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CHAPTER I 

A STATEMENT OF THE PROBLEM AND THE PLAN OF STUDY 

The Problem -----
During the last few years questions have been raised. 

as to the adequacy of the present General EnBlish curriculum 

offered in Lawrence High School. This questioning is the 

result of findings on national achievement tests, the opin-

ions of General Eng!ish teachers•,· and the attitudes toward 

the subject -of the students enrolled in General English. 

These results, attitudes and informally expressed opinions 

indicate (1) that the original purpose of the General English 

course and its present purpose are divergent; (2) that the 

materials and the curriculum. itself a.re inadequate in meet• 

ing the needs of the pupils now enrolled. 

!ndividuai studies based on the rGsults of our 

national achievement tests have been made. Material exists 

which. makes it possible to describe in• an accurate manner 

the type of student enrolled in the General.English pro13rarn 

at La,,rence High School. However., no .attempt has been made 

to compile all this material in an organized form under one 

binding so that it becomes a factual description of the situ-

ation rather than the opinions of one or two teachers. 

The purposes<of this thesis are, therefore, three-fold: 

(1) to unite in a formal presentation a.11 the available mater-

ial which will give the English faculty and administrators of 

Lawrence High School a factual description of the present 
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General English curriculum and the type of students therein 

enrolled at the time of this study; (2) from these collected 

data to determine the justification of the recent question~ 

ing of the General English curriculum; (3) and if such quest-, 

ion1ng is justified, to off'er specific recommendations which 

would serve as preliminary steps in correcting the discrep-. 

anoies in the General English program •. 

The '~ .2!. Study 

The following section is a listing of the materials 

collected for this study. 

A. A group of fifty-one out of the eighty-five 

students enrolled in General junior English was 

chosen to serve as subjects for this study. The 

following factors determined the choice of these 

students. The students were members of the 

Lawrence High School sophomore class of 1953. 
They had taken the sophomore course in General 

English at Lawrence High School. They were en-

rolled in General English at Lawrence High School 

during the time of this study. They were avail-

able for interviewing. All the information needed 

as to their background, certain test results, and 

other items of interest in this study was complete. 

B. Office records which gave personal information about 

the student such as his family background, the course 

of over,.a~l study he was following in school, his 

letter grade achievements and bis mental ability 



according to the Henmon-Melson 2f. Mental 

Abllity. 1 
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c~ The 1953 and 1954 scores of the Essential High 

School Content Battery tests (English section) 
a _www. ...,_,,.... ====r 

2 by David P •. Harry and Walter N. Durost. The 

particular scores used were those of the group 

of .fti'ty-one students chosen to participate in 

this study and those of students enrolled in 

Lawrence High School during the school year 1952-
•53. A copy of this test may be found in Appendix 

A. 

D. Individual studies related to the problem being 

discussed in this paper which were made by Mrs. 

Helen Cornwell, Guidance Counselor at Lawrence 

High School. 

E. Two interview-questionnaires were devised by the 

investigator. One of these questionnaires was 

given to the teachers of General English and the 

other to the group of fifty-one General English 

students selected for this study. The purpose of 

the teacher-interview questionnaire was to obtain 

1 v. A. c·. I-Ienmon and M. J. Nelson, "High School 
Examination, Grades 7 to 12--forms o and C", Henmon-Nelson 

.2£ Mental Abilitz (Houghton Mifflin Company, 1942). 
2 David P. Harry and Walter N. Durost, Essential High 

School Content Battery {World Book Company, Yonkers-on-
Hudson, New YorR and Chicago, Illinois, 1951) • 
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information concerning the prof_essional training 

of these teachers, their personal descriptions 

of General students, and their opinions in written 

form concerning the present English Curriculum and 

its adequacy in meeting the need of tho General 

students. The student interviews attempted to 

determine the trend of student opinion concerning 

the English curriculum during the time or this 

study, to obtain a picture or what type of English 

study appealed to these students, ~nd to aoquire 

information as to· the type of work these pupils 

intended to obtain upon their graduation from high 

school. Copies of these interview blanks may be 

found in Appendix D. 

F. A written outline of the goals, requirements, and 

materials used in the present English curriculum. 

'l1his outline 0 was supplied by Miss Iva Belle Harper, 

Head of the Department of English at Lawrence High 

School. 

G. Inf orma.-tion supp lied through interviews with :facul-

ty members and administrators. The faculty members 

were six English teachers. Six of these teaohlrs 

had to.ught General English at one time. Four of' 

these six were teaching General English at the time 

of this study. 



CHAPTER II 

A DESCRIPTION OF THE GENERAL ENGLISH SITUATION IN 

LAWRENCE HIGH SCHOOL AND A DEFINITION OF TERMS 

The Student Population and Its Divisions - ----· ----- - -
At the time of this study Lawrence High School had 

a total enrollment or approximately 700 studentse The over-

all curriculum was divided into two sections. The terms 

used to designate these two divisions were Collego Prepara-

tory and General. The General curriculum consisted or 
subject matter and skill courses which were designed to 

equip the student enrolled with the background necessary 

for vocations not requiring college degroes or advanced 

academia training. One·third of the total stuaent popula-

tion was enrolled in the General curriculum. At the time 

of this study, enrollment in the College curriculum was 

larger than ever before and the enrollment in the Genc,ral 

Curriculum was not as large as it had been formerly. The 

material in the above section was supplied by Neal M~ Wherry, 

Principal of Lawrence High School. 

Professional Training 2f.. General English Instructors 

~~Conditions Under Which They Taught 

Of the four teachers giving 1nstruot1on in General 

Epgl1sh not one had an English major. Three of the$e four 

did have English minors. The academic minor of the fourth 

teacher was in foreign languages. The academic majors of 

the four teachers were: Home Economics, Art-Design, Drama 
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and Spanish-French. During the four years previous to this 

study, at least one of the teachers was one with less than 

five years total teaching experience. One of the teachers 

during tho time of" this study was a "first year" instructor. 

The res.t had had at least f"ive. y_ears of experience in teach-

ing General English classes. 

The ,average class load for these teachers of General 

English ranged from twenty-five to thirty students. Each 

instructor taught five class periods a day or the total num-

ber of formal·instruction periods in the school day. No 

allowance was made for class preparation on the part of the 

teacher during the day. There was conference period at the 

end of the day devoted to individual student instruction. 

This period· was shared by students fr~~ at least two groups. 

For instance, students needing help in sawing and students 

needing help in English came for help at the same time. The 

teacher having the sponsorship or extracurricular activities, 

such as plays, year books, and newspapers, had yet another 

group of students demanding help during this time. Although 

the teachers of General English had a fatiguing teaching 

schedule, no te.acher had more than two classes of General 

students,_ The information concerning teachers and the con-

ditions under which they taught was secured from the teacher 

interview-questionnaires. 

! Description ..2£. Required English Curriculum 

Two years of English study were required. These two 

years were divided into four one semester oourses entitled 
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English III, IV,. Y, and VI. Each semester was divided into 

nine week sections at the end of \vhich grades wore given. 

The students' total letter grades were composed of two nine 

week section grades plus the letter grade on the final test. 

Finals were administered at the end of each semester. 

English III and V • the courses offe.red in the fall, were 

grammar courses. English IV and VI ,vere dedicated to the 

teaching or literary forms. 

No attempt had been made sinae the beginning of the 

General-College Preparatory ~1vis1on or the over-all curri-

culum to plan an .English co~se q;p,acifically for the General 

student. Therefore, in. theory, both. the General and the 

College P;raeparatory students used tho same materials and ful• 

filled the same requirements. Although a curriculum as a 

whole had not been planned for the General students, some pro• 

vis ions had been made for .them in the outline of the English 

curriculum presented to the investigator by Miss Iva Belle 

Harper, Head or the English Department at Lawrence High School. 

The author or this paper wished to use the sophomore English 

curriculum as a point of departure for the recommendations con-

tinued in the conclus-1.ons of this paper since it is during 

this year that the students form their basic impressions or 
our English program~ Consequently, the materials and require-

m~nts or the sophomore English curriculum are described here 

in detail. The requ:J.r·ements for the junior English curriculum 

may be found in Appendix C, The same series of books are used 

for the tenth and eleventh grades so that the 



reader can conclude what type of work 1s presented in the 

eleventh grade from a description.of the sophomore booksQ 

8 

The following description of the English curriculum 

was derived f:rom the outline presented by Miss Harper and 

the knowledge of the author who taught English at Lawrence 

High School from 1950 through the spring of 1954. The 

g~ammar book in use for the fall semester or the sophomore 

year was .the 1951 edition or Building Better English-Grade 

by Mellie John and publi~bed by Row, Peterson and Com-

pany. ,he contents of this book. are divided into activities 

in oral communication, written communication, and the mechan-

ics of eom..111unication. The text was supplemented with a work 

book containing grammar and punctuation exercises. The texts 

and.:woz-k books were purchased by the :school. The students 

checked out the texts; the work books were used only while 

the student w~s in the class z-oom. The literature book in 

use for the sophomore year was the 1952 edition or Adventures 

,!!:! Appreciation compiled by Luella B. Cook, Walter Loban, and 

Susanna Baxtex- and published by Harcourt, Brace and Company. 

Printed tests over the contents of the book and reading skill 

excercises were offered by the company as supplementary mater-

ial in the 1reaohez-,1 s Manual. These books were purchased by 

the students. The contents of the literature book were repre-

sentative of diffez-ent literary forms such as nonfiction, 

drama, poetry, shoz,t stories, the novel and the literary 

epic. The three lengthy literary forms included were Silas 

Marner (complete) by George Eliot, Julius Caesar (complete) 
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by William Shakespeare,, and abridgements of "The Coming of 

Arthur 1." "Gareth and Lynette," "Lance lot and Elaine ;n and 
0 The Passing oi' Arthur," from Idylls Kin~ by Alfred,, 

Lord Tennyson., From the previous discuss ion, it is evident 

that the basic materials for the sophomore English classes 

were quite traditional ... 

The goal of the ontire English curriculum according 

to FHss Harper, "•• .,is to progress each year in the corroct 

and proficient use of English tools in reading, writing, 

speaking and listening." (Italics are in the original out-

line supplied by Miss Harper.,) 

During the fall semester coraposition course mastery 

of the following minimum essentials were expected of General 

sophomores .. 

l. Sentence recognition., end punctuation. basal parts 

2. Three kinds of sentences according to form 

3. Parts of speech for usual words 

4. Case forms of pronouns-the simple ones. 

I, me; who, whom; they, them; etc 

{Tho term "etc" is from the ori~inal papor 
furnished to the investigator. J 

5. Principal parts and conjugation of familiar verbs 

6. Simple business and social letter forms 

7• Punctuation marks; period, question marks, commas, 
colon, semi-colon 

8., Basic forms of parliamentary procedure 

9. Simple outline of 3 divisions 



10. Oral reports: 

from reading 

from simple topics 

11. Writing of simple, clear paragraphs 

12. Ordinary form of book report. 

10 

The ordinary form of book report was a written form 

which was filled out by tho students. An oral repo1•t eiven 

to the teachor only rather than the whole class, might be 

substituted for the written. 

During the fall.semester the College Preparatory stu-

dents were expected to read and report on at least three out-

side reading books. Four such book reports entitled the 

reader to a letter grade of "B" for book reports; five re• 

ports gave.him a letter grade of 0 A" for this work. The 

General English students were expected to read from two to 

three books during this semester. 

The spring semester issued in the study of literature. 

Besides ~overing the material in the literature text, the 

following requirements were made: 

l. A minimum requirement of thirty-five lines of 

memory work. Forty-five lines memorized gave 

the student a "B" in memory v1ork, and sixty-fivo 

lines gave him a letter grade of "A" in memory 

work. The term "lines" refers to lines or poet-

ry. This requirement was the same for both 

College Preparatory students and the General 

students. 
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2. The outside reading and book report requirements 

were the same during this semester as they had 

been for the grarmnar semester except that at 

least one of the outside reading reports was to 

be given from the selections on the Required 

Reading List for sophomores. 

Required Reading~ !2!: Sophomores 

Ada.ms 

Bacheller 

Bennett 

Blackmore 

Canfield-Fish~r 

Cooper 

Dickens 

Dumas 

Eliot 

London 

Lovelace 

Meader 

Melville 

:Milne 

Ollivant 

Orozy 
Parkman 

Rawlings 

Cap 1n ~, Privateer 

! ~~~Ages 

Master Skylark 

Lorna Doone 

~~Twig 

The Last of the Mohioans ---- __.. - ---- ----
Dombey 

.Q.1!! Curiosity Shop 

Oliver Twist 

The Three Musketeers ----------
The Mill on the Floss ---- - - ---- ---
The Call of the Wild -- ---- - ---- -
Early Candlelight 

Black Buoaneer 

Moby~ 

B!.!! House 2£.. Mystery 

Bob, Son or Battle - -----
!!12 Scarlet Pimpernel 

Oregon Trail 

1h! Yearling 



Sabatini 

Scott 

Smith 

Snedeker 

Captain Blood 

Quentin Durward 

12 

Colonel Carter 2.f. Cartersville 

Forgotten Daughter 

No comment is necessary as to the type of literature 

stressed and the nationality of the authors and their• periods 

in this list. 

In summary, the English curriculum of the General stu-

dents in their sophomore year consisted of grammar in the 

fall and literature in the spring. The requirements made or 
the students, outside coverage of the material in the texts, 

were evidently ones which placed an emphasis on their abil-

ity to memorize and an attempt to increase their appreciation 

of literary masterpieces~ Special provisions made for the 

General students consisted simply of requiring less of them. 

However, they were expected to do the same type or work as 

the College Preparatory students. 



CHAPTER III 

A PRESENTATION OF THE AUTHOR'S FINDINGS CONCERNING THE 

GENERAL STUDENT AND THE ENGLISH CURRICULUM 

Student 

A. Mental Ability 

One method of describing students is through their 

ability to do academic work. All incoming sophomores of 

Lawrence High School were given Form B of the Henmon-Nelson 

£! Mental Ability. '£he following section concerns the 

results rrom an examination of scores from the Henmon-

Nelson test. 

