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Abstract

The purpose of this dissertatiarasto explore and establishleetter understamag of how

student athletes identify themsehasl create understanding of thieansition out of their final

year ofbaccalaureate study and intercollegiate athletic eligibilibe study is supported by three
primary theoretical frameworks: identity theory; social identity theory; and transition theory.
Further, research on student athlete identity, athlete identggttnd foreclosure, and student
athlete career decisianaking selfefficacy and career preparedness also bolsters this study.
Because this study seeks to create understanding of the lived experiences of its participants, it is
gualitative in nature. Spéically, the study subscribes to the phenomenological methodology
due to the descriptive and exploratory nature
interviews from six participants. The first interview with each participant occurredsvpeek to
graduating from college; the second interview took place roughly six monthgrpdsiation.

This longitudinal timeline was implemented to account for each participant transitioning from
their student athlete experience into various professemagavors. The interviews in this study

were semistructured to allow for conversational dialogue between the researcher and participant,
thus aligning with the phenomenological framework. In lieu of traditional qualitative data
analysis methods, thastening Guidds the analytic tool implemented in this study. The
ListeningGuideis choserns p e c i f i c gualitative, felationaliand dsementered data

analysis approach. While traditional research designs call for the research findings to be
preented in one chapter and discussed in the next, this study is unorthad@approach. A

study of this natures better presented as an infusion of finding and discussion per participant, as

opposed t@resenting théindingsof all twelve interviewsand then discussing them collectively.



Afteranindept h anal ysis of each participantos finc

acknowledgement of the resealfichitations as well as directiafor future research.



Acknowledgements

If you would have told me five years ago that | would be sitting in an apartment in
Lawrence, Kansas, writing acknowledgements for a doctoral dissertation, | would have thought
you were crazy. Actually,dothink that- this entire experience has beendbtely crazy. My
graduate career has been a truly incredible a

trying to convince myself that this is real, there are several people | owe this entire experience to.

First and f or e mo sgtgrace that | nmade it thypougkstbis chapterafmy z i
life. I never could have predicted what You had in store for me, but | am confident that you put
this dream in my heart on purpose and for Your purpose. My hope is that this work has glorified
You,andlandét wait to see what you have next for

prize (Philippians 3:14).

Dr. Jordan Bass, | blame all of this on you. | remember the day you not pulled me into
your office and asked me to consider pursuing my PhDeShat conversation, irreplaceable
friendships were formed, intellectual curiosities were sparked, and deep roots were laid in this
Midwest soil. As such, calling Lawrence, Kansas my home is entirely your fault, and | hope to
forgive you someday. Jokes @aj | could not have imagined doing this without you, Jordan.

From some of my greatest triumphs to the lowest points in my life, you were there for me. | type
this with tears in my eyes as | fall short in expressing my deepest gratitude to you. Thamk you f
seeing me, challenging me, and growing me. And thank you for welcoming me into your family

without hesitatioi Robin, Julian, Charlotte and Gail, | love you guys.

To my committee members, Dr. Brian Gordon, Dr. Susan Williams, Dr. Zak Foste, Dr.

Susan Hrvey, and Dr. Bernie Kish, | thank each of you for the value and support you have



Vi

contributed to my academic and professional pursuits. It is a privilege to have each of you on my
committeel thank you so much for everything you have done for me. Dr.d@aottlank you for

your warm and inviting presence. There has ne
you, about anything and everything. You are one of the most gifted professors | have ever had

the privilege to learn from, and your driveqoestion the status quo has encouraged me since |

met you. Dr. Susan Williams, you are one of the mostiag@ring people | have ever met.

Thank you for being the best example of a badass woman in academia, college athletics, and life
itself; | hope to smeday be a fraction of the woman you are. Dr. Zak Foste, your encouragement
and enthusiasm for my research has been so affirming and reassuring. | am so appreciative of the
countless conversations held over coffeee xt oned6s on memtriyr . Susan
indebted to have you in my corner. | thank you so much for your kindness, adaptability, and

insight into my work. Dr. Bernie Kish, your passion for the world of sports, higher education,

and especially your students is unmatched. Thank you foriimgan me an excitement for the

possibility all around me; | am honored to have been your student.

To my family at Kansas Athletics, both col
begin? My graduate journey wo enfathisioctedildleav e bee
place. To Paul, Glen, Laura K., Nicole, Jane, Mag, and countless others, thank you for
helping me grow into the professional | am today and live out my dream of working in college
athletics. To the student athletes | have hagth@ege to work with these last five yedryou
have been the best part of this entire experience. Thank you for letting me be a small part of the

team. Once a Jayhawk, Always a Jayhawk.

To my beauti ful and zany f aldnMdmyypuateth&wo ul dn 6

strongest, most courageous woman lknowdn o6t think a single day ha



Vil
havenot told me hiobw tpryouwod lylo un eaweer oknanve how pr
my mamal feel your love all these miles away, anfibpe you know how much | love you.

Gramma, you are the source of my moxie and zeal, and | can never thank you enough for the
countl ess times youdbve encouraged me and r emi
Aunt Nadine, thank you for believing in rmad understanding what the heck grad school is all

aboutii t 6s been so refreshing to know that you u
my siblings, Tyson, Trish, Laurin, Sam, Haeleigh and Halston, thank you for keeping me
grounded and beingnmyi ggest <cheerl eader s. Even though vyc
hundred times what | 6 m sentetneeyliforget,,too.lllévenyogdllad y ou

more than you could possibly know.

They say ittakes avillaga,nd | wo ul dforéée wotldThedeare soimare
amazing humans that made this journey possidéanny,Brooke, Hannah & Kegamlex,
Robby, Bri, Ali, Lauren &Vatt, and so many moiieyou each have loved me, supported this
wild dream, and picked me up when | thoughials down for the count. | can never thank you
enough for being my people. | love each of you with every ounce of my heart. To my Velocity
tribe, thank you for always reminding me who | am and Whose [Tés. place is what

community is all about.

Finally, |l would Iike to thank my Daddy. W
think of you. In every step of this journey, | have sought to make you psouchanyof my best
attributes comé&om you, and | hope to live my every day with thg gnd bliss that you did.
You are my whole heart, and | miss you like crazy. | love you, ya Big Goof. And, yes, you do

have to call me Doctor Sar. Byeiloveyou.



viii

Table of Contents

Y 0111 > VX SO PRR i
F N [0 1V =T o =T o 0= o V.
Chapter 1: INTrOTUCTION. .......eviiiiiiiee e e eeena e 1
Commercialzationand Idolization of SPOrL...........coovviiiiiiiiiic e 7
Tangible Social Benefits of Sport Participation..............cccoocieemnieeeicciiiieiee Q.
Student Athlete Mental Health...............c.ouuiiiiieeeii s 10
Chapter 2: LIterature REVIEW..........ouiiiiiiiiie ettt ee e eneeees 16
Theoretical FrameWOIKS..........oooiiiiiiiiii e e bbb 16
ldentity ThEOrY: ENKSON.......couiiiiiiiee e 16
Identity versus role CONfUSION.........ccouviiieeiiiiiiieeee e 16
[dENtity TREOIY: MAICIAL......uuuuuiiiiiiiiiiiii ettt et e e e e et e e e e e e e e e e e e e e e nee 18
Social Identity TREOIY........ceuviiiiiiie s ere e e e e e e e e 19
TraNSITION THEOIY ... ..ttt 21
Types Of TranSItIONS.........covviiiiiiiiic e errrr e e e e e e e e 21
THE 4 S SYSIEIM.. ..ottt 22
Moving In, Moving Through, Moving OUt.............c.coevvviiiiiieeee e, 25
Student Athlete THENTILY. .......oviiiiiiee e s 26
Athletic Identity Foreclosure and Identity Threat............cccooviiiiiccce 28
AthletiC Career retireMENL...........uuuiiiiiiiiieiieerriir e e e 30
SelfEfficacyand Career Prepare@dness........cccuuuuuirimiimmeiiiiiiiiiiieeeeeeeeee e e e seeeeeeees 32
(@ gF=T o] (=1 g B 1Y/ =Y i o T (o] [ To Y/ PR RRRRR 48
ReSearch QUESHIQN. .........uuuiiii e e et rree e e e e e e e e e e e e e eeeeeenennmmmreeeees 48
Qualitative APProach........ccceeeeeeeiiiiiiiieeei e e A8
Phenomenological Methodology.........cccuuuiiiiiiiiiiieeee 49
Establishing Trustworthiness and Ethical Conscientiousness............ccccoeeveeeeie. 52
SAMPIING ...t 53
Description of PartiCIpants.............oevvuuuuiiiiimeeeeeeeeeee e e 55
PartiCIPANT L.......uuiiiiiiiiiiiiiie e 55
ParfCIPant2.......cooiiie e 57
PartiCIPANT3 ........uiiiiiiiiiiicieie e 58
PartiCipantd ..........oooiiiecmce e 59
PartiCIPANG ........uuiiiiiiiiiiiiei e 60
PartiCIpantD .........cooieiiiiiie e 62
INTEIVIEW APPIOACK. ... ..uiiiiiiiiiiiiiii e 64
Data ANAIYSIS. ... i e et —————————— 65
Chapter 4: FINdings and DiSCUSSIOMN...........ccuuuuriiiiiireriiiiiiiiiiieseeeeeeeeeeeesssssseeeeeeeesseseeees s d O
= L 1T o T= T L PP 12
PreTransition INTEIVIEW...........coiiviiieeeeeiieeee e e 12
POSETIanSItIoN INTEIVIEW. ... ..o eeieeee e 79
PartiCIPDANT 2... ..ttt ettt e e e e e e e e e e e e s e s mmne e e e e e e e e 89
PreTransition INTEIVIEW. ..........ooiiiiiiiiiiiiieeee e 89
POSETIanSItioN INTEIVIEW. ... ...iiiiee e e e eeeeeeeeeieeee e e e e e e e e eeeeeeennne 100
= L T o F= T L PP 112
PreTransition INTEIVIEW. ...........ouiiiiieeeeeiieeee e e 112

POSETIrANSILION INTEIVIEWL. ... et ens 120



PaArtiCIPDANT 4.ttt e e e e e e e e mmne e e e 132
PreTransSition INTEIVIEW. .......... i eeee e 132
POSETIanSItIoN INTEIVIEW. ... ... eeeeeeieeee e 143

PartiCIPANT B... .o rrr e e e e e e rr—— e e e e e e aaaees 157
PreTransition INTEIVIEW. .........cooiiiiiiiieieiiieeee et 157
POSETranSitioN INTEIVIEW.........cooeeeeiiiii e e 169

PArICIDANT Bttt ettt e e e e e e e e e mmne e e e e e 186
PreTransition INTEIVIEW. ..........i i eeee e 186
POSETIanSItIoN INTEIVIEW. ... ...iiiiee e e eeeeeeieeee e 199

Chapter 5: Conclusion, Limitations and Future ResearCh..............ccccovvceeevviivnnnnnnnnnn. 213

(@] 3 Tod 18150 o U 213

[T 01 = 0 o 1SS RPN 216

FULUIE RESEAICI......ceeeeiiie e eeeeees 218

Y o] o L= T [To = 220

Appendix A: Participat Informed CONSENt...........cccuuuiiiiiiiiieeeiiiiiiiieeeee e 220

Appendix B: PreTransition Interview QUESHIONS.........ceeiiieieeeeeicceeiiieie e, 222

Appendix C: Postransition Interview QUESHIONS............uuvviieiiiiiiieeeiiiiieieeeeeeeeean 223

Appendix D: PartiCipantPOEMS..........cooiiiiiiiiiiiieeme e e 224
Participant 1: PEITANSITION ..........uuuiiiiiiiiiiieie e e 224
Participant 1: POSTranSitioN........cccooevieeeiiiiiiiiiieeee e eeme e 232
Participant 2Pre TranSItION...........uuuuurriiiiiieeeeeeeiiie e 239
Participant 2: POSTIranSItioN........cccoooieeeeeiiiiieieieeee e 245
Participant 3: P TANSIIION ..........uuuiiiiiiiiiiieei et 257
Participant 3: POSTranSItioN.........cccooeeeeeiiiiiiiieeeee e 262
Participant 4: P TANSITION ..........uuuuiiiiiiiiiieei e e e e e e 269
Participant 4: POSTranSItioN.........cccooeeeeeiiiiiiiieieeee e eeme e 281
Participant 5: P TANSITION ..........uuuiiiiiiiiiiieei et 291
Participant 5: POSTranSIitioN.........cccoooeeeeiiiiiiiieieeee e 302
Participant 6: P TANSITION ...........uuuiiiiiiiiiiiii e e 313
Participant 6: POSTranSIitioN.........ccccooeeeeiiiiiiiiieeee e 322

R BT BTN CES. .. e ettt et 330



Chapter 1: Introduction

You are jolted awake to the screeching sound of your alarm clock. Rolling over, you read
5:00 AM on the screen: time fareights. Rubbing the sleep from your eyes, \gtaggemout of
bed and fumble in the darkness to find your shorts and shirt. These afisgead) as you are
required to match your teammates in the weight room. You makgaureoommates are
awake and headed out the door with you; for every late teammate, you run a gasser. Eyes hardly
open, you enter the weight training facility to find your strength coach waiting in a power stance
with his arms crossed. The next hour &ngeaty blur of clanging weights and heavy breathing as
your heart feels like it might beat out of your chest. Good news: only one teammate threw up this
time. Will these offseason lifts ever get easiékfter a team huddle about toughness and grit,
everyae flocks to the locker room to get ready for the day. By the time a shower is available,
you have 25 minutes to clean up, grab breakfast, and ma&e#s campus fgiour BAM. You
throw on yesterdayés outfit: ides&adidmthaves, an
time to wash your hair, so you throw on a ball cépu stuffyour laptop and books into your
backpackonly tonotice that yowactuallygrabbed the wrong bag; since they are all the same for

allstudenat hl etes, it is hard to Herydpiydsr §: &Bart

For the next three hours, you do your best
exhaustion of 2hourweeks is quickly catching up. You nod off during your higlesson,
losing participation points for the day. Great. You are a little more alert in your final class for the
morning because your hunger pangs tell you it is lunch time. Walking across campus, you notice
the backpacks; your fellow athletes all have same one, and you feel a sense of comfort and

pride in comparison to the other studeivisu are distinct, and it feels goodou head to the



dining hall, grabbing as much food as you can put on your igakis what starving is like&t

the registerthe student workertheckmarksour name on her listynch is covered. ¥u think to

yourselffi Aleast this is one perk of being a student atid&eanning the roonyou find a table

of your teammates, who are hard to miss since you are all wearing ideatical outfits.

Besides, they are the only ones you know. After nearly inhaling your meal, you wander back to

your residence hall to sneak in a@@hute nap before practice. On your way back, though, you
realized you forgot to post an online discossguestion for class, and you wonder out loud

ASIl eep, or 5 points?o0 Then you remember that
why you did not complete an assignment, which will reflect on the weekly grade report that

Coach sees. Begrudginglyou sacrifice the nap to write the post.

ALet 6s go! o0 the text from your teammate re
your sport facility is offcampus, you make the daily trek to and from practice. You have an hour
until practice starts, bugince straining your shoulder you have to see the athletic trainer for
treatment beforehand. You have been dealing with this injury for months, with growing
frustration that it does not seem to be getting any better. Practice starts at the top of gnedhour,
Coach idiery today. Luckily for you, you are smooth through the drills and are hitting all your
marks, so you are spared for the day. Three hours in the humidity and heat seem unbearable. As
practice concludes, you head to the training room torgeteawrap for your shoulder and head
back to campus. Per usual, you are in a hurry to grab dinner and get to tutoring on time. You
spend the next two hours in the academic center, working on an essay with your tutor. Thank
God for tutors, you think to yoself. 9 PM rolls around and it is finally time to go back to your
room. You cannot wait to go to bed, but you n

midterm. After a couple hours of studying, yaecide you cannot possibly memorize another



formula,so youcall it a night. Netflix sounds nice, but you know you need sleep. You have a
missed call from Mom, but she will just have to wait until tomorrow. It is 11:49 PM, and you
calculate that if you fall asleep fast enough, you can get about five haleepfbefore weights

the next morning. You wonder how it could possibly get worse than this, but then you remember
the upper classmen tell you to buckle up; this isseison, and it only gets more intense in the
spring when you are traveling for fourydaa week for six consecutive weeks until conference

play begins

The seniors keep telling you to cherish these moments, to soak it all up while you can;
they have been a little sentimental | ately an
fiWho is dying here? Calm down.o As if they wil
alotofstrangg er ms | i ke firesumed and fAcareer service
since that is miles down the road for you. Besides, your plans are to play professionally, so you

are not going to need a resume. That might not be their reality, but youeus gaur future.

For many student athletes, this is their reality. It feels like there are one hundred
demands, but never enough hours in the day to get everything done. Between sleep, school, and a
social life, something must give. While it is ayilege to compete at the collegiate level, the
pressure to maintain athletic excellence and academic distinction is hardly attainable for many
student athletes. Once a student athlete finally finds a rhythm, however, they are then asked to
start thinkingabout their future after college. Many ignore this urge: it is difficult enough to

survive the dayo-day life of a student athlete, and the notion of preparing for life after college



can be terrifying. Further, getting into college was the solitary goadme; no one has ever

asked about what comes after the playing days are over.

The transition out of college athletics, however, is inevitable. Per eligibility guidelines
and institutional graduation standards, student athletes are generally allottedsiauyears on
campus. At some point, they will enter the real world; they will play thstrgame, run their
last raceand leave the field of competition for the final time. In this moment, all student athletes
are forced to ask themselves an imgdesquestionnow,who am I? This study is an

examination of that very question.

Programs have been devetolto educate and ameliorate components dfrémsition
out of oneds student at hMowihg®n! pravides foimerstieet. On e
athletes with information and resources on physical activity and healthy eating to equip their
lifestyle transition after college athleti@io v i n g O . Faymer studedithletes have
shared their stories of transitioning out of their student athlete experenplasizing the

difficulty in defining oneself outside of their sport

The initial feeling was excitement of course, with the sadness that something that was a
huge part of your life is over. But the most difficult part for me was that being a field
hockey player defined me for my entire life, especially in college. From 5th grade

through college, field hockey was a major part of my life. In college, field hotlemesd

who my group of friends were, most of whom | am still friends with today, and it shaped
my schedule. Anytime a professor or anyone | met asked me to describe myself or give a
few characteristics about my life, my-fpanswer was, | am a field hockehayer. But

when my senior year ended, | was no longer a field hockey player. Something that



defined me for so longiasno longer was true. That was the most difficult piece-to it
how should | define myself now? | was definitely lostdorhile especiltly making the
transition back to home and looking for a career. | truly hakiimg to define me at that

time(MovingOn! o, n.d.).

Another former student athlete shares how continuing in a volunteer role with the team

and eventually pursuing graduate @aohwas difficult to accept after being a student athlete:

It was pretty difficult. | actually graduated early and therefore had a year of eligibility left

over and spent a semester (not as an enrolled student) helping the team. | was trying to
hangont t he dream a bit | guess. |l knew that
if I had the talent to do so, and many of my teammates would. For me, t8ipeads to

pl ay minor hockeytéhiedhonhgs eeam. wiiniithke i1 t wias
strange. Even after getting into graduate school, when people asked me what | was in

school for it was strange to tthin o f  myust a $tdderdi®lo i ngOn! 6, n. d.)

While there are many programs likiovingOn!designed to help former student athletes
with the adaptation to a new lifestyle (i.e. exercise, nutrition), there is less attention given to the
identity transition associated withe finite student athlete experienCairrent research likens
the transitbn out of intercollegiate athletics to that of both amateur and professional athletic
retirement. However, while there are common themes in the experiences, the transition out of
college athletics is singularly unique (Fuller, 20149.one experiences traitioning from one
|l ife phase to another, it is natural .0to exper
Whil e retirement is certainly a celebration o

occupation, it naturally invokes feelings of rem@asd lossHeininger (2019) explains that for



student athletes, the loss is palpable. Retirement out of college athletics includes the loss of a
structured, daily exercise routine; nutritious and prepared meals; access to elite medical care;
socialconneci ons to athletic peers; a sense of belo
identity as a student athlete, cul Théerevimaned t hr
evident void of this structure and support for student athletes leaving calldgecs; for those
experiencing mental healthfficulties to any degree, this transition may exacerbate the matters.
Regardlessf mental health issueme presentonetheless, the identity transition for student

athletes is largely adverse.

Perhaps driven by a yearning for similitude, I am primarily curious if this is a shared
experience among student athletes. As a former student athlete, | navigated these uncharted
waters of identityransition when | graduated college and no longer idedtds a student
athlete Though there were some dag<ollege that faced what seemed like insurmountable
adversity and challengthat experiencenade me who | anit is one of the biggest influencers of
my identity. Redef ioftenatgmultuous irecess @nd lsmas no éxceptienl f i
to the threshing floor of identitlyansitionand redefining who | knew myself to B&hile my
experience with transition is unique to me, it is limiting (and even naive) to suggest that parallels
do not &ist amongst the experiences of student athletes. My hopes are that with a more holistic
understanding of identity transition for student athletes, steps can be taken to better prepare

student athletes for life after college athletics.

The followingsections provide a more complete context as to why student athletes are
particularly impacted in transitioning out of college. First, an examination of the sociocultural
impact of sport commercialization and idolization is discussed. Next, gbtie tangple social

benefits bestowed to collegiate student athletes are provided. Finally, this chapter concludes with



an indepth analysis on mental health on college campuses, specifically focusing on student

athletes.

Commercialization and Idolization of Sport

Americans love sports; this claim is hardly disputable. A plethora of empirical evidence
supports that our most valuable personal resources, both time and money, are widely directed
toward sports. Regarding time, the Bureau of Labor Statistics (201@sghat 21 percent of
American men participate in sport, exercise, or recreation. Comparatively, 17 percent of women
participant in these activities. Similarly, men spend 1.7 hours per day participating n sport
related activities, while women spend 1.3if®per day participatindg(reau of Labor Statistics,
2019).In terms of finances, the sport industry is one of the most lucrative in the US. In
particular, the sport market is composed of event revenues, media rights, sponsorship and
merchandise. In 200%he US sport market was valued at $48.73; in 2018, it was worth an
estimated $71.19 billion. Projected figures expect the value to rise to $80.3 billion by 2022

(Gough, 2019).

The summation of yeaiound training programs, travel, equipment, facilitd @oaching
fees results in the youth sport industry to be valued at nearly $17 billion (Corbin, 2019;
Thompson, 2018). Further, one in every five American families are paying at least $1,000 per
month on elite youth sport expenses (Corbin, 2019). With sostrican families restricted to a
limited disposable income, one must certainly postwdigsome put such esteemed value on
youth sport participation. Among reasons such as building character, developing healthy
lifestyles, and cultivating social skillsports are so greatly valued in our culture because they are

simplyfunto do (Novak Djokavic Foundation, 2015; The Aspen Institute, 20IBe NCAA



estimates that there are nearly 8 million participants in high school sportgesadNCAA,

2019a) While many sports deemed ntmaditional are on the rise in popularity, such as lacrosse
and al pine skiing, those sports percegiemeed t o
According to the National Federation of High School Associat{@d$9), the most popular

sports for boys during the 202819 schooyear were football (1,006,013) outdoor track & field
(605,354) and &sketball (540,769). Theanst popul ar gi r lrack&fislport s we
(488,267), volleyball (452,808) andskeball (399,067 National Federation of State High

School Association2019). Beyond merely having fun, many high school athletes dream of
competing at the collegiate level. Of those 8 million athletes, however, only about 480,000 will

go on to play colleigtely, across Divisions |, Il, and Ill. This breaks down to 6% of all athletes
playing beyond high scho@NCAA, 2019a). With a closer look into the most popular high

school sports, the percentage of high school boys who go on to compete in Footb#gt is 7.

Track & Field, 4.8%, and Basketball, 3.4%. For girls, 6.1% compete in Track & Field; 3.9% in

Volleyball, and 4.0% in Basketball (NCAA, 2019a).

One could certainly assess that because it is so difficult and statistically unlikely to
cont i nu eeticocareedirgo thee cdiidgiate ranks, this population is elite, with their status
reinforced both internally and externally. As such, their identity as a student athlete becomes
increasingly salient throughout thaithleticcareers. Largely due to theromercialization of
coll ege athletics, particularly for the inst.i
student athlete identity holds significant status and social cap@aiuch, the following segment

discusses these social benefits.



Tangible Social Benefits of Sport Participation

Social capital is understood to be the tangible benefits associated with a community and
the quality within its social networks. Within a community, individual members contribute to the
quality of the connetns within the group, thus establishing trust and norms of reciprocity
(Putnam, 2000; Clopton, 2011). The tangible social benefits of being a student athlete include
academic support and services, uniqgue competition opportunities and travel experiences,
financial assistance toward higher education pursuits, wellness support and health insurance, and
personal and professional developm@iCAA, 2019b). All of these benefits allotted to student
athletes can contribute to strengthening the student athéetietyd Further, the lifestyle of
collegiate student athletes reinforces the notion that student athletes are set apart from their
peers. While many can agree the demands of student athletes are rigorous, Heininger (2019)

paints a clearer picture of just\w laborious the lifestyle truly is:

Asstuderat hl et es, we are conditioned to respon
whistle, to our coaches, to the needs of our bodies, and so on. We spend the first semester

T or a couple semestérsacclimating tahe intense schedules of college athletics. It can

be quite an adjustment to master the demands of 6 a.m. liftlatadspractice, dinner

film-study hall, and still trying to get to bed for the needé&dhburs of sleep per night.

Oh, and that workloadf beingafult i me student? The actual 0s

athletebd6? We | earn t otoodndg.pt, and make ti me

Programmed to adapt and adjust to their environment, student athletes are familiar with
the challenge to assess and overembstacles, both on the field of competition and off.

Unfortunately, a growing body of research on the mental health and wellness of student athletes
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suggests that student athletes are experiencing great difficulty in coping with the many stresses
embeded in the reality of participating in intercollegiate athletidse following discussion

provides a clearer picture of the current state of student athlete mental health.

Student Athlete Mental Health

According to Locke, Wallace, and Brunner (20X6)ghly 19.4% of young adults
between 18 and 25 experience some form of mental health disorder, inclagnegsion or
anxiety. Causes of increased mental health disorders in young adults are largely social and
cultural factors, such as parents and farodgflict and lack of adequate coping strategies for
emotions. Furtheexperiences with drugs, alcohol, and sex have been correlated with the
increased occurrence, as well (Kitzrow, 2009). In recensysacial media has received
increased scrutiny fats correlation with disordered mental health in young people. Eisenberg,
Lipson, and Posselt (2016) foutttht social media exposes young adults to larger comparison
groups, leaving them to feel vulnerable while also prohibiting adequate coping aftalfities
public scrutiny. Student athletes, in particular, encounter such factors as increased pressures to
perform academically, tHengthening of competition seasons, pressure to win, and the visibility
and commercialization of college sports (Brown, 20G4yen this underpinning, however,
Ryan, Gayl es, and thBratule oft2déat8h) | ettt ead G de X haart i din c ¢
ment al il l ness and how to best serve this pop
(2007) found that the most commomyperiences mental health issues are depression, anxiety,

eating disorders, and substance abuse

Ryan, Gayles, and Bell (2018) state h &ymptéms of depression can include weight

fluctuation, insomnia or excessive sleeping, lack of energy, inatalitpncentrate, feelings of
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worthlessness or excessiyeu i | t 0 study.con@u8téd.by tihe NCAA founkat nearly

25% of student athletes reported mental exhaustion from their sport demands (NCAdg), 2016
Closely linked with quality and quantity efeep, depression is of increasing concerns for student
athletes and support staff, as the average student athlete logs roughly 6.25 hours of sleep per
night (NCAA, 201®). Not only does increased sleep help physical performance and ability to

concentrat®n academic work, it can also help combat depressive beh@MiOsA, 2016b)

Ryan, Gayles, and Bell (2018) derived that be it performance anxiety or general anxiety,
fear of what will happen in the future is widely experienced by yaadulfs. Across dtege
campuses, 62% of the undergraduate student population experience agxmieticén College
of Health Association, 2017). Specific to college athletes, 85% of athletic trainers reported that

they felt anxiety was an issue that their student athletes experiencing (Brown, 2014).

