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CHAPTER I

STATEMENT OF PRODLENM

Introduction

There has been a growing amount of activity on the
part of ressarch workers and educators in recent years con-
cornlng the prevalence of "hidden=-tultion" costs in the
public schools. Investigation in this area has been stime-
ulated becauss of the work done by Hand and his asslstants
at the University of Illinois.,

Tne enthusiasm with which investlgators have attacked
the problem demonstrates that they recognize the distancs
betwean the theory and the practice of providing “free and
equal® education to all youth in the public schools. Thias
concept 1s one upon which the public school system in Amer-
ica has its foundation,

Closer observation of practices in public schools
rogarding foocs, admissions, uniforms, instruments, and
other financial demands clearly shows that public schools
are not free. Without doubt these practices deter capable
and interssted students from participating in a number of
school activities,

This study provides the opportunity to make an obe

Jective examination of tho cost of participation as one of



the factors that influences or limits participation in the
music program of the public schools. The extent and range
of the costs will indicate the degree to which the public
schools are able to practice the ideals of equality of
educational opportunlty.

Domocratic Ideals of "Freodon," "Equality," and
" Justlce” as the Basis of the American nducational System

It 1s commonly agreed that education cannot be eval-
uated when it is not considered in the context of the cul=~
ture of the socliety which supports it. The American way of
life is baged on & democratip socletal organization. Do~
mocracy, because it is an ldea and a feeling, has only one
place ln which to llve and that is within the relationships
of humen beings. Its purpose "1s to multiply the concrete
gituations in which people acquire skill in the sharing of
ideas, experisnces and respoengiblilities . « o with other
human beings."l It is also commonly agreed that free and
equal sducational opportunities must be made svaillable to
its citizens if the democratic way of life is to be pre-
served in the nation. Smallonberg was one who wrote, "Pub-
lic oducation should guarantee the opportunlty for free

aducation for every boy and girl."2

L Bonaro Overstreet, "What do \ie lean by Democracy?",
Journal of Adult Education, 12 (January, 1940), 81.

2 Harry Smallenberg, Chairman, "The Cltizeona Educa=
tional Creed," Phi Delta Kappasn, 33 (Nay, 1952), 424,




(&)

Aristotle hed the following to say about education
s & regponsibllity of the state:
No one will doubt that the legislator should
direct hls attention above all to the education of
youth; for the neglect of education does harm to the
constitution. The citizen should be moulded_to suit
the form of government under which he llves.,
"Freedom," "equality," and " justice" are words used
since the time of Aristotle to delineate the qualities in-
herent in a democracy. These ldeas in themselves represent
man's search for a way of life that 1s most satisfying for
mental growth and spiritual stature.2
The meaning of "freedom" has undergone many changes
gince it was first conceived. At first 1t probably msant
freedom from physical control. Crary quotes Lincoln as
having sald:
As I would not be a slave, so I would not be a
master. This expresses my ldea of democracy.
tihatever differs from this to the extent of the
difference 1s no democracy.d
The primary assumption of democratic govermment 1s

that its cltizens are capable of managing their own affairs.

d The Student’s Oxford Aristotle translated by W. D.
Ross, Vol, Vilii, "Politica," Chapter 1, line 10=-15,. (Londong
Oxford University Press, 1942).

2 Lloyd F. Sunderman, "Philosophical Reconstruction
of Higher Rducation," Educaticn lMagazine, 70 (June, 1950),
607.

3 Ryland W. Crary, "Citizenship Zducation for a
Continulng Crisis," National Rmducation Associatlon Journal,
40 (December, 1951), 623.
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Thls assumption implies that "freedom," as now understood,
involves a two-fold value, that of the individual, and of
soclety. Froedom now is an adjustment between the 1indi-
vidual and society.lsz Beckeq? whlle discussing early
concepts of democracy, stated that the idea of liberty or
"freedom" as formulated in the eighteenth century, although
valid enough for that time, has ceased to be applicable in
the sltuation that now exists. In contrast to this concept,
an interpretation of freedom of the individual restricted
because of societal limitations was included in the defi-
nition of democracy by Baylss:
[democrac: 18 a form of socio~governmenta1

orpaniza on 1in whicn thoro ¢g equality of freedom

or opportunity to participate in making Gecisions

on mathters of group or individual concern, and

equalicy of oblipgation or responsibility to ablde
bg such decisiona and carry Lthem oub.Z

"Freedom" then, for mutual growth, is the extent to which
an individual 1s permitted to menage his own affelrs by the

society of which he is a part.

I Carl L. Bocker, Modern Democracy (New Haven:
Yale University Press, 1941), p. o4.

2 pPaul H. Buck, Chalrman, Genoral Rducation in a
Freo Soclety. Report of the Harvard Commlittee. (Cam-
bridgze, lkassachusetts: Harvard University Press, 1945),
De. 76.

5 Beckor, op. cit., p. 34.

4 grnest ©. Bayles, The Theory and Practice of
Teaching (New Yorks Harpor & Broulicrs, i1oo0U), De oo




The word "equallty" hes also been interpreted in
several ways. Jent pointed out that squality of opportun-
ity does not mean equality of outcome, but that democracy
seeks to asslist each individuecl to progregss "as much as
ability, character, and industry permit."l Todd wrote that
"thoidea of equality . . « has been one of the moat dynamic
forces in human history."2 The Christian doctrine has en-
phasized the idea of equality of human souls for two thou=-
gand years. It was not untll the elghteenth century that
the doctrine wes secularized. The American and French
Revolutions dramatized the ldea, gave it legal authority,
and placed it as a working %00l in the hends of mankind.

In the Declaration of Independence the idea was set forth

that "all men are created equal," and the French Declara-

tion of the Rights of Man reasserted "all men are born and
remain free and equal."S

The Declaration of Human Rlghts 1s a more recent

affirmation of man's belief in the principles of equallty.4

L . Clay Jont, "An Analysis of the Iesading Liter-
ature of Music Bducation in Terms of Democratlic Principles
of zducatlon," (Unpublished research paper, Unlversity of
Kansas, Lawrence, 1947), p. 19.

2 Lewis Paul Todd, "The Universal Declaration of Hu~-
men Rights," Social Rducation, 13 (November, 1949), 307.

>

v Ibld., p. 307.

4 1oid., p. 308.
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It was adopted by the United Natlons General Assembly, De-
cemboer 10th, 1948, by a vots of forty=eight to nothing with
elght countries abstaining, Hendersonl also maintained that
equality of opportunity has always bsen a basic tenet of the
American way of life,

Although educators, philosophorsg, and others agree
that equal educational opportunity ls 2 part of the demo-
cratlc concept of education, several writers do not agree
that this condition exists.2,3,4;5

"Bquality" may be summed up then, by the recognitlon
that each member of a democratic socliety 1ls of squal worth.
Furthermore it is the duty of the state to assist the indi-
vidual to equal educational opporftunities vhere the gso-
graphical location,; costs, race, creed, or any other factors

interact to jsopardize his growth,

L Alge D. Henderson, "Equality of Opportunity,"
Association of American Colleges Bulletin, 34 (Cctober,
1048Y, 240-7.

2 american Council on Rducation, Youth and the Future
(The General Report of the Amsrican Youth Coumission, wWashe
ington, D. Cs: American Councll of Education, 1942),
XIX: 121,

S smerlcan Association of School Administrators, The
Expanding .Role of Zducation, 26th Yearbook (Washington, —
D. Cos ‘iie American Association oi' School Administrators,
1948), p. 57.

4 1. Curtis Howd, "A Study of Hidden Tuition Costs
in Selected Illinois High Schools! (Unpubllshed Doctorfs
Thesis, Universlty of Illinois, Urbana, 1949), p. 2.

S william E. Rosenstingel, "Are High Schools Frase?,"
Hatlons Schools, 34 (July, 1944), 21.
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tJustice," another ideal in ths concept of democracy,
implies equality and freedom also. Bellefs concerning jus=-
tice are that the individuval is the basic unit of govern-
ment, and that a democratic government places law above the
arbitrary will of individual administrators.l

Knowledge 1s essential to a fulfillment of the pos=-
sibilities of the ideals in the concept of democracy.®
Bayles stated that "Democratic education should teach people
how to think rather than what to think."3 Jent? found that
the democratic conception 1s based upon the agssumption of
competence on the part of all, or at least a majority, to
make decislons which are intelligent. "Justice" is achieved
by collective action of intelligent citlzens vhen vested
interests or cliques attempt to manipulate the public 1in-
torests for private gain.S

The President's Commission on Higher Zducation had
the following to report in regard to the ideals of democ-

racy found in smerica:

l Leo C., Stine, "Fundamental Concepts of Democracy,"
Social Bducation, 13 (December, 1949), 368-70,

2 Ibid., p. 370.
3 Bayles, op. cit., p. 35.
¢ Jont, op. clt., p. 6.

S J. W. Studebaker, "Stockholders in the Schools,"
School Life, 22 (September, 1936), 33.




Amcrican socicty is a democracy: that is, 1lts
folkways and institutions, its arts, sciences, and
religicns are based on the principle of cgual free-
dom and equal rights for all its members regardless
of race, falth, sex, occupation, or cconomlc stetbtus.

In a domocracy education is given tho task of traln-

Gl

ing its citlzons in the making of wise decisions, thoreby
procuring for themsslves and the commonwealth the beneflts
of the best interpretation of justice. "Long ago our
people recognized that education for all is not only douloc-
racy's obligation but its necossity."? The Prosident's
Comuission also stated that "the Unitoed States had devoted
many of 2ts best minds and billlions of its wsalth « « « to
the development and maintenance of an extensive system of
freeo public schools."®

The chief virtus of democracy and the sole reason
for cherishing it, is that with all its faults, it still
provides the most favorable conditions for achieving human
valuss by human means.4

If we accept as part of the concept of democracy

that every human is of equal moral worth, then educational

opportunitics must be mads oqually avallable to all youth

L Higher Zducation for American Democracy, A Report
of the U. S. Fresident’s Comalsslon on Hlgher Education
(New York's Harper and Brothers, 1948), Vol. 1, p. 1l.

2 Ibid., p. 25.
S Toid., p. 25.

4 Carl L. Becker, New Liberties for 0ld (New Haven:
Yale University Press, 1944), p. 1o.l.




%)

of school age. The schools can only assist in the support

-

of the democratic ldeal by defining the goals toward which
they aspire in terms of the democratic ideal, and furiher=-
more by resolubsly directing thelr asciivities in that
direction.t

To gummarize, it would seem the wmost lmportant ldeals
within the concept of the term democracy as a way of l1life
are equality, freedom, and justice. "Zquality" does not
mean equallty of outcome. It includes the idea that the
capacity, interest, needs, and aptlitude of the individual
should be known as well as pousible before an appropriate
course of actlon can be determined. "Freedom” necds at
least a two~Tfold consideration: (1) consideration for the
rights and responsibilities of tho individual and (2) at
the same time a conslderation of ths interaction between
those rights, privileges, and responsibilities of the indi-
vidual and the soclety of which he is a part.

"Justice" also depends on the importance of the in-
dividual. #ach person has privileges and recsponsibilitios
in making declsions of common concern. Knowledge is of
the utmost lmportance, and wisdom in using thls knowledge

can be galned only by tralning in right conduct as

1 Bducational Policies Commission, The Purposes of
Educatlion in American Democracy (wWashington, D. Ce.s Pub=-
lished by the N. &. A. of the United States, 1938), p. 16.
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determined by the ideas which form the concept of the dem-
ocratic way of life. An important belief concerning jus-
tice is that pursuasion as a result of wise decisions 1is
more becoming to man in his most noble state than is co-
ercion. The publlic school is the institution created to
provide the training necessary for achieving wise decisions.
Several studies have shown that free and equal edu-
cation i3 essential to the preservation of the American
way of 1life. Other authorities have boasted of the free
and equel educational opportunlities in America as 1if they
were already accomplished, Host authorities, at least in
the western hemisphere, agree that the democratic concept
is the best yet devised by man for his own enrichment. In
its broadest sense it is a way of life whlch is an expand-
ing concept taking on new meaning as goclal change takes

place.

Philosophy

A Philosophy of Education

A statement of the phllosophy upon which the Amer-
ican educational system rests i3 of utmost importance in
the development of this investigation. Since the school
ls the institution to which society has delegated the re=-

sponsibilities of training the youth and psrpetuating the
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culture, it must of necessity oxpress the desires of the
gocloty wnich furnishes the means. Ilence, practices in
the secondary schools need to functlon in harmony with the
tenets ol a democratic social order.

Thore seems to be a feeling that there ls possible
a correspondencs between metaphysical principle and a philos-
ophy of education. Relsner clalmed that such a positlon
cannot be maintained. e spent sone tlae showing that
"o o . metaphysical formulas are abstract and are there-
fore empbty untll they are filled in with a content which
1s and must be drawn out of experience."l Any system of
educalion basod on any given formula then would of necessity
change as the exporiences changed.

John Dewey has had great influence on the philosophy
of modern educaticn. Hls own philosophy scems to it into
and be a part of the rapld and varied changes of the social
and economic life that have besen present since about the
time of hils birth. He has pointed out the necessity of
connecting the work of the school with activitlos outside
the school, thereby giving students an intelligent under=

standing of the world in which they live.? This

1 Forty~first Yearbook of the National Socliety for
the 3tudy of 7Wducation. Philosophies of Education, Part One,
Editor, Nelson B. Henry. (Dloomington, Lllinoiss Public
School Publishing Company, 1942), p. 32,

e Edgar Wallace Enight, Twenty Centurles of Tducation
(Boston: Ginn and Company, 1940), pe 474.
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interpretation of progressive education in the United States
is 8till widely practiced. It represents an attempt to de=-
velop the individusl according to his interests and to the
limit of his capacities. However, it seems to assume that
each child is equally able financially to participate 1in
activities that arouse his interest.

Bayles defines philosophy in the following manner:
In its broadest sense, therefore, the term phi-
losophy can be taken as synonymous with the phrase

program for living.

L] * ° L] * * L d . . ° L[] * . o . . L3 * L 4 | 4 L] o () o L]

A philosopher will take the knowledge of the
world, past and present, and out of it will attempt
to build a program which will enable him, and others
as well, to deal successfully with that world.
Lioreover, he looks to the future, becauss that 1s
the primary purpose of one who consclously and
conscientiously secks to make clear for himself and
for others his ends, ways, and means for conducting
life.

¢ e ¢ & © e ¢ ¥ ° & e & > B 2 & 6 3 @ © s e 0o o @

Possessed of a well thought out philosophy, one
can concenbtrate on essentials and aveld wasting time
and energy on what is unessential.l

Champlin has also described the lmportance of a phie-
losophy of education as a plan for action.

A philosophy of education 1s a charger in support
of a forceful and presumably productive action pro-
gram. . o It 18 a platform on which to stand and
from which t0 go energetically to work on a worth-
whille educatlonal enterprise. It is a set of values
and judgments undergirding professional plans and
individual performance.

1 Bayles, EBO cito, Pe 6'7.

2 garroll D. Champlin, "This Philosophy of Zducation
Business," Bducational Administration and Supervision,

37 (May, 1951), 2058,
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any phllosophies include the concept that the indi-
vidual studsnt is of paramount importance, and that the
oxistencs of the schools is justilTied only when the indi-
vidual is recognized as having the right and opportunity to
develop hils capacities to the fullest whether they be great
or smell.1s2,5,4,5 gondltions of learning as a part of a
philosophy of education were described by ringsley® as an
active process through which reactions have been altercd
in variows ways. Illany of theose philosophles in operation
result in gresater frecdom, but at the same tims greater

responaibility 1s expected of the students.

L Charles A. Beard, 4 Charter for the Soclal Sci-
ences in the Schools. Part L, Heport of the Commnisaion
on tne Sociti Studies, American Historical Assoclation
(New York: Chas. Scribners & Sons, 1932), p. 64 and 93.

2 gurrent Tronds in Higher Education, 1949, Of-
ficlal Group Hepor:ts of the Fourth Annual National Con-
ference on Higher Bducation (Washington, D. C.: N. E. A.
of the United States), p. 82.

S John Dewey, Intelligence in a jiodern World: John
Dewer's Phllosophy. Edited by Josepia Retner. (ioew Yorit:
Randaom House, Inc., 1939), p. 403.

% Robert Ulich, History of mducational Thougrht
(New York: American Book Company, 1940), P. 289,

5 Forty=first Yearbook of the National Soclety for
the Study of HEducation, op. e¢it., p. 5.

% poward L. Kingsley, Nature and Conditlong of
Loarning (New York: Frrentice Hall, I94G), p. v.
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Although several foremost philosophers did not agree
on what constitutes a problem in the philosophy of educa-
tion, many, 1f not all American educators, agree that the
basis of educational philosophy rests upon the democratic
tradition in its moral and human import, They are cone
cerned with ascertalining its lmpllcations for present life
under present conditions. By doing this they lhiope to de-
termine what such a philosophy entails for theory and prac-
tice in the public school.l,?

The official publicatlon of the North Central Asso-
ciation of Colleges and Secondary Schools gave in conclse
terms the basis for an adequate philosophy of education
which would justlfy the existence of publlic schools:

Since the school exists for the educatlonal needs
of its constituency, it should be famlliar with the
distinctive characteristics of the communlty such
as its sociological composition, its soclal, economic,
roligious, recreational, and educational instltutions
and agencios and the educational needs of both youths
and adults. S8ince the local community 1s also a part
of the state, nation, and world, the school also must
be concerned with an understanding of the soclal,
political, economic, and other forces of these larger
comnunlties and with the development of the ability
of all nsoples to live together in one world. « o o

o « « Bach school should be free to determine its

philosophy to the extent that i{ promotes the prin-
clples and splrit of Amerlcan democracy. The

Ll yilliam He Kilpatrick, et. al., The Educational
Frontier (New York: D. Appleton-Century Company, 1900),
po {li.'a.

2 Knight, op. cit., p. 584.



statement of philosopiy should be written, ilmple-
mented by a speciflc statement of objectlives, and
manifested in the educational program of the school.l

In short the literal definition of philosophy as
being the “"love of wisdow™ implies an activity in search
of wisdoim. This search has properly been the function of
the schools. The school has the double role of maintalning
the cultural traditions and at the same time conducting a
search for meansg of achieving a richer and fuller life for
the members of the society which gives it this being.

Since the school owes its existence to the soclety, necess-
ity forces it to uphold the form of organization and stan-
dards by which it functions. In America this organization
is based vpon democratic concspis. IL then behooves the
schools to direct thelr activities in such manner as to
promote the ideals of democracy.

Tho philosophy of education in imerica must rest
upon the principle that every ¢hild is of equal moral worth.
In our demooratic society which supports the educational
system the schools must provide equal opportunitles for
every child to develop all of his talents to the fullest
degree. It is a plan of actlon wlth an understanding of
the reaaoﬁs for the actlon, and an understanding of the

- goals to be atbtained.

1 "The Constitution of tho Assoclation," The North
Central Association Quarterly, 26 (July, 1951), I3G=GCO.
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A Phillosophy of Musle Hducation

The phllosophy upon which music education rests
should be based upon the same concept as general education.
The study of music is valuable in so far as mastery of 1t
enables one to live more richly and completely, to be a
stronger, happler, and better adjusted person; thus to
succead more fully in the great business of being human.
Mursell had the following to say about music: "The truth
1s that music exists to serve human values and to glorify
human life. The successful musician is he who serves those
values best."! Birge2 recounts that the advocates of the
introduction of music in the public school curriculum bullt
up thelr argument on the basls of practical rather than
aeasthotic values. Perhaps thls was because early proponents
of the introduction of music into the schools were looking
for what they thought were practical rsasons.

Beck took a posltion similar to liursellts "human

values" vhen she stated:

L James L. Iursell, Human Values in iducation
(ew York: Silver Burdett and Company, 1995), P 9.

2 mdward Balley Birge, History of Public School
fusic in the Unlted States (Boston: 0Oliver Ditson
Company, 1858), p. 95.
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The only excuse for music in public schools is
the music ltself and whenever it does not carry its
own conviction 1t belongs as a tool subject in soue
other_department and should be frankly labeled as
such. -

Musical training as a part of general education for
gveryone was advocated similarly by Aristotle. Iliowsver,
he was primarily interested in the growth of the indlividual
for the glorification of the state and not the enoblement
of the individual. IIusic was a vital part of this educa-
tion. It was pursued not only as surcease from past toll,
but also as providing recreatlon, "for the pleasure given
by music is natural, and thersfore adapted to all ages and
charactera.,"? He further wrobte that the right measure
would Le attained if studeuts of wmusic stop short of the
aprts which are practiced in professional contests.® This
belief that the most important value of music was not pri-
marily in the development of skills in preparation for a
professional carcer is now approved by many leading muslc
educators.

The musliclan has been conaciousa of much that 1ls in-

adequate anad artistically unworthy in music education,

L Anne Landsbury Beck, "Gvery Child & Cultlvated
Amateur," IENC Yearbool, 1953 (Chicago: IINC), p. 34.

2 The studonts Oxford Aristotle, op. cit., Book VIII,
Chapter 5, line 40.

S 1pbid., Book VIII, Chapter 5, Section 1341, line 10.
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and the educator has been aware of the narrow, antl-human
1deals of too many "professional" musiclans. Nurssll re-
marked of this schism: "The lssue of such mutual criticlsm
must not be a parting of the ways, but a creative synthe-
sis."l The primary purpose in music education 1s to have
humen beings thrill to the power and pleasure of music.
This opportunity should be avallable to the many and not
just a few.

Confer? posed several questions whilch bear upon the
outcomes of school music. For instance, can the results of
muslc education command ths respect of the community lead-
ers? Are homes gebtting the benefit of the program at
school? Is the church music being bensflted? Are adult
ingtrumental and voeal groups gradually forming as an out-
growth of the school music program? All of these queries
are related to community life as well as to the training
of children in school.

Musical experiencss in the school of today, approved
by musle educators, include teaching children through music
rather than teaching music to chlldren. In order toc teach
human beings in preference to subject matiter, consideration

of several diversifying Tactors is nesded, if teaching is

1 Mursell, op. cit., p. 12.

2 Harold S. Confer, "Husic Education Functioning in
a Democracy,” (Unpublished laster of Music Thesls, North-
western Unlversity, Bvanston, Illinols, 1945), p. 19.
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done &n hawvmony with tho concept of the Amerlcan wey of 1life.

gome of these factors are tnose that result in differences

of ablility, interest, personality, physlcal make-up, back-
ground, and in fact, many things that influence Lthe zo-
quential development of the child to the limit of his ca-
paclty. Van Bodegraven in a recont publication has polinted
out thst eguality of educaticnal opportunitics was not the
game as ldenticel educaticnal opportunities, "for, in order
to be equal, sducationel opportunitiecs must recognize the
interests and cepacities of all students . . "1 A progrem
Tor muaic education should net consist of & series of leg-
sons or units each one to be learned and retalned. Nor
should 1%t be organiszed as the study of isolated specialties.
On the contrary, it should consist of an array of develop-
mental inTlusnces, 2ll centering about a cormon focus in
mugicael responsivenoss.

Kolloy 's® hypothesis that one cannot learn by au-
thority but only by expoerience was a2 vivid demonstratlon
that education is’ths training resulting from several con-
grete activities from which abstrachtiong later can be drawn.

The music oducator then would function as one who provides

1l paul Van Bodsgraven, "BEquality of Opportunity in
Music Bducation," Music Bducators Journal, 39 (September-
October, 1952), 20.

2 marl G. Relley, Education for vhat 1s Real (Wew
York: Harpsr and Brothers, 1Y47), p. Xii.
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the opportunltiss for 1llving experionces in the currlculum
of the school. When the opportunlty for performance of
muslic is made avallable, the puplls are then in a position
for a creative experience, hecause "1t must be rocreated
each time it 1s made audlble."d

ugic Educatlion 1s a comparatively new term in the
realm of educational 1lnstitutions. One of the early usscrs
of the connotetion was Beck® in 1933. By 1955 the Music
Supervizsors National Confersence had changed its name to liu-
gic Zduecators Nationnl Confercnce. Since that time many
collages and wiiversltles have made adjustments in ones or
another school for the inclusion of & MNusic Bducation Dos-
partment, This Indicates an atvempt by far-seeing music
educators to change educatlional objectives to conform more
closely to democratlc objectives. Previous to this, speclal
veachers or "supervigsors" in various departments as well as
in ths muslic classes, worked in ways that were not always
in harmony with the philosophy of public education.

The schooi which ls administered under a modern and

acceptable curriculum philosophy must furnlsh to svery

L rmusic Tduscatlon Source Book, Edited by Hazel M.
Morgan (Chicagos iusic REducators liatlonal Conforence,
1947), p. 160.

2 Bock, Op. eit., p. 35.
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child, however little or great a talent he may possess, the
oprortunlty to sing songs, play some instrument, engage in
bodily rhythmic activity, compose muslc, and do many sin-
ilaer things according to hls Interesis. Valentine expressed
the current attitude towards the differsnces of music teach=
ing and music educations

A musiclan in a faculby must resign himselfl to

his fate, and become an educator first and a vir-
tuoso seconde. » « o The musician who believes
Bohemianism essential to_his talents should remaln
‘without the ivied walls.,

It is the businsss of muslc education today to give
the cnlld training which will fit him for life. XNot only
should he be trained along the lines of work towards which
his inclinatlons and abllitles seem Lo point, but for hab-
its of health, for his soclal well-being, and for his play.

Statements of the objectives of muslic educators have
shown a sincere desire to provide more and vetter oppor-
tunities in music for all children in the schools. The

kusic Syllabus of the State of Missouri,? listed as the

objectives of music teaching, "music for every child," to

develop every indlvidual into an intelligent consumer, to

1 Alan Valentine, "Music and Reconstruction in Amer=-
ican Zducation Institutions,™ Voluie of Procesdings of the
NTHA (Pittsburgh: MTNA, February, 1946), p. 25.

2 "pusic Syllabus," Courses of Study in Junior and
Senlor High 3chools, Lloyd ¥%. King, State Superintendent of
Public Schools (Jefferson City, Missouris State Department
of rducation, 1935), p. 6.
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enrich the cultural life of every individual, to glve sach
individual en opportunity to discover and develop labent
music abilities, and to enable all students to understand
the valus of music as one of ths arts.
The HFusic Tducators National Gonfersnce in 3t. Louls,
liarch, 1950, adopted some pertinent resolutions:
I. Dvery child has the right to full and {ree
opportunity to explore and develop his capacities in
the fleld of muslc 1n such a way as may bring hin

happiness and a sense of well-belng.

® ° L] ° ° L] ° * ® L] [ ] L . ® L L L . ° ® L ] L] » ° .

III., As hls right every chlld shall have the
opportunity to make music through belng guided and
instructed in singing, and in playing at lsast one
instrument both alone and with others, and, so far
as hls_powers and interssts psrmit, 1In composing
music.

