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Abstract 

School district have adopted strategic planning as a means to develop a vision and 

promote agency for the vision.  Committees for strategic planning often include 

superintendents, principals, administrators, community members and teaches, but they often 

don’t consider the nuances of being a teacher while developing the strategic plan.  Concepts 

such as personalized learning or college and career readiness are often focal points for strategic 

plans; however, teachers are already incorporating these methods into their classrooms 

because it is part of being a teacher. The moral imperative of being a teacher often involves 

these behaviors without direction or motivation.  This creates a disconnection between what 

district level administration desires in their schools, and the actual teaching that is taking place.   
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Chapter One 

Introduction 

 School districts have adopted strategic planning as a means to guide organizations 

towards goals to meet the needs of their students, teachers, and staff. This process has become 

so popular that some universities have adopted strategic planning as a course of study required 

in the credentialing process. Strategic planning is a popular process because it allows 

organizations to think, learn and act strategically (John M Bryson, 2010). As school districts set 

the aims to accomplish their mission, the strategic plan must be managed to fruition. This is 

often carried out by mid-level managers who take the directives from their supervisors and 

create procedures to accomplish those goals.  

 School districts typically develop strategic plans by incorporating various stakeholders, 

including those mid-level managers (principals), yet planning committees only harbor a 

perspective of those creating the plan and dissemination of those details is vital.  Strategic 

management refers to the process that connects the front-line worker (teachers) with the plan 

for school districts.  “Strategic planning suggests that managers should look for models of good 

management in both the public and private sector,” (Berry, 1994, p. 328). 

 Fullan and Quin (2015) focus on the drivers to foster coherence and reduce 

fragmentation. School district strategic planning should value the efforts of focused coherence 

within school districts as means of strategic management. The greatest villain to strategic 

planning is the lack of understanding connection between teachers and the guidance set by the 

strategic planning process. Coherence aids the connection by addressing the goals of school 
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district collectively and individually by building capacity among those in the organization (Fullan 

& Quinn, 2015). 

 This study sets out to determine whether teachers understand what they are charged to 

accomplish based on the school district’s strategic plan.  Are strategic plans embraced by key 

stakeholders such as teachers? This is often a struggle for teachers due to the decentralized 

nature of education; once the classroom door shuts, administrators trust that the tasks 

teachers are charged with are being carried out with few opportunities to monitor the teachers 

progress through the school year. This menace to strategic planning is coupled with the level of 

nuance teachers often implement in their classrooms to assure students master various 

learning objectives derived from the curriculum.  

 The strategic planning process is handled differently by school districts, ranging from 

multi-page documents referring to different characteristics of the school districts to a single-

page document outlining the direction and beliefs of the school district. These strategic plans 

are often published on the school district’s website to promote their organization. The public 

access to these documents assumes that the organization has clearly adopted the practices, 

and the study attempts to determine if the qualities outlined in the strategic plan are embraced 

by teachers.  

 Fifteen teachers were interviewed to analyze a connection between their practice and 

the school district’s strategic plan. Teachers in the interview ranged from core to elective 

teachers, and all but two teachers sponsored an extracurricular or co-curricular activity.  These 

teachers were selected through personal professional networks or through an administrator. 
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Interviews with teachers lasted approximately 20-25 minutes depending on the interviewee 

and were transcribed afterwards. Thematic analysis was conducted to identify common 

connections to the school district’s strategic plan, and between the teachers participating in the 

study. Four themes emerged from the interviews.  

 Through data analysis, the following four overarching ideas permeated the study:   

• Coherence in school district is lead through developing structures and systems to administer the 

strategic plan. 

• Strategic Management: What the principal does matters. 

• Once teachers begin teaching, they want to accomplish their own goals, which indirectly 

matches the strategic plan.  

• Teachers are already facilitating the strategic plan without direction.  

Each theme garnered consistent input from teacher with a resounding altruistic implication with one 

teacher’s outcome for students being, “Be good people, be able to meet challenges and overcome those 

challenges.” This idea resonated at various levels among the participants in the study while all 

participants desired for their student’s skills to improve over the duration of the school year.  

 Coherence in school districts can be seen by school districts developing structures and systems 

for teachers to building administrators to operate under. The principal of the school then becomes the 

“glue” that keeps the strategic plan functioning in schools. The enthusiasm and leadership of the 

principal plays a large role when facilitating that strategic plan. Teachers have a natural connection to 

the strategic plan due to their goals as teachers. Teachers will facilitate a prescribe curriculum, support 

structure, or instructional obligation (i.e. displaying objectives), but teachers will also find time to fulfill 

their goals as a teacher. Due to the decentralization of education, teachers are able to do what they 

want once class begins and the classroom door shuts. Teachers take advantage of this opportunity to fill 
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their cup. This self-promoted satisfaction was seen to correlate with the goals of the school district and 

teachers often found their purpose within this idealist perspective.   

 The greatest finding of the study is school districts outline as personalized learning, developing 

relationships, and creating real-world experiences are what teachers facilitate in their classrooms, 

regardless on whether it is a part of the school district’s strategic plan. These aspects are natural 

components of being an educator and with developing students. This result was unanticipated but 

important to the overall functioning of school districts. If school officials understand the innate strengths 

and purpose of teachers, then they can use that information to develop greater coherence by managing 

the strategic plans effectively.  

In summary, the student set out to answer the following three research questions:  

• RQ1: Are strategic plans embraced and/or implemented by key educators?    

• RQ2: Do strategic plans affect the day to day working of teachers?  

• RQ3: Do the goals of strategic planning get communicated to teachers? 

The study finds that strategic plans are embraced and/or implemented by key educators due to the 

bureaucratic structures that are in place to help facilitated and support the strategic plan. When school 

districts incorporate time in the school day to support students (advisory courses), then teachers must 

operate under that schedule and implement any prescribed materials. This concept further states that 

strategic plans do effect the day to day works of teachers, because the strategic plan distinguishes what 

the organization will be doing operationally; however, the day to day classroom instruction may not be 

as impacted by the strategic plan due to the natural tendencies of being a teacher. Lastly, strategic plans 

are indirectly communicated to schools through the school’s principal. Teachers found the leadership of 

their principal valuable and they would follow the directives of their principal whether it be through the 

evaluation process or shaping the culture of the school. 
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 This study benefits the education field because it better describes the connection between the 

teachers and the school district’s strategic plan. Strategic plans vary between school districts and they 

are often more ceremonial that operational. Utilizing the findings in this student could foster better 

coherence within the school district and reap greater results.  
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Chapter Two 

Literature Review 

Do Strategic Plans Trickle Down to Teachers?  

Strategic Planning may not be embraced and/or implemented by administrators or key 

educators. Adopted from the corporate world, strategic planning harbors influence for shaping 

the school district’s practical/political purpose and direction for future performance. While 

reviewing the research for schools and corporations, they are lengthy indications that the teachers 

or other frontline employees may not receive the information outlined in the school district’s 

strategic plan. This indicates a threat towards coherence within the school district and 

perpetuates the decentralized nature of education towards further fragmentation. Conley (1993) 

describes this disconnection effectively:  

“Strategic planning attempts to walk a delicate line between 

interactive/political elements of planning that demand broad-based 

participation and agreement on general principles and goals, and 

rationalist elements that require adequate detail and measures to 

ensure plan implementation. The planning process, with its 

emphasis on global perspective and consensus decision making, 

tends to produce rather general statement of intent. There 

frequently is some point in the process where the plan makes the 

leap from general to specific. Often this leap is not gradual, nor 

articulated” (p. 26).  
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The delicate innerworkings of strategic planning does not end with central office personnel, 

principals, and community creating a documented plan, but rather the facilitation and 

communication of the plan ignites the change that encompasses the school district’s identity. Do 

teachers, the most valued resources within an educational system, understand the identity, aims, 

and actions the overall organization is striving to achieve?  

Coherence within school districts distinguishes a shared common belief structure and 

action plan that is understood throughout all ranks of the organization. Strategic planning is the 

process to develop this belief structure and action plan to better serve the students, community, 

and constituents of the organization. While strategic planning, providing coherence and 

coordination among decisions made locally continues to be a problem (Pinson, Louçã, & 

Moraitis, 1997). Aligning all constituents within the organization to walk the same walk and talk 

the same talk proposes great orchestration from the organizational leaders to the mid-level 

managers.  Coherence consists of shared depth of understanding about the purpose and nature of 

the work, not the structure, alignment, and it is not strategy (Fullan & Quinn, 2015).   

Strategic Planning and Management 

The rise of the strategic planning in corporate enterprise appeared in the mid-1960’s as 

leaders embraced the best ways to devise and implement strategies to be competitive (Mintzberg, 

1994). Essentially, strategic planning developed through the evolution of decentralization within 

organizations where staff executives coordinate, approve, and plan short and long-term decisions 

(Kirkland & Chandler, 1962).  As strategic planning developed over the next sixty years, it’s 

become known as a deliberative, disciplined, approach to producing fundamental decisions and 

actions that shape and guide what an organization (or other entity) is, what it does, and why 

(John M. Bryson, 2011).  Connecting Kirkland, Chandler, and Bryson displays how strategic 
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planning has transitioned from creating linear processes to addressing the complexity or 

fundamental purpose of the organization. 