Stress can invoke a variety of disordered eating behaviors as a coping mechanism to
relieve that stress (Ryan, Gayles, & Bell, 2018). Unfortunately, students often find themselves in
the vicious cycle of disordered eatinghich induces more stress. By engaging in behaviors to
reduce stress that ironically produce more stress, students find themselves stuck in a perpetual
cycle (Ryan, Gayles, & Bell, 2018). Numerous factors lead to disordered eating behaviors,
including pesonality types, family complexities, societal pressures to be thin, and even genetics
(Greenleaf, Petrie, Carter, & Reel, 2009; Thompson& Sherman, 28Qident athletes are at an
increased risk of experiencing disordered eating due to pressure to mailtai body weight
for performance; in this way, female student athletes are at an increased risk of developing an
eating disorderGhatterton &Petrie2013; GreenleaPetrie, Carter, & ReeP009; ThompsoR&
Sherman, 2007 In sports that emphasize physical appearance (i.e. swimming, wrestling, track,

and Cross country), disordered eating behaviors are more prevalent (Brown, 2014).



12

Substance abuse, namely alcohol and drug abuse, have long been concerning higher
educatioradministrators as well as the general public. Be it the freedom of leaving home, peer
pressure, or experimenting with new vices, alcohol is often synonymous with the college
experience. According to thi¢ational Institute of Alcohol Abuse and Alcoholis20(7),
approximately 1,825 college students die each year from alcelatéd incidents. Many studies
have also found that student athletes are more likely than theathlete peers to partake in
binge drinking Adams Dziedzicki, Eberman, Kahanov, Mat& Niemann 2013; Brenne&

Swanik 2007; Etzel, Watson, Visek, & Maniar, 2006). Thompson and Sherman {@00d)

that the drugs associated with student athlete abuse include cocaine, marijuana, steroids, and
ADD/ADHD medication; further, many studerthéetes acknowledge using medications without
prescriptions Burnsed, 2014 With many public outcries about unbridled opioid prescriptions

and access, there is great fear encircling the notion that more prescriptions only increase the
chances of medicaio abuse; Ryan, Gayles and Bell (2018)

studetat hl et es a very vulnerable population to o

Given the growing understanding of mental health issues that student athletes are facing,
there is &0 a yearning to understand the barriers student athletes face in accessing adequate
mental health care. According to Ryan, Gayles, and Bell, (2018), programs must be designed and
implemented to meet the needs that student athletes are facing, stenomimgfit he over
commercialization of sports, achieving academic success, and maintaining eligibility, and
grappling with issues involving gender and se
research suggests that student athletes arecwiving adgquate help with mental health issues.

Be it the Atoughness and grito attitude insti

or perceptions of weakness when seeking help, student athletes generally have negative attitudes
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toward the thought addeeking helpBeauchemin, 2014V ahto,Swift, & Whipple,2016;
Watson, 2005Moreland,Coxe, & Yang2017; Connel& Messerschmidt, 200Q5Interestingly,
student athletes were found to perceive a significant difference between seeking help with
performane goals versus mental health issues, though research suggests there is a clear
connection between athletic performance and mental h&uihier, Griffiths, & Christensen,

2012;Ryan, Gayles, & Bell, 2018

In response to the growing body of knowledge regarding mental health in student
athletes, the NCAA has recently taken legislative action. In May 8w 16.4was amended

to include the following:

16.4.2 Mental Health Services and Resourcesnatitution shall make mental health

services and resources available to its stud#nietes. Such services and resources may

be provided by the department of athletics
counseling services department. Provissdservices and resources should be consistent

with the Interassociation Consensus: Mental Health Best Practices. In addition, an

institution must distribute mental health educational materials and resources to-student
athletes, including those transitiagiout of their sport, coaches, athletics administrators

and other athletics personnel throughout the year. Such educational materials and

recourses must include a guide to the mental health services and resources available at the

institution and informatin regarding how to access theNCAA, 20199.

Effective in August 2019, the intent behind taddendums to require that institutions
providenecessarynental health services and resources to student athtetess voluntarily

provision.The ration& behind this amendment is that because mental health is an increasing
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concern among college students, it is appropaatenecessarpat athletic conferences and

departments of institutions strengthen and improve the mental health education an@sesourc

of fered to student athletes. Specifically, th
taken steps to improve their mental health education and resources for the general student
population, participation in college athletics can pose its omique pressures and difficulties

that require s plEAA,2a1B94J. Ruehdr, tree tNCAAftirmsote @ppdgrtunity

and responsibility that athletic departments have in serving student athletes by fostering an

e nvi r on nally suppdrtsnentafihealth wellness for their student h | &CAAS 0  (

20199.

Accentuating the growing concern for the mental health of student athletes serves as a
conduit in situating the present inquiry on identity transition of student athletes. If student
athletes are facing such unique stressors and pressures during their time in college, one wonders
what the impact of transitioning out of such a celebrated status and prominent identity may have
on an individuahs they explore new identitie&s such, this earch inquiry serves as a
continuation of the conversation on student athlete mental health and wellness. NCAA Bylaw
16. 4.2 specifically states that the amendment
resources t o iincsu citnugd etnit o sae htl rea nessiNCAARp ni ng out
20199. Therefore, the current study seeks to provide application of the bylaw. Heininger (2019)
shares the sentiment: AAs we plan for happy,

importantto consider how each of these potential losses relate to oubveell m.g)o  (

Given what is known about the commercialization and idolization of sports as well as the
tangible social benefits of sport participation, it is easy to see why sporteafiedjin

American society. However, the recent surge of academic interest in student athlete mental
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health calls into question the lotgrm impacts of such glorification on student athletes. Sport
practitioners, stakeholders, and administrators agedli$ ought to be analytical about this
impact. As such, this studyms to fill agap in current literature as an initial inquiry into identity

transition in student athletes upon ending their college careers.
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Chapter 2: Literature Review

The following chapter is an extensive review of theréiture supporting thaquiry into
student athlete identity transition upon leaving college. The study is built upon three primary
theoretical frameworks: identity theory, social identity theory, tegasition theory. Once this
foundation is established, the review continues with an exploration on studerst mldheity
theory,student athlete identity foreclosure and threat. The review concludes with a thorough

consideration of sekéfficacy and ceeer preparedness specific to student athletes.

Theoretical Frameworks

Identity Theory: Erikson.

The seminal research on the development of identity was conducted by Erik Erikson, who
believed the psychosocial development of identity to be a constant cycle of becoming, rather
than an achievable moment in time. Further, identity is established whézetsan overall
senseofwelbei ng: fda feeling of being at home in on
goingo (Erikson, 1968, p. 165). Eriksonb6s dev
centered around a conflict that an individudl Wikely experience, with two distinctly contrary

outcomes of the conflict. Of the eight stages, the fifth stage of development, Identity vs Identity

Role Confusion, is specifically examined and used to support the research puzzle.

Identity versus roleconfusion During adolescence, Erikson contends that an individual
is to create their personal identity or understanding of themselves apart from others through their
sense of sameness and continuity. Individuals develop a meaningftbsedpt in thistage in

which their past, present, and future are all considered to form their idémhditxs¢, 1996).
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|l dentity is not simply earned by an individua
physically manifested phenomenon; instead, identityveldped by the individual through
persistenceinself ef | ecti on and understanding of oneds
attributes. An individual 6s neglect or refusa
to role diffusion, in which amdividual may feel alienated, isolated, and confudéduss,

1996).

Unigue to this stage of identity development are essentialeftdtting questions that
the adolescent must consider: fAthe adol escent
and must also establish some orientation toward the future and come to terms with the questions,
OWhere am | going?9d aMussd¥6po54)aAdoldscentsomusi e c 0o me ? 6
navigate their own search for identity as conflicts and opportunities; &ailure to do so is
referred to as a 6foreclosed fashiondé, the ph
conforms to their pBuussnlddBecausehdentitgis docialys f or t he
constructed, particularly in this phase of developmamglvement and acknowledgement within
peer groups is essential. Social feedback, be it from families, friends, teammates, significant
ot hers, and so on, is crucial to developing o
weaknesses are avoidé&kpendency on parents transpires into dependency on peers, and
confirmative irgroup behaviors take hold. When an individual is able to escape this dependence,

they have developed a mature identdu(ss, 1996).

Vocational identity is of concern in thisage of identity development, as many
adolescent individuals commonly make unrealistic choices for highly idolized and romanticized
callings that are unrealistic and unattainable. It is not uncommon to see individuals forsake their

own identity for thabf their roles models and heroes to pursue a similar path. A commonly
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shared strength in this stage is fidelity, wh
identify with, and whaMuyussjl896p 54y Astheampacityda e | den
sustain oneb6és | oyalties when confronted with
vital to developing oneds identity because it

(Muuss, 1996).

Identity Theory: Marcia.

Eri skonds seminal work influenced the work
Eriskonds concept of ego identity. Marcia (19
Achi evement , Mor atori um, For ecl ommwmbutonofthimd Di f

study lies in the development, measurement, and partial validation of the identity statuses as
individual styles of coping with the psychoso
Marcia (1966) found that individuals in the Aeliement stage persevered longest on stressful
problems and maintained realistic levels of aspiration. Individuals in Foreclosure displayed
particularly strong endorsement of obedience, leadership, and respect for authority. The

individuals in the Moratorion and Diffusion stages had great variability in scores; therefore, a
generalization of these groups was more difficult to establish than in the aforementioned stages

(Marcia, 1966).

Continuing the conversation with subsequent work on identity developMartdia
(1989) raises awareness to the difficulty in establishing a practice for psychological interventions
to aid identity development. A key aspect of such an establishment is adaptation. Commonly
referred -h-nesaaso ifiheiamgaki shdemst addi hg on ad:

meaning of adaptiveness, betseiited to the uniquely human condition, is one which takes into
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account the element of choice, ofdecisma ki ngo ( Mar ci a, 1989, p. 40
capacity for making a chee is equally significant to the action of commitment in identity
achievement . I n the quest for finding oneb6s i
with alternative identifiable characteristics and actions. Interestingly, the very presence o

choices can overwhelm and debilitate an individual and prevent a salient identity from

devel oping if said choices may not be support
seems to happen to foreclosures is that consideration of alternatives béuadeel with the

danger of rejection by those whom he/ she depe
(Marcia, 1989, p. 406). For an individual to commit to a choice, they must feel supported to

abandon its alternatives. Ideally, that support comes family, peers, and the social structures

in which the individual is involved. These support structures, preferably, work in such a way that

the individual feels safe to make commitments; if such a commitment is a failure, the individual
Afican beakbkowght Iafe and caring context from

1989, p. 407).

Social Identity Theory

With Erikson and Marciabs identity theorie
been laid. However, a discussion on identity dgwelent would be incomplete without a
consideration of the effect that socialization has on such development. While identity is an
internal understanding of oneds self, or seltf
in which an individualfils t hemsel ves. Jenkins (2008) write
variable, but selfhood is thoroughly socially constructed: in the processes of primary and

subsequent socialization, and in the ongoing interaction during which individuals define and

redefine themselves and others, throughout thei
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development of identity is cyclical in nature: first, the individual gains an understanding of self;

then, that understanding is either affirmed or denied basedasaly constructed norms and
expectations in the individual 6s surroundings
revisits their understanding of self, and the cycle continues indefinitely. As such, identity

development is a refining pragethat an individual will experience throughout their lives.

Perhaps the most renowned name associated with social identity theory is that of Tajfel,
foll owed closely by coll eague Turner. Tajfelod
developmentaa be summated by suggesting that Agroup
generic processésand real for individual in the human world, with collective identifications

emerging in theintergmtoa@ayt ref ad e xtnaPDd)ddtiisn ki ns, 2

way, 1individual 1identification is socially co
or groups to which they belong; this collecti
these social groups. Importantto exttica, t hen, i s personal and soc

identity is unique to an individual and is developed bygetteption. On the other hand, social
identity is the individual 6és internalization
identifica i ons . Bet ween these, soci al i dentity can
behavior (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell,

1987).

Acceptance into a soci al gr oofpvays.Bdr i di fi es
example, group membership permits saléluation, promotes acceptable social behavior for
group affiliation, and provides affirmation of belonging for individuals. Regardless of the
meaning or context, group membership creates a realitpdonduals in which group member

similarities are amplified and praised. Further, the differences betwegaup members and
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out-group members are exaggerated, often resulting in discrimination against-trewqut

(Tajfel & Turner, 1979; Turner, 1984urner, Hogg, Oates, Reicher, & Wetherell, 1987). This
comparison between groups is driven by a desire to maintain distinctiveness withigrtbean

and according to Jenkins (2008), AGroups di st
other goups in order to promote their own positive social environment and collective self
esteemo (p. 113). Interestingly, depending on
themselves, individuals will setfategorize themselves in such a way that to tarnin-group

status (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987).

Transition Theory

Now that a literary summation of identity development has been established, the concept
of transition ought to be discussedalmattempt to more thoroughly grasp the phenomenon of
identity transition, one must recognize an experience as a transition, what factors influence the
transition, and the impact of the transition. According to Goodman, Schlossberg, and Anderson
(2006), & r ansi ti on i s def-evemn fWhichjsresiit@imchanged ent , or n
relationships, routines, assumptions, and rol
recognizing that one is in transition, as a transition can only exist if so defyrted individual

experiencing it (Goodman et al., 2006).

Types of TransitionsThree types of transitions exist: anticipated (predictable),
unanticipated (unpredictable), and r@rent (anticipated but never occurs). Understanding these
threetypesoftansi ti ons i s advantageous because it p
relationship to the transition and the setting in which it occurs; this understanding establishes

meaning of the transition to the individual experiencing it (Patton, Renn, GuiQoa&e,
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2016). It is important to emphasize that transitions are solely unique, regardless of the similarity
in circumstances and context of the transition. Two individuals experiencing the same transition
may react quite differently to it. Similarly, andividual experiencing the same type of transition

at two different times in their life may react quite differently to the transition (Schlossberg,

Waters, & Goodman, 1995).

The 4 S Systentour sets of variablgsSituation, Self, Support, and Stratedidsave
been identified as the assets and/or liabilities an individual possesses that influence their
effectiveness in coping with a transition (Goodman et al., 2006). According to Patton et al.
(2016), ATransi tions may apossildoutcame,@mdonditidnals b ut
experiencing transition may view them with am
and Schlossberg (2011) explained that the 4 S
mental or psychological state. tead, the model depicts a ratio of the assets and liabilities
inherent in the individual, all owing for chan

situation. This ratio of assets to liabilities, then, explains why transitions are alwgyg:uni

This approach partially answers the question of why different individuals react differently
to the same type of transition and why the same person reacts differently at different
times. The difference may be that the asbakslities balance has chged: Assets may
outweigh liabilities, making adjustment relatively easy, or liabilities may now outweigh
assets, so assimilation of the transition becomes correspondingly more difficult

(Anderson, Goodman, & Schlossberg, 2011, p. 63).

Situation.The firstS of the 4 S model, Situation, encompasses multiple factors,

including: Trigger, Timing, Control, Role Change, Duration, Previous Experience, Concurrent
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Stress, and Assessment (Anderson, Goodman, & Schlossberg, 2011). Triggers can be internally

or externdly derived and influence an individual to reconsider or reevaluate their current

situation. For example, declining health due to stress at work may cause an individual to

reconsider their career trajectory. Timing encapsulates an innate social cldoKukates

individuals to achieve given milestones in life, such as landing a job after college graduation,
getting married or having children by a given
the control or direct impact they have on the amstances in the transition. Role change is a
consideration for how oneds role changes in t
responsibilities associated with a new job. Duration is the time spent in transition, while Previous
Experience offes an individual some working familiarity based on prior transitions. Concurrent
stress includes the stress that reverberates
example, moving to a new state for a job also includes establishing aonesy tew social
circles, and a new professional identity. Fin

transition and the impacts it has on their life and the environment around them (Anderson,

Goodman & Schlossberg, 2011).

Self.While Situaton can be understood to be external influences of transition, Self is a
consideration of the individual 6s personal at
difficulty in defining the characteristics of self, Anderson, Goodman and Schigq0d.1)
include such factors as socioeconomic status, gender and sexual orientation, age and stage of life,
state of health, ethnicity and culture, psychological resources, ego development, optimism and
seltefficacy, commitment and values, and spiritiyand resilience. Some questions to consider
when evaluating the Self component of the 4 S

world in an autonomous way?0, AAre they optim
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happens?0, fmThattrlpdy offedlheiimr responses to the
their efforts will affect the outcome of a pa
meaning and purpose?0, and fADo they?thave char

(Anderson, Goodman, & Schlossberg, 2011, p. 83).

Support.Support systems are often identified as the most influential tool for helping
individuals with transition. Support systems,
relationships, family ums, network of friends, and the institutions and/or communities of which
the people are a parto (Anderson, Goodman, &
Support are affect (admiration, love, respect), affirmation (confirmation of rightnedsgican
(money, information, time). Anderson, Goodman, and Schlossberg (2011) have also included the
element of honest feedback into the Support category of the 4 S model, which captures both
positive and negative reactions to the support offered to andodivexperiencing a transition.

For the Support component, Anderson, Goodman and Schlossberg (2011) highlight the necessity
of a range of support units across social sphieeegansition can interrupt the support units in

an i ndi vi du adobssppartifrdmemultipdeandivadualsaunitg of people, and social
institutions would behoove the individual as they navigate their transition (Anderson, Goodman,

& Schlossberg, 2011).

Strategiesin the 4 S model, Strategies refers to the coping betsathat an individual
chooses to employ as they process and experience transition. While coping strategies are
dynamic and ambiguous, the work of Lazarus and Folkman (1984) has influenced this
component of the 4 S model. Specifically, there are two distlassifications of coping
strategies: instrumental, or probldotused, behavior seeks to change the situation or

circumstances that are causing the distress to the individual. In contrast, palliative, or-emotion
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focused, behavior is employed to help mmize the emotional stress associated with transition
(Lazarus & Folkman, 1984). Also influencing the Strategies component of the 4 S model is the
work of Pearlin and Schooler (1978), who found that individuals respond to stress from
transition in one ofhree ways: trying to control the situation, trying to control the meaning of

the situation, or trying to control the stress.

Moving In, Moving Through, MovingOutA cor ner st one of Schl oss
transition theory is the notion that a transitionas a singular event, fixed in a moment of time;
rather, a transition is a process. Further, rarely will an individual experience one transition at a
time because of the fluid nature of transitions. Hence, Schlossberg (1989) identified three distinct
pha®s of transition: moving in, moving through, and moving out. Moving into a transition is a
time in which the individual navigates newness by familiarizing themselves with the rules,
norms, and boundaries of the new system. Moving through a transitiomoieaconstant state,
as one learns how to balance the activities associated with the transition with the other areas of
their life. Moving out of transition, then, is denoted by a sense of ending or finality and preparing
for the next transition (Schlosgige 1989; Goodman, Schlossberg, & Anderson, 2006). An
example to illustrate this point is the college experience. As an individual moves into this
transition, they are learning the norms of college life, new social rules and etiquette, and the
expectation®f behavior. Moving through the transition means the individual is balancing their
many activities and obligations as a college student, including academic work, social life,
physical and mental health, and so on. Moving out of this transition, theepesrimg for

graduation and preparing to enter the work force.

Patton et al. (2016) offered further understanding of the depths of Schlossberg and

coll eaguesd transition theory. Specifically,
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individual navigating it. The degree to which the impact alters daily life is determined by the
individual experiencing the transition. Again, the same type of transition will impact two

individuals in distinctly different ways, and these individuals assign thecinaggpositive or

negative. Further, all transitions produce stress for the individual, and the degree to which the
impact alters their daily life is determined by the individual (Patton et al., 2016). In referencing

the 4 S model, Patton et al. (2016) lexped that upon entering, or moving into, a transition, two
appraisals occur. The primary appraisal can be likened to external circumstances, as it is the
individual 6s assessment of the transition as
appraisal, then, takes an inwgrdrspective as the individual assesses their access to resources

(the 4 S6s) as they navigate and cope with th

Having now established the theoretical frameworks for this manuscriptpardéee
into student athlete identity is warranted. Further, this literature review will explore the concepts
of student athlete identity threat and foreclosure;eféifacy and career exploration in student

athletes, and the current understandingudestt athlete identity transition.

Student Athlete Identity

Brewer is widely recognized as having completed the formative work on student athlete
identity. Brewer (1999) wrote that a strong athletic identity, the degree to which an individual
identifies as an athlete, can be accompanied by a greater varietyainsbwaiorks, time
management skills, and motivation in spafated functions and activities; these attribute to a
more solidified sense of self. On the other hand, those with a stronger athletic identity are more
likely to struggle with the ending of tinesports career as well as find difficulty in career

development (Brewer, 1999). Brewer, Van Raalte, and Linder (1993) developed a scale (later
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revised by Brewer and Cornelius in 2001) to measure the salience of athletic identity in

adolescents. The Attle Identity Measurement Scale (AIMS) was constructed around three

primary themes: social identity, exclusivity, and negative affectivity. Social identity in the AIMS

is considered the way in which an athlete perceives themselves as an athlete from someoged s
perspective. Exclusivity is the degree to which an athlete identifies more as an athlete than any
otherseic oncept . Negative affectivity, then, is t
athletic performance and failure to fulfill their aht role Burns, Jasinski, Dunn, & Fletcher

2013). While the AIMS has been used in studies on collegiate ardotiegiate athletes alike to

help better understand the salience of the athletic identity in identity development, it is important

to note isthat the AIMS is not a developmental model. Instead, the AIMS is intended to measure

athletic identity at one specific moment in time (Patton et al., 2016).

As seen in a priori work, studying identity development is not new to the academy;
however, an nderstanding specifically of athletic identity development is not yet widely
established (Patton et al., 2016). Houle, Brewer and Kluck (2010) stated that adolescence is a
cruci al period for athletic i dentinctegsesdr@awv el op m
late childhood to adolescence and remains elevated into young adulthood unless the individuals
terminate competitive sport involvement, in w
influence of sport culture on adolescents gngicant, as sport can be the platform for
substantial personal and social devel opment.
student athleteds devel opment is inherently |
pl aced on @neads ipendhdsoas afmAtalilhe tee¢ £ 0c d mmo 719
their identities on their experiences with sport and derivefsiélfment from the successful

assumption of an athleteds rol e ( Br beatlete Van
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identity is directly correlated to the time and effort given to maintain the identity, dictated by the
degree of importance and the strength of excl
(Brewer, 1999) and is directly impacted b texternal environment (Cieslak, 2004; Cieslak,

Fink, & Pastore, 2005).

With an understanding of student athlete identity established, the following is an
exploration of athletic identity foreclosure and identity threat, supporting the research question

guiding this manuscript.

Athletic Identity Foreclosure and Identity Threat

Brewer and Petitpas (2017) have combined athletic identity to the traditional identity
element, foreclosure. Individuals in foreclosure, according to Marcia (1966) exhibited obedience,
leadership, and respect for authority. Athletic identity forecloshre,h, fAr ef er s t o co
the athlete role in the absence of exploratio
& Petitpas, 2017, p. 118). In this stage, individuals are so consumed with their athletic identity
that they neglect to engageany kind of exploratory behavior that may endanger the salient

athletic identity:

Research findings on athletic identity and identity foreclosure in sport settings, it appears

that athletic identity foreclosure is: (a) most pronounced during latessice; (b)
responsive to changes in athletesd sport p
academic, social, cognitive/motivational, and emotional/affective factors; and (d)

associated with potential consequences in the substance use desedopment,

burnout, and adjustment to sport transition domains (Brewer & Petitpas, 2017; p. 120

121).
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The notion of exclusivity is of particular interest in the exploration and understanding of
student athlete identity foreclosure. Burnsetal. (2012d ef i ned excl usi vity as
individual 6s [ at hl et rconcepts, eesulting in p $ethagedxdusivalg s ot h
as an athleteo (p. 281). The belief that one
motivating fctor for those with a high athletic identity to maintain exclusivity. Burns et al.

(2012) explained that exclusivity runs the risk of becoming a toxic component in athletic

identity, a notion supported igsearch conducted by Benson, Evans, Surya, MartrEys,

(2015). In seeking to better understand the psychological process in response to threat and

defense of athletic identity, Benson et al. (2015) found that athletes reported increased levels of
athletic identity exclusivity when conditioned withetthreat of career termination. Further, they

found that this increased salience in athletic identity was driven bpregéctive functions, as

athletes were attempting to psychologically protect this identity in the face of threat. While this

may be agitable shorterm defense mechanism as a means to reduce the anxiety associated
with career termination, fAthis defedesn vely mo
mal adaptive issue for individual s dnplplieets on et
expect athletes who are approaching the end of their career to prepare for the transition into their
next role, Benson et al. (2015) have suggested that the threat of career termination can instead
invoke deeper attachment to the athletiotdg. An important practical implication is that while

it may seem intuitive to remind student athletes of their imminent career end as a means to help
them prepare for their next step, this may unintentionally result in pushing student athletes to

becomemore motivated to maintain their athletic identity and exclusivity (Benson et al., 2015).

Athletic career retirement. According to Ogilvie and Taylor (1993), there are four main

causes of athletic career termination: age, deselection, injury, andh&iee.cThe first three
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causes are essentially out of the athletebds c
Bandurads (1977) notion of external |l ocus of
causes are linked directly with performanieerements, leaving the athlete with no choice but a

forced withdrawal. However, the fourth cause, free choice, involved an internal locus of control
(Bandura, 1977), meaning the athlete was in control of their decision to terminate their athletic
careern(Ogilvie & Taylor, 1993). The work of Webb, Nasco, Riley and Headrick (1998) supports

these findings on career termination. Specifically, in regard to locus of control Webb et al.

(1998) stated that while the feeling of being in control is subjectiv@aitvital component of

social psychological development. This locus of control is highly correlated, then, with self
efficacy, all/l of which are supported by Bandu
dichotomy of forced retirement or free choiceg¢otri r e from oneds athletic

their transition.