Mrs. Helen Cornwell, Guidance Counselor, at Lawrence 

High School, made a comparison between the Henmon-Nelson IQ 

scores of the General and the College Preparatory students 

enrolled in the 1953 sophomore class. These findings are 

shown in Figure 1. She found that the median IQ score for 

the General students was 91+• 7. The median score for the 

College Preparatory sophomores was 108.9. The number of 

College students was greater. However, a greater proportion 

of this number ranked above the normal IQ score of 100 while 

a greater proportion of the total number of General students 

ranked below 100. From this study by Mrs. Cornwell the con-

clusion was reached that the General section of the sopho-

more class was made up primarily of students of low normal 

and below normal mental ability. 
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The author made a similar study in order to see it' 

the fifty-one General students chosen to participate in this 

study fitted Mrs. Cornwall's description. The median IQ. for 

this group was 96.75. The range of IQ scores was from 69 to 

124. Information relating to this mental ability study may 

be found in Appendix B. These two studies point out that the 

Lawrence High School General curriculum serviced the group of 

students not planning to go to college, which primarily con-

sisted of people of low mental ability. 

B. Letter Grade Achievements 1.12 English 

A highly ~ontroversial method of describing students 

in school is through their letter grade achievements. The 

readers of this thesis need not be reviewed on all the 

!'actors influenoif16 the letter grade given to students in 

d:U'ferent subjects. Letter grades, however~ are a record or 
achievement. Hence, they add to the description of the stu-

dents concerned in this paper. .The yearly English letter 

grade averages for the ninth and tenth grades were computed 

for the f'ifty-one General students participating in this 

study. The median nuith grade English grade was 0 o." When 

placed in th~ General ourriioul,um at Lawrence High School, 

the students .maintained the same grade averaee. Some students 

made improvements in hte;h school, but this improvement may 

have been due in part to the fact that much of the students' 

competition was enrolled elsewhere. The junior high school 

41d not separate students into different types of curriou• 

lums. Therefore, in theory, the General students met sterner 
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competition in the ninth grade than they did in the tenth. 

The Lawrence High School English curriculum serviced not 

only students of low mental ability but students of low 

academic achievement in English. The preceding statement 

was made because it is common knowledge that students of 

high mental ability can make low grades, and students with 

less mental ability at times seem to exceed thooselves in 

academic achievement. The Lawrence High School General 

English students of low mental ability did not exceed them-

selves in English academic achievement. 

c. Opinions of Teachers 

The follovling section is a composite appraisal of the 

General student as given by the six teachers interviewed. 

Throughout the entire timo of interviewing, tho investigator 

noted that the word "apathy" or synonyri:s of that word crept 

into the answers givon by the teachers. In the part of the, 

questionnaire devoted to drawing a picture of the General 

student as a person, this word "apathy" found its home. In 

the minds of all the teachers interviewed, the outstanding 

characteristic influencing the General student's performance 

in the English class room was his attitude of indifference. 

The typical General student, according to the results 

of the teacher questionnaire was one whose mental ability 

ranged from low to medium. His desire to learn ·was low to 

medium. His previous English training according to all but 

one teacher had been adequate in the minds of the teachers, 

but the student's attitude (apathy) made it seem as though 



17 

he ha.d not learned anything. Most of the teachors felt 

that the General student• s work ambitions, which fell in the 

categories of manual labor a.nd farming, influenced his feel-

ing that good English was not a necessary part of his life. 

The girls in the :General curriculum were trained for office 

positions, and the feeling of apathy was not as strong among 

them. 

When the teachers were asked to answer questions 

which depended upon their knowledge of the students' home 

baokgrounds, they became hesitant. They knew very little 

actually.about the home baok{;round of these students- Con-

sequently, the answers given to the section concerning the 

home backgrounds of the General students ware admittedly 

guesses o!> conclusions drawn from very limited experiences 

with the families of these students~ Three of the six 

teachers interviewed thought that a respect for school and 

teachers was encouraged in the home; one thought not; onero-

fused to commit hilllself; one was neutral. Moat of' the 

teachers thought that the General English student did not 

come trom a home in which good English was spoken, nor from 

a home in which the desire to learn good English was foste·red. 

The author has stressed the fact of the teachers' general 

la.ck or knowledge concerning the home backgrounds of the stu-

dents because it is referred to in the conclusions of this 

pa.per. 

The teachez•s wer& correct in their assumption that tho 

vocations to be chosen by the students would be ones falling 
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in the manual labor and off:1.oe work category. A check of 

the class schedules and the results of the students inter-

views showed that nearly 100 per cent or the girls inter-

viewed were receiving clerical training and that the boys 

were taking courses which were preparing them for mechanical 

01-. £a.rm work.. With the exception of four answers, the stu-

dents planned to do the work for which they were being 

trained. 

On the basis of the preceding data the General student 

was found to be an apathetic English student with limited 

mental ability. The q_ual1ty of his academic achievements 

previous to and during h:ts sophomore year in Lawrence High 

School was below average .. His vocational ambitions were 

those which required no more than a high school education, 

and he nurtured a persistant. belief that a mastery of the 

English language is not necessarily the important key to 

success in his world. Tb this student a springtime tonic 

of Silas Marner, Julius Caesar, and Idylls .2f King was 

administered. The obaracter1st1cs of the typical Lawrence 

High School General student are not unusual for the type of 

person he seemed to be. However, the following examination 

of the English curriculum offered at the time of this study 

clearly indicates that the program was not designed to meet 

the needs of this student. 

!h! Curriculum 

Records of achievement on national tests gave a 

further description of the student, but these records also 
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were an index to the effectiveness of the English traintng 

offered at Lawrence High School. For this reason the studies 

concerning the achievements on national tests were placed in 

the curriculum section of this chapter .• 

The section to follow contains information a.bout tho 

English curriculum p1~oper according to the results of a cores 

on national achievement tests, certain facts about the mater-

ial offered in the curriculum, and student-teacher opinions 

with regard to the English program and the materials used 

therein. 

A. Oomnarisons .2f. Local English Aohievements with 

National Norms 

A Guidance Counseling program was begun officially at 

Lawrence High School in the year 1952 with Mrs. Helen Co1•n-

well and Mr. H. c. Stuart functioning as counselors. During 

that year the Essential Content Batterz tests were adrn1n1s-

tered for the f'irst time. 

every fall since that time. 

These tests were administered 

Because of the recency of the 

test administration no long range picture of trends in stu-

dent achievement could be drawn in this thesis. The data 

for Tables I s.nd II were derived from records made in 1952 
by Mrs. Helen Cornwell of the total student body achievement 

in the fields of Social Studies, Science, Math, and English 

as interpreted through the results on the Essential Content 

Battery tests. 



TABLE I 

LAWRENCE HIGH SCHOOL SOPHOMORE PERCENTILES 
IN ENGLISH ACHIEVEMENT 

AS COMPARED WITH NATIONAL PERCENTILES 

National Percentiles Median Standat•d Score 
Lawrence National 

75th Percentile 

50th Percentile 

25th Percentile 

122.1 

107.2 

96 • .5 

Number of Samples locally--214 
LHS Mean-• 106 .7 
Yenr•-1952 

TABLE II 

110 

107 

103 

LAWRENCE HIGH SCHOOL JUNIOR PERCENTILES 
IN ENGLISH ACHIEVEMENT 

AS COMPARED WITH NATIONAL PERCENTILES 

National Percentiles Median Standard Score 
Lawrence National 

75th Percentile 

50th Percentile 

25th Percentile 

124.3 
113.8 

103.5 

Number or Samples locally--212 
LHS Mean--113.4 
Year--1952 

115 
112 

108. 

20 

The specific information shown on the tables concerns 

the English achievement of the Lawrence High Sohool junior 

and sophomore classes in 1952 in comparison with national 
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norms. These norms were obtained from Table Vin the Manual 

or Directions for the national teata.3 

Since the local tests were given at the first or the 

year rather than at the last or the year, the end-of-year 

norms for the previous year of the national tests were used. 

In other words the conversion or the Lawrence High School 

tenth ·grade scol'es was done through the end-of-year norms 

given for the ninth grade test in the Manual.£!, Directions.~ 

From the information on these tables it is apparent 

that the students in the upper 75th percentile of Lawrence 

High School ranked above the national norm scores for the 

same group. Both juniors and sophomores located in the 50th 

percentile group:t.ng rose above or fell even with the national 

median. However; the 25th percentile group in both the sopho-

more and junior classes fell below national norms. In the 
sophomore class, the difference was 6.5 points. For the 

junior class the difference was 4.5 points. This information 

indicated that in 1952 Lawrence High School did not compare 

favorably in English achievement with all the national norms. 

What group of Lawrence High Sohooi students made up 

this lower 25th percentile or the student population? The 

3 David P. Harry and Walter N. Durost, Table v, 
"Distribution of Average Standard Scores, by Grade and Subject, 
for Schools in Mational Standardization Population", Manual 
_2! Directions, Essential lligh School Content Battery (World 
Book Company, Yonkers-on- udson, New York, and Chicago, 
Illinois, l9Sl) p. J.4.. 

4 Ibid.• Table I, "End of Year Percentile Norms by 
Grade and Test, Total School Population." p. 11. 
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trend shown on the 1952 Tables indicates that the sophomores 

fell further below the national norms in the 25th percentile 

than did the junior students. Was this a one year trend, or 

did it still exist at the time of this study in 1954-'55? 
Although it was apparent that these students performed below 

the average expectancyJ were they porforming below an expect-

ancy for students or their mental ability? 

In ox-der to answer these questions, the author made 

various studies of the English scores of the General students 

chosen for this study. In order to see vniat comparison there 

was between the fifty-one General students and national per-

centile norms, the author took the sophomore and junior Eng-

lish soores of these people and prepared tables and figures 

sho\ving ·these comparisons. Detailed tables may be found in 

Appendix B., Tables III and IV summarizing the results, are 

presented here. Figuroa 2 and 3 v1h1ch follow on pages 24. and 

25 illustrate graphically the data in these tables. 

·TABLii: III 

A COMPARISON OF GENERAL SOPHOMORE ENGLISH ACHIEVEMENT 
SCOR.ES WITH NATIONAL PERCENTILE NORMS 

National Percentile 

75th Percentile 

50th Percentile 

25th Percentile 

Sam.ple loc.alli--51 
LlIS Mean• -96. 82 
Yea.r--1953 

Median Standard Scores 
Lawrence National 

10,5. l.8 

93~87 
85.36 

110 

107 

103 



TABLE IV 

A COMPARISON OF GENERAL JUNIOR ENGLISH ACHIEVEMENT 
SCORES WITH NATIONAL PERCENTILE NORMS 

National Percentiles 

75th Percentile 
50th Percentile 

25th Percentile 

Sample locally-•51 
LHS .Mean--104.22, 
Year--1954 

Median Standard Scores 
Lawrence National 

113.85 
105.75 

94.32 

115 
112 

108 
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The same national norms that were used by Mrs. Corn-

well were used here !'or comparisons. During their sophomore 

yea?" the General class or •57 re ll be low all the national 

norms; the sharpest differences shown in the 50th and 25th 

percentiles. It was interestin~ to note that during the 

sophomore year the 75th percentile score locally•fell below 

the score established for the national 50th percentile. The 

local 50th percentile score fell below the national 25th 

percentile score by 9 points.;·. The junior year showed an im-

provement in comparisons between local and national scores 

although the local scores were still below national norms. 

It seems logical to conclude that the trends shown by this 

class are the same as shown in the previous study by Mrs. 

Cornwell and not just the tendancy of a class during one 

particular year. It also offered further proof of the facts 

shown through: local. letter grades, teachers• opinions, and 

the results or IQ tests. 
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In order to offer further proof of the fac.t that our 

General students comprise the group falling balow the nation-

al norms in our 25th percentile, it would be we 11 at this 

point to make a comparison of this group, as a whole, with 

the College ~-reparatory group. This important item of in--

formation was excluded for the following reasons. The 

author i'ound sharp unaccountable differences in s oores on the 

tests of the General students which led her to believe that 

perhaps mistakes had been mad& in the original scoring of 

these tests. The author re-checked two years of tests for 

the General students chosen to participate in studies for 

this thesis. Of the total number of tests, 102, twenty-four 

tests had mistakes in scoring which changed percentile ranks 

from five to ten points. Eighteen out of 102 had mistakes 

Which changAd the percant.lle ranks tan points and over. 

These mistakes led the. author to believe that mistakes would 

be found in the College Preparatory tests of the same years. 

She felt that these tests should be rechecked bofore they 

were used as reliable information in studies. 

Mrs. Cormvell's study made a comparison with national 

population norms. A :rurther comparison of the fifty-one 

General students with the percentile rankings established 

nationally tor students taking General and Commercial courses 

was made. Table III from the Manual of Directions furnished ---------



the national norms.5 The results are shown on Table V of 

this study. 

TABLE V 
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A COMPARISON OF 51 L.\WRENCE HIGH SCHOOL GENERAL STUDENTS 
AND EN'D OF YEAR PERCENTILE NORMS POR STUDENTS 

TAKIMG O.OMMEROIAL AND GBNERAL COURSES 

National Percentiles General Students 

75th Percentile 

50th Percentile 

25th Percentile 

Year 1953 Year 1954 
Number of Cases Number of cases 

6 
15 
.30 

Total number of local cases for each year--51 

This study showed that Lawrence High School General students 

did not compare favorably with national averages set by stu-

dents taking the same time type curriculum. During their 

sophomore year. over one-half of the total number of cases 

'fell in the lower 25th percentile. In the junior year there 

was some improvement; not quite one-half of the cases ranked 

in the lower 25th percentile. During both years the propor-

tion of cases in the lower percentiles was not normal by any 

means. 

The previous studies shown in this paper reveal in-

formation which pr•oves that the General students did below 

5 Ibid., Table III ttEnd-of-Year Percentile Norms by 
Grade and Test, Students Taking Commercial and General 
Courses.n 
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average work when compared with average people. There is, 

also, a strong indication of their being the group comprising 

the lower 25 percentile of the school. A further significant 

question is, did this group accomplish a quality of work which 

coincided with their mental ability? The Manual .2f Directions 

for the Content Battery ,tests provided instructions r or ob-

taining this type of information .. The securing of this com-

parison, however, was dependant upon IQ scores derived from 

the Terman MoNemar .!!!! .2f. Mante.l Ability which differ from 

the Henmon Nelson scores used for Lawrence students. Dr. 

Cloy Hobson of the University of Kansas School of Education 

suggested that a rough estimate of the students I mental abil-

ity and performance might be made in tp.e following way. The 

normal IQ was assumed to be 100. The national median stan-

dard score of the $0th percentile assumed to be the soore 

students having normal IQ would.acquire. It was evident 

from the series or scores in the table that appro2dmately 

one standard score point was equivalent to each IQ soore. 

