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CHAPTER 1
INTRODUCTION

A Clarification of Terms

The expression “"general education" has come into use
during the last score of years and largely supercedes the
expression "liberal education." The latter, meaning liter-
ally an education to "set one free," can be interpreted
in a broad sense ag an education which is directed toward
preparing individuals to have knowledge, understanding,
and competence to deal independently and cooperatively
with important social, political, and personal problems.
However, there 1is some feeling that the educatlonal pro-
gram of many liberal educatlon institutions has become so
spvecialized and narrow in scope that the term "liberal®
should no longer be used, for fear that it will be con-
strued to refer to the educational programs of these
schools, rather than to the originzal purpose of the ex-
pression.. The McGrath Report states:

The original purposes of liberal education in
preparing men and women for a free life which
they would share with all their countrymen in
a free soclety, has been overshadowed by spe-
cialized vocational training. Liberal arts
colleges have been so preoccupled with the
training of psychologists, chemists, and musi-

clans, that they_have neglected the education
of the free man.l

1 E. J. HeGrath, et 2l1l. Toward General Education.
New York: The Macmillan Co., 1948, page 11.




It is for the foregoing rcason that "genersl" often
is substituted for "liberal," although the cholce may not
be a happy one, since "general®" may be interpreted in
different ways; In additlon, some authors do not use these
two words synonymously. Websterl offers the following
among his definitions of the word "general": "Of or
pertaining to the whole of a body, soclety, organization
or the 1like"; "Not restrained or limited to & precise
import or application; not speclfic; not entering into
details or minutise"; "Concerned or dealing with univer-
sal rather than particular aspects"; "Pertaining to,
affecting, or applicable to, many, or the greatest num-
ber of, persons, cases, or occasions"; "Hot precise or
definite; approximate."

The point must be mentioned that in the present
study the expression "general education" is used only
in connection with higher educatlon unless otherwise
indicated. Primary and secondary education are, of
course, general, and the expressions "life adjustment”
end "common learnings" have been popular in describing

general education at these levels.

1 Webster's New International Dictionary of the
English languege, Second Edition, unabridged. Spring-
field, Mass.: G. and C. Merriam Co., 1946, page 1043,
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Perhaps mention should be made of the usage of the
terms "socilal" and "political" in the present study, since
these ternms secmetirmes are used in the same statement,
"Social® refers to any situstion in which interaction
between individuals can or should take place. "Political®

refers speclfically to governmental matters.

Definltion of Gereral Education

Many theories now prevall on what i1s and is not gene-
eral education, and what approaches and methods are most
suiteble for attaining the desired ends. A short, all-in-
clusive definition of the expression is difficult, perhaps
impossible; however, a few representative definitlions have
been selected from the literature and are presented, fol-
lowed by the definition of general education as it is in-
terpreted for use in this study.

The executive committee of the Cooperative Study vre-
sentg the following &s an end goal of general education:
"To develop an intelligent, socially sensitive layman able
and willing to discharge his responsibilities as a citizen,
a community member, a friend, and a member of a family,
and equipped with interests and powers to give mcaning
and satisfaction to life."l The committee mentioned fur-

ther that highly specialized skills and interests were no

1l A Final Report of the Executive Committee of the
Cooperative Study in General Education. Cooveration in
General Educstion. Washington: American Council on
Education, 1947, page 208.
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guarantee of civic effectiveness, social responsibility,
or personal happiness and worth.
Hauptfuehrer states the following as the purpose of
the liberal arts college and general education:
The function of the liberal arts college is to en-
able its students to live 2 life which is reasonzbly
gsecure emotionally, receptive and inquiring intel-
lectually, understanding and tolerant soclally and
discerning and discriminating culturally. These
ebilities must also be supnlemented with a general
comprehension of the nature of the physical world
as demonstrated by sclentific discovery and re-
search and a general knowledge of the social and
political and cultural organization of soclety of
the vpregsent time and its relation to such organ-
ization of society in the past.l
The Stanford School of Humznities presents the fol-
lowing brief, and rather general, definition: "let us
say, therefore, that the purpose of a liberzl education
is to develop the highest capacities of man's total na-
ture so that he may both respond harmonlously to the
world about him and rebuild the world closer to his
crucizl needs of the moment and his highest aspirations."2
The HeGrath Report summarizes the purvoses of general
education as follows: "It prepares the student for a2 full
and satlsfying life &s a member of a family, as a worker,

as a citizen--an integrated end purposeful human being.

1 George Hauptfuehrer. "The Music Department in the
Liberzal Arts College." Association of American Colleges
Bulletin. 34:1943, page 477.

2 BReport of the Fourth Annual Conference held by the
Stanford School of Humanities. Continuity In Liberal Edu-
cation: High School and College, Stanford, California:
Stanford University Press, 1947, page 4.




It does not overlook differences in talent, Interest, and
purpose; nor does it attempt to form everyone in a single
mental and spiritual mold.?l

The NWorth Centrzl Assoclatlion of Colleges and Sec-~
ondary Schools presents a three-point definition of general
education:

First, general sducation 1s Intended for every-
pue--not merely Tor the select few who become scholars
or who enter the professions. No longer will prepa-
ration for college entrance dominate the curriculum
of the high school whilch is committed to the objectives
of general education. The program of such a school
will be planned to meet the varied needs of all of the
young people of the community which it serves.

Second, genersal education is concerned with the
totel ypersonslity--not merely with the inteliect hut
with emotions, habits, attitudes. General education
regards the gtudent as a single unified being rather
than & compartment of knowledge, one of feelings and
another of beliefs. Thnis means that specific general
education programs must be defined in terms of what
the learner is or does rather than In terms of course
content or a body of knowledge.

Third, general cducation is concerned with the
individual's non-specialized activities. It consists
of preparation for efficient lliving, no matter what
one's vocation, This does not at all imply & lack of
concern for vocational tralning. Since two of the
responsibilities of every person are a contribution
to soclety and the earning of his own living, general
education should include the choosing of a vocation
in relation both to one's own aptitudes and interests
and to the needs of soclety.2

The commlittee making the preceding report also mentilons

that the above definition is really only an intrcduction

1 E. J. NeGrath, et al., op. cit., page 9.

2 A Sub-Committee of the General Education Committee
Commission on Curriculz of Secondary Schools and Institutions
of Higher Education of the MNorth Central Assoclation of
Colleges and Secondary Schools., General Education in the
American High School. Chicago: Scott, Foresman and Co.,
1942, page xii.




to general education, since the ends cannot be separated
from the methods for obtalning them. The methods are
discussed later in the committee report.

A definition of general education for use in the
present study cannot be stated satisfactorily until
several issues concerning method and approach are dis-
cussed. The discussion which follows is intended to
bring out some of the features which must be considered
in formulating the definition,.

An analysls of the foregoing deflnitions and goals
of general educatlon brings out one feature which 1is
common to all: general educatlon should be consldered
in terms of outcomes. The scope of these outcomes 1is
debatable to some extent, since the questlon arises as
to how many kinds of education should be recognized.
The majority of the literature concerning general edu-
cation seems to infer two classifications: general
and vocationzal; inter-relationships are admitted, but
an attempt 1s made to maintain as much exclusiveness as
possible. For example, matters quite directly related
to vocatlional education, such as the respective problems
of the architect, engineer, or lawyer, are considered
outside of the fileld of general education. However,
several of the preceding definitions seem to infer that

general or liberal educatlon is the whole of education,



of which vocational education is & segment. The report
from the Stanford School of Humanities, previously cited,
1s an example of such interpretation, unless the term
"liberal® is intended in a different sense than "general."
Likewise, the definition quoted from the report of the
sub-conmittee of the North Central Assoclation states
that, although concern 1s with non-specialized activities,
at least the choosing of a vocation should be included

in general education.

Another classification of types of education appears
in the MeGrath Revort,l which names three divisions:
general, electives, and speclalized. General was intended
for all students, electlves were the advanced courses
desired by the particular student, =nd specialized per-
tailned to vocational education.,

Although there 1s only minor disagreement concerning
the desired goals or outcomes of general education, much
controversy arises when methods are to be designed to
meet these goals. Present educational philosophy falls
into two schools of thought, or in some area between the

two extremes.2 One school of thought believes that in the

1 E, J. McGrath, et al., op. cit., pages 17-21.

2. See the following in this connectlon: The Fifty-
first Yearbook of the Hatlonal Soclety for the Study of
Edueation. Pert I: General Education. Chicago: The
University of Chicago Press, 1952. Chapter I by T. R,
McConnell; H. T. Morse, editor. General Education in
Transition., HMinneapolis: The University of Minnesota
Press, 1951. Chapter V by C. H. Faust and Sidney Hook,
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great origlnal classics are found the principles and values
which can be applied to the problems arising in any era or
society. Such an educational philosophy must, from its
definition, emphasize rather rigild organization of subject
matter areas, and the subject matter would be required of
2ll studsnts. Another school of thought does not believe
that an analysls of the great works of the past is suffi-
clent to develop the ability to solve present-day problems,
although such knowledge may have value as a first step.
Emphasis is placed on experimentation and direct experience
in matters closely related to life situations, in order
to determine what possible uses and values actually exist.
This philosophy also emphesizes individual differences,
recognizes the complexity of the individual personality,
and aims toward the fulfillment of the needs of each per-
sonality. Therefore, emphasis is on the satisfaction of
these needs, the curriculum being a flexlble instrument
for the achievement of the needs. Programs emphasizing
general education range from ons extreme, such as the
"Great Books" curriculum of St. John's University, to the
other extreme, typified by the functional courses of the
General College of the University of Minnesota. The majority
of programs seem to be a compromlise between the two extreme
philosophiec.

Since the dominant goal of general education, as
stated and inferred in various definitions, 1is the reali-



zatlon of certain outcomes by each individual of a society,
certain plans for subjlect-matter organization must be con-
sidered., For example:

The opronents of a common curriculum take the posi-
tion that to the degree that the outcome is a stand-
ardized view of our cultural heritage, it seems to

be incompatible with the fundamentzl processes by
which solutlons and agreements are reached in & demo-
cratic soclety. Also, & common curriculum seems to
them to be inconsistent with what is known sbout in-
dividual varlations in interests, motives, antitudes,
abilities, and the processzes of development and
learning.l

The following is a continuation:

Because those who have been working at programs of
general education are so pre-occupied with problems
of content, it has been almost habitual to think of
general education as equlvalent to a certain set of
courses (particularly divisional courses), whether
required or not. But a moment's consideration casts
doubt on this conventional point of view; one real-
izes that the course one student takes for specilal-
ized purposes another may take as & part of his gen-
eral education., After reflection, one may conclude
that general education should be thought of in terms
of outcomes rather than in terms of courses, and
that perhaps the Harvard Committee was wise when it
stated that general educsation is to be concelved
more in terms of method and outlook than in terms

of content.2

As mentioned earlier, the purpose of the foregoing
discussion has been to bring out features which must be

considered in defining general education. An examination

of the literature, as well as curricular offerings of

1 The Fifty-first Yearbook of the Natlional Soclety
for the Study of Education, ovn. cit., page 9. Chapter
by T. R. NcConnell.

2 1Ibid., rage 10.
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representative institutions of higher education, indicates
that the majority of present opinion favors varying de-
greecg of flexibility in the curriculum for the reallization
of the objectives of general education. Although there
i1s & marked teadency to refer to some courses or groups
of courses as comprising the general education program,
most schools offer opportunity for conslderable cholice
within the various required divisions, thus making some
ef'fort to satisfy variations in the needs and interests
of the individual students.
The definition of general educatlion, as interpreted
for use 1in the present study, can now be stated:
General education is any and &ll expverience which
contributes to the satigfactlon of the needs of the
particular individuzl in his role as a oerson and
member of society, but which 1s not concerned vri-

marlily with the pecullar needs and demands of his
vocation or intended vecation,

The term "need" in this connection is not considered
as a synonym for "desire" or "want," although doubtless
the wants of the 1individual often are the same as his
needs., It is intended that the satisfaction of needs
should refer to the improvement of personal, social, and
political competencies and well-being. Emphasis is on
attaining desired outcomes through the experliences most
likely to effect these outcomes for the particular in-

dividual, The definition acknowledges the varlatilons in



1l

individuals, and infers that mach variation in curricular
offerings 1s necessary. This does not mean that no re-
quirements be made, but that each requirement offer many
possible avenues for its fulfillment. Individual guidance

is a key factor in such a program.

In conclusion, the fact must be realized that there
can be no clear-cut dividing line between general and
vocational education from the standpoint of the educational
experiences themselves. The general education approach
attempts to choose course material which can have & direct
relation to the 1life experiences of the layman, and at-
tempts to present this material with emphasis on values,
understandings, and avpreclations. Skills and techniques
are utlilized only to the extent to which they are needed
to carry out the above approach, However, most courses
primarily designed as general education have value also
for the future specizlist in the field. Also, even the
most highly specilalized technical course or education can
be general education for some students, depending on the
rurpose for which it is pursued and the outcomes resulting
from the study. In addition, the personal satisfaction
recelved from performing professional duties and the in-
creased personal, social, and politlical awareness and
understanding resulting from some vocatlions are examples
of genersl education as a by-product of vocatlonzl edu-

cat ion.
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History of General Educationl

History tells us that formal educatlon was directed
toward social and ocultural ends in the golden age of
Greece and earlier, The curriculum was small, consisting
at first of training in cltizenship, military science,
literature, religion, music, and physical education. The
purpose of education was to prepare the indiviiual to be
a cultured, useful member of society.

Historians are dlvided on opinions of thas status of
edusation during the Dark Ages znd Early Middle Ages.

The couventional viewpoint is that education dropped to

a ilow jevel during these periods. Another viewpoint is
that education was of faulirly high caliber during these
perisds, but that this fact cannot be verified hzcause

of the loss of most of the records ezd other corrovorative
evidence. It is known that during the educational age
knovmn as "Monasticism™ many scholars withdrew from the
current world of affairs and dedicated their lives to
translating and organizing the ancient classics, attempt-
ing to pr=sciv: the learning of the past. Emphasis was

on satisfuctory preparation for 1life in the next world.

1 Burly historical information is from the following:
Ellwood Cubberley. A Brief History of Education. Boston:

tioughton Mifflir Co., 1922; Frederick Eby and C. F,
Arrowood. The Development of Modern Education. New York:
Frentice-Hall, Inc., 1940:; E. W. Kaight. Twenty Centuries
of Edueation. Boston: Ginn and Co., 1940,
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Somewhat later such men as Boethius, Cassiodorus, Alcuin,
and Maurus advanced educational interest by preparing
criticlisms and text books based on the ancient classics,
particularly the writings of Aristotle and leaders in
the church, Thls perlod of the Middle Ages, known as
"Scholasticism, " concentrated on intellectual discipline,
and is characterized by the following: "The chlef probe
lem of scholasticism was to harmonize reason and the
Christian faith, to support the Church doctrines by rea-
soned argunent, to Justify faith by reason and theology
by logic."l

In the Late Middle Ages the program known as the
"Seven Liberal Arts of the Middle Ages" flourished, This
program consisted of two divislons, the "trivium" and
"quadrivium." The former contained three subjlects:
gramrmar, rhetoric, and logic. The latter contained four
subjects: arithmetic, geometry, astronomy, &nd music,
In more advanced study and higher education the student
could pursue ethics and theology. In conjunction with the
academic education of this perlod, much informal education
was available to the nohility--the only class which ree-
celved a fairly broad general education in the period

under discussion. This education, known as "chivalry,"

1 E., W. Enight, op. cit., page 118,
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wag of the following nature:
Chivalry placed emphasis on the so-csalled "seven arts
of the Middale Ages®™: riding, archery, fencing, swimuing,
hunting, rhyning, @and whipt-playlog or chness vlaying.
The Yten commandmentes®™ of the system required that each
particivpant in it pray, defend tile church, siua ain,
fight for his ludy, engage 1n loyal war, defend wldows
aad orphans, defend the right, iravel, love God, &nd
observe the advice of true men.
It 1s likely that the first truly forward novement
in education of comparatively modern times began with the
porlod known as the Renalissance. The awakening of interest
in the present world, in emotional s well as intellectual
Tastors, ia the aporeciation of nature and of besuty, and
in fmorovements in all spheres of life gracduzlly was
acocomnlished, Progress wasg slow, thse procedure of ante
lyzing the »ast for directlion to the present and future
being the method in vogue at first. The procedurs of ex-
veriventing with present existing phenomensa arrived slowly.
Probably a major reason for eovhasgsis on liberal edue
cation in these early times and even as recently as the
eighteenth century was that little sprecialization wag
needed., The vast majority of all persons fell Into the
classes of gtatesman, merchant, and peasent, or other
semi-gkilled or unskilled labor, and the necessary knowle

edge and skills of the callings could be acquired quickly

1 E. ¥W. Enight, op. cit., page 110.
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in apprenticeship, making formal education in the speclalty
unnecessary. However, formal liberal education was enjoyecd
only by the few of the elite classes until fairly recent
times.

First tendencies toward specializatlon in education
are observed with the addition of law and medlcine to the
curriculum in the Late Middle Ages. As the sum total of
the world's knowledge continued to grow, it became evident
that everyone could not be exvected to master everything.
The world, once slmple, was becoming more and more complex.
The thirst for knowledge znd spirit of inquiry of the
Renaissance and the drastic societal changes caused by
the Industrial Revolution were largely responsible for
the trend toward vocatlonal speclalization and its empha-
sls in the curriculum. HNew professions requiring much
study and research appeared, and older professions grew
in scope and knowledge to the extent that they required
more training than that which could be lesrned in brief
practice. Fields such as medicine becBiif¢ so complex that
they were sub-divided into smaller divisions, and spe-
clalization was both needed and required in each division.
In 2 similar manner occupations and trades formerly en-
Joyed by one man were revolutionlzed with the advent of
machinery. Machines which could do separate operations

much more efficlently than man with his simple tools
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brought about the division of capital and labor and their
resultant problems. Agsenbly line techniques and the
division of lsbor demanded a large number of highly spe-
clalized skills,

With the need of vocational specialization becoming
so 1lmperative, it was Inevitable that higher education
would eventually emphasize vocational preparedness and
alight liberal educatlon, even in those institutions
specifically dedicated to liberal ideals.

Further slighting of general education can be credited
to the secondary schools. HMeny hlgh schools established
two programs, one for the future college student and one
for the student who did not plan to enter higher education.
The former program featured concentration in filelds which
would satisfy college entrance requirements and served
largely as pre-professional training. The latter program
stressed the development of the knowledge and skills
needed in some vocatlon vlammed by the student after
graduation. A broad, cultural educatlon was at best
& concomltant to these two programs: college preparatory
and vocational,

The elght-year study of curriculuml, commenced two

decades ago, presented evidence that students who had a

1 W, M. Aikin. The Story of the Eight-Year Study.
New York: Harper and Brothers, 1942,
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broad secondary educatlon, directed toward satisfying

the needs of present and future living, succeeded as well
in college study as those who had the pre-college cur-
riculum. These results have caused considerable contro-
versy in curriculum plsnning. The present-day trend in
secondary education 1s toward a broad, cultural, functional
program for the most part, with ovportunliy for sorne voca-
tional specialization for those who need or desire it;
however, many of the earlier programs are still in exisi-
ence,

The emphasls of the past few years on general edu-
cation in this country probably is largely a result of
the fallure to solve satlsfectorily the many soclal,
political, and economic problems of the present age,
German educatlonal philosophy, which has become promi-
nent in our country, has stressed the extension of knowl-
edge rather than the dissemlnztion of itl. There has not
been a favorable balance between these two needs of edu-
cation. The emphasis of the German educational philos-
ophy on research has resulted often in highly specinlized
education, with & lack of concern for problems of per-

gonal and soclal adjustment.

1 See in this connection: Bernard Phillips, "The
Humanities and the Idea of Man." The Journal of General
Education. 2: 129-137, 1948.
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Countsl, in a discussion of changes which have taken
place in our society in recent generatlons, mentlons that
our world, which at one time was small, and then became
large, is now once again small because of transportation
facilities. Our transportation being so swift, we can
no longer conslder any pert of the world as being very
far away, nor are we any longer protected by our oceans.
Domestieally, people in one section of our ovm country
can no longer lignore those in other sections. Thils adds
up to the fact that knowledge and understanding of all
peoples of the world has become vitally necessary, and
Increasing emphasis mugt bs placed on problems of coop-
eratlion,

Perhaps one of the strongest reasons for emphasis
on general educatlon in this country is that a democrecy
demands it. Demooracy can be completely realized only
if each person takes the responsibility for doing his
part as an individual and as a citizen; otherwise he
must be told what to do;, and the path 1s gradusally paved
for a dichotomy of dictator and vopulace. Democratic
behavior requires broad knowledge and understanding.

Special attention to the development of general

education programs began in the early 1930's, although

1l G. S. Counts, Education ané the Promise of
America., lNew York: The Macmillan Co., 1946, pages 7-13.
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strongest emphasis on such programs started in ths past
decade. Today many schools #re experimenting with a
general education curriculun, The curriculum, teaching
nethods, and administrative orgenization of the various
programs differ considerably. Host of these programs can
be considered still in the experimental stage, and will
no doubt undergo some revision, dictated by the results
of this education. Some of the instlitutions of higher
learning which cen be consldered as ploneers in general
education experimentation are the following: Columbia,
Harvard, Dartmouth, Swarthmore, Bard, Sarah Iawrence,
Bennington, Yale, Colgate, Michigan State, University of
Hinnesota, University of Florida, University of Chicago,
and the University of Wisconsin. ILocally, Kansas State
College, Baker Univergity, and Bethel College have intro-
duced vrograms recently.l

General education programs of the present largely
fall into one or more of the following divisions:
1) distribution requirements---required courses in
various areas, divisions, or departments; 2) comprehen-
sive survey courses---fused ¢ourses usuzlly grouped in
the categories of natural scienees, social sclences, and

humenities; 3) functional courses---courses dealing

1 Repeated reference to some of these schools and
thelr programs during the course of the present study
is for the resson that such schools are responsible for
much of the recent literature on general education.
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directly with practical real 1ife problems; 4) the "great
books" curriculun---a study of the great original works
in all fields; 5) individual guidance.l

At the present time-a true evaluation of the ap=-
proaches Just named would be inconclusive. 4 first step,
an analysis of the soundness of the curriculum and methods
in accordance with the desired outcomes of general edu-
cation, might be attempted, but this must be followed by
substantial data on the effects of the education on the
lives of the students themselves. Such datz is not at
hand at this time.