Alfermann, Stambuloya, and Zemaityte (2004) work on athletic career termination and
retirement highlighted the cognitive underpinnings of transition, defining athletic career

retirement fanning as:

a cognitive process of structuring the future after sport career termination which takes
into account factors of the social ma@vironment (peculiarities of political and sport
systems, social reputation of elite sport, cultural traditiand,so forth) as well as

indi vi dual circumstances of an athl eteds |

As such, the external circumstances of social circles, support systems, and visibility are
interlinked with the internal resources one brings to the table upon enterimgitidra Further,

Al fermann, Stambuloya, and Zemaityte (2004) e
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termination and found that individuals with high athletic identity displayed fewer positive

reactions to retirement as well as more difficulty adapto career retirement than did their hon

athlete peers (Alfermann, Stambuloya, & Zemaityte, 2004). Further, the study revealed that
readiness for career retirement or transition directly contributed to better cognitive, emotional,

and behavioral adaptan (Alfermann, Stambuloya, & Zemaityte, 2004), suggesting that

anticipation of career termination can yield more positive dividends for the individual. For
example, planned retirement from oneds athl et
reactiondo the retirement process, a shortened duration of the transition into retirement,

decreased use of distraction strategies, and higher life satisfaction (Alfermann, Stambuloya, &
Zemaityte, 2004). In this way, athletes who anticipated, accept, and prtogvess their career
retirement Ado not waste their energy in wron
use their resources more effectively than ath
Stambuloya, & Zemaityte, 2004, p. 70). HipgAlfermann, Stambuloya, & Zemaityte (2004)
consider the idea of fAreadinesso for career r
transition into career retirement is directly correlated to career retirement planning, as those

athletes whaglan their athletic career retirement in advance had higher levels of cognitive,

emotional, and behavioral readiness for their transition out of their sport career compared to their
peers who did not prepare for athletic career retirement (Alfermann, @tayap& Zemaityte,

2004).

Self-Efficacy and Career Preparedness

In an exploration of athlete identity development and identity transition, it is
advantageous to consider the literature oneffifacy. Often accepted as the original founder of

seltefficacy, Bandura (1977) defined the phenomenor
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successfully perform a given task. In his work, Bandura (1977) established four primary sources

of information that direct his model of safficacy: performance accomplishnts, vicarious

experience, verbal persuasion, and physiological and emotional arousal. The more dependable
these sources of information, the greater the perceptions @fedicy will be.Based on

personal mastery experiences, repeated success at #isborgpa given task is central to the

Personal Accomplishment source of informatidhe expectation to master a specific skill can

also be derived from Vicarious Experience. According to Bandura (1977), seeing another

individual perform a new skillwithot adver se consequences-can i my
efficacy by creating hope that they, too, can attempt a new skill. A readily available source of
information in this model, Verbal Persuasion is an attempt to lead an individual into believing
thathey can successfully and competently accomp
arousal, both physiologically and emotionally, are direct sources of information for development

of seltefficacy. High arousal will often negatively impact performasce, oneds abil ity
control physiological and emotional arousal, to the best of their abilities, is crucial to successful
performance (Bandura, 197An understanding of se#fficacy lends itself to the notion of

career preparedness in student athl&eb-efficacy is focused on skill development and
acquisition; career preparedness is similar t

(1977) seHefficacy model.

Van Raalte, Andrews, Cornelius, Brewer, and Petitpas (2017) present a study by which
career exploration and career sgfificacy can more accessible and utilized in the student athlete
population. Van Raalte et al. (2017) sought to implement a Caredef8e#cy workshop
designed specifically for studeathletes and measure any changes to careezffieticy

reported by participants. Guided by modifications from athletics staff members at participating
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athletic departments, Van Raalte et al. (2017)istuti58 collegiate student athletes and found
that those student athletes whom participated in the workshop reported significantly increased
scores in career seifificacy compared to those student athletes who did not participate (Van
Raalte et al., 2017Yhese findings are significant because it provides evidence that career self
efficacy in student athletes can be directly increased by practical application. With the model
provided, this is good news for athletic department administrators seekingptotstgreer

development in student athletes.

Virtually all Division | athletic programs provide academic support specifically for
student athletes. This staff may have oversig
academic materials, co@work support via tutoring and learning assistance, learning
exceptionalities testing and accommodations, and connections to academic resources on campus
such as writing centers and content labs. Burns, Jasinski, Dunn, and Fletcher (2013) establish
theresearch inquiry in evaluating Athe relation
academic support services and their perceived
The athletic departments which participated in this study basedtdasemic support services
on the NCAA CHAMPS/Life Skills program, which is utilized by several universities across the
country. Burns et al. (2013) found that Career Decifi@king SelfEfficacy (CDSE) was
positively correlated with academic support &g, generalized sedffficacy, and internal locus
of control (Burns et al., 2013). This finding is crucial for academic support units in athletic
departments because it validates the resources they provide to student athletes as having a
positive impachot only on their dayo-day academic responsibilities, but also on their self

efficacy as related to their careers after college.
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Tyrance, Harris, and Post (2013) examined how the demographic factors of race, gender,
sport, and athletic identity relate tareer planning attitudes and expectations to compete in sport
professionally. In surveying 538 student athletes from four Division | FBS universities, the
researchers pronounce the importance of student athletes partaking in career exploration and
planring. A cornerstone concept of this study is that while only 2% of student athletes go on to
play professionally, over 26% of student athletes surveyed believe they will make a living
playing professionally (Tyrance et al., 2013). Three career plannifgdatiwere studied:
career optimism, career adaptability, and career knowledge. Tyrance et al. (2013) found that
student athletes who reported higher athletic identities had lower levels of career optimism;

further, female student athletes reported loweres in career optimism than male student

athletes. This finding suggests that female s

with their level of career development and were not optimistic that their future careers would

meet their maximumpgoent i al 6 (Tyrance et al ., 2013, p.
athletic identity were found to have less confidence in career adaptability, or the readiness to

handle career change. As more than a quarter of the sample expects to continueythgir pl
careers professionally, Tyrance et al. (2013)
risk for having difficulty managing change in their careers once their expectations to play
professionally does not avtedgewastbe ohlycareerplaaonmg ( p .
attitude studied that revealed gender predictability. Of those sampled, male student athletes
reported higher understanding of the job market and employment trends than did the female
student athletes in study. The ragshers suggested that female studghletes viewed their

athletic participation as a job and would benefit from career planning programming intended to

expose female student athletes to the job market and employment trends (Tyrance et al., 2013).

€)
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The final finding of this study revealed that student athletes who reported a higher level of
expectation to play professionally also reported higher optimism regarding their future careers.
This, however, fAdAmay be a f al s etudenpathletesiwsorgo c on s i

on to earn a living playing professional spor

Now that light has been shed on the current status of career development in student
athletes, an appropriate next step is to examine some of the ieffuinat have brought about
this situation. Navarro and Malvaso (2016) found three spheres of influence prior to and during
the higher education experience that i mpact s
sphere is Parental influence, whiNavarro and Malvaso (2016) found to have the greatest
i mpact on student athletes6 study iIinterests.
athleteds higher education experience were Ac
athletes whetated their life experiences were impacted by their academic support system
Aitended to choose majors that | ogically align
Malvaso, 2016, p. 44). Interestingly, student athletes who leaned heavilyiroftkietic
Support Systems (i.e. coaches and teammates) felt remorseful that their athletics commitments

dictated their major choice (Navarro & Malvaso, 2016).

Sandstedt, Cox, Martens, Ward, Weber, and Ivey (2004) are credited with the
development of th&tudentAthlete Career Situation Inventory (SACSI), which has been utilized
in multiple studies on the career development of student athletes. Sandstedt et al. (2004) explain
that the studyds purpose was N0t o tdneaswdsthe a p s
career situation of studeatt hl et eso (p. 79), as such an instr

widely accepted by scholars in the field to this point. The scale encapsulates five factors: career
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development seléfficacy; career versus spadentity; locus of control; barriers to career

development; and sport to work skill relationship (Sandstedt et al., 2004).

Cox, Sadberry, McGuire, and McBride (2009) sought to better assist student athletes in
exploring potential career interests befoodlege graduation and/or the end of their athletic

eligibility. To do so, they investigated multiple types of college experiences (i.e. university life,

social enrichment, anduseofcampus de academi ¢ resources) and

influenceon a student athlete as having a positive or negative interest in issues that pertain to
their future careers. Data was collected from 627 student athletes oveyadiveeriod, and

three instruments were utilized for the statistical analysis: a dampioigrinventory; the Student
Athlete Experiences Inventory; and the Studktiitiete Career Situation Inventory (discussed
later). The most notable findings, according to Cox et al. (2009), were the distinct experiential
differences between males and fersalpecifically, males developed an enhanced perception of

their career situations most markedly from strong and dynamic social interaction experiences

a

with ot her student and their-r i nstructors. Ma |

negatiely impacted by university life experiences. Female studeinth | et es 6 car eer
awareness, on the other hand, were more positively influenced by university life experiences.
Contrary to their male counterparts, female studdinietes were not fourtd be positively

impacted by social interactions with other students and instructors. In general, utilization of

campuswide academic resources had little influence on both male and female sitidetss.

Lally and Kerr (2005) examined eight studentatht e s 6 r el ati onshi ps
athletic identities and student role identities with career planning. Lally and Kerr (2005) found a
negative relationship between career maturity and athletic identity: the stronger the student

identifies as an athletehe lower their level of career maturity. However, Lally and Kerr (2005)

S
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found that as the athletes entered their final years of eligibility, their athletic identity waned and
their student role identity increased upon the realization that professiornatsmars were not
realistic career options. Although findings suggested the student athletes were able to explore
their nonsport career options, there is a misconception about level of career maturity upon
graduation. Lally and Kerr (2005) explain thdtile student athletes may abandon expectations

of professional sport careers, they developed expectations fapooncareers that were equally
unrealistic. Additionally, they also neglected developing career alternatives should their primary

career plarail (Lally & Kerr, 2005).

A great deal of attention has been given to the academic and career development of
studentathletes competinginrevengee ner at i ng sports, primarily n
Navarro and McCormick (2017) implemented a esxnethods study to investigate a thpaet
research inquiry:

(a) to understand football studemtt h|l et esd® i nvol vement 1in trac

activities, (b) to understand football student h| et es 6 t houghts and p¢

careermpreparedness upon graduation, and (c) to explore how graduated and career

seeking or employed football studathletes perceive campus programming to support

their transition to life after athletics (p. 136).

The findings of this study confirmwidely-held belief that studemtthletes are not
adequately prepared to begin r&ports careers upon graduation. Specifically, Navarro and
McCormick (2017) found that participants in their study had a poor understanding of self

concept outside of sport, pathjadue to insufficient career role exploration. The graduated
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football studentthletes in the study had not sufficiently participated in career development
activities prior to graduation; as such, they
plars resulting in a job search that was marked by career confusion, anxiety, and career
indecisiono (Navarro & McCormick, 2017, p. 15
studentathletes ought to be actively engaged in the career developmeniextvailable to

them on campus to develop a stronger sense of self outside of the athletic identity (Navarro &

McCormick, 2017).

With a more comprehensive understanding of the factors at play in student athlete career
development, scholars are now integrg career counseling theories into their inquiries. The
implementation and practice of career counseling theory is vital for career counselors working
with student athletes. Krumboltzés Learning T
theoreticaframework on which Shurts and Shoffner (2004) purpose their study. The basic
premise of LTCC is that individuals are counseled to acquire new skills, interests, and beliefs in
response to limited career exploration and learning opportunities. This thabagiroach can
be particularly helpful in working with student athletes, according to Shurts and Shoffner (2004)
because student athletes typically have a very narrowed perspective on career interests and
opportunities. In this case study, many oppottesiwere created by the counselor for the
student athlete participant that led to higher careewres$ithicy (Shurts & Shoffner, 2004).

Because LTCC focuses on expanding capabilities and interests, it is an attractive approach for a
population that lackexperiences or knowledge of interestistos i de of aticheti cs.
growth can help members of this population deal with issues like identity foreclosure,

underdevel oped career maturity and social iso
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In ther study on the association between such variables as athletic identity, gender, age,
future time attitude, and career decisioaking seHefficacy, Cabrita, Rosado, Leite, Serpa, and
Sousa (2014) found that participants who reported higher levels diatténtity reported
higher levels of career decisionmaking selfefficacy as well as optimism about their future.

Those athletes with higher athlete identity are also more likely to choose a career path that is
sportfocused (Cabrita et al., 2014). Caharet al. (2014) have also offered the thought that while
high athletic identity can certainly limit career development, it can also be perceived to provide

career networking and modeling opportunities for those individuals:

In effect, the sport world idush with professional role models who provide athletes with
information regarding various sparlated professions (e.g., coaches, referees, masseurs,
sport physical therapists, sport psychologists, sport medicine doctors, sport managers).
Such involvemst in the sport culture yields many opportunities for contact with various
sportrelated professionals, which results in athletes having more information about this

area of work than any other (p. 478).

Griffith and Johnson (2002) found that sportinvoMent can i nfl uence on
deeply that the athlete identity is difficult
To maintain continuity with the athletic identity, and perhaps to remain in a familiar social
structure, those with high athletic identity often choose sprtated career paths (Cabrita et
al., 2014). Further, the individual sees themselves as an athlete and chooses to pursue sport as a
profession; thus, a higher at hdeetopment.iAment i ty
individual 6s athletic identity is not only in
social structures and people in sport. Peterson, Sampson, Lenz, and Reardon (2002) explained

that an indivi dual @imnmentsmmdsole medel$ directty influencesthat e d e



40

individual 6s career intentions. So, because a
structured environment (i.e. organized sport practiced, teams, etc.) and role models (i.e. coaches,
officials, managers, athlete peers, etc.), then they are more likely to pursue careers that involve
sport to some capacity (Cabrita et al., 2014). This notion is supported by a study conducted by
Shachar, Brewer, Cornelius, and Petitpas (2004), who founcotina¢if athletes who eventually

became coaches were more likely to display a narrowed identity and had displayed less career
exploration into paths outside of sport. Indeed, because of the protective behaviors associated

with preserving the athlete identigareer exploration and intentions may be hindered.

According to Savickas (1999), this results in less developed career maturity; hence, the

individual is not adequately equipped to make informed, reasonable, and responsible career

decisions.

While a greatleal of research supports the idea that retirement from athletic participation
elicits feelings of emotional and psychological distress in athletes (Bailie, 1993; Blinde &
Stratta, 1992, Taylor & Ogilvie, 1994), some retiring athletes may instead exjgesiesense of
relief and freedom through their transition out of sport (Coakley, 1983). Because sport is a social
construct, some researchers have associated the retirement from sport to social loss and grief
(Blinde & Stratta, 1992). Some have also liketiee retirement from sport to be a similar
experience to vocational retirement (Greendorfer & Blinde, 1985). By contrast, however,
transitioning out of sport is not a similar t
ofthedepthofidentiy associ ated with oneds athletic par
singul ar event, but a process (Coakley, 2009)
di sengage from sport whil e r eal hegransitiorgproteksei r p

out of sport is also unique to athletes of varying competition levels. According to Fuller (2014),
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though there are similarities in the retiring experiences for Olympic, professional, college, and
amateur athletes, there are uniqueeass to the retirement from sport for college athletes.

Specifically, professional and Olympic athletes have more autonomy in choosing when to retire

from their careers (sans injury, being cut from a team, etc.); college athletes, on the other hand,

are dlotted a finite amount of time to compete, per NCAA eligibility regulation. There is also the
consideration that most college athletes do not have an opportunity to compete professionally.

Once their eligibility has expired, college athletes are esdential f or ced i nto retir
combinationi the likelihood of a nosprofessional sports careers and finite eligibilitynakes

the transition process unique for college athletes when compared to retirement from professional

or amateur | (EBueeP044, m2). a sporto

In a metaanalysis on the transition experiences of student athlete, Fuller (2014) found six
recurring themes across the literature: athletic identity; anticipation and preparation; branching
out; satisfaction with athletic performee; loss of camaraderie; and support systems. As
mentioned throughout this literature review, athletic identity is unique in both its salience to the
individual as well as its reinforcement for the individual. For example, athletic identity in
collegiatestudent athletes is reinforced by such external factors as parents and peers, as well as
the visibility and recognition of athlete status. Having likely grown up participating in organized
sport and being accustomed to the recognition of athlete, Flet @) f ound t hat @AFoO
these athletes, nothing outside of sport was able to replace the recognition they received from
being an athlete. In turn, they did not desir
The social status and s&l§teem associated with the athlete identity may be due to the fact that it

is a more visible role than other identities (Webb et al., 1998). Internal factors that were found to
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drive athletic identity in this metanalysis were the belief in participagim professional sport

beyond college (Ingebristen, 1996) as well as body perception.

Aligning with the athlete identity, Fuller (2014) found that many student athletes had
grown accustomed to being very physically fit, thus increasingcealidence. gon retirement
from athletic participation, changes in body composition led to a decrease in confidence (Barnes,
2002). This decreased confidence added to the difficulty of the transition process for student
athletes (Fuller, 2014). An interesting finditigemerge from this metnalysis was that not all
student athletes6 identities revolve solely
that they had other roles and identities, such as academics, that were equally important as their
athletic identity. Those who displayed an ability to balance their various roles and identities
elicited less difficulty with the transition process out of sport than did the participants with a

greater investment in their athletic identities (Fuller, 2014).

Anticipation and preparation for the transition out of sport participation was a second
prevalent theme in Full er ds (Gadrha#h ¢talf(20060i ngs .
and Patton et al. (2016) in distinguishing an event as anticipated, ureteticipr a nomvent.

The individual 6s designation of the type of
Anticipating the transition out of sport was correlated to a smoother transition for some
participants. Conversely, many experienced rmamticipated or involuntary exit from sport, such

as injury, being cut from a team, or having
athletic program. This resulted in more difficult transitions out of sport, revealing the importance

of anticipaton to transition:
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ébecause athletes who underwent an invol un
of their careers, they were not able to prepare mentally and emotionally for the transition.
As such, lack of preparation resulted in extremely diffizansitions for these athletes

(Fuller, 2014, p. 4).

Importantly, Fuller (2014) stated that not all athlete participants were saddened to see
their athletic careers come to an end. Though some participants expressed a desire to have a
successful andngoyable final athletic season, others revealed a yearning to let their athletic
careers come to a close. AThe grind of being
emotionally taxing on many participants and over the course of four to five frealsjrden of
being an athlete eventually took a toll on th
(1998) suggest that future research investigating the transition process from college athletics
should clearly delineate the nature of retieetnfrom sport, as voluntary retirement seems to

lead to different transitions than forced retirement.

A third common theme found in the | iteratu
sport, or fAbranching out 0 rtginfyadout &futyre watlbdt4 ) . Ov e
sporto (Wilson, 2007, p. 163), some athletes
Lally (2007) expressed this process as a #dndred
consistent with all athletes (i.e. solm@nching out during their senior year; others, after
transitioning out of college), most had reached a point of turning away from athletic pursuits in
favor of other interests (Fuller, 2014). The two most commonly noted areas of branching out
were careeplanning and new competitive outlets. These areas of pursuit suggest two ideas: first,
athletes accepted the notion that they would not be competing in their sport professionally and

needed to identify realistic vocational directions. Second, this seggsstt having maintained a
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high level of physical fithess and competitive environments for most of their lives, athletes had
to learn to transition into a mentality of exercising for physical fithess, rather than training for
physical competition (Barne2002). Many retired student athletes participated in recreational
sport leagues, allowing them the opportunity to stay physically fit as well as live out their innate
competitiveness (Fuller, 2014). Branching out, for some athletes, may look like igvestin

much time into their academic work as their athletic pursuits. Some athletes, especially those
who do not intend to continue their athletic careers after college, begin to devote themselves to
their academic work. There is a commonly held beliefuen athletes decrease their athletic
identity salience, then their athletic performance will suffer. However, Lally (2007) found that
academic and athletic performance are not mutually exclusive. The participants in her study
decreased their athletic iddication, yet still competed at a high level (Lally, 2007). Indeed,
pursuing excellence in the academic identity does not correlate with suffering athletic

performance (Miller & Kerr, 2002).

Satisfaction with athletic performance was mentioned aceossle st udy i n Ful |
(2014) metaanalysis, making it the fourth emerging theme. Not surprisingly, many student
athletes enter college having been successful athletes in their high school careers; as such, these
athletes often bring lofty aspirations ammhts to achieve in their collegiate athletic careers
(Fuller, 2014). According to Hinitz (1988), o
was directly correlated with the level of difficulty of transition from sport. Though some student
athletes focused on the goals they were able to achieve, many focused on goals they did not
achieve or their worst athletic performances; this perspective equated to a disappointment in
athletic performance, making the transition from sport more difficult (F@&t4). Processing

through the disappointment took time, but eve
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goals progressed from dwelling on their athle
This acceptance was driven by the reaiorathat regardless of how much they thought about
their athletic performance and what they wish they would have done differently, they could not

go back in time and change their performance (Fuller, 2014).

As previously mentioned, sport participatiormisommonly used vehicle for social
integration and establishing friendships (Marcia, 1988jerson, Goodman & Schlossberg,
2011). Throughout the analysis, Fuller (2014) found that participants revealed a sense of
belonging with their teammates. Thiscamarer i e, according to Hinitz
sense of a common striving toward a team goal
sport threatened that camaraderie and affirmation felt from being a member of a team. Some
participants epressed a fear of not experiencing that type of camaraderie again; others even
feared being alienated from their teammates when their athletic careers ended (Fuller, 2014). To
deal with those threats, some participants began to distinguish amongstinenates those
they believed they would stay in close contact with after their collegiate careers ended and those

they would not. Participants, then, remained close with a chosen few (Fuller, 2014).

The final emer gi ng t h eanabsis fvas supporfaydteine Widils ( 2 0
sport participation offered an immediate social network, Fuller (2014) contended that a danger to
Ahaving a homogenous -basadpiptbat thereang bntited mterfadiveggfor, s p
support o ( p.narBajhleteis tradsiianidg fromvtheg main support network, they
are sometimes left with limited support systems elsewhere. This finding supports the need for
athletes for branch out and diversify their social networks; because sport retirement isntnmin
it would behoove athletes to begin creating social systems outside of their athlete peers to help

with the transition out of sport (Fuller, 2014). Many patrticipants revealed that positive
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relationships with their peers, coaches, and athletic adnaitastrhelped with the transition from

sport; however, some athletes had developed negative relationships with these individuals,

resulting in increased difficulty in the tran
coaches and or/fadministrationsva a b s ent |, the resul t was often a
2014, p. 6).

Interestingly, some athletes contended that they experienced a lack of social support as
they transitioned out of sport. Some admitted that pride dissuaded them from seeking help; the
feeling of #Ainvincibilityo aé&omaeachiogoutéoge at hl e
support (Blinde & Stratta, 1992). Other athletes isolated themselves, believing that no one would
understand the complexities of their transitd.i
of athletic identities, but it waseir very athletic identities that prevented them from expressing
their internal turmoilo (Fuller, 20214, p. 9).

relationship between athletic i denturmdily and at

This detailed review of the literature surrounding the multifaceted experience of student
athlete identity transition has established a foundation on which to buildd@pin inquiry into
the phenomenom study In exploring identity theorgErikson, 1968; Marcia, 1969) and social
identity theory Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, &
Wetherell, 1987; Jenkins, 200&e development of identity, or selfhood, is understood. The
explanation of transition theodescribedthe4 S model, or thassets and liabilities that
influence oneds abil ity ,asoellasthedhcet phasesiofthec ope w
transition processAnderson, Goodman, & Schlossberg, 203¢&hlossberg, 1989; Goodman,
Schlossberg& Anderson, 2006 Together, these three theories establish the framework upon

which this dissertation is situatethe inquiry is expoundefdirther with adetailed account of
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student athlete identity (Brewer, 1999), foreclosure (Brewer & Petitpas,,206egt (Benson et

al., 2015)and athletic career retirement (Alfermann, Stambuloya, & Zemaityte, 2005 to
illustrate the uniqueness of identity transition for student athletes specifi€atiglly, an in

depth review of student athlete career decismaking selfefficacy and career preparedness
(Lally & Kerr, 2005; Cabirta et al., 2014; Bailie, 1993; Blinde & Stratta, 1992; Taylor & Ogilvie,
1994; Coakley, 1983; Barnes, 2002; Fuller, 20ldninates the various factors that influence
student at hl et Ergndhere, the methodoldgea design of this dissertation is
described to illustrate the procedures by which the phenomenon of student athlete identity

transition is explazd.
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Chapter 3: Methodology

The purpose of this chapter is to introduce and explain the research methddotbgy
gualitative phenomenological study regarding identity transition in student athletes. To begin, the
driving researclguestion is reiterated, followed by a justification on the chosen qualitative
research methodologies and a detailed narrative of the phenomenological approach. A
demonstration of the researcherods trustworthi
paricipants is then given. Next, sampling procedures are discussed and followed by detailed
descriptions of each of the six participants in the study. Data collection methods are discussed
via the interview approach, and the chapter concludes with an etiptaofthe unique data

analysis tool utilized in this study.

ResearchQuestion

Thedriving question underpinnindpis research is texplore and establishieetter
understanishg of how student athletes identify themselves while transitioning out offthair

year of baccalaureate study and intercollegiate athletic eligibility.

Qualitative Approach

The researchjuestion for this dissertatios qualitative in nature in that it seeks to bring
understanding to an experience lived by participadsording to Maxwell (2013), qualitative
and quantitative methods are not equal opposites of one arsstfteanother wayhey are not
merely two different approaches to answering the same question. Instead, each method has
different strengths and is built updifferent logics, making each approach unique in the

inquiries it explores (Maxwell, 2013). Specifically, Maxwell (2013) explained that a key
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di fference Iin the two approaches rests in the

theoryo:

Quanttative researchers tend to see the world in terms of variables; they view

explanation as a demonstration that there is a statistical relationship between different
variables. Process theory, in contrast, tends to see the world in terms of people, situation
events, and the processes that connect these; explanation is based on how some situations

and events influence othgs 82).

Phenomenological Methodology

Because of the descriptive and exploratory nature of this inquiry, a qualitative research
designis most appropriate and valid. Specifically, this study is built upon the phenomenological
framework.Seeking to understand the lived experiences of participants, one must consider the
context and setting of the plsohrefaremae ton . Furthe
understanding the phenomenon they are experiencing should be acknowledged (Marshall &

Rossman, 20106

Il n his article, APhenomenology in Its Orig
specifically on the phenomenol ogical term Al
Asignificance for understanding phennsongehntosloo g i
(p. 810). Phenomenology is unique in that it does not seek to understand the emotional reactions
one has to a lived experience, but to understand the lived experience itself: the question is not
how an experience makes one feel, but instdazat it was liketo live that particulaexperience

(van Manen, 2017) . Il n this way, Aphenomenol og
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individual and the meaning associated with bemthewor | do (Jones, Torres,

2014, p. 88).

In attempting taunderstand what phenomenology is, it is sometimes beneficial to discuss
whatitisnot Van Manen (2017) explained, Aphenomeno
concepts, words, or text s Pattinf2002)sfatedehaper i enc e
phenomenol ogy focuses on the primary question
the Iived experience of this phenomemstead f or t
of analysis with such methods as coding, theming, calcglatipetitions, frequencies, and
synchronicities, van Manen (2017) assdtt h at r es e ar cpheeamgliveelr e t o Al et
experience) show itself in the way that it gi
the intention of phenomenologicalquiry is not to theorize, generalize, or conceptualize while
inferring and exploring the phenomena; rather, van Manen (2017)gtlaessingularity and
individuality of lived experiences that the phenomenalalgmethodology is built upon. This
notion isfurther supported by Creswell (2013), who explains that conducting phenomenological
research is unique in its intentionality to understand the essence of the phenomenon by studying

a small group of individuals who have experience the same phenomenon.

