 165 Ttile 38 and i
Masic Theery Tost » = « » 5 out of 15,

Gase 7 (G4) (Top 10 of the Fifth Grade Glass)

Clopenso is very msically inelined, He etarted takiog piane
Isesons ona year aso & Wds two older sisters played the violin and
the planoe. The mothsr and father are slso msical. His £ifth grade
teacher this year encouraged him in meny ways by giving him opporw
tunitises of playing mentosl instravents in clacss Not onldy ¢is, he
wag in the meladica enmembles, learned to plsy the sutoharp and molody
balls and appeared on many church programse As a £ifth grado student,
in class ho was & litile cbove average. His I.Q. was 10k

P2ge L e o~ «wewe«woPro P9 Post 313 tile 89 and 94

Pages 2 & 3 we e e« Pro 30 Poot L33 %t4ls LO and 88

Magic Thoary Test « = « « 15 out of 12,

cazs 8 (R2) (Top 10F of tho Fifth Grede Clase)
Roy also came Irem a large fanily but it was & musical famdly,.
They formed a veligious singing group within the family. Ho and his
sieters took violin lespans from the progrm effered in the ethools,
Ho 15 an zversge student with sa T«Q. of 102,
Page lew e wwoeaeawPre?? Post 253 %4e 85 and 77
Pages 24 3 « w» = = » » » Pre 2} Post 103 Ztils 20 mnd 82
Mosie Theory Test = = « = 18 cut of 19,



Cass 9 (0C) (Top 10% of the Fifth Grade Class)

Odessa 45 ons of twelve children. Although no oms played an
instrument in the family, the parents stressed the important of bse
coming educateds They were prompt in providing the necessities for
school for all of their children, With this kind of backing, the
writer's cbssrvation of six of the children at this elementary school,
plus the writer's acquaintence with the family for many years, the
writer's conclusicns are that each child in the family wants to succesd
and Odessa is not exception, &he was very alert in the music classes,
There wers thres other students in this class whose backgrounds were
richer in experiences with musie that ocould have ocoupied Odesskt's
position of third place in the olaspe Hor 1.Q. was 117,

Page l» == = = « = = = =« Pre 25 Post 263 ftile L5 and 52

Pages 2 & 3 = « = = « = = Pre 26 Post 38; #tile 18 and 63

Masic Theory Test « - - = 18 out of 19,

Case 10 (WC) (Low 10% of the Fifth Grade Class)

Windy was also a member of a larze famllys. This condition
hindered her from exeelling in her school work. The parents stated
because of their chmging wark schedules, they had only a 1little time
to work with their children, The mnsical atmosphers consisted of mmusle
from the rock and roll radio station or from the playing of their rock
and roll records in their collection, Windy, who is below average, hae
an I.Q. of 2.

Page 1 » @« « = = =« « » = Pro 9 Post 165 Ftile 6 and 6

Page8 2 & 3 « = =« = « = Pre 26 Post 20p #tile 18 and 6

Music Theory Test « - = = 5 out of 19,



cass 11 (PD) (Low 10% of the Fifth Grade Class)

Phyllis is the eldest of four children. Hor parents expressed
and erphasiged how quist Phyllis was at homs., Her past teachers found
ber t0 be the same way at schools Although she was an average student
and had an I,Q. of 108, the writer felt after this experiment was com-
pleted that Phayllis could do more musicallye. ©She revealed some of her
mislcality when the writer heard her sing sway from the class. After
at least ten minutes of enconragement, Phyllis did sing and she pro-
duced good tons quality in her voica.

Page l = = @« « = « « = « » Pre 20 Post 185 ftile 21 and 13
Pages 2 & ) » - =« - = = = Pre 2}y Post 193 #tile 13 and S5,
Muagio Theory Test - = « « « 12 out of 19

Casa 12 (AR) (Low 10% of the Fifth Grade Class)
Arlean was the third child 4n her family. In talking to her
past teachers, there sesmsd to be & change in her entire behavior
after an accident that she was involved in. In interviewing her mother,
she stated the sams abot her changse in bshaviar, Arlesn's accideant,
in the eye, occurred last year. She no longer was &n excellent student)
she has become very quiet and shy., Her sister vho was in the sixth
grade this year was an excellent stuient and was very musicale (She
was ranked in the top per cent of her sixth grade class but not in the
top 103). Thorefore, the writer concludes that the accident has had
sams direct bearing on Arlean's scademic school work and musical attitude.
Pagg l = o @« we o = w = = Pre 6 Post 1 $tide .land b
Pages 2 & 3 o« « = = = =« = Pre 29 Post 185 #tils 27 and 6
Music Theory Test = - = = 9 out of 19,
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Cass 13 (CP) (Top 10F of the Sixth Grade Classes)

Carcle was & very excellent student. She had taken plano lessons
for five years. Her parents had given the opportunity to the two older
children, but Carole sarpasssd them mnsically. The mother could play
the piano also, Carols had been 4n the echool's melodica ensemble for
Hsr I.Q. was 1185 and ghe was a very good student in class, Carols
was alBo a momber of her church choir.

Pagd 1 = =« = @« « © = «.= = =« Pra 32 Post 38; #tile 88 and 97

Pages 2& 3 = = =~ » = » « Pro 12 Post 525 #tile 86 and 97

Masic Theary Test = = = = = Ll out of 50.

Casa 1 (TF) (Top 10£ of the Sixth Grads Clasmes)
Tarri was aleo very musicale She had deen a part of the school's
vicline program for three years, Her mother encauraged her to become
2 msician, She was also a member of her church choire Above all,
Terri was an excellent student with an I.Q, of 115,
Pageé 1l » = = = «» = = « » = Pre 33 Post 333 #tile 90 and S0
Page 2 and 3 = ~ « = = = « Pre ;7 Post 193 $tile 90 and S
Music Theory Test = = - « 12 out of 50,

Casa 15 (EW) (Top 10% of the Sixth Grade Classss)

‘Robert is from a family of five children. He lost his mother
five ysars ago, and his granimother felt that this affected him deeply.
Hs took uwp music as a hobby. Roberd took violin lessons from the scheol
program and played well, He had collected several "oclassical® records
on his ovn and listened to them cften. He had read many books or mnsie
cians, Robert's ambition is to becans a concert violinist, His school
work was above averages and his I.Q. was 110,



Page Ll » ~ =« =~ = w = = = » Pre 30 Post 355 $tile 93 and 98
Pages 2 and 3 = « = = = «» Pre 40 Post L7; $tils 82 and 95,
Maric Theory Tesht « » = == 35 out of 50,

Case 16 (RB) (Top 10% of the Sixth Grade Clasmes)

Ruth also has a rich masical backgromd which includes going
to econcerts, reading sbout musicians and playing the clarinet and
plano, Her mother sings and plays the pleno., Ruth was a transfer
student from a small midwestern town. Her educational backgrovnd was
excellent. Her 1,Q. was 125,

Page l e = @ = @ = « = = = Pra 22 Yost 30) Ftile 27 and 78

Pages 2 and 3 ~ = « « ~ « Pre 37 Post L5} #tile 60 and 87

Music Theory Test « - =~ « 37 out of 50,

Cass 17 (MS) (Top 10% of the Sixth Grazde Classes)

Mary is the eldest in her famlly. She took violin lessoms from
the schoolts violin prograce &She enjoyed reading about the lives of
msidans, singing and dencing. Mary was a good student and had an
I.Qs of 11k,

Page 1l e« = = = #w « » ~ « = Pre 30 Post 295 #tile 78 and 77

Pages 2 and 3 = = « = = = = Pre 35 Post 46§ $tile 53 and 68

Music Theory Test = ~ « « = 38 out of 50.