Some distinguishing features of the various approaches
to general education are worthy of brief mention at this
time.

Programs which utilize divisilon or departmental re-
quirements may be sound if broad coverage 1is required,
if there is sufficient cooperation between the areas,
divisions, and departments; and if there is some attempt
et integration of the various materials. It is likely
that these above conditions often are not met.

Comprehensive survey courses were organized for the

purpose of showlng the relationships among materlials which

1 For a discussion of these and other features of
general education, the following is recommended: Report
of the Harvard Committee. Ceneral Education in a Freo
Soclety. Cambridge: Harvard University Press, 1945,




21

formerly were taught as isolated subjects. When the
survey courses are successful, the material usually in-
creases in Interest and meening for the student; when
the courses are poorly orgenized and taught they may
result nmerely in the accumulatlon of isolated facts.

Functional courses, mentloned earlier, are an at-
tempt to deel with actual problems which occur or prob-
ably will occur in the lives of the students. In this
rrogrem the attempt is made to bireak down the barrier
between school studies and life outside of the school.
One common criticism of functionzl programs is that
some of the subjects Iincluded may not be worthy of
school time, and the materials may be acquired just
as efficliently through some other agency.

The "great books" curriculum, also mentioned ear-
lier, is & study of the great originals in the various
flelds. Students suprosgedly wlll learn to thilnk inde~
pendently and meke discriminating Judgments through this
method. Common criticisms are that the transfer of
learning from the originzls to present-day practiczl
problems cannot be guaranteed, and that the study may
be overly intellectual, possibly lacking in interest.
However, the value of direct contact with the great
original works, as against contact with leter revised
editions and writings zbout the original works, must

be recognized.



Individual guidance of'ten is carried on in connection
with certain courses. This is an attempt to recognize the
individual needs of students and give them assistance in
solving problems in the sublect concerned. Some uaniver-
sities and colleges have aids entitled "precepts."l These
precents, composed both of graduate students and professors,
each have a certain number of students to asslist in Indi-
vidual sessions., This service usually is required for all

freshmen and optional for sophomores.

History of Musiec in General Education

Music was included in the early Greek curriculum, To
quote from Cubberley, "Music, the literature and religion
of their own people, careful physical training, snd in-
struction in the duties and practices of citilzenship con-
stituted the entire curriculum."? However, the music of
the Greeks was consgiderably different in nature from
present-day music. The actual expression was in the
recitatlion of the poetry, the music being used as an
accompaniment and enhancement to this activity.

Early church phllosophy condemned 'music because of
1ts ability to affect the emotions. HMusic was permitted

in the churches, but was regarded merely as a means for

1 See in this connection: Colgate University, The
€olgate Plan of Education. Colgate Universlty: mimeo-
graphed form, page 1.

2 Ellwood Cubberley, op. cit., page 16,



more effective presentation of the snoken word. Care was
taken that nothing of an apparent emotlonal nature occurred,
and no Instrumental music was permitted, excevt as accom-
paninent to the singing.
The attitude of the church toward nmusic stemmed
from the early Creek bellefs about the modes of that
day. Certain modes were described as beling capable of
causing certain traits and emotional states. Such nanmes
as strong, coursgeous, sensuous, lagcivious, carnal, ex-
citing, and many others were used In connection with cer-
tzin modes, decisioas depending greatly on the plteh of
the mode. Although, as mentlioned previously, music as
known to the Greeks, was an important part of the curric-
ulum, only music practices which would help to develop
the virtues classed es desirable by the religlon and the
state were taught in school. Thus, it 1s understandable
why the church would be wary and susplcious of smmusilc and
greatly censor its use, nreferring to use it as little
as possible in order to minimize chances for corruption.
Since the church controlled education, music in
American schools was practically non-existent in the
first two centuries of settlement In this country.l Howe

ever, progress was being made 1n European countries.

1 The followlng present detalled information on the
bresent discussion: OGustzve Reese. HMusic in the Midédle
Apes. New York: W, W. Norton and Co., 1940; E. B, Birge,

History of Public School Music in the United States.
Philadelphia: Oliver Ditson Co,., 1937.




During the Middle Ages music in the churches developed
greatly. Also, the secular music of the troubzdours

and minnesingers was gaining in popularity. By the

tine of the settlement of the American Colounies, secular
muslc and serilous composers were flourishing in seversl
European countries,

A few singing socletles were formed in the Americen
colonies during the early eighteenth century, and thelr
main purpose was to luprove the quality of singing in
the church service., Formal education was concerned
chiefly with the "three r's" and a few other subjects
whose immediete practicality supposedly Justifiled their
inclusion in the curriculum.

Iater on in the colonies, by the early part of the
nineteenth century, the rigid attitude toward music be-
gan to relax; however, 1t was replaced by another oninion
which has done much to dlascourage music in general edu-
catlon. This opinion was that music participation in any
Torm requires a special talent or aptitude. If this is
not present, all attempts in muslcal endeavor are wasted.
This "all or none" philosovhy toward music has retarded
sonewhat 1lts study from the appreciatlon, avocatlon,
social, and mental and physical hyglene aspects, preva-
lent in music education today. The theory that the

study must be of a professional nature or not at all



has been herd to eradicate. It can be traced to the
Cermanic educatlional tradition, featuring specialization
in one's most talented endeavor and research to find
additional truths, but ignoring the dissemination of
that knowledge needed by &ll.

The work of Iowell lMason in the Boston schools of
the 1830's can be credited as an early attempt to prove
that music talent exists in most children, but in varying
degrees, Just as all other talents do,

Mausic in higher educatlon in the United States be-
gan to appear in the late 1700's.l Harverd and Dartmouth
were two of the [lrst schools to permit music. Hervard
students had a singing society by 1786, end some use of
"fuguing pieces" occurred sven earlier than this. Harvard
also formed an orchestra in 1808 which has lasted con-
tinuously to the present. Dartmouth formed e Hendel
Soclety in 1807. This orgenization was opposed to "fuguing
pieces" and wanted to cultivate higher tastes in musiec.
Frograms and orations on music were held frequently.

A1l music used by the above groups was of a religious
nature until near the middle of the nineteenth ceantury,

when some secular muslic started to galn admittence. It

1 Historical information on muslic in higher education
is from the following: E. V. Jeffers. HNugsic for the
General College Student. Wew York: King's Crown Iress,
1944, Vincent Jones. nusic Education in the Gollege.
Boston: C. C. Birchard and Co., 1949.
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is interesting to note that in 1835 Oberlin College an-
nounced a "Professgor of Sacred Muslc®; however, after 1842
the word "sacred" was deleted, thus showing & change in
attitude.

It is not definitely known what proportion of the
student bodies took part in musical actlivities, but music
of these times was not yet regarded 2s a sneclalized study.

In the last quarter of the nineteenth century college
enrollments started to increase greatly, and many new sub-
jects were introduced. Music now Joined the formal cur-
riculum. Some schools emphasized theory, history, and
musicology, while others emphasized performance, snd still
others stressed all of these. Thus, the emphasis on per-
formance exemplified by the Buropesan conservatories and
the studies in musicology of the contineantal universities
vere exerting an influence on Americen music study.

Music now was tending toward a speclalized, »nrofessional
study for the few, but generzl educatlon ideas continued
to prevail to some extent end music credit was allowed
toward the Bechelor of Arts degree, although there was
much variation between schools in the courses which al-
lowed this credit.

The various kinds of music appreciation courses made
their appesrance near the beginning of the present century.

Thesec courses spread rapidly until at the present time



many institubtlons of higher learning offer one or more
courses attempting to promote anpreciation in the generzl
student.

With the recent emphasls on general education, the
fused courses in the humanities were formulated, and
misic was glven a place in thils study. Scripps College,
Clarsmont, Californis, claims to have been the first
college to incorporate music in the required humanitles
courses, commencing this in 1923,

In connection with this part of the study, an at-
tenpt was made, through written communications with
leaders and scholars in the fleld of general education,
to disenver schools with outstanding vprograms of music
In general education. Results were helpful, and some
Information was ontalned which had not been found in the
literature on the sublect. Programs specifically directed
toward general educatlon are still quite novel, although
all of the programc reviéwed for the present study have
Incornorated music in the humanities courses or have
special music courses.

Two courses, one at Harvard University and one st
Baker Universlty, will be described here as revresentative
of present-day attempts at music in general education,

The former university has a course called "Music I, " which

offers an extensive view from the beginning of the Christian
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era to the present,l The class meets three times weekly,
twice for lectures, illustraztions, and demonstrations,
and once in small groups for discussions. Flano, phono-
graph, aand projector are enployed oftean in class meetings,
and much musiczal 1llustration is used. The piano 1s em-—
phasized, since there need be no interruptions of the
music and the muslic secms very real to the students.
Professors from other university departments lecture to
the class cn social, political, and religlous hackgrounds
of the eras under discussion. Listening »eriods &ppro=-
rriate to the period under discussion sre held outside of
class, A syllabus containing ell technical information
needed in the class 1s presented to each student at the
beginring of the semester. HNaterial 1s presented in
chronological order. Tests are gilven from music not
known to the students. All questions are based upon
factors or qualitles in the music itself.

Beker University? offers music in & fused course
entitled "Man and the Pine Arts," whicharries four
semester hours of credit, two each semester. The history
and development of architecture, painting, sculpture,

graphic art, and music are traced, with emphasis upon

1 A, T. Davison. "The Humanistic Approach to the
Teaching of Music." Volume of Proceedings of the Musgic
Teachers Hationsl hssoclation., LU3: 67-79, 1S4G,

2 R, C, Stutzman. A Status Revort of Man and the
Fine Arts—--i General Education Course et Baker University.

Unpublished mesters thesls, Unlversity of Kansas, 1951,
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the place of the arts in men's social development, and as
little consideration as possible of the more technical
details of these arts. The lecture method 1s used. The
chronological approach is used, &and generous use 1s made

of audio and visual aids in reference to artist and con-
vosers. lLectures also attempt to lIntegrate the arts with
historical, political, and sociel factors of the periods
under consideration. Interest appeal is made a major fector
in the choice of materials. Students must do wlde outsilde
reading in this course. The course 1ls required of all
students who do not pass an entrance proficiency examl-
nation in the arts., The tests in the course are mostly

on factuzl kunowledge and of the multiple choice type.
Occaslionally, students are required to write an essay
without reference to notes during c¢lass time. The tests
and essays, plus notebooks contalning reports of listening,
concerts, outside reading, and the like comprise the evalu-

ation used in this course.

Thus, it has been observed that music in enclent times
was a part of general education. Iater, music virtually
disappeared from the formal curriculum; when the church
attitude relaxed somewhat, music agaln appeared in higher
education, and wes regarded for a few years as a non-
speclalized activity, consisting mainly of slnging so-

cieties. After the inclusion in the curriculum of the
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more technlecal and advanced courses, the trend was toward
gpecialization; however, recent emphasis on general edu-
cation has brought about increased interest concerning the
possible values of music study for the general student,
Today's progranms are of two main kinds; the course which
attempts to integrate all of the arts, and the course
which is primarily concerned with music, but brings in
other factors as they apply to the matter =zt hand,

One criticism of the integrated arts course 1l1ls that
rarely does the student receive a sufflclent foundation
in any one of the arts. It is necessary that elther he
receive enough education through such a course to meet
his needs and abilities, or that he be sufficiently stimu-
leted to continue his studies in one or more of the fields
of art. This weakness often is alleviated by offering one
or more advanced general courses in the arts or humanities.
The major wvalue of the integrated course is that the re-
lationships of the arts can be shown, perhaps resulting
In increased understanding and interest in all the arts,
and thug, a broader cultural background.

Individual music courses designed for the general
student have not as yet achieved universsal recognition
for worth. According to the literature, a major fault
lies in teaching methods which result either in an un-

interesting, watered-down, mis- or non-directed listening
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course, or, to the opposite extreme, in a course crowded
with technical knowledge not needed by the general con-
sumer of music. However, the fact that music appreclation
courses are so numerous is at least & sign that the desire
to provide music education for the general student is pres-

ent.l

Statement of the Problem

Recent emphasis on the importance and needs of gen-
eral education suggests that all institutlons of higher
learning re-direct effort toward the realization of the
deslred outcomes of general education. One feature of
such effort is the determination of the contribution which
each subject of the curriculum can make toward the reali-
zatlon of these desired outcomes. If musical experience
can contribute in any manner or degree toward the reali-
zation of the needs and goals of general education, the

nature of such experience should be determined.

Need for the Study

The problem of music in general education has been
largely one of ovinion and inadequately guided practice.

Opinion, to be of definite value, must be substantiated

1 HMusic eppreclation courses will be treated more
in deteil in Chapter II.
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by evidence. A few attempts have been made to verlfy
certain opinions by objective evidence; however, no
studies have been dlscovered in which a list of criteria
for music in general education has been explicltly formu-
lated from existing related evidence. Such a procedure
is one of the necespary first steps in evaluation end

curriculum plaming.

Purpoge of the Study

The purpose of the present study 1s to determine
criteria which must be satisfied for the thorough reall-

zetion of the contribution of music to general education,

Method of the Study

1) Presentation of literature related to the study

Representative selections from literature con-
cerned with the subject of music in general education
will be presented for the purpose of showing the various
issues in the fileld, together with some of the opinions
and data comnected with these issues.,

2) Determination of the desired outcomes of general
education

Reading and study in general education will be
undertaken for the purpose of determining the desired out-

comes or objectives of general education,
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3) Determination of the contributions of music to
general education

Reading and study in the various fields of musical
experience will be undertaken to discover qualities or
features in music which appesr to have a relationship to
the desired outcomes of general education. Only those
features which are supported by adequate evidence will
be retained. Such evlidence must fall into the following
inter-related categories: (the results of) &) practical
application or use; b) directed observation; c) controlled
experiment; 4) scholarly opinion.

L) Determination of the criteria for music in general
education

A crosshatch dlagram, which will give visual rep-
resentation to the possible areas in which musie contributes
to general education, and which will zlso help to focus
attention on possible relatlonships, will be constructed,
The criteria for music in general education will be deter-
mined from the relationships evlident in the crosshatch and
from the evidence in support of the features of general

education and masice.



CHAPTER II
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CHAPTER II
RELATED LITERATURE: WMUSIC
IN GENERAL EDUCATION

Ag stated in connection with the need for the study,
no studies have been discovered in which a2 1list of criteria
for music in general education has been formulated from
related evidence; however, numerous artlcles, as well as
a few theses and books, have apreared in recent years on
various phases of music ia general education,

Sources clted have been gelected with the purpose of
presenting several lasues involved In muslc in general ed-
ucation in order to show the complexity of this problem.
Accor@fngly, the literature falls, in a general mamer
end with some overlapring, into the following four classi-
fications and is presented resypectively in this manner:

1) ceriticisms and suggestions for music aporeciation
courses; 2) teaching experiments in music avpreciation;
3) integration of music with other subjects; 4) philos-
ophles of music in generzl educatlon; teaching, adminis-
trative, and organizational problems of music in general

education.



Criticilsmg and Suggegtions for Musilec Aopreciatlon Courses

Hansonl points out that many students recelve the
bachelor of arts degree although they have recelved little
or no understanding and appreciation of the arts. They
usually have fared better in the sclences. He also states
that the appreciation courses In music are usually taught
by the youngest, least-experienced, lowest-saleried member
of the staff, although adecguate, successful teaching in
appreclation demands great background and teachling experi-
ence., Hanson also emphasizes the need of much expensive
equipment, such as records, recording equipment, gcores,
visusel alds, listening rooms, and vractice rooms, and the
difficulty of obtaining a vlace for these in the budget.
In regard to teaching for appreciatioan he believes that
knowledge of the history and background of the musle and
of definitions of terms and styles is importent, but will
not result in comnlete apvreciation. "In music this basic
problem is concerned not with hlstory, not even with aes-
thetics, but with the sensitizing of the ear to an aware-
ness of the elements which go together to make music."?
An appreciation of the medium itself is the most imoortaent
factor, and can be geined by careful, and sometimes repe-

tltious, listening to and studying of rhythm, melody,

1 Howard Hanson. "WMusic in the Liberal Arte College."
The Journzl of Generzl Education. 1: 156-159, 1947.

2 Howard Hanson, op. clt., page 158.
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harmony, and form, in thils respective order, and in musi-
cal settings ranging from the simple to the compnlex.

Davison offers in this same connection & picturesque
deseription of nmusilec appreciation courses as they have
been known in the past and perhaps are too often known
in the vresent.

Courses in music history and eppreclation were often
miniature rest cures where the college behemoths--the
crew men and the football players--relaxed thelr weary
muscles, listened absently to the instructor's re-
marks, were moved by the sound of music to drowsy
contenplation of the outdoore, and finally took asylum
in the oblivion of deep sleep.dl

Davison states that there has been too much studying
"about" music and not enough experience "in" music. He
emphagizes working from music and with music and using
copious musical illustrations.

Jones expresses the following: "The future type of
course should aim at an eventual appreciation of what ac-
tually transpires in musiec, a recogaition, classificatlon,
and analysis of musical effects."2 Jones, however, does
not ninimize the need of some blographlcal and other re-
lated material. He states that the aim of a general course
in music literature should be an acquaintance with repre-

sentative works of each imvortant epoch in music history

Presented in the various medizs of musical expression.

1 A, T. Davison, op. cit., page 68.
2 Vincent Jones, op. cit., page 192.
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The following procedures ars indicated: recognitinn of
themes and rhythms, incidental historilical and blogravhical
data, individual reactions in reference to enjoyment: and
reasons for opinlons, and some individual reseearch along
lines of special interest. Attentlion will be centered
also on the phases of rhythmiec, formal, melodiec, harmonilc,
descriotive, and plictorial elements. Also some attentioan
will be given to the prhilosophical bases of certain types
of music. Jones also discusses three methods of presen-
tation which he o¢alls the logictl, chronological, and
vsychologlcal approaches. He polants out the stroag aand
wealk nointsg of each of these.

Thompson some years ago reailized the fallecles and
shortcomings of music apvreciation courses as they usually
were conducted:

In a History and Literature or Appreclation coursge
of a sadly famillar sort, the teacher enters the
classroom, calls the roll, returns quilz-pepers,
and announces the next assignment. Theese prelimi-
naries over, & fow glittering generalitles, a few

'facetiae!, a few 'storles' about the music {usu-

ally invented after it was written), one or two
popular ovnlnions, time-tried and safe, and the
claess 1s under way ! Biogravhical detalils of the
muslclans are cut to 2 minimum. References to the
formsof the music are passed over gingerly, as 1f
the technical aspects of composition were a subject
which could hardly be broached without losing con-
verts to Music and jeovardizing the enrolment in

in the course. After saylng everything whlch seems
to him vertinent, the teacher turns to the musical
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illustrztlions. The nawkishness and insinidity of these
courses are often irritating to students.l

Blehm? deslgned five study units on the music of con-
trasting types of compositionsand composers, these units
starting with the famillar and proceeding to the more un-
familiar., Students learn how to use melody, harmony, and
rhytha from studying these factors in the music of the
various composers. Development of understanding is fos-

tered through a study of controversial issues.

Teaching Exveriments in lMusic Avpreciation

Soule3 conducted an experiment at the Teacheras Col-
lege of Connecticut, New Britain, Connecticut, during the
winter term of the year 1949-50, The purpose of the ex-
reriment was to discover whether or not participation in
string, woodwind and brass combined, and vocal ensembles
in general. All students were required to teke music ape

preclation for one quarter and the experimental groun was

1l Randall Thonmpson. College MNusic. New York: The
Macmillan Co., 1935, vage 72.

2 R. I. Blenm. A Plan for Develoning Music Aovreci-
ation on Senior Hignh School level. Unpublished masters
thesls, University of Kansas, 1946.

3 R. C. Soule., A College Course in Huszsic Avvreci-

ation Through Particivetion. Unpublished doctoral dis-
sertation, Teachers College, Columbia Universlty, 1950,




chosen 2t rendom from this class., All members perticipated
for @ few weeks in each of the ensembles, played a short
time on each of the instruments, and conducted the ensemble.
Practice rooms were provided for use outside of class perilods,
and some extra instruction on teclhmniques was gilven. During
the class periods easy arrangements of tuneful material
were played and discvssed, with recordings being made of
the remarks and reactlions of class members. During the
last few weeks of the quarter some listening periods inter-
vened between the performing perlods. The criteris used
for evaluating the results of the training were interest,
awareness, understanding, and initlative. Results on all
of these were quite high in regard to instruments and voiccs,
although not as high on the larger forms and meanings,
caused, in part at least, by the short duration of the
course. Enthusiasm in general was high throughout, evea
though verforming skills naturally wers at a low level and
the music did not sound very satisfactory. Those with the
least musical background received the most velue from the
course.,

Stovherl organized an experimental class in the

Thibodaux Elementary School, Thibodaux, Louisiana, The

1l M. T. Stopher. A Course in lMusic Anpreciation.
Unpublished masters thesis, University of Kansas, 1949,
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class was comprised of 28 members of both sexes, from 12
to 16 years of age. It met for one semester, three times
weekly, each period 45 minutes in duration. Student back-
grounds were determined by preliminary questioning of all
students. The method of teachling was highly individualized.
An ettempt was made to start with the individual and his
background and increase his apopreciation by increasing his
understandings and knowledge of musical phenomenza. Phono-
graph records, piano, class singing, demonstrations, and
discussions were utllized. At the end of the course an
exanination was given which measured factual information
for the most nart. Results of the entire course seemed

to be quite favorable.