The emergence of corporate strategic planning in public planning parallels the rise of 

economic development in the late 1970’s as a focus of local planning (Kaufman & Jacobs, 

1987). The Reagan administration was a strong supporter of strategic planning in communities as 

indicated in the 1982 National Urban Policy Report, “Strategies for Cities” (Kaufman & Jacobs, 

1987). Proponents of strategic planning assert that it is best viewed as a way to promote strategic 

thinking, acting, and learning to improve decision making and organizational performance (John 

M Bryson, Crosby, & Bryson, 2009). Strategic thinking refers to the synthesis of organizational 

planning that involves intuition and creativity (Mintzberg, 1994). Strategic thinking creates 

complexity within strategic planning, giving rise to the thorough development of actions 

addressing culture and shared values.  Mintzberg (1994) elaborates that strategic planners should 

make their contribution as managers to create a series of concrete steps to carry out a vision. 

Delineating strategic thinking and strategic planning proposes the characteristics required of the 

individual at the helm of any organization.   

Mission and Vision Statements 

Mission and vision statements are created for groups spanning large corporations, mid-

size public entities, to small teams of people all uniting to accomplish a common goal. One of 

the most important steps in strategic planning is the formulation of mission and vision statements 

(Ozdem, 2011). There is a relationship between the development of mission and vision 

statements. Prior to writing a mission statement, scholars believe that leaders in the organization 

must have an idea of what is in store for the future, the vision, which creates the foundation of 

the mission statement (Darbi, 2012). Vision statements provide impetus for mission statements, 
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and mission statements provide targets for goal setting (Rozycki, 2004). Congruent with strategic 

planning, the progression from vision to mission can narrow the scope of targeted areas for an 

organization’s achievement.   

There is an overwhelming consensus that mission and vision statements are 

communication tools for both internal and external stakeholders (Darbi, 2012). CEO’s of small- 

and mid-size enterprises favor that mission statements provide four areas of influence over an 

organization: developing and planning business strategy; increasing profit and growth rate; 

promoting a sense of shared expectations between entrepreneur and all employees; and provide 

clarity for employees, managers, and entrepreneurs (Analoui & Karami, 2002).  The usefulness 

of visions and missions is found in the development and implementation processes, not the final 

product (Mullane, 2002). One of the important reasons for the articulation of mission and vision 

in a business corporation is to define and diffuse a set of beliefs and notions that guide people’s 

behavior through communicating what the organization cherishes (Verma, 2009).  Mission 

statements communicate the description of a firm that allows current and prospective employees, 

suppliers, investors, and customers to determine whether they want to be involved with the firm 

(B. Bartkus, Glassman, & McAfee, 2000).   

Of executives interviewed, Mullane (2012) found that executives who incorporated their 

middle-level managers in developing their vision and mission statements later disseminated the 

messages among members in the organization. Verma (2009) found that that lack of awareness 

of mission statements are relatively low, and they emphasize qualities such as ethics, honesty, 

customer satisfaction, loyalty, and quality to commitment. Developing a belief system may 

standardize decision making and interactions among stakeholders; however, there are 

implications that make these values more difficult to institute than expected. Sometimes the 
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contents of mission statements are developed by institutional pressures while other are related to 

actions (B. R. Bartkus & Glassman, 2008). This perspective shines light on the political nature of 

organization and how mission statements may be more ritualistic than actionable.  

Development of Strategic Plans 

Development of strategic plans creates a sense of meaning and direction of an 

organization: What they do, and why they do it. Knowing the identity of an organization helps 

craft an approach to handling various situations and growing the capacity of the organization. At 

the core of every strategic plan are people and changing the organization requires changing the 

way people behave and interact with one another (Whelan & Sisson, 1993). This mindset allows 

the strategic plans to not only develop the aims of organization, but rather change the culture of 

the organization.   

The future of business, government, and education is often unknown. Forecasting the 

direction for the future provides clarity of organizational norms and goals to guide decision 

making. At minimum, strategic plans should include the following components: vision statement, 

mission statement, outline of goals, objectives and activities, assessment of current resources, 

and strategic analysis (Chukwumah, 2015). Each of these are actionable values that are present 

on the tangible plan, but the theoretical framework of strategic plans begins much deeper by 

explore strategy. Strategy refers to a general plan of action for achieving one’s goals and 

objectives (Nickols, 2016).   

Strategic thinking, strategic planning, and strategic management are all components of 

guiding the future of organizations. Each of these have an operationally different mindset for 

approach. Strategic thinking involves the creative side of goal planning to drive the direction of 
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an organization, often using a visionary approach to what the organization can become. Strategic 

planning is the entity that creates the ends and means, with a recognizable set of activities 

(Nickols, 2016). Strategic management refers to the implementation of the plan to reach the end 

goals as developed by internal and external stakeholders. 

There are different approaches to strategic planning. Chang’s (2008) simple three-stage 

process that explores sector analysis, policy design, and action plans. John M. Bryson (2011) 

describes his ten-step process to achieve a strategic plan: initial agreement, mandates, mission 

and values, strategic issues, strategic formulation, strategy and plan review and adoption, 

description of organization in future, implementation, strategy and planning process 

reassessment.   

Techniques involved in strategic planning and management includes clarifying factors 

such as mission, strategy, and future of enterprise; identifications of distinctive competencies;  a 

stakeholder’s analysis to determine the interests and priorities of the enterprise; ongoing analysis 

of key sectors; and financial and operational audits to flag areas of improvement for strategic 

advantage (Nickols, 2016). Strategic planning is typically pursued by senior elected officials 

and/or general managers and focuses on an organization, collaboration, or community (John M 

Bryson, 2010).  Bryson (2010) further states that temporary cross-boundary communities such as 

strategic planning coordinating committees, task forces, or teams are often intentionally created 

to shake up people’s thinking, acting, and learning.   

Providing and sharing information in the process of developing strategic planning is 

fundamental for effective planning (Turan & Sny, 1996). Strategic planning helps improved 

decision making because it focuses attention on the crucial issues and challenges an organization 

faces and it helps key decision makers figure out what should do about them (John M. Bryson, 
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2011). The major benefits of strategic planning do not fall in the development of the plan, but 

rather the dialogue and interaction of management (Whelan & Sisson, 1993). 

The strategic planning process includes various stakeholders, organizational executives, 

and mid-level managers. Each plays a vital role in forming the goals of the organization and 

executing those goals. Finding the right people to create strategic plans is essential and tactical to 

the development of the organization. Mid-level managers and some frontline personnel are 

crucial to pursuing strategic plans because they are likely to be the ones translating policies and 

decisions into operations (John M. Bryson, 2011).    

Strategic Management 

Strategic management refers to the carrying out of the strategic plan. Bryson (2011) 

elaborates:   

“Strategic management systems (or performance management 

systems or results-based management systems) are ongoing 

organizational designs or arrangements for strategically managing 

the implementation of agreed-upon implementation strategies, 

assessing the performance of those strategies, and formulating new 

or revised strategies. These systems in other words, are themselves 

a kind of organizational (or interorganizational) strategy for 

implementing policies and plans, reassessing those strategies, and 

coming up with new policies and plans.” (p. 323).   

The process of strategic planning is arguably more important than simply providing the 

document itself (van Wyk & Moeng, 2014). Some strategists questions the need at all for 



 
 

13 
 

mission and vision statement while others believe creating one is good, but using it is even better 

(Darbi, 2012). Strategic planning should be a thing that people do with the help of artifacts (John 

M Bryson, 2010). Both Bryson and Darbi suggest that action among strategy and strategic plans 

is most important rather than creating a plan. Few companies in Reid’s (1989) study found that 

strategic planning is a live process. With this plethora of support for cyclical use of strategic 

plans, there is merit in continually revisiting the strategic plan.   

Chang (2008) conveys that plans of action should design a living framework that allows 

for adjustment as new developments arrive throughout implementation. Creating a strategic plan 

that adapts or can be adapted to new policies or funding provided by the government strengths 

the overall effectiveness of the strategic plan. This addresses the demerits of strategic planning 

which state that strategic plans do not offer room for the changing world. While being mailable 

during implementation of the strategic plan, it is wise to continue assessing procedures and 

strategies to make adjustments to the next strategic planning cycle. Attention should be focused 

on which successful strategies should be maintained and unsuccessful strategies should be 

altered or terminated (John M. Bryson, 2011). “When people have discussions about strategic 

planning in abstract, they are talking about it as an entity. In contrast, practice as performance 

refers to the active doing through which a practice-as-entity is maintained, reproduced, and 

possibly change” (Bryson, 2011, p. S259). Bryon continues to affirm that the effectiveness of a 

strategic plan is within its continual engagement, implication, and assessment, rather than the 

creation of the plan. Amplifying the resonating theme of strategic planning as a process rather 

than the creation of a totem.  

Communication of Strategic Plans 
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Various stakeholders in the organization provide input on the strategic plan, but who is 

aware of the content? Theoretically, the organizational executives and middle-level managers are 

aware of the contents of the strategic plan and action steps to carry out the plan because they 

helped develop the details; however, but are frontline workers aware of their goals? It appears 

that the communication of the strategic plan may be paramount to using strategic planning as a 

practice rather than an entity as John M. Bryson (2010) previously mentioned.  

 Darbi (2012) found that while an institute’s employees had a high level of knowledge 

about the mission and vision statements and their purpose, most employees do not have a good 

knowledge of the components of the mission statement. Mission and vision statements are the 

mantras for organizations and the employee’s purpose for what their work, simply knowing they 

exist does not meet the purpose for strategic planning. Darbi (2012) further recommends wall 

hangings and displays around the premises of the institution to propose the necessary impact 

intended by mission and vision statements.  