Case 18 (CJ) (Top 10% of ths Sixth Grade Classes)

Carla is ane of five children 4in her family. She took violin
lessons from the schoolls violin program. She sl enjoyed singing an
dancings Bar mother enjoyed all kinda of music and her brother at
this time wa® majoring in music education in a midwestern college. He
played the trombone, Carla was an above average student with an I.Q. 6T 105.



Page 1= = « ==« w= « = Pre 18 Post 215 $tile 13 and 25
Pages 2 and 3 = = ~ « = = Pre 28 Post L3; %tile 25 and 80
Music Tiery Test = = « = L) out of 50.

Caee 19 (NH) (Xow 10% of ths Sixth Grade Classes)

llmey was 8 very good student with an I.Q. of 118, but she did
not make & vary good score onm the Gaston test, Shs wes the only
Cancasion in the class and cne of two in the eatire school, Although
she was very &hy, Rmcy fitted into the class very well. She and her
parents snjoysd sountry-western musice

Page L & -~ e = = « = = = =« Pre 18 Post 193 $tile 13 and 1}

Pages 2 and 3 « « = = = « Pre 29 Post 213 $tils 27 and 6

Music Theory Test = - - - 4O out of 50.

Case 20 (cS) (Iow 10% of the Sixth Grade Classss)

Clauilia is one of teh children. Her parents stated they had
only & little time in pending with their children individually, The
musical atmosphere cansisted mainly of the radio playing rock and roll
male or ths phonograph playing the ssme, Clsndia was not a wery good
student in olass., Her I.Q. was 95

Pege 1l @ = « w » = = = = = Pre 25 Post 24y $tile L5 and L

Pagss 2 and 3 = & = = « = Pre 26 Poct 15§ $tils 18 and 2

Misic Theory Test « = « = 23 out of 50,

Case 21 (DS) (Low 10 of the sixth grade Classes)

Doa 45 ths last child in a famlly of eighte Ris porents enjoyed
religious and popular musice Don was an average student with an I.Q. of
103, The writer also felt that Don's peer groaup had soms influences e
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his msical attitude. Ho is Jim's friend (Case 22); Don wants a career
in athlsties,
Page L & = « = = = = = = = Pre 20 Post 203 $tile 56 and 56
Pages 2 and 3 = = - ~ = « Pre 26 Post 195 %tile 2l and 8
Masic Thsory Test =~ = = « Absent when the test waa given.

Case 22 (JC) (Low 10% of the Sixth Grade Classes)

Jim, who is the sacond boy in his famlly, is an excsllend stu-
dente He has the ability to leara quickly in eny given subject, but
his interest is in sportz, especially basketball snd bassball. He
has an excellent image before him in his brother who could have a
successful career in basketball. FEis brothoer is also a good student.
Jin loves music, especially jaszz and rock and roll, His reason for not
doing well on the Gastan test could be that he had had only one semsster
in the teaching of music by & male msic specialiet (the writer) or the
influence of his peer group. 211 of his friends! ambitions are in
sports, His I.Q. was 112,

Page l w w = =« @« = = = = » Pre 20 Post 12; #tile 55 and 19

Pages 2 and 3 « = = « = « Pro 21 Post 263 $tile 11 emd 26

Music Théory Teste - -~ - =il out of 50.

Cage 23 (6¢) (Low 103 of the Sixth Grade Classes)
Sam, who was one of twelve children, was en averags student with

and I,Qs of 109, Eis home plays rostly religiove and popular music.

He snjoyed singing but also enjoyed sports.
Page Ll e« = = = @ = = = = = Pre 22 Post 13; Jtile 63 and 20
Peges 2 and 3 « =~ & = - = Pro 23 Post 223 Ztile 16 and 13

Music Theory Test - ~ - = 24 out of 50,
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Caso 2l (CT) (Low 10% of the Sixth Grade Olasses)

Cindy is ome of ten children. She 45 a heolow average student
with an I.Q. of 82, Hex home plays religious and popular musie on the
vadio and phonograph, Although her score on the Gaston test waenot
very good, she enjJoyed sinzing,

Pagd l @ = @ = w = = e~ = - Prg 22 Post 15; $tlle 27 and 6

Papes 2 and 3 » « @ « « « « Pre 22 Poet 15; ftile 5 and 1.6

Masic Theory Test « - - -« « 16 out of 50,

Gaston Misicality Results
a the following pages, tales will show the data concerning the
childts envirorment, his musicsi attitudes and achicvements according
to the Gaston Musicality Test. Four students in grade four increased

TARLE 1y
GASTON RESULTS: THREE HIGHEST ARD THREE IOWEST SCORES ON RETEST?
(GRADE FOUR)

Initial L.Qe Pages 2 & 3 Poges 2&3 Page 1 Page L

Sex Pre<Post-Dif, Ztile Fre-Post  %tils
b):1(c)) 12h 22 ~ 3 M2 18 - 7k 18-27 13-60
k5(B) 126 21 - 32 +11 20 « 82 10-20 11-47
. of () 12y 25-30 +5 30 - 55 15-32 S-8l
RmI(B) 89 18«22 +) 2«23 1-10 112
op(B) 105 20 ~17 -3 1B 7 8- 17 7-5
IR(B) 77 20«16 =L 18- 4 .12 =15

in total score on pages twr end three; two of the students who were in
the low group decreased. The increase ranpged rrcm five to twelve points



the decreace was three and four points respectively. Thres increased
in soore on page onej; e score remained the sams and two decreased.
In the select group from ths fourth grade class were two girls in the
top group-and one boy in the top group. In the low group wers three
boys.