One of the chiefl aims of muslc education 1s to bring
ebout the developmont of certain attitudes on the part of
the pupils. Gaston? found that the extra-school music ex=
perienced by the child was more dominant in the developument
of positive attitudes towards music than is the music of
the school, and that the home musical influence wag a slge-

nificant factor in tﬁe development of positive attitudes

L "The Child's Bill of Rights in lusic," Council of
Past Presldents of MENC, Music Bducators Journal, 36 (April-
May, 1950), 15.

2 ®, Thayer Gaston, "A Study of the Trends of Atti-
tudes Toward Music in schocl Children," (Unpublished
Doctor's Thesis, University of Kansas, Lawrence, 1940),
pP. 12,
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by school children toward music. Thls indicates that the
music educator needs to consider the cultural standards
and social mores of the community in which he works. He
neoeds to provlide musical experiences that are interesting
to the students and acceptable to the community. A fur-
ther indication is that no philosophy of music education
1s equally adequate for all schools, and that it must be
cognizant of the music experliences of the home and
community .

Music educatlon lncludes four areas that need care-
ful conslderation: the students who participate, the aca-
demlc program of the school, the student body and faculty
of the school, and the parents and public at large. Rush
wrote:

Without stated objectives, coordination and

evaluation are impossible. Muslec programs have

suffered in many schools because of this lack in
orientation.

* ° L] . . ° » ° ® L4 ° L . L) L] o . ° . * . L] . L)

This is a responsibility of the entire admin-
istration and faculty rather than of a single musilc
teacher or staff, yet the muslic teacher must show
deep concern in this task and provably furnish the
initiative for setting such a project in motion.
The real test of purposes and objectives 1s of
course, whether or not they are in line with the

urposss and objectives establighoed for the whole
school.

1 Ralph =. Rush, "Basic Purposes and Objectives
of Music Bducation," Muslec iducators Journal, 38 (Jan-
uary, 1962), 43.
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Perhaps the greatest defect of music education 1is
the lacikk of a clearly thought out philosophy by muslc ed-
ucators. Mitcholll stated that it was the philosophy be-
hind the implementatiocn of the plan that is of vital im-
portance; it would guide the purchase of new equipment,
and the appointment of faculty members. Narple2 noted that
philosophies were indlgenous to the locality in which they
were formulated, usually the one of the local institutlon
of higher learning.

To summarize the ideals for a philosophy of muslc
education, the neceasity for a written syatement as & pro-
gram for action 1s most important. The vital issue for
the music educator is the development of some stated plan
of actlon that best serves the constituency for which he
works. It was found that a large majority of the writers
cited agreed that democratic ideals are equally valuable
throughout 1life, and should be the baslis.of a philosophy
of music educatiqn. Because of the govermmental form of
our societal crganization, which is based largely upon the

ideals of equality, freodom, and justice to every citizen,

1 Jax A. Mitchell, "A Plan for ©xpanding the lusic
Program for General Students at the Oklahoma Agricultural
and Mechanical College," (Unpublished Doctor's Theais,
Teachers Collego, Columbla Unlversity, New York, 1950),
Pe 05,

2 Hugo Dixon Marple, "Contemporary Philosophies of
Music Educatlon," (Unpublished Doctor's Thesis, Eastman
School of #usic, Rochester, New Yorlk, 1949), p, 387.
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music education, as a part of general education must of
necessity be made equally available to each and every boy
and girl in the public schools.

In times of stress, particularly in times of war,
sociél and political confusion, and economic instabllity
which threaten life itself, music which has unique powers
over feelings and emotions can be of tremendous beneflt in
resolving tensions which undsrmine mental health. A phi-
losophy of muslc education that nurtures the well-being of
every child can be of value in assisting in the preservation
of the American way of life.

Since moral, aesthetic, and material interssts co-
exist in life and are not mutually exclusive, those wno
would promote the arts should become acquainted with and
should advocats a philosophy which affirms that moral and
acgthetic elements aré, squally with physical elements,
part of the whole reality.

Democratic ideals and practices provide the only
basis on which a phllosophy of muslec education can become
functional in the public schools of America. Continuous
readjustments in the curriculum to furnish the opportunity
for living experiences to enhance the joy and well-being
of the boys and girls, both for the present and in the fu-

ture, are of most importance in a muslc education program.
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These adjustments should be determined in the democratilc
way which recognizes the qualities of equality, freedom,
and justice. Constant consideratlion should be given to
what music can contribute, in and out of school, to the
lives of every student. This will help tc develop the

highest type of citlzen for Amerlica.

Jugtification of the Study

The concept that educational opportunities in the
public schools of America are free and equal 1s generally
accepted. This concept is givan lip service at student con=
vecatlons and assemblies where students are advlsed that
equal opportunliy ls at hand, and all that 1s nceded ls per-
soverance, ability, and good fortune. There is evidence
that inequality of coportunlity does exist. This study will
present such evidsnce.

It is generally agreed that taxatlon of all for the
common welfare of all promotes the best hope of achleving
the American way of life. For example, witness the property
tax for gchools. This belief 1s based upon the concept that
all human beings are of equal moral worth, hence the hape
piness and well-being of each person is of equal importance
in framing our social policy. An example of this is shown
by the fact that the vote of the economically retarded per-

son 1s equal to that of the business tycoon.
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Studies have been made by wmany investigators to de-
termine the extent to which econonic fgctors involved in
school attendance influenceo the extent of participation in
school activities and graduation. These have lndicated
that the cost to attend school and participate in its active-
ities has been pronibltive to many children. Drop-out and
"hidden tuition'" studies are the chief sources of infor-
mation of this nature. The United States 0fflice of Educa-
tion revealed by its data ". . . that only about half of
all American youth of high school age complete high school.™
A study of an agpect of the costs to thse student of par-
ticipating in activities sponsored by the schocl seems
justified as an attempt to discover 1f these costs ars of
sufficlent magnltude to prevent the realization of "free'
and "equal" education for all children in music classes.

It 1s expected that this study will indicate defi-
nltely that inequality exists in the educational opportun=-
ity as determined by the effect of inequality in costs of
participating in music activities. Steps must be talten to
lossen or distribute more evenly these costs in order to

provide equal opportunity because, to be in harmony with

1 Harold C. Hend, "How to Conduct the Hidden Tul-
tion Costs Study," Circular series A #51, Illinols Second=-
ary Schools Curriculum Program Bulletin #4 (Springfield,
Illinois: 1iir. Vernon Nickell, State Superintendent of
Public Instruction, May, 1949), p. 7.
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the belielfs upon which America is founded, every boy and
girl of school age deserves the right to participate in

nusic.

The Problem

There has been no single study, as yet dlscovered,
which has been devoted solely to the costs to the student
of participating in music classes of the public schools.
Since it was the avowed purpose and desire of our fore-
fathers, and is of present day educators, to make availlable
free and equal educational opportunities for every student,
there seems to be a wide discrepancy between stated wishss
and present day practices. The degree of thls disparity 1t
is bellieved is, perhaps, much greater than is commonly sus-
pected. It 1s expected that this study will contribute
information which not only will show inequalities, but will
agsist in fulfilling the alms of education as stated by
leading authorities.

Brlefly stated, it is the purpose of this study to
determine the cost to the student necessary for him to
participate in the music classes of selected high schools

In the state of Kansas,
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Summary

A literal definitilon of philosophy for education,
"love of wisdom," implies an activity in search of wlsdom.
The schools have bosn delegated as the agency to carry on
this search. Since the schools ows their exlstence to the
society from which they have thelr belng, necessity forces
them to uphold the form of societal organizatlon and stand-
ards by which they function. These obligations are two~-fold.
Firat, there are the cultural traditions to perpetuate, and
second, there 1s the obligation to search for & means of
achieving a richer and fuller life for the members of the
society. The latter is obligatory becauss the worth of the
individual is of paramount importance in & democracy.

Music education, as & part of general sducation,
must have its philosophy based upon concepts of democratic
ideals. These ideals includs [reedom, equality, and jus~
tice. Music educatlion then, must be made equally available
to each and every boy and glrl in the public schools. Nany
educators agree tﬁat this goal can be attained better with
the aid of a writteon statement as & program for action,
This philosophy ls of inestimable value in the preservation
of the American way of life.

Democratle ldeals and practices provide the only

basis on whlch & philosophy of music education can become
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funetional in the schools. Contlinuous readjustments, de-
termined by democratic processes, to furnish living experi-
ences and enhance the joy and well-being of boys and girls,
are most important in the music education program. These
adjustments should teach that moral and assthetic elements,
equally with physical elements, are a part of reallty.

It is commonly reported in various publications that
our schools are free and equal, thus upholding certain ideals
advocated by those interested in education. However, stud-
ies have been made that indicate these 1ldeals have not yet
been realized.

The purpose of this study is to show the amount of
these annual costs to students who participate in music

classes.



CHAPTER II

REVIEH OF RESEARCH REIATED TO "HIDDEN TUITION," "S0CIO-
ECONOMIC STATUS," “DROP-QUTS,"™ AND STUDIES OF "cosT" OF
PARTICIPATING IN MUSIC CLASSZS OF SECONDARY 3CIOOLS

For purposss of orgenization, the discusslon of ex-
tant literature and related research concerning the cost
of participation in muslc activities will be divided into
two parts. First, those studles and reports dealing with
"hidden tuition,"™ "socio-sconomic status," and "drop-outs"
as related to the extent of participation in school activ=
ities, and second, studies and reports dealing with costs
of participating in muslc in the secondary schools., VWhile
it is true that the second part duplicates to a certain
extent the discussion of "drop=-outs," it is felt that em-
phasis of the undesirable effects of excessive and unequal
costs willl point up the concern for equality of educational
opportunity for children of school age.

Review of Research Related to "Hidden Tuition!
TSoclo~-conomic SLatus,” and " Drop=-outs”

Studies dealing with "hidden-tultion" costs lave
recontly become more numerous. A sufficient number of

them will be reviewed to indicate the general conclusions.



Handd>2,5 has contributed several of these studies and
reports. A pecoent bulletind which deseribes in deball the
proceduire hag glven impetus to further study In this fisld.
Several of hls collaborators as well as others have usad
his suzgestions to good advanbage. A study which used
outline as suggested by Hand was made of the "hidden tui-
tion" costs in the junior and senlor high schools of a mide
weaborn ¢ity® wherein the average cost to the graduating
senior to attond the senlor high school for ons year wes

found to be $94.19. It was conecluded in this study that

1 Harold G. Hand, "Amsrica iust Have Genulnely Domo-
cratic Schools," CGeneral Bducation in the American Hipgn
School. North Centrali LsSsoCiation of Golieges and second=
ary Schocla (Chlcagos: Scott-Forssman and Company, 1942),
D 18.

2 Hand, "Prineipal Flndings of the 1947-1948 Basic
Studies of the Illinois Secondary School Curriculum Pro-
gram,” Clrcular Series A, #51, Illinols 3Secondary School
Curriculum frogram Bulletin #2 (Springlield, Illinoins
Offico of gtabte Superintendent of Publiec Instrucition, iay,
1949), p. 9.

S Hand, "Do School Goste Drive Out the Yoush of the
Poor?," Progressive Educatlon Hamazino, 88 (January,
951), 93.

% Fand, "How to Conduct . « o," 0p. cit., pe 7.

5 Kenneth B. Anderson, Goordinator, "Review and Pre-
view," Secondary Scheool. Studies of Drop-outs,; Hiddon Tultion
Costs, and Junior High Activity Program, Limeographed Bro-
churs, (Lawreence, Xansas: Liberty loniorial Hisgh School in
Cooperation with the University of Nansas, School of GHdu-
cation, 1950-51), p. 18.



if the high school is to be malintained for all of thoe
pupils ", . . 1t should be as free as nogsible."d
A study by Howd under the guidance of Hand hag gons
into great detail Lo arrlvse at the cost of many aspects of
goacondary instruction that had escaped many other lnves-
tigators. He reporied the costs of bLext books, various
aubjoct matbter flelds, and others in addition to roporiing
coats pertalnlng to music. Howd offersd the following
conmeont 2
. « o 1in effsct, the oxpendibtures assoclated with
participation in any school program should be such
that they are not a factor in any sensge in doter- o
mining whether or not a pupll choeses to particlpate.®
Andesrson reportod that in response Heo the question,
"sre hiddon costa to the indlvidual pupil . . « such as to
prevent an approciablo number of puplls from particlpating
in soeial functions?,"® 7.6 per cont said "yes,"™ 90.5 per
cent sald "no," and 2.1 per cent did not roply. The response
wag from 144 of the 207 high schools of Kenszs aceredited by

the North fentral Asscclation of Colleges and Secondary

3echools.

1 1phid., p. 20.

2 Howd, op. cit., p. 210,

S Kennoth E. Anderson, "A Summary Report to the
Horth Central High Schools of Kangsas on Criterion IIg
Pupil Activity Program, Library Service, (Guidence Service,"
Kansgsas Studles in Education {Lawrence, Kensass University
ol kansas Puvlications, Vol. 3, January, 1952), p. 10,
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Howdlt reported that seme sponscrs were uncertain whether
hidden costs determined whether or not students were able
to participate in school activitics. In view of these un-
cortalinties ths study of ¥illen2 proved enlightening. He
wrote that many schools are finding that by reducing hidden
tultion coats, they can keep in aschool many puplils who oth-
erwise would have felt it necessary to drop out. dtudent
opinion polls and similar procodures wers used to sacure
porbtinent information from which he fonmulafed ten sugges-
tions for reducing drop=-outs.

A fow gstudlies showlng the reolatlonship of soclo-
ocononic sbatus of the parants and the extent of particl-
pation in school aetivities 1infer that costs to the student
aro important in determining who will partieipate in school
organizations. ghaanon and Xittled found that tho place of
residence was agsocliatad with the extont of participation
in extra-curricular groups. They found that while tho mean
monthly rental value of homsg for the entire student body
was $19.95 the mean monthly rental of thie homas of studenis

who perticlpated in sixtesn of twenty-one activities was

L Howd, op. eit., p. 208.

2 Jeonard li. ililler, "How Some Schools are Incrsas-
ing Their Holdlng Power," N.E.A. Journal, 40 (May, 1951),
326,

S J. R. Shannon and M. A. Kittle, "Hconomic Discrime-
ination ln School Activities," Clsaring liouse, 22 (Octobsr,
1947), 72.
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cbove that of the student body. For cexempls, the mesan
monthly rental of homes of pupils in interscholastic tennis
wag Lorty per cont higher than the mean monthly rental for
the ontire student body, and that for the drum majoreties
was thirty per cent higher, and for the staif of the annual
was btwenty psr cent highor.

refauver, Holl, and Drakel reporbsd that there had
besen no ilmprevement In the schools of Ssattle, lashington,
in the sslective nature of public sducaticun during a ten
year period preceodiipg the publicatlion of a previous report.
They feund that while a larger porcentage of the total pop-
ulatlon of school age children worse in school, the children
of the fathers in tho betiter sconomic situations wore batiter
reprogented Ln secondary education. Pogue concluded alter
a review of ssveral authorities, "The evidence . . . sug-
gost [8) that participation in extra-class activities [musis
was one] 1s related to ths socio-economie status of the
pupils.?’@ Hs found thabt there wae a descrease in the rsla-
tlve satlsfactlion with extra-class activities with a de-

Grease in soclo-gconomic clagsification in nimns of the

i grayson H. Zefauver, Vicbor H. Woll, and Elwood C.
Draka, "The Sscondary sSchool Population," (Washingbon,
D. Cs¢ Government Printlag 0ffice, Bulletin #17, 1932),
p. 11-135,

2 ©. Graham Pogue, "Participation in Extra Class
Activitles as Related to Soclo~Fconomic Glassification,”
(Unpubllished Doctor's Thesis, University of Illlnois,
Urbana, 1949), p. 13.



thirteen schools. Hieronymoual found that the extent of
participation was determined by intelligsnce, scholastic
achiovement, speciflc attitudes of parents, health and
physical maturlty, special interests, and a number of psr-
sonality factors. All of these were correlates of soclo-
econonmic status which could not be accurately defined be-
cause the varlables could not be sep&rut@d.g

The Widcentury Whlte House Conferance reported that
the lowest budget permissible for a child to grow up with
a healthy personality was calculated to be {2600 - {3000,
while the 1950 census shows that 27.8 per cent of Aserican
children ere in families with incomes below {2000, and 49.8
per cent of American children are ln families with lncomes
below .‘;,373000.3 Furthermore, in our cowntry sixty out of
every hundred chilldren live in famllles of the lower soclo-~

economic groups.£

4 Albevrt W. Hieronymous, "kelationchips Between
Anxloty for Bducatlion and Certaln Socio-Economic Variebles,"
(Unpublished Doctor's Theslg, Unlversity of Jowa, Iowa
City, 1948), p. 41-22.

2 1bid., p. 28.

3 pProceedings of the Mideentury Uhlte House Confer-
ence on Children and Youth, Bdward A. Richards, editor
(washington, De. CGCo.: Koport of Conferonce Sessilons, Doceil-
ber 7, 1950. Ralclgh, Morih Carclina: Health Publications
Institute, Inc., 1951), p. 291,

4 1pid., D. 77,
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smith! found that in twenty-elght of the thirty-one
sxtra=-curricular groups studied, the mean score on the Sims-
Score Card was higher than the mean scors of the school pop-
ulation. This school population consisted of 1,751 stu-
dents from grades ten, eleven, and twelve, and was adjusted
according to sex and school marks. Twenty of the thirty-
one groups possessed differences in soclo-sconomic status
that were significant at the one per cent level which mesans
that ninety=nine times out of 100 the differences were real
and not due to chance.

Similarly, other studies®:5,4,5,6 have emphasized

the importance of the economic status of students as a

L H. P. Smith, "4 Study in the Selective Character of
American Secondary Education: Participation in School Active
ities as Conditioned by Soclo-Economic Status and Other Fac-
tors," The Journal of Tducational Psychology, 36 (April,
1945), £36-37,

2 pavid Wright, "Participation in Extra Class Active
itles According to Tconomic Status," (Unpublished lagter's
Thesis, Stanford University, 1939), p. 171.

3 Grace S. Wright, "High sSchool Attendance and
Family Income," School Life, 29 (June, 1949), 8.

4 Harry Robert Wilson, ¥usic in the Hlgh School
(New York: Silver Burdett Co., 1941), p. 404-06.

9 John Dickson Anderson, "An Evaluation of Partici-
patlion in Extra-Currlcular Activities by Secondary School
Students," (Unpublished Doctor's Thesis, University of
Pittsburgh, Pennsylvania, 1941), p. 36,

® wayland Jackson Hayes, "Some Factors Influencing
Particlipation in Voluntary School Group Activities," (Un-
published Doctor's Thesis, Teachers! Collage, Columbia
University, New York, 1930), p. 76.



determinant of the extent of participation in school
activities.

Numsrous "drop-out" studies have emphasized the fact
that children of parsnts from lower income groups were
forced to cease their educatlonal training much sconer than
those from the higher income brackets. Belll found odds
of elight to one in favor of children of well=-to=-do parents
continuing in school longer than children from lower in-
come families. He stated: "The strongest single factor
in determining how far a youth goes in school 1s the oc-
cupation (i. ., the income) of his father."2

Counts® found that sixty of one hundred freshmen
who wers the children of professional workers graduated
from high schoels while only twelve from one hundred fam-
ilies of commion laborers were able to attain that status.
He also found that the occupation of the parents was re=-
lated to the place of residence, assoclates, friends, and
in general, the apility to participate in the schools
activitles.

1 H, u. Bell, Youth Tell Theilr Story (Washington,
D. C.: American Council on Education, l9&8), p. 140.

2 Ipbid., p. 63.

S George S. Gounts, The Selective Character of
American Secondary Education (Chicagos The University
oi Chicago, lYz2), p. &Y.
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Rofauver, Noll, and Drale} reported that more than
half of the pupils in continuation evening schools, in
which 1,390 men and 480 women cooperated in the survey,
cove an economic reagson as the most Important factor caus-
ing them to leave the day schools.

Eokert end MNarshall concluded that, "on the average,
the poorer the student is, the sooner he will leave
achool."2

Fosterd stated that the percentage of freshmen in
college compared with the percentage of those graduating
from high school had decreased. That is, in 1918, &1.89
per cont of high school graduates entered college, yet
only 33.9 per cent of high school graduates entered college
in 1934. He indicated that the lack of funds was an im-
portant factor in thesse estimates.

Gootasch stated, "sSchooling is not really free at the
progsent timeo. Everyone camnot have an unlimited amount of
schooling unless he poséesaes a considerable amount of

money."4

1 Kefauver, et. al., op. cit., p. 91.

2 R. E. Eckert and To 0. Narshall, When Youth Leavs
School (Wew Yorls MNeGraw Hill Book Co., 1835), p. 8.

S B. U. Foster, "School Survival Rates," School Life
22 (Septomber, 1936), 14.

4 Helen B. Goetsch, Parental Incomg and College Op-
portunities (Toachers'! College, Golumbia University, Gon-
tributions to Education, 795, 1940), p. 1l45.
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Hall1 compared the place of residence of 464 students
who graduated from high school with the place of residence
oi' an equal number who withdrew before graduation in order
to predict chances of greduation. HHe found that students
who residsd 1n the more wealthy sections of the city had
more charnces to graduate than studsnts from the poorer dls-
tricts. He Ifurther pointed out that it was probable that
the attitude of the person or community toward thelr econom-
ic status was more lmportant than the tangible figure.

The United States Department of Commerce® found that
the amount of rent paid by familles indicated the extent
to which their children continued in school.

1and® made a report concerning three doctoral studies
at the Universlty of Illinois that lald bare the pressure
forcing students of low income out of extra-curricular ac-
tivities and possibly out of school. One of the pertinent
statements mede by him follows:

In a study recently conducted in over seventy

secondary schools variously located in the principal
regions of Illinoils oubtside the city of Chicago it

1l glifton . Iall, "The Uss of the Resldence Address
in the Prediction of High Graduation," School and Society
38 (July, 1933), 20.

2 ynited States Department of Commerce, Bureau of
the Census, Lducabtlonal Attainment of Chlldren by Rental
Value of Home (Washingbton, De. Co: Superintendent of Doc-
uments, Government FPrinting O0ffice, 1945), p. 25-30.

S Hand, "Do School Costs . . .," op. clt., p. 8990,
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was found that 72% of all youth who dropped out
of high school came from families low on the income
scale. These schools ranged from less_than 100
to well over 200 pupils in enrollment.l
Howd found that selection of students based upon
socio=-economic status was being made and that the cost of
participating was an important factor in causing children
to withdraw from school:
In effect, the findings strongly suggest that
equallty of educaticnal opportunity does not exist.
It seems reasonable to conclude that these condi-
tions of cost must be remedled if equalilty of edu=-
cational opportunity is to be had.2
Johnson and Legg® found that thirty=four per cent
of students in Louisville, Kentucky, who left school before
graduatlion gave economic need as the chief reason for thelr
withdrawal from school. They also reported that economic
hardship was taken for granted by the students. In other
words many of the boys and girls from the poorer families
were not aware that other more wealthy students were being
given preferential education.

Karpinos found in a study which includsd 681,138

white city youth who were sixteen and seventeen years of

1 Hand, Ibid., p. 89=90.
2 Howd, op. cit., p. 13.

S Elizabeth S. Johnson and Caroline E. Legg, “"Why
Young People Leave School,™ Bulletin of National Associa-
tion of Secondary School Principala, 32 (November, 1948),
19,




42

age that, "Forced by the economic status of thelr familles
to enter the labor market, youth of the low income group
leave school at an early age . . "1

Richey2 reported a considerable correlation
(.8182&022) between the percentage of the school children
of 102 counties of Illinois who were enrolled in high school
and tae indices of the level of living. Two additional
investigators, Palmer,3 and Seymour4 further showed that
socio-economic status was egsociated with the withdrawal
rate of students from schools,

In short then, the foregoing studies show inequal-
ity of educational opportunity in the schools of America.
The "drop-out" studies were unanimous in the conclusion
that the cost of attending school was the chief reason for
withdrawal from school. 3Studles concerned with the effect
of the "socioc-economic status" of the family of high school

students upon the extent of particlipation in school

I Bernard D. Karpinos, "School Attendance as Af-
fected by Prevalling Socio-Economic Factors,”" School Re-
view, 51 (January, 1943), 45.

2 Herman G. Richey, "Factors of High School Enroll-
ment in Illinols," School Review, 48 (November, 1950), 664-5,

S Emily G. Palmer, Pupils Who Leave School (Univer-
sity of California, Division of Vocational Education, Bul-
letin #24, Series #17, 1930), p. 120,

4 1, Carlton Seymour, "The Characteristics of Puplls
Who Leave gchool Early--A Comparative Study of Graduates
with Those Who Are Eliminated bafors High School Graduation)
(Unpublished Doctor's Thesis, Harvard University, Cambridge,
1940), p. 269-283.
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activities were similarly unanimous 1n the conclusion that
the students who came from families of greater income were
more nearly able to pay the costs to participate in school
organlzations. Conversely, those of the low income bracket
were unable to pay the costs involved to participate in
many school activities and consequently did not receive the
educational benefit of these activities.

Finally, silnce the magnitude of "hidden costs" was
not known by sponsors of school activities and other re-
spondents to surveys, gross misconceptions wers held by
them as to the ablility of high school students to pay the
costs necessary for participation in school activities. It
is of paramount imporiance that sponsora of school active
itles know the cost to the student necsssary to participate
in these activlities, and to see that the costs are not
factors which prohibit students from participation. BStudles
that make lnequalities apparent can be helpful in improving
educational practices, particularly if their results are
made avallsble to‘administrators and sponsors of school
activities who may be prone to assess students extra fees
for participation in certain activities.