Kestonl endeavored to determine which of two teaching
nmethods was the most effective in teaching music apprecia-
tion. For the experiment, which lasted an entire school
year, one hundred and forty-seven Jjunior and senior high
school students of the University of Minnesota High School
were divided into three experimental grouns and three con-
trol groups. The control grouos listened to phonogravh
recordings of classical muslc without any comment by the
teacher other than the announcement of the music to be
heard, The experimental groups listened to these record-

ings and, in addition, were subjected to lecture material

1 M. J. Keston. "An Experimental Evaluation of Two
Different Methods of Teaching Music Appreciation.” The
Amerjoan Psychologist. &4: 289, 1949. (A summary pre-
Sented at the program of the fifty-seventh annual meeting
of the Americen Psychological Association.)
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designed to arouse interest in the music to be heard. The
following tests were administered at the bvegimming and end
of the school year: Keston Huslec Preference Test, Keston
Music Recognition Test, and the Oregon Muslc Discrimination
‘Test. Information also was gathered from I. Q. tests,
grade polint averages, soclo-economic ratings, Seashore
Measures of Musical Talent, Kwalwasser Test of Muslc In-
formatlion and Appreciation, and the Kwalwasser-Ruch Test

of Musical Acrcomplishment. Analyses of covarlance were run
between the final music preference test scores of the ex-
perimental and control groups. All othsr variables were
held constant or elinminated statistically from the study.
Results revealed a significant difference between the ex-
rerimental and control groups, with the method of instruc-
tion which utilized lecture material in conjunction with
the recordings vroving superior to the method which uses

recordings without comment.
Integration of Muslc with Other Subjects

Williams points out some of the relationships between
music and other subjects. "The educational objectives for
example of the voice teacher are strikingly simllar to those
of the English or Speech teacher: dictlon, enunciation,

communication of mood and meaning, analysis of text."l

1 T, W, Williamg. "The Influence of General Education
on Musiec Curricula." Volume of Proceedings of the Musie
Teachers National Association. U43: 80-84, 1949,
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He further points out the relationship of acoustics. or

the physlcs of sound to the natural sclence field, and the
possibilities of relating composers and their music to
political beliefs and social gystems of the time and place.
Beethoven and Shostakovich were used as examples., Willliams
also maintains that we need to develop more music teachers
and students who are able to think in terms of thelr re-
lation to the basic problems of the world in which they
live,

Wheelwrightl discusses three methods for presenting
music In general education. One method is the music ap-
preciatlon course. Another method consists of including.
music in a humanities course and presenting unrelated
lectures on phases of the different arts. The third method
conslists of having related, integrated lectures and dis-
cusslons on phases of the different arts, supplemented by
extra listening time outside of class.

Dickinson? mentilons that a primary purpose of including
music in & humanistic course of study is to establish the
relation of music to the other humanities and to show that

1ts quality as a study and that many of its techniques are

1 D, S. Wheelwright, "Husic in the Humanities."
Volume of Proceedings of the Music Teachers National
Agsocliation., &41: 87-93, 1947.
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one with those of the other humanistic disciplineg. He
also enphasizes the importance of the cultivation of the
"aesthetic experience, " an inner transformation on the
vart of the student from an unfocussed to a focussed apr-
tistic sensibility."l He states that the general student
must grasp the meaning of the principles behind the tech-
nical phenomena. One major goal of this student is to
learn to hear a wlde range of music with discezument.
Stutzman? made a status report on an integrated fine
arts course at Baker University. Thls course, "Man and
the Fine Arts," traces the history and development of
archltecture, painting, sculpture, graphic art, and musie,
with emphasis upon the place of the arts 1n man's socilal

development,

Philosophies of Music in General Education;

Teaching, Administrative, and QOrganiza-

tional Problems of Music in General

Education

Jeffers3 made a study of the evolutlon of music for

the general college student. This was accomplished by

1 G. S. Dickinson, op. c¢it., page 47.
2 R. C. Stutzman, op. cit.
3 E. V. Jeffers, op. cit.
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making a detailed study of the programs, vast and present,
of Haryard, Oberlin, and Vassar, since these schools have
been ploneers in college music and have exerted strong in-
fluence. The beginnings of muslc study and muslc socletles
in college l1life of the eighteenth century are dlscussed,

as 1s also the slow growth of music depertments. The advent
of study for the development of highly speclalized per-
formance 1s shown to be an influence of the European con-
servatory. Musgsicological studles are credited to the in-
fluence of the continental universities. The problem of
credilt for applied music, as well as for other musie, 1is
touched upon. dJeffers lists the following philosophies of
music as reasons for music study by the generazl student:

1) morals; 2) mental discipline; 3) therapy; &) culture;

5) record of civilization; 6) leisure time; 7) integrated
study.

The MeGrath Report! includes in its six objectives of
general education the following: "....4) to increase the
students awareness of beauty and his desire to create it,
5) to cultivate hablts essential to vhysical and mental
health."2 1In discussion of these points the report states

that appreciation of beauty demands both an awareness of

1 E, J. McGrath, et al., op. cit.
2 1TIbid, page 23.
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this quality and a desire to create it. The opinion is
that at present little is dons in general education to
satlafy these requirements, especially the latter one,

In regard to point 5), music is consildered as a means of
maintaining an emotional balance and high s»iritual life,
The balance of emotional tension and serene mental atti-
tude uill replace to a great extent the intense meterial-
istic cravings of the typilcal poorly adjusted individual.
Further emphasis 1s placed upon this point because of the
increase of leisure time through the past several decades,
The report states that truly worthy, satisfying activities
must occupy much of our leisure; otherwise boredom, frus-
tration, and conflict occur, and we may face & degeneration
analogous to that of the pleasure-loving Romans,

Beloof stresses the luportaence of regarding musio in
general education as 2 means for developing versonality
and character. He mekes the following suggestlon for the
musle teacher: "It means that he must turn from the idea
of producing either music producers or consumers to the
production of soclal intelligence and personality adjust-

ment through musical experiences."l

1l E. R. Beloof. HMusic in General Education For
Teachers. Uanoublished doctoral dissertation, Teachers

e = Y

Coliege, Columbia University, 1950.
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Beloof presents the following list of opportunities
whlch nuslec offers for the development of personality and
character:

1) The wide range of posgibilities for creative or
emotlional particivation, passive to intense, indivi-
dual to large group, and untrailned experimentation
or exploration to virtuosity. 2) The wide range of
possibilitles for groun experience, varying from the
ideal situation of a small group, held together not
only by & common rmusical Anterest but by friendship
(group polarity) to the large groups which are really
2 complex of sub-groups held together by an interest
in musical performance. 3) The expansion of the
periphery of the personality through the sirmltaneous
gensitization of the individual with the provision
of an outlet for the emotional energy thus created.
L) The opportunity offered for the development of an
interest which may be satiefying at any age. 5)
Power drives which may be realized or sublimated in
& soclally desirable way through technleal mastery
of & musical instrument. 6) lLeadership, and other
evidences of maturatlon, such as acceptance of re-
sponsibility, which may be developed from the group
experiences. 7) The possibility of a person B-
chieving social status through his musical ski11l.l

The author also lists the following activitles for
general education, especlally appropriate for the future
classroom teacher: attendance at concerts, recitals,
lectures about music, community singing, musical per-
formance and exploration, musical aptitude test, musical
dramatics, folk songs and dances, listening to radio and
records, and some musicology and theory taught in a

functional mannepr.

1 E. R. Bsloof, op. cit., pages 76-77.
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Groutl stresses the place of musicology in the edu-
catlon of the undergraduate student, defining musicology
as an understanding of the meny oroblems surrounding the
music. Optimum appreciation demands this in music educae—
tion. The esuthor expresses hils viewpoint:

But the enjoyment of nusic is not merely a matter of
sensatlons and emotions; it is this, of course, but

it 1s also a rationsl activity. It increases with
increase of knowledge. And my plea is simply for more
of the kind of education in college thaet is azimed at
the fuller enjoyment of music through fuller knowl-
edge of muslc in every one of its aspects.?

Grout lists three steps or procedures used in the ac-
quisition of & knowledge of music: 1) experience--singing,
rlaying, listening; 2) anslysis--discovery of what and
how the music 1s mede; 3) synthesis--relating the music
to other music, to other srts, to present and former periods
of civilization, and to any other feasible medium,

Sternfeld? reiterates the frequently-voiced opinion
that the humanities have been losing cut in education, and
that we must fight to balance humane against mechanicel

values. He mentions that most general students enter col-

lege with less literacy in music than in other subjects,

1 D, J. Grout., "lMusicology and the Undergraduate
Student." Volume of Proceedings of the Music Teachers
National Association. 38: 190-199, 1944,

2 D. J. Grout, op. cit., rage 196,

3 F. W. Sterafeld. ™"Music As A Humanistic Study."
Yolume of Proceedings of the Musical Teaghers Hational
Association, 43: 85-92, 1949.
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thus necessitating an slementary approacin to music. The
author believes that another confusling ltem 1 college
muslc is the cifference in opinion concerning what the
qualifications for a college music teacheor should be.
Preferences range from specialized performors of conserva-
tory caliber aad education to music scholars with a broad
education. Thus, 1t is difficult to stubilize music fac-
ulties tlirougnout the country. Sterafeld mainteians thot
the objective in musical literacy for thc general student
1s the grasp and Judgment of style. Stylos shiould be
conipared noth to those of countemporary aad historicuol na-
ture, and some integration vwith hlstory cad litcrature
should take place in thls process. laying and singlag
should we part of the progrem for the general student.
Applied music justifies credit if the style, form, end other
factors of the music are studied and applicd in musical
activity. The author suggests that in learning composiltion
the student first analyze styles and forms, imitate, then
originate,

Firebaughl also points out some theories and practices
which create difficulties in determining the philosophy of
the music department in higher education: 1) there is a

restrictlion on which music courses can be counted toward

1l J. J. Pirebaugh. "Music in a Ilberal Arts Cur-
riculum.” Musical America. 69: 35, 1949,
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the liberal arts degree; 2) applied music is regerded as
a technique rather than an intellsctual discipline; 3)
nusic is undiscliplined and non-intellectual because it
is highly emotlional. In regard to the last poiant, Fire-
baugh states that this oriticism is not valid, since it
is never applied to literzture, poetry, znd other hignly
erotional arts. The author offers some suggestlions worthy
of note for the teacher.

(The teacher rmst) undertake the very difficult task

of trying to specify in words the complex synthesis

of feeling and idea 1ln a good musical compositlon.

At its best, this effort can produce critical results

of & high order--Intellectual perceptions quite &s

acute as those precipitated by discussions and a-

nalysis in any other fleld. The critical activity

at its best can develop both the intellectual fac-

ulties and the emotional awareness of the students.

The teacher's own contribution, however, 1s less

important than hils success in enshlling the student

to express his own attitudes.l

Hauptfuehrer2 emphasizes the lmportance of partleci-
pation in musical performance for the liberal arts col-
lege student. He expresses the view that many insights
and appreciations may be gained through performsnce which
cannot be gained through listening. The avocational value
of some degree of performance ebility also is mentioned.
The author says that the general student should cover as

much literature in as many styles and periods as possible.

1 J. J. Firebaugh, op. cit., page 35.
2 George Hauptfuehrer, op. cit.
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Much of this &lso can be done 1n nerformance as well as
listening perlods. The chorus and instrumentel groups
should make thisc & nmajor oblective.

Langl peintalins, &s meny others have dons, that higher
educetion has done qulte well in educeting the nusic stu-
dents who are speciallzing In this art, but has failed in
the muecic education of the non-specisalist; in addition,
many libsral arts colleges have treated nusic s music for
the specialist, which is not in accord with the purpose of
the liberal arts philosophy. He also mentions the Cisgen-
B8ilon and lack of unity &nd purpose in the nusic depertments
themselves, bringing ovt the point of the differing views
of the performing musician and the musicologist. The author
advances the opinion that in studying music in humenistic
education the procedure should be to awsken interest first,
and then lead the student to the experience of beauty in
art and subseauently to its understendling. He stresses the
inportance of knmowing 211 of the cultural background cone-
cerning the music.

Velentine? presents the opinion thet one of the main
reasons that muslic has received so little attentlon in a

liberal arts progrem is thet the musicians involved in these

1 P, H. Leng, "Music and the ILiberal Arts College."
Volume of Froceedings of the Music Teachers National Agsocla-
tion. L2: 32-4%, 19L8.

2 Alan Valentive. "Music and Reconstruction in Ameri-
can Education.”" Volume of Proceedings of the MNusic Teachers
National Association, ¢ 17-25, 1946,
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programs have been slow to face the issue, The question

of whether music teachers are primarily musicizns or edu-
cators again comes to the fore, &s do also the questions

of whether music 1ls & study or a creative art, and whether
credlt toward a degree should be given for technical

mantery, The author brings forth the interesting obser-
vation that an outstanding weakness of the music profession
1s the fact that there arse so many branches of the profession,
and there are no set criteria for educatlion and proficiency
which qualify e person to be celled a musician. Valentine
points out that law and medlcine are outstanding professions
largely for the reason that they have required high standards
in acquiring knowledge, have mainteined high standards in
rractice, and have strong nationul organizations,

Weleht contrasts the purposes of llberal arts musical
education against those of conservatory education. The pur-
pose of the former is to develop musical culture, other=-
wise known as appreciation, and the purpose of the latter
18 to develop competent performence and other professional
aspects of music, The author asserts thzt musliec courses de-
8igned to lead to appreciation must center around music liter-
ature in nuch the same manner that coursee in other fields

center around the literature, English llterature is mentioned

) 1 R, D, Welch. "Husic Depsrtment and Husic School."
Lmerican associstion of University Professors Bulletin,

361 276-289, 1950.
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as an example. A suggested liberal arts program includes

a course in Introduction to the materiels, forms, litera-
ture, and history of music (deduced from musical experience),
some harmony and counterpoint (to serve as language and
vocabulary), courses in historical periods (to develop
awareness of critical, phllosophical, and aesthetic ques-
tions), first-class provisions for listening to music, and

a few hours of applied music (to help contribute to musi-
cal literacy and appreciation of the mediums of musiocal ex-

pression. )

In summary, the opinlons and ideas expressed in the
course of this chapter can be classifled in eight ocategories.
Any addltional related discussion will appear after the dis-
cussion of the eight points,

1) The bachelor of arts degree may be received with
little knowledge of the arts.

The tendenoy toward speclalizatlon and narrow cur-
riculum of some liberal arts institutions was dlscussed
earlier. The fact remaing that the arts, if used in refer-
ence to fine arts, may be neglected in meny liberal arts
courses,

2) Music appreciation courses have been very ineffective.

This opinion, quoted from several authors, applies

o most of the courses of the past and also the present. The
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muslc appreciation course 1z the standard offering for the
non-speciallst in most instltutions of higher education.
Major eriticlsms are that often no attempt is made to in-
crease awareness and understanding of musical phenomens,
vital factors concerning the muslc and its background are
not brought out, integration with related materials in
other flelds is slighted, a2nd necessary technical elements
of the music are ignored, resulting in an insipid, watered-
down course, boring both to student and teacher,

3) True music appreciation can be gained only if

the student galns awareness and understandings

of the music itself,

This oplnion 1is presented as a reaction against
the course which spends too much time on material "about®
music, and neglects experiences "in" music. Although the
former may also alid in increasing appreciation, it is not
the vital element. A knowledge of the elements which
comprise music, such as tone, melody, rhythm, harmony,
form, and style, studied in thelr natural settings and
in a logical menner, are regarded as necessary for ap-
preciation,

4) Participation in listening, analysis, and per-

formance all can aid in the development of ap-
preciation.

Most students in a general music course will spend

most of their time in listening to music, and in analysis
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and discussion of the musle and musical effects. Data in
thls chapter supports the view that listening is more mean-
ingful when correlated with lectures, analysis of the music,
or related material than when listened to without these
activities. However, data also are presented which show:
that participation in music performance, even &t a very
elementary level, increasesd the appreciation of the partioci-
pants. A wide variety of instruments was covered. Those
who already had baslc knowledge of most of the instruments
expressed little gain in appreciation. The fact remains
that a first-hand experience in an activity usually will
lead to some understandings of this activity which could
not be gained in any vicarious situatlon. Thus, the value
of some playing and singing for the general music student
is evident.,

5) A kmowledge of all significant factors related to
the music may enhance appreciation of the music and
also serve as an ilntegration with related fislds.
Knowledge of the significant related factors to the

music, &lthough not in itself capable of bringing about com-
prlete appreciation, helps to glve meaning to the music and
lnecreagse the understanding of the entire musical situatlon,
thus adding to the appreciation.

6) Creative activity may aild in the development of
appreciation.

The complete aesthetic experience lnvolves a de-

8ire not only to listen to or perform music, but also to
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create it., It is possible that some elementary education,
might be fitting in general muslc classes at higher levels.
7) Music is needed for aid in the maintenance of
emotional balance, soclal development, and satis-
fying use of leisure time.

Music posslbly may be & balancer of tension in the
body. The physical exertion involved in muslcal performance
may also have value as an outlet for energy. Most musical
activities are group activitles. It may be possible that
enjoying & common musloal experlence may enhance group
feeling, sociability, and, in general, improve the social
adequacy of the participant. The humen race now has more
lelsure time than in earlier generations. It is necessary
to have some satisfying activlities for this leisure time;
otherwise boredom and frustration will result. Muslc can

be a worthwhile contributor to these leisure hours,

8) There 1s a lack of unity in the philosophy of
music and music departments in higher education,

It is interesting to note that the music teachers
themselves may be reluctant to face the issue of music in
general education, many possibly interested in muslec only
ag a professional study, and considering music for the
non-specialist as of relative unimportance. Also, there
1s a lack of stabilization in what the education of a
music teacher in higher education should be. Cholces

range from highly specialized performers or theorists to
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muglcal scholars with a broad educational background.,
Another controversy exists on how much, if any, applied
muslc 1s sultable for the non-speclalist and can be

counted toward the bachelor of arts degree,

Throughout all the discussion of music appreciation
no formal definition of the wor&"appreciation" has been
given, Inference in some instances 1s that the word is
nore or less synonymous with "liking" or "enjoying.®
At other times the factor of understanding seems dominant;
however, majority opinion infers a combination or inter-
action of enjoyment and understanding.

The essential procedures for teaching music apprecia-
tlon have heen mentioned frequently in the literature, and
are sumnmarized in the above points; however, it 1s possi-
ble that these do not cover all of the possibilities.

Many people seem to receive considerable emotionzl satis-
faction from certain music and know nothing about the
intrinsic and formal factors of this music. A knowledge
of the latter may increase thelr aporeciation and enjoy-
ment of the music, but again 1t may not do so in all in-
stances. The same may be said of a knowledge of the back-
ground and related factors to the muslc. There evidently
are some factors which influence tendencles toward certain

musical preferences which have not been enumerated in the
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foregoing discussions. Further study on the nature of
musical preferences is necessary for enlightenment,

At no place in the literature covered for the present
study has an attempt explicitly been made to set up a
llst of criterisa, the attributes of which must be satis-
fied for a thoroughly acceptable program of music in
generel education. Reports on general education tend to
£light muslc somewhat, and as indicated previously, many
muslicians may not be seriously interested in general music
education. The exploration and ploneering in the fleld
has been in the hands of the few, and some of these are not
musicians, but administrators and educators in other fields.
The question of what music can contribute to general edu-
catlion and how this contribution can be reallzed is as yet
undecided, The present study hopes to contribute to the

answer of this question.



CHAPTER III
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CHAPTER IIT
DESIRED OUTCOMES OF GENWERAL EDUCATION

The purpose at the present stage of the study 1s to
dlscover all possible objectives or desired outcomes of
general education; accordingly, literature on general ed-
ucation was covered in en attempt to find these desired
outcomes. The six polnts which are stated and discussed
in this chapter, although formulated by the writer, are
actually the result of opinions, expressed or implied,
in the literature on general education.l

The question naturally arises as to the validity of
the choice of desired outcomes. An analysis of the liter-
ature disclosed that there is very little controversy
over the desired outcomes of general education. All of
the concepts stated and discussed in this chapter appear
to be agreed upon by most authors and agencies, elther by
direct statement or inference, and no ideas which cannot
be included within one or more of the six desired outcomes

presented in this chapter were mentioned by the majority

of authorities.

1 The bulk of the literature examined was published
in the years 1945-1952 inclusive. The phllosophies and
programs presented in the few earlier works contaln nothing

which is not presented, summarized, or extended in the
later works.
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The six statements of desired outcomes of general
education which follow are not listed in order of impor-
tance or any other set order. All these concepts are re-
garded &s necessary for complete general education, and
any minute differences in importance, if such exist, will
not be gilven consideration in this study. After the state-
ment and brief discusslon of the general nature of the
desired outcomes, each concept will be re-stated and dis-
cugsed. Elaboration and documentation is presented to
verify the desire and need of the concept, 2nd to offer
other pertinent information to the subject under discusg-
sion. For the most part documentation presented in this
chapter represents the opinions and findings of authorities
in the matters under conslideration.

The six statements of the desired outcomes of general
education are:

1) General education should result in the ability to

make logleal judgments through the processes of
reasoning.

