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ABSTRAC'l' 

1-'urpose. The purpose of this study wis to determine 

and invost.igatc the extent of the instrumental music-drop-

out problem in the Kansas City (Kansas) public schools, 

and to seek reasons for the discontinuance of instrumental 

music. 

Procedure. With the aid of the Director of Music for 

the Kansas City (Kansas) schools, a questionnaire was devel-

oped to collect data pertaining to the drop-out problem. The 

distribution nnd collection of the questionnaire was handled 

through the separate building principals and counselors. 

Subjects were identified by comparing lists of students 

from the school year 1979-1980 to the list of students en-

rolled in instrumental music for the school year 1980-1981. 
'rhe answers from the questionnaires wore tabulated in order 

to determine any patterns in the reasons for dropping out 

of instrumental music, and to determine what might be done 

to increase the retention power of the instrumental music 

programs. 

Conclusions. 'l'he study revenled an instrumental music 

drop-out percentage of 22.0 for the five high schools and 

eight junior high schools. If it mny be assumed that there 

will be the snmc rlrop-ou t rR te over the next three years, 

the retention rate for the Kansas City (Kansas) instrumental 

music program will be 47.6 per cent; or, the probability 

that a student who beean the study of a musical instrument 

in the school year 19Pio-1981 will not stay with it for three 

years is one in 1-.,";t"). 
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'!'here appe~1 r~: Lo bo no rel at. i.011::;hip be tween sex, r,rade 

level, instrumflnl. played, school ~ttended, race, or number 

of ye:1.rs experience when dropping out of instrumental music. 

Conflict with other classes was the primary reason for 

dropping out; this reason was given by 33.0 per cent of the 

drop-outs returning the questionnaire. Other reasons with 

high percentage were dislike of the instrument played (19.4 

per cent), participation in extra-curricular activities 

(14.7 per cent), ancl influenced by someone else (13.6 per 

cent). 

Student-teacher rapport seemed to have little effect 

on whether students dropped out of instrumental music. 

It does appear that ]2.6 per cent of the students dropping 

instrumental music were never recruited by the instructor 

at the building they were to attend. 

Finally, the highest rate of drop-out occurs in the 

junior high (59.9 per cent) with grnde seven (20.9 per cent) 

in the junior high and grade ten (19.9 per cent) in the sen-

ior high having tho greatest rrumbor of drop-outs. 
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CHAPTER I 

INTRODUCTION 

The instrumental music program is continually faced 

with the prospect that even though thousands of elementary 

students begin the study of musical instruments each year, 

not many of these students will continue their development 

into the secondary schools and colleges or universities. 

The tencher is often perplexed by this problem. To offer 

a better variety of educational experiences, the teacher 

tries in various ways to influence students to remain in 

the program because a healthy participation rnte tends to 

make for better flexibility and opportunity. Few directors 

can afford to lose many students year after year without 

the loss having some effect on the program because the stu-

dents are an essential part of the program. 

Music supervisors, teachers, and parents have been 

made aware of the fact that in recent years studies havo 

indicated 75 per cent of the students who start instrumental 

music study fail to continue until the completion of their 

senior year in high school. In a study done by Long (1946) 
in the Sacramento, California schools, for example, it was 

discovered that 77.3 per cent of the students who partici-· 

pated in instrumental music classes in junior high school 

were not participating when they were seniors in high school. 

1 
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In a study of student participation in the public schools 

of Massachusetts, vl.1yne (1965) reported: 

A composite view of the inst!'.urnental program re-
veals the highest percentage of participation occurs 
at the seventh grade level and that the rate declines 
steadily with each higher grade level. 

¼hat are the influences which contribute toward 
a mortality rate of over half the instrumental students 
between grade seven and the senior high years? •••• 
that slightly over half the ntudents who enroll in 
instrumental music in grade seven will disappear by 
grades ten, eleven, and twelve. 

The instrumental music teacher tries with whatever 

means available to reduce the drop-out rate and keep the 

students actively involved. Relative to the concerns cited 

above, it would appear important to seek more data which 

would shed light on the factors causing students to drop 

instrumental music at the secondary level. 

The Kansas City, Kansas School System 

'rhe Kansas City, Kansas, public schools as ·they exist 

today have been in operation since 1972. They are a unifi-

cation of a number of smaller districts and the addition 

of newly located buildings. 

In the mid-sixties, the Washington School Didtrict, 

consisting of Arrowhead and Coronado Jr. Highs and Wc:ish-

ington High School, united with the Kansas City School Dis-

trict, which included four junior highs (Northeast, North-

west, West, Central), Rosedale Jr.-Sr. High, Argentine Jr.-

Sr. High, Sumner High, and lr'.yanclotte H_~gh, to form the Kan-

sas City (Knn:1::is) Public ·school System. Because of great 

growth, the need for expansion lead to the construction 



3 
of the J.C. Harmon lligh School, F.L. Schlnr,le High School, 

and Eisenhower ,Jr. High School. Hi th the completion of these 

buildinGs, Hoscdale rind Argentine became middle schools 

resulting in a rlistrict made up of five high schools, seven 

junior high schools, two middle schools, and thirty-five 

elementary schools. 

During the next few years, the federal government man-

date for desegration presented problems which before had 

not existed. Sumner High School and Northeast Jr. High 

School, which werG predominately black in population, were 

closed and the studonts·divided and bused to the other jun-

ior and senior high schools. Sumner became a magnet school 

of arts and sciences which attracted the more academically 

inclined students. 