Review of Studies Related to Cost of Participating
In Muslc Classes of Secondary Schools

Ho study has been discovered that was concerned sole-

ly with the cost of participation in high school music
activities.
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Howdl in a recent comprehensive "hidden cost" study,
attempted to cover the entire school 1llfe of secondary
school students and included music as one phase of the
study. This study considered data gathered from sixty-flve
schools located in various parts of Illincis. He arbitra-
rlly divided the muslc actlvities into two sections. The
first wag choral which included chorus, glee clubs, music
appreclation, history of music, and other vocal and/or gen-
eral music courses. These activities were free of costs in
one=fourth of the schools. However, the total cost to the
student for the year in the schocls ranged from nothling to
$15.75. Howd wrote that:
¢« » » it 18 questionable if equality of educational
opportunity did exlst in those cases in which a pupil
had to have {15.00 in addition to the ability and will
to sing if he were to participate.2
The second section dealt with instrumental music.
In fifty=-one senior high schools of the sixty-five schools
studied, the cost to the studsent per year in instrumental
music ranged from nothing in eleven schools to 265,00 in
one school. Three=-fourths of the fifty-one senior high
school bands reported yeerly costs of $9.00 or less per

pupil. This amount included supplises such as reeds, uniform

i Howd, op. citb,
2 Howd, op. cit., p. 115.
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maintenance, deposits, trips, parties and gifts. One-fourth
of these fifty-one schools having the highest sxpendltures
reported the purchase of an instrument was the maln item of
expense. To this was added the charges for uniform and
trips. The costs to participate in senior high school
orchestras ranged from nothing in four schools to §165.00
in one school. Howd attributes these low figures to the
practice of the schools of making school owned instruments
avallable to the students. Students who purchased their
own instrument, of course, bore the larger costs. In one~
half of the cases the cost was §$2.00 or less per pupll per
year for participation in orchestra, and in three-fourtihs
of the cases the yearly cost did not exceed {(9.05. Swing
and pep bands requlred students to pay amounts ranging from
nothing to §3.00, chiefly for music and trips, while music
clubs required amounts ranging from nothing to $2.00. Some
of the conclusions rsached by Howd were that there was no
school free of co;t to the pupils; there was no consistent
pattern of costs; and that the cost varied with the school
and the kind of instrument played.

A study by the Indiana Department of Public Instruc-

tiont found that the average cash expendlture by school

l Indiana Department of Public Instruction, Indiana
Boys and Girls Report Their Cash sxpenditures (Prepared DOy
J. Fred iiurphy, Department Research Bulletin #9, Indianapo-
lis, 1944), p. 25.




46
boys and girls for a thirty-six week psriod was {100.44 per
pupil. The ltems in descending order of cost were clothing,
lunches, miscellaneous, school supplies, uniforms and equlip-
ment, admissions to athletlic contests, carfare, tag days,
school laborstory fees, fines, other school admissions,
publications, excursions of school on trips, and activity
cards.

The Junlor and Senlor High Zchools of Ilawrence, Kane
sas, 1ln cooperation with the 3Jchool of fducation of the
Unlversity of Kansas conducted a survey of "Hidden Tuitlon
Costs" and found that the average cost of attending the
senlor high school for one year, not Including foed, cloth=
ing, transportation, medical and dental services, was
$60.59 plus additional costs to the greduating senior of
$53.60.l Of this cost, extraecurricular activities of the
genior high school accounted for $21.90 of which {16.00 was
for specilal materials and eguipment. The specific costs
entailed in music study were not identified except as gen-
eral costs of membsrshilip in band or orchestra. Total costs
including materials and equipment ranged from §.40 to
$22,75 for each music astudent in the junior high school for
the year. Assegaments and fees of {5.75 for the band were
reported which was nearly four times that of physical edu-

cation, the next most expensive item.

i Anderson, Coordinator, "Review and Preview,"
op. cit., p. 18.



47

Handl poported that rocords of dally exponditures in
comngebion with high achool attendancs wero kRapbt by gtudonts
in pix eschools cast of the Hlsslssippl. The sverape cost 40O
sach pupll for the yeour was 11253.00. It was found in this
pave gtudy that vhlle studont records raveslsd & yoarly
averazs of 125,00, one hurndpred and 14y principals who
vors locabed in communities throuchout the nation Yestlimated®
the oost por pupll in connection with achool atiendonoce fop
& year to be no graoater thoan £185.00. Tho aversge of thoso
antirnahes was & mare $7.50.

Hond stabod:
« « o they [the students] sisply cannot walnteln
a goclial ptatus anyvhore nearly approxliuoating that
of the more foprtunstely-born studonts. In shoxt
they cannot hoop up with the Junlor Jonegcs in buye-
ing Yap wmany or as mueh® in the woy of admissions
» » o orchostra and band Instrunents aod unliicrng
s o o &0 B0 on and on.*

The conclusions rsached by Jocobson® further verifies
the findingcs of the "cost™ studies just oited. Thla atudy
vag conductad in 134 high scheols in twenbtye-nlne states and
includod dato obbained from 18,000 students. Students vwore

aoked to keed & radord of oxpondltures for psplods of six

1 Nand, "Amsrlica Must Bave Qonulnely Demoeratic
Sehoola,” ope. glt., pe 19

[ Y ; ;
g ingiﬁit 3 e 'B{}a
PR A

© Pgul 3. Jacobson, "ihe Cost of Attendlng High
Sehicel," (Dullotin of the Hational Associcbtlion of Socondavy
Scheold Pplneipals, Washingbon, D. Cer Vol. 85, 119,
Jonuary, 1944.)
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to thirty-slx weeoks averaging fourteen weeks. The average
cost to attend school for two-thirds of the 134 schools was
between {(50.00 - $100.00 with a median for the 134 schools
of {'75.74. The costs progressively increased from grade
nine, §{62.95 to grade twelve, {109.14. The items of cost
arranged in descending order were clothing, lunches, mis-~
cellaneous, transportation, school supplies, admissions,
uniforms and equipment, school dues, school fees or fines,
tag days, school trips or excurslons, and school publica-
tions. The distribution of ths costs recorded by the stu-~
dents for the year ranged from nothing to §700,00. One-~
third of the students reported costs of less than {50,000
and the top one-third had costs of $100.00 or more.

In a study of "drop=-oubts" from the instrumental pro-
gram of a midwestern high school, Sobieskil found among
386 student drop=-outs that the instruments having the most
holding power were the saxophone, bass, French horn, and
string bass. She attributed the low percentage of drop=-
outs on these insﬁruments to two factors: "(1l) the cost of
the instrument, and (2) greater selectivity on the part of
the teacher in starting students on certain instruments."2

This probably means that these instruments are low in cost

1 virginia Christine Sobieski, "A Study of Instru-
montal Drop~outs of the Lawrence (Kansas) Schools," (Unpub-
lished laster's Thesis, University of Kansas, Lawrence,
1951), p. 16.

2 Toid., p. 16.
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because they are largely school=owned with only a smali
rental fee, or no charge at all made for thelr use. Also
many students are aveilable from which to select those in-
terested in learning to play the few available instruments,
which situation made possible a chcice of more responsible
students for these instruments. However, in the final tab=-
ulation of reasons for withdrawal, Sobieski found that cost
was not one of the chlef reasons given by the students.
Cost ranked elsventh among the reasons for glrls and twellth
for boys out of a total of fifteen stated reasons for withe-
drawal from muslc clagses. The chlef recason given by both
girls and boys was lack of interest.

Howdl found that the ranges of cost-to-pupll per
vear in various subject maibter ficlds, grades nine to twelve,
were from nothing to the respoctive amounts following:
lathematics, §6.75; Social Studles, {10.05; Forelgn Lan-
guage, $10.15; Sclence, $10.25; Art Subjects, §$14.80; lu-
slc (voecal), $15.75; Physical Education, $16.803; English,
24,003 Business Education, $26.35; Practical Arts, {39.50;
Vocational Subjects, $39.50; and Instrumental lusic, {265.00,

It 1s easily seen in Howd's study, above, that the
costs of participation in various subject matter fields

while varyling somewhat among themselves, show a range only

1 Howd, op. clt.
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one-gseventh ag great as that neccssary to participate in in-
strumental muslc, the most expensive of the subject matter

fields.

Summaxry

Briefly, "drop-out,” "hidden tuition," and "soclo-
oconomic status” studies cited have shown that "free educa-
tion" does not exist, and that the degree of inequality
varies from school to school. These studies also have shown
considerable ignorance or indifference on the part of school
administrators and sponsors of school activities to the cost
of participation in these activities. Llttle resscarch has
been found concerning the costs of participating in musie
activities. A more specific study of the nature of some of
these costs, particularly instrumental musiec, is important
because thls area appsars to be & portion of the curriculum
about which little objective investigation haz been done,
and which, according to preliminary indications, may be
dlsproportionately expensive to the student.

Several misleading methods of roporting costs tend
to obscure a clear understanding of a proportlonate brealk-
down of costs for observation. For example, it should be
pointed out that the highest cost to an individual of
$265.00 in the Howd study includsd the cost of & musical
instrument. Such a figure is misleading in that the cost

of the use of the instrument was not pro-rated or
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depracliated over the number of years ussd. The general
manner in whioch miscellansous expsnsss wers lumped together
for a total sunm conceals nuch lmportant data in the roport
of per-pupil coatb.

The information gathersd from most of the studies
roviewed indicates that partici on in instrumental wmusic
is nmuch nore expensive to a student than other musical

s

instruction. In most casos 1t appsaras that the noacessity
for private ownersnip of instruments in order to participate
In Ingtrumental study has nade the chlsf difference in the
gmount of costs. A bettsr solutlon of the probleam ol equip-
ment and cownership costs to ths student will nesd to be
found if ultimate squality of costs is to be atbained.

'3

it is clear that the socio=seconomic status of the
pareats determinss to & large degree the exbent of partic-
ipation in any activity not required by the schiocol for
graduation. Furthermorse, the coaots in many of these classes
and activities have a tendency to forco studenis to drep out
of school befors éraduation.

The results of availlable objective studles clearly
show that the secondary schools of America are not "free"
and educational opportunities are not "equal'", Additional
studies are needed to probe into the actual practices in the

public schools wihich are deterrents to the goal of "free

and eoqual educatlonal opportunity for children of school
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5.
anme. Only after the nature end amount of "ecosts" ars deo-
termined can we procseed effcectivaly toward a more accepta-
ble solution of providing equal sducatlonal opporbuniltics
to all children 1n Awmerica. The purpose of this study 1o
to provide just such objoctive date to designate arcas

requiring coasts.



CHAPTER I1X
KETIHOD AND MATHRIALS

That there is vast inequality of educational oppor-
tunity in America has been shown in the studlies pertainilng
to the cost of particlipation in music actlvitiss., The
cost to the student of participating in instrumental musilc
seem8 especially dlisproportionate. This means that many
boys and girls do not enjoy the "free and equal" opportun-
1ty for education promised in thls democratlic country.

In this chapter will be desecribed the methods and
materials used in this study to determine the costs to the
student to participate in the secondary school muslc pro-~
gram., It is felt that the factual results obtained by such
methods will provide a tanglble lever for relief of ine-
qualities in hligh school musie. Furthermore, these factual
results would tend to improve present practices in music
education, one phase of the curriculum of the public

schools whereln costs of participation are most dissimilar.
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Choice of Iethod

Questionnaires

Three questionnaires were constructed which were to

be answered by those best qualified to furnish the data.l

Schedule A: This schedule was to be completed by

the superintendent and/or principsl. It served to secure
a record of all the costs required of the students by the

school to participate in muslc activities.

Schedule B:; This schedule was to be completed by the

music supervisor or some one person designated by the prin-
cipel. Information concerning the costs in each of the mu~
sic classas as required by the music teacher was reported.

These coats were in addlition to those reported in Schedule A.

gchedule C: This schedule was to be completed by the

student. These data were to be the costs that the student
incurred, in addition to those costs listed on Schedule A

and Schedule B.

Deoalers' Bstimate of Depreciation of Instruments:

The problem of the annual depreciation of individually-

owned instruments was resolved by a separate "Dealert's

L These questionnaires are to bse found in the
appendix.
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Questionnaire"l completed by representatives of elight mld-

west music stores. The "Returns of Eight Dealers' Estimates
of Annual Depreciation"? were based upon a medium priced new
cornet outfit priced at $125.00, a factory rebuilt cornet
priced at 85,00, a used cornet outfit priced at §50,00, and
a new vioclin outfit priced at {50.00. From these returns a
"geale of Annual Percentage of Depreclation"S was derived.
It was readily apparent that the psrcentage of depreclation
for the factory rebuilt instrument and the used instrument
wore simllar, therefore a "Final Annual Percentage of Do=-
preciation tcale"4 was constructed. In this scale the per=-
contages of depreclation for the factory rebullt and used
instruments were combined thereby making an annual pesrcente
age of depreciation avallable for new and used instruments
for a period of ten years. From the "Final Annual Percent=
age of Depreclation Scale" the appropriate percentage was
taken of the purchase price reported by the students in
Schedule C. Thlis amount then represents the annual cost

to the student of‘owning an instrument.

1l v"pealer's Questionnalre" 1s to be found 1n the
appendix,

2 "Returns of Blght Dealsrs!' IUstimates of Annual
Depreciation' is to be found in the appendix.

3A"Scale of Annual Percentage of Depreclation" is
to be found in the appendix.

4 "pinal Annual Percentage of Deprsciation Scale"
is to be found in the appendix.
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The Population and Sample

The population upon which this study was based was
the middle fifty per cent of the secondary schocls accord-
ing to enrollment that were accredited by the North Central
Association of Colleges and Secondary Schools in the State
of Kanses in 1950-61, There were 104 schools in thls stra-
tun which ranged from 108 to 343 puplls in enrollment in
grades nine to twelve.l It was felt that these schools
were as homogeneous in character as could be found due to
thelr fulfllment of the requirements of accreditation in
the North Central Association of Colleges and Secondary
Schools.

A representative sample of twenty to thirty schools
from the middle fifty per cent of the total number of sec~
ondary schools in Kansas was considered adequate for this
study. The middle flfty per cent as previously described
of the secondary schools of Kansas, 104 in number, were
arranged alphabetlcally by name and assligned consecutive
numbers. Sixty of these nuwnbers were drawn from a table
of random numbers® which assured an unbiased selectlon of

schools for the study. From these sixty schools, complete

L 7he North Central Assoclation juarterly, 26(July,
1951), 90-95.

2 John Gray Peatman, Descriptive and Sampling Sta-
tistics (New York: Harper and Brothers, 1947), p. bH44.
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returng were received from twenty-one schools and a partial
return was recsived from five others. The cooperating
schools were falrly evenly distributed geographlcally, and
represented 43.33 per cent of the total sample. The total
enrollment of grades nine through twelve in each partici-
patlng school ranged from seventy to 301 wlith a median of

174t

Safeguards for Juallity and Quantity of Data

liuch ecare was exerclsed in the construction and ad-
minlstration of the guestionnaires. Responsible adninisg-
trators, music supervisors, students, and music dealers
gave unstinted advice and assistance in seolection of gues-
tions and in their wording. After several revisions the
questlonnalres were "pretested" upon arbltrarlily selacted
regpondents after which further rsfinements were made.
Following this, "trial runs" were made in secondary schools
in Lamar, and liountain Grove, lilssourl. Revisions in the
arrangement and ﬁording of the items that geemed to cause
misunderstanding were made and the final form was adoptsd.

Endorsements of the study were given by the Kansas
State Commlttee of the North Central Assoclation of Col-

leges and Secondary Schools and the Kansas liusic Rducators

L tpotal Enrollment of Grades Nine Through Twelve of
Participating Schools' is to be found in the appendix.
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Regearch Council in responss to a latter of Request for
Bndorsement .t Those endorsements probably contributed a

great deal in encouraging the large percentage of returns.

Mathod of Distribution

A personal letter® which explained the purposs of
the study and asked for the coopsration of the schools was
sent to the admlnistrator of each of the flrat forty-five
of the sixty schools that comprised the sample. A self=-
addressed post-card was sncloged upon which the adminis-~
trator indlcated his willlngreas to assist in the study.
Immediately upon receipt of the post-card, the guestlonnaire
materials were sent to the suporintendent and/or principal.
These mabterials included one each of Schedule A, 3, enough
of Schedules C for every music student In the grades nine
through twelve, and a copy of the personal letter Lo the
administrator for the music supervisor's reference. The
administrator kxept and completed 8chedule A and gave to the

music supervisor Schedule B and Schedules C. The music

I TRequest for Endorsement" is to be found in the
appendix. (Dr. Kenneth E. Anderson, Dean, School of @duca=-
tion at the Unlversity of Kansas, and a member of the Kan~
sto State Commlittee of N. C. A., and Marcus i. Hahn, In=-
structor in Music LRducation at the University of Kansas, and
Chairman of Xansas Muslc Lducators Research Couneil, were
both Instrumental in securing these endorsements.)

2 "pepgonal Letter to the Administrator" iz to be
found in the appendix.



suparvisor kept and completed Schedule B and dlstributed
Schedula C to all of the music students. Vhen the students
had answerad the ltems on 3Schedule C they returned them to
the muale supervisor who in turn gave his completed 5ched-
ule B and Schedulss C to the administrator. The adminls=-
trator then returned the completed Schedulss A, B, and C
in the gelf=-addressed folder that was enclosed when the
materiel was first sent.

After & period of three wesks 1t was apparent that
the desirad number of schools had not responded to the
initial letter. A personal follow-up "reminder" lottert
with the self-addresssd post=-card was soent to those schools
that had made no response and the personal lsestter seeking
cooperation of the remaining fifteen schools of the sample
was sent to the adaninistrators of thoss schools. Tummedi-
ately, as alffirmative replies were received in response to
the personal letter and the "reminder" lotter which was
sent after a period of three weeks to the second group of
fifteen schools, the questlcnnalre material was sent to
the administrators. Returns were accepted untll the close

of the school year.

»

L "Reminder Letter" is to be found in tho appendix.
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Method of Processing and Reporting Data

In general, the data from Schedules A, B, and C wers
abstracted and reported in that order. The costs-to-pupil
for the school year were reported for each specific lnstru-
ment and five of the more important classecs. The total
cost to the student was shown in the sum of the median to-
tal cost-to-pupil of the three schedules. This sum was
reported for students who played individually-owned instru-
ments and school-owned instruments as well as for students
in music classes and by school.

Tho statlstical techniques employed were the calcu-
lation of the range from low to high, median and/or mean,
Qs and Qz of each type of cost. The choice of the use of
the medilan of the various costs over that of the mean was
made because 1t is not distorted by unusual items. The
median cost was considered more nearly typical of the re-
ported costs beceuse of 1ts lndependence of unusual values.
The calculation of the mean in a few cases served to show
that there were items of unusually large values since the
mean was larger than the median in most cases.

Quartiles, Q1 and Q3z, were chosen as a measure of
distribution over other statistical measures to show the
range of the middle fifty per cent of the costs, and also
the advantages of these points had simllar values to that

of the medilan.
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The following formulae were used to determine the

mean, and quartile points: =X over N = Mean; .25(NAl) = Qs

50(N#1) = Q, or median; and .75(NF1)

1 4]

Qze These amounts

were rounded to the nearsst cent.

The range, mean and/or median, @3, and Qg, together

with the number of cases involved wera tabulated for the

Tfollowlng:

1.

2.

Se

4,

6.
7e
8.

9.
10.
1l.

Proportionate part of activity fee and admisslon
costs for schoolesponsored, non-student music
activities and programs.

Fees and charges for participation in music
classes.

Rangs of purchase price reported by students and
depreclation of instruments.

Range of cost of supplies and repairs for indi-
vidually=owned instruments.

Range of cost of supplies and repalrs for school-
owned instruments.

Range 6f miscellaneous costs tc students.

Range of miscellansous costs per class.

Range of total costs ltemized by students
(3cheduls € only).

Kedlan total cost reported by school.

Median total cost to students in muslc classsse.

}edian total cost by instrument.
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It was assumed that data from the sample drawn from
the middle fifty per cent of the schools would probably
yield medians more nearly representative of the population
than any other stratwn. Also, since these schools are re=-
quired to maintain certaln standards in order to remalin
accredited by the Horth Gentral Assoclation of Colleges and
Secondary Schools, simllarities reosult which cause them to
be as homogeneous ag any group of schools obtainable.

Since the response of 43.32 per cent of the entire
semple wes strikingly higher than the five to twenty per
cent of most mail questionnaires,l i1t was felt that this
indicated more interest and conslderably less bias than 1n
most questionnaire studies.

The amount of costs to the student in the studles re-
vliewed has been shown to vary with the schools. This indl-
cates that costedemands are administrative problems. Admlin=-
istrative responslbilities that are dismissed because of ig-
norance or indiffersnce can be relieved by objectlve studies
such as this one where the inequalities of coasts to attend
school and participate in school activities are made appar-
ent. Objective reports showlng lnequalities of opportunlty
are among the first steps toward a solution for providing
tho kind of schools envisaged by the founders of the Amosr-

lcan way of life.

1l F. Stanton, "Notes on the Validity of lail Question-
naire Returns," Journal of Applied Psychology 25 (1939), 102.
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Summary

The quostlonnaire mothod was chosen to secure data
needed to determine costs to the students particlpating in
music activitics. Ths questionnaire finally adopted was 1n
three parts; Schedule A, completed by adulnistrators; Schede
ule B, additlonal costs reported by music teachers; and
Schedule C, addlitional costs reporited by each muaic student.

Some meothod of amortizing the purchnse price of ine-
struments over a pericd of ysars was deawed deslrable. Pre=-
vious studioes reported the purchass prlce as a part of the
annual cost. This practice was considered inaccurate and
tended to produce spuriously high annual costs. Therefors,
"A Scale of Annual Fercentage of Deprecilation" was dorived
from data secured from music dealers. This scale, applisd
to data reported by students concerning cost of instrumoent
and length of ownership, aided in deriving a better estimate
of the annual cost of ownership of lnstruments.

The population gelected for study was tho middle
£ifty per cent by enrollment of the schools that were ace
credited by the North Central Association of Collepges and
Secondary Schools in the 2tate of Kansas in 1950-51. Thils
population consisted of 104 schools, from which twenty-six
were selected by random numbers to comprise the sample

uged in thils study.
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¥any precautions were talken to safeguard the accu=-

racy of responses, to insure a high percentage of returns,
and to assure that the data reported would be wsell deflned.

Permlssion was secured from the administrator of the
schools comprising the sample to request data from him, the
musle teacher, and the music students.

Range, median, and quartiles, Q3 and Qz, were con=-
sidered sufficient statlstics for the purposes of this
study. The sum of the median costs per individual reported
on Schedules A, B, and C was considered a valid estimate of
the annual cost involved for a student to participate in

muglc activities in tho schools representad in this study.



CHAFTER IV
RESULTS

The results of this study ars tabulated from data
reported in Schedules A, B, and ¢, respeotively.l Sched~
ule A was completed by the administrative officials of
twenty~-six schools, and concerned the portlon of activity
fees allocated to music activitles, as well as charges
made for school-sponsored non-student muslc activities
that were borne by 2ll students. Schedule B was conmpleted
by the music supervisor or teacher and concernsd additional
fees or charges required of the participant . in formal music
classes, as well as admissions to studenteproduced music
programs. Schedule C was completed by the individual stu-~
dent and covered additional costs which lncluded instrument
depreciation, supplies and repairs, and miscellaneous costa
incicdental to music instruction. The sum of the median
costs reported in Schedules A, B, and C represents the ex-
tent of the medlan cost to a student to participate in

school=sponsored music activities for one year.

1 gchedules L, B, and ¢ are to be found in the
appendix,
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S gg_qd.ule A

Annue.l Proportionate Part of Activity Fese

And Aumlssicn Costs for School-Sponscred,

Kon=-gtudent Muslec Activitles and Programs

In Table 1 are to Le found the data on activity fees
and adimlsgion costs paid by the students of twenty-six
schuols. A seperate report is glven of each of thres types
of charges. These include compulsory acHivity fee, wolun-
tary activity fee, and voluntary purchase cf admissions.
The low, median, and high charges, and the median per cent
of attendance of the sbudent body at non-student musice
programs ars showm.,

For example, the portion of the compuisory actlvity
Jee allocated for non-studant music programs and activities
ip eix schools cost a student nothing to $1.75 witk the
medlan cost being $.34. In these schools 100 per cent of
the students attended. The low cost of nothing weans that
whereas administrgtors in these schools required all stu=-
Gents to pay this fes, some macde no allocation for these
music activities., It should be noted that cnly five
schools had no fees for the support of non-student music

programs and activities,
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TABLE 1

COST TO STUDENT OF MNON-STUD&ENT MUSIC PROGRALNS
AND ACTIVITIES SPONSORED BY TWENTY-SIX SCHOOLS

Type of Coats Median per
Charge Low Median High cent of
Attendance

A Fortion of

Compulsory

Activity Fee

(n=6 )i $.00%  &5,34% $1.,75 100

A Portion of
a Voluntary
Actlivity Fee
(n=g ), @ .25 77 1.32 85

By Veluntary

Purchase of

Admissions

(n=8)#*,@ .10 .38 2,00 91.2

No Charge
(n=5 ) - - - 100
*#% Number of schools that sanctioned this kind of fee.

€ mnig flgure includes two schools which agsessed two
types of fees.

% A compulsory fes was charged but no portion of it
was allocated for music activities.
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Table 2 shows a breakdown of school-gponsored non-
student programs and actlivity fees reported by administra-
tors. Two of the schools made two kinds of charges to fi-
nance the costs of such programs, and five schools reported
no activity fees or admisslions in support of music
activitics.

For instance, students in the school with an enroll-
nent of 241 pald fees of two kinds, The portion of these
feas allocated for school=sponsored ncon-student music
activitlies was $1.00 for the voluntary purchase of an
activity ticket, and §$.35 for voluntary sdmissions. The
sum of {1.35 was the cost to students in this school to

participate in these activities.
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HEDIAN COST TO STUDENT FOR SCHOOL-SPONZORED, NON- .
STUDEKRT MUSIC ACTIVITIES REPORTED BY TWENTY-SIX SCHOOLS™

%otal

Compulsory  Voluntary  Voluntaxry
Lnrollment  Activity fotlvity Purchase of  Total
of School Tickst Ticket Admissions

286 hadd f;:%.E‘O - f{p.50
267 - IRCH:) - BN
241 - 1,00 e DB 1.35
230 - «65 - « 85
217 % 68 - - 068
199 ° OO%* adiand - . OO
185 - .77 - o717
190 - - 75 .75
182 - e v - 040 040
180 Ny - - .00
179 1.00 - - - e 1.00
174 - - hadnd 080 080
161 - 025 010 .35
152 - - 1.00 - 1.00
1492 - - « S0 20
147 . OO%* bt - - .00
146 - - » 38 3D
137 - 1.17 - 1.17
113 - - 2.00 2.00
103 1.75 - -e 1.75
76 - 1.32 - 1.32

* Pive schools reported no fees.

allocated for music activities.

*¥ A fece was assessed but no portion of it was
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Schedule B

Annual Fees and Charges for Participation
in Musie Classes

in Table 3 are found the types of music classes of-
fered in the twenty=-six schools, the number of schools
offering such classes, and the medlan, low, and high enroll-
wments in these clagses. To illustrate, the Pirst Band
Clacgs was found 1n each of the twenty-six schools, The
smallast of these bands had an enrollment of twenty-two
and the largest had seventy members. The enrollment of
the madian band was firfty. Only six classes were analyzed

in terms of the pattern of charges made.