There.fore if the national standard score of the $0th percen-

tile were 106, tha median score for students having a median 

IQ of 96 should be 102, The following. results were obtained. 

In their sophomore year these students should have been per-

forming at a median point of' 102 rather than 93.87. In the 

junior year the median score should have been 108; it was 

105. An improvement was shown in the junior year which indi-

cated that whether or not the General English curriculum was 

designed to meet their needs, the students were learning and 



performing on-a level more oom~ensurate with their mental 

abilities after one year in high school. 

29 

B. !h! Opinions .,2! Teachers Concerning Curricu-

lum and the Materials Used Therein ------------
The .r ollowing opinions are summaries of answers given 

by the teachers interviewed. Unless otherwise indicated 

these opinions were the beliefs of four of these aix teachers. 

The goal of the English curriculum was expressed as 

a• striving to acquire proficient use of the Engl1.sh language 

in reading, speaking, writing and listening. One teacher 

stated that the goals set up by the English department mot 

the needs of the General students in theory but not in 

practice. The other teachers thought that the goal set up 

by the department did not meet tho needs of the ,General stu-

dents because they felt that the goal or goals had never bean 

clearly defined to the teachers.• The regular standards set 

by the department were not achieved in General classes as far 

as these teachers were concerned. All but two of the teach-

ers stated that they had set up special standards of their 

own ror the General students in their English classes. Those 

individual goals were achieved by the students; if they were 

not, the apathy or the students was an important reason ror 

non-achievement~ The adjustments made by the individual 

instructors were adjustments which attempted to make the 

coUPse more practical ror these students. However, many of 

the adjustments were of the "watering down" sort through 

which tho student is given less rather than different things 
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to do. When asked what they thought the students enjoyed 

doing most in their English classes, the leading replies 

were business letter writing and reading for pleasuro; the· 

first because the students could see the practicality of it; 

the second because :tt did not carry the stigma of V1ork. 

The need :for the establishment of definite goals and 

the devising· of a 'course which would be practical and inter-

esting to General students were the· leading suggestio11s for 

i.-nprovemont. 

The s.tudents t ,opinions of the curriculum were not of 

any great value because many of them did not remember 0x-
a:c-tly what material had been ooverad. But their opinions 

did give the investigator an idea. o:f what they considered 

practical and what units of study appealed to th.om. Those 

with higher IQ' a saw the relation.ship between the English 

language and every day living. They also saw the relation-

ship between skills acquired in English and an application 

of these skills in studying for other courses. Those of 

less mental ability did not see these relationships. Most 

of the students did reel that the oral part of their English 

helped them socially. This they suggested on their O\Vn 

initiative. A majority felt this way and voiced their opin• 

ions stronglr enough that the investigator felt this should 

be mentioned. Most of these students did not feel that they 

had any uae for English outside school hours because they 

did not feel that in their particular types of work good 

English was necessary. If these students were given their 
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own curriculum to devise, thoy would stress reading for 

pleasure, punctuation: and capitalization, business writing, 

business vocabulary and speaking. Those suggestions seamed 

qu·1te practical to the investigator. It was also interesting 

to note· that many students stressed the fact that their 

reason f'dr enrolling in General English was that it was 

easier than the College Preparatory class offered. Tha opin-

ion has been expressed that one raaEron for the growing Law-

rence College Preparatory enrollment \!Vas that many students 

themselves realized that General courses wave being '{vatered 

down." The statements of many of the students seemed to 

indicate that there might be some baais for this opinion. 

A short summary or this• section shov1s tba t although 

national teats indicated that General students did aoquira 

knowledge enough to make some improvement on national 

achievement tests.,. the English oui"riculum which oporatod 

under one very broad goal was not one which was condonod by 

the teachers. Furthermore the broad goul of this English 

curriculum had not been clearly defined to tho teachers. 

¼ban a school system feels the need of an over-all curriculum 

division, it means that a need for different types or train-

ing is required. Does a curriculum cons is ting of the same 

broad goals and requirements (except for an occa.s ional 

«1ess 0 ) for both General and College Preparatory students 

ansvli'er that need effectively? 



c.. Facts Concernin,.,. Samples Eng~ Literature 

Offered in the General Curriculum ---- - - ---- ------
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The teachers or General English felt that the basic 

learning materiais provided were not fulfilling the needs of 

the students •. Howover, four out of six teachers stated that 

only 10 por oent of the, materials useq in class were outside 

the texts and work books. One teacher, however, stnted that 

she found the basio mater,ial~ so inadequate· that in ordor to 

offer anything of value to the studepts she doviaed projects 

which used 80 per cent outside, materials such. as macazino read-

ing, newspapers, and sensory a.ids. .This net ion, or course, 

involved an e.x:hausting amount of planning fl,ftcr school hours • 

. A thorough investigation or the I"eading materials 

offered in the current literature book would. be a thesis in 

itself, but it is. hoped that the facts offered hero for ob-

servation will indicate to authorities that the policy of 

none book for all't is the equivalent or saying, "one sport 

for all." In order to illustrate this the author investi-

gated briefly the difficulty of two or the three lengthy 

literary offerings for the spring semester of the sophomore 

General. English Course. These three works consume roughly 

35 per cent of the page content of the literature book. With-

out considering the question of the introduction to the lit-

erary epic, a Victorian novel, and to a Shakespearean play 

as necessities or proper inspiration to appreciate fine 

literature in General students, the author quest.ioned the 

S'U.itab1lity of these materials as far as reading difficulty 
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was concerned. 

Russel Annis in his. thesis written at tho University 

of Kansas in 1953, analyzed three of the novels colll!llonly 

taught in high schools. One of those was Silas 1,10.rnor, tho 

novel taugq.t in Lawrence High School. Mr. Annis said, 

nin order to select· suitable novels for• 
high school study, it is necessary to 
have in mind not onl'Y" literary quality, 
but also the relation between the read-
ing obstacles posed by the·book and the 
ab111ties6or the students who are to 
read it." 

Albert J. Harris in his book, ,!!2! Increase Heading 

Abilitz stated, 

''Since reading comprehension is ossentially 
,.a form of reasoning there is a close relation-
,·. ship between the intellectual ability of a per ... 
son and the complexity or the reading matter 
that he should be able to understand.,.-, 

'Bearing the statements of these two gentlemen in ridnd, 

and roca111ng the facts concorning tho mentul ability and 

English academic. achievements or the Lawrence General students, 

a litera1 .. y \vork: posing too many reading obstacles would not 

be suitable medicine for theso "apo.thetio" students• 

According to Mr. Annis• analysis or Silas Marner by 

the Dale Chall formula, the reading difficulty of this novel 

6 Russel w. Annis; ''An Analysis of Readabilitf Factors 
Within Three Novels Commonl~ Taught in High Schooi,Unpub-
Ilshed ,4as€er'a Thesis, Thenivers ityo-rKansas, 1953, P• 51. 

7 Alberts. Harris, How to Increase Reading Abilitt; 
Second edition (I.Dngmo.n:s, ·o'Feenancl Co1~p~ny, Inc • ., 55 PU' h 
Avenue, New York, 1953t P• 397• 
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ranges from the fifth grade to college graduate level. 

Tv1enty-five per cent or the book is of college level and 

beyond. Thirty-three per cent is of a difficulty or o. three 

year spano This span includes the grade above a.nd the grade 

below the tenth grade average predicted by the Dalo Chall 

formula.8 Some of Silas Marner would be easy reading for 

these students, but certainly a sizable proportion would be 

beyond their abilities. 

In addition to the problem of reading difficulty 

Silas Marner presents serious problems in complexness of 

plot, setting, philosophies, and dialect which should be 

carefully considered if this book is to· be p1"'escribod as a 

measu.1"'e for interesting children of lo,v normal and be low· 

normal ability in reading. ~he author has a fondness for 

Eliotts writings, but as a reader or several of her works 

and as a one time teacher of G·eneral English students I she 

feels that Silas ffiarnet" in its original form in unsuitable 

material for the Gen~ral students of Lawrence High School .• 

Dora v. Smith in her paper entitled "Instruction 1n 

English" gave the results of' a reading difficulty test made 

b;r T. w. H, Irion. Ono or the literary works tested by Mr. 

Irion was Julius Caesar; the Shakespearean play assigned to 

Lawrence High School students each spring. At the time of 

his study this play was found to be commonly studied in the 

ninth grade. The results of this study showed that Julius 

8 Ibid,, Po 61. -
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Caesar was too difficult for ninth grade pupils to rea.d un-

less they had an IQ or 110 or higher.,9 The Irion study does 

not deal with the IQ requirement for reading Julius Caesar 

with understanding in th~ tenth grade, but, if a play must 

be read rather than se,en, Julius Caesar in its complete form 

is probably not the best play to encourage an o.ppreciation of 

the drama in tenth grads students with a median IQ, of 96. 
A formal ri.nalysls of Idylls !2£._ 1h£. King 1s not given, 

but the author has found it a chnllengo for Collezo Prepara-

tory students and an actual impossibility for General stu-

dents to read with understanding. This statement does not 

mean ths.t General students didn't 15.lre the stories from the 

literary epic whon they were told to the students by the 

teacher, but that they fovnd it impossible on the average to 

do much of the reading and interpretation.themselves. Surely 

a literature book containing material 35 per cont of which 

presents formidable obstacles to independe.nt readine; and in-

terpretation is not the most suitable reading for theso stu-

dents. 

The author or this paper l:i..ad nearly one-third of the 

fifty-one General students interviewed for this study in a 

sophomore English class. Part of the course of study was 

th~ use of certain exercises in the literature book supple-

ment devoted to the development or reading skills, The 

9 Dora v. Smith;, tt1nstruction in English" National 
SUI'vey of Seoondari Education, Bulletin., 1933, No. 17, · Mono-
graph No":' 2o (United States Government Printing Office, 
Washington: 133) p, 52. 



project met with a severe obstacle when the students complain-

ed of the difficulty in reading the short stories and nonfic-

tion articles around which the ~~ercises were based. When 

the author resorted to using the exercises as a training 

method in the preparation of reading skill exercises and 

chose material from the Senior Scholastic Magazine and the 

Readers Digest there seemed to be fewer outcries. Fewer 

enough indeed that the author re lt that the students I com-

pliants were valid and that the reading material used 1n the 

current book consisted or a great percentage or material too 

dif'ficult for these students to read with understanding. 

It is a recognized fact that students will often 

accept the challenge of reading material ordinarily too diffi-

cult for them if the interest level is high enough. It is 

doubtful that the interest level or most or the material 1n 

the current literature book would overcome the reading obstacles 

presented. 

The author made a rough estimate of the expected read-

ing level for a group of students with an average CA or 15 
upon entrance into high school and a median IQ of 96. The 

MA was found to be approximately 14 years and 4 months. I!' 

such students were reading up to their expected ability, 

they would be reading books on a ninth grade level of reading 

dif'ficulty. No significant factual information concerning 

the specific reading status of these students was available. 

But teachers reports throughout the school suggested that the 

General students needed help in the development of reading 
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with understanding and remembering what they read. 
Studies ot the materials used in the present General 

curriculum indicate that the reading matter which comprises 

the bulk of the learning offerings during the spring semester 

e.re too difficult £or the average General English sophomore. 



CHAPTER IV 

A PRESENTATION OF A SUMMARY OF THE FINDINGS, THE CONCLUSIONS 

DRAWN FROM THESE FINDINGS, AND SPECIFIC RECOMMENDATIONS FOR 

IMPROVING THE LAVIBENCE HIGH SCHOOL GENERAL ENGLISH CURRICULUM 

One of the purposes of this thesis was to analyze the 

General English curriculum of Lawrence High School and to de-

termine its adequacy in meeting the needs of the students 

therein enrolled. In order to accomplish this purpose a com-

pilation of the available facts concerning the General Eng-

lish curriculum and the students enrolled in it was made. 

The findings revealed in the compiled information have been 

presented in the previous three chapters, The following 

section contains a summary or these findings, the conclusions 

drawn therefrom, and recommendations for improvement or the 

General English curriculum. based on the oonolusions. 

Summar;[.£!.~ findings .2f. !h!!!. study 

A. Findings Concerning !h! Students Enrolled 1!! 
General English 

1. A comparison of College Preparatory sophomores 

with General sophomores revealed that the med-

ian IQ of the General students was 94.7 while 

the median IQ of the College Preparatory stu-

dents was 108.9. 

2. A second study of General student mental abil-

ity was made by the author. The median IQ 



39 

for fifty-one General students was 96.75. 
Both studies showed that the typical General 

student was a person or low normal and below 

normal mental ability. 

3. An investigation of the English grades cover-

ing a two year period for fifty-one General 

English students revealed the median letter 

grade for each year of "D" • The typical 

General English student was found to do be-

low average English work in the eyes of two 

groups of teachers,junior high and senior 

high·school, who rendered independent judge-

ments in their assigning or school marks. 

4, Teacher interviews revealed the typical Gen-

eral English student to be an apathetic pupil 

with very, little desire to master the English 

language and no understanding of its playing 

any important part in his daily life outisde 

the class room. 

5, Teachers 1 opinions, examinations of class 

schedules and information obtained from stu-

dent interviews $howed the General pupil to be 

a person or limited.vocational ambitions. 

B. The Teachers -----
1. Information obtained from the teacher inter-

views revealed that the teachers of General 

English students did not have academic majors 



in English. 

2. Although these instructors taught no more 

than two classes of General English eaoh day 

at the maximum, they were allowed no free 

time. during the sohool day to plan for any 

course including an English class or two full 

of slow learners. 

3. The average teacher used the basic texts and 

workbooks for 90 per cent of the work done 

in.class. 

4. The teacher knew very little about the every 

day existence or family background or the stu-

dents beyond the conc.lus ions drawn from. class 

room discussions. 

c. The Curriculum ------
l. A study made in 1952 indicated that although 

Lawrence High School students as a whole 

ranked aboye the national norms .in the 75th 

and 50th percentiles, they fell below the 

national norms in the 25th percentile. The 

English achievement of Lawrence High School 

students showed a tendency to improve in tests 

given at the beginning or the junior year, but 

the local median standard score 1n the 25th per-

centile still fell below the national score 

established as a median for the national 

25th percentile. 



2. A study·made in 1954 of fifty-one General 

students indioated that this tendency for im-

provement. at the beginning of the junior year 

was a trend which might be considered typical 

in Lawrence. This study gave weight to a 

conjecture made in 19.52 that tho General stu-

dents comprised a heavy percentage or the 

student population .falling in the Lawrence 

High School 25th percentile and be low. It 

also indicated that even in an English curri-

culum not designed for them. the General stu ... 

dents did learn enough in English class to 
improve their achievements in national tests. 