These changes presented some trying times for adminis~ 

t:ra tors, teachers, parents, and students. With these changes 

in the district, ::i number of new problems appeared which 

had to be dealt with in order to maintain the instrumental 

music program: 1) InstrumentRl teachers were relocated and 

new teachers hired to accommodate each building. 2) Stu-

dents began dropping out of instrumental music rather than 

continue in a new building under a new director. 'fhe need 

for more data as to the reasons for these students failing 

to continue in instrumental music has become more important 

with the hope of being able to correct these problems and 

increase the retontion of the students in all school build-

ings. 
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Kr:insas Ci Ly, l~n.nsn.s School Ins trnmontal Music Prov,ram 

It is difficult to determine when instrumental music 

was first introduced to the Kansas City public schools be-

cause no accurate records ca.n be located. Through conver-

sations with former teachers it has been determind that 

each of the junior and senior high schools have had instru-

mental music from the time they were opened either as part 

of the curriculum or as an extra-curricular activity. Both 

band and orchestra were included in all schools w:i.th records 

indicating rapid growth in some schools under the leadership 

of Bessie .Miller who became the district's first supervisor 

of music in 1908. She is given credit for initiating elem-

entary strings for grades 4, 5, and 6 in 1938 with the. ap-

proval of then superintendent F.L. Schlagle. During this 

time members of the Kausas City l'hilharmoni.c Orchestra were 

hired on an hourly basis to teach the beginning strings. 

After Miss Miller retired in 1945, Milford Crabb became 

director of music and remained so until his retirment in 

1976. During Dr. Crabb's leadership many programs flourished 

while the district wes experiencing a num.ber of previously 

discussed changes. Instrumental music became a valuable 

part of each school curriculum and added to the entire com-

munity with parades, concerts, and participation in many 

activities. It was also during this time a supervisor of 

instrumental music nnd a supervisor of vocal music were 

added to the staff to coordinate the activities in each area. 

In 1976, Ur. John Albertson became director of music. 
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Under his capable lendershj_p, the ninsic program h::is grown 

des pi. te a number of changes as a result of the desegra tion 

mandate of the federal government. Changes have needed to 

be made yearly as the district accommodated the federal law 

with busing and the organization of cluster schools. 

Instruction is currently offered in all 48 schools in 

band and orchestra beginning in the fourth grade for orch-

estra, and fifth grnde for band. Instruction continues 

through the twelfth grade. 

Although students are encourap,ed to buy or rent instr-

uments personally, the district does own a large number of 

instruments located at each building which can be rented 

for a nominal fee. 

Hecords indicate that in the school year 1980-1981 

approximately 24-,ooo students were enrolled in KFinsas City· 

public schools, and approximately 3300, or 13.7 per cent, 

were enrolled in instrumental music. 

Inner-City Teachine Differences 

Although Kansas City cannot be compared in complexity 

to the innCJr-city problems that face New Yorl<:, Chicago, or 

Los Angeles, many of the school buildings are located in 

an inner-city environment which presents certain problems 

characteristic of inner-city teaching. There ~equires an 

awareness on the part of the teacher of the particular needs 

of these students which many times do not exist in the rural 

or suburban schools. Simmons (1971) states that young pro-

spective mus:i.c 1.cachors must be prepared by training that 



deals with black culture, black trnvironmental patterns, 

and black music. He continues. by r1.dding we can no longer 

send our middlecJ.a ss, lecture-orj ented teachers unarmed 

educationally into the inner-cities. 

•ro fully address this problem, one could spend much 

time explaining mnny of the various aspects of inner-city 

llving and teaching. However, this study will focus on 

6 

what seems to be the heart of the problem which Fowler (1970) 

believes is a gap between middle class values and the par-

ticular values held by the students. 

The gap between what the students find important and 

valuable and what the traditional music teacher feels should 

be taught in a normal school curriculum must be bridged to 

effectively teach music. A large majority of inner-city 

students have a very poor self imr1.ge Rnd feel trapped by 

their enviromi1ent with not much hope of any future success 

or accomplishment. Music must be taught inn way that brings 

some degree of snecess and fulfillment with types of music 

with which the students can relate. Other problems to over-

come are a h·i_gh rn to of absent;eeism, lack of motivation, 

very little self discipline, pre.iudice often caused by being 

forced to attend a school where students do not feel wel-

come, apathy toward the need for participation, poverty, 

mobility causinr, a student to attend. many schools in one 

year, and disruptio11s such as vnncln 1.ism, robberies, fights, 

and disrespect toward other students, teachers, and admin-

istrators. 
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'.L'he teacher v1ho cones to tho inner-city must be aware 

of thcrje problems and seek to br:idgc the gap to create an 

atmosphere for ler-Jrning music. Briggs (1970) feels: 

We've got to do something about the isolation by 
getting them a.cqm:.:inted with the arts. We've got to 
do sor.iothing n.bout getting children out of an ugly 
environment and getting good literature, music, and 
the arts into their lives. 

Purpose Qf. _thQ Stuo.y 

The purpose of this study was to determine the extent 

of the instrumental music drop-out problem in the Kansas 

City (Kansas) public schools. Specifically, this study 

seeks to_: 

1) determine the extent of the drop-outs by grade 
level (7-12) 

2) -nmllyze nnrl cntegorize the:1 reasons for dropping 
out by 

3) 

a. sex 

b. grade lo~el at drop-out (7-12) 

c. race (white, black, Hispanic, other) 

d. instrument played 

e. number of years experience playing 

f. particular school attended when dropping out 

investir,::ite the relationship of the following f.-ic-
tors concerzdng the drop-out 

a. scholastic achievement as shown by grade point 
average 

b. participation in extra-curricular activities 

c. student-teacher rapport. 