TABLE 3

MUSIC CLASSES AND THEIR RANCHE OF ENROLLMENT

IN TWEHTY=-3IX SCHOOLS

71

e = e : ]
Class N #Znrollment
Low Medlan High
First Band 26 22 50 70
Second Band 3 4 6 22
arching Band 13 25 50 75
Beglinning Band 9 4 20 42
Orchestra > 13 30 45
String Section 1 13 13 13
Beginning String 2 2 5 8
¥ixed Chorus 20 24 56 95
Girls!' Glee Club 23 23 4% 103
Boya! Gles Cludb 15 5 25 65
Gensral HMusic 1 3 3 3
Solo 1 18 18 i8
Harmony 1 5 5 5
lodern Cholir 1 25 25 25
Vocal Classes 2 3 19 35
Instrumental Class 1l 24 24 24
Dancing lajorette 1 12 12 12
Piano 1 18 18 18
Organ 1 1 1 1

* Number of schools offering class.
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Table 4 contains the data of charges for the [ive
music classes offered by fifteen or more schoolss Band,
Marching Band, Mixed Chorus, Girls' Glee Club, and Boya’
Glee Club. Orchestra and Strings wers added because of
the importance of the actlvity to the school music program
in spite of the limited number of schools having these
clasaes. Charpen or fees were broken down in terms of what
the fee covered; music and texts, gensral class fee, uni-
form feo, or other fee. These data were reported in terms
of number and per cent of schools making the particular
charge and the low, msdian, and high charges.

First, the music class is named, for instance Band,
which was roported in twenty-slx schools. There vere fees
charged in eleven of the tweniy-six bands which represented
42.3 por cent of all bands, %The lowest total fee was $1.00.
The sum of §1.50 was the median fee of all band class feos.
Finally, a sum of $26.00 was found to be the highest band
clagsg fee in the eleven achcols rseporting this type of
charge. Followiné this, four sub-divisions of the total
band class foo ars shown in & similar manner. That ig, four
of the eleven schocls regquiring band fses required the pur-
chase of nuglc and toxt books. The low wag §.50, median

was $2.00, and the high was §6.00.



FEES FOR PARTICIPATION IN SELGCTED MUSIC CLASSES

TABLE 4
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Type of Schools

Music _ Feesg
Class Fee Having Fee Low ledian  High
Ko. %
Band 11 42,3 $1.00 $1.50 $26.00
(N=26)%
Music &
Texts 4 15.4 50 2.00 6.00
Clags Fes 3 11.5 .50 1.50 20.00
Uniform Fee 2 7.7 1.00 2.00 3.00
Othsr 5 19.2 1.00 1.00 1.25
farching
Band 4 22.2 1.00 9.75 26.00
(y=18)*
Music &
Texts 1 5.5 6.00 6.00 6.00
Class Feeo 2 11.1 .50 10.25 20,00
Uniform Pes 3 16.6 1.00 1.00 5.00
Other 2 1l.1 3.50 6.75 10.00
Orchestra
& Strings 1l 25,0 1.25 1.25 1.25
(=4 )#
Music &
Texts 1 25.0 1.25 1.25 1.25
Class Fes -HE e- - -~ -
Uniform Fee - -— -— - -
Other - - - - -
Mixed
Chorus 3 15.0 1.50 2.50 5.50
(N=20)%*
Fuslce &
Texts - - - - -
Clagss Fee 2 10.0 «30 1.00 1.50
Uniform Fee 2 10.0 2,50 3475 5.00
Other - - -



TARLE 4 (continued)

FEES POR PARTICIPATION IN SELECTED MUSIC CLASSES

Fusic Typs of Schools Fees
Class Fee Heving Fee  Low  liedian  High
No. A
Girls’ , ‘
Glees Club 4 17.4 5.20 §1l.00 $2.50
(=23 )%
Music &
Texts - - - - -
Class Fee 3 13.4 20 «50 1.50
Uniform Fee 1 4.3 2.50 2.50 2.50
Other - - - - -
Boysa!
Glee Club 3 20.0 .20 «50 2.50
(N=15)®
Music &
Texts - - - - -
Class Fee 2 13.3 .20 « 35 .50
Uniform Fee 1 6.7 2.50 2.50 2.50
QOther - - - - -

% Total number of schools scheduling the music class
reported.

“% Dashes represent None in all tables.




Class fees are reported for twenty-six schools in
Table 5. The number of separate fees, medilan fee, and the
total amount of these fees charged in each school are shown.
A further summarizing of the data is made which shows the
range, median, Qy, and Qy for all music class fees, It 1s
wall %o note that muslc class fees were charged in four-

taen gschools.
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TABLE 5

IN TWENTY-SIX SCHOO0LS

76

S REQUIRED FOR PARTICIPATION IN MUSIC CLA3SES

Total Number Median Total
Enrollment of TI'ees Feo of Fees
301 - - ==
286 1 $L.25 G1.25
267 1l .20 .20
241 2 2.50 4,50
230 - - -
217 1 3.00 3.00
199 7 20.00 240.35
195 - - -
190 1 1.C0 1.00
182 3 3.50 11.50
1280 7 .50 4,95
179 2 1.50 3.00
174 3 1.00 12.00
169 - - -
161 1 1.00 1.00
155 - - -
152 - - -
149 2 .75 1.50
147 - - -
146 - - -—
137 - - -
12 4 - Ll - e
113 1l 1.00 1.00
103 - - -
76 - - -
70 3 1.00 7.00

¥  Low Q Median Qz  High
Schools
Charging Fees 14 $.20 §1.75 $3.00 §$9.25 $240,35

¥ Number of schools.
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A report of data concerning the cost-to-student to
attend school-produced music programs is shown in Table 6.
An additional suwmmary of the data 1s shown which includes
the per cent of schools reporting admission charges, range
of cost of admissions, and the modian per cant of
attendance.

The school with the largest enrollment, 301, had
two student-produced programs for which admisslons were
charged. The median admission was §.38, and the total of
&$.75 for the year was requlred of students to attend these
school~produced music programs.

The summary part of Table 6 indicates that ten of
the twenty=-six schools, or 38.4 per cent charged admise
slons to school-produced musie programs. The range of the
total annual admissions was §.25 to $1.00 with the median

of all annual admissions being §{.50. The median per cent

of attendance at these programs was 69.8.
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AVNUAL COST TO STUDENT TO ATTEND SCHOOL-PRODUCED
BUSIC PROGRAMS IN TWUENTY-SIX SCHOCLS

=TS e e e e T e e T e e ey
Total Ho. of kisdian Total of
Gnrollment rograms Admission Admissions
501 2 & e BB %75
286 3 25 W75
267 - - -
241 - - -
250 - - -
217 - - -
199 2 .38 75
195 1 .25 25
190 - .- -
182 1 .50 «50
180 1 ¢35 .35
179 1 9615) 15
174 - - -
169 - - -
16l - - -
155 - - -
1s2 - - -
149 1 25 .25
147 - - -
146 - - -
137 - - -
124 - - -
113 - - -
103 - - —
76 2 .50 1.00
70 1 .50 «50
N*  Per cent Admissions ¥edian per
of Low Iliedian  High cent of
Schools Attendance
Schools
Charging 10 38.4 25 .50 1.00 69.8
Admliassion

* Number of schools.
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Scheduls ¢

Purchase Price Reported by Students
and Annuel Deprecistion of Instruments

Cost of Instruments: The data of number of instru-

ments, range of cost, and medlan cost of instruments pur-
chased by students are reported in Table 7. For example,
there were thirtyeeight students who found it necessary or
doesirable to buy a flute in order to participate in instru-
mental music. The purchase price of these flutes ranged
from {$30.00 to {{325.00. The median or middle purchase
price when all prices were ranked from the most to the
least expensive was $115.00. The cost of the instrument at
Q31 in this ranking, that is, one=quarter of the disteance up
the scales of the total from the least to most expensive,
was {77.50. This means that three-fourths of the flutes
were mors expensive than $77.50, and one=fourth of the in-
struments were less expenslive at this point in the range.
The cost of the instrument at Qz was {150.00. This means
that three-fourth$ of the flutes were less expensivé and
that one=fourth of them cost more than $150,00., Similar
data for other individually-owned instruments in twenty-

8ix schools are similarly shown.
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PURCHASE PRICE OF INDIVIDUALLY-OWNED INSTRUMENTS

High

Instrument  N¥ Low Q ¥edian Qs

Piccolo 4 $50,00 $50.00 $150.00 $200.00 $260.00
Flute a8 30.00 T7.50 115.00 150.00 325,00
EP Clarinet 2 » Q0 - 12,50 - 25.00
BP Clarinet 210 1.19 66,00 110,00 145.00 300.00
Alto Clar. 2 S5.00 -~ 172.50 - 350,00
Basgs Clar. 3 550.00 550.00 675,00 685,00 685.00
Obos 4 200,00 213.00 275,00 363 .00 385.00
Alto Sax. 95 +00 95.00 200.00 280.00 375.00
Ten. Sax. 13 85,00 167.50 250.00 280,00 375.00
Barl. Sax. 1 20.00 - 20.00 - 20,00
Cornet ©0 « 00 102.00 128.75 175.00 300.00
Truapet 59 30.00 115.00 130.00 200.00 300,00
ED Alto lorn 1 35.C0 - 35.00 - 35.00
Prench Horn 8 50.00 106.25 250.00 306.25 450.00
Trombone 88 20.00 75.00 125.00 180.00 375.00
Barltone 14 40.00 94.00 213.50 288,75 555,00
Brass Bass 1l 300.00 - 300,00 - 300.00
Snare Drum 30 3.75 29,00 38,00 64,00 115,00
Beli Lyre 1 100,00 - 100.00 - 100.00
Cymbals 1 50.00 - 50.00 - 50.00
Marimba 1l 300,00 - 300.C0 - 300,00
Violin 19 « 00 25.00 48,00 120.00 250.00

* Number of instruments reported by studsnts.
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Data of the number of individually-owned instruments,
range of coats, and median cost for 2ll instruments are
shown in Table 8 for each of the twenty-six schools. These
schools are arranged according to enrollment. Thers wers
thirty-one students who owned their instruments in the
gchool having an enrollment of 267, Ths purchase price of
these instruments ranged from $5.00 to $300.00. After
ranking the purchase price of all Instruments, the instru-
ment at @y, where three~fourths of all instruments were more
expensive, cost {65.00, Iurther, the instrument at the
madian, where one=half of all instruments were more expen=
sive, cost $75.00; and the instrument at Qg where one-

fourth of all instruments were mors expensive, cost $135.00.
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TABLE 8

PURCHASE PRICE OF INDIVIDUALLY-QWNED INSTRUIHTS
IN TWENTY-SIX SCHOOLS

oo e
—

Total Purchase Prlces
Enrollment  N¥ Tow (n Tiedian Qs High
301 35 $25.00 $100.00 $150.00 $240.00 $450.00
286 18 35.00 112.00 130.00 250.00 500,00
267 31 5.00 65.00 75.00 135,00 300.00
241 37 25.00 1ll4.75 160.00 200.00 400,00
230 22 23.00 48.00 101.00 175.00 275.00
217 35 15.00 75.00 125.00 175.00 289.50
199 13 1.19 %8.00 85.00 183.00 250.00
195 31 15.00 48,00 99.00 1506.00 300.00
190 613} 3.75 117.00 150.00 225.00 400.00
182 36 40,00 122.00 137.00 244.00 685.00
180 43 30,00 65.00 119.00 160.00 355.00
179 28 20.00 53.00 110.00 125.00 220.00
174 24 . 00 65.00 95.00 130.00 325.00
169 25 .00 45.00 125.00 150.00 385,00
161 26 25.00 48.00 130.00 200,00 500.00
155 18 35.00 100.00 134.00 179.00 300.00
152 22 25,00 71.00 125,00 165.00 350,00
149 26 30,00 58.00 103.00 200.00 300.00
147 32 16.00 75.00 125.00 194.00 675 .00
146 6 30.00 45,00 68.00 139.00 300.00
137 27 50.00 80.00 125.00 150.00 375.00
124 22 50.00 69.00 100.00 200.00 300.00
113 16 30.00 75.00 150.00 254.00 365.00
103 28 50.00 113.00 150,00 248,00 550.00
76 17 .00 36.00 80.00 120.00 182.00
70 30 1.98 115.00 150.00 204.00 400.00

* Number of individually-owned instruments.
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Annual Denreclation of Instrumsnits: Table 9 con-

tains data concerning the number of individuvally-ownsd
ingtruments and range of annual deproclation for these
ingtruments. All depreciation was calculated according to
the "Iinal Anmual Percentage of Tepreciation seale.®t For
example, the student reported in Schedule C the cost of

hils ingtrument, vhether 1t was new or used, and the mumber
of years of ownsership. If the Instrument was & new band
instrument, the percentage of deprceistion of the cornef
listed In the above mentioned scale was applied to tha cost.
In other words, a new clarinet which coat $140.00 was de-

preclated fifty-four per cent as shown under new cornet in

the "Finel Annual Percentage of Dspreclaticn Scale." This
amounted to $77.50 for the first year of ownorship. The
annual deprociation of this instrument for the second year
of ownorahip was elght per cent of the purchase price, or
$11.20. If the student had bought a used clarinet, the
annual depreclation was determined by the percentage of de-
precilation for thé appropriate number of years of ownership

as shown under usod cornet in the "Final Annual Percentage

of Depreciation Scale." If the student had bought a now
string instrument, the appropriate percentage was taken of

tho purchase price as shown in the scals under new violin.

L "pinal Annual Porcentage of Depreciation Scale"
ia to be found in the appendix.
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If the student had purchased a used violin, the percentage

wag taken as shown in the scale under the used cornst as

repreosentative of used instruments.

The range ol the annual depreciation of the thirtye
elght flutes shown in Table 9 was $.81 to $136.80. uhen
tho depreciatlon for each flute was calculated and ranked
in order of amount, $3.08 was the amount found at Q3. This
means that the annual depreclation for seventy-five per
cent of the flutes was more than ($3.08. The median annual
depreciation wag $4.29, which means that the dsprecilation
of one=half of the flutes wes greater than this amount.
The annual depreciation of $11.39 at Qn means that one-
fourth of the thirtye-seight flutes had a greater annual
depreciation than $11.39.

Similar data are to be found in Table 10. Howevar,
the data are arranged to show thse annual depreciation of

&ll indlvidually-owned instruments in sach school.



ANNUAL DEPRECIATION OF INDIVIDUALLY~-OWNED INSTRUI

TABLE 9
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aNTS

Depreciation

Instrument o Low Q iiedian Qs High

Piccolo 4  $1.30 £2.29 $11.13 $25.45 $28,60
Flute 38 o8 5.08 4,29 11.39 136.80
EP Clarinet 2 .00 - 1.38 - 2.75
BY Clarinet 210 26 5.50 8.10 15.84 162.00
Alto Clar. 2 20 - 04,73 - 189.00
Bass Clar. 3 52.00 - 65.35 - 297.00
Oboe 4 5.20 32.65 162,00 203.18 207.90
Alto Sax. 05 .22 6.31 12.95 27.20 216.00
Tenor Sax. 13 5.63 1l.24 20.40 76.88 135.00
B&I‘i. SQX- l 2020 - 2.20 - 2.20
Cornet 80 1.35 4.54 8.58 16.20 270.00
Trumpet 53¢ 1.82 €.77 14,00 53.60 1l62.00
EP Alto 1 3.85 - 5.85 - 3.85
I'rench Horn 8 .00 3,75 17.€3 96.50 243,00
Baritone 14 4,00 7.76 21.50 112.73 181.70
Trombone 88 .93 4,60 14.02 74.93 202.50
Brass Bass 1 10.40 - 10.40 - 10.40
Snare Drum 30 .00 1.36 2.53 4,25 25.38
Cmbals l 2'7 . OO -~ on 27 . 00 - - 27 ° 00
Marimba 1l 24.00 - 24.00 - 24.00
Violin 19 . G0 «40 2.10 5.00 88.50




DEPRECIATION OF INDIVIDUALLY-OVNED INSTRUMENTS

TABLE 10

IN TWENTY-ONE SCHOOLS
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Total Depreclation

Enrollment N Low Q3 liedian Q3 High
301 35 .65 $4 .50 $9.,60 §19.20 $243.00
267 30 23 1.95 3,73 10.80 135.00
241 33 1.35 5.1%7 8.00 18,00 135.00
230 21 1.35 2.48 4,05 10.69 148.50
217 32 1.35 4,60 $.80 22,37 92.16
199 11 1.30 6.60 14.00 57.00 129.60
195 29 .65 2.18 5.40 15.95 81.00
190 32 Al 8.81 14.16 68,23 135.00
180 40 1.35 4,25 8.65 21,94 191.70
179 25 1.00 5.23 22.00 69.80 118.80
16l 26 1.04 2.55 5.68 17.20 270.00
155 16 1.24 4.50 9.41 18.08 70.20
149 26 1.80 3.47 10.25 20.40 162.00
147 33 .52 4.29 10.80 63.91 189.00
146 6 1.95 5.86 10.50 71.10 162.00
137 26 2.70 4,48 6.15 26.23 202.50
124 22 2.60 3.80 5.50 7.80 108.00
113 16 2.63 4.05 10.00 18.78 156.00
103 27 4,38 9.60 17.50 81.00 297.00
76 12 1.80 2.62 4,47 15.36 43,20
70 29 .22 5.78 16.10 33.70 148.50
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Annual Cost to the Student of Supplies

and Repairs for Individually~owned
and School=owned Instrumsnts

Woodwind Instruments: In Table 1l are shown the

data of the annual uedian cost of supplies and repairs for
wood-wind instruments. The table 1s in two parts covering
both individually-owned instruments and school-owned ln-
strunents. To i1llustrate, there were ninety-five students
who played individually-~owned alto saxophones and who re-
ported costs for supplles and repalrs. After ranking the
annual cost of reeds for these ninety-five saxophones, a
median of $3.50 was disclosed for students who reported
this type of cost. Similarly the annual cost for grease
was ranked in order of amount for which a medlan of .25
was found. Likewise the median cost of oil was (.43, and
the median cost of repairs was $5.00. The median of other
costs was §2.00. The sum of these median costs amounted to
$11.18, and represents the median annual expenses that a
student would ordinarily oxpect to pay for supplies and
repairs if he owned an alto saxophone and played it in
school-sponsored music activities.

The table can be similarly interpreted concerning
the cost borne by students who played other individually-
owned instruments end school-owned instruments. There were

eighteon students who played school-owned alto saxophones
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with a total of the medlan expenses for reeds, greoase, oll,

repalrs, add othor costs being $7.45.

Brass Instrumenta: The same type of data concernlng

cost of gsuppllos and repairs for brass instruments is re-

ported in Table 12.

Percussion Instruments: Similar data are gsupplied

for percussion instruments in Table 13.

String Instruments: The data of the annual medisn

cost of supplles and repalrs for string instruments are
raported in Table 14. Thess cosbts also are treabted sep-

B

eratvely for individuslly-~ovned and school-ownsd Iinstruments.



MEDIAN COST TO STUDENT OF SUPPLIES

TABLE 11

AND REPAIRS FOR WOODWIND ILSTRUMEHTS

©
s

individually=-

owned N Reeds Grease 0il Repairs Other Total of
Instruments : Medians
Piccolo 4 . B3 == $12.00 £.25 $12,38
Fluta 58 - - .10 -~ - '7000 ‘45 7055
EP Clarinet 2 ¢2.00 .10 -~ 7.00 -- 9.10
BD Clarinet 210 2.00 .15 $.50 6.50 1.50 10.65
Alto Clar. 2 3.00 .15 .20 9.50 2.70 15.556
Basgs Clar. 3 5.50 25 .25 18.75 - 24.75
Oboe 4 10.00 1.50 .40 1.50 16.00 29.40
Alto Sax. 95 3050 a25 045 5000 2-00 11018
Tenor Sax. 13 4.00 .23 1.25 .25 1.13 9.86
Barl. Sax. 1l 5.00 =~ - 1.93 70 7.03
School~-owned Total of
Instrunents N Reeds Grease 011 Repairs Other lNedians
Piccole 4 - - - $6.25 == $6.25
Flut@ 6 - —-—— - 2 cOO ) hadhad 2 'OO
BP Clarinet 30 $1.50 $e13 == 3.00 %.68 5.31
Alto Glar. 4 1.25 . -~ 2.00 - 3.43
Bags Clar. 12 3.00 .25 - - 1.00 4.25
Oboe 17 10.50 .25 - 6.50 - 17.25
Basgsoon 12 8.00 P -— 17.50 - 25.63
Alto Sax. 18 1.35 .10 §2.50 2.00 1.50 7.45
Tenor Sax. 6 3.50 .05 - 8.00 - 11.55
Bari. Sax. 15 2.50 .13 - 2,00 -~ 4,65




IMEDIAN COST TO ST

TABLE 12

ENT OF SUPPLIES

AND REPAIRS FOR BRASS INSTRUMENTS
Individually- ' Total
ownsd N 01l Polish  Repairs Other of
Instruments Medlans
Cornet 90 §.50 $.50 $3.00 $1.00 ©5.00
Trumpet 59 .50 50 5.00 2.00 8.00
EP Alto 1 -- 1.00 - 2.75 3.75
French lHorn 8 .63 -- - 5.00 5.63
Baritone 14 .63 025 .25 1.63 2.76
TI‘Ombone 88 ° 90 -50 5 ° OO . 63 7 © 05
Brass Bagss 1 20 .59 1) - 1.14
School=-owned Total

Instruments N 0il Polish Repairs Other of
ledlans
Cornet 1 §.25 - - - & .25
Trumpe t 17 . 55 . - - ) - ib 022 © 57
2P Alto 17 .25 $.25 $1.63 1.50 2.63
French Horn 47 .25 - 15.00 «10 15.35
Baritone 34 25 .30 5.00 «50 6.05
Prombone 18 75 2 6.50 3.00 11.12
Brass Bass 49 « 30 42 3.860 25 4.52




FEDIAN CO3T TO STUDEET OF
AND R

i8]
]

TABLE 19

SUPPLIES
BPAIRD 7OR PZRCUSSICH INSTRUNENTS

individually- Total
owned H Practice Speclal Stlicks Heads Qther of
Instrunents Pads Traps Kedliansg
Snare Drum 30 $1l.13 $3.,00 .95 $7.00 -- 12,08
Cynbals 1 - - - - - -
Bell Lyre 1 - - - - - -
arimba 1 - - - - - -
Triangle 1 - - -— - - -
School- Total
owned N Practice Speclal Sticks Hsads Cther of
Instruments Pads Traps ifedlans
Snare Drum 44 $1.00 $6.00 £1.00 £B8.,75 =-- §15.75
Bass Drum 18 - - - - - -
Tynlparli ll jaadhend - - 14: L] 33 8 o 00 22 ® 53
Bell Lyre 10 - - - - - -
Cymbals 9 - - - - - -
Marimba 3 - - - o . -
Xylophone 1 - - - - - -
Triangls 2 - - - - - -
vood Slock 2 - -~ - - - -
Song VWhistle 1 - - - - g -
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TABLE 14

HEDIAN COST TO STUDENT OF SUPPLIES
AND REPAIRS IFOR STRING INSTRUMZINTS

Individually~ Total
owned W Strings Rosin Cleaner Repalras Other of
Ingtruments Medlang
Violin 19 $2.00 $.850 $1.50 ¢3.50 53.00 $10.50
Viola - - - - - - -
Cello - - - - - - -
String Bass - - - - -- - -
School- Total
ownod N Strings Rosin Cleaner Repalrs Qther of
Instruments Hedians
Violin 4 $5.50 $.65 $1.00 $1.00 £4.75 $12.90
Vicla 3 2.50 .40 - 2.50 - 5.40
Cello 6 3.00 1l.30 1.00 .90 4,37 10,57
String Bass 10 1.25 .48 - - 75 2.48
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Range of Annual Coat of Sunpliesg and Repairs o

Students Who Playsd Individually-0uned and School-0Ownsd

Instrumentgs Whereas data pertaining to median cost of

apeclfic itoms for supplises and repalrs wers reported in
Tables 11 to 14, additional datae concerning the cost of
supplies and repalrs of individually-owned instruments are
shown in Table 15. The number of students reporting these
costs who played indlvidually-owned lnstruments, the range,
and the median of the total cost of supplios and repalrs for
each instrument are shown.l For example, the range of the
total cost of supplies and repairs for the 205 students who
reported these costs for individually-owned BP clarinets
was $.30 to $32.30 with the median cost being $5.00. An
explanation of the meaning of Qi, median, and Qz was given
in the previous discussion of Table %7.

Date concerning thess costs for other individually-
owned instruments in Table 15 can be interpreted simllarly,
as well as that for school-owned instruments shown in

Table 16.

i Tnotruments not listed were not roported asg
individually=~-owned by the students.



TABLE 15

RANGE OF ANNUAL COST OF SUPPLISZS AND REPAIRS
TO STUDENTS WHO PLAYED INDIVIDUALLY-OWKNED INSTRUMENTS

Instrument ¥*  Low Qy Median Qs High

Piccolo 4 $£6.50 $8.08  §13.90 $20.63 $22.50
Flute 27 25 2.50 5.00 12.88 24.00
EP Clarinet 2 1.10 -- 2,05 - 3.00
Bb Clarinet 205 .30 2.05 5.00 11.15 32.30
lllto ClaI‘. 2 050 fdnd 4.50 -- 8010
Basg Clarinet 3 9.25 15.77 22.04 28.81 37 .35
Qvoe 4 4,60 6.07 10.48 16.72 18.60
Alto Sax. 80 <15 2.81 5.25 9.25 48,19
Tenor Sax. 13 4.00 6.35 10.10 21.80 33.20
Bario Sa}io l 7.65 - - 7.65 - 7-63
Cornet 83 «15 75 1.55 5.70 32.85
Trumpet 45 .06 .60 2.13 6.49 12.50
EP Alto 1 9.00 -- 9.00 -- 9.00
French Horn 7 .10 «20 .50 5.00 15.55
Trombone 67 «10 .80 2.35 9.50 38 .80
Baritone 14 .25 95 1.73 5.06 30.00
Brass Bass 1 1.14 - l.14 -— l.14
Snare Drum 27 .50 2.25 7 .00 9.40 18.00
Violin 19 «85 4,30 6.50 16.00 31.00

* Number of instruments for which costs were re-
ported by students.
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TABLE 16

RANG!Y OF ANNUAL COST OF SUPPLIZS AND REPAIRS
TO STUDENTS WHO PLAYED SCHOOL-OWNED INSTRUMEHTS

Instrument nN¥ Low Q ledian Qs Higl

Picecolo 2  £2.00 - $6.25 | -- 512,50
Plute 3 1.50 §$1.50 2.00 G2 .50 2.50
Bb Qlarinet 28 20 1.00 2.40 4.88 8.00
!ilto ClaI’. 4 1.00 lolg 2033 4048 5000
Bass Clar. 10 1.50 l.62 3.18 4,81 10.00
Oboso 16 3.00 8.13 11.50 21.48 35.15
Bassoon 12 L.50 6.25 9.18 27.10 35.15
Alto Sax. 15 .35 .70 2.00 375 6.00
Tonor Sax. 5 2.50 5.28 10.00 23.00 31.50
Bari. Sax. 15 .50 2.15 3.00 4.00 27.63
Cornet 1 «25 - 25 - 25
Prumpet 8 .20 .20 030 - 48 1.25
EP Alto 6 .25 .25 .30 2.72 3.00
French Horn 23 .05 13 25 75 15.40
Baritone 21 .10 25 1.20 3,60 8.00
Trombone 13 29 .55 .75 1.00 14.00
Brass Bass 25 .10 .35 75 2.00 13.20
Snare Drum 41 .60 .62 1.00 2.50 10.00
Tympani 4 8.00 16.25 24,50 26.46 26.95
Violin 2 2.30 - 2.52 - 16.75
Vliola 3 2.50 2.50 2.95 4,40 4,40
Cello 3. 5.50 5.50 6.50 16,75 16.75
gtring Bass 3 75 75 1.45 2.75 2.75

#* Yumber of instruments for which costs were re-
ported by students.
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Annual Miscellaneous Costs to Students

tiiscellaneous Costs by Item and School: The range

of costs, median cost, and frequency of the cost are glvon
in Taeble 17 for twonty different misecellansous costs inci-
dental to music instructlon in twenty-six schools. For
instance, there were 223 music students who reported an
annual cost for private legsons. This represents approxle
metely one=gighth of the 1,628 musle students in thease
schools. The least amount spent by those who reported this
cost was $1.00. Soventy=-five per cent of the 223 students
reported more than §12.00, fifty per cent reported more
than $55.00, and twenty-five per csnt reported more than
$52.00. The highest amount reported for the annual cost of
private lesgons wag §200.00.