3o An investigation which compared the English 

achievement of fifty-one La~,rence High School 

General students with the achievement rankings 

made by students enrolled in GGneral and Com-

mercial curriculums throughout the United 

States revealed the fact that Lawrence General 

students fell below average national perform-

ance in both years. 

4. A comparison of the local scores for two years 

of the fifty-one General students and estimated 

national scores showed that the Lawrence stu-

dents were operating below their mental oapa-

c.ity at the beginning of their sophomore year. 

At the beginning of their junior year they 



were operat 1ng only two points be low the 

estimated national avorage. 

5. The outline or the English curriculum pre-

sented to the author revealed that the major 

goal was a broad one which the teacoors in-

dicated had not baen clearly defined for 

them. The subject matter was divided into 

two semesters. One semester was devoted to 

grammar; the other, to literature. The course 

was one commonly seen recommended for College 

Preparatory students. The provisions for 

General students consisted of fewer require-

ments to fulfill. 

6. The teachers ·were dissatisfied with the 

curriculum. 

D. Materials· 

l. The literature book used contained material 

which offered material of a,reading difficulty 

level too high for slow learners who possibly 

have reading problems. The literature book 

and ,grammar book were used by both College Pre-

paratory studepts and General·Engl1sh students. 

2, An investigation showed that Silas Marner con-

tained material ra:pging from a reading level 

of fifth grade through college leve 1 and be-

yond. T,venty-f'ive per ~ent of this book v,as 

of college level reading difficulty and beyond. 



Thirty-three per oent was of. a three year 

span from. ninth grade through eleventh. 

3. Julius Caesar was found to be a play which 

could be read with understanding by ninth 

grade pupils possessing an IQ. of 110 or 

higher. 

4. Students taught by the author complained of 

the reading difficulty of other assign"?lonts 

in the book. The author found 1n teachi~ 

General students that Idylls .2f. !h! King. had 

to be interpreted by her if any real under-

standing or it was to be had by the pupils. 

5. A. rough estimate revealed that a tenth grade 

student whose CA was 15 and whose IQ was 96 

should be able to read ninth grade material 

if he were reading up to his level or ability. 

Conolus ions Dztawn from Findinc;s .£!. .!h!.! Study 

From the findings of her study the author drew the 

following conclusions. 

A. Originally the division of the over-all Lawrence 

High School curriculum was to supply two types or academic 

work. One program was planned to give the student enrolled 

a foundation for future college work; the other, the General 

cur~iculum, was designed to supply the students enrolled with 

sufficient training for entry into vocations not requireing 

higher education, The English course description showed 

clearly that no attempt had been made to recoenize the original 



purpose of' the over-all curriculum division. The basic Eng-

lish course f'or both groups fit the needs of College Prepara-

tory students rather than the General students. The only 

provisions made for General. students consisted of an easing 

up on requirements and individual attempts of the teachers to 

make the co\ll"ae functional. Whateyer the purpose in theory, 

the actual fµnction of th~ existl:ng General EnBlish curri-

culum at the time of the author•s stud1;, was to provide rooms 

where children of low mental ability mi~ht oongrer;atf3 and be 

assured of less work to do if not guaI'anteed carefully 

planned lea:rning situations which would help them laa1•.n to 

function to the best or their .abili.tias. 

B. Although the problem of slow learners may have been 

recognized a.a a reality, the administration and the fa.culty 

bad taken no formal steps to meet it. Partiality toward the 

academically proficient student was shown in choice of books 

and curricuium activities. 

No teachers specializing in the instruction of slow 

learning students were employed; nor were teachers with 

academic majors in English employed to teach these children. 

The teachers in charge of General English instruction ra-

ce1ve.d no official compensation for the discouraging job or 

teaching slow learners in the fo:m of free time to plan, or 

specia 1 materials I or special training to encourage them to 

improve themselves along necessary lines in dealing with .this 

problem .. On the other hand these teachers were given only 

two General English classes a day at the maximum and any 



attempt to improve the situation was not forbidden if done 

on the teachers t own time~ The teachers seemed interested 

in improving the situation, but the interest had not been 

stimulated to the:i point where organized action VJB.s taking 

place. 

Recommendations ~~.Improvement 2!, General English 

Curriculum 

The recommendations f'or the improvement of tho General 

English curriculum are not addressed primarily to the gentle-

men conducting the oral examination for this study, They 

are not submitted as steps which should be taken if conditions 

were ideal and chalk dust were gold. Rather these recommen-

dations are addressed primarily to the administration and 

faculty members of Lawrence High School as beginning steps 

which the author believes can bo put into action within the 

year following her study·. These recommendations are merely 

suggestions; they are not intended to serve as pat panaceas. 

The author is aware of the fact that solutions other than 

hers would do the job equally well. Furthermore, the author 

realizes that her recommendations are based not only upon 

the strength of one ·study., but· also after only four years of 

teaching experience and with very little knowledge concerning 

all the time and effort it costs to obtain the acceptance of 

an idea in public education. 

This study did not prove to be one of national signi-

ficance; but it is one which is signiricant locally. For 

the first time a total factual picture of the General English 
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curriculum and the General student has been given. The 

p1otui~e 1s not a flattering one, but surely it is not one 

beyond remedy. The remedies may be achieved by the use of 

the .facilities it~ Lav,rcnce, too, which should make the pic-

ture a brighter one for all concerned~ 

The following portion of this. chapter is addressed to 

the administrators. One of' the purposes of this thesis was 

to offer them .sufficient. proof of the importance of assuming 

active steps concerning thi:l, situation herein described. The 

active steps recommended on their part are as follows: 

A. Recommendations _!2· Administration 

l. Active encouragement should be given to the 

teachers involved in planning the General 

English curriculum. This active encourage-

ment might be expressed in the following ways: 

(a) Arrange for academic credit to be given 

this summer to the teachers studying tho 

problem of teaching English to slow 

learners •10 

(b) Allow the nucleus\ of teachers working 

on this projeot free time during the 

school day next year to plant to gather, 

and to organize the materials necessary 

to initiate such a program for slow 

10 It is the policy of the Lawrence School system to 
require teache~s ·to obtain six hours of training ·every four 
years, Four hours must be college credit~ Two hours may be 
work experience ·Or travel credit. 
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learners. Such materials are not to be 

found in one textbook. They will be 

taken from the library, other classes, 

office buildings, and other sources in 

order to make learning experiences more 

concrete and meaningful. The teachers 

will be practicing new teaching skills 

and,should be allowed time to work with 

one another in develo~ing them and keep-

ing the plans correlated. If a sixty 

minute period once a day cannot be allow-

ed, an "A" period would be second choice. 11 

(c) Allow an appropriation for purchasing 

materials rooommended by the teachers as 

necessary for their work in the General 

English classes. The facts in this study 

have pointed out the inadequacies of the 

present material. Proper materials would 

help in taking care or the apathetic atti-

tude of many of the students. Sets or 

reading skill exercises and various 

sensory aids will be among the necessary 

materials. Among the necessary materials 

should be a new literature textbook. 

11 "A'' period is the term used in Lawrence High School 
to designate the thirty-five minute portion of the dally sche-
dule devoted to club meetings and study halls. 
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The present literature book is a wa~te 

because many of the selections in it are 

beyond the students I i•eading ability. 

Book companies have books written espec-

ially for hiuh school students with read-

ing difficulties. The teachers can find 

copies of many such books in the Curri-

culum Library of .the University of 

Kansas. The teachers may read thene 

books. in Lawrence beforo sending for. them. 

This suggested change does not infer that 

the author advocid;oa the removing of' chall-

enges -in learning for tho slow learner. 

However, the, prinmry purpose or the stu-

dent• a education is to see that he does 

learn. He will not learn if he is given 

challenges .which he. cannot be· expected 

to meet. The student in the General Eng• 

lish clar.ses has been given reading chall-

enges which he cannot overcome• Conse-

quently, rather than experiencing the 

frustration which often occurs with learn-

ing he has been experiencing only frus-

tration in many reading situations. 

2. A special attempt should be made to regulate 

enrollment of students in General English 

classes to maintain an equal balance, as far 
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as possible, of .boys and glrls, The aut:ior 

of this study had a General English class or 
twenty-nine last year •. ApproxL~ately twenty 

of the students were boys ,and nine were girls. 

Several of the boys, w~o shall remain name-

less hero, wore and continue to be severe din-

cipline cases. The author sugi:;ests that an 

arrangement of English classes bo made ao that 

transfers of discipline cases could be made 

from one English class to another in order to 

distribute discipline cases more evenly. The 

maintaining of good discipline is part of' a 

toacherts job, but certain steps can be ta.ken 

by the administration to ease that job for a 

teaoher. The studenta in the General English 

classes .do not, for the most part, come from 

homes whero academic achievement and the re-

spect for it is nourished. Therefore disci-

pline problemn can arise more easily when the 

student is placed in an academic classroom 

than when he is in a skill class the impoi"t-

anca of which he understands. 

3. A begin..~ing English teacher should not be 

allowed to teach General English unless she or 

ha has the necessary qualifications to teach 

English skills to slow learners. The teaching 

of English skills to slow learners from 



relatively low academic backgrounds is not a 

job which should be sloughed off on the unin-

itiatedo None of the General English per-

sonnel at Lawrence High School has the necess-

ary formal training to accomplish this task. 

However, the nucleus of General English 

teachers has had experience in teaching Eng-

lish to slow learners. If the new English 

teacher must be given this job, special and 

thorough steps should be taken to see that he 

1s properly informed as to the difficulties 

of the situation he will encounter and should 

be given information and materials to aid him 

in doing an adequate job. 

B. Recommendations £..2!:!h! Teachers .2f General English 

Before any attempts are made to carry out the recomm-

endations offered in this section, a strong unity in purpose 

and action needs to be developed within the English group con-

cerned. The author knows how hard it is to feel unified and 

full or determination after the school day is over. Neverthe-

less, unity and determination are qualities which the English 

teachers need if they are interested in taking active steps 

in remedying the present situation. After unity and deter• 

mination, action. Suggestions for action to be taken are as 

follows t 
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1. A reading or this study is suggested first. It 

was written in order to give the teachers a back~ 

ground based on facts which all of them lmew. It 

is hoped that this study will show the teachers 

that their previous opinions were not the results 

of afte~-~chool baokaches 1 but rather the results 

of the insight which comes after years of exper-

ience in working with a situation. 

21! The teachers should campaign for some allowance 

for free time next year so that they can start 

a program of English for slow learners properly• 

3. It 1s suggested that the teachers make arrange-

ments to receive academic credit this summer for 

studying the problem of teaching English to slow 

learners. 

4• The author suggests that the teachers conduct a 

series· or meetings during which they correlate 

the findings of their investigations of the pro-

blem presented in the author's study. An outlin& 

of the suggested meetings, theil' purposes and 

action is as tollowsi 

(a) At the first meeting the -followin~ topics 

may be assigned for study· to various members 

of the group who are to teach General English. 

(1) The characteristics or slow learners and 

what English accomplishments they may be 

expected to master. 
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(2) Reading problems, their causes and 

cures. 

(3) English curriculums designed to meet 

the needs of General English students 

and slow learners • 

(4) Reviews of sensory aids for teaching 

English skills• 

Information on these suggested topics may be found in 

the Curriculum Library and the Visual Aids offices both lo-

cated in Fraser Hall on the campus of the University or 
Kansas. Other materials may be found 1n the Education Room 

in Watson Library in Lawrence. 
In addition to many materials related to curriculum 

planning, the Curriculum Library contains an extensive collec-

tion of books for slow learners which teachers may read and 

then send for if they find a book which fits the needs of 

their students. 

(b) The author suggests that the second meeting 

be devoted to reports on the topics assigned 

fo:tt study at the £ irst meeting. .The informa-

tion contained in these reports should give 

the teachers a beginner's baokground in work-

ing with slow learning students. The author 

suggests that the purpose of the second meet-

ing be to correlate the general background 

acquired with the specific needs of the slow 

learning students in Lawrence High School. 
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One method of determining the needs or 
Lawrence High School General English stu-

dents is taking. steps to build a bridge of 

understanding between the teachers and the 

General students.. The author feels that 

the root \or a good portion of the problem 

discussed in this study has been the exist-

ence of a gulf between the teacher and the 

slow learner.. The teachers have never 

known the frustration of low mental ability. 

On the average the backgrounds of the teach-

ers and students are so foreign to one 

another that the English classroom bas been 

the only common bond. The student's share 

of this bond is a tattered one which he does 

not care to mend. The respona ibility, there-

fore; or building the bridge of understanding 

will fall largely upon the shoulders of the 

teachers. The author suggests a study of the 

following questions as possible action to 

take in building the first part or this 

bridge. 

( 1) From v,hat type of home does the General 

student come? 

(2) Where in Lawrence does he work? 

(J} What does his employer think or his work? 



(4) What recreational facilities are at 

his disposal? 

(5) What English skills does he need to 

master in order to operate up to the 

best of his capacities in the community? 

(6) What are his hobbies, his reading 

interests, his social problems? 

The answers to some of these questions have been 

given in this study. Much of the information which will 

answer these questions fully can be found by interviewing 

Mrs. Helen Cornwell; Mr. E. J. Logsdon, Va-. Max Stalcup, and 

Mr. H. c. Stuart. 
Lawrence High School General English teachers know 

from experience that the General student will not go out of 

his way to cultivate the teachers• interests. The teachers 

must cultivate an understanding and an appreciation of his. 

Active proof of the teachers• desire to understand and 

appreciate the world of the General students will be shown 

through their oonversation with their students and in their 

knowledge ot the student 1s interests and in the learning 

aot1vit1es the teachers plan as a result of this knowledge. 

At the recommended second meeting thenj the teachers have be-

gun to build the bridge of understanding; perhaps when they 

have finished, the General student will follow them across. 

(o) The author suggests that a third meeting be 

held to report on the findings assigned in 

the previous meeting. The first step in 
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building the bridge of understanding was 

the acquisition of. information concerning 

the students out-of-school life and its re-

lationship to English skills. The second 

step in building the bridge is obtaining 

information which will aid the teacher in 

discovering the relationship between English 

skills and the General student's in-school 

life. Interviews with the various teachers 

specializing in training General students 

are suggested as the main aouroes of this 

information. For instance, what English 

skills are necessary to the General student 

in classes such as Printing, Distributive 

Education, and Agriculture? Some of the 

teachers of the above mentioned classes may 

expect more or the General student in Eng-

lish skills than the General student is able 

to master. The General English teacher by 

this time should have the background to judge 

if such expectations are true. On the other 

hand; the General English teachers may find 

information which will help them plan learn-

ing activities for which the student can see 

an immediate use in his other class work. 