 “Some strategies fail because there is insufficient buy-in to or understanding of the 

strategy among those who need to implement it.” (Sterling, 2003, p. 30). Sterling’s statement 

carries great weight for managing the strategic plan. If the frontline employees cannot identify 

their goals, how are they to facilitate the vision of the organization? Sterling (2003) elaborates 

that good strategies should distinguish the organizations from others and how it makes a 

difference with its customers. Communication continues to be a key tool in strategic 

management. Strategies fail due to lack of buy-in, understanding, and poor communication 

(Sterling, 2003). How middle-level managers provide strategic management is paramount to the 

overall success of the overarching strategic plan.   
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Communication wields great power within an organization. Communication issues such 

as low trust, high turnover and absenteeism breed disenchantment, disengagement, discord, and 

departure (Berger, 2014). These factors would greatly inhibit the implementation of any strategic 

plan, let alone the initial strategy of any organization. Whelan & Sisson (1993) found that a lack 

of perception knowing and understanding strategic plans is present. Ninety-seven investor-

owned gas and electric utility companies found that 74% of respondents stated that they engage 

in a formal strategic planning process, but after analyzing the organization’s content within their 

plans, Whelan found that the more accurate incorporation of strategic planning ranges between 

20% and 50% (Whelan & Sisson, 1993). This picture sets the stage for the shear lack of strategic 

planning by planners and managers of these organizations. If the leadership within the 

organization cannot develop strategies for the future of the company, how are they to accurately 

communicate the details to the employees? Yes, Sterling (2003) affirms the advice that “effective 

implementation of an average strategy, beats mediocre implementation of a great strategy every 

time (p. 27),” but it is even more ineffective when there is a poor plan with poor communication.  

Strategic Planning and Management in Schools 

Strategic planning has become the most acceptable way for schools to prepare for the 

future (Bell, 2002). Enrollment, economic uncertainties, housing development, and commercial 

development can all be forecasted, but the actual effects influencing school districts are 

overwhelming. To overcome future tensions and uncertainties, schools can implement strategic 

plans (Turan & Sny, 1996). Effective school leaders are urged to have strategy and strategic 

plans that lead their schools down a successful path. These leaders are known as 

“transformational leaders”  and they include strategic planning as obligatory for an organization 

to respond to change and uncertainties (Turan & Sny, 1996). Schools without properly developed 
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strategic plans lack commitment to quality management which jeopardizes quality of educational 

services and potentially lower test scores (Chukwumah, 2015). Given these aspects of strategic 

planning in schools, it is common to find and locate these documents on a school districts 

website. Each of them follows the recommended length of three to five years and cover a variety 

of goals for the future. As is in enterprise, school districts begin their strategic planning 

procedures by developing the mission and vision of their organization.   

School leaders must articulate the organization’s moral purpose and underpinning values 

that moral purpose which links to the vision for the future (Davies & Davies, 2006). School 

leaders implement strategy which translates vision and moral purpose into action (Davies & 

Davies, 2006). Whether strategic planning incorporates constituents at a district level, or is 

building centered by the principal, leaders are responsible for developing and implementing their 

strategies. Creating a strategic plan that involves key stakeholders and managing the plan while 

remaining flexible to change is a monumental feat when done correctly.  It is no wonder then that 

personnel expected to act as change agents in districts and schools have little training on 

facilitating systemic change (Adelman & Taylor, 2007). This raises concern to the impact 

principals have schools and superintendents have on school districts. 

To label the levels of leadership for enterprise within school districts, central office staff 

are comparable to executives and principals are comparable to mid-level managers. When 

comparing the organizational scaffolding of corporate examples of strategic planning, these 

comparisons clarify the players for strategic management. Creating a strategic plan for school 

districts often involves interviews, surveys, archival data, budget information, reports, 

personnel/program evaluation, and audit report recommendations to shape the direction and 

identity of the school district (Lane, Bishop, & Wilson-Jones, 2005).   
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From the business realm, education has adopted vision and mission statements to craft 

school improvement plans or provide a school districts a sense of purpose. A vision is the source 

of inspiration for one’s life work and education is fundamentally a sacred craft we offer to others 

(Hallinger & Heck, 2002). This moral compass often provides generic visions of schools such as, 

“All students will succeed,” or “Inspiring minds for a brighter future.” While these statements 

are often found in education, they can be too broad to shape the values of an organization. For 

school leaders, establishing a shared purpose through vision and direction carries the bulk of a 

leader’s efforts (Leithwood, Harris, & Hopkins, 2008). When twenty secondary teachers were 

interviewed, they communicated that vision matters, especially the underlying rationale and hope 

for sustained success (Lambersky, 2016).  The teachers in Lambersky’s (2016), to embrace 

initiatives in higher numbers. Due to the moral culpability and interpersonal interactions among 

individuals in education, vision and mission statements have the propensity to hold great value 

among organizations.  

 The approach to strategic planning is often approached as a linear means-to-an-end 

concept, but within schools, planning is much more complex in its entirety. Fostering ownership 

over the plan and shared vision is developed through the quality of the process rather than being 

a precondition (Fullan, 2007a). When developing a strategic plan, the document that 

communicates the plan is often shared with the community, promoting transparency among its 

stakeholders. Doug Reeves (2006) describes plans as being pretty and ugly. The plans that are 

pretty are often placed in page protectors and put on a shelf, while ugly plans are marked up with 

reviews by the administrators promoting the plan.  The metaphor extends that plans are either 

used or not used as a tool for action. Ugly plans are more effective than pretty plans because ugly 

plans account for updates, modification, and reality which further promotes student achievement 
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(Reeves, 2006). This affirms that schools can implement strategic planning as a practice rather 

than rather than an entity to be more effective (Mintzberg, 1994) 

 While strategic plans exist at the district level, individual schools create School 

Improvement Plans (SIP) as well. Fernandez (2011) found that school planning improves school 

performance and is a positive attribute associated with the schools performance. Site-based 

strategic planning is a phenomenon existing in the decentralized nature of education, similar to 

that of decentralization in enterprise. “When decentralization of decision making is used for 

purposes of increasing accountability (the voice option), one of its central aims often is to 

increase the voice of those who are not heard, or at least not sufficiently listened to, in the 

context of typical school governance structures” (Leithwood & Prestine, 2002, p. 45). This tactic 

empowers and encourages those who are doing the work, teachers, while sharing the power 

reserved for the principal (Leithwood & Prestine, 2002). Principals exercise the responsibility for 

connecting teachers to the school district’s strategic plan. When sight-based plans are developed, 

there may be a stronger connection with teachers to the school district’s strategic plan. 

Conversely, if a sight plan is non-existent, the goals of the school district may not be 

communicated to teachers.  

 Communication continues to arise as the subtext of literature to set the tone of the 

effectiveness of a strategic plan. “Clarity of focus and mission seems even more important at 

time when many organizations are attempting to decentralize decision making” (Conley, 1993, p. 

26). Furthermore, clear, manageable expectations reduce the misunderstandings between leaders 

and employees, and leaders must repeatedly clarify their expectations around effective actions 

(Schmoker, 2016).   
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Capacity building is a common term that continues to ascend in school reform (Fullan & 

Quinn, 2015; Leithwood & Prestine, 2002) “Capacity building refers to the skills, competencies, 

and knowledge that individuals and groups need in order to be effective at accomplishing the 

goals at hand” (Fullan & Quinn, 2015, p. 6). Incorporating capacity building exercises the idea 

that strategic planning is an opportunity for learning (John M Bryson et al., 2009). Educating 

teachers on district goals and essentially the reasons those goals were developed helps build the 

capacity of the teachers. 

Are Strategic Plans Embraced by Teachers? 

As Fullan and Quinn (2015) clearly state, “Coherence consists of the shared depth of 

understanding about the purpose and nature of their work (p. 1). Strategic planning can lay the 

framework for fostering coherence within school districts; however, the strategic plan must be 

embraced by the administrators and teachers. Mission statements, which are a part of strategic 

plans, have been evaluated, as well as their impact on day-to-day practice (Camiré, Werthner, & 

Trudel, 2009; Gurley, Peters, Collins, & Fifolt, 2015). Also, the involvement of principals in 

strategic planning has been measured, assuring that the those charged with carrying out the plan 

are part of developing the plan (Ndegwah, 2014). While the theoretical framework for strategic 

planning and strategic management are sound, what methods mobilized teachers towards 

accomplishing the strategic plan?  

Legislation has driven central office administrators to create policy to strengthen school-

based improvements and foster teaching and learning in schools districtwide (Honig, 2008).  

These focuses are much different than the typical districtwide managerial processes central 

offices are familiar with, in addition to guiding teaching and learning. Decentralization within 

school districts continues to pose a problem to obtaining coherence. Once the classroom door, 
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office door, or doors to the school shut, we trust that the prescribed reform (in this case the 

strategic plan) is being implemented with fidelity. But this may not be the case. Little change has 

occurred in schools once they become understood, educators, students, and the public identify 

these structures as a “real school” (D. Tyack & Cuban, 1995).  The shear bureaucratic structure 

of schools not only allows for little classroom governance by central office, but they can literally 

be shut out by teacher. This poses a significant threat to institutional reforms in school districts 

regardless of rationality.   