The same data hag been analyzed another way In Table
18 and reportad in terms of median and range of these mls-
cellaneous costs as they were lncurred by individuals in
twenty-one schools from which complete returns waere secured.
To 1llustrate, there wers 11¢ muslc students in the school
with the enrollment of 301. Iiscellancous cogts for easch
music student in this school varied for the year from {.00
to $167.50. Seventy-five per cont of the music atudents
reported amual miscellaneous costs greater than {9.25,

£ifty per cont reported those costs to e greater than



$26.25, and twonty-Cive per cont reportod ammual costs of
mors than {$66.40. Annual miscellaneous costs for other
achools are shown similarly.

Furtheramore, the means or arithmetlcal averages of
the low and other poinbts in the range of annual niscellane-
ous coasts are shown at the foot of Table 18. The medien
of the low cost in twenty-one schools as well as the median
of the amounts under Qy, medlian, Qz, and high ere sghown
elso. The amount ghown for the median of each of these
coluwmns ropresents the middle cost when costs are ranked
in order of amount. Seventy-five per cent of ell studenty
enrolled in music in twenbty-one schools pald annual uls-
collaneous costg of more than $2.34, fifty per cent paid
more than §2.25, twenty-five per cent paild more than $15.25,

and the medlan of high was $94.00.
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TABLE 17

AUNUAL NISCELIANEOUS COSTS TO HMUSIC
STUDBHTS IN TWEHIY-3IX SClLooLs®

item ¥  Low ¢, liedian Qg High
Private Lessons 233 §1.00 $12.00 {55.00 §52.00 §200.00
Solo HMusic 355 55 1.50 3.00 5.00 65.00
Tngemble Musgic 74 .60 2,00 3.00 5.00 12.50
Mugie Stand 71 «50 2.00 2.50 3.20 10.00

Instrument Ins. 136 .75 1.50 2.00 &.60 30.00
Transportation 298 .25 5.00 7.65 15.00 150.00

lleals and 1110 25 2.00 5.00 10.00 135.00
Lodgling

Rent on Cos~ 21 .06 2.13 3.25 3.25 &8.00
tunes

Special Cos- 568 «10 3.00 5.00 9.00 62 .54
tumes

Rent or Repalrs 71 .15 2.00 2.50 5.00 28.00
on School Insts.

Upkesp of Uni- 712 25 1.25 2.00 3.50 25.00
forms

Upkeop of Robes 29 .88 1.13 1.75 3.00 6.00
Festival Nusic 36 .02 .75 1.50 2.44 25.00
Festilval Pees 100 «25 .50 .50 .94 6.00
Gifts 329 .05 25 .50 15 5.00
Pictures 269 10 35 .65 1.00 5.00
Rent on Insts. 10 25 88 2,50 5.00 5.00
Social Activity 305 .10 35 1.00 3.50 15.00
Kusic Letters 10 25 1.00 2.13 2.62 4.50
Kuslc Case 32 .10 .60 .98 5.00 30.00

* Number of music students who reported costs.




TABLE 18

ANNUAL MISCELLANEOUS COSTS TO MUSIC
STUDENTS REPORTED BY TWENTY-ONE SCHOOLS™

99

Total . }Miscellancous Costs

Enrollment N## Low Q lledian Qs High
301 119 - £0.25  £26.25 $66.40 $167.50
267 120 - 2,34 6.48 11.86 83.00
241 101 - 300 7.50 14.25 122.00
230 51 $2.00 8.00 11.10 19.00 84,00
217 106 - - 56.83 76.85 255.12
199 108 - - 1.58 14.00 84.00
195 39 1.50 €.00 14.00 69.46 161.00
190 82 - - 9.50 23.63 104.50
180 71 .50 S.42 9.50 15.25 68,55
179 87 - - - 10.00 34.00
161 84 - 1.00 3.50 8.00 22.50
155 ol - 3.00 10.00 o2.10 94.00
149 50 - - 378 12,59 ©9.00
147 45 - 5.00 3.00 13.10 59.50
146 17 - - 1.50 5.95 101.40
137 80 .25 1.06 6.00 10.31 54.00
124 55 - 1.50 1.50 7.50 7.50
113 39 - 1.50 28.50 56.75 191.50
103 32 15.50 24 .26 39.13 7L.46 276.50
76 54 - 3.50 9.25 15.688 141.50
70 0l - 10.00 21.00 31.50 115.00

Mean 68 <94 S.94 15.09 27.89 100.73

liedian 61 - 2.04 9.25 15.25 94 .00

* schools from which complete roturns were received.

*¥ Yumber of students enrolled in music classes.
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Miscellansous Gosts by Class: Hincellansous coasts

reported by students who were enrolled in Girls' Glee Club,
Boys! Glee Club, Mixed Chorus, Band classss, and String
classes are reported in Tables 19 to 23 inclusive. Thoese
costs for students enrolled in more than one class wore
agsigned to the class requiring the cost, or proportioned
according to the number of classeg involved. Costs are
shown by item, number of gtudents who reported cost, range,
and median.

Data concerning miscellaneous costs to students en-
rolled in Girls! Glee Club in twenty-six schools are shown
in Teble 19. Girls® Glee Club was scheduled in twenby-threo
schools with a total of 865 glrls enrolled. There were 132
glrls from the total glee club enrollment wao reportsd
annual costs for private lessons. The low cost was §.50,.
Seventy={ive por cent of the 132 studonts reported a cost of
more than $$6.00, fifty per cont reportad & cost greater than
$12.50, and twenty=-five por cent reported a cost of more
than $19.38. The'highest annual cost of private lesaons was
(i84,00. Data concerning succeeding itoms of mlscellaneous
costs for amnuel participation in Girls' Glee Club can be
interpreted in tho same menner.

Miscellaneous costs for participation in Boys? Gleo
Club are shown in a similar manner in Table 20. There wors
eighteen schools that scheduled Boys'! Glee Club with a total
of 247 boys enrolled.



Data of miscellancous costs for partlcipstion in

«

tixed Chorus in twenty-two schools are shown similarly in
Table 21l. A total of 778 students wore enrolled.

Like date are shown in Toble 22 for thess costn to
students using Band Instruments in twenty-six schools.
There were 1,052 of the 1,620 students enrolled in music
who parﬁicipated in Instrumental classos.

Similar data of miscelleneous costs are shown in
Tavle 25 for String Instruments. There were {ifty-eight
students enrolled in the three schoola that zcheduled

String Insbrunent classes.



TABLE 19

ANNUAL MISCELLANEOUS COSTS T0 PARTICIFATE
IN GIRLS' GLEE CLUB IN TWENTY-THREE SCHOOLS
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Item N® Low Q1 lMedian Qg High
Private Lessons 132 §.50 $5.00 §$12.50 $19.38 §84.00
Solo Music 193 .10 .66 1.34 2.50 66.00
Ensembls Mugic 28 .50 1.00 1.00 1.50 2.50
Transportation 165 A0 2.256 3.33 5.34 50.00
leals and 664 10 1.00 2.00 3.03 45.00
Lodging
Rent on Cos- 10 1.08 1.08 1.08 1.08 4,00
tumeg
Speeclal Cog~ 319 1l 1.66 2.64 5.00 28.13
tumes
Upkesp of Uni- 26 .50 58 1.00 1.00 2.00
forms
Upkeep of Robes 32 .50 1.00 1.50 2.38 5.25
Fostival Fees 55 .13 .16 25 .50 3034
Fostival Music 18 11 .24 48 15 2.50
Gifts 151 .03 .10 <17 .33 £2.50
Pictures 197 .03 ¢10 025 «50 2-50
Social Activity 151 .05 oK) 95 .66 3.50
Husic Letters 2 »50 - .63 - 75
¥usic Case 9 . 30 .30 .30 .30 50

* Humber of girls reporting cost.




TABLE 20

ARNUAL KISCELLANEOQUS COSTS T0 PARTICIPATE
IN BOYS' GLEE CLUB IN ZIGHTEEN SCHOOLS
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|

oy

—
—

v romm.

-,

e

Item 3k Low Q1 ¥edian Q3 High

Private Lessons 38 §.42 $4.62 $10.00 $15.00 $32.00

Solo Husic 53 .16 .50 1.00 2.6%7 5.00

Engemble Music 21 1.00 1.00 1.00 1.50 2.50

Trangportation 57 75 1.50 5.35 5.50 31.67

ieals and 167 420 1.25 2.00 3.8 33.33
Lodging

Rent on Cos- 5 .25 .67 1.08 1.36 1.63
tume s

Speclal Cos- 54 .16 .50 1.00 2.00 7.50
tumes

Upkeep of Uni=~ -~ - - - - -
forms

Upkeep of Robes - - - - - -

Pestival Feeas 8 « 07 .09 21 .60 1.50

Festival Husle 4] 25 .25 1.5 1.50 1.50

Gifts 19 .03 .03 O3 .66 1.00

Pictures 53 + 05 15 <30 .50 1.50

soclal Activity 19 i ] .50 1.43 2.83 4,15

Music Letters 3 .84 84 87 8% 8%

Music Case

# Number of boya

reporting cost.




TABLE 21

ANHUAL NISCELLANEQUS COSTS TO PARTICIPATE
IN MIXZD CHORUS IN TWENTY-TWO SCIOOLS
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Item N#  Low Q1 ¥edian Q3 Hizh

Private Lessons 125 1.00 $5.00 $12.00 $18.42  $84.00

Solo Music 187 15 .66 1.25 2.50 21.00

Gngenble Music 51 .50 1.C0 1.00 1.50 2.50

Trangportation 170 05 2.00 $5.00 6.00 50.00

Iisals and 555 ) 1.15 1.75 3.33 45.00
Lodglng

Rent on Cos~ 15 L0 1.08 1.08 1.08 1.63
tumes

Special Cos~ 281 11  1.08 1.75 3 elD 28.13
tumes

Upkeep of Unl- S .50 .50 1.00 2.00 2.00
foras

Upkeep of Robes 12 .50 50 1.13 2.25 2.50

FPestival Peeos 45 .07 « 10 o5 «50 1.50

Featival Music 21 012 .28 .59 1.50 2.50

Gifts 100 .03 .03 17 .0 2,50

Pictures 152 .03 .18 .25 .50 1.50

Social Activity 103 .0b CH 353 1.17 4.15

iusic Ietters 4 .15 o7 .36 87 .87

ifusle Case

-

- cw

* Number of students reporting cost.




TABLE 22

ANRUAL NISCELLANEOUS COSTS TO PARTICIPATE IN
TWENTY-STX SCHOOLS

CLASSES USING BAN

D INSTRUMINTS

i

1%
Q
&

* Number of students reporting cost.

Item N Low Q3 iedlan Qg Hizh
Private Lessons 174 $.33 §5.26 {13.00 ¢30.00 ¢100.00
Solo Husic 261 .15 .68 1.25 2.85 21.00
‘Ensamble Husic 53 50 1,00 1.00 1.G63 12.50
llusic Stand 69 .50 1.71 2.50 3.13 10.00
Instrument Ins. 142 .26 1.48 2.00 3.50 25.00
Transportation 245 10 2,00 35.90 7.20 50.00
lsals and 791 .16 1.66 3003 6.00 50.C0
Lodging
Rent on Cos- 22 20 1 1.08 1.08 3.25 5.00
tumes
Speclal Cosg~- 419 .11 1.50 2.50 5.00 50.00
tune g
Rent or Repalrs 26 .75 2.00 2.00 5.C0 28.00
on School Insts.
Upkeep of Uni- 674 25 1.25 2.00 3.50 25.00
forms
Fegtival Fees 87 «C7 «16 25 .50 6.C0
Festlval liusic 28 12 oS4 .59 1.24 2.50
Gifts 303 .04 17 .25 .50 5.00
Plctures 205 03 23 « 35 .66 5.00
Ront on Insts. 34 20 1.00 3.00 5.00 10.00
Social Activity 253 .05 .33 .50 1.00 15.00
Music Letters ] .50 .65 8% 1.50 4.50
Musle Case 224 .10 «30 .60 1.00 20.00




TABLE 25

106

ANNUAL MISCELLANZOUS COSTS TO PARTICIPATE IN CLASSES
USING STRING INSTRUMENTS IN THREE SCHOOLS

Itom ¥  Low Q1 Median Q3 High
Private Lessons 25 §1.00 $6.88 {$15.00 ©29.85  $77.77
Solo Music 18 <18 850 1.83 S.84 6.00
Ensemble iiusic 1 .50 - .50 - «50
¥Music Stand 7 75 1.00 1.00 1.66 2.00
Instrument Ins. 7 <15 50 75 4,25 5.00
Transportation 5 .38 .52 N/45) 1.29 1.33
Meals and 44 .18 1.25 2.00 3.94 13.00
Lodging
Rent on Cos- 2 .25 oo .50 - 75
tumes
Special Cos- 21 25 .88 2.00 2.83 6.66
tumoes
Rent or Rspairs 4 75 .81 1.00 9.63 12.50
on 3chool Inats.
Upkeep of Uni- 13 .38 .50 .62 1.00 4.00
forms
Festlival Fees 10 P ) 13 29 A4 1.00
Fegtival Music 5 12 .23 .52 1.43 2.50
G’ifts l 013 bt .15 hadhid 013
Pictures 6 11 .22 .50 .34 1.00
Rent on Insts. - - - - - -
Social Activity -—— .- - - - -
Husic ILotters oo - - - - -
Music Cass 3 1.00 1.00 5.00 12.00 12.00

# Number of atudents reporting cost.
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llscellanoous Costg for Instrunents: Data conserin-
ing miscellancous costs reportsd by students who played in-
dividually-owned Instrumsnts are roported in Table 24. The
nurber reporting any miscellansous cost, range snd quarilles
(Qy, medlen, and Qm) are shown. For instance, four students
who owned piccolos reported annuel mlgcellansous costs. The
lowsst cost was {7.83, and the highest wag {26,75. Three-
fourths of ths students who playsd piccolo pald these costg
amountlng to more then $9.08, one-half pald more than
£$15.38, and one~fourth paid more than {24.59. Similar in-
formation concerning annual mlscollaneocus costs incurred
by students who owned other Instrumeonts ls listed.

Data concerning ennual migeellancous cosbs paid
by students who played school-owned inctrumcnts are ghown

similarly in Table 2&.



TABLE 24

ANNUAL MISCELIAREOUS COSTS TO STUDENTS
WHO PLAYED INDIVIDUALLY-OWNED INSTRUHENTS

liiscellanoous Costs

Instrument N*  Tow hY liedian Q3 nigh

Ficeolo 4 $7.83 $9.08 (15.38 (24.59 $26.75
Filute 38 907 4.58 9.62 15,64 49.50
EY Clarinet 2 14.25 - 21.35 - 28.44
BY Clarinet 198 .50 4,00 9.38 20.25 96.10
Alto Clar. 2 8.75 - 17.17 - 25.60
Bassg Clar. 3 7.13 7.13 15.99 56.50 56.50
Cboe 4 2.50 B8.75 13.%75 20.15 21.34
Alto Sax. 88 .50 5.13 10.883 25.82 112.50
Tenor Sax. 12 2.50 5.99 14.%2 48.16 85.13
Bari. Sax. 1 37.78 - 37.78 - 37.98
Cornet es .75 4,16 8.41 20.93 106.00
Tyumpe t 59 87  7.25 14.00 31.25 121.28
EP Alto 1 22.00 - 22,00 -- 22.00
French Horn 8 3.38 4.00 17.05 42.99 66.75
Baritone 14 1.05 6.08 11.71  22.19 41.75
Trombone 85 20 6.15 13.50 26.13 99.47
Brass Bass 1 4.00 - 4.00 - 4.00
Snare Drum 27 .75 375 7.10 12.80 33.95
larimba 1 10.00 - 10.00 - - 10.00
Violin 15 .50 4.00 13.12 35.00 85.70

* Number of instruments for which costs were actually

reported by students.




TABLE 25

ANNUAL MISCELLAWZOUS COSTS TO STUDENTS
WHO PLAYED SCHOOL~-OWNED INSTRUKENTS
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Mlacellaneous Costs

Instrument N#*  Tow Q Tiedian Q3 Hign

Piccolo 4 £3.60 53.89 £5.38 413,50 $16.00
Flute 4 .11 6.33 50.37 36.26 40,00
B® Clarinet 24 11 2.90 8.16 15.39 53 .49
Alto Clar. 4 2.90 3.99 11,75 17.54 17.97
Bass Clar. 12 1.10 6.35 15.850 26.31 61.50
Oboe 16 2.10 6.56 11.10 34.28 92.50
Bassoon 13 1.68 6.12 24.00 42.13 73.25
Alto Sax. 13 50 2.45 4.75 20.71 40.00
Tenor Sax. 6 2,560 5,99 7.50 B.13 8.50
Bari. Sax. 14 S50 2.01 6.58 18.31 41.35
Cornet 1l 4,00 - 4.00 - 4,00
Trumpet 9 50 4,41 5.70 26,03 52.00
ED Alto 17 15 2.65 5.50 13.91 38.00
FPrench Horn 47 1.57 4,87 7.75 29.78 102.356
Baritone 30 3.38 5.35 9.65 35.82 101.40
Trombone 15 .25 2.50 6.00 28.63 32 .28
Brass Rass 44 60 B5.56 9.13 17.14 76.15
Snare Drum 42 .20 2.66 6.47 14,50 47 .25
Bass Drum 17 .20 2.47 8.50 26.25 111.C0
Tympani 11 1.08 2.40 10.25 32.95 69.65
Cymbals 8 1.98 2.94 7.32 17.32 21.75
Xylophone 1 2,00 - 2.00 - 2.00
Bell Lyre .10 .25 1.95 8.83 13.45 42 .68
Trianglse 2 1.08 - 1.08 - 1.08
ood Block 2 3.75 - 5.25 - 6.75
Song thistle 1 11.00 - 11.00 - 11.00
Violin 4 13.50 13.50 31.75 40.00 40.00
Viola 2 4,00 - 16.40 - 28.80
Cello 6 1.597 2.63 5.50 10.75 12.80
String Bass 9 .50 1.25 2.40 10.19 50.25

* Number of instruments for which costs wsere re-
ported by students.




110

Annual Costs of Instrument Dapreciation, Supplies
And Repairs, And iiscellansous Costs

Costa by Schools:s Data of costs reported by studentsa

are shown in Table 26 for ths twenty-ons schools from which
complete roturns wore received. The range of these annual
costs la roported separately for boys and girls, and also
the range for the total number of students enrolled in mu-
sic. For instance, there wers thirty-soven boys and eighty
girls enrolled in music¢ in the school with the 301 enroll-
ment. The range of all costs lncluded yearly depreclation
of instruments, supplies and repalrs, and miscellaneous
ccoata. Costs whon ranked in order of amount rangsd from
$.00 to §314.50 for the thirty-seven boys. Saventy-five
per cent of them reported these gnnual costs to be larger
than $6.88, fifty per cont had costs greater than $Ll7.75,
and twenty~five per cent of the boys roported costs greater
than §64.83. The range of the same costs itemlzed by the
eighty glrls in this achool is shown in & like manner.
Algo, the rango of costs reported by the total number of
boys and glrls 1s shown similarly. It is interesting to
note that in this school the median expense for the boys
wvag nearly seventy per cent larger than for the girls.
Annual costs which included yearly deprecilation,

supplies and repalrg, and miscellansous costs are shown in

g different manner in Table 27. IHersin the medlans of all
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costs to students in grades nine through twelve are shown
separately for all boys and girls enrolled in music in each
of twenty=-one schools. The median of the annual costs re-
ported by ninth grade girls in the school having an enroll-
ment of 301 was §$54.35, while the median costs of {42.00,
$52.85, and $47.50 were found for girls in grodes ten,
eleven, and twelve raspectively. The medlan annuval costs
roported by boys in grades nine through twelve are shown
also in Teble 27 in like manner for each of the twenty-one
schools.

Purthermore, the medlans of the median annual costs
in each grade in twenity-one schools are shown separately
for girls and boys in grades nine through twelve at the

foot of Table 27.



TABLE 26

ANNUAL COSTS OF IHSTRUNMENT DEPRECIATION,
SUPPLIES AND REPAIRS, AND LISCELLANEOUS

COSTS IN TWENTY-ONE SCHOOLS™
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Total Sex o
Enrollment N**  Low Q1 ¥edlan Q3 High
501 Boys 7 -=  $6.88  $IT.75 §64.85 $314.30
Girls 80 -- 10.63 10,10 87.32 318.35
Total 117 -- 8.0 S2.856 72,75 318.35
267 Boys 39 «40  2.15 4.50 9.94 213.00
Girls g2 .- 5.28 10.30 25.16 97.00
Total 121 - 3.89 8.45 19.80 213.00
241 Boys 40 - 2.50 6,75 B7.28 250.70
Girls 62 - 5.38 12.35 32.46  163.75
Total 102 - 5.88 11.76 34.35 230.70
230 Boys 1l  9.256 18.50 28.75 38.08 44,90
Girls 20 2.00 9.85 21.99 45.88 221.75
Total 31 2.00 12.00 22.75 35.08 221.75
217 Boys 25 -- 52.50 79.45 131.20 288,37
Girls 84 -- - §57.05 79.94 170.30
Total 107 - - 65.556 0B.50 288.37
199 Girls 117 - 20.00 22.50 41.10 159.85
Total 117 -- 20.00 £22.50 41.10 159.85
195 Boys 153 4.00 11.33 28.00 58,70 174.00
Girls 286 10.73 29.91 47.70 35.60 194.54
Total 59 4.00 28.00 87.30 86.50 194.54
190 Boys 26 - - 2,60 359.40 10B.30
Girls 56 .- 5.75 22.88 43.Y6 177.20
Total ez - - 17.55 4b.69 177.20
180 Boys 15 11.25 15.20 28.65 42.00 203.30
Girls 57 .50 3.42 18.95 38.40  141.42
Total 72 .50 10.15 19.55 41.27 203.30
179 Boys 28 1.50 1.50 16.60 47.1¢ 104.85
Girls 60 1l.50 1.50 1.50 12.38 267.05
Total 68 1.50 1.50 1.50 28.20 267,05
16l Boys 27 - - 13.35 30.756 102.65
Girls 58 - 1.05 3.00 15.50 297.00
Total &5 - 1.00 3.75 19.81 287.00



TABLE 26 (continued) 113
AMINUAL COSTS OF INSTRUMENT DEPRICIATION,
SUPPLIES AND REPAIRS, AND MISCELIANEOUS
COSTS IN TWENTY-ONZE SCHOOLS®

T°§§§011m6§§x ¥ Low Q;  kodian Q3 High
155 Boys 4 $10.75 $18.30 §57.85 $152.053 £182.80
Girls 27 .- 3.00 26,79 68.75 166.20
Total 31 - 3.00 29.50 63.75 182.80
149 Boys 19 - o - 51.50 203.00
Girls 31 - 1.00 16.25 27.44 153.00

147 Boys 15 5.30 11.75 18.80 40.00 286.15
CGirls 29 - 10,68 30.10 63.41 211.60

Total 44 -= 11.99 24,08 47.00 286.15
146 Boys 8 05 1.88 6.15 93.25 175.50
Girls 9 - 13 10.10 30.18 62.05

Total 17 - .65 6.35 30.18 175.50

137 Boys 21 25 1,13 8.75 20.22 216.25
Girls 59 - 1.00 5.00 192.85 117.41

Total 80 - 1.00 6.67 21.06 216.25
124 Boys 18 - 1,12 3.75 10.99 30.30
Girls 6 - 1.50 7.00 9.03  109.50
Total 54 - 1.50 8.50 9.60 109.50
113 Boys 13 17.00 25.68 66.65 179.35 217.85
Girls 26 - 1.13 29,37 48.75 140.20

Total 39 - 1.50 41,50 68.71 217.85
103 Boya 10 27.25 056.58 90,13 122.31 227.60
Girls ‘22 19.70 38.40 53.36 146.04  336.25

Total 52 12.70 38.78 59.10 125.65  336.25
76 Boys 21 - «50 8.35 31l.43 77.13
Girls 32  1l.50 6.25 10.50 25.92  160.85
Total 53 - 3.75 10.00 23.62 160.85
70 Boys 15 5.00 20.25 41.50 60.45 95.75
Girls 46 10.00 17.50 .87 060.24¢ 178.50
Total 61 5.00 15.00 30.50 60.85  178.50

# gchools from which complete returns were receilved.

¥¥ 7otal number of students enrolled in music classes.
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TABLE 27

MEDIAN ANNUAL COSTS OF INSTRUMENT DIPRECIATION, SUPPLIES AND
REPAIRS, AND HISCELLAKEOUS COSTS IN TWENTY-ONE SCHOOLS™

Total Grade
Enrollment Sex 9 L0 1l 12
301 Girls £54.35 42,00 $32.85 $47.50
Boys 11.00 43,00 17.28 29.75
267 Girls 22.25 8.65 9.35 8.93
Boys 5.90 2.72 3.58 3.15
241 Glrls 9.00 13.688 13.23 7.25
Boys 4.50 14.02 6.50 3.50
230 Girls 31.83 20.99 9.50 16,70
Boys 28.85 22.75 18,80 -
217 Girls 63.95 55.33 61.58 36.00
Boys 102.40 158.85 56.25 78.45
199 Girls 22.13 21.15 37.70 21.65
195 Girls 22.28 72.10 67 . 33 76.54
Boys 57.65 26.00 53.58 89.00
190 Girls 6.33 15.90 24,00 6.00
Boys 37.78 - - 16.00
180 Girls 20.42 17.40 11.45 19.65
Boys 28,71 15.20 6.50 28.65
179 Girls 1.50 1.50 1.50 1.50
Boys 47.41 1.50 43,00 1.50
161 Girls 2.00 2.00 10.25 4.50
BOyS 5.75 bkl 23.13 13:55
155 Girls 41.38 30.65 o8.75 3,00
Boys e 359.25 182.80 47.95
149 Cirls 5.30 18.50 23,48 16.03
Boys - - 50.13 24,51
147 Girls 30.75 41.54 19.58 29.58

Boys 8.25 30.26 18.80 15.48



TABLE 27 (continued)

MEDIAN ANNUAL COSTS OF INSTRUNBHT DEPRECIATION, 85U
REPAIRS, AND MISCELIAKEOUS COSTS I TuUZiTY-ONE

PFLIRS AND
8CHO0LS ™

|

Total Grade
Bnrollment Sex 9 10 i la
146 Girls $10.00 e L= $8.28
Boys 3.40  $175.50 $006.73 11.20
157 Girls 2.50 15.00 4.50 5.00
Boys 12,75 16.54 1.25 5.00
124 Girls 1.50 7.00 7.50 1.50
Boys 1.50 12.00 10.25 8,50
113 Girls - 11.85 36.18 41.50
Boys 45.25 185.58 - -
103 Girls 48,43 56.14 86.55 46.55
Boys 115.00 62.11 91.6%7 85.40
76 Girls 41,77 11.%75 10.00 6.75
Boys 13.02 - 8.35 11.00
70 Girls 45,40 10.00 36.63 12.63
Boya 54,40 41.30 7.90 25.25
Median Cirls 22.13 17 .40 19.58 10.70
of
Medians Boys . 15.39 19.65 18.80 14.42

* Schools from which complete returns were rocelved.
Students enrolled in all music classes wers included.
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Cost by Instrument and Vocal Claszes: The data re-

perted In Teble 28 are from Schedule ¢ completed by students
who were not also enrolled in a vocal class. The number of
studenta enrollsd only in Instrwaental music is shown for
cach kind of instrument. The range of the costs of annual
Gepreciation, supplies and repairs, and miscellanoous costo
is shown to be from .20 to $221.75 to those who played BP
clarinets. Seventy-flve per cent of thoe sovonty~-two stu-
dents pald in excess of $9.15 for thess costs, fifty per
cent itemlzed costa greater than {21.95, while twenty-filve
per cent of the students peid costs larger than {54.858.
Costs to students for other instruments are shown in like
manner. In addition, the medlan number of instruments owned
by students who were enrolled only in instrumental classes
was found to be eight. The medlan of the low column of the
range of costs for all lnstruments is {2.21. The medians
of the coluuns of other points in the range, Q;, medlan,

Qg, &nd high are shown to be {8.25, $16.35, $568.00, and
$69.14 respectiveiy.