A drop-out is de~fined as any student participating in 

instrumental rnusi.c during the 197~)-198r) school year who did 



11ot; enroll in _0110 of I.ho school im;trumcntnl classes the 

following year ( 1 9no-1981). 
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At the time this study was 1~nclcrtaken, no investigation 

of the retention power of the instrumental music program of 

the Kansas City (KansDs) public schools had been done. 

Because of the great amount of noncy invested in purchasing 

and mnintaining f1 large inventory of instruments and paying 

teacher and supervisor salaries, a study of this nature 

could be valurible in discovering and correcting some of the 

problems which cause students to discontinue pnrticipation 

in instrumental music. 



CI-iAP're11 I I 

n:~LATED LI rnnATUTTE 

.A paucity of literature pertaining to the drop-out pro-

blem in instrumental music exists. There have been a num-

ber of studies done in various cities and states throueh-

out the country, however, which have been helpful in admin- .. 

istering and evaluating this study. 

In a. study of selected Detroit Public Schools, Lax 

(1970) concluded that: 

1) principnl.s arul counselors do not actively encourage 
students to enroll in instrumental music 

2) the non-111usic teacher appear::; to be the strongest 
discourngern0nt factor for instrumental music 

3) the loss of interest seems to be the most impor-
tant reason for dropping out 

4) academic pressures 

5) extra-curricular activities 

6) poor laison between the instrumental music teacher 
and music students 

7) clisliko for the instrumental music teacher. 

Farrugr.;ia (197l,.) in a similar study of California schools 

substllntiated many of Lax's conclusions. He added that the 

drop-out rate for some of the groups of students which he 

investigated might hnve been reduced had a better.working 

relationship b<Jcn rlcvclopcd between parents, counselors, 

administrators, n.nd r;tudents. 

9 
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Another Cnl:ifo.rni:, stmly by Lone (1946), of attitudes 

and interests o.r 0lem0ntary r.mrl s0condary students enrolled 

in instrumental music in the Sacramento schools produced 

thes0 results: 

1) Of 682 students completinr, the sixth grade, 387 
elected to continue some form of music in junior 
high school. 

2) Fift.y-three· out of 202 ninth grade instrumental 
students planned to continue in high school. 

3) A total of 123 seniors h~d participated in instru- • 
mental music in junior hir;h school, 68 had plr.iyed 
some in high school, and 213 were playing their 
instruments at the time of the study. 

The most crucial deterrents to participation in instrumental 

music on the high school level were: 1) schedule conflicts, 

2) dislike of the teacher, 3) loss of time, 4) fear of eff-

ect on grade, 5) dislike of instrument, and 6) loss of in-

t_erest. 

In reporting his findinr,s from n study of instrumental 

music drop-outs in selected schools in Michigan, Bergan 

(1957) con!lidcred the following: 

1) vbere pa.rents were acqun:lntecl with the tcnchEJr, 
student rc9ponses tended to be more positive. 

2) A much larr,or proportion of the students whose 
fathers' occupations could be classified in the 
"white collar" category indicated that their par-
ents were acquainted with the teacher more than 
was the case with students whose fathers' occupa-
tions were in the "laborine" category. 

3) Directors of music in the schools studied indicated 
that they felt that music teachers need to have more 
exterrnive training in ch:i.ld growth and development, 
be more sympathetic to stu,.lent .needs and interests, 
and mnke more extensive use of audio-visual aids. 

1+-) The highest incidence of drop-out followed ninth 
· gr:icle gr;.Hln:ition. 
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5) '.!.'here wc.:ire very few ori-::rnt:ltion practices. 

6) The. m.:q ori ty of the drop-outs hnd started pl.'::iying 
the:tr instrument in the flfth erade and hr-i.d aver-
aged three and one-half years in the music program. 

7) Socio-economic factors appcnred to be related to 
quality of the instrument owned, opportunity to 
take private lessons and attend concerts, and 
parental interest. 

8) The lnrgest number of drop-outs was among players 
of string nnd transfer instruments. 

9) Sixty-two per cent of the drop-outs were class-
ified among the weaker players in their group. 

10) More parents of non-drop-outs were ncquainted with 
the teacher than was the case with drop-outs. 

Sobieski, on the basis of a sb1dy of the instrumental 

music program of the Lawrence (Knns~s) schools, offered 

these conclusions: 

1) 'rhere is a relatively h'i.r,h drop-out of approximately 
one third of all registrants with the highest loss 
jrist before entry into high school and a similar 
loss just before the senior year. 

2) Competine activities and interests appear to be a 
crucial fnctor leading to drop-out. Other rensons 
for drop-out vary somewhat according to age and sex. 

3) The instrument pl~yed or the practice operated in 
selecting students for the particular instrument 
has a st:ronc bearing. 

4) The holding power of ·the instrumental proeram is 
gre:'3ter for the student with highor scholastic 
achievement and musicality. 

In yet another s_tudy done in Kansas City (Missouri) 

by Reckart (1967), the following results were indicated: 

1) The highest rate. of drop-out occurs during the 
last year the pupils are in elementary school 
(23.8 per cent); the next highest rate of drop-out 
occurs during or at the end of,· grade nine (22 
per cent). The lowest per cent-of drop-out occurs 
in the high schools (6.8 per cent). 

2) · There appears to be no difference between the kind 
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<;f instru~1i::mt playe<l or t.hc doGree of difficulty 
involved 1n the pl;:i.yi.ng of certain instruments 
and tho fact that the pupils dropped out of the 
music program. 