2) General education should result in adequate command
of the basic non-vocational skills needed in deally

living.

53) General education should result in the ability to
engage in competent participation 1in social and

political affalrs.
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k) General education should result in adequate funo-
tional knowledge of the physical and biological
lawg and Anformation needed far competency and
satlisfaction in daily living.

5) General education should result in conscientious,
intelligent application of ethics to personal and
soclal matters,

6) General education should result in an emotionally
sound and satisfying life.

Controversy in the field of general education largely
is concerned with the problem of approach, which was dis-
cugsed in Chapter I. There 1is a philosophical position
which denles that emotion should be given special conslder-
ation in education. Higher learning is concerned mainly
with the development of the Intellect. Other factors are
left to agencies outside of the school. Therefore, this
opinion would tend to minimize, eliminate, or revise the
sixth deslired outcome dlscussed in thls chapter. However,
the foregoing opinion seemingly occupies & minority posi-
tion at the present tire, so the sixth outcome is retained
in the present study..

In formulating the desired outcomes of general edu-
catlon used in the present study 1t was imposslble to make
complete separation between a2ll of the various statements
of these objectives. For example, statements 1), 5), and

6), which emphasize techniques, skills, and attitudes nec-

essary for learning, or acceptable behavior, naturally would
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be applied to the other three points, 1n which abilities

are emphagized., Mention also must be made of the fact that,
although the outcomes have been broken down to fairly spe-
cific concepts for the purpose of discussion, in educational
practice they would be, for the most part, developed in
various degrees and combinations of fusion,

Ezch outcome of general education should be regarded
as highly flexible, allowing for a tremendous range of in-
dividual differences and needs., Also, it should be kept
in mind that individuals vary greatly in the extent to which
they can satlsefy certain outcomes, and in the method and

materlals needed to reallize these outcomes,

Statement and Discussion of the Desired Outcomes

of General Education

1) General education should result in the ability

to make logical Judgments through the processes

of reasoning.

A vital need for the satisfaction of thils concept
1s that the ability of &ll persons to perform independent,
eritical thinking on a level congruous with intelligence
and education is & requirement for the functioning of a
democracy, our chosen way of life and form of government,

The term "democracy" needs some statement of inter-

pretation for the present study. The following quotation



points out a significant factor in the organization of a
democracy; 1t also emphasizes the need for tempering in-
dividual thought and initiative with socisal or group
feeling:
But, no matter what data of human life are taken
for 1llustration, there 1s but one basic soclal
problem-~that of T and We-~how to organize things
g0 that each of the multltude of Individuals that
constitute modern societies can make his own life
statement and yet not encroach upon the others
around him, how to encourage each individuzl to
develop his capaclities to their uttermost limits,
but without slighting those of hils neilghbors.
Every man wants to create his view of life, to
make his gesture or statement, to out down In
some objective material what he 1is, what he feels
and thiunks. But every man must recognize that in
our kind of world thls drive for expression must
not be permitted to intrude upon the well-being
of soclety.}

In a democracy men has neither the desire to be
master or slave. He desires freedom and independence,
but realizes that he must not encroach upon these same
rights for others. Simply stated, democratlc feeling
is & proper fusion of individual and social factors--

a fusion of "I" and "We."

This interpretation of democracy requires coopera-
tion of zll for proper functioning. In order to enjoy
the opportunities of such government, each individual

must accept the responsibilities involved. A major

1 Harold Rugg. Foundations for American Education.
New York: World Book Co., 1947, pages Mhi-45,
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responsibllity is to aid intelligently in the running of
soclal and political affalrs. This demands that the in-
dividual be able to do independent, eritical thinking on
a level with his general ability. Otherwise, others will
do his thinking and make his decisions for him and he will
become a follower and not & participant. The end result
of such a process is dictatorship. Baylesl states:

Second to none and perhaps flrst of all, democratic
e¢ducation should promote on the part of every in-
dividual and in the highest possible degree the abil-
ity to wrestle with problems Iindependently--to think
reflectively. If the citizens of a nation are to
bear equally the burden of making cruclal decisions
on matters which concern them &s a nation, the general
welfare requires that they be able to make wilse decl-
sions. Achlevement of such wisdom requires, first,

an adequate body of accurate and pertinent information
known by or easily avallable to all, and second, wilde-
spread capacity to use this Information ably-~to

think with clarity and precisiom.

The report of the Executive Committee of the Coopera-
tive Study in General Educatlon also emphasizes the im-
portance of thinking ability in the general educatlon pro-
gram,

Proponents of general education do not believe that

students should not be taught to think, On the con-

trary they affirm thelr conviction that treining in

the various methodologles of thought 1s essentizal 1If

our people are to come to grips with the perplexing
and complex problems of our age. In the prescribed

1 E. E, Bayles. The Theory and Practice of Teaching,
New York: Harper and Brothers, 1950, page 34,
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subject matter they would, thersfore, give a large
place to the cultivation of whet Mr. Hutchins would
call the 'intellectual virtues.! The ability to
think clearly, loglcally, and cogently should be
one of the prominent intellectual characteristics
of those who leave our colleges and universities.l

& report by the University of Chicago contributes the
following:

The general courses of the College reflect, further-
nore, the College's concern with teaching students
to think for themselves rather than with providing

a mass of information on & host of subjects con-
cerning which it might be pleasant to have students
Informed, or even wlth & set of generz2l truths. It
is not the purpose of the College to instruct members
of the rising generation whz=t to think, but, rather,
to teach them how to think. Its purpose 1s not in-
doctrination but the develovrment of power to form
sound judgments with respect to those questions
which &re the concera of everyons.?

The Hervard Committee expresses the following opinion:

It is erroneous to conclude that because Harvard Col-
lege requires no subjects to be studled by all students
that 1t, therefore, offers no tralning in the essentials
of general educatlon. It is clearly of much more im-
portance that honest thinking, clearness of expression,
and the habit of gathering and welghing evidence before
forming a conclusion be encouragedthan 1t is that stu-
dents be required to take any particular group of Iintro-
ductory courses.

1 A Final Report of the Executive Committee of the
Cooperative Study in General Education, on. clt., page 203,

2 Present and Former Members of the Faculty, Unlver-
sity of Chicago. The Idea and Practice of Genersl Edu-
cation. Chicago: The University of Chicago Press, 1550,
page 17. Chapter by Clarence H. Faust.

3 Report of the Harvard Committee, op. oit., page 190,



In comnection with the wvalue of thinking, versus the
acqulslition of informatlon or kiowledge for its own sake,
one writerl mentions that education often 1s 1little more
than an "isolated seriles of informational exercises."

& major fault is that teachers often pass on only the con=-
clusions of research to the students, whereas experlience
wlth the processes which eventually lead to the conclusions
would have resulted in increased understaending and would
have shown the actual thinking involved in the problem,
The writer also maintains that ideas which at the time of
consideration are insufficlently sunported by evidence
should not be discarded; but should be discussed. Addi-
tional facts might arise which could increase the evli-
dence. The McGrath Reportz, in listing objectives of gen-~
eral education, includes the following: "2) To cultivate
habits of reflection and the processces of reasoning em-
ployed in reaching valid judgments,”

2) General education should result in adequate

command of the basic non~vocatlonal skills
needed in daily living.
Apart from those skills needed in & vocational

connection, there may be a large varlety of basic skills

1 8. J. French. "Only the Educated Shall Be Free."
American Agssociation of University Professors Bulletin,
34: 1948, page 665.

2 ®. J. McGrath, et al., op. cit., page 22.




needed for competent and satisfying daily living, A few,
such as reading and writing, may be needed by practically
everyone, although the nature of the life of the individ-
nal largely may determine the degree of this need. Whate
ever skillls are needed in nerforming activities which re-
sult in needed comvetencles and satisfections for the
partilcular individual would seem to be the skills which
should be developed. For exampnle, one person might need
some degree of gkill in playing & particular musical in-
strument, another might need this same capaclty for paint-
ing in water colors, still a third might need skill in
typing. The particulsr needs would be determined largely
by the nature of the individusl and the soclety.

The more common can be organlzed into two major
divisions. These are skills of communication and the
skills of mathematics. The former group includes the
skills needed in speaking, reading, wrlting, and listening,
plus the skills neoeded in non-verbal communlication activ-
lties. The latter groun includes the skills needed for
engaging in the multivle activities In which accurate
quantitative relationships must be understood and exvressed.
The McGrath Report mentlons the following as an objective
of general education: "1) To cultivate habits of effective

communication by word and by number. "t

1 E. J. McGrath, et al,, op. cit., page 22.



Offerings in this phase of higher education for the
most part attempt to offset deficlencies in tool subjects.
English granmar and its application ia rhetoric seem to
be universal requirements for freshmen in institutions of
higher liberazl education. In addition, many collegas and
universities require upperclass students to pass an English
proficlency examination before acceptance for a degree.,
Sometimes 8 forelgn language is required for the purpose
of providing additlonsl educatlon on the structure and
function of language. In recent years correctional reading
programs have come Into prominence, and thils service 1is
being used extensively by students desirous of correcting
undesirable reading hablts andéd ilmproving reading speed
2nd comprehension,

One prevailing view of the baslc skills of ocommuni-
cation is that integretion 1s an inherent quality of these
skills: ‘"Essentially, a communication course would seem
to be one in which the four agpects of linguistic communi-
cation--reading, writing, speaking, end listenlng--are
combined in zn integrated program rather than being taught
as fractions, if at all, In sevarate courses, "l

Another point of view is that tralning in the baslc

skills of communicatlon is a concomitant of learnings which

i H. T. Horse, editor, op. cit., page 156. Chapter
by H. B, Allen.
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are directed primarily to other goals. Hutchins presents
an example of this from his personal experience in the
following:
It is sad but true that the only place in an American
university where the student 1is taught to read, write,
and speak 1s the law school. The princlval, if not
the sole, merit of the cese method of instruction is
that the student is compelled to read accurately and
carefully, to state accurately and carefully the mean-
ing of what he has read, to criticize the reasoning
of opposing cases, and to write very extended exami-
nations in which the same standards of accuracy, care,
and criticism are imposed.l
Some institutlions of higher learning require one year
of mathematics for the liberal arts student, although many
schools glve the cholice of a requirement in the division

of mathematlcs and sciences.?
3) General education should result in the ability

to engage in competent particlpation in social

and pollticel affairs,

This statement concerns the need for developing an
individual who can help with the solution of the many com-
plex social and political problems of the present day.
This need, although appearing to be societal, also 13 in-
dividual, since decisions reached in soclal and political

matters will affect also the individuals of the soclety.

1 R. M, Hutchins. Education for Freedom, Baton
Rouge, Ia.: Louislana State Unlversity Press, 1943, page 7.

2 The University of Chicago requires one year of
mathematies for the general student.
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Perhaps there has never been a more vital period than
the present when & thorough understanding of soclological,
economic, and various governmental ideas and practices is
needed by every member of society. Problems of capitalism,
communisnm, depressilon, war, price controls, race vrejudice,
and many other issues must be studied and understood by

each member of a democracy in accordance with his ability

to do so,

Some of the problems which face modern society, as well
as the necessity of a well-informed populace are pointed

out in the following:

In our present unhappy world crisis, one fact stands
out with terrifying clarity, nemely, that the price

of ignorance in the modern world is catastrophe. The
survival of democratic values demands of every citizen
thet he have a modicum of insight into how socliety
operates. The growth of technology and the ever in-
creasing specialization impose the need for greater
and gresater soclal interdependence. Scilence and in-
vention hold the promise of unlimited material progress,
but they also hold the threat of unlimited destruction.
Whether progress or destruction 1is te triumph depends
upon how quickly and how effectively we are able to
advance our collective intelllgence in the management

of our soclal life.
The changes in our soclety and its growth from the

simple to the complex have been pointed out by Counts,?

1 The Fifty-first Yearbook of the Natlonal Soclety
for the Study of Education, Part I: General Education,
Chicaego: The University of Chicago Press, 1952. Op.
cit., page 133. Chapter by Arthur Naftalin.

2 G, 8, Counts, op. cit,



70

He mentlons that our world, once small then grown large,

is agaln small because of ease and speed of transportation.
This point emphasizes the need for understanding and coop-
eration among peoples of our own country, also those of
other countries., Other features of our soclety which re-
quire study and understanding by all are that our frontilers
are now fllled and closed, people are more transient than
formerly, the closely~knit patriarchal family is losing
power, self-sufficient farm and rural neighborhoods are
disintegrating, and swall business 1s disappearing. One
popular claim, that the population may become stable, is
not materializing.

The major education which 1z directed toward preparing
individuals to cope with the problems of soclety is found
in the social sciences or soclial studies programs. The
teadency toward integration is pronounced in the various
fields--soclology, economics, geography, and sometimes
history. Ievi presents the following needs of soclal

Science:

Individuals in the modern world enter into personal
relations with others in primary organizations such
as the family and the school. They particlpate with
others in making vpolitical decisions as fellow-members
of a political state. They share the common problems
of earning a living and of econonic decislon., They
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are all members of a conmunity within which persons
syendltheir leisure and engage In activities of wor-
ship.

Ievi also lists the following purposes of social
sclence instruction:

1) To provide a genuine understanding of the socilety
within whose frame we live. 2) To exhibit those
conflicts of value which underlie all political and
econnmic decisions. 3) To provide the social knowl-
edge which 1s a prerequisite to wise decislons of
social policy. X&) To enlarge soclal sensitivity

in those areas in which Institutional change is de-
sirable. 5) To prepare and encourage the individual
toward intellipgent social action.?

In a study reported by Dunkel, means by which the stu-
dent can learn human needs and soclal factors through the
study of art are listed by one of the teachers taking part
in the study. The student should grow in the following
behavior:

ceeo#) The abllity to understand the evolution of art
forms from antecedent forms whlch, influenced by geo-
graphlc, econonic; and social factors, meke new art
forms by fulfilling human needs. 5) The ability to
percelve, interpret, and enjoy art practices of past
civilizations; to realize that art pleces of past civi-

1izations were also functional and communicated often
the ideas and feelings compatlble with the soclal

structure which the leaders were tryiag to build.J

1 A, W, Ievi. General Education in the Soclal Studies.

American Council on Education: Washington, 1947, page 3.
2 A, W, Ievi, op. cit., page 3.

3 H., B, Dunkel. Generzl Education in the Humanities.
Washington: American Council on Education, 1947, pages
11 and 12,



Some social sclentists are firmly convinced that
higher educatlon has been doing very little toward pre-
paring students for actual participation in political
affairs, The following is an example:

There is much too little being done by American
colleges and universities in orevaring young men
and womein for actual partlcipation in politics;

in other words, in operating our democratic system
of government. Of their fallure in this respect

college and university authorities are only vaguely
conscious,

4) General education should result in adequate
funotional knowledge of the physical and blo-
logical lews and information needed for cone
pstency and satisfactlon in dally living.

Ag clvilization becones more and more industri-
alized, the necessity for understanding of many natural
physical laws would appear to become lincreusingly im-
portant, both for the welfare of the individual and
soclety. In addition, & knowledge of the organic nature
of man and the lesser organlsms 1s needed for intelligent,
healthful living and survival.

Counts states the following:

Our knowledge only needs to be incorporated into &
comprehensive.program for the care end education gf
the individual from birthe--a program designed to dis-
cover and correct all remedlable physical defects,

to form proper habits of diet, eliminatlion, work,
play, and rest, to train in the use of all forms of

1 T, H, Reed and D. D, Heed. Evaluation of Citizen-
ship Training and Incentive in American Colleges and Uni-
versities, MNew York: The Citizenshlip Clearing House,

1950, page 7.
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medlcal assistance, to lasure the acquisition of a
modicum of functional knowledge, and to develop o
sense of concern for guarding and_promoting the health
of the entlire Americen community.l

The following comments are made in the catalogue of
Michigan State College concerning bilological scilence for
the general student:

The over-all purpose of & basic course in Blological
Sclence is to motivateand gulde the student in the
development of an active interest in his position in
the bilological world, Thus, 1ts recurrent theme 1s
man himself. Biologlcal Science seeks to develop in
students a grester lknowledge and understanding of
1ife processes as expregsed by such factors as the
assinilation and utilization of energy, growth and
its characteristiecs, structure and function, adap-
tation to environment, reproduction and Iinheritance,
aging and death. fere, too, is provided the intro-
ductlon to ecology, the cooperetive and competitive
relationship among plants, animals, and their en-~
vironment,

In getting 2 foundation of blologlecal knowl-
edge, students should develop ability in the setting-
up and analyzing of problems, the obgssrving and re-
cording of scientific data and thelir clear and logl-
cal interpretation. These studies should stimulate
intellectual curiosity in biology; develop anprecia-
tion of present and possible future achievements of
biological science; and encourage recognition of and
readiness to be guided by competent blologlcal au-
thority.?

The lMichigen State College viewnoint of the physical

sclences in general educatlon:

Coiigetent students in this course should learm %o
formulate and analyze problems, interpret and evalu-
ate date, use tables, apply simple formulas, read

1 G. 8, Counts, opr. cit., nage 115.

2 Michigan State College Annusl Report. The Basic
College. FEast lansing, Michigan, 1945-46, page 5.
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and interpret maps, charts, graphs, and dlagrams.
Hot only are readings and discussions parts of the
course program, but certain facts and principles
are demonstrated in laboratory periods where stu-
dents, by their own manipulations, gain some idea
of the precislon of physical sclence equlpment and
the importance of care in handling it. There, they
may &also acquire a more objective attitude toward
rroblems and a greater understanding of the factual
and logical baslis for scientific reasoning.

The broad objectives include a coordinsted
study of the nature and inter-relations of matter,
energy, space, and time as illustrated by the re-
actions and properties of chemlczl elements and
compounds; the influence of mechanical, gravita-
tional, electrical, and thermal forces; the trans-
formation and transmission of energy. Geologilcal
changes studied go back to the records taken from
ancient rocks and fossils, but a&lso iunclude changes
ag timely as the very prectical problems of so0il
erosion., The earth in relation to the sun and
other heavenly bodles gives an impression of the
vastness of time and space; this same relationship
vields understanding of the seasons, climate
weather, and other practical considerations.i

The Harvard Report? states that a scilence course at
the introductory level is needed for the general student,
and that such a course or courses should represent broad
syntheses within the areas of sclence and mathematics,
Teaching should not be concerned only with technlcal vo-
cabularies and skills, and knowledge of accumulated fact
and theory from the past, but should also be concerned
with an examination of basic concepts, the nature of the
scientific enterprise, the historlcal development of the
subject, its great literature, and interrelatlonships

with other areas of interest and aetivity.

1 HMichigan State College Annual Report, op. cit., page 6.
2 Report of the Harvard Committee, op. cit., page 221,
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Frenchl mentions several ideas for making science
courses satisfactory for the general student, as well as
pointing out shortcomings of previous sclence survey
courses at Colgate University. He maintains that scilence
courses designed for technleal training are of very little
value for the general student, and also states that it is
possible to teach sclence with a minimum of technical
Jargon. General education sclience courses should utilize
the problem approach and consist of & study of the methods
ugsed and solutions of significant historical problems of
science., The author favors & rather detalled study of
2 few select problems which illustrate past or present
crises in science end are of personal or soclal importance
to the student, rather than an attempt to make an extremely
broad covering of the filelds. HNot only the results and
conclusions are important, but the student also should
learn how the scientist attacks and solves problems.

The courges should utilize considerable laboratory work,
demonstrations, and make use of all needed sources of
information.

There ig evidence that some attention is being given

to meeting the needs of the non-specialist in sclence.

1 8. J. French. "Science in General Education.”
The Journal of General Educatlon, 1l: 200-205, 1947.
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The following observatlon was made, after a survey of
present-day trends in science in general education:
Practical applications of sclentific knowledge,
in terms of & happy and useful life, are increas-
ingly included in science courses for purposes
of gereral education. Although this procedure
is recognized &8s désirable by many instructors
in both physical and blological sciences, lnstruc—
tors in bioclogilczl sclences seem to have less
difficulty in ldentifying vrectical topics or
problems than do those in physical sciences.
A trend in courses in biological sclence 1ls to
deal with man rather than to de%l with selected
topics from boteny and zoology.

5) Generel education should result in conscientious,
intelligent epplication of ethics to personal and
social matters.

In recent years other aspects of education than
the purely intellectual have received consideration.
Attention 1is being given to the whole personzlity of the
child and his adjustment to life., Hethods, of course,
differ in attempting to reach the objectives. Some pro-
grams consist of courses deallng primarily with real life
problems, other programs range all the way to extreme
bookisimess., One report mentions the wide range of ob-

Jectives of general education, and includes such features

&s intellectual, moral, emotional, and zesthetic in a

1 The Fifty-first Yearbook of the National Soclety
for the Study of Education, op. cit., page 139. Chapter
by Louis M. Heil.
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thorough program.l This same report continues:

He must likewise develop for himself a set of high
moral standards to govern his conduct and to provide
the nmecans by which he can aporaise the behavior of

his fellows. The exhibition of selfishness among
legislators and other directive groups, to say nothing
of the common mén, makes 1t abundantly clear that edu-
catlon has a crucial responsibility in giving moral
direction to our youth.?

Another source states that education must satisfy
physical, intellectual, moral, and artistic features.
This latter source continues with the following:

Physical and intellectual maturity are not enough.
By themselves, partlcularly if narrowly conceived,
they may produce not a man but a powerful brute of
highest cunning and regourcefulness, To become a
mén he must also achieve moral maturity and assume
the role of a responsible member of society.