(d) At the fourth meeting the author recommends 

that reports be given on the information 
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obtained concerning the topics assigned at 

the third meeting. It is further suggested 

that a handbook be compiled containing a 

summary of all the reports given during 

these meetings. Although this hand book 

will lose value aa time passes, the author 

feels that it will be valuable to the teach-

.era as they make preparations for the f'irst 

time planning of a curriculum designed to 
meet the specific English needs and interests 

of the General student. In addition to 

arranging for the compilation of such a 

handbook, the fourth meeting is suggested 

as a starting point for making a course out-

line. The author does not recommend a 

course outline consisting of a day by day 

description of learning activities. Neither 

does she suggest that such a course be es-

tablished and maintained as inf'lexible with-

out provisions for revisions to be made as 

times and generations change. But she doea 

recommend that such an outline be a concrete 

map or where the teachers intend to go; why 

and how. She does believe that it should be 

a plan consisting of something:more specific 

than one broad goal. 
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5. The following recommendation to teachers is a 

seI'ies o:f' suggestions for specific curriculum 

changes. The author feels that· these changes 

will not disrupt the basic organization of the 

oveI>-all ourrioulum of the school Which is 

patterned on. the subject matter style; nor does 

she feel that her suggestions will call for revo-

lutionary changes in the teaching styles which 

most of the teachers at Lawrence High School have 

developed through the years. 

(a.) The firot suggestion is that tm English 

curriculum be a year long study of 11teratwe 

and grammar, rather than separated into one 

semester of grammar and one semester or 
literature. General students need a variety 

of activities rather than units or work which 

require sustained interest over long periods 

of time. FurtheI'more, additional time should 

be allowed fo-r- the acquiring of English skills 

which up to this time have been pushed into 

one semester. This does not ~ean that the~e 

can be no specific requi-r-ements which the stu-

dent must fulfill before he can pass a semes-

ter I s work, but it will enable the teachers 

to combine with more facility the "bitter" 

and the "sweet." 

(b) A new book list should be compiled for slow 
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learners. In the eyes of the author a book 

list which encourages the General student ts 

and slow learner's appreciation of and a 

habitual reading of literature concerned with 

occupational information, is desirable. The 

author does not advocate that the word 

11 classic0 be stricken from the General Eng-

lish course entirely, but if the course 

attempts to be practical, it should take in• 

to account seriously the type of information-

al material with which these students need 

to develop an aoquaintance in order to seek 

necessary information when they ·are no longer 

in school. The bright student in th<3 General 

classes should.be given attention 1n the book 

list too. However, if the teachers are going 

to plan a course wh1oh motivates the slow 

learner to learn, this course cannot be one 

whose outside reading list a.bounds in classics 

concerning problems which society haa long since 

solved and described in language often diffi-

cult to understand even by competent readers. 

Mies Justine Curry, the Lawrence High 

School librarian, can be of service in help• 

ing to compile an appropriate book 11st. 

The Curriculum. Library contains information 

which gives estimates of the reading difficulty 
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on the suggested 'book list. 
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( c) The author r.urther recommends that tho meDl-!-

ory work requirement be abolished for General 

students. She does· not belle,ve that this 

requirement :increases the· General. students• 

appreciation .of poetry •. She believes that 

this skill ahould be utilized as a necessary 

part .of a learning situation, but that it 

should not receive the emphasis it has in 

the past. If the students wish to plan a 

program. and part of tho program consists of 

entertaining the group with poetry, then 

memory work has a reason. Otherwise tho 

author sees no point in this learning aotiv• 

ity. 

(d) The author recommends an immediate change in 

the literature text. Elaborations on the 

reasons for this change may be found in tho 

reoornmendations submitted to the adminis-

trators and in the previous chapters or this 

study. 

(e) Finally the author believes that the study of 

one novel by all should not be required of the 

General students in their sophomore year. 

She suggests that the outside reading require-

ments give the General student an ad,equate 
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introduction to this literary form. Far 

more important than learning to define the 

point at which the novel reaches its climax 

is the importance of developing in the Gen-

eral student an interest in reading for 

plea.sure and a habitual use of his reading 

skills for acquiring informe.tion. Unlike 

many of' the College Preparatory students, 

the General studa11t will not be called upon 

to diaeot literary f'orms in later years. 

The author believes that many General stu-

dents, beoaus~ of types of literature pre-

sented and the 1nethods of studying them 

employed in tho class room, leave school 

with the impression that hard backod books 

are boring things which contain dry stories 

about ladies in hooped skirts and men who 

wear red hunting jackets. 

The author suggests that road1ng tho 

La\Vrence Daily Journal World be encouraged 

and utilized an a part of the English curri-

culum, She urges that reading activities 

planned around literature contained 1n the 

trade journals available in Mr. Logsdonts 

and N.r. Stalcup 1s classes will enoourago 

the use of literature which contains infor-

mation of value to the General student 



in his future life. 

Many periodicals which offer informa-

tion and entertainment to the public. also 

offer educational devices to the class room 

teacher. Magazine has an Education 

Department which ·furnishes class room study 

materials for the teacher. Readora Digest 

has many provisions for the study of English 

reading skills whioh it offers to the class 

room teacher. The author feels that tho use 

of such resources will be of great service 

in introducing the students to periodical 

literature which will offer pleasure and in-

formation to tha General student in his later 

years. 

Educational .periodicals such as Literary 

Cavalcade, Scholastic· Magazine and Practical 

English contain English exercises planned to 

create student interest• in English skills and 

Which, of course,, have been designed to de-

velop mastery of these skillso Literary 

Cavalcade contains short stories by well known 

writers. Practical English gives information 

a.bout occupations' in each edition. The us$ 

of these inexpensive educational periodicals 

seems to the author to be a plan of action 

most profitable to the teacher o:f students who 
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he..ve difficulties with English. 

The author .recognizes the problem or 
the General student's des.ire to do everything 

that the College ~reparatory student does. 

However, the author believes that such a de-

sire will be eliminated when the General stu-

dent realizes t!lat his .English curriculum 1s 

full of learning activities whioh will be 

us.eful .to him and when he knows that he is not 

receiving. less work to do, but i•ather differ-

ent work designed to meet different needs. 

In summary; the author has recommended 

ext.ensive readint:f rather than intensive read-

ing for the General studen~s. She has urged 

that .popular, educational and trade periodi-

aa_ls be used in the General. English curriculum. 

6. The f ina.l recommendation to teaol:Brs is a B'aries 

or suggestions consisting of a theme fox' the Gen-

eral English program during the sophomore year- and 

specific learning e.ctlvities wh.ich illustrate .the 

theme,. 

(a) In order to give a £rash lift to a course 

tvhose. name is now in ill repute; the author 

~uggests that a new name be given to General 

English III~IV• ·The name the author suggests 

is, the somewhat glossy title of tfintroduction 

to School and Industry." This title gives a 



theme to the English course which indicates 

specifically what type English needs the 

course is dos ignad to emphas lze. 

(b) Tho General student upon entry int.o La\'ironce 

lligh School meets his r irst place of 

11 busi:nec.Hr" his first; ''employers, n and his 

tirst ''job. n nathor than the t1•arl.itional 

lotter or biog1"aphy which tho sophomore 

studont is required to compose, the author 

rooommenda that the students be given an 

application blank to fill out. This appli-

cation blarik might be based on those which 

tha taachers obtain from various business 

firms in Lawrenca. '!'ha author further re-

commends that this application blank be kept 

and givon to the student's junior year teach-

er so that the procens nood not be repeated. 

(c) The current Englioh curriculum inoludoa a 

learning activity through which tho students 

become acquainted with 'the sohool. Through 

interviews tho s tudontu moot various tea.chars 

and acquire a knowledgo of tho schools facil-

ities. 'l'he o.uthor suggestn that in the Gen-

era.l English classes stress be placed upon 

the investigation of the teachers and classes 

from which tho General student will receive 
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his training for future jobs. Tha following 

questions are offored as some which tha Gen• 

oral student might find practical and inter• 

eating to investigate durins thio "gGt-

aoquainted-through-intorviow" activi·t;y. 

(1) vniat is On the Job 1rraining? 
; 

(2) What mombers of the Lo.wrence High School 

staff have the responsibility of helping 

students find jobs when they gruduato? 

(3) What English skills a1~e nocossa1"y in 

order to be a good secretary? V',1ho 

teaches these skills? 

(4) What dose the print shop look like? 

(5) What do the boys in egriculture training 

do? 

Through these activities thG student be-

com~s acquainted with his "first place of 

business" in a way that stresses its uaefull· 

nass to him.: 

(d) After .a. few: weeks in school the studont bo-

comes acquainted with his .first "job. tr His 

job is to learn and his probla~ is to acquire 

the English skills whioh will enable him to 

do it in an effective way. Suggested learn .. 

1ng situations for this part of the curricu-

lum may be found in the grammar book used at 

the time of this study. The author of!'ers 
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the following suggestions as ways in which 

these toxt lessons concerning the need for 

English skills mastery in effectivo academic 

learning me.y be ma.de more mea.ninc;ful to_ the 

General student in Lawrence High School. 

( l) The author of this study browsed through 

the world history book, the biology text, 

and the mathematics book used at Lawrence 

High School. She compiled a list of 

words whose meanings the students would 

need to know in ardor to read the var-

ious chaptors of these textbooks with 

understanding. The liat of words she 

compiled, the author addod to the vooab-

ulary list suggested in the grammar book. 

Tho students in her General En~lish ala.as 

"by chance" came upon the words she had 

selected from their school texts. For 

a brief instance the realization of the 

immediate value of English to them in 

effective school work flashed through 

the minds of these students even though 

they were still doubtful of the importance 

of English skills in the adult world to 

comoo 

(2) The author has successfully used a read-

ing skills -exercise which she devised 
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from a selection from a textbook most 

of her students used in othor class 

work. Sho found the exl3rcise to be of 

value in empho.s iz ine; th13 relationship 

.of I..a.w:t•ance High School English skills 

to effective work in Lawrence !Iir;h 

School biology I hi~tory, and mathe-

matics. 

(e) After the student h.a.s b~H:,n in hieh school 

f'or a few woe ks, he bor;ins to oncou11te:r pro-

blems in personal relntionAhip~i with his 

"employers." Discussions and briof w1•itton 

accounts concernin~ student-teacher re lati.on-

ahips can promote meo.nineful loarning exper-

ience~. Through this activity, training can 

bo given to tho student which will give him 

practical solutions to the pl"Oblema of deal-

ing with adults and employers. Since the 

General student usually expresses himself' 

trith greater ease orally than he does ln 

written form, the author reoom..in.ends that the 

oral approach be used first followed by writ-

ing. Uot only can such an activity be of 

value 1n teaching the student the fundamentals 

of conducting organized oral discussion~, but 

nlso, listening to the ideas of other students 
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will ho lp him clarify his own thinkinc and 

givo him more idoas to express in written 

foi.,m. 

(f} Tho previous Duggestions bava boon for learn-

in; activities which introduce tho student to 

school lii'o. Tho uuthor now suggcsto a. 

lcarni.."lg activity which might serve ns an 

introduction to business life. 'rhe author 

~uggost:J that ec.ch student conduct an indi-

vidual inveotig'ation of an nssignod numlJor 

of occupations. Tho studont reports on his 

findings orally or through somo form or 
written cormnunicatlon. The written reports 

of all tho students are then compiled in a 

notebook and exchanged with other General 

classes or put in the library whera they 

are me.de o.vallable to the entire student 

body for reforence. The author believos 

that th:i..s activity is one which would aid 

the General studont in his attempts to ac-

quire a mo.story of English sldlls. The 

author also believ(js this activity to bo one 

ir.1. which tho Qcnoral English studont would 

have a dof1nito intorost. and through which 

he would bo givon an opportunity to achieve· 

recognition as a parson able to contribute 

something or value to the school. The author 
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also believes that the above activity 1s one 

which is suited to the abilities of the Gen-

eral student who, on the average, will not be 

able to compose creative written material as 

effectively as the College Preparatory English 

student will be able to compose such material. 

Through the description of this learning ac-

tivity the author wishes to urge the value of 

establishing an English curriculum for the 

General student which contains different 

activities rather than maintaining the current 

English curriculum which attempts to solve 

the problem of the slow learner by giving him 

less to do. 

The Lawrence library contains booklets 

which give information about various occupa-

tions. Some of this material is out of date 

however. The author, therefore, recommends 

that the teachers arrange to have a conference 

with Miss Curry and the two Lawrence High 

School Guidance Counselors before .this type 

of activity is put into action. 

The author offers these thoughts at the conclusion or 
her study. The Lawrence High Sohooi General student is one 

who needs help. In many instances he is a student whose own 

limitations have caused him to fail~ During his high school 



years his limitations socially and mentally are brought to 

his attention with great clarity. He enters high school 

with the idea of enduring not le~rning,.. The pre~ent English 

curriculum does not teach this student to live with his limi-

tations. The current English oourse does not attempt to help 

the student master what English skills he. can as best he can. 

Furthermore, it does not succeed in hiding the General stu-

dent's limitation from him by giving him the same activities 

which the College Preparatory students are given. Indeed 

by giving the General student College Preparatory activities, 

the present English curriculum succeeds only in pointing out 

his limitations more sharply to him. 

The General student possesses many qualities which do 

not endear him to an English teacher, nor to anyone for that 

matter. He lacks initiative; he lacks the desire to learn; 

and he does not possess a mental ability enabling him to 

learn as much as .many of his schoolmates. Furthermore, he 

often seems to have no appreciation for the help the sohool 

and teachers give him. No, there is no reason for a.feeling 

of stimulation and eagerness to tingle through the teacher's 

veins as the General student shuffles into the English class 

room. One often wonders: Can the General student learn? 

Will he learn? Why should any attempts be made to help him 

learn? 

The author believes that attempts should be made to 

help the General student learn if for no other reason than 

that he needs the help so desperately. He will always need 
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.help in managing life's problems. 

The author also believes that the General student will 

learn (or will make an attempt to learn) if Lawrence High 

School gives him ·a feeling of assurance about certain matters. 