3) There is practically no difference between the in-
telligence quotients of the drop-outs and the non 
drop-outs, nor is there much difference in the num-
ber of boys and the number of girls who dropped out. 

4) A lack of interest was the primary reason for drop-
ping out of instrumental music. Other reasons 
include: a) schedule conflict, b) academic pressure, 
and c) preference for other subjects. 

5) A hir,her per cent of the non-drop-outs were rated 
as being above average in musical progress and in 
school citizenship than were the drop-outs. 

6) In families of non-drop-outs, both mother and father 
more often play musical instruments than do par-
ents of drop-outs. 

7) Economic factors seem to have little influence 
as to whether pupils drop-out or continue in the 
instrumental program. 

'.I.'he studies discussed in this chapter indicate many 

similar conclusions as to the reasons for students dropping 

out of instrumental music programs. It appears that geo- · 

graphic location of schools has little importance as to the 

retention power of the particular programs. Apparently, ad-

ministrators, music supervisors, and teachers have not real-

ized their hiehest potentialities in developing a well in-

tegrated music program to meet the needs of the drop-outs, 

nnd thereby hold their interests. 

Understanding how a child sees himself, his attitude 

tow~d.rd himself, r-ind the power he has to effect his future 

influence learning fnr more than factors• of teacher qual-

ification, class size, or condition of the school plant 

states Morgan (19'71). He also feels home-school-child 
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interaction is one of the most crucial and least effectively 

developed areas of school proBrnrns. With these concerns 

in mind, it may be possible to incrense the holding power 

of music programs with more effort on the part of educators 

to begin to understand more about their students as persons. 

This insight from Morgan seems to help us understand possibly 

why there is such a large percentage of drop-outs in public 

school music programs. 



CHAPTER III 

PROCEDUTil•~ 

'rhe plan of this study -was presented to the Kansas 

City (Kansas) Director of Music in order to obtain his 

approval, assistence, and suggestions. Upon his approval, 

it was necessary to receive permission from the Director 

of Pupil Services and Research to collect data in the school 

district. 

Lists of all students enrolled in instrumental music 

for the school year 1979-1980 were necured from the Director 

of Music in the sprine of 1980. In the fall, after school 

was in progress, lis t.s were obt:-Jinecl from ench instrumental 

music teacher of tho students enrolled in instrumental music 

grades 7-12 in their particular building. These lists were 

compared to determine the number of students not partici-

pating in instrumental music durine the 1980-1981 school 

year. After this comparison, a list w::.is compiled with stu-

dent names and grades for each building. Students whose 

names did not appear on the enrollment sheets in any build-

ing for the school year 1980-1981, but had appeared on the 

enrollment for 1979-1980, were identified. 

A survey questionnaire was develope~ in an effort to 

determine the formation needed for the study. The quest-
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tiormaire wn s pro~wn ted to tho D:trector of l-iusic and the 

Supervisor of Irwtr1imental Music for their consideration. 

Suggestions for chr.1nges and additions to the questionnaire 

which would be ·helpful to the school district in improving 

certain areas of the instrumental music program were accepted 

and made. A copy of- the questionnaire is included in Appen-

dix A. 

In an effort to improve the percentage of questionnn.ires 

returned, a system for distributing and collecting the ques-

tionnaires was developed by the Director of Music in coop-

eration with the building principals and counselors. The 

lists of drop-outs for each builrling which had been compiled 

were sent to_ the principals with enough questionnaires for 

each student on the list r-md instructions regarding the 

process to be inil.iatecl. 'fho counselors in each building 

would receive thc:l l:ists and detern•ine a time to CDll each 

student from class to fill out the questionnaire and return 

it immedeately to t-.he counselor. The lists and the ques-

tiormaires were then returned to the Director of Music who 

then forwarded therii to the investigator for evaluation. A 

copy of the instructions for the counselor may be found in 

Appendix B. 

Information concerning the racial make-up of tho sev-

eral schools involved in the study may be found in Table 1. 
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TABLE 1 

RACIAL DIVISIOW.i OF' SCHOOLS 
INVOLVED IN ·rms STUDY 

No. of 
students 

"School enrolled Vihi te B lac l{ His12anic Other 

(high schools) 
r:chool II A" 1079 51 .1 28.9 1 5. 9 l+.1 
School "B" 1105 45.3 '.j'l1-. 2 .2 .3 
School "C II 765 63.0 32. 11- 3.5 1 • 1 
School II D" 1538 58.6 39.8 1 • 2 .4 
School II E" 1 L1.l+6 35.7 r;S.L1- lf-.1 1 • 8 

(junior high schools) 
School II A II 7011- 50.3 21,. 3 21.2 4.2 
School "B" 7511· 5'.S.1 1,.3. 5 1 • 2 .2 
School "C" ()l.1.2 49.7 3•·' 8 8.7 5.8 / - ) . 
School "D" 51,-8 11-9.6 1,9.3 1 • 1 .o 
School 111511_ a52 59.2 JB.5 1.9 .4 
School "F" 6111 2.5 9G.9 .o .6 
School "G" 7113 55.7 26.5 11 • 2 6.6 
School "H" 11-;3 4l1- .1+ 51., .• 1 1 • 1 .4 

Totals 11 , ·;20 Lt7..! Z l.1.l1-. 8 2•2 2..!Q__ 



CHAP'rI~H IV 

HESUL'rf3 

'l'able 2, data accumulated from the music department 

records, show the number and percentage of students who did 

not enroll in instrumental music for the 1980-1981 school 

year at each junior and senior hi~h school. 