The HeGrath Report lists the following among the ob-
jectives of general education "....3) To assist the stu-
dent in developing a code of ethlcs end & consistent
philosophy of 1life,™

After a discussion of the idea that & basic goal in
democratic education is the full and continuing development
of the individual, another report states the followlng:

If this is the goal for democracy and for education,

it 48 to be served by an education which rests on a
philosophy of individualism, not individualism as a

1 The Executive Committee of the Cooperative Study in
General Education, op. cit., page 204,

2 1Ibid, loc. cit.
3 G, S. Counts, op. cit., page 116-117,
4 E, J. MeGrath, et al., op. cit., nage 22,
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doctrine of enlightened self-interest, but individu-
alism as the full development of the individual in
the develooment of his soclety. In order to fulfil
himgself in the context of this moral philosophy, the
individual must glve part of hlmself to the others
with whom he llves and works. It is one of the tasks
of liberal or general education to teach hinm the noral
attitude involved.l

€) General education should result in an emotionally
sound and satisfying life.

The importence of the emotions--the role of feelings,
attitudes, and aesthetlces in life adjustment and happiness,
is the present issue for discussion. The theory that emo-
tion 1s a powerful factor in comnection with the learning
praocess was presented over a half-century ago by William
James in his "Principles of Psychology"; however, educators
have been slow to face the issue until the past few years,
One educational issue which probably deserves more attention
In present-day consideratlon is the possibllity of inspiring
students to put into practice the knowledge end understandings
which they have acquired in formal educatlon. Often enthu-
slasm, an emotional element, is lacking as an Incentlive.

An example of the need for inspiration 1s presented by Reed
in a discussion of the requirements of a satisfactory intro-

ductory course in American Government:

1 The Fifty-first Yearbook of the National Soclety for
the Study of Educatlon, op. cit., pages 42-43.
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It should be stalffed not necessarily by great scholars
but by persons of outstanding teaching ability with a
deflinite interest in tralning young men and women for
participation in politics and capable of inspiring in
young people the desire to do so. It is at thils stage
that the desire to share actlvlity in the operatlion of
our democracy must be inculcated, . + . . .In the con=-
duct of the course every practicable device for arous-
ing student interest in political participation and
for bringing students inte actual contact with public
officials anﬂ,politioal leaders and organications
should be employed.
Some experimental evidence ig now being produced to
substantiate theoriles of the iuportance of emotional factors
in education., Among such experiments l1ls a noteworthy ex-
ample of the relation of pleasant and unpleasant experilences
to memory. Meltzer and Stagnerz studied how well college
students remember pleasant and uupleasant experiences,
About 15 per cent more pleesant items than unpleasant ltems
were recalled; however, & few of the subjects remembered
more unpleasant items than pleasant items. HMost psycholo-
gists now hold the Dbelief that both pleasant and unnlieasant
enotlonal experiences are retalned better than experiences
having no emotional value,
Corey expresses the following opinion of the limportance

of the emotilonal aspect in educatlon:

1 T, H, Reed and D. D. Reed, op. cit., page 54,

2 Reported in the following: S. Stansfeld Sargent,
The Rasgsie Tesachings of the Grest Psychologists. New York:

Garden City rublishing Co., Inc., 1944, page 219,
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One of the baslc characteristics of learning--and a
characteristic that is frequently overlooked by per-
sons interested primarily in intellectuzal develop-
ment-~-1s the "feeling® aspeot. We like or dislike,
accept or reject, feel pleased or displeased, in
greater or lesser degree, with every experience we
have, Whatever 1s learned about a person, & group
of persons, an objlect, & practice, an inastitutilon,
or an ides 1is accompanled by an evaluation of 1it.
Any sharp distinetion between intellectual and emo-
tional experience is unrealistic.l

The following also is pertinent:

This view of general education 1s developed on the
agsumption that the emotional and psychological life
of young people, the social and cultural attitudes
they bring to their studles, thelr particular talents
and abilities, thelr relations to other human beingg—-
811 these, as well as thelr intsllectual abllity to
meet the demands of their teachers, are basic consid-
erations in planning a8 program of general education.
Instrumentalism assumes, in fact, on the basgis of much
educational and psychological research that the abllity
of students to function intellectually is greatly afe
fected by their attitudes, their emotional drives, and
the particular cheracter of their talents.?

Eight principal emotlional needs of ohildren are stated
and discussed by Raths and Burrell:J 1) the need for be-
longing; 2) the need for achievement; 3) the need for eco-
nomic security; 4) the need to be free from fear; 5) the

need for love and affection; 6) the need to be free from

1 The Fifty-first Yearbook of the National Soclety for
ghe Study of Education, op. cit., pages 58-59. Chapter by S.
+» Corey..

2 Ibid, page 173. ChapterbyiM.5 Maclean and Esther
Raushenbush,

3 L. E., Raths and A, P, Burrell, Do's and Dont's for
the Needs Theory, New York: Ad Art Prianting Service Inc.,
1950,
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guilt; 7) the need for self respect; 8) the need for guid-

ing purposes, The authors mention that research is now in

progress to test the importance of these needs:
All of the experiments to date tend to support the
theory: as teachers try to meet the emotlonal needs
of children learning tends to improve as measured by
scores on standardized tests; soclal acceptance tends
to increase; extreme forms of aggression tend to de-
crease; the frequency of on-set and the intensity of
certain physical symptoms seem to decline and school
attendance tends to increase. Glven this much basis
in experience, it seems worthwhile to contlinue efforts
to experiment with different groups in many different
places.

One of the necessary concerns in a discussion of a
satisfying emotional life 1is that of aesthetlec experience.
Flaceus? defines aesthetics as the theory of the beauti-
ful. He points out the ambiguilty of the term "beautiful, "
stating that to some the term means that which 1is regular,
harmoniouns, directly and wholly pleasing, while to others
a broader meaning is used to cover anything which is ar-
tistically effective. The latter then often would not
satisfy the requirements of the former., He also points
out the relationships of aesthetics to such fields as

philosophy, soclology, and psychology.

1 L, E. Raths and A, P, Burrell, op. cit., page 1.

2 L, W. Flaccus. The Spirit and Substance of Art,
Hew York: F. S. Crofts and Co., 1947, pages 3-10.
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Aesthetlcs are studied for the most part in the field
of studies known as the humanities. The name "humanities"
refers in general to the arts and works of man, and includes
such subjects as literature, music, the other fine arts,
English composition, speech, foreign languages, phillosophy,
religion, psychology, and sometimes history and library
science,

The humanities serve as a record of the attempts of
man to lllustrate hls aspirations and feelings through
varlous mediums of expression. For example, literature,
language, philosophy, and history represent verbal attempts
at expression, art uses the visual medium, and music uses
the aural medium. Perhaps some acquailntance with all of
these 1s necessary for appreclation of the nature of the
humanities and knowledge of the nature of the varilous
peoples themselves.

One opinion of the purpvose and value of the humanities
is the followlng, the words of Ralph Barton Perry as quoted
by Dunkel: (The humanities) '‘make men more man in the
eulogistic sense of the word; (the studies) which con-

tribute to a 'good life' based on free and enlightened

cholce among values.'l

1 Ralph Perry. The Meaning of the Humanities., Prince-
ton: Princeton University Press, 1938; quoted by H. B,
Dunkel, op. eit., page 16.
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In a discussion of leisure time, and the possible
contribution of the humanitles to this leisure time, the
Executive Committee of the Cooperative Study in General
Education declares the following:

If this additional leisure time 1s to be put to
constructive use, the arts must find a larger place
in the curriculums of our high schools and colleges.
They will not only permlt our people to occupy them-
selves with interesting and useful activities; they
will also serve as & catharsis for the release of

the nervous energy exclted by our complex and closely
integrated social life, It 1s unnecessary here to
develop the conception that students should not only
be made aware of aesthetic values but should also be
glven an opportunity to learn the techniqges by which
beauty may be created in their own lives.

Ruggz emphagizes the importance of creative expression
in developing the personality of the individual and in pro-
moting & vital forward-looking soclety. A history of the
important concepts and personalities in varilous fields of
art is presented, heginning with the past century and ending
with a discussion of present-day tendencies. The lmportance
of the quality of "feeling" is brought out, and special
emphasis is given to the role of body response and movement
in creative self-expression, The creatlive act itself is
described as self-expression of self-imagination in a de-

8igned fornm,

1 A Final Report of the Executive Committee of the
Cooperative Study in General Education, op. cit,

2 Harold Rugg, op. cit., Part IV, Chapters XIII and XIV,



8k

The relationship between creative stimulatlon and the
emotions is mentioned in the followlng by ILowenfeld:

Since it 1s an established fact that nearly every
emotional or mental disturbance is comnected with
a lack of self-confidence, 1t is easily understood
that the proper stimulation of the chilld's creative
abilities will be a sefeguard ageinst such disturbe
ances,

The same author continues:

If the child expresses himself according to hils own
level, he becomes encouraged in hils own independent
thinking by expressing. his own thoughts and ideag by
his ovm means. The chlld who imitates becomes de-
pendent in his thinking, since he relies for his
thoughts and expressions upon others. The independent,
thinking child will not only express whatever comes
into his mind but will tackle any problem, emotional
or mental, that he encounters in life. Thus _his ex-
pression gerves also as an emotional outlet.2

In concluding this chapter, it must be reiterated that
the six concepts which have been stated and discussed in
this chapter--the desired outcomes of general education--
are the result of opinions expressed or implied in liter-
ature on general education.

The following i1s & summary llsting of the six desired

outcomes of general education:

1 Viktor ILowenfeld, Creative and Mental Growth., New
York: The Macmillan Co., 1947, page 6.

2 1Ibid, page 7.
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General education should result in the ability
to make loglcal Judgments through the processes
of reasoning.

General education should result in adequate
command of the baslc non-vocational skills
needed in daily living.

General education should result -in the ability
to engage in competent participation in social
and political affalirs.

General education should result 1n adequate
functional knowledge of the physical and blo-
logical laws and information needed for com-
petency and satisfaction in dally living.

General education should result in conscientlious,
intelligent application of ethics to personal
and soclal matters.

General education should result in an emotionally
sound and satisfying life.



CHAPTER IV
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CHAPTER IV
CONTRIBUTIONS OF MUSIC TO GENERAL EDUCATION

The purpose of this chapter is to determine what
contributions music can make to the realization of the
desired outcomes of general education previougly stated
and discussed.

Selected literature in the following fields or
aspects of music was studied: 1) the use of music in
primitive cultures; 2) folk music of modern society;

3) the influence of music on behavior; 4) aesthetics and
education in musie; 5) miscellansous supplementary ma-
terials., During the study of this material various uses
of music which could apply to people In general and not
to professional musiclans ln particular were dlscovered
and given consideration. When a particular idea appeared
to be more than an assumption and was substantlated by
evidence, this i1dea was tentatlvely adopted and a search
was made for additional corroborating evidence, This
procedure resulted in some rejectlion and revislon of con-
tent before the chosen contributions were considered
adequately supported. Contributions chosen appeared to
have a relation to general education. Posslble verifi-
cation of this supprosition, as well as the nature of the

contributions, is determined later in the study.
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Supporting evidence for the apparent contributions of
music to general education is of various types, falling in-
to the following inter-related categories: (the results
of} 1) practical application or use; 2) directed observa-
tion; 3) controlled exveriment; 4#) scholarly opinion. A4
greater amount of evidence was discovered for some contri-
butions of music than for others; however, this fact merely
emphagizes the probability thet the particulsr use of music
is more definitely proved in the one instance than in the
other, or that possible additional evidence for the less
well substantiated uses was not discovered or is not yet
in existence. In addition, it may mean that some uses are
broader in scope than others, more frequent or more gener-
ally recognized. Therefore, the extent of the evidence
does not determine the relative importance of the contri-
bution. The purpose in this part of the study, @s in that
in which the desired outcomes of educetlon were consildered,
is to consider a1l possible contributions, but not to at-
tempt to weigh the relative importance of each.

In the organization of the contrilbutlons of muslc to
general education, the attempt was made, for the sake of
clarity and meaning, to make each stetement of a contribu-
tion include a broad area under which more specific features

could emerge if necessary. In accordance wlth thls attempt,
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four contrilbutlons of musiec are stated., There can be no
clear-cut separation between these and much inter-relation-
ghip 1s evident. Separation has been made in order to
give emphasis to certain irpportant features. The first
three statements of contrlbutions indlcate uses of music
and conditions which music can bring about for people in
general., These three statements in particular are closely
related. It i1s quite likely that uses 1) and 2) are some-
what dependent for their existence on use 3). However,
throughout the study the attempt will be made to distin-
guish among these three uses, using evidence where it
seems to have the most direct relationship. The fourth
statement indicates a descipline necessary for satisfactory
musical experience.
The four statements are:
1) Music can serve as & medium for the expression,
communication, and recording of feelings, aspi-
rations, and 1ideas.

2) Music can enhance social activity and promote
social consciousness and adaptability.

3) Musie can influence moods and serve as & regu-
lator of tension.

4) Music can serve as a medium for the development
of the powers of discrimination and judgment.
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Statement end Discussion of the Contributions

of Music to General Education

1) Music can serve as a medium for the expression,
communication, and recording of feelings, aspi-
rations, and ideas,

The conclusions reached by those who have studied
misic practices in many cultures, both by direct observa-
tion and by analysis of existing remnants from the past,
are that music through the ages has been a medium for
self~-expression and for attempted communication of the
desired message to others.l 1In the early days transmission
was accomplished largely by word of mouth to others and to
future generations from father to son. Later permanent re-
cording was made through written notation, and with the
arrival of our present system of notatlion, fairly exact
recording has been guaranteed.

The role of music in primitive cultures, especially
non-Oaucasian, was primarily utllitarian; although it 1is
likely that the recreational aspect of music was a con-
comitant factor to the various musical actlivities. Fost
expression was connected with the numerous religlous

practices, or activities allled to these, and communication

1 For & discussion of pre-historic art see the
following: H. W. Van Loon. The Arts, New York; Simon
and Schuster, 1939, chapter II.
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was Intended for the god governing the activity in which
help was needed or praise intended. Vocal utterance and
the dsnce were the basic media of expression and communi-
cation and these two media exlisted as one. Drums and
instruments were used only for accompaniment purposes.
Perhaps the nature of self-expression through music,
and vocal expression in particular, is made more clear by
the following:
Self-expression in singing is the process of mani-
festing one's own thoughts and feelings in and through
the medium of song. Expression takes the form of the
use of language (words), sounds (voice) or other means
of communication, in an endeavor to convey the singer's

concepts or feelings with forie, vividness, clarity
or other desirable qualities.

In the following Diserens and Fine have noted the wide-
spread use of music, not only in connection with the reli-
gion of native cultures, but in all cultures:

ILet us first note that every people, savege or civi-
lized, ancient or modern, seem to have utilized music
as an accompaniment to their religlous practices.

Our historians of music and the notices on primitive
music in ne&rlg every work on ethnology substantiate

the statement.

The importance of music in religlon and allled activ-
ities in the livee of the early Africens is pointed out
by the following: "The earliest traces of music in native

1 V. A, Flelds. Training the Singing Volce, New York:
King's Crown Press, 1947, page 41.

2 C. M. Diserens and Harry Fine. A Psychology of
Music, Cineimnati: University of Cincinnati Press, 1939,

page 134,




Africa are found in the dances of worship. No matter what
form of religious cult was practiced, music took an im-
portant part in its ritual, "l
As discussed earlier in the present study, musical
expression was virtually Ainseparable from religion for many
centuries, and the uses of musle for secular purposes and
for enjoyment per se were not widespread until several cen-
turies ago. As music becams used for intensifying the ex-
pregsion of any and all feelings, aspirations, and ideas,
it fell roughly into two general classes; 1) folk music--
music originating with the people; 2) serious or formal
muslc--music composed by professional musicians,
The following seems to be an adequate and accurate
definitlon of folk musilc:
A folk song is & spontaneous expresslon of the thought
and feeling of the people with whom it originated. It
comes out of some deep and inherent feelling which origi-
nates in the heart of an individual who 1e insplired by
some profound emotion or some overpowering thought
which he puts into music. It is then accepted by other
people and sung by them. After & long perlod of time,
it takes form and then represents the people by whom
it has been sung over and over agaln for many years,
and even, perhaps, for centurles of time,?
The nature of folk song among the African natives is

shown by the following: "In llke manner, many of the songs

1 THaud Cuney-Hare. HNegro Musicians and Their Music.
Washington: The Associated Publishers, Inc., 1936, page 6.

2 B. M. Brooks and H, A, Brown., Music Education in
the Elementary School, New York: American Book Co., 1946,
page 308.
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are found based on a fable or folk tale, or descriptive of
& social custom of a tribe or nation, Here, through music,
we find a related myth that has existed for centuries."l
From the same zuthor an integral quality of folk song,
spontanelity, 1s described: "Their power of invention and
improvisation may last for hours. Exvert in adepting song
to current events, they indulge in mockery, ridicule, and
garcasm, or in flattery or pralse of men and happenings.”2

Another source prssents additlonal datz on the presence
of free Aimprovisation in folk song: "For it may be well to
remember that while savages and barbarlans have an abundance
of fixed and permanent songs, they are alco fond of impro-
vising and that much of their singing 1s the spontaneous
expression of a new thought at the moment of the singing."3

A picturesque description of how folk songs originate
is presented in the following account of folk song develop-
ment 1lun the United States:

A peonle make a three-thousand-mile march between
the eastern and western oceans. Songs traveled with

1 Maud Cuney-Hare, op. cit., page 16.
2 1Ibid., page 19.
The American History and Encyclopedia of Muslc.

3
W, L. Hubbard, editor in chief. New York: Irving Squire,
1908, page 2. Chapter by Frederick Starr,
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them; songs were born along the way. Every hamlet
eroduced its crop of local ballads of murders, dis-
asters, and scandals. Every occupation had its
speclallzed poesy. Every fiddler put his ovm twists
on the tunes he learned from his pappy. Every child
had its own skipping Jingle, a little different from
the next child. Songs flowered up out of the lives
of the people as liberally as wild flowers on the
West Texzs plains in Anril, and most of them van-
ished as quickly, sowiag the land with seed for the
next seringtime crop of songs., Those songs that
lived to walk the long, lonesome road with the
people have been largely written down by folklorists
during the past fifty years.l
It 1s true that during the past fifty years or so
there has been considerable interest in recording and
collecting folk music. Folklorists have vigited the
various regions, taken the tunes down in music notation
as they were sung or played, and have then published this
music; thus, opportunlity is being provided for all peoples
to become acquainted with the folk music of all other
peoples. This, of course, was lmpossible before this
music was recorded in the universal symbols of muslic no-
tation. A worthy example of the development of folk music
in modern 1ife is the corrido of Mexico.2 The corridos
spring up in a region spontaneously and are gradually
lengthened and improved by the people in this region.

Theee songs tell the stories of important events, the

1 7. A. Iomax and Alan Iomax, Folk Song: U. S. A,
New York: Duell, Sloan, and Pearce, 1947, page vil of
vreface,

2 P, F, Ross. "Spanish Melody Plus Indian Rhythm,"
Modern Mexico., 19: 13, 31, 1946 (July).
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dolngs of local heroes, gossip, and similar matters.
The melody 1is monotonous and repetitive. When these
songs reach a satisfactory form and leagth, they are
published and distributed to the people by printing shops
in the various towns. HMHost folk songs are short but the
corrldo is known for its excessive length.

In a discussion of the coantribution of formal serious
music to the subjJect under discussion, one major issue
must be clarified: the degree of communication between
the composer and the performer or listemer, It appears
evideat that in folk soangs and all other vocal music
the communication of the ideas, and possibly the feelings,
of the originator or composer can be accomplished with a
falr degree of guccess, provlding the language 1s under-
stood by the performer and listener. In the instrumental
sphere, communication by means of progrsm muslic, 1f the
described features are known to the performer and listener,
mignt approximate the results of vocal music. However,
in instrumental music which is not intended as a description
of a definite concrete matter, but which is merely a procduct
of inspiration, possibly brought on by some esoterlc factor
In the composer's life, difficulty in communicatlion 1s an
inherent factor. Thus, the degrees in difficulty of com-

mmication must be realized and provided for in any thorough

study of music.
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Opinion is divided on the subject of communication
through abstract music. There are those who believe that
no direct communication of feeling, idea, or aspiration
is possible, For instance, the listener contempletes the
music, but the feelings or 1ldeas which he recelves as a
result of the musical experience are determined by his
background, education, ané personality, plus his mood at
the time of contemplation. If the foregoing 1s true,
then any discussion of abstract music in relation to com=-
munication is lnappropriate. However, another point of
view maintains that there can be some communicatlon be-
tween the composer and performer or listener, but that
the degree of reception of the expression, may vary con=
siderably. One authorl points out that it would be merely
a coincidence if the listener were moved by the sane emo-
tionzl response as that which had stimulated the composer.
As analogies in support of his positlon, he mentlons that
viewing the anger of actors on the stege does not instill
anger, also, that comic characters can cause amusement
without exhibiting amusement themselves. He states the
following concerning music: "NMuslc causes an emotional
response in its hearers, but such emotlon is not neces-

sarily of the same type as what is muslicelly renresented,

1 Victor Bennett. "Music and Emotion." The Musical
Quarterly., 28: 406-414, 1942, k12,




and 1s independent of the same."l Another source, not in
complete agreement with the preceding account, maintains
that the "reactions" which aroused the artist are compre-
hended in verious degrees by the one who contemplates or
listens:

This may be interpreted to mean that art is an in-

dlvidualistle rendering in a commwmicable form of

the spiritual reactlons established between man and

the outer world, an objectified representation of

gome experience through which he hag lived or by

which he has been gtimulated., While these expressions

have nothing to do with practical realities, they are

comminlicated in such a vivid way as to arouse in the

reader, hearer, or observer reactlons which in varying

measure correspond to those which moved the artist.2

In consideration of the ildeas presented in the foree

going discussion of folk music and formal musie, there 1is
a prenonderance of evidence that muslec can serve as a means
of communication. Undoubtedly there are degrees of extent
end clarity in communicatlon, exemplified by the concrete

nature of vocal folk songs and other songs and the abstract

nature of instrumeantal naturse.