Bureaucratization has been the means to efficiently educate students since it is a 

compulsory public service, but this process does not mean it is effective for teachers. “The task 

of teaching, requiring a personal orientation and professional autonomy, clashes with 

bureaucratic rationalization, which requires an impersonal and hierarchical orientation” 

(Ingersoll, 2009, p. 34). While this may seem as a surprise, the bureaucratization of schools has 

been well underway since the early 1900’s. Around the turn of the twentieth century, the role of 

the school administrator emerged which applied business efficiency and scientific expertise to 

the structure of schools (D. B. Tyack & Hansot, 1982). The continuing theme resonating 

throughout the research is the continual incorporation of business models into the educational 

systems. These rational systems, such as strategic planning, do not take into account the 

complexity and subjectivity that the job entails. Essentially, teachers should be outlining the 

academic instruction that occurs in the classrooms and administrators should be allocating and 

coordinating schoolwide activities (Ingersoll, 2009). This eludes that strategic planning may not 

consider the teachers perspective and teachers may not need to be aware of the school district’s 

strategic plan.  
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A major complication to strategic planning is that those involved in strategic planning 

customarily belong to one of two groups: the professional planner and line manager (Reid, 

1989). Formal strategic planning leads to superior strategy implementation rather than 

performance measures (Elbanna, Andrews, & Pollanen, 2016). This is congruent with research 

on the lackluster performance of providing carrots and sticks as motivators for success (Pink, 

2009). When speaking about strategic management, the benefits of strategic planning are often 

nullified unless the process can be totally integrated as an organizational way of life, thus 

continuity and inseparability with the execution process are critical factors (Reid, 1989).   

 Do teachers need to know the specific details of the strategic plan? This depends on the 

items directly pertaining to their involvement within the organization. This would involve ideas 

such as collective teaching strategies, resource allocation for instruction, and over-arching 

student outcome goals for students. Items in strategic planning that may not be of use to teachers 

would be financial goals, redistricting procedures, facilities goals for schools, and those of 

support services (transportation and food service). Referencing the bureaucratic structure of 

schools, there are distinct governing bodies that influence policy and practice within a school 

district: school boards, central office administrators, and school principals. Principals are in most 

cases the site-based, front-line manager instituted to carry out a school districts plan. They are 

responsible for developing site-based goals, defining the culture of the school, evaluating 

personnel, ensuring adequate student achievement, and managing public relations with the 

community. While leading, principals communicate their core values in their everyday work and 

teachers reinforce values in their actions and words (Peterson & Deal, 1998). The dissonance in 

communication of the strategic plan is like that of the classic game of “telephone.” As the plan 

travels through the ranks of the school district, a unique twist is inserted or left out based on that 
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person’s values or understanding. This method of communication can eliminate the effectiveness 

of the strategic plan which will deter from the path for a coherent school district.  

 Focusing on the teacher’s relationship to strategic plans, their work may be directly 

related to producing adequate student achievement set forth by the school district. Fullan (2007b) 

states the role of change perfectly by stating that “Understanding the change process is less about 

innovation and more about innovativeness. It is less about strategy and more about strategizing” 

(p. 31). The principal’s role is to connect the strategic plan with goals directly related to the 

school. This would lead teachers to not be able to identify the individual aspects of the strategic 

plan.  

Once strategic plans are developed and in place, who is knowledgeable of their 

components? Ndegwah (2014) surveyed principals or deputies within forty schools In two sub-

counties of Nyeri County, Kenya. The responses gleaned that thirty-five schools had a strategic 

plan and the principal or deputy was involved in the creation of the strategic plan. Further 

investigation uncovered that twenty-six schools with strategic plans had a reward/incentive 

program that impacted the strategic plan’s implantation (Ndegwah, 2014). Incentivizing the 

aspects of the strategic plan is a way to communicate the plan and reward employees for meeting 

the goals of the organization. This type of communication may help strategic management for 

mid-level managers.  

Another study conducted asked school district personnel including teachers, building 

administrators, and central office personnel, found that ninety-four percent of their participants 

were able to declare their school had a mission statement; however, only forty-five of the ninety-

five participants reporting a mission statement stated it had a large to maximum impact on their 
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daily professional practice (Gurley et al., 2015). Another study explained the knowledge of 

mission statements into three distinct levels:  

“First, there were the administrators responsible for 

communicating the mission statement who reported being very 

knowledgeable of their school’s mission. The second category of 

individuals consisted of the coaches and teachers delivering the 

services who worked at the school. For the most part, this group of 

individuals reported knowing or being at least familiar with the 

mission statement, given that they were exposed to the school’s 

culture and to various initiatives in place to communicate the 

mission statement. The final category of individuals consisted of 

athletes who received services and parents who were not 

physically present at the school on a regular basis. These 

individuals reported limited or no knowledge of the school’s 

mission statement” (Camiré et al., 2009, p. 82). 

This delineation of communication proposes essential questions regarding the management of a 

strategic plan.  

 Strategic planning does not consider the implementation by principals in schools. Today, 

principals are asked to manage personnel, funds, and strategic planning which is garnering a 

change in principal preparation programs (Lynch, 2012). Principals are also tasked to lead and 

manage schools by examining student data to set targets for future performance (Bell, 2002).  

Additionally, principals are overly constrained by school-district governing boards and 

centralized district bureaucracies, and as a result, they are unable to manage schools efficiently 
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(Ingersoll, 2009). Teachers would only be knowledgeable to the principal’s rendition to the 

strategic plan rather than the overall strategic plan itself. Principals are then evaluated on 

whether their plan accomplishes the goals of the school district.  

 Coherence between the strategic plan, principals, and teachers should exist at some level.  

If teachers are tasked with specific strategies, there should be some connection between what 

their principals are instructing them to do and the overall school district strategic plan.  

Coherence created through this lens may be most effective and supported by the research while 

allowing the necessary autonomy for principals to address problems necessary to their school. 
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Chapter Three 

Data and Methodology 

Research Question 

The study’s objective is to explain the following problem: Are strategic plans embraced 

and/or implemented by key educators? This question sets up the subsequent questions of: Do 

strategic plans affect the day to day working of teachers? Do the goals of strategic planning get 

communicated to teachers? “Successful change processes are a function of shaping and 

reshaping good ideas as they build capacity and ownership” (Fullan & Quinn, 2015, p. 25).  

Strategic plans are responsible for forming the school district’s values, structure and goals that 

employees should be able to discern. The strategic planning process, whether in corporate or 

public organization, provides a theoretical framework from a vast body of research on how to 

achieve systemic change. A qualitative approach to assess the validity of the theoretical 

framework is the approach for this study by taking the perspective of teachers into account 

(Maxwell, 2012).   

Qualitative research is best suited to accomplish the purpose of the study because it sets 

to understand the context within which the participants act, and how that context influences their 

actions (Maxwell, 2012). The aim for the outcome of the research is interpretation analysis to 

create generalizations, identify problems, or elaborating on existing concepts (Peshkin, 1993).  

Identifying behavioral patterns through interviews with teachers will shed further insight on the 

inner workings of teachers and how strategic plans are managed because poor communication or 

understating is often why strategies fail (Sterling, 2003).   

Analytical Approach  
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The study will be conducted using variants of case study qualitative research. The case 

study approach explores a single bounded system or multiple systems over time through detailed 

in-depth data collection (e.g. interviews and documents) and reports case-based themes 

(Creswell, Hanson, Clark Plano, & Morales, 2007). School districts with a strategic plan 

available on the internet were chosen to conduct the student.  This criterion was selected because 

the public accessibility of the document insinuates that members of the community, teachers, 

staff, administrators, and students have access to view. Each strategic plan was analyzed, and 

goals identified to student performance were isolated as those would be the most relatable goals 

for teachers to know and understand. While analyzing strategic plans for the study, concepts such 

as governance structures of the school district and community partnerships were omitted as they 

do not directly pertain to teacher goals.  The study narrowed the focus of strategic plans to 

student performance indicators such as but not limited to, increasing test scores, college and 

career readiness, and social emotional learning. Goals such as these are what identified in the 

strategic plan and often the front-line employees (teachers) are responsible for operationalizing 

these goals (John M. Bryson, 2011).  

Questions asked for interviews were developed by looking at each school district’s 

strategic plan. Treating each school district as an individual case allowed for flexibility with 

questioning, and the opportunity for the researcher to be more specific towards the teacher’s 

experience. The study took the tree and branch approach to creating questions for the interview 

by dividing the research problem into multiple parts with each part covering a main idea (Rubin 

& Rubin, 2005). Even though each school district was treated as an individual case, each school 

district had similar goals and allowed for similar question stems to encompass each case.  
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Questions developed using the strategic plans aimed to encourage interviewees diving deep into 

the details of their work and providing the nuance to their craft (Rubin & Rubin, 2005).   

School districts selected for the student include suburban and urban schools outside of a 

midsized metropolitan city with a population of less than 500,000 residents. School districts were 

selected if a strategic plan was labeled on their website. Ten strategic plans were cataloged for 

the study, and a range of questions were developed that could be applied to the strategic plan.  

Excerpts of the strategic plans that relate to teachers are excluded in Appendix A. The length and 

number of years were noted to reference during the study.   

 Number of Pages Number of Years for Implementing Strategic Plan 

Strategic Plan 1 18  4 

Strategic Plan 2 40 5 

Strategic Plan 3 2 1 

Strategic Plan 4 4 5 

Strategic Plan 5 1 5 

Strategic Plan 6 2 1 

Strategic Plan 7 18 5 

Strategic Plan 8 Webpage 5 

Strategic Plan 9 20 5 

Strategic Plan 10 20 5 

 

Sampling and Data Collection 
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Several school districts were selected to provide a broad perspective on whether teachers 

understand, are knowledgeable, or purposefully carry out goals related to teachers on the school 

district’s strategic plan. Purposeful sampling was the best approach to selecting school districts 

and candidates to be interviewed for the study because this method of sampling pertains directly 

to the objective of the study (Maxwell, 2012).   