Threa students from grade five who were in the top group each
made increases on pages two and three ranging from 12 to 16 points.
The thres in the low group decreased from 5 to 1l. On page ome, five
increased and two decreaseds In this sslect group were two boys and
one girl in ths top group; in the low group, all three were girls,

THROLL 1Y TABIE 15
GASTON RESULTSs THREE HIGHEST AND THREE LOWEST SGORES
(GRADE FIVE)

e mmIy NS ARk RR
ca(B) 104 30 &343 413 4o - 88 29-31 89-94
RB(B) 102 2 « 4o +16 20 - 82 27«25 85-77
oc(a) 17 26 « 38 12 18 = 63 25426 Li5=52
we(a) 9 26-2 =6 1Be 6 9-16 6 6
P(c) 108 2hel9 «5 13- 5 20-18 2«13
AR(0) 206 29 « 18 11 27« § 61l ole Iy

o — . -

In the pixth grade group, sseven increased in scores taken from
pages two and three; five decreased, The point range in this grade ine
creased from two to fifteen points while the decreased sceres ranged from
oae to eleven points, Five of the scores taken from page one increasedj
five decreasad and two remained the same, JIn the top group, thers were
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£ive girls and cne boy; the low group had thres girls and three
boys.
TABIE 15

GASTGN RESULTSt HIGHEST AND LOWEST BCORES
(GRADE SIX-CLASSES COMBINED)

Initiel I.Q. Pages 2 & 3 Pages 283 Page 1 Page 1

Sex Pre-Post-Dif. gtile Pre<Post  $tile
cpr(a) 18 42 - 52 10 88 - 97 32-38 88-97
TF(G) ns W -Ly +2 90 - 94 33-33 90-90
RI(B) 110 bo«L7 +7 82 - 95 30-35 93-98
RB(G) 125 37-45 +8 60 - 87 22-30 27-78
ns(a) ny 3546 41 53 - 88 30-29 78-77
cJ(a) 05 28« 13 #5 25 - 80 18- 13-25
FH(a) 18 29«21 -8 27« 6 18-19 13-1)
cs(a) 95 26 =15 «11 18- 2 25«2} LS=LY
D3(B) 103 2619 =7 2, - 8 20-20 5656
Je(s) 112 21-2 +5 n .26 20-12 5619
5c(B) 109 23 =22 -1 16 - 13 22-13 63-20
c1(a) 82 2215 -7 5= lb6  22<18 26- 6

=== — e ———— — — e —

High~Iow Group Data

Of the 24 subjects, i scores from pages two and three increased
and ten decreasad. All decreased scores were in the low groupe Twelwe
of the scores taken from page one increaseds nine decreased, three remained

the same,
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The following results are a comparison betwesn the high and low
groupsi
l. Ths high group I1.Q. median wae 116 and the low was 10).

2e The high group median score from pagss two and three was
L3, and the lov was 19,

3¢ The high group medisn percentile rank taken from pages
two and three was 8lie5, and the low was 6.

be The high group nedian score of page one was 29.5 and
the low was 17.

Se The percantils rank for the high group of the scorses
taken from page cne was 78, and the low group was 17.5.

Question 17 had to do with selecting ths activity the child en=-
Joyed the most., Music was sslsoted first by four stuients on the pre-
test axi five selectsd it first on the post~test. The following chart
shows how music was selected. Higher refers to the child selscting
music closer to firsb place (example- 5 to 3) and loer refera to the
child selecting music in the direction to last plscs (exzmple= 5 to 10),

TABIS 17
RATING OF MGSIC (QUESTION 17 FRGH GASTON TEST)

Plsced er Placed lower Bame
A b b L
B é L 2

The results of question 17 show that in the high group, four preferrsd
msic first en the postetest; but of the four students that were cate«
gorized as sams, three placed music £first on both the pres smd post tests,
Thusy; seven of the 12 in the top group selected muslc &as first choice.
Six in ths low group selected music highor on the post test although
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none selocted msie first; however, this is a good indication that
attitudes did change and most wers in ths positive direction,

High Grovp

The following results concern the top group which numbered 12,
Eleven out of twalve enjoyed singing. KNine played some kind of mmsiocal
ingtruments Only two wanted to be musicianss Ten remembored their
parents singing at homs, Flve heard some misic of a serious nature.
A1l enjoyed their school and church music. Five belonged to their
emrch choire. Those vho answered "mo" to this question, did not hdve a
choir in their churchs Ten enjnyed watching Hullabaloos, KNine heard
brothers and sisters sing. Six would rather watch Hullabaloo, and six
the Youth Concert. Seven would prefer misic, fair recess and one art..
Eight would like to play classical music 3£ they could leamm how to par=
forn on an instrument welly two chose rock end roll music and two chose
jasze Nine of the homes played xock and roll mostlys seven would take
rock and roll reconis with them on a lonely 4sland; and eight enjoyed
rock and roll over all other kinds of musice Nine choss KPRS or WHB as
their favorite radio station. Three had attended the Starlight Theater
and six had attended concerts.

The interview questions that showed voms envirommental influence
on the children's mmsical attitude are as follows:

le Parents sang around the hame and enjoyed mueic.

2, Almost half heard mizic¢ of a serious nature.

3¢ Over half had family singing.

Lbe A1 1iked their school music.

Se All liked their church smeic.

6¢ Almost half belonged to church choirs.
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7« Some had attended the Starlight Theater and concerts.

8. Parents provided money for instruments and lessonsy fivae
pareants played instruments.

Low Group
The following results concern the low group vhich 2lso numbered

twelves All enjoyed singinge. ione took lessons or could play an ine
strumente IFive would like to becoms musiciansg this was three nore
than in ¢hs top group. Ten had parents who sang around the honses, Four
heard some serious masic at home, Eleven had family singing. All en-
joyed Hnllabaloo, KElsven sang songs that they heard brothers and sisters
ging, Elsven would rather watch Hullabaloo and only one would rather
watch the Youth Concert. Only four preferred music over recess and art.
Seven would enjoy performing rock and roll musici Rock and roll was
played in ten of the htmes most of the time., Tem would teke rock and
roll records if they had to live on a lonely islands Ten enjoyed rock
and roll msic over the other selsctions, KPRS end WHB, which played
rock and roll music most of the time, were the favorite radio stations.
Only one had been to the Starlight Theater and five had attended a
major concerte

The interview questions that showed some envirommental influence
on the childrents msical attitude are as followss

ls None played instrumentss cnly cne parent played an instru-
nent,

2. Only two belonged to church choirs.

3« Eleven chose Eullabaloo over the Iouth Concert.
ke Only four chose music over recess and art.

Se Ten enjoyed rock and roll music.
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Interview Questions Categorized as Environmental Influemces

The interview questions wers grouped into five categoriess the
influence of the homs, the influence of the school, the influsnos of
the church, the influence of the masse media commmicattions end resultant
attitules,

The results of the "influence of the home" interview cuestions
are as followst

1, Parents singing at homs—wtop group 105 low group 10,

2. Serious muslc played at homse=top group 53 low group L.

3. Fanmily singing~-top group 83 low group 1l.

i« Sang songs heard from brothers and sisterse-top group 93 low
grou 11,

S« Rock and roll music at home-~top group 93 low group 0.

6. Attended Starlight Theatexre=top group 33 low group l.

7« Attended major concertse-top group 63 low group S.