Pheromenology is the most appropriate methodological framework for an inquiry into
the experience of student athletes in transition solely for the purpose of understanding what that
experience was like for the individualeed e ar chi ng f osee hgei gbt sseot hié
language oan Manen (2017), if and how individuals experience identity transition upon the
foreclosure of salient identities is the focus. While other qualitative methodologies such as case

study, narrative inquiry or even ethnographylddikely provide fascinating findings and
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research implications, | am drawn to the phenomenological framework primarily because of the

emphasis on thehenomenom study.

Two distinguishable components of the phenomenological methodology are that of
epaché and bracketing. Treated as the first step in the phenomenological analysis, epoché is
described as fAwhen everyday understandings, |
phenomena are revisiting, visually, naively, inawidp e n s e n s &p1994,M.038)slint a k
ot her words, it is the phenomenological resea
any personal understandings or biases they have toward the phenomenon under study.
Bracketing, then, is the suspension of these assumptioers analyzing the phenomenon.
Influenced by Husserl, Patton (2002) expélh h at br acketi ng demands th
holds the phenomenon up for serious inspection. It is taken out of the world where it occurs. It is
taken apart and dissectdts eements and essential structures are uncovered, defined, and
anal ym48%).Howéver, many researchers claim that it is impossible to fully bracket or
suspend oneself from phenomenological data analysis. Specifically, van Manen (1990) suggested
t h a ts beflitdr to make explicit our understandings, beliefs, biases, assumptions,
presuppositions and theoriesd as an attempt t

(p. 47). Giorgi (2008) offered further explanation on bracketing:

Basically, to employ the phenomenological reduction means two things: (1) The
researcher has to bracket personal part knowledge and all other theoretical knowledge not
based on direct intuition, regardless of its source, so that full attention can bé&given
instance of the phenomenon that is currently appearing to his or her consciousness; and
(2) the researcher withholds the positing of the existence or reality of the object or state

of affairs that he or she is beholding (Giorgi, 2008, p. 3).
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Establishing Trustworthiness and Ethical Conscientiousness

Establishing trustworthiness and ethical practices must be the focal point of all research;
this study is no exception. The research inquiries of this study are deeply personal to the
participants; asugh, respect for their privacy and consent to share their story are obligatory.
Once | established trust with the participants of this stamyanticipaton thatour interviews
would be incrediby raw and vulnerableras accurateA plan to reciprocate thitrust and
openness is essential to the quality of the study. Marshall and Rossman (2016eeitpdain
when participants agree to help in a study, they are giving of themselves, and it is merely human
nature to expect that giving to be reciprocateds Téciprocity is returned in sharing pieces of
myself in the interviews; showing vulnerability in my own triumphs and defeats as a student
athlete may open the door for participants to feel a connection and shared experience in the

student athlete identity

Maintaining ethical boundaries is of utmost importance to me in this research setting
because of the duable | play. | have an advantageous position as a graduate assistant in the
athletic department in which | have collected my data; as sucheldwess to the student
athlete population that most others do not. Similarly, | am a familiar face to many of my
participants; in this way, trust may have already been established. Conversely, because | work
with these patrticipants, | am bound by both pngfessional restrictions as well as those of the
NCAA. For example, it is typical in qualitative research to conduct an interview over a shared
meal or cup of coffee. Per NCAA rules, however, sharing a casual meal with a student athlete
canconsidereddine x-h ermaef i t 0 because of their athlete
of repercussions from both the institution and the NCAA. Another important obligation for me as

a researcher is to maintain the researgaticipant role. | must communicateearly with the
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participants of this study on what our roles are; however, | do not want to be unapproachable and
callous to our conversations if | hope for participants to share some deeply personal experiences

with me.

Building rapport and trust with ¢éhparticipants in the study is a hallmark in qualitative
research. Jones, Torres, and Arminio (9Gharel that such a process requires time and care to
give to participants in addition to paying persistent attention to their needs. In this way, one must
also pay careful attention to fulfilling the needs of the study. Reciprocity and mutuality, notably
the primary pillars of quality connections between participants and researchers, are established in
the presence of rapport. However, Jofd@sres and Armmio (2014) stated tha@tapport is not
enough in a research relationship as it is more typically the presence of trust that facilitates a
reciprocal r e |Farthar, prolenged gngagemgmisurek thé& dhe researcher
builds rapport and truswith participants; in this way, the researcher allows time to build a

relationship with their participants, versus a transactional experience.

Sampling

Jones, Torres, and Arminio (201lekpresedt hat sampl ing i s arguabl
understudiedand leastn d er st ood di mensi on of the qualitat
such, a great deal of intentionality has been

accurately depict the phenomenon in study, the experience of identity transition in student

athletes. Patton (2002ffers insight into theotion of purposeful sampling, which is the practice

of carefully selecting participants who are
this study, the experts on the subject are student atilbteare experiencing identity transition

upon athletic career foreclosure.
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Sampling criteria, a crucial component of
characteristics, qualities, experiences, and demographics most directly linked tqotisee mir
the study and, thus, i mportant t &Armmime, constru
2014, p. 110). There are specific demographic qualities that must be present and capable of being
expressed by the participant; these qualities lend depth and understanding about the phenomenon
of interest to the researcher (Jones, To&e&rminio, 2014) Two primarycriteria were used in
selecting the participants for my study. First, participants must be student athletes in their final
year of eligibility as well as on track to graduate at the end of the academic year. This criterion is
essentialtothet udy because it allows a foundation fo
identities can be understood; when the participant enters into identity transition upon graduation,
then, | will be able to investigate the experience of transitioning framienssense of self
(student athlete) into an unknown identitye seconccrucial criterion for the study was to
target student athletes who competed in-rewenue generating intercollegiate sports. Most of
the existing research on the experiencesufesit athletes focuses on the revegererating
sports (i .e. footbal!l and menodés basketball),

disparities in the literature.

While sampling criteria provides the parameters by which ideal participantseaes joif
data would fit, sampling strategy are a resea
components. Jones, TorresdArminio (2014) definds amp |l i ng strategy as ft
identify and secure the individuals, organizations, documentssearch settings that reflect the
sampling criteria developedo (p. 115). Furthe
method that implies a plan for identifying those who may shed light on a phenomenon of interest

to the r es elarmres@&hremingd, 2014, .M 5k | benefit from my access to the
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student athlete population at the institution for which | am employed and studying: through my
graduate assistantship, | have full access to the entire student athlete population. Ta recruit
variety in participants, | contacted my colleagues in Academic and Career Counseling for their
guidance and asked for student athletes who fit the sample criteria for my study. The six
participants chosen for the study were the first six to resporme taquiry. From there | met
individually with each participant to introduce myself and my study, and we reviewed the verbal

consent form.

The study is comprised of six participants: four of the six student athletes are female, and
one participant is Afdan American while five are Caucasian. The participants represent five
different sport programs: baseball, softball, track and field, basketball, and rowing. Similarly, the
participants range in the degree programs which they are pursuing. Diversitypimganas an
important element for this study because the goal is to investigate this phenomenon from
multiple perspectives and create understanding that can positively impact a variety of student

athletes who will, one day, experience the same phenomenon.
Description of Participants

The following section offers rich descriptioas provided by eaabf the six participants
in the present study. The depth and detail with which these accounts are written is intended to
help humanize each participant and teedeeper understanding and similitude for the lived

experience of identity transition.
Participant 1

Participant 1 is a student athlete on the rowing team. She identifies more strongly as a

student than an athlete but expresses her lifelong ties toasp@motivating factor that led to
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her joiningthe teamBorn in the northern hited States Participant 1 moved out of the country

with her parents at a very yog age. She moved again to the Wesa<E with her mother when

her parents divorced, while her father moved toMibvest Participant 1 grew with her mom

and little brother on the west coast, though she spent many of her sumMelwast

Participant 1 attended a small private school wlstve knew most of her school mates and
participated in numerous sports, including volleyball, basketball, track, and dance. A self
described fcity girlo, Participant 1 | oved th
sports. While she was redtied to play basketball at a few Division Il schools, Participant 1
shared that her club team | eft her feeling bu
in college. Her private school education greatly helped her prepare for the acadenvaevofkl

college, but the void she experienced from not participating in a sport for the first time in her life
caused Participant 1 to haadrard time staying disciplingphanaginghertime, and maintaining

a healthy lifestyle. Participant 1 shared thatihg always battled body image issues, not having

sport as an outlet for physical exercise also created feelings-cbssifiousness toward her

body. The lack of challenge in the classroom also led to habits of procrastination. Though she

was completelynfamiliar with the sport of rowing, Participant 1 decided to try out for the team

her junior year. She made the team and is grateful to be committed to a sport program once

again. Incredibly extraverted, Participant 1 is a social butterfly and has dereschigroups,

comprised of athletes and rathletes alike. Participant 1 considers herself a leader both on her
team and in her academic settings and is driven to pursue a career as a wellness coach for college
athletes, especially women. She is algdgned by event planning, exercise implementation,

and nutrition. When asked what her most salient pieces of her identity are, Participant 1

answeredi | 6 m a student andlhd mtkel,adkm a woman,
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Participant 2

Participant 2 is a student athlete for the rowing program, as well. Born and raised in the
Midwest, Participant 2 grew up playing every sport she had opportunity to. She recalls
participating in soccer, gymnastics, softball, basketball, volleyball, swigyraimd track and
field. Though recruited to the present rowing program, Participant 2 actually competed for the
track and field team at a smaller school in the northern US her freshman year. Participant 2
ultimately decided to transfer back after one yaahis smaller college because she did not feel
connected to the campus environment. Participant 2 contacted the coach at the present program
and went through the walln process to earn her spot on the roster. In high school, Participant 2
says she wasevy outgoing and social, involved in multiple friend circles and extracurricular
activities. Those tendencies continued into her college career through her involvement with both
her team and her sorority. Participant 2 identifies more as an athletesharuad e nt : Al don
really Il ove school, Il i ke |l earning, but [ ju
Further, she explained that her participation in sport is the reason she came to college in the first
place; had it not been for athletics, stwuld have like to pursue something along the lines of
becoming Aa surfing instructor in Hawaii or s
someone who is very emotionally aware and reflective of her feelings. She shared that on the
StrengthFinderassessment, she is a feeler, empathizer, connector, protector and developer.
When asked about ways she contributes to her team, she expresses her yearning to cultivate
meaningful relationships and built connections that last, versus tangible resultslatc at
achievements. As such, Participant 2 shares that she is very anxious and sad for her participation

in organized athletics to end, eluding to the loss of connection and relationships with coaches,
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teammates, and so on. For Participant 2, sport niedeansition into college easier; what then,

she wonders, will the transition out into the real world be like without sports?

Participant 3

Participant 3 is a student athlete the baseball tearBorn in a nearby Midwest suburb,
Participant 3 recallstarting to play organized sport when he was 5 or 6. He participated in
basketballbaseball, and soccer. At age ejdte began playing for a competitive travel club
baseball team. He moved up through the age divisions with this same team for mosbofthis y
and to this day is still very close with some of these teammates. Participant 3 experienced high
school sport euphoria when his team won the state baseball championship his senior year.
Though he hails from a highly reputable baseball team, Paritcgoexpressed that he always
loved playing the game simply for playing it. An older brother to four siblings, Participant 3 is
very close with his family and has great pride in being a role model to his younger siblings; he
goes home to see them any chehe can. Having grown up near the university in study,
Participant 3 played in the baseball camps since he was a kid. This helped him develop a close
relationship with his head coach, who Participant 3 considers a true mentor and confidant. After
offers rom other schools, Participant 3 signed his commitment letter to compete at the present
university at the beginning of his junior year of high school. Participant 3 explained that the
transition into college was overwhelming at first, with all the acadamuicathletic commitments
freshmen student athletes have; however, after a few weeks, he found his routine and adapted
well to the student athlete lifestyle. Though he is more introverted, Participant 3 made friends
with his teammates and other athletegkjy. Participant 3 has great pride in his academic
pursuits, stating that Al want the best succe

baseball at a professional level, it is clear that Participant 3 cares deeply about doing his best
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work in the classroom to prepare for his career after college. While his dream job is to be an
athletic director, Participant 3 is operinded about where the working world will take him and

is accepting of any and all experiences that can help him alerngatyr Participant 3 is of

genuine and humble character, as he always wants to lead by example and do the right thing. The
ultimate team player, Participant 3 is focused on how he can contribute for his team rather than
on his individual stats or accoladéte dreams of leaving a legacy of working hard and doing his
best for those around him; he wants to be known for his integrity and instilling longevity into his

athletic program for his beloved head coach.

Participant 4

Participant 4 is a track and fiestudent athlete. He grew up in the Midwest and is an
only child. In his younger days, Participant 4 played baseball, soccer, tennis, and football. On the
social hierarchy in his community, football is king; Participant 4 proudly explained that it is his
favorite sport and has had the most positive impact on his upbringing. Being very close with his
parents and having very close friendships back home, Participant 4 makes the trip home as often
as he can. Having diversity in his social circles is not diffitor Participant 4, as he has always
had friends in both academic and athletic spheres. Though he did not begin competing in his
field event until high school, Participant 4 quickly found success and began to be recruited by
college coaches. While heddnot intent to participate in sports in college, Participant 4 shares
that he could not refuse the opportunity to compete at the Division | level. Participant 4 strongly
identifies as a student over an athlete. He is an excellent student and chareeisleadof
confidence and competitiveness through his ac
the room, 0 he explained. School comes quite n

interest for math and engineering in high school. Upgologing introductory courses during his
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first year of college, Participant 4 fell in love with accounting and is in confident pursuit of a
career as a certified public accountant. He also sees great value in helping other students with
their school work ad enjoys opportunities to teach material to others. In terms of athletic
success, Participant 4 shared that his collegiate career has unfortunately been shaped by recurring
injuries and, therefore, frustration and disappointment. As such, he has |eanoéd¢fine

himself by his athletic accomplishments but, instead, appreciate the opportunity given to him and
enjoy the ride. Participant 4 setfentifies as a leader, independent, competitive, confident, and a
role model. Further, he shares that he warkll under pressure and has developed an ability to
balance his academic, athletic, and social lives well. He openly acknowledges the toll his athletic
obligations have had on his academic responsibilities and social opportunities, but also
recognizes s learned capacity for time management, organization andtasking as well as

the diversification of his social circles. While it would have been more comfortable to stay close
to home with his parents and friends, Participant 4 is grateful for hagidg/es to the unknown:

Al took the risk and I 6m glad | did. o

Participant 5

Participant 5 is a softball student athlete. Growing up in a-$partg family of five, she
participated in every sport she was ablemalt, gymnastics, swim, soccer, basghall,
volleyball, golf, and softball. Born in the Midwest, Participant 5 moved west with her family for
her daddéds job and spent 14 years there. When
accepted another job and their family returned to the Midwesticipant 5 is very close with
both of her parents and her youngest brother. Her family has always been supportive of her
participation in sports, which have greatly I

5 soon realized that playirspftball at the collegiate level was a possibility; her teammates and
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friendsalsondtc ed and b e gd.nAscueh, Participgnt hishared tha she only

wanted to compete in college if it was at the Division | level; if she was going to make the
sacrifices and put in all the effort, -10he wan
nickname became a major component of her identity in high school, and Participant 5 admits that
she let the pressure mount and interfere with her perfaread&Vhen she hit a slump in her

playing, she explains that she had to stop overthinking and trying to please others and, instead,
just play the game she loves. When she arrived on campus, Participant 5 did not have high
expectations to play in her freshmseason, recognizing that she had a lot to learn and wanted to
focus on growing and adjusting in her first year of college. The adjustment to college was not
easy at first, as Participant 5 shares that there was very little downtime among all the meetings
practices, class, tutoring, and so forth. However, that rigidity in her schedule helped her learn to
manage her time and set the foundation for the next three years of college. Expressing that
academics are more important to her than athletics, Partidpa a very strong student and

feels a great deal of pride toward her academic work. Sometimes, this pride can lead to her to
feel pressure in excelling in the classroom. Early into college, Participant 5 understood the
importance of diversifying her tegiate experience and considered rushing for a sorority;

however, she admits that Greek Life was not entirely feasible with her schedule, nor congruent
with her personality. Instead, she sought out different student athlete groups and organizations
within the athletic department. From the athletics perspective, Participant 5 shared that she had a
very tumultuous relationship with the head coach, who she described as confrontational, mean,
and made unpredictable coaching decisions. As tensions and cardasaated, Participant 5
considered quitting the team. However, the summer before her senior year, a new head coach

was hired, and Participant 5 elected to stay for her senior season. Participant 5 describes herself
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as a good listener, a hard worker, genial, funny, and a ggetter. A natural leader, she is

widely recognized by her teammates as helpful and resourceful, and eaampates lovingly

cal l h .e Rartidipemt 5mis very realistic about her future in softball and knows that her

playing dayswill soon come to an end. As such, she has worked hard to prepare for her life after
coll egiate athletics. She is driven by the wun
component of her identity, it is not-@ahcompassing. Though she does raatehher next steps

perfectly mapped out, Participant 5 wants to pursue a career in collegiate athletics to continue
working with student athletes and help them see that there is so much more to their collegiate

experience than being an athlete.

Participant 6

Participant 6 is a womeno6és basketball stud
Midwest suburb, Participant 6 is very close with her parents and two brothers. Being the
youngest and the only girl, Participant 6 admits she may have been spotiggaavinig up. She
started playing sports in early elementary, and basketball has always been her primary focus.
Very competitive and naturally talented as a player, Participant 6 played in club organizations
throughout her youth and quickly rose through thnkings to play for the best teams in her age
groups. Early in her high school days, Participant 6 knew that she wanted to continue playing in
college. After tearing her ACL during her junior season, her high school playing career came to
an abrupt stopSince she had already committed to playing in college, Participant 6 shared that
she was not as disappointed in her high school career being cut short, though she was saddened
to not be able to play in the state tournament with her teammates her sanidgcause of her
close connection with her family, Participant 6 shared that she wanted to stay close to home

when choosing which college to go to. In preparing to begin her college career, Participant 6
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stated that she expected her transition inteegellacademics to be much harder than it was.
Athletics, on the other hand, was every bit as difficult as she anticipated: the visibility of her
programdés | ack of success was especially inti
student or as arttdete, Participant 6 explained that she takes more pride in her academics, but

the time commitment and pressure to perform made her feel like more of an athlete than a
student. Though she is a natural leader, Participant 6 shared that she had a viggy negat
experience as a team captain in high school a
notion of being responsible for the actions of others. Admittedly more reserved, Participant 6
prefers to stay in her comfort zone and is quiet untiiskbemfortable in her social setting.

Participant 6 has found great social connection with various student athlete groups and
organizations within the athletic department as well as with student athletes from other teams.
With her heart set on making it pmstseason play, Participant 6 also reveals that if she has the
opportunity to extend her playing career after college, she would jump on the opportunity.
However, she feels that because she has never been far from home, the thought of living over
seas way from her family can be overwhelming. She also recognizes, though, that her playing
days are numbered and that sooner or later, she will retire from playing. While that will be a
heavy day for her, she explains that her dad and middle brother mayyauawal a harder time

with her transition out of sport than she will. Heavily invested in her playing career, her dad has
been to every one of her games and gets video footage to share with her brother and
grandparents. When | asked her how she thinkgdwmwill handle her retirement, Participant 6
states that @ADad is going to be a wreck if |
sport has had on her life, though, Participant 6 would love to pursue a career that involves sport

in a new capaty if she forgoes playing oveeas.
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Interview Approach

Van Maren (1990) speaks specificallyttoe interview component of a
phenomenological study and explains that there are two purposes of the interpretive interview.
First, the phenomenol ogi cal interview all ows
material that may serve as a resource for developing a richeleaper understanding of a
human phenomenono and second, the interview i
with a partner (interviewee) aHourtherPattdnl2602me ani n
emphasizes that for phenomenologiesearch, interviews ought to be conducted with
individuals who havelirectly experienced the phenomenon of inter&stderive deep
understanding of the phenomenon, AdAinterview (
structure and meaning oftheparti| ar phenomenonod (Jones,A Torres
necessity in phenomenological interviewing 1is
providing concrete, specific accounts of their experiences that lend understanding to the
phenonenon to its fullest potential. As such, van Manen (1990) acknowledges that participants
may experience a fAblocko in their retelling o
emphasizes the necessity for the researcher to pause and be silenivforarfents, allowing
the participant to find their words. I f neces
statement to potentially create a new perspective into the phenomenon (van Maned,dl990).
further understand the lived experienceéhef phenomenon in study, researchers ought to utilize
openended questions, allowing participants to describe the phenomenon in their own words

(Jones, Torres, & Arminio, 2014).

Because this study seeks to understand the phenomenon of transition behof sa

identities, the design is longitudinal in naturée present study consists of twelve interviews;
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two with each of the six participants. Seeking an understanding of these student athletes in their
final days of college, the first interview with eggrticipant occurred within the few weeks

prior to their graduation. The second interview with each participant, then, took place six months
postgraduation. The intention behind this timing was to provide enough time for the participants
to transition otiof college and into new chapters of their lives: it is in these six months that |
anticipate the phenomenon of identity transition to at least be initiated and cognitively
recognized by each participaib align with the phenomenological framework, thierviews

were semsstructured to allow for organic, conversational dialogue between the participant and

researcher.

Data Analysis

Supported by van Manends (2017) skepticism
theListening Guidas the primary analysis tool implemented in this studhe ListeningGuide
is a qualitative, relational and voicentered data analysis approf@medas a feminist
methodology (Brown & Gilligan, 1992; Gilligan, 2015; Gilligan, Spencer, Weinberg &Beyt
2006; Taylor, Gilligan, & Sullivan, 1995Fkurther the Listening Guideas a psychological
anal ysis method designed to help researchers
world. Woodcock (2016) asserts that thisteningGuideis a unigie analysis todbecausefi i t
places emphasis on the psychological complexities of humans through attention to voice. It does
so through the creation and speci al anal ysi s
(p. 2).Becauseachper sonb6s exi stence is distinct, Gi | i

is the direct pathway to creating a relationship in which deeper understanding can be established.

Accordigt o Gi | | i g a nhelastenirg IGuideNadevelépged ipar ds a

response to the uneasiness and growing dissatisfaction with the nature of coding schemes
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typically being uedto analyze qualitative daigp. 158). Because of its intense focus on the
psychological experience of an individual experiencing a @memon and the drive to establish
a relationship with the individual, thestening Guidgprovides detailed and thorough insight
into their stories, making it an ideal tool toolistic data analysis in a phenomenological sturdy

comparison to what tradinal coding and analysis would unearth

ThelListening Guides a multistep analysis procedgsignedor anin-depthexploration
of the layered nature of the psyche. In its first stelstening theListening Guidenvites the
researcher to listefor the plot in the story being tolaly the participantAs the researcher
engages in the first listening, the elements to be focused on are the emotional resonances,
repeated words and phrases, contradictions, omissions, and revisions in the stoddsyshare
participants (Woodcock, 2018h doing so, one must pay careful attention to the when, where,
with whom, and why @A distinctelemeptanithis phase pfébstening st or y
Guidei s honoring the silreyncsehsariinng.h el Sialfesi cca pnaanyt
pauses noted in the transcript as well as instances of informants either lowering their voices or
allowing their voices to trail off(Woodcock, 2016)lmportant to this step in the process is the
intentionalbo r acketing of oned6és own reactions and bia
el sebds eesx,pearsi ewmecl | as wusing part iThsatedivetstspd wor d

closely mimics tk phenomenological practgef epochéand bracketinghus providing further

support to use thieistening Guideas a phenomenological data analysis.tool

Before moving onto the second listenitiye researcher is to revisit their research
qguestion, refreshing their focus and revealing the trends and therrgslore in more depth.
With the research question in mind as the touchstone for further analysis, the researcher then

concentrates on the firperson expressions throughout the transcript. These expressions, most
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often articul ateadlowowisng h@l 0o esteatr € mahoaghtsy A met i
wishes, desires, needs, conflicts and silences spoken by the informant by tracing them in a
purposeful way o0 Inth¥lay,dhe esedcher G0sikudty voice poems from the

Al 0 snttast eonfe t he transcript, mo 1Giligan et ahi{2O06) v r ef e
explain that this step has two primary purpos
' i sten t o t h-perspravoidé itogickpp its tististve tadenses and rhythms

and second, to hear how this person speaks aboutltim her sel f 0 (p. 162) .
excellent opportunity to examine interview transcriptions for meaning that may have been

glossed over or not immediately detected in tradal codinganalysis Further, | poems provide

clearer meaning of themes not directly statedas @At he | poem attends to
consciousness carried by the fipgrson voice running throughanarreia nd fAbr i ngs t he
i nf or maectivity ® the fareégyound, providing the researcher with the opportunity to
attend just to the rhythms and patterns in th
to others as expr es(8Veodcodk20102016). Woaodcott @G16)nar r at i v
asserts that Al o statements are often inter mi
interpreted as internal dialogue and even dis
telling of their story. As such, it is advantageaugxplore multiple variations of personal

pronoun statements (i .e. you, we, us, they, e
conversations associated with the feelings and tensions within a given RaiahexRoth, 2000;
Woodcock, 2016)Spe i al attention is to be paid to the
they can be used to simply speak in reference to oneself and to others, or they can illustrate a

participantds separation from a gmenspanst at e me
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signify a participant disowning a given state

demonstrate ownership of the statement (Woodcock, 2016)

While the first and second listenings in tlisteningGuideestablish themes within the
stories told by the participant, the third and fourth listenings explore the relationship between
those themed hethird step in the.istening Guides to listen for contrapuntal voices, which
Aof fers a wayuntegointin thettextrwe drepanalyzirty,eor thee onultiple facets of
the story being t ol doThdi@rweavinggohtwo themes s termedb® 0 0 6
Gilligan et al . Hdd& hdrgsearctser willceviemtthe rgmscopti a | 0 .
multiple times, each time listening for a different voiés the voices are focused on, one at a
time, the researcher is then introduced to the relationships between these contrapuntal voices and
the firstperson voice established via the | poem. Hiationship between the voices can be
harmonious, opposing, or even contradictory (Gilligan et al., 2006). In the fourth and final step,
the researcher will take all the information they have gathered from their multiple listenings and
findings to composan analysis of the data as it pertains to the original research puzzle. Itis in
this phase that interpretations made by the researcher are transformed into writing, expressing
what has been learned through the process and what implications these fiagmgs the
inquiry in its entirety (Gilligan et al., 2006). Gilligan et al., (2006) explain that when several
interviews are used in a given research project, the multiple analyses can certainly be compared
with one anotherin this way, both similarities themes as well as distinct differences emerge
collectively. The use of contrapuntal listenings can reveal notable correlations between themes,
il lustrating great insight into the intertwin

way, theListening Guideagain demonstrates why it is the appropriate analysis tool to implement
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in a phenomenol ogical study because fAit direc

found in the informantsod6 storieso (Woodcock,
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Chapter 4: Findings & Discussion

The following chapter is a presentation of the results of the twelve total interviews of this
study. This chapter is unorthodox in its arrangement. While traditional formatting presents the
data findings in a chapter foll@s by the collective discussion in the next chapter, | felt it would
do a study of this nature more justtoanfusethe findings and discussion with one another per
participant,as opposed tpresenting thé&ndingsof all twelve interviewsand the disaissing
them collectively As suchthere are six subhaptersone for each participarpresening both
the results derived from the data as well as the discussion accompanying those results. It is
arranged in this manner due to the unique, deeply pénsanae of this qualitative study. These
results are not intended to be generalizable and are therefore discussed in separate sections

instead of in one larger finding.