Participants for interviews were recruited through professional networks of colleagues or 

by communicating with the school administrators in each district. Each colleague from a 

different school district helped recruit two to three interviewees. Sampling is snowballed into 

small clusters, with the number of potential interviews not extending more than two individuals 

from the initial referral. To further convey the sampling method, if a candidate provided two 

additional candidates, no other candidates were sought from the two sources referred from the 

initial candidate.  This method of snowballing helps limit bias in sampling. Enrollment, 

demographics, socioeconomics, and school size all vary for each teacher’s school. Teachers from 

primary and secondary schools were considered for this study because the strategic plans outline 

blanket goals that provide direction for teachers at all levels of the school system. Each  

interviewee met the criteria for having access to a strategic plan via the internet. Interviews were 

arranged to take place in person for a duration of thirty to sixty minutes. Each interview was 

conducted at a location mutually agreed upon by the researcher and the interviewee. Interviews 

were recorded and transcribed for data analysis. Notes regarding the body language and tone of 

the interview were noted as questions were asked or a response to the question was provided.  
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Questions selected for each interview were directly correlated to the school district strategic plan.  

The questions listed below are potential questions for the interviews and are directly related to 

the interviewee’s school district’s strategic plan.   

Tell me about your day to day interworking’s of what it is like being a teacher in your school? 

• Follow-Up: Walk me through your day.  

• Follow-Up: What does you plan period look like?  

Tell me about how you plan and develop your lessons?  

• Follow-Up: Are there any resources you use?  

• Follow-Up: Are there any tools or structures you use to monitor student learning?  

• Follow-Up: Do you collaborate with anyone?  

• Follow-Up: How do you assess the effectiveness of your lessons?  

How do you support students in your classroom?  

• Follow-Up: Are all students approached in the same manner?  

• Follow-Up: How do you develop relationships with students?  

• Follow-Up: Do you call home often?  

• Follow-Up: Is your instruction solely focused on teaching your content area?  

• Follow-Up: Are there opportunities for the student’s families involved in the student’s 

education? 

Does the states APR (state test scores) influence your lesson planning and instruction?  
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• Follow-Up: Are you attempting to hit a certain score with your students?  

What are other things students can do outside of your classroom that enrich learning?  

• Follow-Up: How are the options advertised? 

• Follow-Up: How do teachers influence the connectedness with students.  

When your instructing your class, do students receive experiences that go beyond the content of 

your subject area?  

• Follow-Up: Do the students receive any job-related experiences? 

• Follow-Up: Are their opportunities for students to receive real-world experiences?  

• Follow-Up: Are there opportunities for students to engage with opportunities in the 

community?  

What does your administrator look for when he or she visits your classroom?  

• Follow-Up: Does professional development assist what is expected of you in the 

classroom?  

• Follow-Up: Do the instructional goals from year to year remain the same or are they 

different?  

• Follow-Up: How are state test scores discussed in your building?  

What are your goals as a teacher?  

• Follow-Up: Why did you choose those goals?  

• Follow-Up: Does your school shape your goals as an educator? How? 

What are the goals for your school district?  
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• Do you receive professional development around these goals?  

• How are the goals communicated to teachers? 

Prior to conducting interviews with teachers, the questions were piloted among three teachers 

within the professional network of the researcher. Pilot students help develop an understanding 

of concepts and theories held by those being studied (Maxwell, 2012). During the pilot study, 

teachers were asked to provide their response to the interview questions, then provide their 

overall feedback of the quality and scaffolding of the questions. During this process, questions 

were revised, developed and refined to increase the richness of the interviewee’s descriptions. 

Data collected from piloting the questions was proactive and unexpected. The participants in the 

pilot garnered lengthy responses to the questions, and body language of the participants 

displayed deep thought for the interview questions. The responses incorporated concepts such as 

“individualized learning,” and fostering opportunities for learning outside of the classroom. One 

respondent stated that they had personal goals in addition to the goals of the school district. The 

most fascinating finding of piloting the questions was the implicit connection to the items 

outlined in the strategic plans. It appears that teachers are naturally gravitating towards the 

strategic plans without crediting their supervisors for their actions.    

Data Analysis  

Each interview was transcribed and coded to develop common themes among the 

interviews (Maxwell, 2012). As the interviews are analyzed, assessing similarities and 

differences in the interviewee’s responses provide the foundation to developing to categories to 

analyze larger ideas found in the study (Maxwell, 2012).  Approaches to finding common themes 

by grouping them by case (school district) or relevant themes that permeate multiple cases is the 

goal for the study.  The reactions to questions such as inflection in voice and demeanor were also 
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recorded to provide better context to the findings. These common themes were then cross-

referenced with the strategic plan pertaining to each interviewee. The essence of the study 

displays whether the interviewee’s responses are congruent with the strategic plan as proposed 

by the school district.  

To develop common themes, coding was required to organize the data gleaned from 

interviews.  Each interview transcription was assigned a number and labeled with the strategic 

plan for the school district the teacher was employed by.  To begin coding, each interview was 

compared to the details of the cooperating strategic plan and commonalities between the two 

were identified.  Once identified, those commonalities were then compared with the other 

interviews that fell under the same strategic plan.  Further commonalities were developed 

between the commonalities found within each teacher’s response. 

Once the coding and comparison was completed among teachers within the same school 

district, the scope of similarities became broader to show consistencies between each of the 

teachers’ responses from other school districts.  The responses generalized responses were then 

compared between school districts, creating main themes consistent across all school districts.  

This process developed the major themes as a result of the study.  

Protocols 

Each interviewee was assigned a number and the related strategic plan was provided 

another number. Each interviewee was informed that their responses will not be identifiable yet 

quotes from their answers may be incorporated into the study. “Being seen as honest, open, fair, 

and accepting helps build trust.” (Rubin & Rubin, 2005, p. 93). Building trust with the 
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interviewee sets the framework to discuss the inner workings of teaching and learning with much 

more depth which garnered richer data.  

To protect the integrity of the study, the purpose the of the study was not revealed to 

those interviewed. The interviewee was informed that they we would be discussing their day to 

day instruction as a teacher. This method garnered an honest approach to the nuance of the 

instructional procedures of teachers. Teachers are aware of educator’s language such as college 

and career readiness, social emotional learning, extra-curricular activities, and other exaggerated 

concepts within education. Eliminating these buzz words avoided a stock response that the 

interviewee may have heard during professional development, by reading an article, or through 

colleagues during their times as teachers.   

At no time in the interview was the strategic plan or the strategic planning process 

referenced to better conceal the aim of the study. Unveiling the research regarding strategic 

planning would invalidate the results of the study due to the specific goals and action steps listed 

on the plan. Questions regarding the goals of the school district were asked at the end of each 

interview so that data gathered earlier in the interview could not be skewed by the question. The 

aim of the research question is to identify if the expectations of teachers are congruent with the 

goals of the strategic plan. For these reasons, the questions derived from the strategic plans avoid 

direct language to the strategic plan when at all possible. Great caution was taken on this front 

while developing main questions, follow-up questions, and probes.  

Timeline 

Data collection is expected to take approximately two months to complete. 

Summary 



 
 

34 
 

This chapter describes the outlined research questions, conceptual framework, data 

collection procedure, and the data analysis process.  
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Chapter Four 

Results 

Fifteen teachers were interviewed for the study. Two to three teachers were selected from 

five strategic plans. These teachers were selected either through personal professional networks, 

or by working with a school’s administrator. Each participant in the study taught at the secondary 

level and thirteen of the fifteen sponsored an extracurricular or co-curricular activity.  

Participants in the study ranged from three years of experience to over twenty years of 

experience as a classroom teacher. The size of the school districts varied from having one to four 

high schools within the district. Lastly interviews ranged from seventeen to thirty minutes 

depending on the succinctness of the interviewee.  

The interviews sought to gather data regarding the following research questions.  

• RQ1: Are strategic plans embraced and/or implemented by key educators?    

• RQ2: Do strategic plans are affect the day to day working of teachers?  

• RQ3:  Do the goals of strategic planning get communicated to teachers? 

Interviews were transcribed and open-coded line by line to determine themes among each 

interview, and the interviewee’s responses were compared to each school districts strategic plan.  

Thematic analysis was applied to find common trends with each interview and its connectedness 

to the school district’s strategic plan. The following themes were gleaned from the data: 

Coherence in school district is lead through developing structures and systems to administer the 

strategic plan. 
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Participants in the study continually referred to structures and programs established 

within the school day or beyond the school day. Each of the strategic plans aim for students to 

receive personalized learning during the school day. To accomplish this goal, school districts 

have set up programs to support students given their current abilities. One school developed a 

program that supports student agency for math, and students are able to work at their own pace 

through the curriculum. This teacher describes that the students have to manage their own 

agenda and achieve mastery prior to moving onto the next concept. To further this idea, a school 

district developed structures to have teachers monitor students while they facilitate online 

learning. Both of these examples connected directly to the school district’s strategic plan by 

offering flexible and personalized learning opportunities for students.  

Another prime example of personalized learning comes in the form of scaffolding ability 

levels of students into different categories by providing them an accurate ability based on the 

student’s abilities. This was seen in a co-curricular area that stratifies students into four different 

levels of orchestra based on their abilities. This phenomenon was also seen in multiple class 

periods by offering programs such as International Baccalaureate, Advanced Placement, Honors 

Class ROTC and vocational opportunities. There are also structured opportunities for students 

with Individualized Education Plans (IEPs) and they receive instruction in small group settings 

or with another teacher in the classroom by utilizing the CWC model. Multiple teachers in the 

classroom was not only distinguishable for students with IEPs, two of the school districts had 

multiple teachers in classes such as math and weightlifting to increase the amount of 

opportunities for individualized instruction.  