In contrast, the range of all cosis reported by stu-
dents who were anrollad only in voeal classes is shown in
Table 209. If a studsnt wus enrolled in wors than one
voecal class, miscsllaneous costs were arbitrarily propor-
tionod equally to all classes. Costs reported by students

in these classes are much leas in amount because they did
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not include annual depreclation, and supplies and repalrs
for instrumcnis. The number is given of students who were
enrolled in Girls' Glee Club, Boys' Glee Club, and iixed
 Chorus. For instance, thers were 252 1n Girls' Glee Club
enrolled only in vocal wmusic whe itswmizod miscollancous
costs that ranged from .05 to {73.50. Thrse~fourths of
hese girls pald annval migcellaneous costs greatsr than

&,

$1.60, whlls one=half palid more than $3.40, and one-fourth
of thewm paid mors than $8.90 for the year. Thoe range of
annual miscellancous costs for Boys! CGlee Club and iixed

Chorus mey be linbterprated similarly.



TABLE 28 118

ALNUAL COSZ3 FOR INSTRUNZNT DIPRICIATION, SUPPLIIS
AND REPAIRS, AND NISCELIANEOUS CO3TS TO STUDENTS WHO FLAYED
TUDIVIDUALLY ~-OWNID INSTRUNENTS IN TWENTY-ONE SCHOOLS™

Instrunent N Low G iedian Q3 High

Picecolo 5 &4.75 $4.75 $9.50 $29.40 £$29.40
Plute 3 2.50 3.81 9.25 359.95 38.05
BY CQlarinets 72 .20 9.15 21.95 54,58 221.75
Bass Clar. L 10.25 - 10.25 - 10.85
Choa 5 7.30 9.15 52.00 87.50 93.00
Bassoon 5 2.00 6.98 22,10 58.32 68 .63
Alto Sax. 39 035 15.00 34.65 124.%2  RB67.05
Tonor Sax. 7 7.50 10.20 16.55 31.58 61.25
Bari. Sax. 3 15.G9 15.00 16.15 144.08  144.08
Cornet 25 4,12 18.17 30.75 63.65 150.70
Trumpet 38 .20 9.49 35.09 71.7¢4 115.00
Y Alto 12 e B 3.21 1ll.25 32.15 62.70
Fronch Horn 15 3.00 4,75 32 .87 58.00 1l12.85
Barltonoe 16 5.00 8.25 11.70 70.19  203.70
Trombone 29 .25 '7.78 28.85 60.92 216.256
Brass Bags 20 35 3.00 754 15.25 64.75
Snare Drum o5 +25 9.6 20.10 50.52 55.67
Bass Drum 3] 2.17 £.53 11 .'75 56084 121-00
Tympani 4 1.53 3.81 29.680 64,38 69.65
Cyrbals 7 2.17 £.25 9.65 35 .45 37.62
Tr‘ian{“;le 1 1 - 53 Ladnd l 055 badad l . 55
Wood Block i 225, - 225 e 2.25
Violin 2 6.50 - 21.28 - 356.05
Siﬂ?inﬁ EQ.BS 1 2050 - - 2.50 - o 2050
Median 8 2.21 8.25 16.356 58.00 69.14

#* Fuwber of students who wers scheduled only in
ingtrumental classes.

#* Jumber of students who reported some cost.
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TABLE 29

ANNUAL MISCEILLANEOUS COSTS TO STUDENTS ENROLLED
ONIY IN VOCAL CLASSES IN TWENTY-ONE SCHOOLS¥

Groups NE® Low Qy Median Qg High

Girls! 252 4,05  $1.50  $3.40  $8.90 §78.50
Glee Cludb

Boys! 60 55 1.52 2.50 4.28 38.50
Gleo Club

tiixed 255 » 0B 1.50 3.00 6.95 77.50
Chorus

* These students did not have costs of annual depre-
clation on instruments and supplies and repairs.

#¥ Number of students who wers scheduled only in
vocal classes.
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Median Annuval Total Cost to Participate
In Muslc ACTUivities in Solocted Liigl SCRO0LS OF Kansasd

flodian Annual Total Cost by School

Data shown in Table 30 are costs found in Schedules
A, B, and C. These coats are totaled for each of the twen-~
ty-onoe schools making complete returns.

"aAdmisslions" is the cost of voluntary purchase of
admisslons to nonsschool-produced muslic activities under
Schedule A, while "feos" 1s tho sum of the portliorsof com-
pulsory and/or voluntary activity fecs pald by each atudent
in the particular school for a yoar.

Under Schedule B "admisslons" is the admission to
school=produced music programg while "fees” is the amount
of the medlan annual fee cherged in each school for partic-
ipation in music classea. Under Schedule ¢ is shown the
median cost per music student in each school for annual
depreciation qf instrument, supplies and repairs, and mlg-
cellancous costs. The total of {33.60 for the school with
301 enrollment reprssents the medilan annual cost to each
boy or girl enrolled in muoic to particilpate in music ex-
poriences sponsored by this school. The median annual total
coat to participate in musle in other schools is shown in

i1ike mannep.

1 This cost 1s the sum of the median costsof esach
kind roported by adminlstrators, teachers, and students.
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TABLE 30

IEDIAN OF ALL STUDENT COSTS FOR PARTICIPATION
IN MUSIC FOR A YZAR IN TWENTY-ONE SCHOOLS™

Total Schedule A™ gehedule B¥¥¥ gchedule G

Enrollment Adms. ipfees Adms. EEE] Total#
301 = - $.75 - $32.88 $33.60
267 ) - o 5:5.33 b adend Q)&?JO 8045 8-98
241 e 0D 1.00 - 2,50 11.75 15,60
230 —o « 65 - o 22.75 25.40
217 - .68 - 9.Q0 63.55 6'7.22
199 ~ - .15 20.00 22.50 £3.25
195 - o777 25 - a7.50 38.32
190 0‘75 bkl - - l . 00 17 -55 19 . :‘30
180 - - 1) «50 19.53 20.38
179 - 1.00 1) 1.50 1.50 4,35
101 .10 25 e 1.00 3.75 5.10
155 - - - - 29.590 29.50
149 +00 - «30 75 15.13 16.48
147 - - - - 24,93 24.98
146 o5 - - - 6.35 6.70
137 hadad 1-17 adad - o 606‘? 7.84
124 bk ad adand - - - 6050 6-50
1135 2.00 - - 1.00 41.50 44,50
103 - 1075 bkt > e 59010 60-85
f¢) - 1.32 1.00 - 10.00 12.32
70 - - «50 1.00 50,50 32.00

* schools from which complete returns were received.

# Reprosents the sum of costs in Schodules A, B,
and C.

** s06 Table 2.
S,
#5900 Tables 5 and 6.

#if Soe Table 26 which includes instrument deprecia-~
tion, supplles and repalrs, and miscellansous costs.




pData concernlng median annuval totel costs in largs
and small schools are shown in Table 31. Herein is shown
a comparlison of the range of median annual total costs of
the upper one-third of schools by enrollment with the lower
one~third of schools by enrollment. It can be seen that
these over-all costs are greater at all points in the range

in the larger schools except at Qz.

TABLE 31

COMPARISON OF MEDIAN ANNUAL TOTAL COST FOR STUDENT .
PARTICIPATION IN MUSIC IN TWENTY-ONE SCHOOLS OF VARYING SIZE®

8ize N Low Ql Hedian QS High

ILarge (Upper 7 $8.98 $15.60 £33.60 $43.25 {$67.22
third)

195 - 301

Small (Lower 7 6.50 6.70 12.32 44,50 60.85
third)

70 - 146

Differonce +2.48 48.90 421.28 =1.25 <% 6.37

* see Table 30 for median annual total costs in
twenty-one schools.




Median Annual Total Cost by Instrument

The data concerning the over-all costs to gsbudents
who played individually-owned lnstruments are reported in
Table 32. Inasmuch as soms schools sanctioned no fees, the
number of gchools having fees is shown under Schedules A
and B. The median of the fecs required by the school,
modian of class fees, admlsgions to school-producsed nusie
programs, the medlans of instrument depreciation, supplies
and repalrs, and mlscellaneous costs are 2lso sheown. A1l
of thase are summed up to arrive at an over-all total which
is the medlian snnual smount pald by students who played
various instruments.

The following is an 1llustration of data shown of
annual median costs to a student who played an individuelly-
owned piccolo. There were twenty-one cf‘the twenty-six
scheols having compulsory or veluntary actlvity tickets and
charging admission to non-school-produced music programs.
The median of these costs was .68, The median of the an=-
nual admission to school-produced music programs in the ten
schools reporting this cost was $.50, and the median of the
annual class fees was $1.50., The median annuel depreclation
was $11.13, the median annual cost of supplies and repairs
was $13.90, and the medlan of annuel miscellancous costs of

the four students was $15.38. The median annual total cost
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to a student who played an Individually-owned plccolo wes
the swu of these costs or §43.09. Iedian annual total costs
for other instruments can be determined in a similar menner.

Data of medlan ennusl total cost to studenits who
played school-cwned lanstrumsnts are shown in Table 35. In
cach cage the incidenco of costs iz shown. Table 35 may

be read in the samoe manner as Table 32.
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TABLE

ANIUAL TOTAL COST TO ZACH STUD

IHSTRUKEHTS IR TWE

32

BHT WHO PLAYED IHDIVIDUALLY-OWIERD

BHTY-SIX SCHOOL3

Scheduls A

Scheduls B

Secheduls G

Instrument N Adm. & Peesl Adm.2  Fees® Depre.% F¥¥ Supplies ¥¥¥ isc.0 7Total
(n=21)~ (n=10)% (n=12)% Ropsirs

Piccolo 4 % .68 %.50 21,50 §11.13 4 élo.so 4 $15.38 $43.09
Flute 38 .68 .50 1.50 4.29 27 5.00 38 9.62 21.59
ED Clarinet 2 .63 .50 1.50 1.38 2 2.05 2 21.35 27.46
BP Clar. 210 .63 .50 1.50 8.10 205 5.00 198 9.78 21.16
Alto Clar. 2 .68 .50 1.50 94,39 2 4,30 2 17.17 118.54
Basg Clar. 3 .58 .50 1.50 65 .35 3 22.08 3 15.99 106.06
Obos 4 .68 .50 1.50 162.00 4 10.48 4 13.75 188.91
Alto sax. 95 .68 .50 1.50 12.95 80 5.25 88 10.883 31.76
Tenor Sax. 13 .68 .50 1.50 20.40 13 10.10 12 14.72  47.90
Bari. Sax. 1 .68 .50 1.50 2.20 1 7.63 1 37.78 50.29
Cornet 90 .68 .50 1.50 8.58 83 1.55 688 8.41 21.22
Tgumpat 59 .68 .50 1.50 14.00 45 2.13 59 14.00 32.81

Alto 1 .68 .50 1.50 3.85 1 9.00 1 22.00 37.53
French Horn 8 .68 .50 1.50 17.63 i .50 8 17.05 37.86
Baritone 14 .68 .50 1.50 21.50 14 2.35 14 11.71  38.24
Trombone 88 .68 50 1.50 14.02 87 1.9 85 15.50 52.13
Brass Bass 1 .68 .50 1.50 10.40 1 1.14 1 4.00 18.22
Snare Drun 30 .68 .50 1.50 2.53 27 7.00 27 7.10 19.31

agt



TABLE 32 (continued)

MEDIAN ANNUAL TOTAL COST TO CACH STUDENT WO PLAYED INDIVIDUALLY-OWNED
INSTRUNENTS IN TWENTY-SIX SCHOOIS

Schedule A Schedule B Schedule C
Instrument y Adm. & Feeal Adm.2 FeesS  Depre.® n*¥ gsupplios IN®* Misc.® Totel
(n=21)%  (n=10)%* (n=12)% Repairs®
Cyubals 1 $.68 $.50  $1.50  $27.00 == - 1 -  £29.68
Marimba 1 «068 «50 1.50 24.00 - - 1 £10.00 36.68
Violin 19 .58 «50 1.25 2.10 19 £6.50 15 13.12 24.15

# Indicates the number of schools in which thls type of cost was sanctloned.

#* Jumber of individually~owned instruments for which these costs were itemized
by students.

1 School-sponsored, nonestudent music activities. See Table 2.
2 Student music program admissions. See Table 6.

S Bleven schools charged a class fse for Band, and one school charged a class
fee for Strings. See Table 4.

4 see Table 9.
5 gsee Table 15.

6 gee Table 24.

98T



TABLE 33

MIDIAN ANNUAL TOTAL COST TO ZACH STUDENT WIEO PLAYZD A SCHCOL-OWNED
INSTRULENT IN THUENTY-SIX SCHOOLS

Schedule A Schadule B Scheduls ¢
Instrument N  Adn. & Feesl Adm.2  Fees® N™ supplies N¥¥ iisc.5  Total
(n=21)% (n=10)%* (n=12)% Repairs?
Piceolo 4 ¢ .63 $.50 41.50 2 $6.25 4 $5.38 $14.31
Plute 6 .68 .50 1.50 3 2.00 4  30.37 35.085
BY Clapinet 30 .68 .50 1.50 28 2.40 24 8.16 13.24
Alto Clar. 4 .68 .50 1.50 4 2.33 4 11.%5 16.76
Bass Clar. 12 .68 .50 1.50 10 3.18 12 15.50 21.36
Oboo 17 .63 .50 1.50 16 11.50 16 11.10 25.28
Bassoon 13 .68 .50 1.50 12 9.18 13  24.00 35.86
Alto Sax. 13 .68 .50 1.50 15 2.00 13 4.75 9.43
Tenor Sax. 6 .68 .50 1.50 5 10.00 6 7.50 20.18
Bari. Sax. 15 .68 .50 1.50 15 3.00 14 6.58 12.26
Cornet 1 .68 .50 1.50 1 .25 1 4.00 6.93
Trunpet 17 .63 .50 1.50 8 .30 9 5.70 8.68
EDP Alto 17 .68 .50 1.50 6 .30 17 5.50 8.48
French Horn 47 .68 50 1.50 23 .25 47 7.95 10.68
Baritone 34 .68 .50 1.50 21 1.20 30 9.65 13.53
Trombone 138 .68 .50 1.50 13 75 15 6.00 9.43
Brass Bass 49 .68 .50 1.50 25 .75 44 9.13 12.56
Snare Drum 44 .68 .50 1.50 41 1.00 42 6.47 10.15
Bass Drum 18 .68 .50 1.50 -~ - 17 8.50 11.18
Tympani 11 .68 .50 1.50 4 24.50 11 10.25 37.43

L3t



TABLE 33 (continued)

MEDIAN ANNUAL TOTAL COST TO BACH STUDENT WHO PLAYED A SCHOCL-OWNED
INSTRUMENT IN TWENTY~S5IX SCHOCLS

Schedule A

Schedule B

S8cheduls C

e

Instrument N  Adm. & Feesd Adm.2?  Pees” W¥*  Supplieg N*¥  iisc.O Total
(n=21)% (n=10)% (n=12)% Repalrgé

Cymbals 9 &.68- $.50  §$1.50 - - 8 §7.32  $10.00
Xylophone 1 .68 .50 1.50 - - 1 2.00 4.68
Bell Lyre 10 .68 .50 1.50 - - 10 8.83 11.51
Wood Block 2 .68 +50 1.50 - - P 5.25 7.85
Song Whistle 1 .68 .50 1.50 - -~ 1 11.00 13.68
Violin 4 .68 «80 1.25 2 $9.52 4 S1.78 43,70
Viola 3 .68 .50 1.25 ] 2.95 2 16.40 21.78
Cello 6 .68 .50 1.25 3 6.50 6 5.50 14.43
String Bass 10 .C8 «50Q 1.25 10 1.45 b4 S5.40 7.28

% Tndicates the nwiber of schools in which this type of cost was sanctloned.

#* mumber of school=owned lustruments for which these costs were itemized by

students.

1 school-sponsorad, non-atudent music activities.

2 gtudent music program admissions. Soe Table 6.

Sce Table 2.

S mpleven schools charged a class fec for Band, and one scheol charged a class
fee for Strings. &se Tablse 4.

4 gsge Table 16.
5 see Table 25.

83t
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Medlan Annual Tobtal Cost to Students by MNuslc Classes

In Table 34 1s to be found the tabulation of the
medlan annual total cost to participate in selected music
clagses in twenty~sixz schools. Classes most often found
in these gchools are shown with the number of schools sched-
uling them. Since soms schools did not reguire fees, the
numbser that did 1s shown in the columns pertaining to
Schedules & and B. The medlan costs were calculated from
those schools or individuals reporting a cost, and the totals
are shown for Band, Strings, Glrls! Glee Club, Boys! Glee
Club, and Hixed Chorus.

For exanmple, the median annual total cost of {20.31
was found for & student to participrate 1in Band clags. Thils
amount was the total of the median voluntary and compulsory
fessg and admisslons to non-school produced muslic progrems,
the median clasa fee and admissions to school-produced mu-
slc programs, and the medlans of instrument depreciation,
supplies and repalrs, and miscellaneous costs. The median
annual total cost to a student enrolled in other classes

can be interpreted in like manner.



TABLE 34
MEDIAN AMNUAL TOTAL COSTS TO STUDENTS I¥ SELECTED MUSIC CLASSES IN TWENTY-8IX SCHOOLS

s~ —
e —-—

ooy e S A T P ———

Sehedule A Scheduls B Schadule ¢
Huber School=-Spon~- Student Husie Yearly  Supplies iidse, Median
and sorsd lon- Music Class Deprs. and _ Costs® Total
Kind Student Mu~ Program Costa® of In- Repairs® Cost
of slc Actlvi- Adm. stru- ‘
Class ties (nz=21)*t (n=10)%=2 : mentgd
Band $.68 $.50 ¢1.50 $11.38  §5.00 $40.97  $60.03
(n=26) (n=1l)®
Strings .63 .50 1.825 2.10 6.50 32.19 43.22
(n=4 (n=4 )
Girls! Gleo 68 .50 1.00 - - 28.82 31.00
Club (n=23) (n=1)%
Boys' Glee .68 .50 .50 - - 24,04  25.72
Club (n=15) (n=3)*
Hlxed Chorus .68 .50 2.50 - - 26,37 30.05
(n=20) (n=5 )%

# Tndicates the number of schools in which this type of cost was sanctioned.

1 gec Teble 2.

2 se0 Table 6.

S geo Tablo 4. 5 gee Table 15.

4 gee Table 9. 6 see Tables 19 - 23,

oct



Surmary

Results were determined by abstracting pertinent
data from Schedules A, B, and C. Data consisted of item-
ized coste listed by school superintendents, music toeachers,
and music students. The sum of the median annual cost item-
ized on sach of these schedules represents the median an-
nual amount that a student paid to participate in school-
sponsored music activitles.

Data from Schedule A wore shown by wmeans of Tables 1
and 2 to indicate the extent of costs borne by students for
voluntary and compulsory activity fees as well as admissions
to non~school-producsed wmusic programs. Data from Schedule
B were shown in Tables 3 to 6 to show the extent of cost to
attend school-produced music programs, and the amount of
class feeas. Data from Schedule C were shown in Tables 7 to
29 to indicate the extent of costs for annual depreciation
of instruments, supplies and repairs, and mlscellaneous
costs. Costs wers shown variously, by grade, instrument,
school, sex, class, and miscellanesous cost. YThe low and
high cost as well as the first, second, and third gquartiles
of the range were calculated to delineate the range and

distribution of costse.
The sum of the medlan costs to cach studont Lfrom the
three gchedules wza shown in Tables 30 to 34 as the median

annual total cost to partlicipate in school-spongorad musle

acblvities,



CHAPTER V

INTERPRETATION

Introduction

Data such as reported in the previous chapter are dif-
ficult to interpret at best. Although a single filgure rep-
regenting the over-all cost to a student in nmusic was sought
and reported, yet in arriving at such a figure much infor-
mation was lost or concealed in that figure. However, the
median total cost was considersed a practlical expression of
reprosentative costs to participate in music activities.

It seemed a wlse course to examine more clossly the data
revealed by each of the tables, and to sesk general inter-
pretations of trends, kinds of costs, range, and median,
rather than a single msasure of central tendency such as the
mean. Thus, tabular data have been supplied to cover the
details of the costs~to=-students in many aspects of the
music program in the schools studlsd. It 1s possible to
examine particular costs or to find estimates of total cost.
The complexlty of the original data makes 1t impossible to
do more than arrive at workeble estimates of thesse totals,
inagmuch as one must know the nature of a student's par-
ticipation in order to determine the cost to a particular

individual.
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For general purposes these data gserve to high-light
the nature of costs, and they offer a basls for a more
critical examinatlon of costs as assessed to students or

incurred by them in their muslic instruction.

Scheduls A

Proportionate Part of Activity Fee and Admlsslon
Costs for school-Sponsored, Non-Student Huslec Activities

Evidently many adninistrators who ere in control of
the curriculum and activitlies of a school have not been able
to justify tc themselves or to thelr patrons ths cost of
extra~-curricular music programs lnvolving talent imported
from outside the school. Therefora, becauss they are doubt-
ful and do not feel justifisd in having these actlvities
fipanced by the school, they charge the students, The fact
shown in Teble 1 that twonty-one of twenty-sixz aschools made
charges to the students in one form or another supports
this Interpretation. DTven so it 1s oncouraging to note
that virtually all students (more than eighty-five per cent)
are able to meet bhese costs and are in attendance at thoss
Programs.

As ghown in Table 2, there seemed to be a glight in-
verss relationship between school slze and the total charge
for such programs. In gensral the charges appear slightly
higher in the smaller schools. It was encouraging to dis-

cover that only six schools had compulsory purchase of
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activity tickets, and of these schools, three did not find
it necessary to allocate a part of the fee to music actliv-
ities. Administrators apparently are sensltive to student
costs and as a result most charges ars of a voluntary na-
ture. ©2ven so, thisg psnalizes the students who cannot pay,

and makes for inequality.

Schedule B

Pees and Charges for Particlipation in lfusic Classes

The data of Table 3 are not unique to this study,
but serve as a necessary step in determining which classes
to study for the extent of chargos assessed agalnst a stu-
dent. Howsver, a8 might be expected, the traditional ore-
ganizations, Band, Hlixed Chorus, Girls! and Boys'! Gles
Clubs, and the Marching Band, lead the list of offerings,
and total enrollment. The extent of ths trend toward pog-
slble enrichment and extenslon of the program of activities
is reflected by the fourteen other activities which are
roported in one or more schools.

Examining Table 4 one immediately notes the size of
the "high' feés or charges, particularly in Band and Marche-
ing Rand. However, it is gratifying to note that these are
not typical, because the assessment of fess is the excep=-
tlon and not the rule. Band angd larching Band are the

classes where such fees are lmposed most often, although
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only in a minorlty of schools. LEven the medlan fees are
nominal except in lMarching Band where excesses ares evident.
CGlanclng at the data of median fees of Table 5 one sees
that theose excesses are found in very few schools. Only
four of twenty-six schools impose botal fees in excess of
$'7.00, and the medlan of fees for those making charges is
$3.00. By and large these costs are quite nominal, though
the picture is confused by some serious exceptions.

Looking at the data on admission costs to school~
produced programs, one finds a median annual cost of $.50
for those who do charge: howsver, only a bare majority do so.
In general, admission charges for school-produced programs
are almost a negligible cost 1item in the twenty-six schools
studied. Since such attendance is undoubtedly largely
voluntary, it is gratifying to see approximately seventy

per cent of the studonts able to attend thesse functions.