2) Music can enhance social activity and promote
soclal consciousness and edavntability,

There s reciprocal &ctlon between the two parts

of the above statement: Yenhance soclal activity" and

1 Victor Bennett, op. cit., page 414,
2 H. D. McKinney and W, R. Anderson, op. cit., page 23,
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"promote soclal consciousness and edaptability." The en-
hancenmsnt of social activity is a result of the increase
in soclal consclousness and adaptability of the individual
members; the increase in soclal consciousness and adapta-
bllity may result from social activity through or with
music, The statement 1is worded in its present form for
the purpose of emphasis oa the use of music in various
soclal situations and also its effect upon the individual.

In native cultures probably no group activity takes
vlace in which music does not play a vital part. "In all
clvic ceremonies and social instltutloans pertaining to
chirstening, marriage, death or the politicul life, the
dance ranks in importance with the feast."l The use of
music in the varilous phases of the religlon of these
cultures has previously been discussed, and perhaps this
use of music to enhance religlous ceremony has been not
only the earliest, but also the most wlde-sprsad use of
music in the social activity of all cultures.

Observations in modern society show that music 1s be-
coming widely used in various social activities., The use
may be passive, in which members listen to musical per-

formance, or &ctive, in which members participate. The

1 HNaud Cuney-Hare, op. clt., page 13.
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extent to which music aotually contributes to thess various
soclal activities would be difflcult to measure, but the
fact remains that such ugses of music do not appear to be
diminishing.

The development of social cousclousness end adapta-
bility 1s necessary Af enhancement of social activity is
to teke place. Reference onee more to the nstive cultures
indicates that this was acceomplished. Everyone partici-
pated in the musical actlivities, and with great enthuciasm.
The fact that particlpants in the dance could work them-
selves Into frenzies gives evidence that o common feeling
or "group feeling" was established. In addition, the
classroom observations of the writer of the present study
indicate that the general soclel nature of the music class
1s heightened considerably immedlately following the per-
formence of a selection which has had much apveal for all,
or nearly &ll members of the class. Of course, the music
factor is not the only one which Influences such a situce
tion. The natural effervescence of young adolescents
nust be taken into consideration. However, 1t 1s this
feeling that one issharing an Intense emotional experilence
with others that results in soclal consclousness of the
grour in which this process takes place. A& feeling of

belonging or "oneness" 1s established:



Teaching an egocentric or psychically wounded nerson

the elementary values of social contact and integration

1s best done by giving him the erxperience of bheing part

of & group that enjoys the pleasing atmosphere of an

ectivity eagerly sought by 2ll 1ts members,l

Fuch supporting date for the development of social

consciousness and adaptablility can be found in the litera-
ture connected with the use of music in mentel hogspitals,
This iterature can be of particular velue in contribvuting
to the subjlect under discussion for the following two rea-
sons: 1) the majority of mentzl patients are extrenely
desocializedy treatment which improves the soclal consclous-
ness &nd adeptablility of these patients should offer ine-
dications of use which could be of benefit to persons some-
what better orlentated socially; 2) much of this literature
is of an objective nature, based on sclentific research and
study, and has demonstrable validity and reliablllity.

Authorities believe that participatlon of the vpatient
15 a necessity for imorovement 1n sociel consclousness and
adaptability. The patient needs to have the feeling of
taking part in his own rehabilitation. Allport says:

"People must have a hand in saving themselves; they can-

not snd will not be saved from the outside,"?

1 Willem Van De Wall. Music in Ingtitutions HWew York:
Russell Sege Foundationm, 1933, nage 38.

2 G. W. Allport. "The Psychology of Particlpation,”
Occupational Psychology. 20: 54-62, 1946; quoted by
Doris Soibelman. Therapeutic and Industrial Uses of Music,
New York: Columbia University Press, 1948, page 11l.




100

Dykemal mentions the sense of comradeship and the
feeling of belonging generated by participation in group
effort. He also brings out the fact that group partici-
pation in music demands and develops cooperation, consid-
eration for others, and mutual dependence. To enlarge
upon this, the very nature of group musical activity
makes impossible a satisfactory performance unless all
members fully cooperate and make thelir contrlbution to
the total effect. This latter consideration is an im-
portant item in education for group living, although the
situation is brought about by the demand of group musical
performance and is not a condition effected entirely by
the music itself. There probably is interaction of these
two factors in the 1deal situation.

Dykema is a champion of group or community singing.
In the following he describes the nature and results of
this activity from the ideal standpolint:

In well-conducted community singing, the partici-
pents are by "precept and example® lead [_sic _| to
regard the song as an expression of a sltuation

which they enjoy; they find thelr fun, their re-
laxation in "putting the song over," in entering

so freely into the situation that they frequently
seem to make the song an expression of themselves,

1 P. W. Dykema. "Some Soclal Aspects of Music in
Therapy." Proceedings of the Music Teachersg National

Assoclation, 39: 1945, page 59.
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This group freedom is so infectious that the nartici-
pants, most of whom would be too shy to sing alone,
almost unconsclously edd their volces to the others
and enjoy the beneficlal effects of forgetting their
depressing worries and releasing their harmful ten-
slons.

Altshuler? describes the procedure used in promoting
group singing in a representative mental hospital., Group
singing in the wards is introduced by & theme song which
should be familiar to most of the patients in the ward.
Hational, patriotie, religlous, folk, sentimental, and
comic songs are emphasized because of possible familiarity,
ease of comprehension, and possible assoclation with the
past. Dancing also is & part of the program., Many patients
have been made socially consclious through the music program.

Discussed in this same article was the physiological
manner in which music affects the Iindivldual and makes
possible the contact with the world of reality. Muslo
attacks the thalamus, the seat of sensation and emotion.
Some musical stimulation probably can take place at this
level; however, the musical impulses may go on to the cor-
tex. When the cortex, the center of higher intellectual
activities, is thus stimulated, the patient to some extent

forsakes his world of phantasy and approaches the world of

1 P. W, Dykema, op. cit., page 60.

2 I, M, Altshuler. "The Part of Muslc in Resoclallza-
tion of Mental Patients.® Occupational Theraoy and Rehsbili~

tation, 20: 1941, pages BlU-35.
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actuality, enabling the psychiatrist to establish con-
tact with him.

There 18 evidence that repeatedly successful social
experiences in music will have some carry over to the
general soclal life of the individual, thus increasing
consclousness and adaptabillity not only at the time of
musical experience but at other times and in other metters
ag well,

The following case study is presented in detail
by Altshuler in order to glve evidence in support of the
foregoing statement., The patient, thirty years of age
when admitted to the hospital for the second time in
November, 1937, had been diagnosed as & schizophrenic,
mixed catatonic and paranoid type.

When music was played she would display some attention,
but falled to cooperate., In November, 1938, during re-
hearsal of Christmas songs she became more alert, lis-
tened attentively, smlled and began to sing. In March,
1939, she began to sing regularly in group singing.
Music in allegro particularly affected her, In De-
cember, 1939, she first spoke to the lady choir con-
ductor and ssid "Merry Christmas" and added that she
missed her, One day she gat down to the plano and
played perfectly and spontaneously "lay My Head Be-
neath A Rose."™ Shortly after she began to display
interest in her personal appearance and remarked "I
need a new outfit." Further progress in her socilal
congciousness manifested itself 4in solo singing before
the group, then reading the news before the class,
then asking other patients to Join the class. She
finally became & regular member of the group. She

has been given three short paroles and behaved well

at home. Needless to say that the dally activities
and particulerly the music snd song played an lmpor-
tant role in her gradual resoclalization,

1 1. M. Ailtshuler, op. cit., page 85.
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In the discusslon of this contribution of music to
general education, musical activity has been discussed
from the group standpoint, where its value appears to be
most evident. However, in conclusion, it is fitting to
point out at this time that solo performance also may
have some value in promoting social sonscilousness and
adaptability. The soloist, if his performance is compe-
tent, usually wins approval from his audience, may there-
fore feel that he 1ls one of this grouwp, and may quite
posslbly be & respected and admired member of various
social groups. Naturally the vast majority of persons
are not competent enough to receive recognition and satis-
faction in this manner. Also, there is & danger that the
sololist, even though an amateur, may seek more and more
isolation in order to concentrate on his speclalty, and

that actual soclal rapport will not be established with

any group.

3) Mugic can influence moods and serve as & regu-
lator of tension,

In connection with the foregoing statement mention
mast be made that a mood is gensrally considered as a state
of feeling which is not directed toward any specific fac-
tor and is not caused by same, whereas an emotion generally

is considered as a fairly specific state of feeling, directed
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toward or caused by some objective factor. However, there
appears to be a great amount of freedom taken in the use
of these two terms. For the purpose of clarity in the
present study the term "mood" must be used, since no evi-
dence has been found which indicates that music can create
or influence specific emotions,

Music as a "regulator of tension" naturally is inter-
woven with the mood aspect. As a matter of fact it would
appear that the change in tension 1s a primary factor in
influencing the mood; however, another factor, the release
of tension through the physical actlvity involved in vari-
ous types of musical participation, 1s a means which seensg
to be somewhat outside of the strictly musical aspect of
tension. Evidence presented in this discussion primarily
is in support of the ability of music itself to influence
feeling states and tension. The bulk of the experlmental
literature is concerned with listening; however, perform-
ance and creative activity certainly must not be regarded
ag of lesser importance in the relation to mood or feeling
state merely because experimenters have been emphasizing
listening, probably for the reason that this is an activity
quite common to all persons.,

Since listening 1s the major activity effecting the

general public, a few of the considerations involved are
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mentioned at this time:

The hearing of music does not necessarily lead to
listening. When we perform music we hope that our
audience will listen, but our best efforts may fail.
This should not dismey us, but should rather prompt
us to find out why 1t happened. There are several
possible reasons., First, we all listen to music
that affects us pleasantly, but unless we have to
pay attentlon for professional reasons, we try hard
to ward off and ignore musie that we dislike. More-
over, music which afforded us pleasure yesterday may
turn into an irritation today. Second, listening
to muslc with full attention and enjoyment requires
a comparatively free and open mind., When we are
fatigued, preoccupled or worrled, depressed or ex-
cited, music which at other times wou%d,grip us and
hold our attentlion may fail to do so.

Mursell? believes that the most important extrinsic
fector in listening is the mood of the listener, However,
he states that if the composition is of powerful influence,
the prevailing mood 18 not all important, since the proper
mood mey be quickly established by the music. In con-
tinuing, he says that when the preceding emotional and
affective state of the listener 1s very strong and is in
conflict with the mood of the musle the result willl be
disturbing. Program notes and oral comments are often used
to assist in establishing the desired mood and mental state

for the various muslcal selections on the progranm.

1 Willem ven De Wall. Music in Hospitals, New York:
Russell Sage Foundation, 1946, page 13.

2 J. L. Murgell. The Psychology of Music. New York:
W. W. Norton end Co., Inc., 1937, page 205.
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The power of music to exert strong influence has been
suspected siunce anclient civilization. Although the follow-
ing accounts of early superstition and philosophical opin-
lon, some of which were given brief mention earlier, cannot
be regerded as substantiating evidence, these accounts are
presented at the present time to provide some historical
background for the contribution of music under discussion,

The ancient native tribes belleved music to have magi-
cal powers and attempted to use it in their elaborate
healing rituals. Aristotle believed music could serve
ag a catharsia:

Aristotle states in Politics 8:1340 b 8 that Af in-
sanely overwrought {"enthusiastic") persons 'listen
to enthusiastic melodies that intoxicate their souls,!
they are brought back to themselves agaln, so that

their cath%rsis takes place exactly 1like a medical
treatment.

The following is a continuatlion of the Aristotelian
view of music and catharsis, using religious excitement
as an example, His first statement indicates his bellef
in the possibility of establishing approximately common

moods through music:

For any experience that brings a violent reactlion in
some soul exists in 2ll, although the degrees of in-
tensity may vary--as for example in pity and panle,

1 Curt Sachs. . Ths Rise of Music in the Ancient World
East and West. New York: W. W. Norton and Co., Inc.,

1953, page 253.
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and also in extreme religlous excitement. Since some
persons are very susceptible to this form of emotion,
under the influence of saored music, when they use
melodies that greatly excite the soul, they are re-
duced to a normal state, Jjust as_if they had received
medical treatment and purgation.

Aristotle belleved that the Greek modes differed widely
and could cause various reactions in those who heard them.
The following is his viewpoint, shared by other ancient
philosophers:

Aristotle says in his MNetaphysios 8:5 that 'the medi-
cal scales differ essentlally from one another, and
those who hear them are differently affected by each,
Some of them make men sad and grave, llke the so-
called Mixolydlan, others enfeebled the mind, like

the relaxed harmonias, others, agaln, produce a moder-
ate and settled temper, which apvears to be the pecul-

lar effect _of the Dorian; the Phryglan iunsplres en-
thusiasm,'?

Plato also believed in this power of the Greek modes
to influence behavior and moods. In the Republic3 a dis-
cussion between Socrates and Glaucon takes place in which
the character of the modes is discussed. The Mixolydlan
and Hyperlydian were thought to b2z mournful and plaintive.
The Ionian and the ILydian were the soft, relexed harmonles.
The Dorian, Hypodorian and Phryglen were of noble and mod-

erate character and considered the only modes sultable for

1 D, M. Schullian and #Max Schoen. HMusiec and lMedicine.
Mew York: Henry Schuman, Inc., 1948, page 58.

2 Curt Sachs, op. cit. page 248.
3 The Republic of Plato¢ Book III., Translated by

Alexander Kerr. Chicago: Charles H. Kerr and Co., 1903,
articles 398-399, pages 27-30.
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use in education and life in general,
The following 1s another opinion:
According to Schopenheauer, music lies at the heart
of all things, lives upon their essence and influences
all. MNMuslc is Iindependent altogether of the world of
concrete things and could, to & certain extent, exist
if there were no world at all, Tt is a copy of Will
Atsell, a most intimate expression of the infinite
and eternel energy which is the essence of the Uni-
verse. This is why the effect of music is so much
more powerful and penetrating than that of the other
arts. They speak on%y of gshadows, but muslc speaks
of the thing itself.

In recent years thers has been & spirit of empiricism
surrounding the supposed powers of muslc., Attempts are
being made through scientific experimentatlion to find out
what music really can do and the type of music or musical
conditions which bring about the varlous results. As a
result of the study of much pertinent date, Gaston?® indi-
cates that factors such as fast tempo, accented rhythmi-
cal figures, stacecato and percusslve effects, and loudness
are stimulating quallities in music, whereas slow temmo,
legato passages, lack of accent, and softness are relaxative
qualities., In addition, soft strings and woodwinds naturally

are more relaxing than loud brass and percussion,

1 C. M. Diserens a&and Harry Fine, op. clt., page 89.

2 EB. T. Gaston. "Dynamic Husic Factors in Mood
Change." lusic Edueators Journal., 37: 42, &4, 1951
(Feb., March.)
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A large body of experimental literature is developing
concerning the influences of music on mood and tension.
In the discussion of the use of music as an aid in develop-
ing social consciousness and adaptability, mention was
made of the contribution of experimentation in mental hos-
pltals to this area of lmowledge. Similarly, much of the
experimentation related to the present discussion has been
motivated by the recent emphasis on the use of music in
hospitals, partiocularly in mental hospitals. Interest in
the possibilities of music¢ in industry 2lso has made a
contribution.t

The experimental literature on the effect of music
on mood and tension can be divided roughly into two general
types: 1) introspection--the individual's analysis of his
own feelings; 2) Observations of variastions in physiological
and physical reactions. Some exarmples of each type are
now presented.

One of the most extenslve Introspective investlgations
of mood took place several decades ago:

An investigation by Schoen and Gatewood on the effects

of music on moods was prompted by the results obtained

from a study of more than 20,000 mood-change charts on

which that number of persons in varlous parts of the
country had reported the effects produced upon their

1 The following is an adequate introductlon to the
nature and vroblems of music in industry: B. E. Benson.

Mugic and Sound Systems in Industry. New York: DHMNc-Graw-
Hill Book Co., Inc., 1945.
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moods by 290 phonograph recordings of vocal and in-
strumental mugle. Only one test was made with each
group. An analysis of the data indicated that in
general not only does a musical compositlon produce
g change in the existing affective state of the
listener but algso that its effect upon & large ma-
jority is strikingly uniform.l

Hevner2 varied such elements as rhythm, harmony, and
tempo in a series of musical selectlons. IListeners were
asked to report their reactions. Results were quite gen-
eral, and the compositlon &as & whole seened to be the main
factor in mood Judgments; however, results had some sig-
nificance. The major mode was described as happy and play-
ful, the minor mode as sad and dreamy; firm rhythms were
vigorous, flowing rhythmg, graceful and tender; complex
dissonances were excitling, even agitating, whereas con-
sonances were happy and serense.

Rigg3 tested the 1influence of tempo on mood., Five
musical phrases of equal duration, all somewhat different
in melodic and harmonic nature, were played on the piano
at six different tempos. Tempos were alternated, not

progressive. The subjects, varying in musical background,

1 HMax Schoen, The Effects of lMusic, New York:
Harcourt Brace and Co., 1927. Reported by Doris Soibelman,
op. cit., peges 66-67.

2 Kaote Hevner. "Experimental Studies of the Elements
of Expression in Musio," American Journal of Psychology.,
48; 246-268, 1936; reported by Doris Soibelman, op. cit.,

page 71.

3 M. G. Rigg: "Speed as a Determiner of Musleal HMood."
Journal of Experimental Peychology. 27: 566-571, 1940,
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checked two mein headings: 1) serious-sad; 2) pleasant-
happy. Also there were several sub-headings under each
of these. General results showed that fast tempos tended
to make the music of a pleasant-happy quality, while slow
tempos tended toward a serious-sad quality.

The observatlion and measurement of vhysiological and
physical reactions, which result in data of a highly ob-
Jective nature, have been pursued for the nurpose of de-
termining what changes actually take place in the organism
as the result of various musical stimuli. One of the
early experiments was performed by a French musician of
the eighteenth century, A. E. M. Gretry.l He checked
his pulse by holding his finger on it while he sang at
different tempos. He reported that his pulse quickened
somewhat when he sang at the fest tempos and that the
oprosite occurred at slower tempos. Whether or not he
took into consideration the fact that faster tempos might
call for additional energy, which, in turn, would sypeed
the pulse rate is not mentioned.

Digerens? conducted & series of various physiological

and physicel ohservation experiments. He used college

1 Doris Soibelman, op. cit., page 26.

2 €. M, Diserens. "Reactions to Musical Stimuli,”
The Psychologlcal Bulletin. 20: 173-199, 1923.
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students of both sexes with varying backgrounds in music.
Music, chlefly of the classical instrumental type, was
played on the Edlson phonograph, and comparisons of the
measured or observed feature were made with and without
music, His conclusions were the following:

1. music tends to reduce or delsy fatigue and
consequently increases muscular endurance; 2.
muslc has no definite effeet on precision or
accuracy of movement; 1f the rhythm is not a-
dapted to the rhythnm of the work, it reduces
acocuracy in typewriting and handwriting, the
result being shown in an increased number of
errors; 3. music speeds up such voluntary ac-
tivitles as typewriting and handwriting., It
also accelerates respiretion. 4, musiec in-
creases the extent of muscular reflexes em-
ployed in writing, drawing, etc. 5. music re-
duces normal suggestlibllity, except In the case
of direct suggestion involving color in which
suggestibllity 1s increased; 6. music seems
to have a tendency to produce a shift in normal
preference for chromatlec and achromatic im-
pressions, the change being toward the blue end
of the spectrum and the white end of the achro-
matic series; 7. music has & tendency to re-
duce the extent of 1llusions by acting as a
distracting fasotor; 8. muslec influences the
electrical conductivity of the human body as
manifested by 1ncreaseg fluctuations in the
psychogelvanic reflex.

Since the piloneer experiments of Diserens many more
experiments have been conducted on the measurement and
cbservation of physiological and physical reactions wilth
and without music. HMany of these experiments add 2 ques-

tionnaire in which the subjects of the experiment attempt

1 C. H. Diserens, op. cit., page 196.
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to indicate thelr feelings and any other pertinent data;
thus, both introspective and obJective evidence are gained
from the experiment.

There has been considerable recent experimentation at
the University of Kansas to determine influences of music
on mood and tension; consequently, a number of experiments
have been completed which will add evidence to the support
of the contributlon of music now wnder dilscussion. Since
there is a considerable number of experiments illustrating
the various approaches to the problem, those experiments
selected for use at this time wlll be mentioned very briefly.
In most cases only the nature and results of the experiment
wlll be considered.