To take the concept of personalized learning further, the candidates of four of the five 

school districts implemented some form of advisory where students had the opportunity to 
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receive tutoring, participate in a club, or conduct a lesson that helps develop the social-emotional 

skills of that student. There was an emphasis on how the advisory period was different between 

each school. One school district emphasized the advisory time as an opportunity to receive help 

from other teachers, so systems were implemented for students to visit with other teachers during 

that time. Two of the school districts utilized this time for school-based clubs to meet.  One 

teacher described their use of advisory as, “A flex time to accomplish more, well, goals.  Number 

one intervention and tutoring, two, team, community building, team activities. [It] could be also 

just enrichment, fun things in the building.” These are all examples of structures that the school 

districts have implemented to fulfill their goal of personalized learning.  

Personalized learning also extended beyond the school day. Each school offered a variety 

of activities from tutoring, athletics, clubs, and extra-curricular activities. Students are provided 

the opportunity to be involved with the school through various avenues that the school district is 

able to afford. One academic enrichment opportunity a school district provided was an 

“academic blitz” opportunity. Students have the opportunity to stay after school on a Friday, or 

come into school on a Saturday to receive two-and-a-half hours of tutoring. Teachers were paid 

to participate in this activity, which displays school district support to encourage this opportunity 

for students. Another academic program discussed by teachers was a program named AVID.  

This program offers students support who are college-bound and navigate issues such as, “What 

classes should you take in high school? What study skills you’d have? What does a college 

campus look like? How do you fill out a scholarship application?” When teachers discussed 

these structures of the program, it supported a personalized path for students.  

Another common thread among strategic plans and the interviews was collaboration 

among teachers. Each school district had a structure to encourage and facilitate collaboration 
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between teachers. Candidates in the student communicated that this was either in the form of 

common planning periods among teachers teaching similar courses, a specific day of the week 

where teachers met with each other, or a more regimented process where a group of teachers met 

with an administrator during a specific time. Two teachers described their time to collaborate as 

an opportunity to meet with teachers in similar content areas. One of the teachers stated, “We do 

a decent amount of lesson planning together as well as developing new labs.” This substantiated 

the use of the collaboration time as delineated by the school district’s strategic plan.  

School districts also had structures to implement data-driven instruction. School districts 

utilized testing systems and student information systems to support teachers in the classroom.  

Several teachers mentioned a type of online platform where teachers upload educational 

materials for their course. The teachers utilizing this platform declared that this is a requirement 

as a teacher.  Another use of technology came from common testing platforms that that teachers 

use to monitor student achievement.  Each school district utilized a different testing platform that 

monitored the performance of students in the classroom. Through the conversations with 

teachers, it appears that these are purchased by the school district and teachers are obligated to 

utilize these services.  

Strategic Management:  What the principal does matters. 

While conducting interviews, there was an overwhelming positive sentiment towards the 

teacher’s principal. When asked about the school district’s goals, one candidate responded, 

“Closing the achievement gap is the feeling I get, or at least that’s [principal’s name redacted].”  

This statement from the teacher shows that the principal’s voice that can easily be perceived as 

the school district’s goal. The following statements were used to describe the principal for the 

building:  
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“Our building goals are crystal clear. We have great leadership in 

our building and we have academic success, postsecondary 

success, sense of community, three building goals. They are on 

signs, they’re on t-shirts, they are everywhere in front of us.”  

 

“I think the way [principal’s name redacted] talks and the way 

[principal’s name redacted] promotes himself and promotes the 

school just empowers you.  I mean, I know many other assistant 

principals do a great job. They do a great job, but there he is.  

He’s the leader of this place and he’s the one star.”  

 

While referencing the principal and culture of the school, “he 

speaks about the students in school, you know, about [schools 

name redacted] being a family.   

Most candidates cited their evaluation cycle when referencing their principal or 

administration. Through the evaluation model or tool, teachers were able to reference the 

particular standards they were being evaluated on. Collectively, teacher references often included 

student learning objectives, student engagement, and relationships with students. After analyzing 

these statements, these indicators were correlated to the school districts strategic plan.  This 

proves the role of the principal plays a significant role in managing the strategic plan. 
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The principal or other administrators connected the school district strategic plan to staff 

members by structuring professional development opportunities. Teachers declared that they had 

received professional development regarding what administrators are looking for when they visit 

their classrooms. One teacher stated that their administrators are looking for “What data have 

you been using to determine our student’s learning?” This teacher elaborated that there has been 

professional development on how to get good data and use that data to support classroom 

instruction.  

The role of the principal is also bringing teachers along in the process to meet the goals 

of the school district.  When referencing an online tool teachers are expected to use, one teacher 

declared that they are not going to use it until someone informs them of how it benefits their 

content area. When discussing professional development, another teacher referenced the goals of 

the building by stating, “Yeah, we have [received professional development], I just don’t buy 

into it. I’m just playing the game.” This data describes the role of the principal and how to 

persuade staff members to perform the goals of the building.  

Once teachers begin teaching, they want to accomplish their own goals, which indirectly 

matches the strategic plan.  

When teachers were asked, “What are your goals as a teacher?” Every teacher took a 

moment to think about the question before answering. Their body language became more relaxed 

and when they answered, their answer was direct and personal. Each teacher clearly 

communicated their passion for developing or mentoring students.  It was very clear that teachers 

held a lot of value in their craft.  
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As teachers enter the career, they innately have a sense of efficacy to shape the next 

generation. Each interview consisted of comments that described students to be successful to 

some degree beyond their content area.  One teacher summed it up by saying, “I’m teaching life 

skills.” Some were more specific to a content area by stating, “I think it’s changing the student’s 

mentality and their thought process about math is my primary goal.” Other statements fromm 

teachers include, “Treating others the way you want to be treated,” “Be good people, be able to 

meet challenges and overcome those challenges,” and “I just want to be effective.”  

While teachers were discussing their goals, they aligned with the values or directions of 

the strategic plan. One teacher stated:  

“I want them to make sure they know what they’re doing when 

they leave. Not just, hey, good luck. Here’s your diploma, go find 

something.  It’s what college you are going to go to? What trade 

are you going to go to? What job are you going to go to? Where 

are you going to be?”   

For this teacher, each of these are reflected in the school district’s strategic plan.  Other 

teachers described their goals for students as spreading a passion for their content area, 

promoting student growth, or preparing students for life.   

Another teacher conveyed a similar idea stating:  

“So one goal I have for all my classes, work ethic, this is where 

your key life’s going to be. You know, the other thing is treat 

others the way you want to be treated. The whole, get along with 

people you know and respect others, whether you agree with them 



 
 

42 
 

or not. At least you respect their opinion, you’ll be able to explain 

yours.”  

A few teachers stated that their goals are to, “Be effective,” “First and foremost, to better 

my craft,” or “to do the very best that I can every day.” These data align with strategic plans for 

the school district regarding collaboration and professional development to continually 

developing teachers.  These teachers expressed a sentiment that the quality of their instruction 

was important and they wanted to deliver high-quality instruction.   

Teachers are already facilitating the strategic plan without direction.  

When teachers were asked about the goals of the school district, they were not able to 

provide a deep explanation. One teacher sighted a buzz word from the strategic plan, while 

another cited twenty-first century skills, in another interview. Another teacher describes 

providing relevant, real-world instruction by saying, “Eventually, where you’re going is having 

to deal with words and numbers together, and let’s face it, life’s a word problem, right?” This 

teacher expressed that they are not pushed to provide relevant instruction, but feel like it is a part 

of their job to make the content relevant. Based on the data gathered during the interviews, it 

appears all teachers were meeting the strategic plan with in some form.   

When teachers were asked, “Do you support (or approach) every student the same way,” 

there was an overwhelming majority answering, “no,” “you can’t,” or “nothing is blanketed.”  

Some teachers appeared astonished that this question was asked. Teachers further stated the level 

of learner may vary in their classroom by having a student with an IEP in their classroom, or a 

variety of students with different reading levels. Another teacher stated that they, “Do a lot of 
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individualized coaching, fifteen to twenty minutes usually.” This has been the simplest form of 

personalized instruction that this teacher is naturally doing 

Teachers tend to naturally wear several hats in the classroom. “I mean you are a teacher, 

counselor, emotional therapy… First, I need to know like this kid didn’t eat today, or they’re 

dealing with what crazy family stuff at home. This is why they didn’t bring a pencil.  Like let’s 

just be glad they’re here and appreciate that.” While speaking to this teacher there was a clear 

dedication to meeting each student where they were at each day, and providing them a positive 

experience.  

“I greet every single student every single day at my door before they walk in,” is a way 

one teacher provides personalized instruction and builds relationships with students and further 

elaborates, “I’ve done this for years.”  This sentiment of checking on students continues with 

another teacher stating that they use their plan time for, “checking in on kids.”  This concept 

extends the idea that the moral imperative is woven into the natural framework of being a 

teacher.  

Multiple teachers stated they are all about relationships. These teachers led their 

classrooms by understanding that every person in the classroom is different and may need a 

different interaction ranging for a joke, or an empathetic person to listen to. Two teachers 

discussed how they speak with students about activities outside of high school or something the 

students are interested in. One teacher stated that they spend three to five minutes assessing 

where the students are and determining if they need to talk to someone because the teacher can, 

“automatically tell them when they are sad or having an attitude, or whatever it is.”  
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During the interviews, teachers communicated joy in their abilities to build relationships 

with students and tailor their instruction towards their classes. One teacher stated, “But even 

kids, just even a year’s worth of not know how to do this stuff. And then at the end of the year 

just really loving it and having the confidence to do it. I think that’s really cool.” The 

interconnectedness between teacher and student is the foundation of success teachers to depend 

on. When one teacher discussed the importance of building relationships with students, they 

stated, “I would like to think this is an expectation, but also I would like to think that is 

something that I do naturally as well.”  