Each subchapter/section begins with an analysis of theTRamsition Interview. TRing
place at the end of their senior spring semester, the questions in this interview were intended to
draw out the participantds identity and wunder
athlete. The interview questions draw largely on thasd# anticipation of transition, identity
foreclosure, identity threat, and the notion of leaving behind a legacy. Specifically, this interview
was designed to seek out whether orpasticipants felt that thegoals were met as a student
athlete, what motivates them, and get a gauge for how they antwipatthe next season of life
might look for them. Themes from the interview are presented, as well as excerptspdene, |
which can be found as an append he relationships within these themes is then discussed
using theListening Guidel Poems are created based on the transcriptidhe analysis, areful
attention is paid to the silences, pauses, and moments where the participant trails offeor loses

train of thought or does not completéhought.Additionally, contrapuntal voices are brought to
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lightii nstances in which the participantodés inter.

itself.

Each subsection then moves to the findings ded from the Postransition Interview,
recorded roughly six months pegtaduation. The questions in the RO&tnsition Interview are
intentionally framed around the theoretical frameworks of this study. First, Social Identity
Theory is explored by askjyrthe participarggquestions to create an understanding of whether
theyperceivethemselves as being énsociali i-gnr oup 0-go P ufpMo@ut The i ntervi
moves into Transition Theory, in which the concept of moving in, moving though, and moving
out isexplained to the participant. The participant is tdescribesvhere they believe they fall
on that continuum. The 4 i8Sdfswidefynotedthroughouti on ar
the study because of identity. Their situation is the transifibe.interview specifically asks
participants what type of support networks they have utilized in their transition. Finally,
strategies are discussed with fAinext stepso or
settling in, or preparing to make theext move. The 4 S model ties in closely with Self
Efficacy and Career Preparedness, the third theoretical application ioftéimsew. As with the
PreTransition Interview, the findings from the Pdstnsition interview go through the steps of

theListening Guidas the data analysis tool.
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Participant 1
Pre-Transition Interview

Throughout the Pr@ransition Interview, Participanti optimistic and confident in her
preparedness for her next steps after coliep@ugh her exact plans were net golidified, she
felt selfassured and that she had made the right moves to be préparedtransition into a
working role of some sarEurther, Participant 1 expressed a definite dissonance when stating
how she felt about her college career contongn end:

I'm excited

| never have to row agaibuyt it's also like dang
| don't get to see my best friends everyday

| don't have a team to go to

| don't have all thesé, i keé my schedul e, people telling
| 6 m g oi nagdo fitjon rhyawne

| think it's like a little bit of everything

|l 6m sad

But I'm excited

But I'm scared

| think it's definitely everything.

For Participant 1, the anticipation of graduation is causing her to respond with a variety
of feelings,including relief, excitement, remorse, and angst. In expressing the grief she feels
toward not seeing her teammates every day, it is evidenhth&iainsition out of her student
athlete experiencthreaten®® a r t i c¢ relateomships Witbhserteammate, embodied as kss
of camaraderie (Blinde & Stratta, 1992; Fuller, 20 )rther, Participant 1 is somewhat

relieved to let her athletic career come to an end, alleviating the mental, physical and emotional

tax of being a student athlete (Fuller, 20Céakley, 1983).

Participant 1 expresses identity threat in that her primary identity is athlete right now,
which appears to be strengthened by the presence of impending identity foreclosure as she

recognizes that transition is coming:
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| still think I'm an athlete student

| still think athlete comes first

I'm an athlete. That is definitely the center of my identity right now

| don't know if that's because it's almost coming to an end

And I 6m cherishing it a |ittle bit more.

Because her collegiate &te t i ¢ car eer is ending, Particip
threatenedln recognizing the threat, Participanadknowledges that this may be causing her to
cherish these final experiences as much as shd3cawdr & Petitpas, 2017; Benson &t a
2015.1 n this excerpt, Participant 16s voice is
this identity is only strengthening her identity (Gilligan et al., 2006). Further, as Participant 1
speaks of her athlete identighe expresseddéngs of pride, enjoyment, and confidence.
Paradoxically, when shepeaks of hestudent identity, she expresseitation, melancholy, and
detachment:

| have senioritis really bad academically

| don't want to write any more papers

| just want to do théare minimum

[l will] make sure my GPA doesn't fall off

| think that's my only goajust hold on

| thought about it, I've definitely thought aboufgtad school)

| think where | am now,

| at least want to take a year off

| am so tired of writing papeend so over school

| feel like if | continue,

| won't have the want to learn anymore

But | feel like being in an internship,

I'm still learning

| donot want to sit in a classroom

| like handson training,like being in the environment and learning tvaty
| don't necessarily think I'm done learning

| think eventually | probably will pick up a Masters or something like that
But | don't think | could jump into that right now.

Evidently unmotivated to maintain her student identity, Participant 1 islgager

anticipating the conclusion of her academic work. As with many graduating seniors, Participant
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1 expresses burnout from school; however, she reveals that she believes it is likely that she will
eventually pursue additional education in some way. Asiitds, though, she yearns for reprieve
from academic obligations: Al at | east want t
have a want to |l earn anymore. o0 For Participan
termination; because shesthe option to return to school in the future, she welcomes the relief

of setting aside any obligations associated with her student identity for now so that she can focus

on her athlete identity. Her voice exhausted, it is clear that Participant Insdifeom any

scholastic motivation (Gilligan et al., 2006).

While reinforcement of the student identity did not appear to be a motivating factor for
Participant 1, she did reveal a great deal about what she believed her purpose to be beyond

simply being astudent athlete, as she begins considdrargdentities aside from student athiete

A young woman

| just | don't know, that just has so many meanings to me

[l 6m] trying to just figure out my place in t
| never had to think abowutho is [Participant J in the greater scheme of thirgs
Not at[institution], not to my teammates, not to my sorority sisters,

But who is Participant 1in the world?

What is she going to do?

Who is she going to impact?

Honestly | just want to make enough to survive

| just want to make a difference

| want to have an impact on somebody

| want to be the person that somebody is, like

You know wha?

This lady right here changed my life

As Participant 1 reflects on her identities outside of her student athletehseffonders
aloud who she might be in the future. Interestingly, Participant 1 is considering her identity aside
from the social circles to which she currently belongs; in this way, she anticipates the separation

from these ingroups as she navigates tlevelopment of a new identity §jfel & Turner, 1979;
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Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenking, 2008ughout this
excerpf Participant 1 switches bpeakingopherselhinthea | y us
third per®n. This interweaving of first and third person statements suggests that while there are
components of her identity in which she leasfidenceand ownership (i.e. athletdjer future

self seems distant, separated, and unadsahe develops a new idéyn(Gilligan et al., 2006;
Erikson, 1968). Regardless, Participant 1 is confident that she will impact the lives of others.
This yearning of Participant 1 to have a meaningful impact on those around her is deeply
intertwined with the legacy she wants tave. Specifically, Participant 1 expresses that as she is
transitioning out of college, she is motivated to be remembered as someone who impacted
others:

Before | gomaking sure people know hestill love you guys

| think just...

Just this idea of leang a legacy behind me and just having,

Not necessarily my name be known but just that impact on @eopl

| don't know why | want to be that way

| don't know why | want to touch so many lives
But | just feel like that's what | was meant to do.

This desirdgo impact as many lives as possible is perhaps a reason why Participant 1 is
involved in so many social cirdé the more people she can interact with, the higher the
|l i keli hood she has to impact peoplhefées | i ves.
confident that her purpose is to impact others, Participant 1 cannot necessarily identify where
that motivation or yearning comes fr om: her r

this disposition is something she has explored, yehbagneartheGilligan et al., 2006)

Participant lexpresseaumerous times that she is prepared and eager, even excited, for

her transition into a working rolén conveyingher intentionality behind her proactively
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preparing for interviews and intesinips Participant 1 isiot relying on one opportunity, but was
sure to apply for multiple possible internships

| really want it (internship)

But | have other applications out there,

And if not, | have other things I can fall back on,

But that's what Wwant

| can always stay here and intern with my stepmother

| can fall back on that plan and do stuff with her

| have other things | can do,

But | really want this because it's like smack dab in the realm that | want to be in.

Participant 1 describes hglan for life after college, beginning with her internship.
Having applied for an internship as a sport nutritionist at another university, Participant 1
expresses that this is fismack dab in the real
1 can complete herinternphi at a | ocal  w.dneeestidgy, bbth optiorssare cent e
sportrelated, suggesting that Participant 1 seeks to maintain continuity with her athlete identity
and remain in a familiar social structure upon transitigmuat of her student athlete experience
(Cabrita et al., 2014). Further, it is evident that should she need it, Participant 1 can complete her
internship with her stepmother; in this way, she has security in her support systems as she
navigates her profeismal development (Anderson, Goodman & Schlossberg, 2011). While she
yearns for the sport nutritionist internship,
voice (Gilligan et al., 2006). In believing that she has successfully plannedxhstepss,
Participant wonders about her peers who have not been as proactive about their careers:

| mean....

It takes away a lot of the stress

Other peoplé not knowing what they're going to do afggaduation

| mean | still have that stress

| want tis internship

I'm going for,but | feel like... Like it's not the end of the world if | don't get it
| feel like it takes a little weight off of my shoulders

| do think some of my teammates are a little stressed
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If I didn't have my stepmom, I'd be inetlsame boat
Either you took the steps to apply early and figure stuff out early
Or you waited until the last minute and now you're confused.

While her plans are not yet solidified, Participant 1 is assured about the steps she has
taken to prepare foifé after college. She expressmmfidence in all options of her plan.
Furthert her e i s an ease about her dialogue; nditos
Participant 1 is secure with the outcome of this decision because she has soméhibgdk
on with her stepmothéAnderson, Goodman, & Schlossberg, 20PBrticipant 1 points out,
however, that if she did not have a secure support system yielding an alternate path, she would
find herself in a similar place as her teammates who hatverapared for their professional lives
after graduationfThe Al 0 statements shared i isconfidlents exc el
about the decisions she has made regarding career preparation. Paradbgieebof i y o u 0
depicts a dialoguaniwhichshe is speaking to someone who did not take the same initiative that
she did: AEi t her you took the steps to apply

the | ast minute a(Gdliganaetal,2006)u' re confusedo

In the clogng statements of the Riigansition Interview, Participant 1 returns to the
notion of legacy. First, she explains what she hopes her personal legacy wantthbes she
want to be remembered by her teammates:

| think I will be remembered as the one who is always working hard
And just motivating people to work hard

I'm not the best on the team

| don't have the best numbers

But | was always like let's do it

I might have complained along the waynd been like mpody hurts
But when it came time to do the worke got the work done

| think that's what | leave behindspecially for our Littles

| think when my Little looks at me, she's like okalie never gives up.
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The notion of working hard for herteampsar amount to Participant
team. Further, this notion also feeds her identity as a student athlete, a distinguishecbiaentity
campus For Participant 1, being a student athlete is the epitome of representing her alma mater:

Being almascot] for me is being able to actually wear my mascot on my chest
| feel morepride than a lot of students who just kind of like wear it

Like when I'm out and people are like oh you gdinstitution],

They'll sedinstitution] rowing on my chest, theyte like oh you're an athlete [atstitution],
Yeah | am

| think for me being gmascot]is being a studerdthlete

Being able to represent this University outside of its walls

I'll always be gmascot]

| will always wear my gear

| will always wearit proudly

I'll probably always cheer louder than anypaise when we play any sport.

With asuresense opride, Participant 1 expresses what it means to represent her
institution as a student athlete. There is an underpinning of communal connetigomtascot,
particularly with her fellow student athletes. This collective idemiity she shares with all of
her peergmits pride and honoFurther, Participant 1 expresses her belief that student athletes
are the true bear eot Beridehtity ashaetudem athlete is exclisiyed s ma s
setting her apart from her nathletic peers. As such, Participant 1 is motivated to maintain this
exclusivity (Benson et al., 2015). Participant 1 also makesg firstperson statements
throughouthe excerpt suchdsl wi | | |, whichwsaggesta gromise that Participant 1 is
making not only to her alma mater and community of student athletes, but to herself. In a more
profound way, this may be an act of not forgetting this identity, even wigehas moved on.

For Patrticipant 1, perhaps promising to always cheer for her alma mater is how she promises to

stay connected to her student athlete identity long after she has left campus.
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Post-Transition Interview
Within a few weeks of graduatingltege, Participant 1 moved back home to California
and works in Los Angeles as a sport nutritionist intern at a university. To nsakéefids meet,
Participant 1 picked up two péitne jobs as a personal trainer and as a waitress. While she
expresses that she needed to get these additional jobs out of necessity for income, it is also
possible that she di d tsheistacwustoraed to.tTlaoughsheibe fAbus
working over 40 hours a week betwdwrinternship and two pattme jobs, Participant 1
shares that she is excited with where she finds herself and how she has adapted to the working
world. For Participant 1, her favite part of her transition thus far has been
| would honestly say just figuring it out on my own
| haven't really had to run to my mom or anything like that
| feel like I'm growing
| can see my growth
| find that super exciting
| don't want to bdike yeah, I'm happier without rowing
But | feel like I'm more in control than when | was on a team
| feel like now,
| can actually be more independent
And do the things that | want to do rather than feeling forced to do things
Like in rowing if you're having a bad day
You can't really take a day off

But now if I'm not feeling well one morning,
| can calland be like okay I'm not coming in todand that's okay.

Personal growth and independence are importanataliutes that Participantig
excited to be fostering in her transition out of colldgerther, the transition out of her sport has
allotted a great degree of personal freedom that Participant 1 is thrivasghre redefines who
she is as she navigates her transition out of hdestwathlete identity (Fuller, 2014, Lally,
2007). Thecontrol that she now has over her own timedwgributed tcher personal growth
and thriving independence outside of the student athlete experience, which is in so many ways

defined and structurgoakley, 1983)While it is alleviating to no longer bmonfined by her
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obligations as a student athlg@articipant Iis also sentimental abotlte evolution oher social
connections:

| miss my teammates

| miss being surrounded by such a great grouprisf g

| miss my friends

| think | find a lot ofpeace in being alone

| don't think | feel isolated at all

| always know that if | do want to hit up one of my friends on the team
or if I want to talk to somebody, they are always there

There's no worry thahey are going to turn me away or not talk to me.

In her time as a student athlete, Participant 1 established many friendships with her
teammates and fellow student athletes. In her retirement from her student athlete experience,
Participant 1 expressestlgrief she feels in no longer seeing her teammates every day (Blinde &
Stratta, 1992)Though she is not physically surrounded by her teammates, Participant 1 certainly
still feels connected to them and recognizes them as{geoup(Tajfel & Turner, 199; Turner,

1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins).2008ating any
perceptions of loneliness or isolation, Participarst decure in thessocialconnectionsand

beliewvesthat any of her teammates would openly receive herdistve reach oyFuller, 2014)

The sense of community is not only present in her friendships, but also in the connections
she is making professionally. As such, Partic
influence on her careaspirations (Cabrita et al., 2014):

I've always known that | wanted to be involved in sports

So it's no surprise to me that | found myself still immersed in the sports community
| think it helps me [being a former athlete]

| feel a little differentthan he ot her i nternsé

They weren't studerdthletes

| have a little more insight

| " ve been in the athletesd shoes

| know how big a role the nutrition plays and how it affects ourtdaday habits

| will ask athletes how they are doing and talk to them

Even though | was in there are definitely things that | can relate to here in LA.
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The experiences she had as a student athlete not only give her professional credibility and
relatability with her student athlete clientele, but they have seemingly influénaedt i ci pant
very choice of career pafCabrita et al., 2014)There is a sense of familiarity and ease
expressed by Participant 1 as she describes her work with current student athletes; in this role, it
seems shean betteadvocate for the student athlete because she understands the experience
first-hand. Though she competed at a different university, Participant 1 reveals that there is a
collective understanding that student athletes have for one another. Thereforghelsl@o
longer a competing student athlete, Participant 1 eludes tegaoup mentality with current
student athletes over their shared experie(icai$el & Turner, 1979; Turner, 1984; Turner,

Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins, pagther, Participant 1 seems to

establish a distinction between herself and her fellow interns; because they were not student
athletes themselves, the do not understand the experience the way Participant 1 does.
Specifically, Participant 1 even aligns hdfss a student athlete as she describes how nutrition
Aiaf foerdayte-day habits. o In this way, Participant
placing herself back in the student athletgioup (LG; Brewer, 1999; Benson et al., 2015;

Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins,
2008. Participant 1 continues this notion as she speaks intifffoeilty of the student athlete
experience

As studengathleteswe invest a lot of timand effortinto what we do

We don't always receive all the credit,

And we have to be okay with that

| just think that...

| would just say that it's a lot harder than you think

| just tell people that all the timé's just a lot harder than you believe

People justhink we get up and we just go to practice

And howhard can it actually be?

| definitely give it to studenathletes
We definitely deal with a lot more than the average student going to college
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Throughout this passage, Participant 1 speaks of hassalStudent athlete. In defending
the student athlete experience to onlookers, she is realigning herself with her athlete identity
(Brewer, 1999). Protective of this athlete identity, Participant 1 advocates for her fellow student
athletes to those whansply do not understand the experience. In aligning herself again with her
athlete identity, then, Participant 1 categorizes herself in this exclusgreup (Benson et al.,
2015;Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & \WthE987;
Jenkins, 2008 By the way she seemingly defends the life of a student athlete\itdentthat
this is not the first time Participant 1 hamsidered this dialogu&urther, this excerpt
exemplifies an inter editwiemng sd Xsdhheamegues shnegt wie eon,
Participant 1 is speaking directly to someart® seemingly does not understand the student
athlete experience. In usifigw e 0 s t thénePRaréicipansl, owns hstudent athlete
identity; she feels it, understandsahd empathizes with it. Perhaps seeking validation or
affirmation of the complexity in this identity, Participant 1 now advocates for her student athlete

peergGilligan et al., 2006)

Perhaps influenced by her aspirations to work in the realm of exaraseutrition,
Participant 1 shares that she was prepared for certain components of the transition out of college
In anticipating the similarities between her student athlete regimen and her professional
schedule, Participant 1 feels she has eased emntvdnsition and has thus far experienced

minimal difficulty:

| was kind of already prepared for that transition

| knew that of course | wasn't going to be working out as much

| knew that my diet would change

Or that it would have to change if | wantedmaintain a certain weight or whatever

| think | mentally prepared myself for that charagevhile before we graduated

| also feel like I'm very comfortable in my nutrition and in my fitness and just my journey
It hasn't been frightening so much.

ot
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In additionto herfirshand experi ence as a fmiladyandt at hl
intrigue with exercise and nutrition has seemingly eased this part of the transition out of college
for Participant 1In anticipating her transition out of her student athlete experience, Participant 1
was able to create parallels between her personal experience and the career she is pursuing, thus
easing the transition (Ful |l ece,isfull & asdujancedsn t hi s
she confidently explains that she anticipated the various changes innate to transitioning out of her
student athlete experience. In limiting the unknown components of her transition, then,
Participant 1 has not been intimidatgdher transitior{Gilligan et al., 2006)Curious as to what
may have contributed to her se#fliance in her transition, Participant 1 expresses the
accountabilityshe must lead by example if she wants to have a positive impact on others:
| don't have pegle riding me for it anymore
| don't have people keeping track of what I'm eating
When I'm eating
How much I'm working out
| think it's just definitely made me more accountable for what I'm doing
| think I'm doing pretty well.
| also think being a persal trainer and working in nutrition gnstitution]
It keeps me on the ball
You know you can't fall off,

You kind of have to lead by example
When people look at you and be like well if you're not doindhén why do | have to do it?

While in college she was held accountable by those around her (i.e. teammates, coaches,
support staff, etc.). Now, Participant 1 recognizes that sheexastiplify this same
accountalbity to her clients Thus, eading by examplis closely intertwined with her purposé o

impacting those around héikely derived from her athletic identity (Brewer, 1999).

In her PreTransition Interview, Participant 1 expressed that while she was not ready to

embark on another academic journey immediately, she was hopeful that stHeetaul to
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school again someday. Interestingly, she is presented an unexpected opportunity through one of
her paritime jobs:

| also have cool opportunity to work in the kitchen and intern with the chef

That's something that I'm leaning towards

[l am] foreseeing myself go to culinary schaothe nextsix months

| can get a culinary degree and then move forward on the nutrition side

| 6ve been kind of back and forth [culinary sc
Since | wanted to go to school

Since | graduated high school

| didn't really know what to do as a chef

| feel like my whole path led me back here for a reason

| feel like the whole nutrition thing and me being super involved

Made me want to know even more now

| can come back and use my skills and what I've learnede r e t 0 é

Spread educatioabout food help athletes in that way.

Participant 1 explains that since she was in high school, she was interested in culinary
school but did not know how that might play out as a career. Having an opportunity to shadow
thechef of the restaurant she serves at has seemingly sparked this interest again. In this way,
Participant 1 is assessing her current situation, including the timing of the opportunity and her
previous interest and experience. Further, she is developtregegy to prepare herself for her
next transition into culinary school and, eventually, into a career in which she can educate
athletes about nutrition (Schlossberg, 1989; Anderson, Goodman, & Schlossberg, 2011). In this
excerpt, thereisa subtleundertte of wonder i n Participant 10s
|l i ke my whole path | ed me back here for a rea
moment. As she reflects on how her journey has led to her current situation, her voice is
confident that this is exactly where she is meant t(Gikigan et al., 2006)

While it seems that Participant 1 was motivated to capitalize on networking opportunities

to engage in her next career move, it seems that there was a deeper motivatinggkeotofear

of failure. When asked if she felt she was where she thought she might be six months post
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graduati on, Participant 106s response reveals
the reason she finds herself in her current sanat

| didn't really want to think abowtix months posgraduation

It wasn't that | was scarged

| just know that | get disappointed easily

| didn't want to set any goals that | couldn't obtain

When | originally planned to move out here and do my intépnsh

It was more fAokay |l et's get our internship don
Let' s just kind of find a job so that we canndc
| think that's all it was,

i et's just go to LA and surviveee what happeas

| didn't expect to have made so many connections and sofrems

Have a path kind of write itself out for me

| think one of the biggest lessons that | have definitely learned is just keep going

| felt discouraged when | felt like | wdailing

Not necessarily because | was failing at something

But because felt like | wasn't doing as well as | should be

So | felt discouraged

But nowée

If I'm not living up to my potential or doing as well as | think | should be doing

It's like okay

What can | do instead that makes me feel a little more corfiplete

Thisexce pt 1 s fascinating in t bravodamodf i t r eveal
failure. Perhaps by setting small, easily obtainable goasget a partime job to get
supplemental income) instead of lofty goals.fetwork with professionals, applyrfoulinary
school), Participant 1 was insulating herself from faildil@s excerpt also provides insight into
Participant 10s internal dialogue, as she wuse
(i.e.our internship;l e ;twécsinnot fai). In this way, it seems that Participant 1 engages in
frequent seHtalk to affirm and encourage herself as she navigates her trar{&tilbgan et al.,
2006 Anderson, Goodman, & Schlossberg, 20FLyther, Participant 1 expresselaek of
ownershipor influence over her situation. Specifically, she believes that external factors have
influenced her current career circumstanéestavi ng a pat h «fionrd noefo wr i t

suggests that Participant 1 does not have effect on her career pathmortiest; it is something



86

that is happenintp her, notbecause olfier. As suchParticipant ® focusis on avoiding failure,
not necessarily finding success. However, she suggests that instead of accepting failure, she finds
alternatives to derive a feegirof completenes&illigan et al., 2006Anderson, Goodman, &

Schlossberg, 2011)

In briefly explaining the stages of moving in, moving through, and moving out of
transition Schlossberg, 1989; Goodman, Schlossberg, & Anderson),Z@@8icipant 1
idertified where she felt she was on the transition continuum:
| think I'm still kind of moving through
| think my move out here was definitely moving into transition
| don't want to say | have everything figured,out
But | am definitely more solid than | waghen | got out here
Just a little bit more comfortable
When I first got herehack to LA, it was just like a lot of unsure...

Scared...
Just kind of trying to not let anybody down

| feel like there was so much | had to prove
But | didn't really need tat the time.

Participant 1 finds herself moving through the transition out of her student athlete
experience. She explains that when she first made her move to LA, she was certainly moving
into transition. As she navigated the newness of her surrouraliigsad to familiarize herself
with the rules, norms, and boundaries of her new system, Participant 1 describes herself initially
as fiunsureo and fAscaredo. As she has become m
she is nAdefitnhiaanelly wraosr ewhseonl ild got out here. o A
constant state as she is learning to balance the various components of her new life (Schlossberg,
1989; Goodman, Schlossberg, & Anderson, 2008ce again, Participant 1 expresses that t
primary space by which she was mentally and emotionally operating from to be fear of failure.

However, she it seems that Participant 1 has
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of trying to not let anybody down; | feel like therewassenmu | had t o prove,; B u
real | y ne e dAdditionallyt Participant 1ttrailsadf intd silences and leaves thoughts
incomplete in this portion of the interview, signifying that ghstill seeking to understarnbe

transition grappling to make meaning e¥erything,Participant 1 icceptinghat where she

finds herselfdoesnot have to be defined dailured, despite thexternalpressure she evidently

is sifting through(Gilligan et al., 2006)

In the closing moments ofi¢ interview Participant Ireminisces on her student athlete
experience and how it has instilled in her the characteristics she needs to pursue her career
dreams:
| think | will always see myself as a student athlete
It's what made me who | am now
| think honestly| will always identify as a student athlete
| will always identify as gmascot]

Those are the things that got me to where | am right now
| don't think that's going away anytime soon

Maybe when | stop being a student

Or when | stop beingn athletethen maybe it will change

| still think being an athlete is a huge part of who | am.