'rABLE 2 

HlSTRUMf~NT/\L MUSIC 
OROP-OUTS BY SCHOOL 

Ins trurnen tal Per Cent 
music Number of drop-outs of 

_s;.;;;c,:.::h;,;;:;o.;;.o..=l ______ __:..:;.g:.:;n.:::.,r.:.;;.o.a;,l ..:.;lm:.:,;.c.;-.. n:;....,t _ ..... D'-o;.;;..y .. r' __ ., _ _...c;.;G tr 1 s ·r Ota 1 T) ro p- OU ts 

(High Schools) 
School "J\ 11 1 ,_,.1 

129 
2S)6 
216 
11,0 

School "B" 
School 11 C11 

School "D" 
School 11g" 

Totals 

(Junior High 
School 11 /1. 11 

Gchool "B" 
School 11 C11 

School "D" 
School "E" 
School 11 F11 

School "G" 
School "H" 

Totals 

TOTALS 

925 

Schools) 
1911-
199 
265 
205 
321r 
122 
217 

1ffi 

21 
21 
1 9 
33 21,. 

m 

12 
17 
l1-5' 
20 
36 
19 
13 

1~ 

293 

17 

12 
23 
33 
1~1 

_j_} 
122 

9 
1 lr 
30 
21 
39 
20 
15 

--2. 
1 57 
279 

21 
31 
75 
41 
75 
39 
28 
22 

332 
572 

10.8 
1 5. 5 
28.3 
20.0 
23.1 
32.0 
12. g 

tH 
22.0 



'l1;,i. ble 3 shows the number anr.1 percentage of question-

naires returned from each school. 

School 

TABLE 3 
QUES'rIONNAIRES H.t!;'l'URNED 

Humber of 
Questionnaires 

Sent 

Number of 
Questionnaires 

Heturned 
(High School) 

School 11 A11 33 25 
School "B" l+4 27 
School "C" 52 1+3 
School "D" 'l1t- 48 
School "E" -~lt-

Totals 177 
(Junior High Schools) 

School "A" 21 9 
School "B" 31 18 
School "C" 75 0 
School "D" lt-1 12 · 
School 11g11 75 30 
School "F" 39 13 
School "G" 28 9 
School "H" 22 j Totals 332 
'rOTALS 5'12 275 

Per Cent 
Returned 

75.0 
61.3 
82.6 
64.8 
21.Jl 
73.7 

42.8 
58.o 
oo.o 
29.2 
1+o.o 
33.3 
32.1 

• 
48.1 
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Coopera tirm from the princip:-i ls and counselors in acl-

ministering the questionnaires in each school was, for the 

most part, very good. It can be observed, however, that 

some schools did a better job than others. One junior high 

did not administer the questionnaires because of the lack 

of time for their counselors. There seems to be a great dif-

ference between the percentages of questionnaires returned 

in the senior high as compared to the junior high schools. 

Besides the lack of one junior high reporting, there seems 
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to be gre::i ter mobility of f~milies of junior hieh students 

which in·some cases made it difficult to locate a number 

of the junior high drop-outs. 

The number of drop-outs per r,rade level can be seen 

in •rable 4. It can be observed that the number of drop-outs 

is greatest in the seventh and tenth grades. In these grades 

most of the students change schools and instructors. There 

is also an obvious difference in the number of students who 

dropped out between the junior.and senior high school. 

Table 4 also shows the number of questionnaires returned 

by grade level. 

TABLE 1+ 

GRADE LEVEL OF STUm~N'l'S DROPPING OUT 

z 8 2 10 11 12 ·rotal 
Number of 
Drop-outs 120 108 115 11 l~ 5'5 60 572 
Per cent of 
Drop-outs 20.9 18.8 20.1 19.9 9.6 10.5 
No. of Drop-
outs Hcturn-
ing Qustion-

21., 1~4 naires 33 75 48 48 272 

The following tables analyze and categorize the reasons 

for dropping out of instrumental music by sex, grade level, 

race, instrument played, number of years experience, and 

school attended when dropping out. 
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TABLE , 

REASONS FOR DROPPING INS'.rRUMENTAL MUSIC 
BY SEX 

Per-
Reasons Male Female Total Cent 

Conflict with 
other classes 49 l1-1 90 33.0 
Change of school 6 9 1 J ,., 
Change of instructor 12 6 18 6.6 
Influenced by someone 19 18 37 13.6 
Cost of owning an 
instrument too high 13 9 22 8.o 

Did not like the 
instrument he/she 
was playing 37 43 80 29.4 
Extra-curricular 
activities 20 20 40 14.7 
\\brlc 23 ' 28 10.3 



TABLE 6 

REASONS FOR DROPPING INSTRUMENTAL MUSIC 

BY GflADE L~V'JL 

neasons ? 8 9 10 1 1 

Conflict with 
other classes 8 14 9 17 21 

Change of school 3 2 1 8 2 

Change of instructor 0 3 1 8 l1-

Influenced by someone 2 7 1+ 10 8 

Cost of owning an 
instrument too high 5 4 7 1 

Did not like the 
instrument he/she 
was playing 13 26 12 27 8. 