86 Al enjoyed singing.

9 Played instruments (children)==top group 93 low group O.
10. Flaysd instruments (parents)==top group 53 low group l.
11, Ambitions to bscome musicianse=top group 103 low group 11,
12, A1l paremts sang to their children,

13, A1l possessed phonographs,

1li. Parents' favorite radio station (EKPRS or WHB) top group 7
low group 1.

15, Masic enjoyed by parents (rock and roll) top group 2 low
group 9

The resalts of the "influencs of the school" interview questions
are as followst

1, All ehildren enjoyed their echool music.

2. Choice of msic over art and recess-top group 73 low group le
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The resolts of the "influence of the ohurch®™ interview quastioms
ere &8 followes

1e
2

3e

411 Yiked thedr clurch msics

Hembership in their church choir {children)wetop group Sp low
group Ba

Membership in thaipr ochwrch choly (parents)=«top group 7 low
group Se

The resulie of ths "influonecs of the mass madia commmioations®
are as followm

1.
2e

3

Lo

Enjoyed watehing inllabaloo-=top group 105 low group 11,
Ghoss Aullgbaloo over Youth Concarte-tap groap 63 low group

1.

Enjoyed radio stations KPRS snd WHB (children) top group 93
lox group 11,

Enjoyed radio statioms KPS and WHB (parents) top group 73
Yow group Al

The follewing stataments rovesl the "resultant musiond attitudes®
which were inflnenced by the environmsnts

L.
2.
3o
be

5e

Enjoyed singing-salls
Perfomine gericus mmsiceetop group 85 lew grap le

Performing jazs and rock and relle~top group Lg low group 9

Take muede 40 3 loneoly daland (rock and roll) top group 73
dow group 10,

Injoyment of rock and roll==top growp B3 1w group 10,



CHAPTER 5
SUMMARY, CCHCLUSIQS ARD IMPLICATYONS

Tha purposs 4f thds study was to deterwing 4f any patterns of
environamtal fastors exiated in high end lew achievers or betwsan thove
with poaitive or asgative attitudes toward misics The study bogen with
the adminisbering of the tiaston Magloslity Tesb to grades four, five and
six, fThen for ans semsster, ths four classos were taught by the uriture
At the end of the semastar; the Gastan Musicality Test was administered
again, Hith thess results, individusls from each greds wers selected
acoording to their scorss ¢n pages two and three combineds The highest
tan per cent and the lowest ten por cenb were selected frus each classe
The study $noluded a totel of 2l csses,

In backing the purposs of thie study and the writarts position as
a echool imfluence, the writer wanted to establish ths faet that with
compatant and consistent teaching of msic, thera wonld be soms positive
changes in the attitules of the children. In having a sasic spocialist,
the chiliren would have a favarable school~msie enviranmant with goad
plane fcooxpaniment behind thelr singing, good vooel instruotions in
singing, good demonstrations on instruments such en the molody balls,
autoharp, the rhytim fastruments, snd expert instructica in mueic
theary and the teaching of coamosers, VWith thooe denmstrations and ine
styuctions, the writer belisved that positive results in the direction of
acquiring positive attitudes would be gained,

In chapter two, it was stated that tho homo is the first and
most persistent influence ca the childe The hams serves as the foundation
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for al) atidtudes, including the one for music bscause tho greatosd
percentage of the child's time is spent 4o the homs. The homes in thie
study had & greater percentage of singing pareats (83%), femily singing
(79%) brother snd sister influences in msie (83%) sad ths possessing of
phonsgraphs snd radies (100%).

Although the ssotnd holf of this atudy inclmded anly 2h stuients,
the writer did test each child in the thres grades gway fram the clesp
individeally to Eesk the "soectllsd monodones,” Out of 132 students,
ohly two were amotones, With families singing or listening to nusic,
1t con_bs clearly understood why there were anly two mouotonus.

How the questions ehould be asked how much @14 the home playr dnthe
devolonment of the children's misical attitude and d4d the homes of the
high and low groups make a difference? The main differences were in the
home treining the child recelved, the examples tha parents gavoe their
children and the playing of mugical instruments., Most of the children
in the top group were from fomilien with fewer children es compared with
the low groupe Contaguently, the pareats oould spend more time with
theiyr ehildren, and becauss mosh of the eacnonln conditiens were a
littls hatiywr, the children in the top group comld take private musical
Jeseams., In the low group, many of the parents statsd how 1ittle time
they had $0 devote %o thair chiidren; also, nene in the low group took
private leseons,

Did the echool pley &n important part in ths devalopment of the
mcical attituden of the childran? It 18 ons of tho duties of the school
%o develop the chili from the polud of whors he 8, Thare i85 sn ard to teache
fng & child musioc when ths proper stmosphers ie not provided from the
homs and other. environmente In thls school system, the music spacialiot
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visited oniy those teachers who had not passed the ihree ysar tenure
narke The musie supervisor visited each elemstary class once per year.
The teachers of tidis school had an average of )y 3/7 credit hours of
college music with the exception of the two music majors,. Each teacher,
exoluding the misic majors expressed their desire for & msic epecialist
to help teach their music., They all felt that good and proper instruction
with a regnlar schedule and from year 1o year would help develop spe=.
cific attitudes toward msice As (esell stated earlier, schools are a
nscessity because of the accumulated knowledge from the past to the
present., In addition, 4if the specific mislcal attitude of understanding
and appreciating the sesthetic qualities of music is to be acquired by
children, then children mmst have good and proper instruction.

Mzglc should be in the hande of those who study it, who under-
stand it, and who lmow it. The specisl mupic teacher e childrem is
recammended by Tiptont

~ Cuviously, only those teachers who are musicslly knowledge=
gble can provide the insight and #kill that are essential for
guiding and reinforcing obildren's musical growthe It iE, of
course, impaerative that teachsrs wnderstand chiliren. Over and
above ihis, however, the 'new look! suggests that these who
guide children's musicdl growth rmst, themselves, understand.
masic, as well as children.t
The mueic educator, wha cbserves the emotional and musical growth in the
children he teachss, iz interested in the attitudas sand the knowledge
gained by his children. It is evideni more attentdon needs to be given
by music educators, and also other educators, parents, ministers and
peopls in the community to help to produces better surrcundings or ene

vironment which will be conducive to better impressions for children.