Schedule ¢

A study of the costs reported from Schedule ¢ re-
vealed the range of cost for instruments, in some cases
ranging up to several hundreds of dollars for the rarer in-
struments. Thls ltem of cost is severe for the younster
involved, particularly 1f purchase of the insgtrument is
interpreted as egsential or mandatory to participate in

the instrumental musilc program.
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Upon examination of a better estimate of cost, the
estimated annual depreciation found in Tables 9 and 10,
one finds a slightly more acceptable plecture, although the
high cost reported by instrument or school 1is stlll severs
and roflects real inequities. The medlan and low costs
representing the costs to a greater number of students are
more defenslble.

The cost of supplles and repairs appears to be an-
other rather severs cost ltem even for the user of the
school-owned instrument. In Table 16 it is apparent that
a great many of the users of school-ownsd instruments in-
curred expenses in the use of these instruments. Glancing
at other data ln Tablss 15 then 16, one finds heaviest ex-
penses in the woodwinds, whether individually~owned or
school-owned. Woderate costs are shown for brass instru=-
ments, particularly the individually-owned instruments,
and Tor string instruments.

Examining median costs for supplies and repairs, one
sees evidence, as would be expacted, that high costs exigt
for the more unusual Instruments, particularly in the wood-
wind farily. This was found to be true for both individusl-
ly~owned and school-owned instruments.

Tho miscellaneous costs reported in Table 17 (costs
that wore incurred in sctivitles related to participation

in a music group or muslec class), give evidence of further
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heavy costa, particulerly for private lessons, travel, or
speclial trips. Even the median costs to students, set down
in Table 18 for each school, show a rather heavy cost in
general to students. The high figures ars to be expectoed
in a few limlted cases because of the function of status
conditions and competition among children and parents wlthe
in any community. Howsver, it can be argued that even
though these costs are not required or assessed agalnst
every individual, the subtle pressures of social living
ere such that many of theose costs must be met even to the
point of hardship if a student 1s to retain his group mom-
bership. Also 1t must be pointed out that any single in-
dividual is liable to several of tho typss of costs ag list-
ed in Table 17. This conditlon suggests that a student
must expend a conslderable 3um for membership In even a
single musical group.

The medlan miscellaneous costs reported by schools
in Table 18 foreibly indleate that these costs vary. Tho
gilze of the achool anparently has llttle to do with the
oxtent of these costs. In other words, studsnts in the
smaller schools pay for private lessons, trangporbation,
and other costs about the same as students in thse larger
schools. The wide difference in the medlan costs strongly
suggests that the extent of these costs is an administra-

tive problem.
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Bramining the costs that were dirsctly asscssable to
participation in the formal classes such as CGlrlst?! CGles
Club, Boys! Glee Club, Mized Chorus, and clagses using Band
and String Instrumnents as reported in Tables 19 te 23, one
is immecdlatoly aware that the vocal classes ars much less
czpenslive to the gtudent. Tven so, several rather extreme
high costs are evident, covering items such as private les-
sons, solo musle, and the cost of trips., Howsver, tho me=-
dlan values appear to be gqulte nominal end perhaps justi-
fiabls. The miscellaneous costg for the students using
band instruments are markedly greater. The high costs are
similar to thosse of the voeallsts plus uniform costs, In-
surance, and rental or repairs of a school instrunent. The
medlan values are qulte nominal, however, and though higher
than the vocalists! medlan cost are appareantly still not
exorbitant. string instruments appear to be much less cost-
1y than other instruments Lo the studsnt, although as might
be expected, private ingtruction runs high. The gonerally
lower string costs probably reflect the generally lescer
costs of string instrument supplles and repalirs, and perhaps,
too, the greater subsldization of string instruments found
necesgsary in many schools.

The data on miscoellaneous cogts broken down per in-
atrument are interesting and helpful. It should be remom=

ered that sven though miscellaneous costs do not include
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deprecliation, supplies and repairs yet add up to very
sizable amounts on most instruments. High costs prove com-
parable whether the instrument is school or ilndividually-
owned. Iliowever, the msdisn and low costs are substantially
less for the student playing the school~owned instrumsnt.

The gummation of the data of Schedule ¢ reporied in
Tables 26 and 27 reveals sowe rather alarming median costs
with conslderabls variety from school to school. Little
pattern of differences 1s dlscernible by school size.
Breaking the same data down by gradss shows little pattern
of differences by year or oven by sex. Evidently the spe-
clfic traditions and prsctices at a2 glven school overrilde
any pattern for grade or sex grouping.

The summarization of total costs by iInstrument found
in Table 28 18 mors revealing, snd indicates & considerable
variation by instrument, with highest costs accompanying
the playing of oboe, &lto saxophone, French horn, and
trumpet. Percusgslon instruments proved to be the least
costly. Little differonce ls shown in total costs to a

mewmber in a chorus group.

Medlan Annual Total Cost

In an attempt to arrive ab an estimate of median
ennuval total costs involving school=-sponsored progrems,

student-produced programs, depreciation, repairs, upkeep,
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and miscellaneous costs, a rough estimate of total cosis
based on the totals of Schedules A, B, and ¢ was presentod.
Thus the totals wers a form of wmedian totals possible if a
student attended school-produced and school-sgponsored pro-
grams, and spent the nodlian amount for the cost of instru=-
ment; class fess, and miscellaneous coasts. This figurse is
about as representative of costs to studenitis as can be ex-
pressed in a gingle figure. Iven so, these figures show
consideraple fluctuation from school to school, though with
1ittle rolationship to school size. If anything, the ex-
penzses tond to be slightly higher in the larger schools.

Takling these same data and arranging them according
to total costs Ly type of class, one finds in Table 34 the
relatively low cost of vocal instructicn and relatively
high cost of Instrumental. By lnstrumsnt, one finds an
even greater variation in representative costs to studesnts.
Alto clarinet, bass clarinet, and oboe cosis are by all
odds the mosi severe, although the number of students who
play these instruments is small in thlis data. Even when
playing a schooleowvmed instrument, the student pays high
roprosentative total costs. These costs demonstrate that

participation in music is far from freo.



Summary
BT

Many interpretations aro poassible. The data are
open for examination according to lnterest and purposo.
However, thess data do show that there are charges and
costs which, 1In certain schools, or relative to certain
instruments and activitles, are prohibitive to a large
number of school children., Even though the more repro=
sentative costs on certain instruments are shown to be
high, and the over-all estimates made of representative
costs are valid, the data show consistent though moderate
costs are the pattern in virtually every area of music

instruction.



CHAPTER VI

CENERAL SUNMMARY, FINDINGS,
CONCLUSIONS, AND RECOMHENDATIONS

Goneral Summary

The conecept that public schools in America are "freo®
is given conslderable emphasis in educational publications,
news releases from educational agencies, and in the publiec
press. American democracy, which makes possible the prssent
educational system, was founded upon princlples that have
been in existence for centuries. As reported in Chapter I,
these princlples stress the importance of the individual,
equality of opportunity, freedom of the individual, and
justice for all. The life-long work of certain early pio-
neers in America towards the realization of these principles
has not been wasted. This can be verifisd quickly by ob-
serving the vast system of free, or nearly free, educational
ingtitutions in élmostAevery population center. In America
the democratic process isg the established way of achieving
these principles and other high ideala of human relatione
ships, and to educational institutions has Loeen delegated
the responsibility of tralining the cltizens of tomorrow.

Evidence was presented in Chapter I to show that an

adequate philosophy of education must be broad enough to
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allow each school to state its educational objectives to
sorvo better its patrons. At the same time it should be in
such close relationship with the educational situation of
atate, nation, and world that 1t may cooperats better with
those who have simllar goals in these wider areas. The
system of education that is Cinanced by the people through
the democratic foria of govermmsnt is supported only because
it further implements the way of living that the citizens
desire. A majority of educational phllosophies have as a
basls for thelr plan of action the premlse that the individ-
val 1s of supreme worth. This belief is right and proper
in America because 1t has lts roots in the Chrlstlan doctrine
viilch is the basls of a democratic socletal organization, at
leasat 1n this counbry.

lfusic education, because it is a part of general ede
ucatlon, must of necessity have a plan of action alse, if it
is to be a vital force in American sducation. INany promi-
nent music educators have maintained that music exists %o
serve human values and glorify human life. This supports
the bellef that the happlness and growth of the individual
ars of great worth to tho natlon. As America grew, this
meant different things at different times. #or example, in
early ploneer days 1t meant musical training to serve reli-
gion and to glorify God. In music education, humanistic
idoals must be ever in the classroom 1f music study is to

agsume its shars in the training of future citizons. This
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calls for continuous readjustment in the curriculum to fur-
nish living experiences that contribute to the life of
overy student.

Several studies wers reported in Chapter II rolated
to "costs" in secondary education. These included ro-
searches concerning “hidden tuition," "socio-economic ste-
tus," and "drop-outs.® Additional studles partially con-
cerned with "cost of particlpation in music" in secondary
schools were also reported. IHowever, no single research
was found which dealt solely with this subject.

Those studies which concerned "hidden-tuition,"™ "so-
clo-cconomic status," and "drop-outs" were unanimous in
their conclusions that public schools were not fres. As a
congequence, it was interpreted that discrimination was
prosent in the music education program begcause of the ine
equality of a student's ability to pay the cost of partiec-
ipating in actlvlties offered by the school. The coneclu=-
sion reached from the reports of these investigations was
that sponsors of agctivitles must be aware of the extent of
these costs if such costs are a necessity. Furthermore,
discrimination in the tralning of the youth in American
schools, because of varlous costs, certainly can not bo
interproted to be in keopling with democratic or educatlonal
principles which maintain that the worth of the individual

i1s paramount.



Studies pertaining to "cost of participating in
mugle" were few in number. In the review of litsrature
reported in Chepter II, only seven were found that touched
upon thls subject in any wannsr. ALl of theose werse llmibtod
in the extent of detail concerning the amount of "costs"
partaining to specific aspects of music instructlon. How-~
ever, all of these studles did agree that there were svu-
dent costeg lavolved in music classes. Iurthevmors, toacheors
and sponsors were sometimes unaware of, or indlifferent to,
those costs.

Thers were at loast two pecouliarities of method used
ia reporting theso studies which laft much to be desired.
First, In the case of the instrumentalist, reported costs
usually ineluded the total purchase prilce of an instrument,
a condition which would glve spurlous estimates of ccsbs.
This would make desirable somsc form of amortization of the
cost of an instrument ovey 1its useful porliod. Second, the
rangs of costs doscs not seem an adequate estlmate of cosi,
yobt the range seemsd to bs the favorite method of reporting.

None of these studics pertalned solely tec an invege
tigation of "cosits" of particlpation in music, but alco re-
ported costs in other arsas of the curriculum. The fladings
of the present study ere in agrcement with other investi-
gatlong, thet cost ls present in unequal amcunts to thogse

who parbicipate in music, While the range of costs is
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given, the comparisons of the medlan costs as calculated in
this study are considered better measures of costs than the
range. Also, a yearly scale of depreciation makes posslble
a more nearly accurate estimate of yearly cost for an in-
strument then the purchase price as reported in previous

gtudles.
The Problem

8ince education within a democracy 1s based on the
assumption that education must provide an enlightened cit-
izenry, edqual opportunities for education muat be provided
to all citizens. This 1s recognized in America whsre the
"free" public school is the institution in which all indi-
viduals who attend should have equel opportunity for train-
ing regardless of soclal or financial status, race, loca-
tion, or religlous bellefs. However, the recognition of a
belief does not mean that it is put into practice. This
wes shown in the review of research wherein it was revealed
that music study in the public schools was still not "free,”
and as a consequence the opportunitles for music training
wore not "equal." The problem of the present study, then,
was to examine more closely the nature of the costs to the
student for musical instruction and musical experiences,
and to estimate the significance or limlting effect of the

costs upon equality of opportunity for muslc education.



Design of the Study

The most foasible method to determine the actual
cost for participation in music appeared to be the ques-
tionnaire method. The questionnaire was constructed in
throe parts, Schedules A, B, and €. Each part was gent to
the person within a school bsst qualified to furnish the
desired information: the adminlstrator, music teacher, and
students enrolled in secondary schools. Schedule A was
completed by the administratlve officlals of twenty-six
schools and concernsd the portion of activity fees allo-
cated to music activitles as well as charges made for
school=-sponsored, non-gtudent music actlvities that were
borne by all students. Schedule B was completed by the
music supervisor or teacher and concerned the fees or
charges required of the participant in formal music classes,
as well as the cost of admnisslons to student-produced music
programs. Schedule ¢ was completed by the individual stu-
dents and coverad the costs of instrument depreclation, the
costs of supplieé and repalirs, and migecellaneous costs in-
cldental to music instruction. No duplicatlion of fees was
reported from the three schedules.

The schools invited to participats in this study
wereo selected by a random sampling method from the middle
£ifty per cent, with respect to enrollment, of Kansas high

schools accredited by the North Central Assoclation of
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Colloges and Secondary schools in 1950-51, the academic
year during whlch the cost data were obtalned. Pracautions
were taken to gsafeguard the accuracy of the returns as well
as to securs the coopsration of schools. Returns wers se-
cured from twenty-six achools, which reprossnted 43.55 per
cent of the sixty schools drawn from this stratum. High
school enrollments ranged from 70 to 30l. Schools coopera=-
ting in the study were falrly well distributed geographi-
cally over the state of Kansas, and by slze over the range
of enrollments of this stratum.

The method of reporting medlans was designed to min-
imlze extrome cases. The range of costs and quartiles also
ware reported.

Recognitlion that yearly depreclation of instruments
wag a nore nearly precise ostimate of yearly cost than the
total cost of the instrumont made necessary the construc-
tion of a proeliminary questlonnalre completed by music
dealers., The percentages of annual depreclation deter-
mined from the returns of this questionnaliras reduced the
costs reported in this study as compared to other studies
showling the enitire purchage prics as the annual cosb. In
consequance, a better eatimatzs of the cost to participate
in music was dorlved. Tho median cost-per~-pupll was deter-
mined for each kind of data reported from sach of the three

schedules. The sum of thesc medians was taken to ropresent
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& total medlan cost to the student to particlpats for one

vaar in speclfic musical actlvitles in Kansag high schools.
Findlngs

Nedlan annual cost to each studont to attond non-
student~produced musle programs was caleulated from data
roported by twenty-glx schools., The medlan annual cost of
{i.34 wag found in the six schools that countenancod a com-
pulsory activity fee. In nine schools, in which the pay-
ment of an activity fee was voluntary, the median annual
cost per student to attend non-student music programs was
.77, Also, a median annual fee of $.38 for voluntary pur-
chagse of admlssions was found in sight of the twenty-six
schocls. Pive schools reported no chargses to the students
to attend non-gtudent music programs. In those schools
that did charge, the amount of the cost to students did
not appear to be related to the size of school enrollment.

Ths medlan of annual admissions to school-produced
music programs in ten of the twenty-six schools where such
charges were made, was {.50.

There were nincteen klnds of music classes scheduled
in the twenty-six schools. However, the tradltional classeas,
Band, Marching Band, Mixed Chorus, Girls! Glee Club and Boys'’
Gles Club were most often reported. In addition, data per=-
taining to costs for participation in Orchestra and String

classes were also reported. Annual median class foes



requirsd for partlcination in Band wore {1.50: Marching

Pand, $9.75; Orchestra and Strings, §1.26;: Hixed Chorug,
$2.50; Girls'! Glee Club, {1.00; and Boys' (lee Club, $.50.
The range of all clags feea for a year in the fourtecn
gchools assessing fees of this kind was .20 to {240.85,
wlith a median of {3.00. It appeared that more and larger
fees were roqulred in the larger schools. The medlan of
medlan purchase costs for Instruments was §129.43, for
example, the approximate medien cost of a cornot or trumapst.
The cheapest median cost was $12.50 for EP clarinet and tho
most expensive medlan cost was $5675.00 for bass clarinet.
Apparently thoere was no reslaticnship betwsen ths median
purchags price of instrumenis in each school and the silze
of school enrollment.

The median of median annual depreciationsg of in-
struments wag $12.95, which, for sxample, was the amount
for the alto saxophone. The cheapest medlan annual depre-~
ciation for instruments was $1.38 for EP clarinet and the
most expensive was $162.00 for obos. There appsared to be
no relation between ths median amual depreclation of all
instruments 1in oach school and the size of enrollment.

The medians of the annual median expensses of supe-
piies and repelrs for indivlidually-owned instruments vwereo
ag follows: woodwind instruments, $10.92; brass instruments,
$6.00; percussicn instruments, $12.08; and string instru-

ments, $10.50. The median of the medisn annual oxpenses
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of supplies and repairs for all individuelly-owned instru-
monts was §9.10.

The medians of the annual medlan expsnses of sup-
plies and repairs to the students playlng school~owned
instruments were as follows: woodwind instruments, §6.25;
brass lnstrumonts, {4.52, percussion instruments, (19.04;
and string instruments, $7.99. The medlan of the annual
modian expensss of supplles and repalrs to the students
for all aschool-cwned Instruments was {6.15.

Among individually-cwned instruments, the bass clare
inet was agsoclated wlth the highest annual medlian cost of
supplies and repairs. This cost amounted to $22.04. AL
the same time the cornet had one of the lower medlan costs
of this nature, $1.55.

The highest annual mediazn cost of supplieg and ro-
peirs to those who playoed schoole-cwned lnstruments was
$24.50 for tympani. Concurrsntly, the lowsst of these costs
wags for French horn and cornet in the amount of $.25.

The medlan annual miscellaneous ccsats for Lfive of
the most prevalent ltems of cost in schools making complete
returns were: meals and lodging, {5.00; upkeep of uniforms,
$2.003 speclal costumss, ¢5.00; solo musie, $3.00; and gifts,
%50, The item having the highest annual median cost was
private lessons whilch amounted to $35.00. This cost was
reported by nearly fourteen per cent of the 1,628 students

enrolled in music.
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The median of median annual miscellansous costs re-
ported by 1,628 students enrolled In twenty-six semple
achools was {9.25. There appearsd to be no relationship
between the amount of this median cost and the size of
school enrollment.

Modian annual migcellansous costs for participation
in Girls'! Glee Club for the five sexpenses borne most often
were: meals and lodging, $2.00, special costumes, $2.64;
plctures, $.25, solo music, $1l.534; and transportatlion,
$3.35. The median cost of $12.50 for private lessons was
the nost exponsive miscellaneous cost and was listed by
over flfteen per cent of the 865 girls enrolled in Girls!
Glee Club. Total miscellaneous costs for participation in
thls class amounted to 528.82,

Medlan annual miscellansous costs for the five ex-~
ponses most often agsoclated with particlpation in DRoys!
Glee Club were: meals and lodging, $2.00; transportation,
$3.353 pictures, (.30} special costumes, @1.00;‘and g0lo
music, $1.00. The modian cost of 310,00 for private lessons
was the most expensive ltem of miscellaneous costs and was
roported by over fifteon per cent of the 247 boys enrollsd
in Boys! Glee Club. Total miscellansous cost to boys in
this claas was $24.04.

djedlan annual mlscellansous costs for tho five ex-~
penses borne by the largest number of students participating

in Hixed Chorus were; meals and lodging, $1l.75; special
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costumes, $1.75; solo music, $1.25; transportation, $3.00;
and pictures, {$.25. The median annual miscellansous cos?t
of $12,00 for private lessons was the most expensive item
and was borne by over seventeen per cent of the 778 students
enrolled in Mixed Chorus. Total miscellaneous cost in this
class was $26.37.

lledian annual miscellaneous costs for five items of
expense borne most often by the students who participated
in clesses using Band instruments were: meals and lodging,
$3.33; upkeep of uniform, $2.00; special costume, $2.50;
gifts, §.25; and solo music, $1.25. The item having tho
highest median cost was private lessons which amounted to
$13.,00. This cost was incurred by over sixteen por cent of
the 1,082 students who were enrolled only in classes using
Band instruments. Total miscellancous cost for participation
in Band classes was §40.97.

The median annual miscellancous costs for the five
itoms assoclated most often with String classes weros: meals
and lodging, $2.00; private lessons, $15.00; speclal coa-
tume, $2.00; solo music, $1.83, and upkesp of uniforms,
$+62. The most expensive median ennual mlscellancous cost
wes private lessons which amounted to $15.00. This cost
was incurred by over forty-three per cent of the fifty-
elght studonts. Total miscellansous cost to students play-

ing String instruments was $32.19.
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The individually-owned instrument for which the
least median annual miscellanscous cost of {4.00 was found
was the brasa bass. The baritone saxophone was the in-
strument for which the modian annual miscellaneous cost
was greatest. This cost amounted to $37.78. The medlan
of median annual miscellansous costs for all instruments
waas $13.62, for example, the amount found for trombone and
oboe.

The median annual miscellansous cost borne by stu-
dents who played schoole~owned instruments was found to be
least for the‘xylophone. This cost amounted to {i2.00, The
highest cost was that for the violin which was §31.75. The
median of these median annual miscellansous costs was §7.62
or the cost found for the tenor saxophone and French horn.

Tho range of costs of depreciation of instruments,
supplies and repairsg, and miscellaneous costs lndicated
that there was no relationship between the size of school
enrollment and theo amount of those costs. The median of
medians of theso costs for all boys enrolled in music in
twenty schools was $17.183 for girls in tvwenty-one schools,
$18.,95; and for both boys and girls, @19.54.

The median annual costs of instrument depreciation,
supplies and repalrs, and miscellaneous costs in twenty-one
schools indicated that no relationship was discernible be-

twoen the size of school enrollmsnt and amount of cost. The
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medlan of these costs for girls in twenty-one schools was
$22,13 in Grade Nine, $17.40 in Grade Ten, $19.58 in Grade
Eleven, and $10.40 in Grade Twelve. The medlan of theso
costs for boys in twenty achools was $15.39 in Grade Nins,
519.65 in Grade Ten, $18.80 in CGrade Zleven, and $14.42 in
Grade Twelve.

Ths median of medien amual coats of insbtrument do=-
preciation, supplles and ropalrs, and migcellansous costs
for studsents enrolled only in instrumental classes uvas
©$16.35, The medilen of these costs to students who wero
enrclled only in vocal clagsges was §$3.40 for Glrls?! Glec
Club; $2.50 for Boys' Glece Club, and {3.00 for Mlxzed Chorus,

When annual costs of ingtrument deprecliation, sup=-
plies and repalrs, as well as 2ll misccllancous costs were
taken into account, the expense incurred by the student
playing a school-owned instrument varisd from {}10.52 for
a brags ingtrument to $26.36 for a porcussion im trument;
whereas the expensse incurred by the student playing an ine-
dividually=owned. Ingtrumont varied from (26.72 for a stering
instruacnt to $44.63 for a percussion Instrument.

Total annual costs incurred by studonts enrolled in
the music organlzatlong most freguently scheduled in bwenty -
slx high schools were as followss Band, $60.03; Strings,
$43.225 Glrla' Glee Club, ¢31.00; Boys' Glea Club, {R5.72;

and HMized Chorus, $30.05.



Conclusions

On the basls of the data of annual costs of musleal
instruction and experiences in twentye-six Kansas high schools
tho following conclusions ars offerod:

1. Music instruction and related musical experiences were
not free to music students.

2. The amount of various costs was raresly rolated to the
slzo of school enrollmonts.

5. Public schools scemed to have no consistont policy wlith
rospect to formal class feos for musle organlzations.
Qver half the schools assessed class feos for par-
ticipation in schoole=sponsored ruailc organlzations.

4, The annwal cost of owning a Band inatrumont was more
then four times as great as the ennual cost of

wning a string ingtrument.

5. Tho class fees reguired for particlipation in all throe
vocal organisations totalesd less than half the
cost of owning a Band ingtrument.

6. The nost expehsive annual cost associated with partici-
pation in school muslc orgonlzations was the money
spent for private lessons. This cost was more than
twice as great as tho costs of instrumental supplies

and repairs.
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7. When costs of admisgions, class fees, instrument dspre-

8., Tho

ciation, supplies and repairs, as well as all mis~
cellansous costs were taksn into account, the cost
to the student plaeying an individually-ouncd in-
gtrument was twice as great as the cost to the stu-
dent using a school-owned instruwaent.

total of all costas incurred by studonis enrclled in
Band was nearly [ifty per cent greater than compa-
rable costs asgsoclated with Orchestra and was nore
than twice ths coumparable costs for students cne

rolled in each of the school choral organizations.

Recomnendations

1. Inasmuch as most of the costs investigated in the present

study are necossary iltems of expsnge for successful
participation in school music organizatlions, the
public school adminlstrator should determine the
extent of these costs for students in his school
system. The phllosophy of the local schools should
be re-sxamined to determine whether or not such cosits

can bs Justlfiled.

In view of the fact that grecater costs are agsoclated

wilith iIastrumental music activities than are associaibsed
wilth vocal music activities, the administrator of a
local school systom should detormine whether or nob

this differentlal cost is justifled. Once in



possession of cost data for studentes in a locel

school system, the aduinistrator must justify costs

or initiate steps to reduce or eliminate costs.

Tho concept of "froe" pudlic schools has incrsasingly
come closer o realization in goneral oducation. Also; mu=-
sic education has made tremondous strides in its efforts to
teach every child equally according to his talonts and
interests. Howover, its offorbts have becsn greatly disslie-
pated while trying to cope with the unegual financial
abilities of the students.

Inasmuch as thls study has shown considerable costs
attached to participation in school music activities, and
gince 1t 1s still possible to leglslate for betier schoolsa,
it behooves music educators to teach in such & mapnsr as
to justify beyond doubt the approval of a budget suflficient
to provide the ideal free publlc zchool. L thls desirable
end 1s achieved, new helghts of emotional and aesthetlc
satisfaction will have been attained and there will be a
greater surge upward to a fuller life beeause of the liber-
ated potentialities of not just a fow bub all of the children

in the public schools.
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SCHEDULE A 168
Cost of Participating in High School Music
(Grades 9, 10, 11, and 12)

Superintendent and/or Eigh School Principal

(Name and Title) (High School)

The purpose of this Schedule together with Schedules B and C is to
determine cost of student participation in music activities. Schedule B
solicits data from the Supervisor of music activities in grades 9, 10, 11,
and 12 pertaining to the cost of participation to the student. GSchedule
C solicits data from the student and his parents pertaining to costs of
participation.

ONLY ONE COPY OF SCHEDULE A IS TO BE COMPLEIED FOR EACH SCHOOL. It

attempts to determine the total cost to the student that is required by
the school.

1. What is the total enrollment by grades?
Grade Boys Girls

S9th

10th

11th

12th

2. Is there a general activity fee paid by every student? Yes No

A. If the answer is yes, what is the fee per year per student? $ m_

1. How much from each student fee 1s allocated to the music
department? $

2. How much from each student fee 1s allocated for assemblies or
other programs that could be construed to be a part of the
musical experiences provided by the school for its students?