Collaboration was another aspect cited in strategic plans that teachers appear to be doing 

as a part of their job. One teacher stated, “My resources has really been an accumulation of 

stealing stuff from other [activity redacted] coaches over the years.” Another teacher mentioned 

during an interview that the teachers in common subjects collaborate, and her demeanor while 

describing this process made it appear that informal collaboration is routine behavior.  

Several strategic plans cited that they are using data to drive their instruction, but it 

appears that some teachers are already doing this. Several teachers mention that they regularly 

assess what went well and did not go well from the previous class period as a starting point for 

lesson planning. A teacher who taught the same class throughout the day appeared to adjust their 

instruction, stating, “I know what the questions were going to be before the kids even ask them.  

So I would make notes, this a little bit more, go back over that.”  

Another teacher elaborated how they assess effectiveness of their instruction by quoting 

their mentor: Every time you give an assessment, you need to ask what is it for? And every time 

you do an activity in class, you need to ask, what is it for?” The teacher further elaborated 

stating, “What got accomplished with this, and did it move the needle on motivation? Did it 
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move the needle on unskilled? Does it move the needle on content knowledge? Did it move the 

needle backwards?” This teacher’s statement was the most vibrant when discussing the 

effectiveness of instruction, and, while related to the strategic plan, this teacher was dedicate to 

regularly assessing their effectiveness according to a self-imposed standard. While not as clearly 

articulated, this was present among other teachers who participated in the study. Teachers are 

also attempting to incorporate real-world examples to help teach their materials. Two teachers 

referred to developing a professional network of professionals to speak to their classes. Each 

teacher said over the year the have developed these networks themselves.   

A teacher stated during assessing instruction that there is an underlying theme to all 

classroom instruction, “Be good people, be able to meet challenges and overcome those 

challenges.” This snippet of data describes the integrity of teachers and what they want overall 

out of each student that enters their classrooms.  
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Chapter 5 

Discussion 

Throughout the data collection, there were resonating discrepancies in the strategic plans 

which questions the validity of the documents.  Bryson (2011) outlines a process to support 

strategic planning that begins with strategy and creates necessary components within a strategic 

plan.  The variance among what school district’s label as their strategic plans influences the 

findings of this study. Also, the commonalities among these documents could be exploiting 

educational trends which teachers are familiar with (i.e. Social-emotional learning, college and 

career readiness, and personalized learning). These documents may serve as a communication of 

internal functions or legitimacy documents, rather than a strategic plan to guide the school 

district.  

Summary of Findings 

The data gleaned four themes regarding strategic planning and coherence in school districts:  

• Coherence in school district is lead through developing structures and systems to 

administer the strategic plan. 

• Strategic Management:  What the principal does matters. 

• Once teachers begin teaching, they want to accomplish their own goals, which indirectly 

matches the strategic plan.  

• Teachers are already facilitating the strategic plan without direction.  

coherence in schools is fostered by the structures and systems developed within the organization. 

Fullan (2007) discusses how strategizing is a main theme to developing coherence.  This is seen 

in the data because when school districts developed a strategic plan, there was a system or 
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structure to help support implementation. This takes the “pie in the sky” idea and makes it an 

operational concept that teachers can conduct. The data showed strong connections to systems in 

the organization such as built in opportunities for collaboration, variety of classes to support 

personalized learning, and courses offerings that are structured differently from the traditional 

class period. This connection aligns with research on teacher’s belief. 

Fullan and Quin (2015) discuss how strategic plans lay the framework for school 

districts, and that is what the data explains as well.  Most strategic plans in the study show a 

complicated or simple network of values and expected performance of students who graduate 

from that school district. The strength of coherence varied from school district to school district, 

but each had some bureaucratic structures to support the attainment of those goals.  

The principals’ role is imperative when carrying out the strategic plan for the district. The 

findings in the study display that teachers hold a lot of confidence in their principal and as Reid 

(1989) found strategic management is about total integration as an organizational way of life.  

What teachers report about their principal shows congruency with reinforcing their actions and 

words (Peterson & Deal, 1998). Connecting these to concepts displays a distinct role that the 

principal must play to foster coherence within the school district. The principal must mirror the 

values of the school district and then put action to those values. This is a clear integral 

component to fostering coherence within school districts. Ingersoll (2009) describes the role of 

the principal as coordinating schoolwide activities.   

The data also shows that principals are responsible for building capacity in teachers 

(Fullan & Quinn, 2015; Leithwood & Prestine, 2002). Principal behaviors influence the emotions 

of the teacher’s work in their schools by providing professional respect, acknowledgement for 

teacher commitment, competence and sacrifice, protecting teachers from damaging experiences, 
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maintaining a visible presence, allowing teacher’s voices to be heard, and communicating the 

schools vision (Lambersky, 2016). This displays that the role of principal as a mid-level manager 

bares the responsibility for developing teachers and leading them to achieve the goals of the 

school district. Teachers displayed a strong following for their principal, and desired to uphold 

their expectation, even when they did not want to. While discussing the evaluation process with 

teachers, they describe indicators that match characteristics outlined in the strategic plan. This 

spans an overarching connection between building capacity with teachers and assisting building 

teachers with bureaucratic structure to facilitate strategic plans. Teachers who spoke highly of 

the values were able to distinctly communicate the goals of their district.  Signs were made to 

properly communicate these values to students and teachers around the building (Berger, 2014; 

Darbi, 2012).  

The data garnered an explicit conflict between the goals of teachers and what they are 

asked to do in the classroom. Teachers appear to meet the goals of the school district; however, 

they are going to use their own professional judgement to determine what is effective. With 

strategic plans being a practice adopted from corporations, there is conflict with the professional 

autonomy of the teacher (Ingersoll, 2009). Due to the decentralization and loose coupling of 

classroom instruction, teachers will continue to operate under their own discretion when it comes 

to effective classroom instruction.   

The most dramatic finding in the study shows that teachers are readily meeting the goals 

of the strategic plan as an innate function of being teacher. Teachers care about their students, 

develop relationships, and provide personalized learning because the efficacy teachers lay with 

developing their students. There is a sense of moral purpose to be a teacher, and teachers carry a 

vision for the future. Davies and Davies (2006) articulate these characteristics in school leaders; 
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however, it is apparent that teachers carry the same visionary attributes.  Teachers in the study 

directly or indirectly communicated that preparing students for the future, whatever that future 

may look like for that student. The pride the teachers displayed in their craft communicates 

underlying idealism as a foundation for a teacher repertoire.   

Conclusion 

 The study set out to answer three research questions regarding strategic planning.  

RQ1: Are Strategic plans embraced and/or implemented by key educators?    

Strategic plans are facilitated by teachers, but they do not need to know the precise details 

of each strategic plan. Teachers have a moral imperative to provide an experience for students 

and develop all students regardless of their background (Fullan & Quinn, 2015). The moral 

imperative often connects to the school district’s strategic plan. This concept is exponentially 

increased when bureaucratic structures are put in place help facilitate teachers achieve the goals.  

The data show a strong correlation when creating opportunities for personalized learning for 

students. Structures implement by central office assisted teachers meeting this goal in the 

classroom or through activities.   

RQ2: Do strategic plans affect the day to day working of teachers?  

Strategic plans do impact the day to day structures of teachers when speaking to the 

logistics of the day. Early release days, advisory periods, master scheduling, and professional 

development opportunities are all related to the strategic plans; however, as teachers dive deeper 

into the actual art of classroom instruction, teachers have a natural inclination to provide students 

the best experience possible. This dissonance is related to the loose coupling of classroom 

instruction and that classroom instruction varies from class to class and teacher to teacher. This is 
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congruent with the research on organizational theory stating, “Affixing right labels to activities 

can change them into valuable services and mobilize commitment of internal participants and 

external constituents,” (Meyer & Rowan, 1977, p. 350). The strategic plan can be seen as a myth 

of a formal structure to shape an organization.  

RQ3:  Do the goals of strategic planning get communicated to teachers? 

Strategic management shifts to the principal’s role as the leader of the building. As the 

strategic plan begins to trickle down to teachers, it becomes apparent that superintendents begin 

playing less of a role. Teachers look to their principal for leadership and direction. As the 

teacher’s supervisor, principals’ align the values of the strategic plan with their staff and 

continually manage the components of the plan. The principal is a leader that must possess the 

energy-enthusiasm-hopefulness constellation to lead greater moral purpose within themselves, 

build relationships, and seek coherence to consolidate the moral purpose (Fullan, 2007b). These 

qualities assist in the dissemination of the school district strategic plan through strategy and 

action.  

Limitations of the Study 

This study has limitations that may modify the results on a more massive scale. As stated 

earlier in the study, all but two teachers sponsor an extracurricular or co-curricular activity.  The 

two teachers that did not sponsor an activity discussed providing opportunities after school for 

tutoring or enrichment. General speaking, teachers who commit to sponsor events or tutor have a 

greater sense of efficacy in the profession. This may be why the teachers all valued personalized 

learning and relationships as a staple to their classroom instruction. If a lesser quality of teachers 

were interviewed, there is a possibility the results would be different.   
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Another glaring limitation of the study is the breadth of the study provided the sample 

size. Fifteen teachers were interviewed and on three occasions did one school have multiple 

participants in the study. The aim of the study was to measure coherence among several school 

districts, but the sample size may serve as an implication to the student. The sampling also 

included high school teachers.  These teachers bring a specific perspective to the conversation 

that middle school and elementary teachers may not share.  

When provided leads for interviews, administrators or colleagues were likely to provide 

names of high-quality teachers rather than low-quality teachers.  Also, there is an assumption 

that higher-quality teachers are likely to participate in the study rather than lower-quality 

teachers.  If a lesser quality of teachers were interviewed, there is a possibility the results would 

be different.  Also, when candidates were suggested by administrators, they may have spoken to 

the candidates about what to say prior to the interview.  During the interviews there was no 

inclination that this occurred; however, the possibility that this occurred could not be ruled out. 