Tiptone "A New Lock in Elementery School Music." Allegro.
Prentice Rall, Inc., Englewood Cliffs, New Jersey. Nos. 1, pe 3¢
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The msiz educator should work with other educatars to help to influence
better attitudes in ¢hildren,s HEducation hee & tramendous respmsibility
in developing attitudes; md educators should be the lesders in this
develcpmanty

In thie ptudy, the ehildren in all four olasses took the Gscton
Misteality Test both Vimes for o not inercase of Sh8 polutss 659 ine
croased ~ 121 decrsased equale Sh8 pointee--pared Wo and throse

TABIE 38
CASTOR TEST PAGES 2 MDD 3

ot

szgg;ﬁg Grade ﬁ-i‘?ﬁt mz'inﬁ;ng gg;m sc:m‘ %H‘E“;:g nctorse
28 I 37-33 B3y 22 27 23 89 points
a7 v D37 1843 26 26 1 85 noints
32 VIeh 36l 1-52 X 3 27 218 points
27 VI-3  19-39 0-h3 26 32 21 159 points

The theory tests that ware glven produced high median scores
for each grade:

1. Orade Foureee-sioedisn 103 15 possibls points

2+ Orade Yiveese=dedimm 12} 19 possidls points

3. Orade Six a---Hodian 33.55 50 pessidie points

Le Orade Six be=eMedian 36; 50 possible points,

Toe music concultant during the first semester of this atudy
expressed the idea of children in this achool system getting the proper
instruction frax music educatorss She saw some of the activities that
were tavght to the elasses of this building, The advisor of the writer



who visited the last class session was favorably impressed by the ene
thusiastio participation of each class and the varied masical activities
that she observed.

The data on the 24 cases revealed that for a large part children
were products of their environment. If the enviromment has s tremendous
part in the devalopment of attitudes, then the developmsnt of musical
attitudes should be directed by those who know music. This does not
insinuate that gll classroom teachers are inadequate in teaching msic.
The writer means & music consultant can hslp in many wayss In this way,
children ¢an have a sequence of years of the proper instruction in
meics The children of this school have mmsical attitudes that deofinitely
point to the homs, They could not haves developed an appreciation for
rock and roll in the schools because the schools do not teach it. There=-
fore, with good and proper instruction, the schools and only the schools
can make up what the home and other enviranmentsl influences lacke.

Did the church play an important part in the development of the
mrpical attitudes of the children? All of ths students enjoyed the
mesioc they hsard at church but very few of them belonged 4o a church
choirs Most of the children attended and were members of clmrches withe
in this commmity. Only two were Catholic and the remaining were Baptist,
Methodist and Intheran,

This community had only & few muelcians that wers formally
trained, Therefors, many churches had musicians that were not trained,
Most of the churches in this commnity perform only the "highly rhythe
mioc gospel® music and seldom if ever attempt any anthems., The religious
musie that most of ths parents enjoyed listening to over the radio was
played over the rock and roll statiom.
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Thus, tho churches in this conmunity continued to0 carry ocut the
attitudes that started in the homes. The boys and girls and their
parents enjoyed their church music because they sang the kind of msic
they enjoyed.

What influence did the mass msdia commnications play in ths
developmsnt of the child's msical attitude? Many of the children
end parents enjoyed listening to the rock and roll radio stations.
Meny enjoyed the rock end roll television shows and idealized the étars.

What influence did sex and the peer group have in the develop-
mnt of the child'eg musical attitude? In most of the cases, the peer
group and sex rsn parallel within the groups although there were mors
girls (8) in the top group. In the writer's and teachor's cbservation
of the 2} cases, the top group in each class along with other students
who are misical wers very close friends, especially the girls. In each
boy case in the top group and that numbered four, there was an indew
pendent attitude involveds These boys were also flexible bscause they
vers a part of the peer group of boys that enjoyed sparte. They were
participating members on the playground in all of the activities; bui
this did not seem to change thelr attitudes toward msic.

In the low group, sex axl the peer group had soms bearing on
tho gituation of influencing attitudes. All of the girls in the low
group enjoyed singing. Although the girls who were in the low group
did make low scores on the Gaston test, nons had negative attitudes
toward music. In most of the cases with the girls in the low group,
it seemed more difficult for them to becoms a part of any group and
espacially to lead the group. MNany were followers instesd of lsaders.
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Host of the boys in the los group vere the pame as the girls,
anly with ene exceptions The boys from this group generally were not
dsaders but followers, Their attitodes can not be oonsidered nsgative
tovard masiop instesd they had other interests. The one exeeption in
this group was Jim who not enly influsnced the boys of the low group,
tat the boys in the high graupe In being the top athlste of the schaol,
zost 0f the boys and girls admired him, and conssquentdy he hud a
tremendoue pulling for the sport and recreationsl asotivities.

Concluss ons

It wan stated sarlier that Allport defines an attitude as "a
mental md neurel state of readiness, organised thraugh experience,
sxarting a directive e dynande inflnance upm the individunl's respoanze
%0 all objects md situations with which it 18 related." The sttitude
is orzanised thraigh experiencs and these experiences are largely
formed and shaped by the irpressions from ths homs, schood, church,
peer group, sex &nd the mass media comtmunications. These experiences
are organived for each individual to maks him yeady for any response
to any odbject and sny situations The dynamice of hie experiences can only
Jozd to bis oxm respanse to a given situatimm,

It was the purposs of this study to investigate the major
influences in the environmend of each case & to determine which ine
flusace vas the most important and o vhat extent good msic teaching
codd influence musical attitudes. After sdministering the Gaston
test, tenching the four classes £or one semaster, solecting the 2k

2a21porte ope cites Pe 33¢
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studeénts, interviewing the children, paremts, and teachers, the results
and the answer to the question of which influance in the environment was
the most important, points directly to the home, The home was the
foundation for all of the child's attitudes. The homes were respomsible
for 9 of the 12 in ths high group taking private lessons. None in the
low group took lessons.

Although the results of this study point to the homs, 4t is
8ti1l considerably diffioult to directly pinepoint the why of the musie
cal attitudes of these children. This is becaues in all of the envirm-
nental factors, there are muny ¢verlappingss It ie impossible to iso-
late thess environmental factors, Other possibilitles that were not
taken up in this study were the factors of the inner drive, race, fate,
physical sppearance and energys All of these and many more mnke the
total chiide

Very simplg, the results of this study do iply that the home
plays a tremendous role in the development of the musical attitudes of
the child, but the homs slong with the school, churchy and mass media
commmications should contritute to the developmet of specifio musical
attitudes in children..