B. If the purchase of the general activity fee is not required by all,
does the school sell a student activity book (by whatever title)
to the pupils? Yes No

1. If "yes", how much does it cost a student for one full year?

2. A_proximately how many students in grades 9, 10, 11, and 12
bought an activity book for the current year?

3. How much from the cost of each student activity book is allo-
cated for assemblies or other programs that could be construed
to be a part of the musical experiences provided by the school
for its students? $
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4, Does fhe school bring in outside music attractions for the student

body which the student activity ticket does not cover, and for which
an admission charge is made? Yes___ No

If the answer is "yes", list or estimate all such concerts for the current
year based on past year if necessary.

iist each concert separately Student Number of Students
(Lyceum, Madrigal, Sinfonietta, Admission (in grades 9-12)
2te.) . including tax who attends.

e

Are there any other costs or charges assessed against every student in
school that can be construed to be musical instruction or experiences?

Item Cost Per Pupil




‘Schedule B

Cost of Participating in High School Music

(Grades 9, 10, 11, and 12)

Music Supervisor

169

(Name and Title)

" {School)

The purpose of this study is to determine the cost to the student of

participation in the music activities listed below.

zations sponsored by the school should be reported.

All musical organi-

One Music Supervisor or teacher for each school should complete this

schedule. Please include information for other music teachers in the
school who have classes containing students in grades 9, 10, 11, and 12.

1. Please indicate below the required costs to every student in the classes

listed below for this year.

REQUIRED COSTS OF MUSIC INSTRUCTION

Base costs on last years figures 1f necessary.

Enrollment Purchase of | Class Fee Uniform Others
(grade 9-12)| music & or Costs or (Spec-
inclusive texts books Assessment Rental Fee ify)

Band (First)

Band (Second)

Marching Band

Béginning Band

Orchestra

String Section

Beginning String

Mixed Chorus

Girls Glee Club

Boys Glee Club

General Music

Others:
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2. Estimate the cost for any pupil to attend éii of the school-produced

music programs for this year.

year if necessary.

Base estimate. on productions of last

A, If you have a student activity book which admits to all musical

productions, place a check in this space

below.

, and ignore question

B. If you have no student activity fee or book, or if you have one
that does not admit to all musical productions, complete the

following table:

Special programs with
single admissions only.
(Operetta, band, etc.)

Student Admission
including tax.

Number of students
attending
(grades 9-12 only)
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Cost of Participating in High School Music
(Grades 9, 10, 11, and 12)
Student

The purpose of this study is to determine the cost to music students
of participating in music activities for a school year.

Each music student should £ill in this form.

(Student's Name) (Name end address of school)

1. Grade (check one) 9th , 10th , 11th , 12th

B

2. Boy Girl

3. Check the classes in which you are enrolled:

__ Band (First) ____Mixed Chorus ____Marching Band
____Band (Second) ____Girls Glee Club ____String Section
___Orchestra ____Boys Glee Club ____General Music Class
___ Harmony ____Appreciation ____ Beginning Band

__ _Music History ____Beginning Strings ____Others: Please name

J ) )

L, Cost of Instruments:

A. What instrument or instruments do you play in schcol music
activities this year?

Kind Trade Name
(cornet, violin, etc.)

10

2.

3.

B. If you are furnishing your own instrument(s), (i.e. if it is not
school owned) what was the cost and how old is the instrument(s)?

Kind Cost New or used No. of years
(zornet, violin, etc.) When you got it  you have had it

1.

n

(@)
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5. Please estimate total cost of supplies and repairs on your instrument
or instruments for this school year in the appropriate spaces below.
(Rase your estimate on the expenses of last year, if necessary.)

A. Woodwind (clarinet, flute, saxophone, etc.):

Reeds Estimate yearly cost that you will incur

for replacement of parts, adjustment, re-
__ Cork Gregse pair, etc.
Bore 0il Other Costs

B. Brass (cornet, trombone, etc.):

0il .Estimate yearly cost that you will incur
) - for replacement of parts, adjustment, re-
. Folish pair, etc.

Other Costs
C. String Instruments (violin, cello, etc.):

Strings Estimate yearly cost that you will incur
for replacement of parts, adjustment, re-
— Rosin pair, etc.
. Cleaner Other Costs

D. Percussion (drum, xylophone, etc.):

Practice Pad Sticks Transportation of equipment
‘Special Traps Drum Heads Other Costs

6. Estimate the amounts you will spend during the present year on the
following: (Base your estimate on expenses of last year, if necessary.)

Private lessons Rent or Repair Fees on School
Instrument
Solo music Upkeep of Uniforms
Ensemble music Upkeep of Robes
Music stand Festival and Clinic Music
Instrument Insurance Festival and Clinic Fees
Practice room rent Gifts for the teacher
Transportation to Pictures of groups
Music Events
Meals & lodging on Rent on Instrument not applied on
Music Trips purchase price
Rent on Costumes Cost of Music social activities
for Operetta, etc.
Special costumes or Music letters or insignia
parts as tie, shirt,
skirt, etc. Music case or folder

Other Costs, please list: , ,
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DEALERS' QUESTICINAIRE

I am maklng a study to determine the cost to the
student of participating in High School Musice. As part of
thls study I wlll need to know the standard depreclation
of musle instruments over a period of years.

A gelected number of reliable dealesrs who maintain
repair departments in thelr establishments are belng asked
to submit anonymously the amount that thoy would be willing
to pay for instruments at the end of each of the following
periods of student ownership. Your sstimztion should be
based upon present values of instruments having normel wear.

The followlng types of instruments arse being con-
sidered:

l. A new second grade cornet retalling for approximately

$125.00 list:

Znd of 1lst year drd year
2nd year 5th year
10th yoar or niore .

2. A factory or shop reconditloned cornet; cleaned, lac-
quered, with accessoriss and new case reteiling for approx-
imately $85.00 list:

Bnd of lst year ord year

2nd year 5th year

10th year or more .
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3. A used cornet and case in falr condltlon retailing for

approximately $50.00 list:

BEnd of lst year 3rd year
2nd year 5th year
10th year or more .

4. A now violin outifit retailing at approximately 450,00
list:

End of lst year 3rd yoar

2nd year 5th year

When your estimations are returned, percentages will
be calculated and averaged to determine average yearly
amount of depreciation.

Please check if you would like a compoaite of the
returns. )

Very truly yours,

(Signature)



RETURNS OF EICHT NUSIC DEALERS' ESTINUATES OF ABKRUAL DEPRECIATION
Type & Age Deoaler verage
cf Instrument  l1st sud ord 4th 37 Gth i gth
New Cornet Cut-
fit € $125.00
1st year ©$50.0C £80.00 £51.00 ¢60.00 §50.00 §$62.50 $62.50 $40.00 §57.00
znd year 45.00 65.00 59.00 45.60 45.00 45.00 62.50 35.00 47 .69
drd year 40,00 50.00 30.00 355.00 40.00 37.50 50.00 30.00 39.06
5th year 50.00 40.00 21.00 50.00 35.00 25.00 31.25 25.00 29.65
10thh year 20.00 - 12.00 22.50 25.00 10.00 12.50 7.50 13.69
Reconditioned
Cornet @ £85.00
1st year 30.C0 60.00 36.00 60.C0 ©50.00 40.00 51.00 30,00 43,38
2nd year 25.00 40.00 30.00 40.00 45.00 27.50 42.50 25.00 34.38
3rd year 22.50 35.00 27.00 30.00 40.00 17.50 29.75 20.00 27.72
Sth year 20.00 25.00 18.00 25.00 25.00 10.00 21.25 15.00 19,91
10th yoar 15.00 - 12.00 20.00 20.00 2.50 12.75 5.00 9.05
Used Cornet
@ $50.00
lst year 20.C0 40.C0 24.00 30.00 25.00 25.00 £20.00 25.00 26.13
2nd year 17.00 35.00 21,00 20.00 25.00 15.00 12.50 20.00 20.69
drd year 15.00 30.00 18.00 15.00 20.00 5.00 10.00 15.00 16.00
5th year 12.50 25.00 2.00 12.50 15.00 - 5.00 10.00 11.13
10th year 10.00 - - 7.50 10.00 - 2.50 5.00 4,38

SLT



RITURNS OF &

BIGHT MUSIC

SALERS ' ESTINATES OF ANNUAL DEPRECIATION

—

Type & Age Doalsr Average
of Instrument 1stT end ora 4th Hta 6th ol ath

New Vlieolin

outfit @ £50.00

lat year £517.50 $25.00 $18.00 §30.00 $20.C0 $25.00 ¢€20.00 $15.00 §2l.51
2nd year 17.50 20.00 15.00 25,00 20.00 20.00 20.00 10 00 19.06
3rd year 15.00 20.00 15.00 20.00 £20.00 15.00 12.50 15.00 16.56
5th year 15.00 20.00 12.00 18.50 15.00 10.00 12.50 15.00 14.75
10th year 10.50 10.00 8.C0 15.00 15.00 5.00 7.50 10.00 2.88

PLT
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SCALE OF ANNUAL PERCENTAGE OF DEPRECIATION .
ON FOUR TYPES OF MUSICAL INSTRUMENTS FOR A TZN YEAR PERIOD®

Year Hew Cornet Factory Reobullt Used Cornet New Violin
@ $125.00 Cornet @ {$85.00 @ {50.00 outfit @
$50.00
2nd 8.0 11.0 11.0 5.0
Srd 7.0 7.0 9.0 5.0
4th 3.5 5.0 5.0 1.5
5th 3.5 5.0 5.0 1.5
6th 2.6 2.4 2.6 2.0
7th 2,6 2.4 2.6 2.0
8th 2.6 2.4 2.6 2.0
9th 2.6 2.4 2.6 2.0
10th 2.8 2.4 2.6 2.0
Remaining 10.0 11.0 9.0 20.0
Value at
End of
10 years

* percentages for years between 3rd -~ 5th and
5th - 10th were oqually spaced.
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FINAL ANNUAL PEZRCENTAGE OF DEPRECIATION SCALZ

Yeaph# New Cornet Used Corneft Wow Violin
@ $125.00 @ $50.00 = $85.00% @ $50.00
ist 54,0% 48.0% 59.0%
2nd 8.0 11l.0 3.0
ord 7.0 8.0 5.0
4th 3¢5 4.5 1.5
5th Bed 4,5 1.5
6th 2.6 2.6 2,0
7th 2,6 2.6 2.0
8th 2.6 2.6 2.0
9th 2.6 2.6 2.0
10th 2.6 2.0 2.0
Value
Remaining 10.0 10.0 20.0

* The depreclation for a factory reconditioned in-
strument was practlcally identical with that of a used ine-
strument of average playing condition so they were combined
and labeled as used instruments.

W percentages for years between 3rd to 5th and 5th
to 1l0th were equally spaced.
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TOTAL ENROLLMENT OF GRADES NINE
THROUGH TWSLVE OF PARTICIPATIRG SCIIOOL3

301 169
286 161
267 155
241 152
230 149
217 147
1g9 146
195 137
190 124
132 113
180 103
179 76

i74 70
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REQUIZST FOR ZLLORSENENT
Dr. Kenneth . Anderson
Fraser Bullding
University of Kansag
Lawrence, Kansag
Dear Dr. Anderson:

I want to make a study of the cost to the high school
student of particlpation in music sctivitles. An appropri-
ate, stratifled, random sampling will be made %o zeloct six-
ty XKansas Schoola. The completed study will be offerod to
fulfill the thesis requirement for the Doctor of Hducatlion
Degree at the University of Kansas.

I hope %o secure the Joint endorsement of the Kansas
State Committee of the North Central Assoclation of Colleges
and Secondary Schools, and of the Kansas Nusic Zducators
Research Council. I feel that the endorsement of thesgse two
organizetions will be of great assistance in securing the
desired returns from the schools.

Copies of three questionnaires are enclosed which are
in the proceas of revision: A to be completed by the Super-
intendent and/or‘Principal (10 to 15 minutos), B to be com=
pleted by the lusic Supervisor, or one person appclintsed by
the Prineipal (15 = 20 minutes), and C to be completoed by
the student at home with the assistance of hils parents (20 -
30 minutes).

Will you assist in securing the endorsement of this

study by the Kansas State Committee of the North Central

Assoclation of Colleges and Secondary Schools?
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I shall appreciate any suggestions or criticlsms
that you or the comnittse care to make.
Very truly yours,

{(Signatura)
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REQUEST FOR mNDORSEMENT
Mr. Morcus ©., Halmn
Music Zducation
Unlversity of Kansas
Lawrence, Xansas
Dsar lLir. Hahns

I want Yo meke a study of the cost to the high school
student of participation in muslic actlvlitles. An appropri-
ato, stratifisd, random sampling will be made to sslsct
slxty Kansas Schools. The completed study will be offered
to fulfill the thesis requirement for the Doctor cf RBduca=-
tion Doegreo at the Univarsity of RKansas.

I hops to securs the Joint endcrseuent of the Kam=-
sas State Committes of the North Central Association of
Colleges and Secondary Schools, and of the Kansas Nusic
Educators Rssgearch Councll. I feel that the endorsement
of these two organlzations will be of greast assistance in
gecurlng the desired returns {rom the schools.

A preliminary search for information whilech shows tha
costs involved for education in our public schools finds
voery little has been done 1n this area. Indorsemznt by the
Kansas Muglec Educators Research Council will indicate a
desire to assist in determinlng the extent of costs of
participation in music activities in Xansas high schools.

Coples of three questionnaires are enclosed which
are in the process of revision: A to be completed by the

Superintendent and/or Principal (10 to 15 mlnutes), B to be



ial
completed by the Zuslec Suporvisor, or one porson appeinted
by the Irincipal (15 - 20 minutes}, and ¢ tc bs comploted

b-r

*

¥ the student at howe wibth ihe asslstance of hils parenis
(20 = 30 nminutes).
7211 vou assist in sescuring the endorsemont of this
study by the ¥ansas Muslic nducabtors Hsgesareh (ouwneil?
I shall approciats any sugzestions oy eritlclanms
that you or the commitios cnars to makg,.
Vary bruly yours,

{8lenature)
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PERSONAL LETTER TO TIE ADMINISTRATOR

Wie are attempting to determine the cost to students
of participating in music activities in selected high schools
in Kansas. This study has the endorsement of the Kansas
State Committee of the North Central Association of Collegss
and Secondary Schools and the Kansas Music fZducators Research
Council.

It 1s important for all of us to know the financial
burden we place on our students whether these costs are di-
rectly assessed or among the many "hidden costs" that sur-
round school. With such knowledge we can more ably assess
the outcome of all our lnstruction,

Appropriate sampling btechnigues ars being used in the
selection of schools. Your school 1s one of these selsctoed.
Wo urge your asgssistance on the following if it can possibly
be arranged.

1. Superintendent and/or Principal to complete Schedule A,

(10 = 15 minutes)

A. Distribute Schedules B and ¢ to the Kusic Super-

visor or to one person designated by you.

B. Return Schedules A, B, and ¢ to the writer when

they are completed. (Postage will be furnished.)
2. Music Supervisor to complete Schedule B (10 = 20 minutes)
(only one for your school: alded by other music

toachers if needed.)
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A. Digtribute Schedule C to each music sbtudent in

grades 9, 10, 11, and 1l2.
B, Return Schedules B and C when completed to the
Superintendent and/or Principal.
3. Student to complete Schedule C and return it to the

Music Supervisor. (25 - 30 minutes)

First, would you fill out and return today the en=-
closed post card indicating your willingness, and, ablility
to cooperate in this cost study. The materlal will ve sent
to you by return mail.

A summary of the data will be sent you at the come
pletion of the present study.

Very truly yours,

(signature)
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REMINDZR LETTER

JUST A REHINDIR!

Have you found that you are aple t¢ join in the "Cost
of Yusic Participation" study?

Remembor, that & sumary of the data will be sent to
you for your own use. This will let you know the "hiddon
costs" to your students as well as the average costs to sbhu=-
dents in all schocls responding.

We shall appreciate a reply at your sarlisst conven-
ience~-another reply card iz enclosed.

Very truly yours,

(Signature)
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COST OF PARTICIPATING IN LiUSIC ACTIVITILS
I SELECTED HIGH SCIIO0LS OF FANBAS

by Kenneth A. Fite

Statement of the Problem

A majority of citizens ars convinced of tho advan-
tages of freeo education In the public schools of America.
"PFrea™ public instruction is a facet of the educational
system to which nearly all polnt wlth pride. Howevor, the
results of numerous studies related to "hlddern tuition costs,"
"participation in extra-curclicular activities," and "drop~
outg" reveal that "free" public schools do not exist. It
was the purpose of this study to show the sxtent of costs
to students for participation in music in solected Kansas

high schools.

lethod and Procedurse

Thrse questionnaires were devised to obtain data of
annual costs incurred by students participating in school
music organizations. &chedule 4 was completsd by the ad-
ministratlive official, Schedule B was completed by the music
supervisor, and Schedule ¢ was completed by the individual
student ln Grades Nine through Twelve. An additlonal gues«
tionnaire for music dgalers was constructed, from which was

deotermined annual depreciation of instrumentis.
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Theo schools Invited to participate in thlis study were
gsolected by a rendom sampling procedure from the middle fif-
ty per cent, with respect to earollment, of Xansas high
gchools accredited by the North Central Associatlion of Col-
leges and Secondary Schools 1ln 1950-51, the academic year
during which the cost data were obtained. Returns were
gecured from twonty-slix schools which reprosented forty-
three per cent of the sixbty schools drawn from this stratum.

The method of reporting medians was used in ovrder bto
rinlmlze extreme cases. However, the range of costs and
the costs at quartiles alsc were reported., The median cogt-
per-pupll was deternined for each kind of data reported from
each of the threc schodules. The sum 0f those medlans was
token to repressent & totel median cost to the studont to
participate for ons year in speciflc musical activitles in

FKansas high schools.

Six schools enforced & compulsory actlvlity fee., The
median of thé portion allocated to music was {.34. Linc
schools charged admlssions %o non-student musice prograns
for which the median was $.77. Eilght schools utilized vole
untary admission to non~school mugsic programs for which the
modlian charge was $,.33. Tho modian annusl adnission to

school-produced muslc programs in ten schools wag §.50.



Ninoteen kinds of music classes were listed by mu-
sic teachors. The median annual clasa fees for the most
prevalent classes were: Band, $1.50; liarching Bend, {9.75;
Orchestra and Strings, $1.25; Mixed Chorus, §2.503 Girls'
Glee Club, &#1.00; and Boys'® Glee Club, $.50.

The median purchase prices of instruments ranged
from $12.50 to {675.00. Tho median of median purchase
prices for all instruments was $129.43. The range of median
annual depreciation of instruments was §i1.38 to $£162.00.
The medlian of median annual depreciation for all instru=-
mentg was $12.85., The median of medien annual costs of
supplies and repairs to students who played individually~
owned instrunents was $9.10; and to thoso who played school-
owned instruments £6.15,

The wmedian annual costs of the flve misgellancous
items reported most often by students iIn order of incidence
were: meals and ledging, $5.00; upkeep of uniforms, $2.00;
special costume, {5.00; solo music (3.00; and gifts, ¢.50.
The highest median annual cost wes paid for private lessons
and ranged from $10.00 to $15.00 in traditionsl classes.

Iin all music classes except one, approxlmately slxtecn poer
cont of the students studied privately. However, over
forty=thres per cent of the studentis enrolled 1n classes
using String instruments reported charges for private

lossons.



Mzdlan annual costs of instrument depreciatlon,
supplies and repalrs, and miscellaneous costs for girls in
Grades Nine through Twelve were {22.15, (17.40, $19.568,
and $$10.40. These costs for boys in Grades Nine through
Twolve were $15.39, $19.65, $:18.80, and {$14.43.

ledian annual total costs appearsd to have nc ro-
lation to tho size of school enrollment. The median annual
total cost to students in ths smallest school was $352.00,
while that for the largest school was §$35.60.

The most important findings of this study are gum=-
marized in Tables 1, 2, and 3. These tables show median
anmual costs te an individual studont who played en in-
strument In the various choirs of instruments; and who sang
in vocal organizations. Reference to Table 1 indicates
that in each section of a Band or Orchestra the median an=-
nual cost to tho student playing a school-cwned insbtrument
i3 gensrally less than hall of thlis cost to the student
playing an individually-ovmed Instrument. These students
were enrolled in instrumental music and posgibly in vocal

classes.



MEDIAN ANNUAL COSTS A
N

TABLE 1

SS30CIATED WITH PARTICIPATION
I INSTRUMENTAL MUSIC ACTIVITI®ES

197

Costs - Individually-Ovned

JTrings Yoodwindg Brass Forcussion
Instrwaent $2.,10 $8.10 $14.00 W2.63
Dapraciation
Supplies 10,50 10.65 7.05 12,08
& FRepairs
Hiascellancous 15,12 15.05 15.50 8.55
Total Costs 25.72 35.80 54.53 23.16

Coata School-Qwned Ingstrumsnts

Strings VoodwLnds Brasa Parcusgsglon
Ingtrument - - - -
Depreclation
Suppli@s @5.40 f:,hs 051 :;‘*6005 ::3.5 o'?“
& Ropairs
#lscellaneoous 10.95 9.73 6.00 7.32
Tobtal Costs 16,35 15.04 12.05 25.07




The data in Table 2 indicate that the total mis-
cellansous costs incurred by mombers of the Band are nearly
fifty per cent greater than are these costs to students
enrolled in any of the other four organizqtions. The mis-
cellaneous costs to Band and Orchestra students aroe shown
for those enrolled only in instrumental classes while costs
to students in Girls' Gleoe Club, Boys' Glee Club, and Mixed
Chorus are shown for students enrolled only in vocal music.

The data reported in Table 3 indicate all expenses
incurred by all students belonging to the five school music
organizations. It is possible that some of the students

were enrolled in bobth vocal and instrumental clagses.



TABLE 2

MEDIAN ANNUAL MISCELIANEQUS COSTS INCURRED BY STUDINTS
PARTICIPATING IN PUBLIC SCHOOL XUSIC ORGANIZATIONS

liscellaneous _ Organizations
Costs Band Orch.” @irls? DBoyat Iidxed
Glee Gles Chorus
Club Club
Privatoe lLogsons $13.00 $15.00 $12.50 $10.00 $12.00
So0lo liusic 1.25 1.83 1.34 1.00 1.25
Enasomble lMusic 1.00 .50 1.00 1.00 1.00
Music Stand 2.50 1.00 - - -
Instrumont Insurance 2.00 «75 - ol -
Transportation 3.90 75 3.3 3.0 8.00
Meals & Lodging 3.33 2.00 2.00 2.00 1.75
Costume Rental 1.08 50 1.08 1.08 1.08
Special Costume 2.50 2.00 2.64 1.00 1.75
R@nt on 30}1001 2.00 1.00 -~ hiatand -
Instruments
Uniform Fecs 2.00 .62 1.00 - 1.00
Robe Fees - - 1.50 - 1.13
FPostival Fees 25 29 25 21 025
Fastival Music 5% 032 .48 1.50 .55
Gifts 25 13 17 33 017
Pictures 005 .50 25 «30 25
Rent on Private 3.00 - - - -
Ingtruments
Social ActiViW .50 - 9515 1.43 RG]
Tusic Letters 87 - 63 87 806
Totals 40.37 27.19 28.52 24,05 26,57

#* Costs for

only.

Orchestra are for String lnstruments




TABLRE S

MEDIAW ANNUAL TOTAL COSTS INCURRED BY STUDSNTS ENROLLED
IN PUBLIC SCHOOL MUSIC ORGANIZATIONS

Costs Qrganizations
Band Orch.” Girls' Boysf fiixed
Glea Glee Chorus
Club Club
Class Feo $1.50 $1.25 $1.00 $.50 $2.50
Adnigsions 1,13 1.18 1.18 1.18 1,18
Instrument 8.58 2.10 - - -
Depreciation
Supplies & 5.00 6.50 - - -
Raepalps®®
lMiscellansous 40,37 27.19 28,52 24.05 26.37
Total Costs 56.63 38.28 30.70 25.73 30.05

#* Coats for Orchestra are for String instruments
only.

*# Costs for individually-owned instruments.




Conclusions

On the basis of the data of annual costs of musical
instruction and experiences 1n twenty=-six Kansas high
schools the following conclusions are offersd:

1. Musie Iinstruction and related muslcal experiences were
not free to muaic students.

2. The eamount of varlous costs was rarely rolated to thes
size of school enrcollments.

5. Public schools seemed to have no consistent policy with
respact to formal class fees for nwusic organizations.
Over half the schools assosssed class fees for par-
ticlpation in school=-sponsored muslc organizatlions.

4. The annual cost of owning a Band lnstrument was more
than four times as great as the annual cost of
owning a String instrument.

5. The class fees required for participation in all three
vocal organizations totaled less than half the cosat
of owning a Band lngtrument.

6. The most expensive annual cost assoclated with particl-
pation in school music organizations was the money
spent for private lessons. This cost was more than
twice as great as the costs of instrumental supplies

oand repairs.
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7. thon costs of admlssions; class fees, instrument depreo-
clation, supplies and repalrs, as well as all mig-
cellaneous costs were taken into account, the cost
to the student playing an individually-owned in-
strument was twice as great as tho cost to the stu-
dent using a school-owned instrument.

8. The total of all costs incurred by students enrolled in
Band was nearly fifty per cent greater than compae
rable costs agsociated with Orchestra and was mors
than twice the comparable costs Ior students en-

rollied in each of the school choral organizatlons.

Recommondations

). Inasmuch as most of the cosis lnvestigated in tho present
study are necessary items of oxpense for succesgsful
participation in school music organizations, the
public gchool adminlstrator should determine the
oxtent of these costs for students in hig school
syatem, The philosophy of the local schools should
be re-examined to determine whether or not such costs
can be Justifled.

2, In view of the fact that gresater costs are associated
with Instrumental music activitles than are associated
with voecal music actlvities, the administrator of a
local school system should determine whether or not

this differential cost 1s justified. Once in
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possession of cost data for studenis in a local
school system, the adminlistrator must justify costs
or initiate steps to reduce or eliminate costs.

The concept of "free" public schools has increasingly
come closer to realization in general education. Also, mu-
slc education has made tremendous strides in ita efforts to
teach every child equally according to his talents and
interests. However, its efforts have been greatly dissi-
pated while trylng to cope with the unequal financial
ebilities of the students.,

Inasmuch as this study has shown considerable costs
attached to participation in school music activities, and
since it is gstlll possible to legislate for better schools,
it behooves music educators to teach in such a manner ag
to justily beyond doubt the approval of h budget sufficlont
to provide the idsal free public school., If this desiravle
end is achieved, new heights of emotional and gesthetic
satisfaction will have been attained and there will be a
greator surge upward to a fuller life because of the libore
ated potentlalities of not Just a few but all of the chil-

dren in the public schools.
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