Extra-curricular 
activities 3 9 2 7 9 

Work 0 1 1 14 3 

21 

12 

25 

0 

1 

13 

0 

2 

13 

6 



TABLE 7 

REASONS FOR DROPPING INS'l'RUMENTAL MUSIC 
BY HACg 

Reasons Vvhite Black Hispanic 

Conflict with 
other classes 48 35 4 

Change of school 9 6 0 

Change of instructor 7 10 0 

Influenced by someone 14 22 0 

Cost of owning an 
instrument too high 8 13 1 

Did not lilrn the 
instrument he/she 
was playing 28 >+9 2 

Extra-curricular 
activities 20 17 2 

\\brk 17 11 0 

22 

Other 

3 
0 

1 

1 

0 

1 

1 

0 
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TABLE 8 

rmM.iONS FOB DROPPING INS'l'llUMJrnTAL MUSIC 
DY INS'l'iWr-mN'l' l'LJ\Yf.rn 

.s:::. 

Chon. Chan. Infl. Cost D:td g,ctra 
Con- of of by too not curr. 

Instrument flict sch. inst. sor1. hieh like act. Work TO'r. 

Violin 16 0 6 5 5 23 6 3 64 

Viola 2 0 0 0 1 2 0 0 5 
Cello 6 1 0 1 2 7 2 0 19 

String Bass 1 0 2 0 1 1 1 1 7 

Flute 16 5 1 7 1 5 7 1 43 
Oboe 0 0 0 0 0 0 1 0 1 

Bassoon 1 0 0 0 0 0 0 0 1 

Clarinet 22 2 0 7 3 12 9 3 58 

Saxophone 3 0 1 2 1 3 5 1 16 

Trumpet 13 1 4 5 1 7 5 6 42 

French Horn 0 1 2 1 0 2 0 0 6 

'l'rombone l~ 0 2 1 1 8 3 0 19 

Baritone 2 1 0 2 1 1 2. 0 9 

Tuba 0 0 0 0 1 1 0 1 3 

Percussion Ji ...3 _g_ _Q. .J._ _a _g ....5. ....31 
Totals 90 11~ 20 37 17 80 43 21 324 



TABLE 9 

REASONS FOR DROPPING INSTHID·1EN'rAL MUSIC 
BY NUMBER OF YEAHS EXPERIENCE 

Reasons 1 2 3 l.1- 2 6 7 8 9 10 11 

Conflict with 
other classes 12 9 8 24 11 9 11 6 1 0 1 

Change of school 0 6 3 5 2 0 0 1 0 0 0 

Change of instructor 0 2 4 3 l+ 1 2 2 0 0 1 

I_nfluenced by someone4 8 4 5 3 2 5 5 0 0 1 

Cost of owning an 
iris.trurne:nt too high 9 6 2 2 1 0 0 0 0 0 0 

Did not like the 
instrument he/she 
w~s playing 23 14 21 13 9 1 3 2 0 0 0 

Extra-curricular 
activities 5 6 2 8 6 3 5· 2 0 0 0 

Work 1 3 4 6 4 1 1 1 0 0 1 

•••. • -- 'I ••· • • ••,. 

Total_ 

92 

17 

18 

37 

20 

86 

37 

22 



School 

TABLE 10 

Bl~ASONS FOil DROPPING Ii-ln'l'nUMEHTAL MUSIC 
BY SCHOOL ATTENDlm WIIEN DROPPING 

Chan. Chan. Inf 1.; Cost Did ·Extra 
Con- of of by too not curr. 

flict sch. inst 1 S0!"'1 2 high like act 1 

(high schools) 
School II A II 10 1 0 .3 2 3 9 
School IIB II 10 1 5 4 0 6 7 
School "C" 18 4 2 8 1 8 4 
School II 011 20 3 5 5 2 13 8 
School "E11 ..-2 --1. -2 I.J. -2. _a 2 

Totals 63 10 17 24 7 38 30 
( junior highs) 

School II A II 1 0 0 1 2 l1- 2 
School IIB" 4 1 3 0 0 9 0 
School II c11 0 0 0 0 0 0 0 
School IID" 1 1 2 1 4 4 
School "E" 12 4 0 11- 17 1 
School II F" 2 0 0 0 3 8 2 
School "G II 3 0 2 3 0 5 1 
School "H" --3. 0 _Q 1 1 ro 0 

Totals 26 6 7 10 TI 'fo 

Totals 89 16 20 88 40 

25 

hbrk 

7 
2 
1 
5 

-2 
20 

0 
0 
0 
0 
2 
0 
0 
0 

2 
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It appears that neither sex, grade level, race, instr-

ument played, number of years experience, nor school atten-

ded when dropping out have any significance for the reason 

to drop out of instrumental music. It seems that more stu-

dents drop out because of class conflict and dislike of the 

instrument they are playing than for any other reason. 

Further investigation of the data gathered explore 

the relationship of grade point average as concerns the 

drop-out as seen in Table 11. A one is equivalent to an A, 

and a four is equivnlent to a D. 



~rABLE 11 

GnADC.: POINT AVlmAG.i~: OF DROP-OUTS 

Number of students 

Range of grade point 

Mean grade point 

272 

1.0 - 4.o 
2.1 
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There were a number of students who dropped instrumental 

music to participate in extra-curricular activities. Table 

12 lists the activities and the number and percentage of 

the drop-outs who participated. 

TABLE 12 

EXTHA-CUHRICULAR AC1'IVI'fIES OF DROP-OUTS 

Number n:f Pnrcentage of 
Activity Pn rticl. pan t.!1 Drop-outs 

Choir 9 3.0 
Sports 18 6.6 

Debate 3 1 • 1 

Cheer leading 6 2.2 

Drill •ream 3 1 • 1 

Forensics 2 .1 

Church Group 3 1 .1 

Other 14 5.1 

Total 58 21 .3 
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Among the activities listed by the drop-outs under 

other were DI~CA, drama, AV'rs, and Auto Club. 