From the analysis of the homes in this commnity, the churches
in this community and the brosd mass media commmicatlans, the specific
meical attitudes desired by musio educators can not be acquired, Then
it depends upon the school in this comamity to do a1l it om for the
development of specific musical attitudes., Thé child's sttitadeican
chenge, but it takes a strang inflnence to do sos The figures on page
78 show that the children who took the Gaston test twice gained SL8
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pointse Also, the modians of the misic theory tests here high The
toachars in this school who observed ths writer ca & few cccasions
and aleo thops teachers who heard chiliren talk positively areund the
building of the musia thoy were baoing taught, felt that the elsmantary
schools in this system neaded nore instruction of this nature. This
can be supported essily by tho fact of the many musical activitiss
taaght by thy writere The teachers of this school sald only a welle
trained epocialist could provide this excellent musios) atuosphers i
a schools ALl statad they could teach songe, bul this 48 not enoughe
They concluded by emphasicing that 38 the schosl 43 to make up for the
homs, the music spocielist end only this apecislist can do 4%,

The dominating envirommenteal influences will wsuslly win the
childe 7This is the reasm why schools should have influsntial masioizas
bafore childrens Madison stateds

These suthentie intuitional experisncss in music ean bo

taught and revealad only by teachers who themselves hsave been
taught oconceptual values of musice Those who mzot teach mere
ginally, me inndemately trained music teachers op elenentary-
echool teschers without at least & few convinging musical
experiences, rn the risk of initisting progrems of musis of
considerabls aterility no matter how mach they may be ®hslped®
by competent rmusio educators
It should be & ¢ompuleory standard smong musio educavors that each
teachsyr bocome totally avars of the student's attitudo toward mmeio,
From this study, ths sfitudinal chmnge was positive, This can be assen
by the change in percentile rank (in the pre and post tests) ap showmn

o pages 67 through 69,

3@190:. ©pe Citey Po 15
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Teacher Comments

The respective teachers of grades four, five and six made the

following conclusions after the semester of music teaching by the writer:

Fourth Grade Teachsr

l. The children wanted music everyday.

2¢ The children wanted to do more singing during the
day other than during the music pariod.

3+ Ths children enjoyed drswing and painting while listening
to "serious msic,

he The children wanted to do something with mmeio for their
science fair projecty and they did make mmsical instru-
msnts for their project, "The Sounds We Hear."

Fifth Grade Teacher

1, The children seamed to have a better awareness of msic,

2. There was more paratioipation in the morning exercises
vhen singing and playing the instrunents,

3. They wanted to sing mors, to listen to more "seriocus me
g#ic and play more on the inetruments.

e The story of Hosart in their language arte textbook
motivated the class in byinging in all kinde of related
literature.

S« Also, another misical story entitled "Irby's Tune" was
in their textbook. Ths mountain boy, whose nsme was
Irby composed & tune that won a musical contest. The
prize was a brend new f£iddle, This £ifth grade class
wanted to lsarn the tune which was printed in the texte-
booke They experimented and learned the tune on the



pisno and the violin students learned it cn thoeir
instruments, One boy composed words for the tuns,

6+ The clasa won a Grand Prise in the All City Stiencs
Fair, In presenting the plaque to the principsl the
cdass sang en ordginal poem to the tuns of "0)d Texes."

7¢ The ehdldren checked out many library books aboud the
composars they had studied,

Sixth Grade Teachers

3¢ In both classss during the eharing periods, the zixth
grode students disoussed the melo they had heard on
television, especially if ths masio was related to some
of the recordinzs they hod studied.

2. Tho chiliren of both classes in preeenrolling for Junior
high school made reguests for mueic classes, especlally
in instrumentsl music.

3. Many library books wore checked ocut by chiliren of both
cloages ca composers and thdiy musie,

The teachers made these concluslcis on tho basis of their expericnoss

in tmolﬁpg. These toachers had tanght in this school gystem in the
following mumber of years: £Lfourth grade teacher--five yearsy £ifth

grade teachere-nine yearsy e sixth grale teacher--1S years and the
other sixth grade teacher end the writer, five yearss They all agreed
that there were no nezative msical attitudes in their classes thie

year, but that previous lock of partioipatica may have centersd arocund
the fact that the children of this commmity were culturally deprived

ard thsy as teachers felt inezcure in teaching musiee Again, all of these
feachers felt that the chiliren who obtain their attitudes firet from the
home end who have a laove for the popular musie can only raceive a cule
tural understanding froz musie by & compotent music educator,
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The anawsrs to the following questions constitute the conolusions

of this researchs

1. V¥hich environmsntal factor was ths most influentisl in the
childrents musical attitude?

The home was found to be the most influential because

of its position as the foumlation of tha child tut the
school with a dynsmic program could change the attitudes
end achisvements of the children,

2, Was there s pattern existing in both high and low groups?
Yoss In the high group, all stuieants had soms musical
backpromds The low group had only 8 fow experiences and
opportunities,

3¢ Did the econony of teach family show a difference in the
two groups in providing opportunities for thelr children?
Yos. Most of the children in the high group were from
emallsy fomiliess thus thelr parents did provide more
oppartunities; HMost of these children took some kind
of musical lesssns. Kme in the lew group took private

or class lessonse

dnplications
Tharefore, how music affects children depends highly on whe is

doing the influsncing and who is directing the misical attitndes,
Tipton implies three currsnt needes

1, Additional musis cmsultent aselstance to classrom
teachers in primary grades,

2. An increaging uss of specisl music toschers in intere
madinte grades, particularly in grades five end six,
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‘More adequate classroom teacher preparation in music

at the college level, fromh‘the standpoint of develop=~
ing higher music literacy.

The following implications are sumitied by the writert

1.

2e

3e

Lo

1.

2

The chiliren need to be more awars of the world of litera-
ture cutside of rock end roll as a counteraction to the
vadio and television saturation.

The ‘children need more opportunities provided by the parents
and community groups in instrumsntal instructiom. Starting
with grade three, lessons in pisno and violin could be
given, Other instruments could start in grades four and
five,

There is a need for calturally deprived children to have
mere oppartunities of hearing and sesing adult performing
groups.

There is & need far more music specialists or adequately
trained elsmentary school teachers in music for this system.

Suppestions for Further Study

Instead of teaching classes for one semester, a study could

begin with the selection of the students at the first of the
school year. Then an investigation eould last over the en-~

tire school yeare

Instead of taking four classes, ons class for studying would
be sufficients A classroom teacher could not only investi-

gates meical attitudes but other attitudes of ths child,

l"l‘ipton. OPe Clbey Do 3.



3¢ A etudy of attitudes could be doos with the presont
elemsatary sehool children, those whe have graduated
from this elemontary schesl ea to the junior and senior
high schools and peopls who were cut of scheol but gradue
ated from all tinves of thees echoolse This way the tmend
or genersl attitude within & commmnity conld be investie
gated,

Lbe A ptudy of attitndes might be done with a eelsct group
in the elsrentary schoole With this group, & wore intene
sive study with the child, the parent, the church, siblings,
and the .child's peerss Also in this study, the other
factors that were not soncidered in this study such as
drive, energy and racs oould be invostigated and compared.
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Masic Test (Grades Four and Five)
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HUSIC TEST
{CRADES FOUR & FIVE)

le The lines in the trebls clef are . o
2 Missimiea ()

ae &3® bs formataw ae hat,
3+ The Bpaces in the trebls olef are . .
ke Match the following notess

#e Whole Bo -'

be Eighth Fo ©

e Half Xe J‘

d. Quarter t o
Se 22 6 called &

L‘. a8« flat be tims signature e sharp

6. (% is called &

8« baas clef be tural ©s trabls clef

7« The follosing arrow is pointing to a

as lins be . 8pace Ce Octave Sﬁ
=~

8¢ Tho picture to the right is a

8« line be space ce, stafl [
o _ au
10, ==
e _ .. 16.
12, | Y
3. 18,
e 19.
15 . 2.