Because her career is so engrained in the world of sport, exercise, and nutrition, it is easy
to see that Participant 1 would feel that her identity asdest athlete was quite influential on
her careefCabrita et al., 2014Jurther, the ease of the transition from being an athlete to
working with athletes implies that Participant 1 has not realized retirement from her student
athlete identity; though ghis no longer competing as an athlete, she still clearly sees herself as
one Alfermann, Stambuloya, & Zemaityte, 2004n this excerpt, Participant 1 alsgpeats the
notion that being a student athlete is the what made her who she; iser@xperiene as a

student athlete has rooted the characteristics and attributes that have helped her navigate her

transition. In this way, the permanence of her voice suggests that her identity as a student athlete
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is deeply embedded and seemingly unlikely to ch@@gégan et al., 2006)Though she is
redefining herself i n the professional wor |l d,

of the career path she is pursuing (Brewer, 1999; Cabrita et al., 2014).
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Participant 2
Pre-Transition Interview

Par ti ci pa n tisse&minglydanchaaatriiodegin the-Pransition Interview.
However, when she described and unpacked where her state of mind was throughout the
interview, it was clear that competing in her final weeks of rowing was esseatially
consuming, and that nearly every other component of her life was less prioritized so she could
focus on rowing. When asked how her final weeks of school were going, Participant 2 shared
that she was clearly not motivated by or interested in excetlisghool:

| just don't want to do anythingm so over it

I'm only in three classes

| don't have someone in front of me (online course)

I'm not worried about disappointing her because | haven't met her
If  was in person| couldn't look at her if | did't turn in an assignment
| don't ever want to do it

| " ve done well but é

| just don't... I don't know

I'm really pushing it off
|l justéthe way | feel right now is my GPA is
So I'm like what's the point?
As with most collegestudents toward the end of the spring semester, Participant 2 is
lacking motivation in the classroom. What is interesting, though, is the reasoning for why she
does not feel remorse if she does not perform well in her online course, in particular. Because
she does not interact with the instructor face to face, Participant 2 seems to feel disconnected
from a possibility of disappointing the instructor. Further, Participant 2 feels as though her GPA
IS quite secure, so she is even less motivated to putren efkbrt academically right now. This

energy, then, can be spent elsewh8&gecifically, Participant 2 is focused on her athlete identity

(Brewer, 1999).
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As her collegiate athletic careex coming to an end, there is clear dissonance in the
feelings ad thought patterns that Participant 2 shared:

| always asked for seniors if they're sad about leaving

no I'm feeling good it's four years for a reason

I'm always like whatthefuck ow can | beé

I'm going to be a mess

And | kind of am

| have a goodolid few weeks left in me

| am so ready to put my energy somewhere else

| finally do understand that

I'm going to miss it,

I'm going to be so sad

but I'm tired of...

I'm just tired of doing stuff,

|l just dondét want to do anything
| literally want to just layaround for 3 weeks and just not talk to anybody
Academically... I'm ready for all that to be done.

The discord expressed by Participant 2 reveals that she is simultaneously saddened to be
done competingvhile alsoexhausted and in deep need of rest. ilitisresting to feel both at
once; to feel grieved by the conclusion of something while also feeling excited for it to end is
conflicting. Thesecontrapuntal voices, then, imply that Participant 2 feel disjointed in
anticipation of her transition (LG; Felt, 2014). Further, ParticipaneXpresssa desire to
protect her athlete identity in its final few weeks of existedelecting any consideration of
alternativegBenson et al., 2015; Brewer & Petitpas, 2017). Howesreralsoacknowledges

thatin she isready to rest and to put her energies mdw endeavors (Fuller, 2014)

Despite the dissonance within l®udentathlete identity, Participant 2 shares that her
salient identity is still athlete over student. The fulfillment she gets froragwet reinforces the
salience of her athlete identity. Again, she recognizes that her athlete igetitrgatened
evident in thisexcerpt(Benson et al., 2035

Athlete student



91

I'm just someone who's always been that way

| care more about this

I'm enjoying this more so I'myeah I'm going to put the athlete part first because it's fun
| have teammates who definitely feel otherwise

Because yeah it's almost the end

| want to take in every moment

Sothe athlete part is definitely right there.

Everythingl do, I'm doing with rowing in mind

What | eatwhen | sleep when | nap

| think about it all the time

| know their strategies [opponents]

I'm thinking about how we're going to combat that

| think about it all the time

Like I'm not going to be able think about that in 3 weeks,
because | just won't have that...

So what am | going to think about?

| don't know.I need some sort of activity.

I'm just afraid I'll turn into a crosftter, | am so scared.

It is clear that the imminent threat of hetlegiate athletic career coming to a close is
motivating the behaviors of Participana® she commits solely to her athlete role (Brewer &
Petitpas, 2017)She also seemingly uses humor as a coping mechanism. However, she posits a
guestion that she iseaarly wrestling with: what is she going to think about when rowing is done?
If her sport fills most of her thoughts, what will she turn to when she is no longer competing?
This internal dialogue illustrates the tension Participant 2 feels as she argicgiaibeg from

her sport (Gilligan et al., 2008lfermann, Stambuloya, & Zemaityte, 2004

Participant 2 is also anxious to leave the safety and comfort of he(Fedar, 2014)
Specifically, she is enamored by the gdalen mentality of the teaisetting and the
opportunity to overcome obstacles. Participant 2 wonders, then, where will she find a space to
foster the same mentality:
And so | don't know if certain things that are hard,

Like overcoming those hard things,
I'm doing this for myself beause this is going to make me better at this
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Or make me mentally tougher

Or just make me feel good

| don't know

Sol've been trying to think about things like that....

When she is no longer on an organized team, pursuing a common goal, thareas aft
not being able to overcome obstacles, adversity, or to achieve accomplishingrutieal (
2014). Therefore, Participant 2 expresses a perception that without her athletic team, there will
not be a goadriented space for her to feel succesdfor. her, being on this organized team,
with a common, weltommunicated goal, she is able to achieve something bigger than herself;
when her athlete identity is ended, then, where will she find this spéteshe find it again?

Participant 2 wonders iperhaps, this goalriented space cannot exist outside of her team.

Though recognition is not a driving magiParticipant 2 does express that the
recognition for athletic accomplishments is more signifitarterthanrecognitionfor academic
accomplshments

My love language is words of affirmation

So hearing people tell me,

i 8eing you do this inspired me to do this,

| think most people want to be recognized for the things that they do
| mean it doesn't need to be like a grand thimg,yeah....

Yeah | think so

But | don't think people just do shd do it

| don't know

Maybe in schoglyou don't get as much of that recognition

At the end of the day

It's just you and your instructor looking at that assignment and stuff
To me it's easier to lgpood at school than it has to be good at sports
| think if it was teamvoted that would be more meaningful to me

| still think it's a cool honor

| feel so bad saying this out loud,

But that is more whoa than an academics one

Recognition for athletic accomplishments holds more meaning for Participant 2 than

academic accolades. Because her athlete identity is more salient than her student identity,



93

therefore being recognized athletically feels more respected and valued todvezr(B.999). In

the same way, she is certainly more apathetic toward her student identity. As such, there seems
to be a correlation between the significance associated with an identity and the recognition
derived from it for Participant 2. In her eyesingerecognized or awarded as an athlete is more
difficult than as a student; as such, it seems that the more challenging the recognition is to attain,
the more valuable that recognition is. Said another way, when award is given to the identity that

one hotls more pride in, the award in and of itself is more valuable.

From here, Participant 2 begins to unpack her thoughts on what she might do when her
collegiate career comes to an end. It is immediately evident that Participant 2 has avoided any
kind of caeer preparation:

I'm always thinking of crazy silly ideas of what I'm going to do next
But alsq I'm very much like

I'll figure it out

| haven't applied for a job or anything like that

| don't need to be doing that
I'm very much in the moment

Partidpant 2 initially associates her lack of career proactivity to her personality, which is
seemingly flippant and spontaneous. However, it is not merely levity or carefreeness that has
guided her career decisionaking; instead, it is athlete identity thr¢Benson et al., 2015). Her
salient identity is being threatened as her career comes to an end, and with no concrete or
foreseeable plan of what is to come laid out before her, Participant 2 is disregarding any
proactivity for focusing on what is enjoyalaad fulfilling in the moment (Benson et al., 2015;
Lally & Kerr, 2005; Fuller, 2014). She continues this train of thought:

So, | don't know where I'll be
Would | be sacrificing doing other fun things that | want to do?

| don't know
| already feel like Ve given up a lot for rowing...



94

Like | keep going back and forth

| don't want to miss an opportunignd that would be a cool experience....
FOMOjust really gets me...

So | don't know what to do about that

And I'll probably make a sptof-thee-momentdecision.

Participant 2 brings to |ight the ideas of
There is a definite tension in making a career decision. On one hand, Participant 2 feels that by
making one decision, she is immediately and indefingaljing no to any other options. She
seems to operate from an-atthone mentality and seems to think that is she does not do the
Afun thingso now (i.e. surf instructor, barte
those opportunities. Howevesn the other hand, there is angst in missing out on an opportunity
to pursue a career opportunity that may not present itself again, should she reject it. The
instability of either option is what is causing the indecisiveness for Participant 2, thug leav
to conclude that the best, or safest, option is to decide in the moment (Cabrita et al., 2014, Lally
& Kerr, 2005). This is perhaps a selfotective mechanism for decistomaking. Further, it is

evident that Participant 2 would rather do sometpgntaneous and untraditional because she

does not want to commit to any major responsibilities in her next life season:

| feel like I have like a million different things | want to do

| can't really decide

| want to go explore

That's why | want to be aabtender in St Thomas

| just don't want to be tied down for a while

| don't want to have commitments

But | think it would be really cool to be back at a university setting someday.

Having been a student athlete throughout her baccalaureate caredpdrar@idas had
her life scheduled, assigned, and mapped out for four years. The decisions she made have been
bound to her responsibilities as a student and an athlete, leaving very little room for personal

freedoms. In that way, it is plausible that Rapant 2 would want to have experiences that are
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not bound by conventional career commitment. Interestingly, a third option is then brought into
the conversation: being in a university setting someday. Having been in school for most of her
life, continuingschool seems to be an adequate and dependable backup plan. It is familiar,
reliable; a continuation versus an unknown.
a graduate degree immediately:

| think I'd like to maybe do it (grad school)sime point

but like | said I think | need to go do some other things

| think it'd be really cool toteacher or something like that

Like the discussions | have in my classeally blow my mind

| get so into it

| want to have these conversations forever

| think when we're having these conversations, where else do you do this?

| don't know | just want more of that

So | can kind of see myself doing that down the road
but it's a lot of workand a big commitment.

Enamored by the depth of conversatiommeducational environment, Participant 2 is
curious where one would participate in these conversations outside of the classroom. However,
she revisits the notion of commitment, as she recognizes that graduate school is a significant
decision and a substizad amount of work. From this anecdote, it is not inaccurate to infer that
for some, the decision to go to graduate school is made not because it is something the individual
wants to do, but because they do not know what else to do. Perhaps in a despemsginuing
with school is a way of stabilizing or remaining in the student identity. While it is not the salient
identity for Participant 2 right now, it is still a familiar self; operating out of a familiar identity is

ideal compared to an unknowdentity (Erikson;1968; Marcia, 1989).

In anticipating her transition out of her college career, Participant 2 expressed deep
concern about what she believes her mental state might be like. Without having a structured
routine and common goal, Particip@nis anticipating a void when she is no longer an athlete:

I'm just really worried more about my mental stéites going crazy
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| don't know

| feel like I'm going to be like........

| don't know

| don't know how to say this without sounding like sugepressing and like a cry for help
But | just think I'll feel empty,

like what am I....

Because every day we got to practice and yeahe trying to achieve these goals

but, I won't have those so...

| don't know...

| pretty much told my mom like lydor 3 months | need you to make me not do anything
I'll wear black all summer,

Mourning

~

Participant 20s repetition of #fAl dono6t kno
display that she found it difficult to adequately describe what she antitipatenental state to
be like upon transitioning out of being a student athlete. By the way she trailed off into silence
after multiple statements, it is evident that she struggled to adequately describe the emptiness
that she anticipates feeling (Gilligahal., 2006). One implication from this passage could
suggest that because she had yet to experience the transition, she did not yet have a language to
describe the experience. However, it is also plausible that because she recognized the emptiness
of the anticipated transition to be particularly painful, her psyche is protecting her from the threat
(Benson et al., 2015), not allowing her to come too close and thus, leaving her grappling for
understanding. In this protective manner, Participant 2 desdndretactic for comprehending
the transition is to compartmentalize it:
I'm just compartmentalizing
I'm just going to think about the exciting part,
Let the sad part happen when it happens
But then | think because I'm not processing it as both of thasgst
| think the sad part is going to hit me too hard.
Il nterestingly, Participant 2 is intentiona

whereas she passively fALet the sad part happe

present and enjoying the exciting parts is evidence of her owning tegenqe. In contrast, by
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letting the sad part happen when it happens, she gives her ownership and power away; this is not
something she is choosing, but rather something that she is allowiaggen ¢ her (Gilligan et

al., 2006). Participant2wasthass k ed t o speci fy what the fAsad
That it....

Here we go....

Like I don't know...

That it's over

| think | also see a lot of this as a security blanket,

So now | have to go...

Do something else

Measure success in different ways,

Which I think is actually the scariest part

I'm so used to this

And I'm comfortable...

That's the sad part.

While the loss of familiarity and sense of security is intimidating, Participant 2 expresses
that she anticipates the most difficutincponent of the transition to actually be how she will
measure her success moving forward. Because her cannot anticipate how she will identify next,
she is unable to imagine what success will look like in that identity; existing as an unknown self
is moreoverwhelming than leaving behind the identity that is recognizable and dependable. Her
voice full of tension and angst, it is evident that Participant 2 is overwhelmed in the anticipation

of her transition. Further, the silences and ambiguity throughsugticerpt imply that

Participant 2 is struggling to anticipate how she will navigate this component of her transition

(Gilligan et al ., 2006; Full er, 2014) . Conver

she associates with the transition:

| did this really difficult thing for 4 years
And it made me tougher and stronger

| met some of my best friends

I'm excited

Some 6the work we do is really fudkg hard,
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So I'm psyched don't have to do that again
| like that we have goals every day, and we could go out and accomplish them.

A strong sense of accomplishment makes Participant 2 fulfilled in her experience as a
student athlete. When she reflects on her experience, she is excited about the impishement
made, the relationships she formed, and the goals she achievedc Debi ng al |l t hi s a
fucik ng hard, 0 Participant 2 is also very excit e
(Fuller, 2014). She is not only referring to the physieatk, but also for the break in the mental
strain of competing at this level. When every athlete around you is talented and competing to
capitalize on limited opportunities, the mental strain is often more daunting than the physical
one. It is no surprisghen, that many athletes base their personal worth and value on their
athletic performance (Fuller, 2014). Student athletes are inundated with feedback. Externally,
this comes from coaches, teammates, performance statistiesairecords, and so on.
Internally, thisistheself al k narrative constantly going on
feedback, that internal narrative can be extremely critical, and toe over the fine line from
performance into identity. As such, Participant 2 is excitedrelief to come when her
identity, and therefore her value, is not based on her performance (Fuller, 2014):
| think most people can relate to this,
Like the way you feel when maybe you just have like a bad a row or have a bad practice
Like I'm...
| don't know
|l think |I'"m someone who takes those things ki
So I'm excited that...
| don't know
| won't have to value mysdifased on those kinds of things
I'm hard on myself but not in a way thakMaybe it's just not visible
| don't know
I've thought about how I'm going to feel at the end of this

Relieved is something that comes up the most
I'm just going to feel so relieved that | don't have to push myself so hard.
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In forecasting how she anticipates feeling in the foreclosure of her atldetéy,
Participant 2 continues with her confession that she is ready for the relief to come with no longer
having to push herself so hard, mentally or physically. The latter statements in this passage
suggest that Participant 2 has spent time thin&lngut the transition out of student athlete
enough to have fAreliefd be a r eculhoughshgist he me
compartmentalizing and living in the present moment, she also admits that she is looking
forward to letting go of té rigor and intensity of holding herself to such a high standard,
physically and mentally. Without a plan solidified for her next steps after collegelauisible

that perhap®articipant 4s hoping for res{Fuller, 2014).

Participant 2 concludeshPreTransition Interview with an interesting job lead: a
potential role on the coaching staff of her team. As she eluded to in previous points in the
interview, she is anxious about choosing between doing something unorthodox, unrestrained, and
spontaneus, and something that seems like an opportunity that is too good to pass up:

But then also coach talk to me briefly about a volunteer coaching thing,
And I'm really torn because...

But | really disagree with some of the things that they do,
And sometines they just really frustrate me,

And so | feel like being here as a volunteer coach,

And like agreeing to do that,

I'm supporting that in a way

| was like yeah, I'll get back to you

| don't want to decide anything

| want to see how the season plays out

Because maye, maybe in two weeks I'll fuekg hate rowing
And I'll never want to see it again.

In her closing thoughts for this interview, Participant 2 circles back to the primary
dilemma she finds herself ikler options are to stay with her athletic program by moving into a
volunteer or graduate assistant coaching role, or to find something completely removed from her

student athlete self. The tension in choosing between something familiar and comfortable or
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something unknown and exciting is a difficult one; for Participant 2, though, the decision further
complicated by what she perceives to be conflicting values. By agreeing to join this coaching

staff, Participant 2 feels that she is submitting to their disgent as well. Once again, she

~

avoids making any type of commitment: Al o6l I
reinforces her lack of motivation to settle on a decision (Gilligan et al., 2006). Further, though,
her acknowledgment that she yrmaot want any involvement in rowing at all is reasonable.
Consistent with the whole interview, Participant 2 may likely make an impulsive decision for her

next steps after college.

PostTransition Interview

In a manner consistent throughout this stubyticipant 2 made a quick decision for her
next move out of college. She was offered the position of graduate assistant coach for her former
team. While she had already established plans to move to an island in the fall subsequent to
graduation, Participa 2 seemed quickly convinced to change her mind:

All this timel've been thinking that yeah

I'm going to be on some Island in the fall

| had gotten the plans worked out for that

Then Coach told me this position is now availabde
She encouraged me apply

So | did

| wanted to go to grad school

| wanted to try all of that,

And | wanted to try coaching

| got a job at a restaurant near home

| had never had serving job

I'm thinking, if I'm going to this island

Some of the opportunities apeobably going to bihere]
But | had only done stuff in like customer service

I'll just get some experience doing that

And then | got this job

Participant 2 was preparing for her move to an island to live out her dream by taking a

serving job to gai experience that she felt was applicable work experience. While she eludes to
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her plans having been worked out for this island move, her former Coach reached out to
encourage her to apply for the graduate assistant coach position with her former team. The
promptness with which she applied to this new role is perplexing; having dreamed so long of
moving to an island, it seems odd that she so readily switched course. However, this is directly
related to the salience in her athlete identity (Brewer, 1999¢rVgiven the opportunity to

return to a welknown environment, Participant 2 put aside her lighthearted island dreams to
return to her home for the last four years. Further, while it could be argued that she was engaging
in career preparation for the isthby taking a serving job, it is far more plausible that

Participant 2 felt more efficacious about her abilities to coach the sport she retired from just
months before (Cabrita et al., 2014). Because Participant 2 had long identified more strongly as
an dhlete than a student, she did not engage in traditional career preparation activities provided
by her institution and athletic department, like mock interviews, resume workshops and career
fairs because of the threat posed to her athlete self (Lally & R@05; Benson et al., 2015).

Now, then, a perfect opportunity was presented to her in the coaching role: seemingly something
to ease out of being a student athlete yet remain in her proverbial athlete atmosphere. In this way,
it seems she wants to owrettecision: though she did not seek out this opportunity and was not
interested until her Coach encouraged her to apply, once hired she now seeks to take ownership
of the decision. She wants this to be her choice, not something that someone bestowdal to her
this way, we see her use of Al wantedéo state

2006).

Whether Participant 2 did honestly want to take this role, or was trying to convince
herself that she did, she is certainly wrestling with wiieihe made the right decision. The

friction she is experiencing is palpable:
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Part of me is also like | could be on an island right now

| just really wanted to go there for likeix months

Then | wanted to come Back and do this

But obviously I couldn‘have guaranteed that this is going to be waiting for me
| 6someone who is like everything happens for a reason

| think it worked out the way it should

| always tell myself the island will still be thengnlesg global warming

| don't know that's just whakeep telling myself

I'm just afraid to get...

Become an adult whergou know...

Like oh but then there is this opporturtityat was too good

And then there was this other opportunity

And it's like | never get around to doindgbing to the island]

Because it is really something | would like to do at some point

And | don't know if that's the life | want necessafilf r i ends o6 | i ves]
But sometimes you just get caught up comparing yourself.

It's like well should | be doing that?

An island isdefinitely not a part of that equation

Sometimes | feel like I'm in behind

So yeah that's where I'm at.

Participant 2 is well aware that the opportunity to be the graduate assistant coach for her
team might now have come around again. In this way, it ssbmaccepted the position out of
scarcity of opportunity. She recognizes that such seemingly perfect opportunities do not come
along often, so one must accept them whenever possible. However, Participant 2 eludes to the
social pressures of accepting thepportunities at the expense of pursuing other dreams.
Participant 2 expresses the pressure to take advantage of opportunities creates a cycle in which
she may never get around to moving to her island. This socially responsible desgiog
cycle,oibecoming an adulto, is directly evident
(Cabrita et al., 2014). Further, the soci al
where she ought to be; she is in thegnatup of her peers (Tajfel & Tuen, 1979; Turner, 1984;
Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins, 2008). This excerpt is filled with
internal conflict, evident by the dialogue she has with herself. In this way, the conflict of making

the right career decision is spokenotigh contrapuntal voices (Gilligan et al., 2006).
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The conversation with Participant 2 then moves into what she misses about being a
student athlete. Her verbalization of the transition is raw and emotional, full of nostalgia and
selfreflection on her sident athlete experience:

I'm going to start cryig

| mean it's nice to not have to spend so much physical eriked'g, so nice
Buté | miss it a lot

| think so many people

We value ourselves based on our athletic performance

So every week that was aghil got to rice

Obviously that doesn't determine who you dma, it just makes you feel good
And | don't have that now

Yeah | got this job that | wanted

I'm hoping to get into the prograjdifferent graduate program]
At the end of the day | still wakep, and I'm still the same person
| don't have these things that are...

| have to deal with my own inadequades

the things | don't like about myself

Athletics it just disguises all of that

It's just this big illusion

I'm pouring myself into somethin

And I'm having these really great results

| don't have to think about those other things

It was just such a good distraction

| have to face these things I've been running from for 4 years

Though she gives a brief admission that it is a religbtdoe spending so much physical
energy on athletic performance, Participant 2 misses her athletic experience. In this particular
passage, Participant 2 explains that when she was a student athlete, her worth was largely based
on her athletic performance.er use of <coll ective pronouns | ik
a commonly shared reality for student athletes (Gilligan et al., 2006). However, Participant 2
unpacks this notion further, now seeing that for her, athletic performance was merely a
distraction; it was a false high that acted as a diversion that prevented her from dealing with what
she describes as inadequacies, or fithe things

Participant 2 misses her student athlete experience not adydeeit gave her a greater sense of
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accomplishment, but because focusing on her athlete self allowed her to avoid further personal
development, only to be brought to light in transition. The void in this sense of accomplishment
causes great dissonance Rarrticipant 2 in her coaching role, as she is now helping others feel
the sense of accomplishment that she longsAifermann, Stambuloya, & Zemaityte, 2004

Not only is it difficult to watch her athlete compete, but Participant 2 shares that @ is als
complex to celebrate their accomplishments:

I'm so happy for them

But | want to celebrate too

| want to feel that accomplishment

| think that's the thing,

| miss that sense of accomplishrhen

like | said it's a disguise for inadequacies
And it's just like, a nice littlefalse high.

Achieving a shared goal with her teammates is what Participant 2 identified as what she
loved about being a student athlete in the Remsition Interview. Hence, it is no surprise that
she longs for that experience deéls remorseful when she is no longer accomplishing those
things with her teammates, but is instead witnessing them accomplish goals without her (Fuller,
2014). Further, Participant 2 continues to
facade:

| think the thing that makes me sadhow that I'm on this side of thiag
| see how the coaches work

And | see how they think...

| don't know how to say this besides...

Nothing matters

We take these things way too seriously

| used to think...

Literally | took one bad stroke

And | would think oh my gosh watoesthis mean,

But in reality, he's standing like thigrms crossedpecause it's comfortable,
He's not mad at me

All these things and nothing matters
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The unspoken correlatidretween athletic performance and personal worth is spoken as a
generalized experience for all student athletes. This passage reveals a fascinating phenomenon
about identity development, specifically about how our perception of acceptant or rejection from
others constructs our identity (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates,
Reicher, & Wetherell, 1987; Jenkins, 2008). Further, Participant 2 exposes a misunderstanding
that many encounter: misreading body language. A student athlete pgerceivdn e i r coac hos
language to mean that they are disappointed in their performance, whereas the reality is actually
that standing with arms crossed is more comfortable. Interestingly, Participant 2 is speaking from
the firstperson, present tense inglaxcerpt as a student athlete, not as a coach (Gilligan et al.,
2006). Consequently, the salience of her athlete identity is commanding for Participant 2, even
though she is no longer a student athlete (Brewer, 1999; Benson et al., 2015). The sdtience of
athlete identity also surfaces in her interactions with her student athletes. In one specific
example, it seems that Participant 20s athl et
with her student athletes:
| would run stadiums witkhe freshrenin the fall
That was kind of a pride thing
| wanted them to know like hey
I'm kind of washed up
but | can still kick your ass
You know since I'm young and in shape
I'm not going to ask you to do anything | can't do with you
| think that was impoent

| really like doing that
And | think the freshmen enjoyed that, they told me they did

Seemingly to assert dominance and authority, Participant 2 joined in the conditioning
drills with some of her student athletes. This behavior was rooted in putBarticipant 2 also
validates her actions because she believes that a coach should be able to perform in the way that

they expect their athletes to. Further, the freshmen student athletes seemingly shared that they
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enjoyed her participationinthecondi oni ng dri |l 1l s, further affirm
interesting, then, that Participant 2 would default to an athletic perforrtasesl behavior for
affirmation; this behavior, then, implies that her athlete identity still holds great sayraé

(Brewer, 1999; Benson et al., 2015).

The conversation then moves into whether Participant 2 feels isolated. Not surprisingly,
she is feeling a deep tension with being a former student athlete and now employed in the
athletic department of her almaater:

A little bit [feeling isolated]

And sometimes the other coaches will invite me to do stuff

| like working with them

| know there's more people around here that | could connecthwiththink...
| don't know...

| don't know how to explain it

But I still in a way don't feel like | should be doing this

| feel like fuckwho gave me thiauthority?

| just feel like a scrub

Especially when I'm walking around here,

Which I lovewearing comfies to work

| love wearing my comés

| look like anathlee

| think people are probably likesho gave that bith keys

So | want to get better connected but | think...

| feel like | can't

Because my insecurities are holding me back from really connecting with other people
| know there are opportunities tonnectvith the younger peeps

But...I'm really scared to put myself out there

Without a sure sense of belonging, Participant 2 feels socially isolated. Further, she is
afraid of exploring new social circles, suggesting that she does not haveetiyeofaf
supportive network in which she can explore potential identities and abandon alternatives
(Anderson, Goodman, & Schlossberg, 20¥4ayrcia, 1989). This is an isolating experience for
Participant 2 because she does not strongly identify as a caages she feel she can identify

as an athlete anymore. In this manner, Participant 2 seemingly hagmamto which she
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belongs (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987,

Jenkins, 2008).