When developine the questionnaire, a number of ques-

tions were designed to acquire some indication of the atti-

tude of the drop-outs concerning their rapport with their 

teachers prior to dropping instrumental music. It is real-

ized that the answers to these questions must be investi-

gated cautiously since they are based on opinion rather 

than fact. Table 13 reflects the answers to these questions. 

TABLE 13 
INVESTIGA'fION OF S'fUDENT-•rgJ\cHgR RAPPORT 

AS INDICATED BY DROP-OU'l'S 

No 
Question Yes No Response 

Did music teacher discuss decision 
to drop instrumental music? 71 189 12 

Do you feel your teacher was 
knowledgeable about what 

37 14 he/she was teaching? 221 

\•.buld you consider your music 
228 33 11 teacher a good musician? 

Do you feel your instrumental 
161 88 23 teacher cared for you as a person? 

Was your instrumental music 
teacher someone you could talk to 

167 14 about problems other than music? 91" 
Do you believe you were treated 
fairly when chairs and parts 

192 68 12 were assigned? 

Did your tenchcr talk to you be-
74 ·. 187 11 fore you a ttendecl their school? 
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It appears that. for the most, pnrt, many of the students 

respected thej_r teachers as muscians and te:.:i chers, but few 

could be considered as close friends, or someone they could 

talk to about personal problems :::i.part from instrumental 

music. 

The results of the findings of this study have been 

presented in this chapter in the order in which they were 

listed for investigation. 

The data in 'fables 2 and 3 demonstrate the riumber of 

students who participated in instrumental music nnd the 

number who dropped out and were sent questionnaires. Tables 

4 through 13 present the results of the questionnaire re-

sponses. 



CHAP1'J.o.:H V 

smH-11\RY AND COlJCLUSIONS 

Summary 

'l'he purpose of this study was to determine and inves-

tigate the extent of the instrurnental music drop~out pro-

blem in the Kansns City (Kansas) public schools, and to seek 

reasons for the cHscontinunnce of .i.nstrumcntal music. It 

was thought tha..t·nn understanding of these reasons might 

suggest ways of improving the instrumental music program 

to increase its retention power. 

An invc~tiBution of liternb1ro nnd rescnrch in the 

field of musi~ educntion revealed n pnucity of literature 

pcrtnining to the drop-out problem in instrumental music. 

'rhe investigation did, however, reveal some information 

concerning a number of _problems characteristic to inner-

city teaching which seemed related to understanding some 

wnys of improvinr, the tenching of instrumental music. 

With the ::iid or the Director of Music for the Kansas 

City (Kansas) schools, a questionnnire wns developed to 

collect data pertaining to the drop-out problem. 'rhe dis-

tribution and collection of the questionnaire was handled 

through the sep:-ira te building princfp~ils. ;:ind counselors. 

Subjects were identified by comp::iring lists of studerits 

from the school_year 1979-1980 to the list of students en-

29 
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rolle1l in instru~cntal music for the school year 1981-1981. 

The Bnswers from the questionnaires were tabulated in order 

to determine any p:1tterns in the reasons for dropping out 

of instrumental music, and to determine what might be done 

to increase the retention power of the instrumental music 
progr.:Jms. 

Conclusions 

'Lo.hen the datd were organized and presented,. they led 

to the formulation of certain conclllsions. 

Tl:le study rev-ealed an instrumental music drop-out _per-

centage of 22.0 for the five high schools and eight junior 

high schools. One junior high W:-JS not included in the study 

bec:iuse no results were received from that school. The 

22.0 per cent drop-out rate seems to be ,!:Jbout normal for 

most school systems which have studied attrition. It must• 

be pointed out, however, that this npplies only to the school 

year 1980-1981. If it may be assumed that there wili be 

the snme rate of drop-out over the next three years, the 

retention rate for the Kansas City (Kansas) instrumental 

music program will be 47.6 per cent; or, the probability 

that a student who began the study of a musical instrument 

in the school year 1980-1981 will not stay with it for three 

years is one in two. 

The highest rate of drop-out occurs in the junior_high 

(59.9 per cent) with grade seven (20.9 p_er cent) in the 

junior high and grade ten (19.9 per cent) in the senior high 

having the grca-test number for their respective buildings. 
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Thero appcri r5 to he no r'.Jla t-t011shj_p between sex, grade 

level, instrument p.lnyecl, school nttcnded, race, or num-

ber of years experience and dropping out of instrumental 
music. 

Conflict with other classes was the primary reason for 

dropping out; this reason was given by 33.0 per cent of the 

drop-outs returning the questionnaire. Other reasons with 

a high percent~ge were dislike for the instrument played 

(29.4 per cent), pirticipation in extra-curricular activities 

(14.7 per cent), and influenced by someone olse (13.6 per 

cent). 

Student-teacher rapport seemed to have little to do 

with whether students dropped out of instrumental music. 

It does appear that 32.6 per cent of the students dropping 

instrumental music were never recru:ited by the instructor 

of the new building they were to attend. 

Recommendations for the M1rnic Program 

In view of tho f:i.ndings of this study, it appears that 

certain recommendations can be mndo to possibly increase 

the retention power of the instrumental music program. 

Since ·the instrumental music program should be for 

the students' music education, teachers should seek to im-

prove and maintflin a music program that would be of interest 

to the students he or she is working with. Also, assuming 

that the students are willing to make an· ·effort to devote 

the necessary time nnd energy to practice and participate 

and to make som·e dogree of success and accomplishment possible, 



32 
the following recommc:lndations arc suggested. The teacher 

should: 

1. ¼brk with the administration in their building to 

improve the scheduling of classes so as to increase 

the ability of more students to participate •• 

2. Spend more time recruiting students for the next 

school year, especially those changing schools. 