Lawrence Hfgh School can give him these assurances. It can 

offer to the General student the ~ssuranoe that the school 

possesse,English teachers who want to help him make the best 

of his mental capacities. The General student can be given 

the assurance that when he· leaves Lawrence High School, he 

has received instruction from well trained teachers who have 

given him as ~uch help as possible in the mastery of English 

skills which will be useful to him in his business and person-

al lifeo 

The General student can be taught basic functional 

English skills. Language is the primary tool 1n man's commun-

icative processes. Th& mastery or functional English 

language skills plays such a valuable part in the student's 
daily life that it should be one of the most carefully planned 

and executed of all the high school courses of training. 
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APPENDIX A 



EM. H. S. Cont, Batt. : A 

TEST 4. ENGLISH 

part A. Reading for Information 
DIRECTIONS. The -first page of this test consists of several paragraphs on an interesting subject which you are 
to read and study in the same way you would prepare a lesson. You will have 10 minutes in which to do this. 
Then you will be told to turn the page and answer 15 questions on what you have just read without referring 
back to the paragraphs. 

One cannot really imagine what the world is like with-
out seeing it as a sphere. The customary flat maps of 
our geography books are very misleading in that they 
create false notions as to the outlines of the land masses 
of the earth. They also distort the relative positions of 
specified places with relation to each other. 

The familiar global map, mounted on a pedestal and 
revolving freely on its axis, is a great help in correcting 
our impressions of distances and locations of places. The 
granddaddy of all such global maps is to be found in the 
lobby of the New York News Building on 42nd Street in 
»ew York City. Here is a globe twenty feet or more in 
diameter, mounted so that its axis parallels the axis of the 
earth. It revolves slowly, so that, as one stands at the rail-
ing of the huge pit in which it is situated, one can take a 
"trip around the world" in a few minutes. The bound-
aries of countries are shown and the location of all the 
principal cities can be seen easily. On the floor of the 
room, alongside the globe, are arrows pointing in the direc-
tion of the principal cities of the world, with the distances 
!rom New York City indicated. 

However, even the global map does notfully create the 
oorrect impression of what the global sphere really is 
nke. To get this impression one must go to Boston and 
risit the Mapparium in the Christian Science Publishing 
House just off Huntington Avenue. Nowhere else in the 
world is there such a room as this. Nearly three stories 
hlgh, globular, fashioned in colored glass and brilliantly 
illuminated from the rear by powerful lights, it is a veri-
table magic world. The feeling of being poised at the very 
renter of the earth is created when one stands inside this 
great globe on the bridge of glass which leads from side to 
ride, and a mere turn of the head brings into view in its 
true perspective any place on the earth's.- surface\ To 
make this globe, 608 separate sections of glass were cast 
in their proper contours, were painted and fired in pleasing 
oolors, and then were fastened into a bronze web of 10-
aegree intervals to represent latitude and longitude. 
Clocks at the equator show the time simultaneously around 
the world. 

The name Mapparium comes from the Latin words 
"mappa" meaning map and the suffix "arium" meaning 
a place for. The room was first opened in 1935 and is 
considered to be one of the finest examples of the func-
tional use of colored glass in the world. Each section of 
glass is removable, so that political boundary lines can 
be kept up to date. 

The Mapparium is not just a novelty. It has real edu-
cational value in that it brings home in an unforgettable 
manner some of the everyday truths to be found in 
geography books. 

Perhaps most important of all is the fresh realization 
of the importance of air travel in a world made up of 
island continents. The true relation of these great land 
masses is vividly shown, as well as their relative size. For 
example, one cannot help but be impressed by the tremen-
dous share of the earth's surface which comes within the 
framework of the Union of Soviet Socialist Republics. 
Also, one is impressed with the nearness of some of our 
neighbors when viewed from the center of the earth, so 
that transpolar distances take on their true significance. 
London and Boston appear much farther north than people 
expect and many are startled to find that New York City 
and Madrid are practically on the same parallel. Naples, 
Istanbul, and J ehol also fall on the same invisible line 
approximately 40 degrees north of the equator. Labra-
dor, Great Britain, Kamchatka, and British Columbia 
are all equidistant from the equator. When this informa-
tion is coupled with a knowledge of the substantial differ-
ences in the climate of these places, a fresh realization is 
gained of the great importance of influences on climate 
other than just the position of a place with respect to the 
poles - such influences as the great ocean currents, for 
example. 

This is, indeed, "one world" in which we live, as the 
news of the day so often brings home to us most forcefully. 
What is more fitting than that these great globes should 
be made available to the public through the efforts of two 
outstanding newspapers? 

STOP! Do not turn the page until you are told to do so. 
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TEST 4. ENGLISH (Cont'd) 

Part A. Reading for Information (Cont'd) 
DIRECTIONS. For each question four possible answers are given. Decide which answer is the best. Then on 
your separate answer sheet, opposite the question number, mark the space which has the same number as your 
choice. Study the sample question, which is marked correctly in the sample answer spaces at the right of the page. 

Sample. The reading selection is abou,t -
1. newspapers 2. Boston 3. maps 

1. Probably the largest freely revolving spherical map in the 
world is located in -

1. Boston. 2. London. 
3. New York. 4. Paris. 

2. When was the Mapparium opened? 
6. 1925 6. 1935 7. 1940 8. 1945 

3. How large is the Mapparium? 
1. It is large enough so that a small house could be put 

inside it. 
2. It is as large as a small home garage. 
3. It is as large as a good-sized church. 
4. This information is not given. 

4. In what respect are Labrador, Great Britain, Kamchatka, 
and British Columbia alike? 

6. They are all islands. 
6. They are the same distance from the equator. 
7. They all have the same climate. 
8. They all are part of the British Empire, on which, it 

is said, the sun never sets. 
5. What other information besides that on the big globe itself 

does this article say can be found in the lobby of the News 
Building? 

1. hourly bulletins of all the main news stories 
2. the temperature, barometric pressure, and weather 

forecast 
3. the exact time in New York and the corresponding 

time in the principal cities of the world 
4. the distances from New York to all the principal 

cities of the world 
6. The bridge that leads to the center of the Mapparium is 

madeof-
6. steel. 6. stone. 7. glass. 8. wood. 

7. How are the pieces of glass forming the surface of the glass 
map held in place? 

1. by a network of bronze beams spaced at 10-degree 
intervals to correspond to the latitude and longitude 
lines 

2. by heavy wires running throughout the glass fastened 
together at the edges and held in place by guy wires 
running to the sides of the room 

3. by the pressure of air reinforcing the strength of the 
domed glass 

4. This information is not given. 
8. When certain places are seen to be equidistant from the 

equator but are known to have quite different climates, the 
visitor to the Mapparium is impressed anew with -

5. the nearness of some of our neighbors across the 
polar icecap. 

6. the effect of climate on the development of civiliza-
tion. 

7. the importance of oceans as avenues of trade. 
8. the influence of other factors on climate, such as 

ocean currents. 

SECTION OF AN ANSWER SHEET 
2 3 4 

4. New York I .. 
9. Why are there a number of clocks around the circumference 

of the Mapparium? 
1. It is a convenience for the visitors to the Map-

parium so they will know what time it is. 
2. To show that the time of day differs from one part 

of the world to another at any given moment. ; 
3. Some places have daylight-saving time. · 
4. There is no particular reason except for decoration. 

10. Which one of the following cities may be nearer the 
equator than New York? 

6. Istanbul 6. Madrid 
7. Naples 8. Shanghai 

11. What is it about the Soviet Union that impresses visitors 
to the Mapparium? 

1. its nearness to the continental land mass of the 
United States 

2. the meagerness of its ocean outlets in comparison 
with ours 

3. the large areas of the earth's surface which it occupies 
4. the many different countries which· are united to 

make it up 

12. The customary flat maps of the earth, in contrast with 
spherical maps, give a misleading impression in which one 
of the following ways? 

6. Thei make places seem nearer together or farther 
apart than they really are. 

6. They do not show the real boundaries of countries as 
they now exist. 

7. They do not show where the mountains and the fiat 
lands are. 

8. They do not show the countries in their true colors. 
13. If "sol" means sun, what does "solarium" mean? 

1. a model of the solar system 
2. any room facing the south 
3. an observatory for studying the stars 
4. a place or room open to the s.un 

14. W!tat, in the opinion of the author, makes it very appro• 
priate that these globes should have been provided by 
newspapers? 

5. Newspapers usually have large buildings in which 
such huge objects can be housed. 

6. Modern means of communication make it possible 
for the newspaper of today to keep in touch con· 
stantly with happenings all over the world. 

7. People come from all over the world to visit the 
offices of the newspapers. 

8. Newspapers have the large incomes necessary to con· 
struct and maintain such expensive exhibits. 

15. Which one of the following is the best title for this article? 
1. The World in New York and Boston 

. 2. How the Earth Looks from the Inside 
3. Seeing the World Inside and Out 
4. Proof that the Earth is Round 

[ 22 ] Go on to the next page. 



Eu. B. S, Co11t. llatt,"1 A 

TEST 4. ENGLISH (Cont'd) 

lart B. Vocabulary 
DIRECTIONS. Each of the words in the column at the left-hand side of the page means the same, or very nearly 
the same, as one of the four numbered words which follow it. Select the word which means the same, or nearly 
the same, as each word in the column at the left. Mark your answers on the answer sheet in the same manner 
as you have in the first part of this test. 

16, notables -

.7, partition -
:8, kinsmen -

.9, replica -
ij, invincible 

:!. undaunted -
2, dominant-'--

3. biased-
!. impassive -
!. barren-
!. phenomenal - · · 

1, brandish -
8. begrudge -
i. unanimous -
), brevity-

1. wealthy men 2. ambassadors 3. rascals 4. distinguished people 
5. defeat 6. division 7. destruction 8. discovery 
1. politicians 2. relatives 3. allies 4. escorts 
6. blueprint ·a. photograph 7. status 8. copy 
1. unseen 2. spirited 3. unconquerable 4. ineligible 
6.,.unarmed 6. stubborn 7. unquenchable 8. fearless 
1. chief 2. ominous 3. domestic 4. costliest 
5. forced 6. trained 7. prejudiced 8. interested 
1. unmoved 2. impatient 3. eager 4. peremptory 
5. sumptuous 6. unfruitful 7. unplowed 8. rocky 
1. ih name only 2. disgraceful 3. serious 4. remarkable 
6. stamp with a hot iron 6. wave menacingly 7. serve in a brandy sauce 8. make new and bright 
1. double-cros·s 2. refuse 3. give reluctantly 4. demand 
6. like-minded 6. reserved 7. impossible 8. undefeated 
f. scope 2. fearlessness 3. shortness 4. boldness 

art C. Business Definitions 
DIRECTIONS. For each of the following groups of statements in Column II you will find five possible responses 
in Column I. For each statement in. Column II choose the word or phrase in the same group in Column I which 
corresponds to it. On the separate answer sheet locate the question number and make a heavy black mark under 
the letter corresponding to the response which you picked as correct. Study the sample question below. 

a. net price 
b. discount 
c. gross weight 
d. quantity 
e. grade 

COLUMN I 

currency 
specie 
bank draft 
Promfosory note 
security 
invoice 
Purchase order 
inventory 
catalogue 
bill of lading 
Premium 
Policy 
risk 
~nnuity 
llldemnity 
~onsignee 
Jobber 
:onsignor 
lllvestor 
broker 

SECTION OF AN ANSWER SHEET 

a b c d e 
Sample. Amount or percentage subtracted from a quotation. ii I . . n n 

COLUMN II 
31. Metal coins and paper money. 
32. An order from one party to another directing the payment of money. 
33. A written promise to pay a specified amount of money at a fixed future 

date. 

34. A written record of goods shipped, issued by a common carrier. 
35. A tabulation of charges for merchandise sent to a purchaser. 
36. A requisition for goods made by an agent to a supplier. 

~7. Chance of loss. 
38. Written agreement with an insurance company stating terms of protec-

tion against loss. 
39. A consideration paid for an insurance contract. 

40. A sender of goods to an agent. 
41. A person who buys stocks and bonds for his own account. 
42. An agent who buys securities for resale. 

[ 23 ] Go on to the next page. 



EH. B. S. Cont, B1tt.: I 

TEST 4.. ENGLISH .(Cont'd) 

Part D. Use of References 
DIRECTIONS. For each of the items in Column II you will find fifteen possible responses in Column I. For each 
item in Column II choose the proper answer from the sources in Column I. On the separate answer sheet locate 
the question number and make a heavy black mark under the letter corresponding to the source you have picked 
as correct. Notice that all letters (a, b, c, d, e, f, g, h, i, j, k, l, m, ri., and o) are not given for each item. Only 
letters corresponding to five of the fifteen possible sources are entered on the answer sheet for each item and these 
five letters a-e marked over the answer spaces. Study the sample question at the top of Column II. 

COLUMN I 

a. Concordance 

b. Readers' Guide to Periodical Literature 

c. World Almanac 

d. New International Yearbook 

e. Webster's Unabridged Dictionary 

f. Hammond's New World Atlas 

g. Bartlett's Familiar Quotations 

h. Encyclop:edia Britannica 

i. Who's Who in-America 

j. Current Biography 

k. Index 

1. Preface 

m. Table of Contents 

n. Card Catalogue 

o. Roget's 'i'hesautus 

COLUMN II 

Sample. Where would you go to find the number of chapters 
in a book? 

b k m n 
SECTION OF AN ANSWER SHEET ll I .. 

Where would you go to find: 
43. the number of books by John Galsworthy which are in 

your library? 

44 .. both World Series records and a table of postal rates? 

45. an excerpt on a familiar theme such as "Wealth"? 

46. the current magazines which have articles on the "United 
Nations"? 

47,. a description of the processes in paper manufacture? 

48. the page on which there is a definition of "calorie" in 
Feeding the Family by Rose? 

49. the location and population of Fremont --county in the 
state of Colorado? 

SO. a concise tabulation of personal information concerning -an 
outstanding living American musician? 

51. the meaning of the word "consilience"? 

52. a comprehensive list of words meaning the same or nearly 
· the same as "dullness," other than in an unabridged dic-

tionary? 

53. a concise summary of developments in the petroleum indus-
try during the past year? 

54. in what book and verse of the Bible the words "exhort one 
another daily" appear? 

STOP! Do not go on to the next page 

[ 24 ] 
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TEST 4. EN GLISH (Cont'd) 

1rt E. Literature Acquaintance 
DIRECTIONS. Each of the items in this part gives an incident from a book. For each incident there are given 
three possible literary selections, together with the name of the author, from which to choose. Read the incident 
carefully and decide from which of the selections it is taken. Then on your separate answer sheet, opposite the 
question number, mark the space which has the same number as your choice. If you have not read any of the 
selections, skip the question entirely and go on to the next one. 