Par t i c stypdanbidenti® & sevisited; after all, she is still a student. A most curious
guestion was whether the salience of her student identity has changed now that she was no longer
an athlete. Moreover, it is plausible that in what could well be a tumulidensty transition as
she phases out of fAathleted, perhaps there is
the identity that is in continuation:

This is going to sound so dumb because it's obyious
but it is harder than | thought

But what I'm realizing is that obviousty

You need a different quality of work

| would read through people's post and be like

You need @ommaafter that prepositional phrase

And now I'm likel don't feel good about myself
| read otler people's and I'm likehdfuckthey can actually write

While she is enjoying her program and is intrigued by the challenge of graduate school,
Participant 2 is clearly comparing herself to her peers. Similar to the comparison she drew in
career decision making, she is now conmgaher work with her classmates and making
presumptions that she is inadequate. This social comparison could be causing further divide
between what she perceives to be thgrmup in her graduate programaffel & Turner, 1979;

Turner, 1984; Turner, Hog®ates, Reicher, & Wetherell, 1987; Jenkins, 2008

The three phases of transition are briefly explained to Participant 2 (Schlossberg, 1989;
Good, Schlossberg, & Anderson, 2006). After a long and contemplative pause, Participant 2
expresses where she &bes herself on the transition spectrum:

... | feel like I'm...
| feel like I'm still moving in,

because in so many ways | still identify...
Like when | think about loyalties
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| feel like some of my loyalties are still with the athletes

| still feel closely connected to them

And that's probably why | have a hard time being stern with them
Because it's like | was just there

It's like I'm yelling at myself

And then when they bitch about the coaches

Sometimes | want a bitch, too

| don't because of bodaries and shibut | feel that

But | don't even know...

| don't know...

Maybe it's because I'm not there yet

| can't even imagine what that transition out would look like
Especially in this role...

Sometimes I'm like fucwhat am | doing

Why did | sgn up for this joB

Again, | just said all of this

| like it.

Though six months removed from graduation and the conclusion of her student athlete
career, Participant 2 feels that she is still moving into transition. At first, she is hesitant to place
herself in a transition phase, as she is silent for long moments and trails off with her sentences
(Gilligan et al., 2006). These silences, pauses, and wandering sentences lead her to the admission
that she still identifies primarily as an athlete. Herlamation is fascinating; the strong
connection she still feels with her former teammates reveals that her loyalties lie with the student
athletes. She attributes her back of discipline toward her student athletes, then, to this loyalty; to
be an authorityigure to them as a coach is to betray her camaraderie. Further, to be authoritative
with her athletes is to also betray herself: she was very recently still a student athlete, so who is
she to turn on herself? It is inferred, then, that the identifiabdgedup for Participant 2 is still
the student athleteg djfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, &
Wetherell, 1987; Jenkins, 2008 he tension of identifying as both a student athlete and a coach
is palpable in the voice of thexcerpt. Participant 2 wanders back into silences and unfinished

statements (Gilligan et al., 2006), then reveals an epiphany: she cannot even fathom what
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transitioning out of her student athlete identity would look ldspeciallyin her current role as

coach for her former team. This is a captivating realization to consider: would Participant 2 be
able to comprehend transitioning out of her athlete identity if she was still so immersed in athlete
culture? Or, is that identity so salient for her tlegtardless of where she was employed, she

would still be wrestling with the transition? Participant 2 insinuates that her role as a coach is
making the transition out of her athlete identity far more difficult than she anticipated, as it is
essentially pre=rving her athlete identity. This opposition between whosssand who shés

surfaces as an anxious internal dialogue (Gilligan et al., 2006), laying root to her inability to own

an identity.

Participant 2 yearns for affirmation in sustaining her &hlgentity. Yet, concurrently,
she also wants to be respected as an authoritative figure:

And so in some ways | think I'm scared of them seeing me as something else
| feel like | spend a lot of time worrying abotibw do the athletes see me?
What dothey still see me as f@Gn

Or am | now a hardss bitchthat theydon't want to talk to?

And theyneed to talk to me

but | don't want that to change,

but then again want to be taken seriously

| want to be professional

| want the coaches to think thettout me.

And so it's like | have these two very opposihigpgs | want...

And | can't get them both but...

Sometmes I'm like | don't give a fuckhat the athletes think of me,

and sometimes I'm likedon't give a fuclkabout what the coaches thinkroe,
like they hired me so they can fire me anytime.

And | know I'm doing okay at both

but | want more of both at times,

And that's just a struggl®cause it doesn't work that way.

But then | guess that's what makes this transition hard,

| have tosay bye to that.

And then | could be on an island,my swimmiesyou know?

Here we are.
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Participant 2 acknowledges that the approval she is seeking from both the athletes and the
coaches is impossible to have because they are opposing distinctions. In realizing she cannot be
both at once she momentarily reacts emotionally to renounce batitiee not caring what
either group thinks of her. Realizing she cannot have both, though, Participant 2 realizes that this
is the difficulty in identity transition; coming to peace with the cessation of an identity
(Alfermann, Stambuloya, & ZemaityteQ@4). Considering the alternative, Participant 2 wonders
aloud if she had chosen a different career path, would this transition out be any bit easier to
navigate:

So sometimes | think being closer to this helps the transition,
But also...

Sometimes | thik for me to continue just,

still trying to act like I'm one of them,

that's kind of selfish

It's not helping them
But it's easier sometimes.

Participant 2 wrestles with the notion of the environment that she is situated in through
this transitionpondering whether or not being emerged in the same setting placates or
exasperates the struggle to transition. Admitting that it feels selfish to remain in a known and
safe environment, Participant 2 succumbs to what feels more comfortable as she rasigates
identity transition (Anderson, Goodman, & Schlossberg, 2011). Regardless of the choice she
made, Participant 2 expresses that the decision want intertwined with burden:
| feel like if 1 wouldn't have taken this job,
| would have been sad.

But | did take this job,

and I'm still kind of sad.

| just really think,it's one of those things
That the only way out is througkou know?

Theinternal dialogue suggests that despite the hardship of traversing through transition,

she recognizes that she musttrough the transition. Regardless of which path she would have
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taken, it would have felt difficult and been riddled with remorse. That, then, is the heaviness of
identity transition: a simultaneous grieving of a self that once was, while embracingsalhew

that is yet to be realized (Marcia, 1989; Tajfel & Turner, 1979; Schlossberg, 1989
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Participant 3
Pre-Transition Interview

In his final few weeks of his collegiate career, Participant 3 does not appear to be
operating from a position @ngst, but rather one of hope. Participant 3 is composed throughout
the interview, rendering himself confident yet humble. The imminent end of his baseball career
certainly feels heavhearted, but Participant 3 is also looking forward to what is to cdmea w
his playing days are done:

It's good I've been playing more than | have in the past 3 years of my college career
I'm cherishing every moment | can because it is coming to an end

I've had a couple mental breakdowns

l'tés | i ke, wow teftms going to be done af
But | have a lot to look forward to this summer,

And in my career, | guess.

In relishing the playing time he is getting, Participant 3 is intentional about enjoying
every moment he can because he knows this is a finite experience, dwitalingjuickly. His
admi ssion to having fiment al breakdownso i s
is coming to an end; his reaction to the anticipation of retirenBeaili€, 1993; Blinde & Stratta,
1992, Taylor & Ogilvie, 1994 He touchesn this very briefly, though, and rebounds with the
assurance of all he has to look forward to. His voice is confident and secure; he is factual and
foowmards eei ng, owning where he is (Gilligan et
t o 0eséhatsansition, and seemingly nullifies the mental breakdowns; by anticipating,
accepting, and progressing toward the retirement of his playing career, Participant 3 has eased
himself into the transitionAlfermann, Stambuloya, & Zemaityte, 200Zhoud ready,

Participant 3 shares his nervousness for graduation, the symbolic launching pad into the working

world:

I'm going to walk for my parents
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| mean | feel like it's all coming way too quick

| don't feel ready to graduate,

| don't feel ready for theeal world

| know probably nobody is

| mean, I'm ready

But I'm not ready

I'm ready for the schooling part of it to be done,
| know after a couple of years working,

I'll come back and get my masters,

So it's not totally done.

In this excerpt, the corpt of readiness is repeated multiple times. While not being ready
to be in the professional working world but also being ready for his academic responsibilities to
be done, Participant 3 seems fragmented with his use of contrapuntal voices (Gilligan et al
2006). Participant 3 is ready in the sense that he is prepared; he is not ready to say goodbye.
Further, he expresses that Al o6l | come back an
only to be a student again, but that he looks forward tonieyito a familiar identity in being a
student. In this way, his student identity will simply be in hiatus. In his anticipation of transition
and retirement, Participant 3 has accepted the transition he is about to experience; though
retirement from his dtegiate career is forthcoming, he is not threatened Afiermann,

Stambuloya, & Zemaityte, 20D4

The conversation then flows to the concept of success. While he is playing more now
than in his previous t hr eecesgsaotbmsedond higathietci pant
performance, but on the example he sets for his teammates:

| mean with baseball you have to have success for yourself as well to succeed on the team

I've just really trying to just be a team leader and make sure thagawgylen the team is left

I've just really been working on picking people up

That's what I've been trying to do

| 6m just trying to be a good teammate, trying
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Participant 306s salience i deigslagicdtigathiss i n st
definition of success would not be supported by his athletic performance. Instead, the impact he
was able to make for his team has been his commitment to build relationships with his
teammates and lead with encouragement and supportifre dugout. Recognizing that he has
other identities aside from athlete, Participant 3 supports his teammates through connection and
empowerment, versus athletic performance (Fuller, 2014). This is infused into the legacy he
hopes to leave behind forshprogram:

As a good leader

as a good teammate

| mean a lot of people want to be remembered by their stats,
which is a given in sports

I'd like to be remembered as the guy that | was,
The teammate that | was,

And the leader that | was to the youngeays

| cherish those things,

Those relationships | build with people

Such a beautiful thing to make those connections
It's something | really cherish.

For Participant 3, the value of the relationships and opportunities to be a selfless leader
outweighe any accolades for athletic achievements. Participant 3 cherishes the relationships he
forms with his teammates and is intentional about establishing camaraderie within the team
(Marcia, 1989 Anderson, Goodman & Schlossberg, 2011; Fuller, 2014). Thigestsy then,
that because he is motivated to pursue these connections more than he is fixated on his athletic
performance, Participant 3 has accepted that his role on the team is not to bstdre all
performer but to be the dependable and supportivenbaden(Fuller, 2014). It is interesting,
then, that while Participant 3 identifies more strongly as a student than an athlete, negative
athletic performance still impacted him (Fuller, 2014):

| strained my hamstring 2 weeks ago in a scrimmage,
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It was so wupid

| was only out for the [opponent] series

| started that game, but it sat me out for a week

| was mad at myself for going super hard in the scrimmage
| was really mad at myself about that,

But it's all okay

| started the season 0O for 20

The worst simp I've ever had

| was so mad

| was mad that | was losing opportunities

Because | wasn't performing

| was mad at myself because Coach kept giving me opportunities
I'm finally starting to perform the way he wants me to

And the way | want to

| was frustréed then because | knew this was my last season
| don't want to go out on anfor-40 year

| was hitting balls hard the whole year,

They just weren't finding holes

| hit two balls super hard to the wall, but they got caught
And we just started flowingfter that

It was a huge relief.

Regardless of his identity salience, Participant 3 is still an athlete; therefore, his athletic
performance does affect him. This excerpt clearly illustrates his frustration with his performance.
There is a clear senséuwrgency here; Participant 3 knows he has limited opportunities left in his
career, and his inability to make the most of these chances had a strong effect on him. An
interesting contrast in voice is refanga,l ed:
frustration, and blame. He owns the fact that he was not capitalizing on his opportunities.

Il nterestingly, when the circumstances have
fascinating that he would not also own the change in circiresainstead, Participant 3 seems
to express that it was a collective effort that led to better performance (Gilligan et al., 2006;

Fuller, 2014).
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Readiness for career retirement is correlated to planning for life after sport has ended
(Alfermann, Starhuloya, & Zemaityte, 2004 To this affect, Participant 3 has laid plans for
alternatives such as getting married after graduation, thus having a new identity to embrace:

I'm a future husband, | guess

We've been doing marriage classes

I've been really worikg on that

We're going to Disney World for our wedding

We chose a pastor there,

And they sent us some stuff to do | i ke marri a
June 1%,

So, if we make a regional, I'm not getting married.

In preparation for marriage, Participant 3 has invested time and efforts into preparing for
a new identity in the very near future. This preparation in an identity aside from the athlete may
hel p ease Participant 30 sausehahasalreadybeen out of ¢
anticipating the transition and preparing for what is next (Fuller, 28ifdrmann, Stambuloya,
& Zemaityte, 2004Schlossberg, Waters, & Goodman, 1995). By taking advantage of career
preparation opportunities, Participant 3 a&iss his first job already in place:

| start [company] July 2%

It will be a business analyst role

Very entry level job

So it seems like you've got a lot of your stuff kind of lined up pretty nice and neat for the next
foreseeable future?

I'd like to thinkso, yeah it seems like it right now for sure

But once it comes to it, it won't seem that way

To have it all figured out,

It's a huge weight lifted off my shoulders

Definitely

| probably wouldn't have my job if | didn't go to the career fair.

Knowing that he would not be playing professional baseball after college, Participant 3
chose to participate in career development opportunities offered on campus. By attending a job

fair, he landed his first job out of college. In branching out (Fullgt42 of his typical a student
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athlete routine, Participant 3 began to engage in the process of redefining himself as he
transitions out of college. Further, having a plan in place for his transition out brings about relief
for Participant 3 cognitively, eationally, and behaviorallfAlfermann, Stambuloya, &

Zemaityte, 2004 Having secured this position, Participant 3 expresses the relief he feels as well
as a sense of gratitude for having attended the career fair (Gilligan et al., 2006). Though relieved,
there are still feelings of loss that Participant 3 is navigating as he considers what life might look
like without baseball:

I've thought about it a lot

| don't think baseball will ever leave my life, which is a good thing
Playing might,

But | can coach

| can be an athletic director if | want to

So, it's never going to leave my life

but the fact that I've been playing it for 18 years,
And it's all coming to a close,

| mean that's all I've really known

We play so, so much

It's all I've really known

So to have the free time | will have,

| probably won't know what to do with myself

| just have no idea what to do with my spare time
Because usually it's occupied by baseball

So, I'm excited for that,

I'm not excited for it to be done.

Repeated thraghout this passage is the fact that baseball is all Participant 3 has ever
known; this seemingly evgiresent and secure chapter in his life is concluding, leaving
Participant 3 tender for what was and expectant for what is to come. As his final seasotodra
a close, undertones of loss and grigdi(ie, 1993; Blinde & Stratta, 1992; Taylor & Ogilvie,

1994 are coupled with excitement for the relief and freedom of spare time and choice of how he

will fill that time (Coakley, 1983). Further, Participane8presses that while he will no longer

~

be playing baseball at an elite | evel, Al don
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good thing. o0 He considers career options, suc
keep him close to thgame. Whether driven by loyalty to the sport or a yearning to remain in a
familiar social structure (Cabrita et al., 2014), Participant 3 believes baseball will always have a

presence in his life.

The will to be comparatively superior is a driving ®iiaherent to the student athlete
experience. As such, competitiveness is a trait that all student athletes carry to some degree. In
transitioning out of their collegiate career, student athletes must eventually acknowledge that
their primary outlet for ®eing their competitive spirit will cease to exist, creating a need to
identify a new outlet. Participant 3 seeks to find that new competitive outlet:

| talked to our strength and conditioning coach,

| talked to him about what | should probably do likeewh'm done here
| won't have a free place to go workout

| think I'm going to take up CrossFit

Because there's a competitive aspect to that

| think | need in my life is that competitive

| don't really think I'll get that

I'll get it in the workplace é&ttle bit, like competing for roles and stuff
But athletic competitiveness I'll miss a little bit

| think that's a good outlet for me

Having maintained a high level of physical fithess and competitive environment for most
of his life (Barnes, 2002), R&cipant 3 is determined to find a suitable competitive outlet once
his baseball career concludes. He considers joining a Cross Fit gym, well known for the
competitive format of classes and workouts. While there can be a competitive aspect to a
professioaml role (i.e. title promotions, salary increase, etc.), Participant 3 feels that an outlet for
his physical competitiveness is significant for his transition. It is an interesting notion, then, to
consider how Partici pant tioB,@she wilenow mexeicisingfomay ¢ h

physical fitness, rather than training for physical competition (Barnes, 2002).
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A key element in any transition is the presence of support systems as the protective
environment in which an individual can safely sift through differing commitments (Marcia,
1989;Anderson, Goodman, & Schlossberg, 20Mhile support systems are widehotight to
be comprised of family, peers, and social structures, Participant 3 brings to light a new support
system: his faith. Noting that his relationship with God has been a central part of his relationship
with his fiancé, Participant 3 shares how lighf has also helped him grapple with his transition
out of his student athlete identity:

| wouldn't be able to do.....

I'd be so stressed out if | didn't have Christ in my life

It's helped me so much my building my relationship through Him.
| think | started that on the baseball field too,

Just every chance | get honoring Him with whatever | can

It's usually not vocal but...

Thanking Him for every hit or something like that

We pray before every gam&uff like that...

Yeah, it's a huge anchor inyriife, to have Christ in it.

Support systems are often the most influential took for helping individuals work through
transition (Anderson, Goodman, & Schlossberg, 2011). The Christian faith is anchored in the
omnipresent and omnipotent nature of Gantj Christians believe that God is in full control of
every aspect of onebs I|ife. I n this way, then
stress inherent to his transition out of college. Specifically, Participant 3 identifies his faith as
being the primary support system that helped him navigate the performance slump that he found
himself in at the beginning of his senior season:
| was mad
| was mad at Godyut it's tough to be mad at God.
| know it's teaching me a lesson that's biggantivhat | can comprehend
| know there's plans in there for me

When | was strugglind,knew there was a plan
And | still don't know what those plans aasd | won't know.
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In this short excerpt, Participant 3 recognizes his anger toward his athletic performance.
However, despite the tension he felt in his expectation to perform better, he confesses that he
believed God was teaching him something through that experience kéhivas upset with the
circumstances, he was not upset with his belief that he needed to endure those circumstances.
Participant 3 concedes that despite the struggle he was in, he is confident and hopeful in the plan
that was unfolding (Gilligan et al.0R6). This assurance, then, is the central foundation that
Participant 3 relies upon to comprehend his |
voice shows that he believes there is a greater purpose for him; despite the angst that is
intertwined in his circumstances (i.e. disappointment in athletic performance, anticipation of

transition), he is hopeful and optimistic that his future is secure (Gilligan et al., 2006).

PostTransition Interview

When the PosTransition Interview was conductedarticipant 3 was employed as a
business analyst at a large information technology company near his hometown. Participant 3
also got married shortly after graduating from college. With some much newness in a short
period of time, Participant 3 begins thenversation with a summation of where he finds himself
as a young adult:

I've had of lot more free time on my handspecially on weekends
| picked up CrossFit
I've only been doing that for two weeks though
Before | was going early to work and workiagt at like 6 in the morning
So, I was doing that, then work from like 7:30 to 4 each day
We got another dog
Yeah that's been my life so far.
Participant 3 opens with what a day in his life looks like now. As he noted in the Pre

Transition Interview, heecently joined a CrossFit gym. Consistent with many athletes,

Participant 3 sought an outlet to fulfill both his competitive nature and need for physical fithess
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(Barnes, 2002; Fuller, 2014). The conversation then turns to hislenéiyrole as a busiss
analyst:

At the beginning of my work experience | was kind of hesitant

Like is this what | want to do?

And I'm still not sure if this is what | want to do

We do reportinggdata metrics, we deal with the government

But | don't know if it'swhat | wantto do.

Despite thoughtful planning and high sefficacy in making career decisions (Cabrita et
al., 2014), Participant 3 suggests that his current role may not be what he expected and is
pondering aloud whether this is the line of work he wants ntirage. His internal dialogue is
selfinterrogating, confirming this confusion and hesitancy he describes (Gilligan et al., 2006).
Interestingly, Participant 3 is already considering what alternate plans for what his next move
would be:

Every day | think bout going back and getting a master's in sport management
So | can be an athletic director,

which | think is my end goal still,

| think that's still is myend goal

So, working for a couple years

maybe they'll pay for my college, which would be cool
So that's the plan for now.

In saying that he considers his alternate plan every day suggests that Participant 3 is very
discontent with his current working role. However, he expresses potential value in staying where
he is with the possibility of his cqmany paying for his graduate education. At this point in the
interview, an interesting consideration arises; while Participant 3 haieetified more
strongly as a student, salience in the athlete identity begins to subtly surface in this interview.
Specifically, in the discontentment of his current role Participant 3 begins contemplating a career
that revolves around sport. In this way, returning to the familiarity of the sport world suggests a

high athletic identity (Cabrita et al., 2014). Twice Raptnt 3 states that he thinks being an
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athletic director is his end goal, implying that he is confident about the direction this new

ambition is taking him (Gilligan et al., 2006).

The time demands for student athletes can be mentally, physicallynatdmeally
taxing, and many student athletes are relieved to get a cessation from the daily grind (Fuller,
2014). Since his freshman year, Participant 3 competed in summer baseball leagues away from
home, meaning he was playing baseball nearly-s@ard.For the first time in four years, then,
Participant 3 had the freedom to choose what to do with his own time:
Yeah it was but | did not know what to do with myself
Especially the days when | had nothing
It was supenice to have the summer off
But it was weird going into August and not going back to school,
Going back to the routine of playing basehlé#ting.

Having enjoyed his first summer break in a few years, Participant 3 acknowledges that he
quickly missed the student athlete routine when sunfiaded to fall. Participant 3 was adapted
to the cyclical nature of the academic year and the athletic obligations that accompany it. There
is a contrast in his voice in this excerpt: while taking a break in the summer was satisfying, he
felt a void in thefall when he would typically resume his routine (Gilligan et al., 2006).
However, Participant 3 seems to fulfill his craving for familiarity in a variety of ways, such as
playing recreational sports with old friends:
| played slow pitch softbalpnce aveek
It was differentjt was fun though
| played with friends that I've never gotten to play a sport with
| got to play with friends from high school who played college baseball at other places,
So we all came back and played together
It's been amazingq reconnect]
We've hung out pretty much every weekend.

While not remotely close to the caliber of play he is used to, it seems that playing for

pleasure with friends from high school helped ease Participant 3 through the summer. Ending
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oneods ccarkeligdaftendikereed to a social loss, as one is removed from their team and,
consequently, their primary social circle in college (Blinde & Stratta, 1992). By reconnecting
with his former high school friends and teammates, it seems Participant Blev&s ianollify

that component of his transition. Further, his participation in recreation league sports allowed
Participant 3 to live out his innate competitiveness and participate in a team sport as he was
accustomed to (Fuller, 2014). Despite all of th®ugh, Participant 3 still misses his teammates
and college friends, as well as the places he frequented as a student athlete:

| definitely miss my friends in [college town]

We came to a couple of football games

| just go back to the old house thatidd at

Once in a while, I'll go in the locker room.

While playing recreation league sports and reconnecting with old friends are certainly
valuable coping strategies for navigating his transition (Fuller, 2014; Anderson, Goodman, &
Schlossberg, 2011Rarticipant 3 expresses a nostalgic yearning for the normalcies of his college
days. The loss of a social circle as intimate as college teammates is a difficult transition to endure
(Bl'inde & Stratta, 1992), as cantingwapshroaghout ai nl y
college (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987,
Jenkins, 2008). Circling back to routine, Participant 3 illustrates the specifics of the student
athlete structure that he yearns for:
| really miss being a studeathlete
.... | miss the routine
When | get back at 4:30 in the afternoon,
ltds nice to see my wife and the dogs
But | find myself wanting to do more
On the nights when | don't do anything
| feel so tired and lethargic
When lwas a student athlete, we had stuff in the evenings
We would get done at 7

| would be wide awake till 10 or 11 at night
So that's the one thing | miss.
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While having so much downtime and freedom to choose what to do with his time was
initially appealing Participant 3 explains that he wants more. Having adapted to a constantly
busy schedule as a student athlete, he is now growing bored with nothing to do. Ironically,
though, Participant 3 states that what he amesiss is limited freedom he had oves hi
schedule as a student athlete:

The time constraints on everything

| have my own schedule, the weekends free

My afternoons are freayhich is a win and a lose to me
Time is the most liberating, I think.

Participant 3 misses the routine he had sisident athlete; conversely, the more
liberating part of transitioning out of being a student athlete is the freedom he has over his own
time. This juxtaposition is quite curious; the apparent contradiction in these excerpts is an
excellent example of abatrapuntal voice (Gilligan et al., 2006). It seems, though, that
Participant 3 wunderstands the irony in his
a |l ose to meo. He continues to illustrate
When | don't have anything to dowaork it bothers me so much
When | was a studesthlete,
| could just go hang out with my friends in the locker room if | wanted to
Or in between classes that's what | would do
But recently since | found CrossFit
I've been going from 5:30 to 6:3€pthat feels like quite a bit of time in the evenings
Then after that | feel super awake which is good
| get grumpy when I'm lethargic and tired.

The boredom Patrticipant 3 experiences from lack of stimulation in his schedule leaves

him agitated and frusdted. As a student athlete, he always has a place to which he could retreat:

the locker room was a reliable space to both rest and interaction with his teammates. Engaging in

CrossFit, now, provides not only a competitive outlet and means for physieakfitout is also a

e X

t h
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social activity that fills his schedule (Fuller, 2014). CrossFit is an ideal coping strategy for
Participant 30s transition out of his student
Yes definitely [fulfilling]
[1] can go back and see what [I] could havaeldetter
everybody's doing the same workout
Try to beathe person next to you
That's fun to me.
Student athletes are accustomed to measuring and tracking the progression of their
athletic performance. Participant 3 has been intentional about findttegs for his competitive
needs through his transition out of the student athlete experience As such, CrossFit serves as an
environment in which Participant 3 can engage in physical fithess that is measurable, competing
against himself as well as thosetihe workout alongside him (Fuller, 2014). Participant 3, then,
is externally motivated by outward achievements in the athletic realm, supporting a strong
athletic identity (Fuller, 2014). Explicitly explaining that trying to-@etrform the person next t
him is fun, this outlet is clearly fulfilling. Measurable improvement has also led Participant 3 to
feel fulfilled via another outlet:
| picked up golf
I've always wanted to be a golfer
If | didn't play baseball, | think | would have been a golfer
I'm okay at it
I'm looking to get better
I'd say [l play] once every two weeks
| find it therapeutic
| get to go hit off a tee just like in baseball
| can do the same thing in golf
| can videotape myself swinging
| get very similar things from it, like beiraple togo watch my swing and fix it.
In picking up golf, Participant 3 has found another physical pursuit that allows him to
track his improvement. With a deeper analysis, though, it seems that this is essentially a new

identity that Participant 3 is pong to embody. He is not merely saying he has always wanted to

playg ol f , but that bebhd wlefifdd adangt playeddaseballdhe thioks
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he fwo ubeahagblfarv.e Seemi ngly subtle, the use of |
Partcipant 3 views himself: baseball and golf are not merely activities that he participates in, but
they are identities that he personifies (Erikson, 1968; Marcia, I888l & Turner, 1979;

Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 198Kjnkr2008; Gilligan et al.,

2006). Further, Participant 3 enjoys for its parallel qualities to baseball: not only are there

similar motor patterns between the two sports, Participant 3 is able to measure his skill
improvement by videotaping his swingdorrect his mechanics and perform better. This

passage, then, brings to light a significant implication: as a strategy to cope with the loss of his
baseball self, Participant 3 is attempting to create a new identity as a golfer. This is the cyclical

natureof identity developmentXnderson, Goodman, & Schlossberg, 201dnkins, 2008).