Unkeferl found that playing sedative music for patients
during the prs-coma phase of insulin come therapy and
playing mildly stimulative music durlng the post-come
phase can smooth out thls treatment. This is an eappli-
cation of the Iso principle: matching the existing mood
of the patient with music, then, 1f desired, making gradual
changes., Michel? also made use of the Iso principle. Sub-

Jects were patients of the disturbed, restless type. It

1 R, F. Unkefer. The Effect of Music in Insulin Coma
Therapy. Unpublished masters thesis, University of Kanses,

1950.
2 D. B, Michel., A _Study of the Sedative Effects of

Music for Acutely Pisturbed Patients in 2 Mental Hosnital,
Unpublished mesters thesis, Universilty of Kansas, 1950,



114

was found that, in general, relaxative music had a quieting
effect upon these patients. Most of the music was unfamiliar
to all vatlents. The pleasure principle 1s thought to have
played some part in the change, as is also the awarencss of
the patlents that they were receiving extrs attention.
Perryl measured the ability of subjects of high school
age, and with some muslcal background, to learn brallle
reading with and without music. All subjects possessed
normal vision; the blind condition wes slmulated by the
use of taped glasses. Results showed that music facili-
tated the learning of braille by these subjects, and that
guiet, non-stimulative music had resulted in the best learne-
ing. The conclusions are that nervous tenslon and the
threshold of touch are affected by music. In another per-
formance sxperiment Hahn? observed the effect of varying
musical stimuli upon the work of students in an engineering
drawing class. Five class periods of the same class group
were uged. Three perlods received no music, one received
continuous populer music, and the other received contlnuous
classical music. Results showed that more work was accome

nlished with music and that there was better accuracy,

1 Doradeen Perry. A Study of the Effects of Music in
the Iearning of Braille by Seeing Subjects. Unpublished
mesters thesls, University of Kansas, 1945,

2 Y. E, Hahn, "Music and Engineering Drawing." Kansas
Music Review., 9: 9, 21-22, 1947 (December.)




Results were bstter with classical music than with popuiar
music,

An Interesting experiment on the effect of music on
posture was conducted by Sears.> Twelve subjects of ages
and backgrounds of a conslderable variety were used. TPFive
recordings chosen to represent different degrees of stimu-
lation were played. Through a one-way nirror photographs
were taken one-h2lf minute after each recording started
and agzain two-and-one-half minutes after the beginning of
the recording. All subjects were seated on identical
stools with no back rest. Conclusions from the results
of photographs and observatlons were that music evokes
changes in posture and that the same type or plece of music
evoked similar changes in all subjects, but in different
amounts,

Ilvingston? used znother approach to the idea of muslc
influencing moods and simlilar moods in all of those exposed
to the stimuli. Subjects with & substantizl muslesl back-
ground and some ability to improvise elither by voice or
instrument were used. Each subject was handled separately.
Four pictures of varyling types, two of which were objective

and two of which were non-objective, were contemplated ot

1 W. W. Sears. Postural Resnonse to Recorded Music
Unpublished masters thesls, University of Kansas, 1951,

2 F, S. Livingston. A Study of Musical Responses to
Pictorial Stimuli. Unpublished masters thesis, Unlversivy

of Kansas, 1951.
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separate Intervals by the subject. The sublect then inm-
provised his feelings and impressions on voice or instru-
ment. Results showed a similarity in mood in these im-
provised responses among the various subjects. The con-
cluslon is that moods in art can be perceived similarly
by peopls. Gerrenl also made use of the vossible comec-
tion between art and muslec. He selected eighteen subjects
of varying agas,and backgrounds and played five recordings
of iunstrumental nuslec of supposedly varlous degrees of
stinulation while the subjects contemplated four varying
non-objective plctures. Subjects also studied these
pletures without music being played. Results of questions
on these pictures showed that music tends to make more
specificity in response and that responses tend to be more
favorable and optimistic wilth music than without.
Additional data on the relationshlp of mood in music
and art were brought forth in an experiment by Cater.?
Several preliminary sexperiments were performed, usling
students from classes of painting, drawing, and architec-
tural design at the Kamsas City Art Institute. The pur-

pose in the preliminary stages was to determine optimum

1 u. L, Gerren. Repponsesn to Non-Objective Pictures
With and Without Music. Unpublished masters thesis, Uni-

versity of Kansas, 1943.

2 N, L, Cater. The Effect of Music on Palnting, Un-
published masters thesis, University of Kansas, 1949,
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working conditions. 1In the final experiment he played two
radically contrasting musical selections, one very stimu-
lative, the other very relaxative. Each selection was
played continuously for thirty minutes. Ten advanced

art students each painted a water color during these two
thirty-minute periods. Observations showeé that the sube
Jects eppeared to be wore nervous during the pleying of
the stimuletive music and to be more calm during the
playing of the relaxative musie. Results in the palntirgs,
2ll of which were non-objectlve, showed 2 predominance of
dark colors and abrupt, sharply-defined lines with verticel
tendency during the stimulative music. Light colors and
flowing, wavy lines with much horizontal tendency were the
most evident features of the praintings composed during the
relaxative music. These varilous tendencies were prevalent

in the work of all ten artilsts.

The foregoing experiments have been presented to
demonstrate the many posslble approaches to the 1influence
of music on moods and tension. The numerous physiologlcal
changes which are caused by muslec, the changes in physical
and mental performence when certain types of music are
heard, asnd the examination of one's own feelings, all are
part of the problem. Current enthuslasm indlcates that

more data will be forthcoming in these areas,
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L) lMusic can serve as a medium for the development
of the vpowers of discriminstion and judsment.

Digerimination and judgment probably are vital
factors in any educational field. Scholarly oprinion re-
gards dlscrimination as particularly necessary in eny
fileld in which the desired goal 1s appreciation and en-
Joyment: "That musical discrimination, as so understood,
is a capacity of the highest importance, that it 1s a
natural and inevitable expression of musical resvonsive-
ness, that it is a characteristlc quality of a truly
musical person 18 so obvious that no one is likely to
guestion the proposition.”l

In any thorough music education program the individual
willl bepome acquainted with many kinds of music. Since
most persons have only a modest amount of time to devote
to music, the music which gives the most satisfaction to
the individuzl nzturally must be given preference, For
leisure-time listening or performance the individual must
be able to choose from hls broad acqualntance of music
that which means most to him:

Without laying claim to more skill than he can win
through hils own efforts, the leyman has at his dls-

posal definite m2ans of extending his artistic knowl-
edge and developing his sensibility. In acquiring

1l J. L. Mursell, Education for Husical Growth. Ilew
York: Gimm znd Co., 1943, page 172-173,
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such means he will not only add power unto himself,

and glve himself = Justifieble sense of modest pride

in personal eachievement, but a2lso, in becoming a

sounder judge, he will be able to use the time that

he has for listening to nusie, reading, etc., to the

bast nossible advantage. 1In bricef--in learning to

eppreciate--to size up, to Judge as fully as vossible,

the muslc we hear, the books we read, the nictures

or architecture we see--we are able to equlp ourselves

g0 thet we recelve the fullest possible enjoyment from

them.l

In reference to the need for discrimination, the argu-

ment may arise thet a tyrical mountainecer rescildent mey
thoroughly enloy rmany of the ballads and tunes of his own
people, know nothing of any other nusle, yet spend hils
spare time heppily with this music; thercfore, no need
of discrimination end Jjudgment exists. However, in this
supposltion the idea has been ignored that the mountaineer
will need to develop discrimination even in ths relatively
nerrow boundaries of hisg own folk rusie. He must learn
to discriminate between what appeals to him and what does
not. Also, there 1s the probability that if he were eac-
quaeinted with a vast amount of music of many kinds, he
might be able to select rusic from this potential which
might give him even greater satisfaction. Coupling this
with his folk music, he might recelve more total satis-

Taction than previously.

1 H,., D, MeKinney 2nd W. R, Anderson. The Challenge
of Listeninz., New Brunswick, New Jersey: Rutgers Uanlver-
sity Press, 1943, page 4.
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One interpretation of the manner in which discrimi-
nation is used appears in the following rather picturesque
passage, concerned not so much with different types of
muslc as the differences in worth of similar types:

To come back to music, compare "Isoldens Liebestod,"
Grieg's song Ich Liebe Dich, and the average torch
song, Once more the theme 1s human love, but how
differently conceived, felt, and treated. Once more
you have the pamut--ecstasy assgerting itself on the
brink of oblivion, a worthy sentiment feelingly ex-
pressed, the crude bellowing of a discontented cow.
There again the differences are obvious. It is the
univergsl explanation, the universal criterion. Here
is the reagson why the best music of Beethoven is
better than the best musilc of Chopin, why the best
waltzes of Chopin are better than the best waltzes
of Johann Strauss.l

The terms "good" and "bad" as applied to music are
used in several ways. HMany persons apparently bellieve
that good music can be defined as a slincere expression
of profound emotional inspiration, whereas bad music 1is
a2 trivial expression of the commonplace or vulgar in emo-
tion. If this standard is used, the worth of music must
be decided by & highly-educated, musically-sensitive per-
son who possesse8 the qualities both of the muslclan and
the philosopher. The goal of educatlion would be to at-
tempt to reach appreclation of the good and do away with

the bad. Discrimination should result in preference of

1 J. L. Mursell, op. cit., page 177.
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the former to the latter. Referring to Plato:
This much I myself am willing to concede to the
majority of men,--that the criterion of music should
be pleasure; not, however, the pleasure of any
chance person; rather I should regard that muslc
which pleases the best men and the highly educzted
as about the best, and as qulite the best if it
pleases the one man who excels all other in virtue
and education.l

For a modern interpretation Gehrkens states as one
of the desired objectlives for attainment by the end of
elementary school: "A greadually developing taste for
the better music rather than the poorer, this belng
evinced by the choiece of the best songs available in
school; and by a growing desire to sing, play, 2nd listen
to better end better music outside of school."?

Kant makes the following distinctions: "That which
gratifies a man is called 'pleasant'; that which merely
pleases him is 'beautiful’; that to which he accords an
objective worth 1is 'good'."3 To enlarge on this use of
"good, " if a man views a vase from the standpoint of
appearance alone, he 1s making a judgment of the "beauti-
ful." Any feeling of pleasure must follow the Judgment,

not precede 1t. However, if he views the vase from the

1 Plato. lawg, Book II, Translation by R. G. Bury,.
New York: G, P, Putnam's Sons, 1926, page 109,

2 K. V. Gehrkens., HMusic in the Grade Schools.
Boston: €., C. Bircherd and Co., 1934, page 3,

T, H, Greene, editor. EKant Selections. New York:
Charles Scribner's Sons, 1929, page 378,
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standpoint of how well it can hold flowers, or a certain
quantity of water, he 1s making a Judgment of the "good."
According to Kant, a judgment of the beautiful, being en-
tirely disconnected from any use or value of the judged
cbject, ascribes universality in agreement. A Jjudgment
of the "pleasant” is entirely dependent upon the taste
of the individual, and wilde variety can be expected in
this Judgment:

To one violet colour is soft and lovely, to another

it is faded and dead. One man likes the tone of

wind instruments, another that of strings. To

strive here with the design of reproving as in-

correct another man's Judgement which is different

from our own, as if the Judgements were logically

opposed, would be folly. As regards the pleasant

therefore the fundamentel prorosition is valild,

every one has his own taste.l

Another interpretation, and one which seems to fit
more congruously Iinto present-day educational trends, is
that "good" and "bad" in music should be used only in re-
lation to the individual--how well this or that music
meets the needs of the particular individual involved,
This pvhilosophy seems to be somewhat in agreement with
that of Kant, since "good" refers to the use or worth of
the musie for the varticular individual. HMusilc education
is concerned with broadening the scope of knowledge,

offering the oprortunity to get acquainted with as many

1l 7. H. Greene, editor, op. cit.
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kinds and degrees of musical experience as possible, and
giving the student eample opportunity to develop in the
ability to discriminate for himself and in relation to
the needs of his own personality. It is possible that

a gtudent may comprehend the sincerity and skill with
which an inspiration 1s conveyed, yet the selection in
question is not of vital concern to him,

Such terms as "sincere, " "profound, * "complex, "
Tdramatic, " "exolting," "trivial,” "vulgar" and the like
probably are somewhat less obscure in reference to music
than the terms "good" and "bad"; however, there is con-
siderable disagreement in any gilven situatlon between
even those most capable in discrimination and Jjudgment.

RKrone says:

The new school 18 surely concerned wlth the de-
velopment of taste and avpreciation in children.
This part of ereative learning is not brought
about by imposlng adult stendards of excellence
upon students. They must have a chance to help
in the setting up of thelr own standards, and to
help in the Jjudgling and evaluating of the work
of others as well as their own.l

In closing this discussion, the 1ldea should be
mentioned that the actual choosing of music for personal
enjoyment and satisfactlion perhaps depends on many fac-

tors. Schools have attempted to increase appreclation

1 B, P, Krone. Music in the New School, Chicago:
Neil A, Kjos Music Co., 1941, page 82.
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by increasing the student's understandings in muslc, and
knowledge about the background of the music. Undoubtedly
the foregeing procedure 1s & part of the picture; however,
it does not explain why a student may even then not enjoy
the muslec, why he yet enjloys certain music of his earlier
life althougn he may recognize in some measure the trivi-
ality of this musice, or why he enjoys some music which he
understands but vaguely. It may be possible that therec
are certaln things in the general nature or personality
of the student and also detaills of his background which
influence musical preferences. Such, at least, is the
opinion of McKinney end Anderson: "What we actually get
from music depends upon what we can bring to 1t, upon our
natural aptitudes, our musical skills, our general back-

grounds, our peculiar temperaments."l

In conelusion, the contributions of music to general
education which have been stated and dlscussed in this
chapter were formulated as a result of the study of the
literature in the following fields: 1) the use of music
in primitive cultures; 2) folk music of modern soclety;
3) the influence of music on behavior; 4) aesthetics and

education in music; 5) miscellaneous supplementary materials.

1 H. D. FoKinney and W. R. Anderson, op. cit., page 7.
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Contributions were chosen which appeared to have some
relationshlip to the desired outcomes of general educa-
tion previously determined.
The following is a re-statement of these contri-
butions:
1) Music can serve as & medium for the expression,
communication, and recording of feelings, aspi-
rations, and ideas.

2) Music can enhance social activity and promote
soclal consclousness and adaptabllity.

3) Music can influence moods and serve as a regu-
lator of tenslon.

4) Music can serve as a medium for the development
of the powers of discrimination and jJjudgment.



CHAPTER V



126

CHAPTER V
DETERMINATION OF CRITERIA FOR MUSIC
IN GENERAL EDUCATION

The culmination of the present study is the deter-
minatlion of the criteric, In thlis studr a criterion 4s-
is a condltion or conslderation which must be satisfled
to bring about a contribution of music to general edu-
cation. In this chapter the relatiloanship of each con-
tribution of music to each desired outcome of general
education will be determined, and & criterion designed
as a guide to the realization of each possible contri-

bution.

Exvlanation of the Crosgshatch Technique

The technique used 1n the nresent study to give
visual representation to the areas of general education
to which music can contribute, as well as to help focus
attention on poaslble relationships among these areas of
general education and music, 1s known as a "crosshatch.”

A crosshatch diagram usually contains two lists of
factors, one list being in & horlzontal direction across

the top of the page, the other in a vertical direction
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down the left hand side of the vage. When lines inclosing
each factor are extended, squares or similarly shaped areas
are formed, one each for every possible relationshlp of

the two lists of factors. The fact that there is a4 relation-
ship is Indlcated by drawing lines or other designation
across the appropriate square or similar figure. If there
is a deslre to indicate degrees of importance of relation-
ship or contribution, this is done by leaving the area
blank to represent little or no importance, using single
lines (single hatch) for moderate importance, and crossed
lines (crosshateh) for much importance.

An example of the foregoing type of technique is found
in a study made by Koos.l He discovered and listed the
peculiar functions of the Jjunlor high school--such as rec-
ognltion of individual differences &nd guldance--from a
canvass of the literature. He then determined the fea-
tures of orgenization of the Junior high school--guch as
prograem of studles and ability grouping--from & survey of
procedures in Jjunior high schools. The blank, single, and
crosshatch techniques were used, the hatches indicating
the various degrees of bearing of the fcature of organi-

zation upon the likelihood of the performance of each

1 L, V. Koos. The Junior High School. Boston: Ginn
aand ¢o., 1927, pages 129=-132,




function. The purpose of the study was to vresent evi-
deace which, if used in school organization, would re-
sult in the zdaptation of the features to the perform-
ence of the functions. It was mentioned that the degrees
of importance of the relationships were based on the onin-
lon of the author, not on scilentifilc evidence.

There 1s a study in progress at thiz2 present time in
which & consideration is made of three factors instead
of the usual two.l A committee from the Middle Atlantle
Region of the Cooperative Program in Educatilonzl Adninis-
tration determined that there were three main factors for
conslderation In the field of educational edministration:
1) content--ths contents or consepts pecullar to the fileld;
2) method--methods of performing the fuunctions necessary
in the field; 3) sequence--ths time sequence and relation-
ships of the activitles. Each of these dimensions was 4dls-
cussed, then a tri-dimensional figure drawn up in which
relatlonships of the three factors could be visualized,
thus alding In the necessary study and analysis.

In the present study the purpose 1s to determine all

possible contributlons of music to general education, and

1 Cooperative Program in Educatlional Administration.
A Tri-dimensional View of the Job of Educational Adminis-
tration., Hew York: Teachers College, Columbia University,
2551 (mimaographed form.)
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to formulate necessary criteria: conditions and consid-
erations which must be satlisfied for the rcalization of
the coatributions. There will bhe no attemnt to estimate
the relative importance of each eriterion, if dlfferences
do exist. Therefore, only two kinds of indication are
necessary: one to show contribution, another to show no
contribution. The decision was made to indlcate contri-
bution by a crosshatch and no contribution by a blank
area. The results are shown in tie table oun the next

Page .
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Hature of the Criteris

The problem of determining criteria for music in gen-
eral education demands consideration of the following two
factors: 1) all possilble relationships or contributions
of muslc, as deflined In the four statements, to the six
desired outcomes of generzl education; 2) conditions and
considerations in musical experience or related experience
which could, if successfully realized, bring about contri-
butions to general education and therefore can be considered
as criteria,

t was discovered that some varilety exlsted in the
manner of determining the criteria. For example, one con-
tribution of muslc to one desired outcome of general edu-
cation might result in the formulatlion of one criterion,
but in another situation this single relationship secemed
to Justify two or more separate criteria. In reverse, a
single contripution of music may contribute to more than
one desired outcome of general education, but in some cases
& single criterion adequately satlisfled this relatilonship,

The exact conditlon or conslderatlion stated in each
criterion was determined by the previous evidence brought
forwerd in support of each desired outcome of general edu-

cation and apparent contrlbution of music to general education.
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In some cases the evidence itself suggested the eriterion.
In other cases the criterion was a result of a logical
conclusion drawn from the evidence. 1In all cases only
relatlonships which seemed failrly direct were used. Al-
though the first three contributions of muslc are some-
what related, end over-lap, the attempt was made to make
the division and use of each as exclusive as possible.
Areas in whilch no contribution of music could be discovered,
or in which no relilsble supprorting evidence had been nre-
sented, were omitted iIn the selectlion of criteria. For
exemple, music 1s used regularly in religious services
and may be & means of religlous exvression; however, no
evidence was discovered by the writer of the nresent study
in support of the positlon that music in this connection
resulted in improvement in ethical behavior either during
or after its use. Ferhaps music can assist in producing
a happy, emobtlonzlly sound indlvidual, and such a person
would be inclined toward consclentlous attention to the
ethlical side of 1life, but this idea would be difficult

to substantiate with evidence.

Much relativity and over-lapping exilsts in the various
statements of the criteria. Ag in the case of the desired
outcomes of general education and the contributions of
music to these outcomes, separation in many caseg is for

the purpose of emphasis. One criterion may indicate the
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need for certaln musie materials, whereas another infers
a needed type of activity. One mey point toward mentel
diseipline or method of study; another may indicate need
for some study correlated with music. Also, the degree
of specificity is not the same for &ll criteris,

It is possible that many of the criteria could be
satisglled in one music course; however, allowance for
individual differences would Iindlcate & necessity Tor
many types of courses,

The following is & statement of the criteria, eight
in number, in the order in which they were formulated
from the crosshatch. The method of determinatlon and
the Justification of each criterion, also brief mention
of some specilfic activitles which might be of value in
the particular consideration under discussilon, are preseanted
after this statement:

1) Musical experience in general education should
include opvortunities for the development of
basic musical skills,

2) Muslcal experience in general education should
inelude study of the folk muslc of many cultures
and eras.

5) lMusical experience in general cducation should
include study of the various types of formal

comrositlions by composers of many cultures and
erasg,



L) Fusical exverience in geunerzl education should
include correlated study of personel and socizl
background factors releted to the particular
music under consideration.

5) Husical experience in general education should
include opportunities for the various means of
self-expression,

6) Musical experience in general education should
include opportunities for sctive participetion
in group musical enterprises.

7) Musical experience in general education should
include opportunities for the study of music
representative of all possible effective states.

8) Musical expverience in general education should
include critical analysis and attemptcd evaluc-
tion of the music; the goal of these efforts
shouléd be the development, in each individusl,
of the abllity to Judge and discriminate inde=-
pendently, and in accordence with his own emo-
tlonal needs.

Preceding each criterlon is a statement of the numbers
of the desired outcomes of general educatlion and the con-
tribution of music to these outcomes involved in the cri-
terion under conslderation. If the reader desires the
content of the statements of the desired outcomes and
contributions of muslc, he can obtain these by referring

to the crosshatch.

Statement end Justification of the Criteria

Desired Qutcome: 2

Contribution of Music: 1

Criterion: llusical exwerience in general education

should include ovportunities for the development of basgioc
musical skills,
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Evldence has been advanced in support of the idea
that conpetency in the basic skills of commuication—-
speaking, vwriting, reading, and listening--is a desired
outcome of general education. The idea that music can
serve as a nedium of expression end communication has
been advanced and supported. A conclusion based on the
evidence seems to indlcate that ovportunity should be
provided for the development of the skills necessary for
both the active and passlve phases of musical communi-
catlion. The degree of development of these skills would
depend on the needs of the particular indlvidual, The
active phase of communication includes the skills in-
volved in such actlvities as singing, playing an instru-
nment, and dancling; the passlve phase would include such
activities as listening and music reading.