The fourth grads class had 15 questiones the £ifth grade clasa had 19 questions.
These wers questions pariaining to look at rusic in thelr song books and

idemtifying epgne.
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¥ISIC TEEORY TEST

(GRADE 6)
1. The compossr that wrote ning groat symphoales wap
8¢ Bach be Chopin ce Beothoven
2¢ 4 conposer oFf art songs wae
a. Schubert be Besthoven e Toehaikovsicy
3¢ The Hallslujeh Chorus was written by
as HMozart be Handel Cot-Harris
Lo ¥hich composer was & churech organist?
& Bach Be Ravel e Bosthoven
Se A Whm;y u6uslly bas parta,
Ps four ce &ix
6e The £irst movement of a gymphosy 48 usuzlly ,
8. #low be fast Ge left omb
Te ﬁxeronminsﬁ-enie& ' (l?)
s Batural Be Bh&TD ce flad
8s The spaces in the treble clef are
ae egbif be faoce e ghxdia
9 The following Mgzn ds a 3 (#)
as 1lins be Snarp ¢s Llat
10, The lines in tho trebls olef ere
e gfa be ogbdf ¢e face
1. Hatch the follouing notsas
se Whole Be J
be ZRighth
Ce Half Xe J\
de Quarber te
15 The £irst drums were probably
s ottle be hollow logs 8e Cymbals
15, Mozart wrete his £irst symphony bafore he wag

17¢ Which eamposer becama deaf lais in hix 1ifae?
ae Bach be Mozart Ge Desthoven



18, % i3 oalled 2
ae flat be time signature Ce shayp

19«28, Flocs ths foliowing instrumnis into their respective family.
(drums, trombons, tebs, vislin, clarinst, cslic, trumpet; sescpusae,
fl&té, m bﬁs‘")

Steing Wind Parcussion
{Frauy)
(Yoodwind)

29, Which eaxaposed the Hutoracker Suita?

8 Tchaikoysky be BEadyn os Mozmart
0. __ U
k.t 8 . > "
32, _ 4 L2e _
33 L3
3lie Ble
3% k5.
364 L _
37 _ W7o _
38. . N
9. hoe ___

59' ity

Quostims 30 through £0 were idemtifying plctures of instruments and other
mgical gipgns thet ware not menticnsd on page ciie of this toct.
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TED CilID INIERVIRW

Yes No 1. Do ym enjoy singing?

Yoz No 2¢ Yo you play wma instmment?

Tes Ho 3¢ Uhen you becums an adult, world you Lis 4o be a musicim?
Tes Ho le Do you rememier yowr prrenls ainglng at howme?

Yo o 5« Do you hear sny "sarious” or “classlesl® mala at home?
Yes Bo & Do you remesher the family minging twgother &b hom?

Yes o 7¢ Do you like your sshood misie?

Yas No 8. Do you like the musle that you hassr &t your chureh?

Yes Ko e D0 you belong to your church cholr?

Yes No  10s Do you enjoy walching Hullaholeo?

Yas Fo 11, Eave you ever sung & song that you hsad your brother or
sleter alng?

Yoz No 124 Have yom gver atlended ths Starlight Thaster?

Ya8 Ho  13. Have you ever atisxliad & eaicert like the concert presentsd
by the Kensas City Woodwiad Quintet?

Ue If you learned how to play an instrument well, whet kind
af maric wonld you enjoy pluying before & large sudience?

15, ¥What kind of masie 10 playod at yeur home fregquently?

16e If you were 10 be rivanGed on an 1sland and you hed a
cholco of ¢ua irpe of recoid to talks with you, what type
of mmelc wovld you teke? ‘

17« Vhet kind of mwic 4o you enjoy best?
18, What &8 yuer fevorite kind of susie? (thres woeks later)
12, Which televielm show do yoa prefor?

2, HMRxllakaliso de Youth CGomeert
20, ¥hich do ym prefer at at school?
e Mmusie De YTeposd Ce 8L

21, %hat is ymur favorite raiic smtatio?
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Yen
Yeos

Tos

Yes
Yes
Yen

Yea2

Ye8

Yes

Bo
Ho

Ho
No
No
No
Ho

Ro

Ho

1.
2¢
3.

Se
6

Te
B,

e
30,

3l.

12,

10

THE PAREST INTERVISW

Do you enjoy einzing?

Rave you ever pleged an instyumont?

Ds wou ging in your cknrch cholr?
Would you liks for your chtld to be a musician?
D4 you ever sinz to your child?

DNoas your chlld anpear 42 enjoy meedoe?

Dosp your family eing together?

Yonld yor encourace or help yoar oidld in seeving a
carser 88 & clession) ploaist (mmmician)?

Would you encourspe o hslp yovur child in desking a
cxrem ar 2 ook end Poll alae?

Do you possaas o phonogrash?
Which redsio station do you enjoy listening te?

What type ef miric do you enjoy listening to?
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Test of Musicality

Please answer the following questions by using a cross. (+)

EXAMPLES: Have you ever heard a piano? NO YES
Have you ever directed a symphony orchestra? NO YES
1. Does your father play a musical instrument or sing? NO YES
2. Does your mother play a musical instrument or sing? NO YES
3. Did any of your grandparents play or sing? NO YES
4. Do any of your brothers or sisters play or sing? NO _: YES
5. Do you have a piano in your home? NO YES

How many years have you taken lessons on a musical

instrument? NONE .. ONE WO THREE FOUR or more ...
7. 1s a phonograph played in your home? NO YES
8. Do your father and mother like music? NO YES
9. Have your parents ever told you that they would like to have you study music? NO YES
10. Would you like to play in a school band? NO YES
11. Would you like to play in a school orchestra? NO YES
12. Do you like your school music? NO .. YES
13. Would you like to sing in a chorus or glee club? NO YES
14. Do you like to listen to phonograph music? NO YES
15. Would you like to be a musician? NO YES
16. Would you give up some of your playtime or recreation in order to practice

on a musical instrument? NO YES

things which you are to number in the order in which
you enjoy them. Place a
most enjoy. Place a 2" after that which you enjoy next

In the list below (question number 17), are several

II]II

after that thing which you

best. Place a “3” after that which you enjoy next best,

and so on until you have numbered each item in the list.

Be certain to place a number after every item in the list.

In the second list (question number 18), place a

17. 18.

SWIMMING oo READING oo FLUTE

BASEBALL ..o DANCING oo OBOE

MOVIES oo FISHING oo - CLARINET oo -

HIKING BASSOON .. -
SAXOPHONE .o,

FOOTBALL oo HOBBIES oo CORNET

MUSIC e TRUMPET ... .

BASKETBALL - FRENCH HORN _____ .