3. Invest more time in building a good relationship 

between student and teacher. 

4. Try to work out some method of matching students 

and instruments which may keep them activiely in-

volved in the program. 

5'. Give students praise whenever possible, and try 

to m.~ke class a pleasurable and rewarding exper-

ience. 

Both junior and senior high teachers might make an effort 

to take some of their groups into the schools, and present 

concerts that would enable them to make contact with pro-

spective muscians. 

Implications for Further InvestiGation 

Conflict with other classes, which was the reason most 

given for dropping out of instrumental music, is a general 

problem which could be open for much interpretation. What 

classes and which schools had the most conflicts are answers 

which might enable the investigator to make better recommen-

dations. It is difficult to asses the reasons why so 
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many students we.re dissntisficd with their particular inst-

ruments. Therefore, the investigator believes that a study 

of the retention power of the Kansas City (Kansas) instru-

mental music program conducted over a period of time might 

lead to a better understandin~ of why students drop out 

of instrumental music. 
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Io an effort to improvo the quaJ.ity of music education 
in the Kansas Ci Ly Public Schools, we would appreciate you 
answcrine the following questions concernj_ne your past par-
ticipation in instrumental music. This survey is beine 
concluctecl under guidelines established by the Univers:ity of 
Kansas. By coopere.ting, you will help provide answers 
to important questions; however, your participation is vol-
untary. Confidentiality will be guarded; your name will 
not be associated with your answers in any public or private 
report of the results. 

When you have finished answering the questions to the best 
of your ability, you may return the questionnaire to your 
counselor. 

Answer the followinG questions ns accurately as possible 
either by filling in the blank or circling the appropiate 
response. 

1. Your sex is Male Female. 

2. "What is your present grade'? 7 8 9 10 11 12 

3. M1at is your race? Black \vh:tte Hispanic Other 

l+. Mint instrurncnt( s) do you play? 1 _____ 2 _____ _ 

5. How long have you been playing the irrntrument(s)? __yrs. 

6. v,hat school di'.! you -attend last year? ______ _ 

7. What would you say your overall grade average is now? 

8. 

2 3 
How many different instrumental music teachers did you 
hnve while you ·were playing at school? ____ (total 
since you begn.n) 

Did you drop instrumental mu3:tc because it conflicted 
with other classes you wished to take? yes no 

10. Did you drop because of a chanr,e of schools? yes no 

11. Did you drop because of a change of instructors? yes no 

12. Was your decision to drop instrumental music influenced 
by someone clso? yes no 
If so, who? Family Friend Teacher Counselor 

(over) 



13. Dj_d you own your own instrurnGnt? yes no 

1 t~. Did you drop instrumentai" music because you fe 1 t the 
price of buying an instrument was too high? yes no 

38 

1 5. Would you have continued in instrumental music if the 
school had provided an instrument for you? yes no 

16. If you could have played a different instrument would 
you have continued in instrumental music? yes no 

17. Would you have continued if yo'--1. owned your own instru-
ment? yes no, 

18. Did your music teacher discuss with you your decision 
to drop instrumental music? yes no 

19. Do you feel your past music t,~acher was knowledgeable 
about what he/she was teaching'? yes no 

20. Would you consider. your past music teacher a good mus-
ician'? yes no 

21. Do you feel your instrunental music teacher cared for 
you as a person? yes no 

22. Was your instrumental music teacher someone you could 
talk to about problems other than music? yes no 

23. Do you believe you were trcnte<l fairly when chairs and 
parts were handed out? yes no 

24. Did your high school or junior high school instrumental 
music teacher talk to you before you attended their 
school? yes no 

25. In what extra-curricular activities do you participate? 
choir sports debate cheerleading drill team 
forensics church group other __________ _ 

26. Did you drop instrumental music to participate in one 
of these activities? yes no 

27. Did you drop instrumental music to work after school? 
yes no 
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('I'f'Y v,. I·•J.r~/\,:-, '' 0lJl3T I,., r..:c•t·IOOL~ ; ' l '.Ji J.J ,.) I . J \.J ...,-

December 9, 1980 

'l'o: Secondary School Principals 

From: Don Moritz, Director of Pupil Services and Research 

Subject: Research Questionnaire 

Mr. Martin Dunlap, instrumentn.l music teacher at \>,yan-
dotte High School, is gathering data to complete his thesis 
as partial fulfillment for his nnstcr's deGree at the Univ-
ersity of Kansas. His questionnaire will survey those stu-
dents who were in a music program nt one time during their 
school career, but are not currently enrolled in an instru-
mental music pro~ram. His research proposal has been appro-
ved for use in the school district and we would encC>ura1;e 
your cooperation i.n helpine get the questionnaires to the 
appropiatc students and also to [;alher the questionnaires 
to be returned to him. 

Dr. John Albertson, Director of Music Education for the 
school system, has worked with Mr. Dunlap in developing the 
questionnaire so that not only will it be of value to r-;r. 
Dunlap in his research, but also will supply valuable an-
swers to the school district itself in the area of music 
participation. Dr. Albertson will contact you in the near 
future. He will have with him the questionnaires for dis-
tribution to those students designated in your building. 
Method and procedure for contact with the students, comple-
tion of the que[3 tlonnnire, and re! turn of those questionnaires 
·will be left to the descr.etion of the principal in the 
building. 
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