Apart from the sublect of communicztion, the in-
ference in the literature of generzal education is that
any basic sk1ll which helps the particular individual
to meet his non-vocational needs should receive attention,
This consideration suggests the provision of opportunities
for developing those basic musical skills whlch may be

needed as a means of exvoresslon,
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Desired Outcome: 3

Contribution of Nusic: 1

Criterion: DMusical experience in general education
should include study of the folk music of manv cultures
and eras.

The necessity for all citizens vo have o degree of
competency in soclal relatlonships and nolitical affairs
has been determined as a desired outcome of general edu-
cation, MNajor success in any soclal or vpolitilcal rela-
tionghip demands understanding of the characteristics
of those wlth whom relationships are expected. The
forces which make people what they are and motivate them
to beneve the way they do must be understood in any at-
tempt to enter satisfactorily into socisl relationships;
otherwige, necessary procedures for reaching agreements
and compromises cannot be zvplied.

Analvsis of the literature has shown that folk music--
the basic musical expression of the masses--has been a
vital element in all majJor socletles since prinmitive
times. tost of thies music is vocal and of short duratlon,
thus being a fairly direct communication of feeling, aspi-
ration, or idea, with a minimum of obscurlty. It is evi-
dent that &n analysis and experilenclng of such recorded

expression can proaote some undergtanding of the history,
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aspirations, problems, and emotionzl natures of the people
with whom the music orilginated, since the music itself 1is
a direct result of an attempt to express and communicsate

these f{actors.

Desired Outcome: 3

Contribution of Musie: 1

Criterion: Musileal exverience in general education
should include study of the various tyves of formul com-
nositions by commosers of many cultures and eras.,

This eriterion, egimilar to the preceding one, elso is
concerned with the communication of feelings, asvirations,
and ideas through music, end the contribution of the re-
ception of this communication to the understanding of the
person or peoples represented by the musie. As nreviously
mentioned, tkhese understendinge ere necessary for success-
ful soclal relationships and resultant soclal and politi-

cal competency. It has been pointed out earlier in the
present study that direct communicatlon in formal music

is somewhat difficult, narticularly in instrumeatzl music
which 1s not intended to ba descrintive of materisl things.
Thus, there will be a wide range In the extent of commni-
cation, Af any at all is achleved, since the comnoser is
intent upon expressing his own very Intlimate feelings, im-
rressions, or ideas. On the contrary, much folk music in

its finsl form 1g a very concrete, easgslily communicated
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expression, representative of a group or an entire culture.
However, there is a definite relationship between these
types of musiec, since the composer's expression is largely
2 result of his personzlity, which, in turn, mey be to

& conslderable extent a result of the influences of the
society and era to which he belongs. Therefore, formal
music can be considered as having a relation to social
competency, providing some degree of commynication takes

place,

Desired Outcome: 3

Contribution of Musiec: 1

Criterion: HNusical experience in general education

should include correlated study of versonal and soclal

backeground factorg reiated to tihe particuler music under
consideration,

Mention was made In the discussion of the precedlng
criterion that communication 1s more difficult and complex
in formal music, partlcularly music of the abstract instru-
mentel type, than in folk muslc and other vocal nusic,

When communication through rusic 18 obscure or absent
entirely, such comzunicatlon possibly could be improved
by a knowledge of the influences which helped give birth
to the particular musical expression., If while exvperi-
encing the misic the performer or listener has an under-

standing of pertinent background factors, he may in some



degree recapture the motivating forces which led to the
original musical expression of the composer, Any comnuni-
cation of such nature undoubtedly will offer sone insight
into social influences of the soclety and era in question,
since tnese have affeoted the life of the composer. Thus,
some contribution through formal music can be made to the
desired outcome of soclal and political competency. It
should be realized thazt the personal temperswent, cheracter,
and philosophies of the composer, although not always
brought about directly by social fsctors, would also play
e large part ian his musical expression.

Correlated study of background fectors rsiated to
folk music probably would result in very little improve-
rent in communicatlon, if any; nevertheless, this study

might prove interesting and enjoyable.

Desired Outcome: 6

Contribution of Husic: 1

Criterion: Fusical experience in general education
should ineclude opvortunities for the verious means of
self-expression,

The great importance of the emotional factor in edu-
cation has been brought out in the present study. In con-
nection with experiences which could contribute to emo-
tional satisfzction, emphasls was placed unon those activi-

ties which give the individusl opportunity for giving
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expression and design to his feelings and ideas. The
word ®creative® generally is used in referring to this
expression of the individual's own feelings, in contrast
to the striet imitation or copying of the expression of
others. The preceding sentences should not be interpreted
to mean that no emotional satisfactlion can result from
performing or listening to the creative efforts of others,
or from lmitating their styles or techniques.

Since music 18 one of the mediums of expression,
¢reative expression in music should, 1f successfully
employed, result in some degree of emotional satisfac-
tion. Creative ability in music does not necessarily
refer only to composition and improvisational activities,
although these may be of prime importance, but may also
refer to any musical activity in which the individual
feols he 1s expressing something of hls own personality,
making musical discoveries for himself, or making an
original contribution to the music. All musical activi-
ties-~-from free composition or improvisation, and self-
expression in the dance to singing and listening activi-

ties--can contain the oreative element.
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Desired Qutcome: 3 and 6
Contribution of Music: 2

Criterion: Muslcal experience in general education
should include opportunities for active varticivation in
groun mglcal enterprlses.

The fact that the ability to engage competently in
social and polltical affairs is a desired outcome of gene
eral education has bheen stated and supported in the present
study. In a like manner, the use of muslic as an aid in
arousing soclal consclousness, with resultant increase in
social adaptablility, has recelved attentlion. The first
logical step in soclal and political competency would seem
to be the ability to engage in satisfactory social relation-
ships in the small, more intimate groups, such as family,
clubs, church, and other community groups. If soclal
competency and understanding cammot be attzined in these
relatively intimate relationships, thereprobably is little
chance of much success in state, national, and international
affairs,

The bulk of the evidence related to the social possi-
bilities of music supports active participetlon as necessary
for the greatest degree of success. Since the general pub-
lic participates in music for the most part in relatively
small gatherings, and since most organized muslc groups
are of & more or less intimate nature, the direct contri-

bution of music appears to be to the more intimate social
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relationships, Evidence indicates that the most valuable
social situation is brought about when all members of a
group are partilclpating actlvely in music which all menm-
bers are enjoying. Some of the common activities of

this nature are orchestras, bands, ensembles, choruses,
group or community singing, and dancing classes.

The fact that soclal benefits resulting through
music have emotional satisfactlon as a concomitant
Justifies the mentlon of this contrlbution to the de-
sired outcome of general education concerned with a
satisfying emotional life. It 1s doubtful if any great
degree of social consciousness would develop without the

presence of emotional stimulation.

Desired Outcome: 4 and 6

Contribution of Musiec: 3

Criterion: HMuglcal experlence in general education
should include opvortunitles for the study of music
representative of all possible affective states.

The most heavily documented contribution of music to
general educatlon defined in the present study concerns
the abilities of music to influence moods and regulate
tension. Thus the emotional well=being and satisfactions
possible from the realization of the foregoing abilities
make a direct contribution to the desired outcome of gen-
eral education concerned with an adequate knowledge of

biological information for healthful, satisfying living;
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contribution also. is made to the desired outcome per-
taining to an emotlonally sound and satisfying life.
In the former instance the possession and intelligent
use of the knowledge that music can influence moods
and tension can be an a8id to emotional health, which,
in turn, contributes to the total health of the in-
dividual. For this reason music can be consldered as
a study in health education. It is this ability of
music to influence emotional health through the regu-
latlon of mood and tension that contributes to an emo-
tionally sound and satlisfying 1life,

The problem to be considered in formulating a
suitable criterion is the manner in which the individual
can be made aware of all possible affective potentialities
existing in music, so that he may make use of these in
meeting his emotional needs. Satlisfying experiences in
many types of feeling and mood must be attalned in school
life in order that the individual will develop favorable
attitudes toward music, carry broad musical knowledge
and interests into his future life, and continue the
satisfying use of music. Huslocal activity in this
connection seems to suggest experiences in meny types
of music, representative of all possible shades of affec-~
tive states. Probably no one curricular or extra-class

activity can be designated as the best source for



Lsls

achievement of the preceding objective; all musical ex-
perlences can make significant contributions. The type
of activity in itself may play & major part in emotional

satlsfaction.

Desired Outcome: 1 and 6

Contribution of Music: &

Criterion: Musical exverlence .in general education
should include critical agnalysis &and attempted evaluation
of the music: the goal of these efforts should be the
development, in eech individual, of the ability to Jjudege
and discriminate 1ndegendentlx, and in accordance with his

owll emotional needs,

The necessity, for personal and soclal reasons, for
each individuel to develop competency in forming Jjudgments
through the use of logicel reasoning has been discussed
and supported in the present study. The idea that nmaxi-
mum gatisfactlon from music demands the continuing develop-
ment and use of the powers of judgment and discriminatlon
also has been brought out and supported. Since thorough
musical experience makes this demand, such experience csan
be consldered as making & definite contribution to the
desired outcome of general education concerned with the
abllity of each Individual to make loglcal Judgments,

In addition, because discrimination 1ls necessary for any
considerable degree of emotlonal satisfactlion from music,
the developrnent and use of thls abllity can make & cone-

tribution to a satisfying emotlonal 1life. Music, then,



1s one of the areas in which exercise of judgment and
discrimination can and should take plece,

The method of realizing the desired goal would entall
many factors, some of which have been brought out in pre-
ceding criteria., PFor example, knowledge of background
factors related to the mnusic may be an aid in determining
the nature and sincerity of the music, as well as an aid
to communication. Broad coverage of music representative
of all affective sBtates would broaden the scope for (is-
cerimination in lire with personality needs. Further
method would demsnd some enalysis of the elements which
compose the music, in order to discover the actual musi-
cal phenomena and effects which bring about the subjective

reactions of the individual and influence hls Judgment

of the music,

In closing, the following statement of the eight
eriteria for music in general educatlion, as formulated
from the desired outcomes of general education and the
contributions of music to these desired outcomes, is

presented for the purpose of summary:

1) Musical experience in general education should
include opportunities for the development of
basic musical skills.

2) Musical experience in general education should
include study of the folk music of many culturecs

and eras,
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3) Nusical experience in general educatilon should
include study of the various types of formal
compositions by cowmposers of many cultures and
eras,

L) Musical experience in general education should
include corrslated study of personal and social
background factors related to the particular
music wnder congsideration,

5) Musical experlence in general education should
include opportunities for the various means of
salf-expression.

6) Musiecal experionce in goneral education should
include opportunities for active participation
in group ‘musical enterprises.

7) Musical experience in general education should
inoclude opportunities for the study of music
representative of all possible affective states.

8) Musical experience in general education should
include critical analysls and attempted evaluation
of the music; the goal of these efforts should he
the development, in each individual, of the a-
bility to Jjudge and discriminate *ndeoendently,
and in accordance with his own emotlonal needs,
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CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The first concern of the present study was the formulation
of & definition of general educatlon which could determine the
philosophy of the study. Several representative current def-
initions were stated, followed by a8 disoussion of two rathor
contrasting philosophlesg for the realization of genersl ed-
ucation: emphasis on required sublect matter and emphansis on
individual student needs, General education finally was de=-
fined as any and all experience whlch contributes to the satis-
faction of the needs of the particular individual in his role
es a person and wember of & society, but which is not concernmed
primarily with the peculler demands of his vocation or intended
vocation,

An attempt was made to state some of the significent
historical features of the non-vocatlional side of seducation,
particularly music education. The gradual trend from general
to speclalized study and the current emphasis on personal and
soclal values were important features of the dlscussion.

The problem was stated as a need for a determination of

the means by which each subject of the currlculum can contribute
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to the desired outcomes of general education und specifically,
for the present study, the possible contributions of musiec
to general education. The need for the study was evident from
the fact thet no research was discovered in which the problem
of the present study wes solved or partially solved. The
purpose of the study was defined us an attempt to determine
criteriz which must be satisfied for the thorough realizetion
of the contribution of musle to general education,

Chapter Il presented literature containing various
issues for consideration in the use of music in general ed-
ucatlion, The literature wae organized into the following
categories: 1) criticisms and suggestions for music appreciation
courses; 2) teaching experiments in musle appreciation; 3) in-
tegration of muslic with other subjects; 4) philosophies of
music in general education; teaching, sdminlstrative, &nd
orgenizational problems of muesle ln general education.

Educztional literature was studied in order to determine
the desired outcomes of general education, Results of these
efforts appear in Chapter III. The objJectives which were
stated or inferred by the vast m Jorlty of the authors were
chosen for use in the present study. There was very little
disogreement on the outcomes by the varlous authors or agencles.

The following is a re-statement of these desired cutcomes, as
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formulated for use in the study:

1) General education should result in the ability to
make logical Judgments through the processes of
reasoning.

2) General education should result in adequate comnand
of the basioc non-vocatlional skille needed in daily
living.

3) General education should result in the abllity to
engage in competent particlipation in social and
political -affairs,

4) General education should result in adequate functionel
knowledge of the physical and biologlcal laws end
information needed for competency and satisfaction
in daily living.

5) General education should result in conscientious,
intelligent application of ethies to personal and
soclal matterse.

6) General education should result in an emotionally

sound and satisfying life.

The procedure for determining the features of muslec which
might have a possible relationship to the desired ocutcomes of
general education was simllar to that procedure used for
obtaining the desired outcomes. Each proposed contribution
was, of necessity, submlitted to rigorous exsmination in the
light of the possible supporting evlidence. 4ny suggestion
for sowmething thet music might do was discarded if it could
not be adequately substantliated by falrly objectlive evidence.
The features of music which seemingly could wmake some con-
tributlon to general education were stated and supported ln

Chapter I¥. The followlng is a re-statement:

1) Music can serve 82 & medium for the expression,
communication, &nd recording of feellings, aspirations,
and ldeas.
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2) Muslc can enhance soclal activity and promote
social consclousness snd adaptabllity.

3) #usic can influence moods &nd serve as a regulator
of tension,

4) Husic can serve as & medlum for the development
of the powers of discrimination and judgment.

In Chapter V & crosshatch diagram, placing the desired
outcomes of general education on the horizonteal axis and
the contributions which music¢ apparently can make to these
outcomes on the vertical axis, was prepared. This diegrem
in its completed form gave visual representation to the
nature of the relationships and helped to focus ettention
on nosslible contributlions of the areas of muslic to the areas
of desired outcomes. ithen a poscible relationship was noted,
it was traced beck to the suprorting evidence, If the evidence
was considered adequate, & condition or considerstion which,
if satisfled, could result in the reallzation of the con-
tribution, was formulated as & criteris, The following 1is
o re-statement of the criteris for music in general education:

1) Musical experience in general education should include
opportunities for the development of basic musical
skille.

2) Musilcal experience in general education should include
study of the folk music of many cultures and erzs,

%) busical experience in general educatlon should include
study of the various types of formal coupositions by
composers of many cultures and eraa,

k) dusical experience in general educatlon should include
correlated study of personal and social background
factors related to the particulsr music under consideration.
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5) Musical experience in generzl educatlon should
include opportunities for the various means of
self~expression.

6) Musical experience in general education should
include opportunities for active participation in
group musical enterprises.,

T) iueical experience in generzl education should
include opvrortunities for the study of music
representative of all possible affective states,

8) Nusical experlence in general education should
include oritiozl analysls and atteipted evaluation
of the musle; the goal of these efforts should be
the development, In each individual, of the ability

to Judge and discriminate lndependently, and in
acecordance wlith hils own emotional needs.

Concluslions

1) Criterie which must be satisfied for the realization
of the contribution of muelc to general education

have been determlned.

The objectives or deslred outcomes of general ed-
ucation, as they are stated and inferred in the literature,
were adopted. Charscteristics of music and muslcal experience
which seemed able to contribute to the realization of thse
desired outcomss were formulated from evidence. Each possible
contributlon was analyzed separately to ascertain its exact
niture, and a eriterion was supplied to &id in the realization
of the potential contributlion. All conclusions on the various
reletionships and chosen criterla were based directly on

evidence cnd loglcal concluslons from such evidence,

2} There is a possibility of incompleteness in svidence
and criterla.

Wihen &n attempt 1s made to discover all possible
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features of any given subject--in the case of the present
study, the desired outcomes of general education and apparent
contributions of music to these outcomes--the likelihood of
omission of some feature or femtures 1s always present,

When evidence is gathered through the llterzture of the
varlious flelds, such evidence depends on very broad and
intensive study. Perhaps some feature, considered and

re jected, could have been adequately supported by evidence
not at hand., Also, 1n the future it 1is possible that
additional date may be advanced through experimentation and
practice. In addition, future trends In education may elter
thie nature of the deslred outcomes to some extent, thus, in
turn, changing the criteria somewhat. Final resulte in any
study similar to the present one will depend on the foregoing

conalderations,

%) There is a2 moderate degree of subjectivity in the
method used for the deteraination of the oriteria,

The eriteria were developed from the desired outcomes
of general education, the contributions of music to these
outcomes, features in the suprorting evidence, and conolusions
based on these features. Since criteriz were determined from
the evidence, &dherence to such evidence would largely govern
the nsture of the criteria, thus guaranteeing some degree of
objectivity in the procedurs. In addition, the criteria,
supported by evidence, could be consldered to be fairly valid.
However, the exact use of the evidence and the statement of

the criteria depend somewhat on the individual conducting



the gstudy. Although the evidence would not permlt great
freedom in the determinatlon of the criteria, some veriztion
in the conditions and considerations regarded as essentlal
might be possible, If a study similsr to the present one is
sttenpted agelin, such & study might include a determination
of criteria, based on the same evlidence, by a number of
persons. Takling the composite Judgment of several persons
would tend to eliminate the errors in the subjective Judgnent
of individuels.

A related factor to the foregolng dlscussion is that a
cursory analysis of the crosshatoh dlagram does not give a
direct indication of the exact nature of the contribution.
However, such indication would be difficult in a study
requiring analysis into the nature of the contrihution and

method for its reallgzation.

Recommen&ations

1) Recommendations for use of the criteria
There are several ways in whlech the criteris developed
in this study can be used for evaluation and curriculum plan-
ning. Although the criteria are not all-inclusive of what must
be known and done in the music program in higher education,
these criterie do emphasize certaln falrly specific consider-

ations which should be satisfled. A next step 1s the provision

of specific activities which, 1f successfully realized, can
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bring about the particular contribution.

One use of the criteria could be in &n investigation of

existing curricular offerings and extra-class activities.

An examination of catalogue course descriptions would be

8 preliminary step, followed by interviews with instructors

end possibly some audlting of clesses to find out what actually
appears to be takling place in the classroom. A sinmilar pro-
cedure could be followed for extra-class activities, The
foregoing procedure, If thorough, should give indications of
opportunities for satliepfaction of the criterla.

If opportunlties for the satisfactlon of the criteria
appear numerous, the extent to which actual realization of
the eriterta cccurs would be a next consideration, curriculsar
revisions and edditions depending largely on the results of
such investigation. As & preliminary step, one possibly
worthwhile procedure would be to attempt to dilscover how
well the students belleve they have satiasfied the criterisa.

A survey questionnalre, questlions based on the criteria and
designed to encourage opinions on both currliculer and extra-
class activities, could be deelgned for the purpose. However,
the foregoing procedure would not by any means result in a
complete or even entlrely true picture of the situstion, For
ex&mple,l an analysis of student opinlon at Dertmouth College

in reference to the "Great Issues Course' -~z course including

I~ T. W. Braden. The Great Issues Course. Reprinted
from the Dartmouth Alusni Magazine issue of Qctober, 1947.
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lectures and critical discussion of current issues of
soclety, and required of all seniors--reveazled that many
atudents complalin=d bitterly ebout the course. However, the
fact wap discovered that some of the students who complained
the most and sald that they were getting nothing from the
course were the ones who sat up the letest at night in the
dormitories, hestedly debating the iscues consldered at the
previous lectures and discussions,

The eriteria could be used also as a basis or gulde for
building an evaluative instrument. One suggestion 1s to bulld
a comprehensive examination which will attempt to measure
the extent to which the individual has satisfled the criteria,
It might be profitable, if a supposedly thorough progranm is
of fered in the school, to administer the examination to
students at the beginning of their college career and eagain
2t the end of their menior year., Results of this testling
should give implicetiona for further research end study.

2) Recommendations and conslderations for related study

The prolific literature on general education of the past
several decades, while ably pointing out needs of this education
and advancing apparently loglcal methods for the realizetion
of these needs, does not contrlbute very much sclentific date

in support of the many issues,l The recommendation is made for

1 4 cooperative project, sponsored by the University of
¥innesota, 18 concerned with this subject: H, T, Morse, editor,

Op. cit.
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sclentific studies which will attempt to verify or nullify
existlng theoriesy as well as produce additlonal evidence which
may stimulate further experimentation., For example, studiles
are needed which will attempt to determine actunl changes which
are taking place in the behavior of students; and the factors
which are causing these changes: Knowledge of the relative
contribution which such factors as cultural advantages outside
of school, intelligence, and curiosity make to educational
results should be obteined in connectlion with the planning of
curriculum, A further recommendation is made for studies which
will attempt to determine the type or types of students attending
the institution, and the probable needs of these students, Such
information also 1s essential for the intelligent bullding of any
curriculum,

Returning to music, & recommendatlion is made for & study
which will attempt to discover what part music is playing in
the life of the general student five, ten, or twenty years after
graduation. A knowledge of the extent of use and nature of use
of music, also preferences in music and nmusical experience, might

be of service in evaluating the present curriculum and meking

plans for the future.

In conclusion, it is hoped that this study, by its attempt
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to decide what contributions music can make to general education
and formulate ceriterls as a gulde to the realizetion of theese
contributions, miy stimulate interest and further research into
the potentialities of &ll areas of learning in relation to

general education,
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