SOFTBALL oo MELLOPHONE .

PARTIES . TROMBONE _ .

SEWING . Score, Page 1 BARITONE oo
ACCORDION __... ...

Copyright 1957 by E. Thayer Gaston

Il]ll

ofter the instrument which you would most like to play.
Place a “2" after your second choice and a “3" after your
third choice. Number no further than your third choice.

EUPHONIUM
TUBA
SOUSAPHONE ...
DRUMS
XYLOPHONE ..
VIOLIN
VIOLA
CELLO
STRING BASS . —
PIANO
GUITAR

This Test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other way, whether the reproductions are
sold or are furnished free for use, is a violation of the Copyright Law.
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First you will hear a single note, and then you will hear a chord. If that same, identical note which you first heard
is played in the chord, place a cross after YES. If it is not heard, place a cross after NO. We will first do several
practice exercises. Fill in the cross after YES or NO for each of the two practice exercises.

PRACTICE EXERCISES 1. NO YES 2. NO . YES

Now we will do five trials in the same manner, beginning with No. 19.

19.NO___ YES .. 20.NO YES 21. NO __ YES

22.NO ______ YES ____. 23. NO YES

Below is the music for three practice melodies and five trial melodies which you will hear played one at a time.
You are to compare the melody you hear played with the same melody printed below. If the melody that is played is
the same as your melody, then place a cross after SAME. If any notes are changed, place a cross after NOTE. If the
rhythm is changed, place a cross after RHYTHM. We will first do the three practice melodies.

0

1. m‘egl SAME . NOTE ... RHYTHM . .
PRACTICE —5 —

2. SAME NOTE ___._ RHYTHM .
MELODIES

3. SAME _____ NOTE ._____ RHYTHM ..

Now read the music of each melody very carefully as that melody is played, so that you may determine whether
the melody you hear is the SAME, or has any NOTES changed, or has the RHYTHM changed. It will be only one of
these three for each melody, so you will need to place only one cross after each printed melody.

24,

25.

26.

27.

28. SAME _._._. NOTE__.__. — RHYTHM ...

You will now hear five melodies, each of which is complete, except that the last note will not be played. Hf you think
that the unplayed note should be higher than the LAST note which you HEARD, place a cross after HIGHER. If you
think the unplayed note should be lower, place a cross after LOWER. We will first try two practice melodies.

PRACTICE MELODIES 1. HIGHER 2. HIGHER ______

LOWER LOWER .

Now we will dea! with the next five melodies in the same manner, beginning with No. 29.
29. HIGHER _..._.__. 30. HIGHER ...._... _ 31.HIGHER —____ 32. HIGHER ______ 33. HIGHER . _

LOWER _....... LOWER LOWER LOWER _______ LOWER

Score, page 2



.3.

You will now hear seven different melodies, each of which will be repeated several times. Each time a melody is
repeated it may have one or more NOTES changed, or, it may have the RHYTHM changed, or, it may be the SAME melody.

For each time the melody is played over again there are three blanks, one blank under NOTE, one blank under
RHYTHM, and one blank under SAME. If a NOTE has been changed place a cross in the blank under NOTE. If the RHYTHM
has been changed, place a cross under RHYTHM. If it is exactly the SAME melody, place a cross under SAME. In other
words, each time the melody is played over you will fill in one of the three blanks and the other two will be empty.

We will try several practice melodies first. The melody will be played, and then immediately played over again.
Fill in one blank for each time the melody is played over again.

PRACTICE MELODY No. 1 PRACTICE MELODY No. 2
NOTE RHYTHM SAME NOTE RHYTHM SAME
Ist time ... O O O st . O ] O
2nd time . __. - O O O 2d O O O
3rd time ... O O O 3d . —— O O O

In the seven trial melodies which are to follow, beginning with No. 34, each new melody will be played ONLY ONCE
and you are to remember how it sounds, so that each time it is repeated you will know whether a NOTE has been changed,
the RHYTHM has been changed, or it is the SAME. Each new melody will be played once. When it is repeated the first
time, place a cross in one of the three squares after “1st;” when it is repeated the second time, place a cross in one of
the three squares after “2nd,” and in like manner for each time a melody is repeated. We will now proceed with the
seven trial melodies.

EACH NEW MELODY WILL BE ANNOUNCED BY NUMBER.
THERE WILL NEVER BE MORE THAN ONE KIND OF CHANGE EACH TIME THE MELODY [S REPEATED.

LISTEN CAREFULLY TO EACH NEW MELODY. THEN LISTEN CAREFULLY EACH TIME THE MELODY 1S PLAYED
OVER. THEN PLACE THE CROSS WHERE IT SHOULD BE.

34. NOTE RHYTHM SAME 37.  NOTE RHYTHM  SAME 39. NOTE RHYTHM  SAME
st . O O O Ist O O O 1st O O O
2nd . O O O 2nd . I O O 2nd - [ O O

3d — O O O 3d . O O O

4h I ] O 4h — O O O
35. 5h — O O 0
Ist _ [ O O 38. 6h — O O 0
ond _ O O O o O 0 0
3d — [J O O ond _ O 0O O “

3d — O 0 O

4h 0O D 0O st — 0 o m
36. sh_ O 0 0 ond _ [ O 0O
st . O O O 3d — O O O
2nd _ ] O O 4h — O O O
3d — O O a sth — O O O
4h __ O O O éh — [ O O

Score, page 3
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Test of Musicality

by

E. Thayer Gaston, Ph.D.

NAME SEX AGE .
First Last M. or F. Yrs. Mos.
GRADE ________.__ . SCHOOL HEIGHT . WEIGHT _______
STREET ADDRESS PHONE NO.
CITY STATE DATE
DO YOU SING? WHAT IS YOUR VOICE?
WHAT MUSICAL INSTRUMENTS DO YOU PLAY?
(Do not write below this line.)
Mental Rating ..cococeeeo . (If available) SCORE, PAGE 1 ... ... _PAGES 2 and 3 ...

T. R, PAGE

| R, PAGES 2 and 3 ... -

Use a check mark in the proper places below to best describe subject whose name appears above.

General Health

Excellent

Good

Average

Below Average

Poor

Not Well Adjusted

Physical Handicaps

(Please specify)

Attendance

Good

Average

Poor

Lips
Thick
Average thick
Thin
Defects e
Teeth
Normal

Crooked upper t.

Crooked lower t.

Receding lower jaw

Protruding lower jaw

Fingers
long .
Average
Short
Defects
Published by

ODELL’S INSTRUMENTAL SERVICE
925 Mass. St.

Lawrence, Kansas

Characteristics

Precise

Careless

Neat

Slovenly

Responsive

Unresponsive

Persevering

Nonpersevering
Reliable

Unreliable -

Industrious

Lazy

Cooperative —

Sense of Humor

Cultured

Mentally Alert

Mentally Average .oooooooeeeee
Mentally Slow
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