Lastly, given the fact that high quality teachers were recommended for the study, mimetic 

isomorphism could have played a role in the findings of the student.  While social-emotional 

learning was present several strategic plans, teachers were able to speak to how they conduct 

social-emotional learning in their classroom without acknowledging it as a goal for the district. 

Currently, social-emotional learning is trend in schools and structuring programs to incorporate 

the concepts of social-emotional learning.  While the findings state that teachers accomplish their 

own goals in the classroom was class begins, the broader trends in education could limit the 

study because those trends are imposed on teachers, principals, and central office employees 

through various advocacy groups and platforms.  High quality teachers may be in tune with these 

trends and accomplishing them in the classroom without direction from the school district.  
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 The table below summarizes the six school districts and their strategic plans that were 

utilized for the study.  Each strategic plan had uniqueness in its design and length.  The 

overarching goal among the five of the six strategic plans was personalize learning. Each 

strategic plan with the expectation of strategic eight incorporate some form of effective 

instruction, whether that was in the form of cultural responsiveness and inclusion, twenty-first 

century skills, or by simply establishing effective instruction.  

Strategic Plan 1 Interviews: 3 • Personalize Learning. 
• Opportunities to Engage and Connect with School. 
• Academic Achievement. 
• Effective Instruction and Support. 

Strategic Plan 2 Interviews: 3 • Personalized Learning.  
• Culturally Responsive Teaching and Learning. 
• Caring and Effective Teachers. 
• Data Informed Systems. 
• Safe Climate and Strong Relationships with Families. 

Strategic Plan 3 Interviews: 2 • Personalize learning. 
• Clarity among teachers, learners, parents and career 

pathways. 
• Culturally responsive and inclusion to meet needs of 

diverse learners. 
• Technology and connectivity for all learners.  
• Modified schedules and spaces for learning.  

Strategic Plan 4 Interviews: 3 • Diversified learning experiences. 
• Shared responsibility of successful schools within a 

vibrant community.  
• Strengthen inclusion. 
• Culture of wellness for students, staff and community, 

encouraging health of whole person.  
Strategic Plan 5 Interviews: 3 • College and career readiness.  

• Social-Emotional Learning 
• 21st Century Skills 

Strategic Plan 8 Interviews: 2 • Personalize learning.  
• Safe, positive, respectful, welcoming learning 

environment. 
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 The variance between the strategic plans serves a limitation based on the depth of 

execution for each of the goals.  Goals in strategic plans five and eight do not describe much 

detail to each goal, while strategic plan two has exceptional detail by delegating the responsible 

party and action to accomplish this goal.  This furthers the limitation by determining what may 

labeled as a strategic plan, may not serve as a strategic plan at all.  

Implications to Practice 

Measuring coherence within school districts assist school officials in utilizing their time 

wisely. There is a wide variety of examples that school districts call their strategic plan. Some 

school districts provide significant dialogue in their strategic plan and others are extremely 

concise with the direction and values of the school district. It is important to note that strategic 

plans are actionable or “ugly” as Reeves (2006) puts it. Regardless, the study showed that agency 

for district initiatives was low and greater value was place on their principal’s goals.   

Superintendents and other school officials should see strategic planning as a launching 

point for creating bureaucratic structures to support principals and teachers carrying out the plan. 

When strategic planning, one of the main problems is automating the process to obtain automatic 

coherence and coordination among individuals in the system (Pinson, Louca, & Moraitis, 1997). 

The study communicates the importance of these structures when it comes to meeting the goals 

for the school district. On rare occasion did the participants in the study downplay a structure in 

the school because it held value and aligned with goals for teachers. For school district officials, 

specifically superintendents and the board of education, regularly communicating the goals and 

supporting site-based leaders with coaching, resources, or funds can help foster coherence within 

the system.   
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The study also presents evidence that distinguishes the role of the principal as imperative.  

The principal carries out the day to day management of the plan. Principals shape school culture 

by communicating core values in what they say and do, speak of the deeper mission of the 

school, and preserve the focus on students by recounting stories of success and achievement 

(Peterson & Deal, 1998). If school districts wish to have coherence in their school districts, then 

principals, acting as the mid-level manager, must be connected or involved in making the plan 

(Reid, 1989). A principals’ ownership over their actions and words carries the weight of the 

school district. Teacher follow their principals, even if they are just, “playing the game,” as on 

participant in the study put it.    

The largest asset to the profession is the unanticipated results found in the study. School 

districts outline practices for their teachers that they are already doing. Consider that teachers are 

already practicing what is outlined in the strategic plan, therefore, it may serve as the antagonist 

to the purpose of strategic planning when school districts outline goals that the teachers are 

already doing. The study shows that teachers naturally have the fortitude for personalized 

instruction, building relationships, and providing real world instruction, which are all outlined in 

strategic plans. “The elements of rationalized formal structure are deeply ingrained in, and 

reflect, widespread understandings of social reality,” (Meyer & Rowan, 1977, p. 343). And the 

reality is, “Commitment to the moral imperative of education for all would seem to be a natural 

fit for public schools,” (Fullan & Quinn, 2015, p. 17). School districts can utilize this information 

to build on the natural strengths of teachers to be more effective in the planning process to 

support teachers with additional tools and training they may need.   

Coherence is difficult to overcome with considerations through conditions of overload, 

fragmentation, and policy churn (Fullan & Quinn, 2015). Through the findings of this study there 
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is an overall propensity for school officials to mandate an elaborate plan, or a concise idea and 

expect all actors within the organization to have a sense of agency regarding the published 

values, beliefs, and district goals. School officials first need to be in tune with what is occurring 

in the classroom with their teachers and principals. As outlined in the findings, there is a shared 

sense of altruism that permeates education and align with what school officials desire in their 

schools. “School leaders improve teaching and learning indirectly and most powerfully through 

their influence on staff motivation, commitment and working conditions,” (Leithwood et al., 

2008, p. 28). The greatest move boards of education and superintendents can make are 

developing structures and support systems to help serve classroom teachers and their students. 

Nickols (2016), refers to strategy as action to achieve goals; therefore, school officials should 

consider their teachers as assets and build from perspectives that are distinctive to teachers as 

opposed to starting with a blank slate. Whether a strategic plan is ostentatious or a simple spread 

sheet, truly understanding the perspective of teachers will aide in the strategic management of a 

school district’s strategic plan. “Some strategies fail because there is insufficient buy-in or 

understanding of the strategy among those who need to implement it,” (Sterling, 2003, p. 30). 

Implications for Research 

The following three implications to research could garner further results to the overall 

body of research:  

1. Do strategic plans in school districts bring new actions to school districts? 

2. How are school district strategic plans shaped by the three mechanisms of institutional 

isomorphism: coercive, mimetic, and normative?  

3. How do school district’s manage their strategic plans?  
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This study found that teachers are largely already performing actions listed on the strategic 

plan without know, or vaguely knowing, the goals for the school district. This leads researchers 

for strategic planning in public schools down a new path that reframes the approach researchers 

can take when analyzing strategic plans and their effectiveness. Do strategic plans bring new 

actions to school districts? Institutionalized organizations that incorporate strategic plans attempt 

to promote conformity to coordinate and control activity in order to promote efficiency, 

undermining an organization’s ceremonial conformity which sacrifices it’s support and 

legitimacy (Meyer & Rowan, 1977). Meyer & Rowan (1977) further state, “To maintain 

ceremonial conformity, organizations that reflect institutional rules tend to buffer their formal 

structures from the uncertainties of technical activities by becoming loosely coupled, building 

gaps between their formal structures and actual work activities,” (p. 341). Due to the loose 

coupling of within school districts, can strategic plans actually make a large organizational 

change for teachers instructing their students in classrooms?  

Organizational theory also supports this direction of research for strategic plans. 

“Organizations may change their goals or develop new practices, and new organizations enter the 

field. But in the long run, organizational actors making rational decisions constructed around 

themselves an environment that constrains their ability to change further in later years,” 

(DiMaggio & Powell, 1983). While all the school districts in the study developed their own 

strategic plan, the emergence of the four themes through the data depicts isomorphism between 

the organizations. School districts developed structures for secondary schools to operate under, 

their principal delivered the themes and focus of the school, the goals for teachers aligned with 

the strategic plan, and teachers were already doing what was asked of them by the strategic plan.  

These conditions depicted in institutionalization and organizational theory shows little merit in 
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the effectiveness of strategic plans due to decentralized decision making. Diving further into the 

why these actions are the same could describe which mechanism of isomorphism prevails among 

school districts.  

This study displays interesting insights on strategic management of the strategic plan in 

school districts. A case study of a school district is recommended. The study was surficial in 

determining the connection between teachers and strategic plans, and a further research can 

expose the innerworkings of managing a school district’s strategic plan. A clear understanding of 

the how the strategic plan is facilitated and administered in a school district could provide greater 

perspective on failures in communication, what principals embrace, and what teachers embrace 

for strategic planning. Data from the study expresses significant connection between the 

decisions of central office and prescribed structures in which teachers operate. To promote 

permeation of the strategic plan, mid-level manager (principals) must be involved in the process 

because, “those who execute plans can be enhanced by their involvement and participation,” 

(Reid, 1989, p. 557).  There is great nuance in the field of education and determining what 

structures and procedures support the nuances in education could provide greater insight on 

understanding school district bureaucratic structures. A case study would provide further insight 

on each of the components of strategic planning: strategy, strategic thinking, and strategic 

management.   
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