"IDs only alternative, to escape from the labor of the farm 
and the clamor of his wife, was to take gun in hand and 
stroll away into the woods." 

1. Rip Van Winkle - Washington Irving 
2. Legend of Sleepy Hollow - Washington Irving 
3. The Luck of Roaring Camp - Bret Harte 

"Injun Joe lay stretched upon the ground, dead, with his 
lace close to the crack of the door." 

4. Life on the Mississippi- Samuel L. Clemens 
6. Huckleberry Finn - Samuel L. Clemens 
6. The Adventures of Tom Sawyer - Samuel L. Clemens 

"'Tomorrow I start for Bristol. In three weeks' time we'll 
have the best ship in England. Hawkins shall come as 
cabin boy. You, Livesey, are the ship's doctor; I am 
admiral.' " 

1. Riders to the Sea - John M. Synge 
2. Treasure Island - Robert Louis Stevenson 
3. South by Thunderbird - Hudson Strode 

"'I shall marry whom I please, Aunt March, and you can 
leave your money to anyone you like.'" 

4. Rose in Bloom - Louisa May Alcott 
6. Little Women - Louisa May Alcott 
6, An Old-Fashioned Girl - Louisa May Alcott 

'John Thornton stood over Buck, struggling to control 
himself. 'If you strike that dog again, I'll kill you,' he 
managed to say." 

1. The Call of the Wild-Jack London 
2. Free Land - Rose Wilder Lane 
3. The Luck of Roaring Camp - Bret Harte 

"The Templar seized the terrified Rebecca, who filled the 
air with shrieks, and bore her out of the room in his arms, 
in spite of her cries, not regarding the menaces and defiance 
which the wounded knight thundered against him." 

4. Ivanhoe- Walter Scott 
6. Kidnapped- Robert Louis Stevenson 
6. The Scottish Chiefs - Jane Porter 

"'.Yes, sir,' said the boy meekly, 'Aunt Sarah gave me this 
slingshot this morning and told me to give it back to you. 
!he said she took it from you thirty-five years ago/" 

1. Jeremy - Hugh Walpole 
2. The Varmint - Owen Johnson 
3. Penrod ....,.. Booth Tarkington 

? ou never stiek to the point. I endeavor to show you 
.. ow to run this house on a business basis, and you wind up 
!hbering and jabbering about everything under the sun.'" 

4. Life with Father - Howard Lindsay and Russel 
Crouse 

6. Craig's Wife - George Kelly 
6. Dulcy- George Kaufman and Marc Connelly 

9. "For the first time since the war began, Atlanta could hear 
the sound of battle. In the early morning hours before 
the noises of the town awoke, the cannon at Kennesaw 
Mountain could be heard faintly, far away, a low dim 
booming that might have passed for summer thunder.'' 

1. Janice Meredith- Paul Leicester Ford 
2. Gone with the Wind- Margaret Mitchell 
3. Hugh Wynne-Silas Weir Mitchell 

10, "Up came a little girl with her hand out, and a half shy, 
half merry look in her blue eyes, as she said, 'This is Tom, 
isn't it?'" 

4. Little Women - Louisa May Alcott 
6. Seventeenth Summer - Maureen Daly 
6. An Old-Fashioned Girl - Louisa May Alcott 

11. "Lady Mary Carlisle would be the first to prefer the devil 
to a man of no birth, barber.'' 

1. Beau Geste - Percival C. Wren 
2. Amateur Gentleman - Jeffery Farnol 
3. Monsieur Beaucaire - Booth Tarkington 

12. "I began to rain kicks and buffets on the door and to shout 
for Mr. Balfour. Then I heard a cough right overhead, 
and looking up, I beheld a man's head in a tall nightcap, 
and the bell mouth of a blunderbuss at one of the first-
story windows.'' 

4. Kidnapped- Robert Louis Stevenson 
5. Lorna Doone - Richard Blackmore 
6. The Sea-Wolf - Jack London 

13. "The night - its silence - its rest - was rent in twain by 
a savage, a sharp, shrill sound that ran from end to end of 
Thornfield Hall.'' 

1. N orthanger Abbey - Jane Austen 
2. Jane Eyre - Charlotte Bronte 
3. The Old Wives' Tale -Arnold Bennett 

14. "In Belmont is a lady richly left. 
And she is fair, and, fairer than that word, 
Of wondrous virtues. Sometimes from her eyes 
I did receive fair, speechless messages." 

4. The Winter's Tale - William Shakespeare 
5. The Taming of the Shrew - William Shakespeare 
6. The Merchant of Venice - William Shakespeare 

15. "'Good day, Mr. Murdstone,' said my aunt. 
"'Good day to you, too, ma'am. Let me see you riding a 
donkey over my green again and I'll knock your bonnet 
off.'" 

1. David Copperfield ......, Charles Dickens 
2. Seasoned Timber - Dorothy Canfield Fisher 
3. The Mill on the Flo3s - George Eliot 

[ 25 I Go on to the next page. 
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TEST 4. ENGLISH (Cont'd) 

Part F. Language Usage 
DIRECTIONS. Each sentence in this part of the test may·or may not contain an error in language usage. Read 
each sentence and decide whether it is correct or incorrect. Then on your separate answer sheet, opposite the 
question number, put a heavy black mark under the letter "'C" if the sentence is CORRECT and under the letter 
"I" if the sentence is INCORRECT. Study the sample questions, which are marked correctly in the sample 
answer spaces at the right of the page. 

Samples. 1. I ain't seen her yet. 

2. Aren't you going to the show? 

16, I can't hardly wait. 
17. We were only a short distance from the fire. 
18, You haven't done nothing to deserve punishment. 
19. Isn't Mrs. Jones any better? 

20. You will not approve of hi~ talking that way. 
21. It was a question of Don's passing the eye test. 
22. Bill's riding the motorcycle was foolish. 
23, The problem of my riding to school is settled. 

24. Be careful or you will fall off from the ladder. 
25. The apples dropped off the tree. 
26. The carpenter fell from.the staging. 
27, The child fell off of the chair. 

28. Lyrical Ballads was written by Samuel Taylor Coleridge. 
29. We stopped to look at the flock of sheep that were in the 

pasture. 
30. The class scattered to their homes for the holiday. 
31. The jury has stated its decision. 

32. He raised from his chair as I entered the room. 
33. He rose early and went to work. 
34. She watched the steam raise from the teakettle. 
35. The farmer sold the crops he raised. 

36. She has did her work well all the year. 
37. AB we rode toward home, we saw a beautiful sunset. 
38. Is this the first time you ever saw them? 
39. She done every example correctly. 

40, These. are the pupils which have finished their lessons. 
41, The girls that stayed at home were disappointed. 
42. We went to our camp, which is located near a lake. 
43, Mr. Jones is the man which lives next to you. 

44. Dave seemed gladly to hear about the fishing trip. 
45. The child looked up sad at the stranger. 
46. I glanced quickly out the window. 

SECTION OF AN ANSWER SHEET 
C I 

l !! I 
C I 

2 I 
48. These kind of dresses are expensive. 
49. I do not like this kind of poem. 
50. This sort of vegetable is rare. 
51, I will not read this sort of books. 

52. Collect all copies of this magazine, if there is any. 
53. There -has been many rain and sleet storms this winter, 
54. There was Mary and John waiting patiently. 
55. There is no end to his talents. 

56. Neither Jane nor her sisters is interested in sports. 
57. The superintendent, as well as the principal and teachen 

were present at the reception. 
58, Neither Bob nor Tom was here. 
59. Cake, .as well as cookies and candy, was served to th 

guests. 

60. Do you know.the principles of algebra? 
61, The principle crop was wheat. 
62. Has he paid the interest on the principle? 
63. Principal Brown spoke at the assembly. 

64. She can sew better than you ever could or ever will sew, 
65. One room was undamaged but all the rest were burnei 
66. The dinner was cooked and the dishes washed. 
67. He worked faster than the others have or will work. 

68. We were surprised to see Judith and her at the game, 
69. It was him who invited us. 
70. There was an invitation for Carl and I. 
71. We all considered the best student to be she. 

72. While attending school, my interest in books increased-
73. To bake a cake properly, the recipe should be tested, 
74. The captain watched the soldier standing at attention, 
75. To join the club, one must be interested in art. 47. He sure can play ball. 

[ 26 ] Go on to the next pa, 
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TEST 4. ENGllSH (Cont'd) 

rt G. Capitalization and Punctuation 
DmEcTIONS. In· this part of the test, several numbers appear above each sentence. Below each sentence, cor-
responding to each number, a capital letter or a punctuation mark (or marks) is given. Read each sentence and 
decide whether the recommended punctuation or capitalization is correct or incorrect. Then on your separate 
answer sheet, opposite the identifying number, put a heavy black mark under the letter "C" if the suggested punc-
tuation or capitalization is correct and under the letter "I" if the suggested punctuation or capitalization is incorrect. 
Study the sample sentences, which are marked correctly, 

1 2 
Samples. Did lillian go to New York 

(L) (.) 

3 " Lets buy some candy 
(') (C) 

1 23 4 116 
e plan to go to Austin Texas easter sunday april 9. 

(,) (,)(E) (S) (,)(A) 

8 9 10 11 
1 too far however to go to Long pond monday. 
I (,) (,) (P) (M) 

12 13 14 111 16 
ter a gay summer at a lake miss Smith returned home. 

(S) (L) (,)(M) (,) 

1'7 1819 20 lll 
lave you read Sandburgs fog in the Atlantic monthly?" inquired the teacher. 

(') (') (F) (') (M) 

H 23 H 
lohn is coming at 7 00 p.m. isnt he, Mother?" 

(.) (,) (') 

25 26 ll'7 
fes the food is excellent everyone commends it, sir." 

~) (:) (E) 

as H 3os1 
1San had chicken pox her sophomore year in Malden high school. 

(C) (P) (R) (S) 

32 33 H31136 37 
U you want to get well said the doctor obey my orders 

(",) (D) (,)(")(0) (".) 

38 39 40 41 
The next street on the right leads to Main street doesnt it Officer?" 

(S) (,) (') (,) 

4Z 43 4' 
ff that is true he said, you should not buy the car." 

' (",) (")(Y) 

411 46 47 .48 49 
~ck's grades are as follows A in algebra B in English Bin history. 

(;) (A) (,) (,) (R) 

10 61 62 . 
]e democrats and the republicans will hold caucuses today. 

(D) (R) (C) 

&S 64 
te lives in the South in the winter Lucky fellow! 

' (W) (,) 

1i11 116 
le studied biology hard hence he ought not to dread the test. 

(B) (:) 

11'7 118 119 60 
~at book on world war II can be bought at Jones and Browns bookstore. r· (W) (W) <'> .<'> 
I [ 27 1 

SECTION OF AN ANSWER SHEET 
C I 

1 I .. 
C I 

2 ii I 
C I 

al :: 
C I 

4 n I 

Go on to the next page, 
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TEST 4. ENGLISH (Cont'd) 

Part H. Spelling 
DIRECTIONS. In each of the sentences below, there are three numbered words, one or more or none of which may 
be misspelled. Study each numbered word; decide whether it is spelled correctly or incorrectly. Then on your 
separate answer sheet, opposite the number of the word, put a heavy black mark under the letter "C" if the word 
is spelled CORRECTLY and under the letter "I" if the word is spelled INCORRECTLY. Study the words 
in the sample sentence, which are marked correctly in the sample answer spaces at the right of the page. 

•1 I 8 
Sample. The buaie child playd soldier all morning. 

61 611 63 
The finacial section is on page fourteen of the finel edision. 

6' 66 66 
A physician owns that parsel of land of ninety acres. 

u " The decission concerning the legasy is already made. 

70 71 71 
The harassed executive sighed deeply, longing for relief. 

73 7' '111 
The alleged contraversy occurred in the arena balcony. 

n n n 
Apparently you were unaware of the bankrupsey procedings. 

'19 80 81 
The anouncer was agreeably surprised by the enthuziasm. 

81 83 84. 
When the police finaly came, the ruffin had escaped. 

811 86 8'1 
Sprinkel one tabelspoon of cinnamon over the piecrust. 

u " 
The impetuous freshmen foolishly forfeited their priveleges. 

91 91 9S 
The millionaire cordially welcomed his neice. 

9' 911 96 
A sound lmowlege of anatomy is esential for a surgeon. 

9'1 98 99 
It is customery to abreviate certain words and phrases. 

100 101 102 
The insident reported in the bulletin hapened in February. 

108 104. 1011 
A colorful pamplet advertised the claims of the organisation. 

106 10'1 108 
A kangeroo is one of the most interesting specimens in the museum. 

109 110 111 
My legal adviser filed a liable suit for perjury. 

111 118 11' 
Analisis of the debree confermed the charge of arson. 

1111 116 11'1 
The frock, chic in its simplicity, is comparitively expensive. 

US 119 HO 
A dilapitated magizine was found on the lawn in front of the capital. 

[ 28 1 

SECTION OF AN ANSWER SHEET 
C I 

1 ii 1 
C I 

2 ii I 
C I 

a I u 
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Integral 
Limits 

122-124-

119-121 

116-118 

113-115 

110-112 

101-109 

104 .. 106 

101•103 

98-100 

95- 97 
92- 94 
89· 91 
86- 68 

83- 85 
ao ... 82 

77- 79 
74- 76 
71- 73 
68-- 70 

TABLE VI 

GROUPED FREQUE'NOY DISTRIBUTION 
OF 51 IQ SCORES 

Real 
Limits 

121 • .5-124.5 

118.5-121 • .5 
115.5-118.5 

109.5-112 • .5 
1060.S-109.5 
103.5-106.5 
100.5-103.5 

Mid-
Point 

12,3 

120 

117 

114 
111 

108 

10.5 

102 

99 
96 
93 
90 
87 

84 
81 

78 

15 
72 

Freciuoncy 

1 

2 

2 

3 

l~ 

3 

4 
5 
6 

4 
3 
l 

6 
3 
2 

1 

97.5-100_,5 
94ci5- 97.5 
91.5- 94.5 
88.5- 91.5 
85.5- 88a5 

e2.5- a4.5 
79,.5- 82.5 
76.5 .. 79.5 
73.!5- 76.5 
70.5 ... 73.5 
67.5- 70.5 69 l 

N 51 
Range ot Scores 55 
Size ot Class Interval 3 

78 



TABLE VII 

GROUPED FREQUENCY TABLE DESCRIBING THE SCORE RESULTS 
OF ,Sl LAWRENCE HIGH SCHOOL GENERAL STUDENTS ON THE 

ENGLISH SECTION OF THE ESSENTIAL HIGH SCHOOL 
CONTENT BATTERY TESTS---STANDARD SCORES, TENTH GRADE 

Integral 
Litnits 

125-127 

122-124 

119-121 

116-118 

113 ... 11.5 

110-112 

101-109 

104-106 

101-103 

98-100 

95- 97 
92- 94 
89 .. 91 
86- 88 
83- 85 
80- 82 

77- 79 
74-.. 76 

A.M. 96.82 
Mdn. 93.87 

Real 
Limits 

124.5-127 ~5 
121 • .5-124. 5 
118.5-121.5 

11505-118. 5 
112~s-115,,5 

109.5-112.5 

106.$-109$5 

103,,5-106.5 

100.5-103 .5 
97 • .5-100.5 
94-.5- 97~5 
91 .. 5- 94~5 
88.5- 91.5 
85,S- 88.,.5 

a2.5- a5.5 

Mid-
Point 

126 

123 
120 

115 

114 
111 

108 

105 
102 

99 
96 
93 
90 
87 

81~ 

Frequency 

l 

2 

1 

3 
l 

3 

1~ 

4 
1 

4 
7 
2 

1~ 
2 

79 .5- 82"5 81 3 

76.5- 79 .. 5 78 2 

7305- 76.5 75 7 
N 51 

Q 10.19 Range of Scores 53 
Q3 105~18 Size of Class Interval 3 
Q1 85.38 

79 



TABL-S VIII 

GROUPED FREQUENCY TABLE DESCRIBING THE SCORE RESULTS 
OF 51 LAWRENCE HIGH SCHOOL GENERAL STUDENTS ON THE 

ENGLISH SECTION OF THE ESSENTIAL HIGH'SCHOOL OONTENT 
BATTERY TESTS-.--PERCE?~TILE RANKINGS, ·TENTH GRADE 

Integral Real Mid• 
Limits L:1.LJ.its Point Frequency 

93 .. 97 .92.,5 .. 97 .5 95 l 

88-92 87,,5-92.5 90 
83-87 82.5-87.5 85 l 

78-82 11 .,5 .. a2.5 80 2 

73· 77 72"5-77.5 75 
'68.-72 67;,5-72 • .5 70 3 
63 ... 67 62,.5-67.5 65 l 

58-62 57 ci5-62.5 60 1 

5.3 ... 57 52"5-57 .5 55 2 

48-52 47,.5-52.5 50 
43-47 42{>5-47 .$ 45 4 
38-42 371i.5-42.5 40 
.33-37 32,.5-37 o5 35 4 
28-32 27,;5-32.5 30 
23-27 22.;5-27.5 25 2 

18-22 17 .. 5-22.5 20 8 

13-17 12.,5-17 .5 15 3 
8~12 7 ;.$-12.5 10 5 
3 .. 7 2.5- 7 .5 5 7 
0- 2 0- 2.5 0 7 

20.95 
N 51 

A.M. 29.30 Q Range of scores 91 
Mdn. 19,70 Q3 45.30 Size of Class Interval 5 

Ql 6.60 

80 



TABLE IX 

GROUPED FREQUENCY TABLE DESCRmING THE SCORE RESULTS 
OF 51 LAWRENCE HIGH SCHOOL GENERAL STUDENTS ON THE 

ENGLISH SECTION OF THE ESSENTIAL HIGH SCHOOL CON-
TENT BATTERY TESTS---STANDARD SCORES, ELEVENTH GRADE 

Real Mid-

81 

Integral 
Limits 

128-130 

125-127 

122-124 

119-121 

116-118 

113-115 

110-112 

107-109 

104-106 

101-103 

Limits 

127.5-130.5 

124. 5-121. 5 
121.5-124~5 
119. 5-121. 5 
115.5-119.5 
112.5-115.5 

109.5 ... 112 • .5 
106.5-109.5 
103 • 5-106. 5 
100.5-10.3.5 

Point 

129 
126 

123 

120 

117 

114 
111 

108 

10.5 

102 

Frequency 

2 

98-100 

95 .. 97 

92- 94 
89- 91 
86- 88 
83- 85 
80- 82 

91.s-100.s 
94.5. 97.5 

91.s- 94~5 
aa.5 .. 91.5 
a5.5 ... ae.5 
a2.5- a5.5 
79.5. 82.5 

99 
96 
93 
90 
87 

84 
81 

3 

2 

3 

5 
4 
6 
2 

5 
3 
3 

4 
2 

1 

6 
N 51 

A.M. 104.22 Q 9.77 Range of scores 50 
Mdn. 105. 75 Q3 ll.3.85 Size of Class Interval 3 

Ql 94.32 



TABLE X 

GROUPED FREQUENCY TABLE DESCRIBING THE SCORE RESULTS 
OF 51 LAWRENCE HIGH SCHOOL GENERAL STUDENTS ON THE 

ENGLISH SECTION OF THE ESSENTIAL HIGH SCHOOL CONTENT 
BATTERY TESTS-•-PERCENTILE RANKINGS, ELEVENTH GRADE 

Integral 
Limits 

88-92 
8.3-87 
78-82 
73-77 
68-72 

63-67 
58-62 

53~51 
48-52 
43 ... 47 
3a ... 42 
33-37 
28-32 
23-27 
18-22 

l.3-17 
8-12 

.3- 7 
o- 2 

A.M. Jh..JO 
Md.no 2l1.00 

Real 
Limits 

87~5-92.5 
a2.5 ... a7.5 
11.,5-82.5 
72.r77o5 
67 •. s-.12.5 
62.5-67.5 
57.5-62.5 
52,.5-57.5 
q.7.,? .. 52.5 
42.5-47.5 
.37 .5-42.5 
32. 5-37 .5 
21.5-32!5 
22.5-27.5 
11.5-22.5 
12.5-17.5 

7 .5-12.5 
2.5- 7.5 

Mid"'! 
Point 

90 
85 
80 

15 
70 

65, 
60 
55 
50 
45 
40 
35 
30 

25 
20 

15 
10 

5 
o- 2.5 0 

Frequency 

2 

3 

2 

3 

5 
2 

l 

2 

4 
2 

5 
l 

4 
6 
3 
6 

N 51 
Q 22.05 Range of scores 88 
Q.3 54.75 Size of Class Interval 
Q1 10.65 

82 
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A DESCRIPTION OF THE ENGLISH CURRICULUM 

OF LAWRENCE HIGH SCHOOL 

1955 
Iva Belle Harper 

I. Goals 

II. Requirements in English Classes by Years 

III. Course of Grrunmar Study for Generals in Sophomore 

and Junior Years 

IV4 Attached Book Lists 



I. Goals: 

goal is to progress each year in the correct 

and proficient use of En~lish tools in reading, writing, 

speaking and listening. 

II, Requirements for Courses: 

Besides the material in the textbooks, there are 

these requirements: 

Sophomores: 

-~ Composition Courses: 

At least three book reports during the 

semester; four book reports for a_!! in re-

ports, and five for an A. General students 
' -
are required to make two and three book 

:reports r or the letter grades indicated 

above. 

'In Literature Courses: ----------
Thirty-five lines of memory work are 

prescribed; forty-five for a ,and sixty-

five for an!• 

Book report requirements are the s&.me 
' as the previous semester except that the 

students is required to read at least one 

from the required list. 

Juniors: 

l,~ Composition Courses: 

At least three outside readings are 



required. Emphasis is placed upon reading 

a variety of types. Four book reports are 

l'equired for a and five for an!• 

.Tho student is required to write a re-

search paper 1500 words in length. 

In Literature Courses: -
The poetry requirements are as follows: 

Eighty lines for a Q; ninety lines for a ,Q_; 
100 lines for a~; 120 lines for an A. 

The book report requirements include two 

books from the reading list. 

Seniors: 

·rn Composition Courses: 

All material in the Harbrace Handbook 

.£! English. 

Two research papers. 

Religion-2,000--3,000 words. 

Student's choice-l,500 words. 

One paragraph or writing each week. 

Practice in creative writing. 

Description. 

Narration. 

Exposition. 

Radio Script. 

Television program fifteen minutes 

long. 



1n Literature Courses: 

Eight book reports to be given during 

the first nine weeks •. 

The reading or two plays during the 

second nine weeks. 

Hamlet~-Shakespeare. 

Beyond~ Horizon--O•Neill. 



6. 
7. 

10. 

11. 

12. 

Course of Grammar Study r or Generals 

1n Sophomore and Junior Years 

Minimum Essentials 

Ene;lish III 

Sentence recognition, and punctuation, basal parts. 

Three kinds- of sentences according to form. 

Parts of speech for usual words. 

Case forms of pronouns-the s~nple ones. 
I~ me; who, whom; they, them; etc. 

Principal parts and conjugation of familiar verbs. 

Simple business and social lett,er forms. 

Punctuation marks; period, question mark, oomrna, colon, 
semi-colon. 

Basic forms of pal"li~-nentary procedure. 

Simplo outline of 3 divisions. 

Oral reports: 
from reading 
from simple topics 

Writing of' simple, clear paragraphs .• 

Or•diha:ry form of book report. 

English V 
1. All English II! essentials. 

2. Onse forms of all pronouns. 

J. Principal parts and conjugation of any verb appearing 
in course. 

4. Writing of all commonly used forms of letters. 
5. All punctuation marks. 

6. Recognition of all types of sentences and all clauses. 



English v~cont 1d 

7. Parliamentary procedure and practice of each. 

8. Complete outline form. 

9. Five hundred word research theme. 

10. A good 10 minute talk on subject within junior range. 



JUIUOR BOOK LIST n 

Austin --
Bronte ...... 

Cooper 

Dickens --

Dumas --

Hawthorne 

Hemingway --

.Melville --

Roberts --

Scott --
Twain --1 

White --

Sienkiewicz --

Bronte --

Jackson --

Pride and Prejudice 

Deers layer 

David Copperfield 

Tale, of Tv,ro C1.t1es 

Count of Monte Cristo 

House of Seven Gables -
For Whom the Bell Tolls 
....,._ ·-- - ---
Typee 

Oliver Wiswell 

Kennilworth 

A Connecticut Yankee - ------ ----
.!4£2. 2!l J?.h! Mississippi 

A Certain Rich Man -------
Autobiogro.phz 

Quo Vadis ----
Wuthering Heights 

Ramona 

* Sophomore book list included on pages ll and 12 of this 
thesis. 
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APPENDIX D 



STUDENT QUESTIONNAIRE 

I. Why did you take General English III-IV? 

B. 

c. 

Because I was enrolled in the General Curriculum 
in other subjects. 

Because it wns easier than the college preparatory 
course offered in English. -
Because my friends enrolled in General English 
III-IV. 

Because the advisor told me to enroll in the 
General English III-IV course. 

Other Reasons: -----------------
II. Do you feel that Genel"al English III-IV prepared you 

adequately for General English V-VI? 
Yes no --

III. If you feel that it did not, state the reasons. 

TeacheI" Materia-l_s ___ _ 
Me __ _ 

Other Reasons: 

IV. Do you feel that General English III-IV was of value 
•to you 1n your othez- school subjects? 

Yes No --
v. If you feel that it wa$, tell how. 

VI. Do you feel that General English III-IV was of value 
to you in your out of school hoUI"e? 

Yes No -
VII. If you fee 1 that it was, state the reasons. 

A. It helped me in iny job._ 

B. It helped me get a job. -



o. I 11ke to read.~ore. ---
D. Other Reasons: -----------------

VIII. It you feel that it was not~ state the reasons why. 

IX. If" you were taking English III-IV over again, ,vha.t 
would you want stressed? 

I. 

Gramme.r_B. Spelling__C. 

Reading for pleasure_E. 

Punctuation and 
Cap 1 ta liza t ion 

Business writins= 

Outl1ning_G. 

Speaking__J. 

Vocabulary_H. Business vocabulary 

Other suggestions: ----------



TEACHER QUESTIONNAIRE 

I,, Teacher Background 
A. Major: 
B. Minor,----
o. Years or experience in teaching General English_ 

II. Description or type of student taking General English 
(10 and 11). 

A~ Mental ability 
l~ Low 2. Med .... l_um_. __ 
.3• lUgh -

Bo- Des ire to learn 
1. Good· 2. Aver-ag_e _____ . -
3. Low ----

c. Previous English training. 
l. Good 2. Ade q_u_a.,.t_e __ 
3• Poor ---

D. Home background of student 
l. One in which good Engl!sh is used_ 
2. One in which the desire to learn English is 

fostered 
3. One in whlcb. respect for teachers and school 

as a whole is fostered -
E. Other characteristics of the students which you 

think affect their work in your class ______ _ 

III. Conditions under which you teach 

A. Class load a. Length of cfass hour o. Other conditions whichyou feel are important ---
IV• Ourriculu.lll 

A. Do you think that the goals set up by the English 
department meet the needs of the general students? 

Yes No 
B. Do you believe that the goals set upby the English 

department ax•e achieved within reason? 
Yes Mo - -



c. Bava you added to or taken away from the goals set 
up by the department? Yes_ No_ 

D. If you have done either, explain what and why. 

E. Do you believe that the goals which you have 
actually used are achieved within reason? 

Yes_ No_ 

F. If you.do not believe that they are, state the 
reasons why. 

G. What part of the present curriculum do the students 
seem to like best? (l) Reading for pleasure 
(~) Reading n1atorial used as assignments_ -
(J) Reading material outside the text_ 
(4J Vocabulnr1, (5) Grammar (6) Business 
Writing . (7 )-:--'Theme Writing__ (8) Spelling_ 
(9) Capitalization and punotuaflon 
{ 10) Others -

H. What are your favorite part(s) of the present curri-
culum as far as teaching is concerned? 

V •. Materials: 

A. What materials ars used in the present curriculum? 
1. Textbooks: 2. Excercisa "'"b_o_o...,ks _______________ _ 
3. Printed tests 4. Other materia_s ______________ _ 

Bo What pex,centage of the ma.tex,ial used in the course is 
outside the text? 

. -
c. Do you believe that these materials are adequate? 

Yes No -
VI. Suggestions for improvement of the present curttioulum. 

A, Goals: 

c. Curriculum: 

D,, Would you favor e curriculum based on the four 
language arts (speaking, reading; writing, listening)? 

Yes No -
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