The changes in oneds body composition as a
and training regimen is often a deflating realization for the retiring studdateaBarnes, 2002;
Fuller 2014). Participant 3 explains how he is processing this aspect of his transition:
I've weighed a couple times

I've weighed pretty much the same
| would like to do a dexa scan agdit those are expensiwhen you're not aathlete

|t 61 | be interesting to see what my body | ook
See if it's better than what it was when | was in college
| don't know

I'd like to have lower body fat percentage
In college | was trying to kind of put oneight and it did't really matter what it was.

While the number on the scale has not changed drastically since ending his athletic
career, Participant 3 is curious about the changes in his body composition. He is interested to see
the effects that CrossFit will have on his physique. Once again imghandea of
i mprovement , Participant 3 is intrigued to se
when he was a student athlete. Curious, then, is this idea of looking better: what characterizes

looking better for a retiring student athlete?Hags another example of being motivated by
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out ward achievement, it is |ikely that Partic

active spirit of his athlete identity (Barnes, 2002; Fuller, 2014).

The concept of sport retirement is a perplexang, a cognitive process that is unique to
each individual Alfermann, Stambuloya, & Zemaityte, 2004 articipant 3 unpacks his
perception of athletic career retirement and where he finds himself in that process:

Maybe when | start being more sedentarg dan't work out so much

| still feel like | could go out there and compete if | really wanted to

If | really work hard and tried out for an independent tedim

| think 1 would make it

But | would say when you think you can't do that that's when ymetired
| don't know about [becoming] sedentary

| think I'll pick up golf

I'll do that and get a lot better at it and hopefully compete in tournaments
| retired fromone sport, moved onto another.

Participant 3 depicts retirement as a sedentary statief, he believes that when one is
no longer able to perform at an elite level anymore, then they have retired. In his mind, then, he
is not retired because he believes he could still perform at the same quality that he did as a
student athlete, even g so far as to say he believes he could make the roster of an
independent baseball team. An expectation to be elite in golf continues in this excerpt as well;
Participant 3 believes that with some training, he is capable of competing in tournaments.
Retirement to him is not a cessation, but transition: retiring from one sport and moving onto
another maintains his athlete identity (Barnes, 2002; Fuller, Z0fefmann, Stambuloya, &
Zemaityte, 2001 Throughout these excerpts, Participant 3 seems to biege®lidation that he
is still capable of performing at an elite level. His voice is humble, yet confident that he is
capable of such a feat: he is not seeking affirmation in asking questions, but rather stating

actuality in his abilitiegGilligan et al, 2006)
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At this point in the conversation, Transition Theory is introdu&sshipssberg, 1989;
Goodman, Schlossberg, & Anderson, 20@gjer briefly explaining the phases of transition,
Participant 3 sits quietly for a moment. Then, he illustratesevhe finds himself in his
transition:
| think | definitely have accepted it
I'd say I'm walkinglike one foot is out the door of out
I'm through it and out of it at the same time
| still keep in contact with the guys that are playing
| feel like I'm stil kind of in it
but I've accepted that I'm in a working role now
| have a big boy job
| have accepted that I'm out of it.

In this excerpt, it seems that Participant 3 understands that he is no longer a student
athlete by title, as he is now workingthre professional world. However, given the fluidity of
transition as a process, he finds himself sim
enough removed from his college days that he is finding consistency and balance in his current
state. Fur her , havi ng A ac c &ghlosslubrg,il988; Gaoodnman, Sahlessbierg,n a | i t
& Anderson, 200% Still, because he remains in close contact with his former teammates, he
feels like he is still a part of the team. This suggests, then, that Hederstiected with his
former ingroup(Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, &
Wetherell, 1987; Jenkins, 2008 nd i f finding it difficult to p
accepted ito i mpl i edactrbatthat hehsacdnfessiag alows withehe inastr i n g
accept(Gilligan et al., 2006)It seems logical that his dissatisfaction with his job might make it
more difficult to accept where he is at in his transition. However, Participant 3 anticipated that
this was a possibility:
It's not where | want to end up, | don't think

but it's where I'm at right now
| pictured myself doing an entitgvel job for the first few years
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If it's something | didn't want to do,

I'm not going to do it

| haven't got there yet

But if I do get there, I'm still young in my career

| can drop everything and find something else

I've thought about being a teachgojng to get my teaching degree

| could coach while teaching

| can always go be an admin at a school, then High Schdetiattirector, then college athletic
director

I've thought about thossteps.

Though dissatisfied, Participant 3 is not to the point of forgoing his current role. By picturing
himself in an entrevel position, Participant 3 anticipated this portadrransitioning into a
working role Goodman, Schlossberg, & Anderson, 20@glditionally, he acknowledges again
that he has considered an alternate strategy to the point of planning specific steps to take if and
when he is ready to make the switch. Agaissures himself that this discontentment was to be
expected, and that he has a plan in place for the next transition:
| can think of what | probably would be doing
| think I'd probably be doing a graduate assistant gig,
If I did not have a job linedpu
I'd probably still be in school
| probably just would have gone to get my Master's right away
If I didn't have this job lined up
Then again that goes back to the fact that | was getting maoibeye a job

If | wasn't getting married and didn't hav@h right away
| think that's vihat | would be doing, coaching.

Participant 3 revisits his dream to get hi
a graduate assistant coach. An intriguing question is brought to light in this passage: did his
marriage prompt his choosing his current role over continuing watgraduate education? As a
young husband, was there pressure to prioritize a stable income over a dream career? The
manner in which he weighs what he could have done versus what he chose to do infers that this

is not the first time Participant 3 has calesied this compromiggsilligan et al., 2006)
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Despite missing his teammates, Participant 3 is restructuring-grsup by connecting

with his church communitgTajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher,

& Wetherell, 1987; Jenks, 2008) In congruence with the Riigansition Interview, Participant

3 expresses the impact his faith has had on his student athlete experience and now, his transition.
After getting married, Participant 5 and his wife were intentional about seekingatam in

their local church:

We joined a small group, through [church]

We became members of the [church]

I've definitely grown in myaith in the last 5 months more than | ever have

I've learned so much from the parsat [church]he is so good.

In knowing the importance of his faith, it makes sense that together Participant 3 and his
wife would look for opportunities to get connected into their church community. In transitioning
out of his student athlete ideowntyn Rastifaip
significantly. As such, it is completely sensible that he would look forrikeded peers to
provide safety and belonging as he continues to navigate the uncharted territory of his identity

transition (Tajfel & Turner, 1979; Turner, 89, Turner, Hogg, Oates, Reicher, & Wetherell,

1987; Jenkins, 2008).

In his closing thoughts, Participant 3 lists his identities with certainty and security.
Perhaps ranked by salience or priority, he addresses first his relational identities, themalpcati
and then concludes with his student athlete identity:

| am a husband

| am a person of Christ

I'm a family guy,I'm always around my family

I'm a dog person

| wouldn't say I'm a business analysijould just say | work at [company]
| think it's coolto say that you are a student athlete

But | would nevewuse itto my advantagen class or anything

| think it's cool to be known as a student athlete

| can say yeah, | played baseball thditeat's a conversation point
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| think it makes people think I'm one important than | am
| think it's super cool because the majority of people didn't play sports in college.

In first listing his relational identities, it is implied that Participant 3 is driven to maintain his
relationships. Further, he feels safénig social circles as he names these identities with
confidence (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell,
1987; Jenkins, 2008; Gilligan et al., 2006). For his vocational identity, he explicitly states that he
woudmt say he is a business analyst, despite t
am _ 0, he chooses fAl work at 0, suggesting
role. This is consistent throughout the interview analysisagascPant 3 indicated numerous
times that he has plans to branch out toward different vocational pursuits (Fuller, 2014). The
excerpt concludes with Participant 3 circling back once more to his identity as a student athlete.
By admitting that being a stedt athlete is desirable, it is implied that Participant 3 is more

attached to the exclusivity of the student athlete identity than he had initially understood himself

to be (Benson et al., 2015).
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Participant 4

Pre-Transition Interview

In the finalweeks of his undergraduate days, Participant 4 is focusing on being as present
as possible. The anticipation of the imminent transition (Fuller, 2014) has Participant 4 feeling
heavyhearted:

... I'm kind of getting a little more sad...
Just like not warmhg it to end so soon
| remember at the beginning of the semester | was just kind ddlhigit

I'm ready to get this out of the way
But now I'm trying b make it last as long as | can.

Participant began the semester with a seemingly detached denmes@emed this was but
something to get through for Participant 4, and he has minimal emotional attachment to the
experience. However, with the end drawing nearer, he has since become more emotionally
reflective. In the very opening statement, he begirnis avpause, and trails the sentence off into a
silence for a few moments (Gilligan et al., 2006). He appears to have brought himself to terms
with the fact that this looming conclusion is actually having an emotional effect on him; while he
initially appraached this as but another semester to get through, he now wants to make this

experience last as long as he can.

The time that this interview occurred was days after a departmental event was held to
celebrate the senior student athlete class for theingd@hments on and off the field of
competition. A handful of honors and awards are bestowed to individuals of the class for
outstanding academic and athletic achievement. Participant 4 was selected as a winner of one of
these impressive academic awards:

| won that award on Mondawhich helped a little bit.
It was one of the most fun experiences I've had in my life
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| mean obviously there's been a lot with track

But it was just really cool being honored for that

For putting in four hard years of work

And then finally being able to be recognized for that academically

Because in athletics sometimes you don't rdailyw or understand...

How good you're doing in academics

Like a GPA is just a numbebut it says a lot more than what's just on the transcrip
It was really nice to be recognized for that

The kind of Justified sticking it out all four years as a studémiete.

For Participant 4, the award he received was validation of the hard work he had put into
his academics throughout his four years. Participant 4 has typically expressed more salience in
his student identity than his athlete identity; being awarded forahgéswmork academically, then,
surely reinforces the student identity. The excerpt is interesting when applyingtéreng
Guide as there are very little Al O statements.
outward monologue of an inward d@@tion; though he is speaking to me, Participant 4 seems
to be affirming himself that he did deserve this award (Gilligan et al., 2006). Having reached the
pinnacle of academic achievement, the conversation then merged to athletic performance:

We could e doing better

but I'm not too worried about that

We have some really big meets coming up

| think my peak is cominépr the season

| am just looking forward to that

Like this is what | told myself

| said that no matter how I do this season,

I'm never @ing to stress it just because | know...

Like... like...

Especially because of the award too,

My four years have been justified here,

And | 6ve kind of come at peace with
Whatever | end up doing athletically,

That will be good enough for me

I'm still going to strive to be as good as | can be

But I'm not going to dwell on poor performances if they occur
| mean,that's just kind of how life goes.

Participant 4 has not yet performed to the athletic standard he is hoping for, but he

remains hopeful witlhe last few competitions left in the season. Regardless of how his track



134

career ends, though, Participant 4 is intentional about not letting his athletic performance dictate

his entire collegiate career (Fuller, 2014); in other words, if he is unabthitva the athletic

goals he set, Participant 4 feels that he had an extremely successful collegiate experience,

vali dated by the academic award he recently r
of Al 0O statement s iacerainshatregandigss afialv hia atrdeticrcareskr. He
ends, his fifour years have been justified her
with the possibility of not achieving his athletic goals, it is plausible that Participant 4 has
alreadyinternally processed through this tension, thus revealing his resolGiiiggn et al.,

20006. Participant 4 expresses his perception of his final weeks as a student athlete and the

impact that is having on his identity:

Honestly right now...

| would have said like 6 months ago definitely studattilete

but | feel like since | know the end of the Athletics side is closing in,

| kind of want to focus more on the athletic side right now

like 1 said my academics are a lock,

| mean | don't really havi®o much to lose in that aspect,

So I think I want to put a lot of my attention on Athletics right now because...
This is actually the last time | get to be competitive in this sport

So | really want to put thait the top of my priority list.

Though heconfidently identifies more frequently as a student athlete than an athlete
student, Participant 4 expresses that he wants to make his athletic identity a priority right now.
Since he is continuing into graduate school, there is no direct threatto Radicnt 4 6s st ude
identity at this time; however, with only weeks of his athletic career remaining, his athletic
identity is threatened with termination. Seemingly aware of the contrasting voices (Gilligan et
al., 2006), Participant 4 justifies his chotogfocus more exclusively on his athletic identity by
acknowledging the lack of threat to his student identity. As such, Participant 4 is choosing to

align himself more with the fading athletic identity (Benson et al., 2015).
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Participant 4 is comfortable let his unthreatened identity, student, submit to the
threatened athletic identity for the time being. However, he is still looking forward to new
identities he will assume once his athletic career comes to an end. Participant 4 will begin his
graduatgorogram in accounting, which will give him the opportunity to gain teaching
experience. In anticipation of this new identity, Participant 4 is excited but nervous:

I've never thought of this but next year,

if | get this TAship,

| will be a teacher

| will be teaching a lakLike it's alab, but that's scary

| mean think about ityou're in charge however many 25 to 30 people,
All their stuff, being organized

I've never really thought aboutMe like that,

But it's really exciting

| think it's goingto be really good for my public speaking skills

I'm not saying a struggle with that,

But there are definitely times when

I'm not extremely comfortable talking in front of a large group of people
| think that will be a really good way to break the ice,

Just kind ofget me out of my comfort zone.

The possibility of being in a teaching role is an exciting one for Participant 4, though
marred with angst as he recognizes the responsibility inherent to the position. His voice is
somewhat timid as he considehe challenges of teaching, trailing off and indicating some
discomfort Gilligan et al., 2005 Participant 4, though, knows that there are many benefits to
this role that he can capitalize on, such as improving his organizational and public speaking
skills. If nothing else, it will get him out of his comfort zone. In this way, Participant 4 is
reflective about a new identity he may assume. The development this potential new identity
(Erikson, 1968; Marcia 1989) is evidence that Participant 4 has beguacess his identity

transition (Schlossberg, 1989).
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Continuing this train of thought on his future self, Participant 4 considers how his daily
routine might look different regarding exercise and eating. While he is completely confident in
his approal to his workout routine, he is quite unsure of cooking and eating:

Oh my goshnpow that's another thing I'm going to have to balance too
I'm definitely going to work outthat's something that's not going to change
I'll probably do a lot more upper bodlfting, probably not as much cardio
I'll still run but | won't do nearly as much as | would do during track
But yeah eating is going to be a tough...

That's going to be one of the toughest things

I've never really been super... Keen... On cooking

I'm nat a good chef or anything

I'll make peanut butter and jelly sandwiches, that's my forte

I'm going to have to learn how to do that

I'm going to have to go grocery shopping a lot more

That's one perk you don't really think about

Is the free foodvhen you'rea student athlete.

Concerning exercise, Participant 4 is poised and secure, explaining the workout goals he
has certainly already considered. Using his lifting regimen to orient his plan, Participant 4 knows
the modifications he wants to make based srpbirsonal preference (Barnes, 2002; Fuller,

2014). Emptier, though, is his confidence in approaching cooking for himself. Acknowledging

that cooking is simply not a strength or interest, Participant 4 knows this is something he is going
to have to learnsahe transitions out of being a student athlete. While his voice was confident

and easy in talking about working out, his sentences begin to trail off as he considers his skill set
in the kitchen. Further, he seems to underscore learning to cook and/gtogeras a burden,
contrasting it to the st u@ibkgantetah, 2008 Athreattdi per k O

his athlete identity, then, is represented by the reality that a staple of his student athlete

experience will culminate (Benson et 2i015).
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The conversation then shifts back to the present. Up late the night before taking a test on
campus, Participant 4 explains an interesting moment of nostalgia as he caught his mind
wandering:

| kind of looked out the window and it was dark out

| was looking at the buildings

| was like | can't believe | used to go up on that hill like everyday
| was just thinking about my freshman yealt,my classes...

That was like 3 years ago, but it feels like yesterday

| almost felt weird studying at [buiidg], like what am | doing here?
I'm about to be an intern

I'm about to be graduated

I'm doing something | would have been doing three years ago...

As he reminisces about his college years, Participant 4 is seemingly struck by the reality
that histransition out of college is imminent and suddenly urgent. His replaying of freshman year
memories is abruptly interrupted when he suddenly realizes that he is graduating soon and
moving on to new experiences. | ndo ,q uiets ts eoenmsn gt |
Participant 4 is correcting himself out of his reflecti@ill{gan et al., 200§ Participant 4
continues to unpack that tension as he describes how his thinking has evolved throughout his
college experience:

But yeah it's just crazy...

How your schedule and how your mindset of college changes

especially when you get to your senior year...

It's almost like do | still belong here?

It's like freshman yeagou're always looking forward to the next four years
you're like | have so much tien

But then Senior Yeagou're like oh I'm almost done...

It doesn't really feel like I'm in college anymore.

Attempting to describe the way oneds minds
drifts into contemplation. Both his silences and th@mea in which his sentences trail off as he

grapples to find the words indicates that Participant 4 is challenged to find adequate language to
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describe the paradox that he finds himself in. In asking stildoelongs here, Participant 4
reveals how hesiwrestling the anticipation of his transitidaifigan et al., 2006Fuller, 2014).
Coming back out of the pauses, Participant 4 describes the culmination of his college experience:

| would say for the most part everything I've set out to do in college,

| have achieved so far

| got a really good GPA

| got a degree that's going to be really useful

| got a math minor just because | was in love with math in high school
| competed at the Division | college level for 4 years

| had decent success at it

I'm notsaying | was a superstar

Obviously I wasn'tThere's still time

| made so many friendships...

And 1 just did something thatA minority of People can say that they've done.
And that's an intangible that you can't really take away.

Consistent withhis highachieving personality, Participant 4 describes many of the
benchmarks he accomplished throughout his undergraduate career as a student athlete. In this
passage, it is noteworthy that Participant 4 first describes his academic achievements; this
suwggests that while he wants to remain intentional and present in his athletic identity at this time,
his student identity is still comparatively salient, as his academic achievements are at the
forefront of his list. Participant 4 then describes his athkitcesses, distinguished not by his
performance but rather his athletic affiliation; though he has not yet attained his athletic
aspirations, he recognizes his commitment to his team and this athletic program as success.
Briefly touching on his social @erience, he trails off into a momentary silence as he searches
for words to encapsulate his college experie@i#igan et al., 2005 Participant 4 culminates
this passage by highlighting the exclusivity of his experience: as a student athlete, aParticsp
fulfilled in knowing that he accomplished a feat that few have had the opportunity to do (Benson
et al., 2015). This exclusivity is enhanced further by the adversity he had to overcome through a

significant athletic injury his freshmen year:
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My freshman year | had a big injury

| was like | can't... dwell on

| kind of learned it myself

Everyone wil|l give you advice about what vyou
It's been reinforced in my mind a million times

But until you actually encountsomething

That ki nd o fthats thehbigdest vake gab u é
Especially in an individual sport like track and field

You literally just have to tell yourself...

It's going to get better

And that's a hard thing to tell yourself sometimes,
Espedally when it seems like it's not going to get better

At the time it seemed so bad...

| can never get back to the way | was before

But you definitely canit just takes time

And unfortunately, time is very limited.

So, you just kind of have to do whatuoan when you can.

Sustaining a carea@iltering injury is an arduous experience for any student athlete. As
Participant 4 reflects on his injury, he seems troubled to recall the experience. Multiple times in
this excerpt Participant 4 trails off interlgthy silences, as though is reopening the vault to a
dark cerebral encounteBilligan et al., 2005 He recalls getting generalized preventative
advice, but to personally suffer a debilitating injury would be an overwhelming process for
anyone. Interestgly, this notion illustrates a theoretical application; a caeaeling injury
would qualify as the catalyst of an unanticipated transition, in which case the individual would
have no time to predict and prepare for the transimhlpssberg, 1989; Gdman,

Schlossberg, & Anderson, 2006; Fuller, 2DIPhough not the case for Participant 4, it seems

that t klips cirawdke fl ashed the fragility of his a
this scare reinforces his athletic identity exclusivityhat he endured a hardship that many of

his nonathletic peers would not encounter, as he went so far as to sacsfioedyi for his

athletic career
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Curiously following the trail of exclusivity, motivation was the next topic of discussion in
theinterview. Participant 4 is an undoubtedly higthieving individual; appealing, then, is the
source of his motivation:

I'm kind of a perfectionist

| just want to be the best at everything | do

| feel like that's what motivates me

Academically honestlymy dad probably motivates me the most, he is so smart
| want to be smarter than him

He's a way better accountant than | am

He's not even really an accountant, he does all the stuff on the side

| can't let my dad be a better accountant than | am whendtesyen an accountant
| want to be as smart or smarter than him,

So that's kind of like my end goal

I'm very competitive

It's not even that | want to beat him | just want to...

| don't want to be inferior

I'm in his shoes | don't want to be...

| wantto have the same amount of knowledge and experience as him

But he's extremely supportive

He motivates me.

A perfectionist and competitor, Participant 4 is driven to simply be superior in anything
in which he partakes. In and of themselves, theséuaii®s are not unique to Participant 4;

rather, these are qualities of arguably most student athletes at the Division | level. Academically,

however, he is specifically driven to outdo h
Participant4ismotivaetd t o surpass his intelligence. Part
accounting for the familyds small business an

Participant 4 is driven by a desire to distinguish himself, both professionally andadbrsin

|l i stening to Participant 46s voice over this
t hroughout. Paradoxically, though, i's the alm
inferior.o Although per fim,dseenssithatshentruanaofpr e e mi n

Participant 406s motivati onGilligemetala200bual | y be a
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An impressive attribute in many student athletes is their time management capacity
(Brewer, 1999). Typically very organized andhaful of his academic and athletic obligations,
Participant 4 expresses disarray in balancing his responsibilities:

| almost completely...

It's almost like | have to completely separate the two more
Like usually they blend togethdike my athletics ad academics
I'm cognizant of what | havéut lately it's like...

Like oh crap we're leaving for a track meet tomorrow

I'm like what else do | have today

I'm like oh shit we're leaving

| had already known and | had all my stuff prepared for it,

It was like sometimes just kind of like....

Like yeah...

Like the reality that we leave tomorrow.

It's just like, this time of the year is so busy with all the meets and all the traageting ] ust é
Getting all your school work in

| just feel like you don't get a free minute.

Usually quite proficient at managing his responsibilities and schedule, Participant 4
describes a jumbled mindset, almost letting important tasks and assignments slip. Describing
Aat hl eti csd and # a cParticgpant deesplainsahat he reeedgto deparmte then i t s
two identities more; while his student and at
admits that everything seems to be peaking too quickly. Indeed, his voice is momentarily
frenzied andushed Gilligan et al., 20086 This frenzied feeling is commonly experienced when
oneds academic assignments and athletic compe
spring semester draws to a close, an excitement for summer is surely presavieiithere is
an undertone of angst in this excerpt that is subtly connected to feelings of finality and
anticipation of transition. In previous passages, Participant 4 confesses that in not wanting this
experience to end so quickly, he is intentionawhyelishing his last moments as a student

athlete. It is presumed, then, that in attempting to be cognizant of everything in front of him
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while simultaneously rejoicing over his final weeks, control begins to facld¢ssberg, 1989;

Goodman, Schlossber§ Anderson, 2006; Fuller, 2014).

In the concluding moments of the interview, Participant 4 reflects again on the
summation of his collegiate experience. With a sense of pride and accomplishment as the
undercurrent of this excerpt, he exudes satisfaetn@hfulfillment in what the last four years had
offered him:

| think it's almost kind of like...

Weird to think that I've been here for four years...

Like looking back when I'm an adult and | can say,

| didn't stay the status quo like a lot of my fiden

| didn't just take the easy way...

Not to say they took the easy way out, but it was comfortalnle
| can look back and say

Hey, | took a chance

| moved somewhere that I've never been

Doing something that peopleome people just can't physicatly
They're not strong enough to get away from their comfortability
| think that's something that's amazing

| have loved my experience here at this university

The teachers, the people here, the campus, the coaches, the teammates
| can't really say a batiing about it

The fact that | can say | was a part of this community

| went to this university,

| feel like this is one of the moreique places to go to school.

Participant 4 describes his overall college experience as a very positive one. Specificall
he is pleased that he chose to embark into unknown territory as opposed to his high school
friends, who chose to remain in their hometown. Though he is not considering himself superior
to his friends, his choice to differentiate his college experiezioforces exclusivity (Benson et
al ., 2015). Participant 40s 0l -validatiora Staemenst s

such as Al didnét stay the status quoo and

t h

~

i

somet hi ng ntglbatfus tadma z ij uGiltiganfet ag, 2008 Ih choosirggtoi si ons
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attend a respected and prominent university, Participant 4 has aligned himself with that
reputation. As a member of the larger university body, and more specifically the sthéktet at
community, there are | ayers of exclusivity in

experience (Benson et al., 2015).

PostTransition Interview

Six months after graduation, Participant 4 is enrolled as-¢ifudl graduate student in a
Master of Accounting program at his alma mater. After his summer internship with-a well
known accounting firm, Participant 4 seems to be thriving in his graduate work and is excited for
continued opportunities to grow his skill set:

| am in 15 hours of thBlasters of Accounting program

I'm also a [accounting course] TtAis semester

| teach two sections of that

It's been really fun, teaching id.like it.

| don't really see it going past this I3hip

| mean it's justit's a good skill to have

I've acually led a grouptwo different group®f people

Oh yeah it definitely improves my pubkpeaking

I've got to think on my feet a lot mowéich is always good

| don't think I've actually had a point whdrld a kid,
AActually, | have no ideabo
But | know it's coming

It's not as hard as | thought it was going to be

| was really nervous for the first lab | taught

I'm definitely the superior one in terms of how much | know
And it's kind of a fun feelingjke being looked up tbke that

| like to shareknowledge that may not be intuitive to people
Add some of my own tricks and thoughts to it,

Because there is always more than one way to solve a problem.

Shortly after our Pr8ransition Interview, Participant 4 was offered a teaching
assistantship fathe introductory accounting course of the undergraduate accounting program.

Participant 4 enjoys teaching; no longer signifying teaching as an identity as he did in the
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previous interview, he recognizes the skill development it is providing him. Intelgsthe

notion of superiority in knowledge is revisited. In the same way Participant 4 sought to have

superior knowledge over his dad in the-Fransition Interview, he now expresses his
confidence in knowing he i ofidefwi mutcel y tkime ws
repetitive reference to this standard of supe
himself and his desire to outrank his peers (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg,
Oates, Reicher, & Wetherell, 1987nBes, 2008; Gilligan et al., 2006). While he does not

imply his superiority in a condescending manner, Participant 4 is driven to be identified as the
primary intellectual in the group. In this way, his competitive spirit is fueled by a desire to

remain &clusive (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, &

Wetherell, 1987; Jenkins, 2008; Benson et al., 2015; Fuller, 2014).

Immediately following graduation, Participant 4 began an internship with a prestigious
accounting firm in docal city. Participant 4 relished the fiiine experience he got through his
internship, and is excited to return to the company upon completing his graduate program:

| had a lot of fun

| was actually just thinking about that today

I'm starting to mis# already kind of

I'm really enjoying my grad year

But I'm excited to start fullime

So | got an offer at that place

Yeah so | got the jollhey offered right after the internship

| will just take my CPA from March untiuly, Augustsomewhere in thaange.
Hopefully [I will] pass them all on the first try and then start

| bounced around a ltietween a few different clients

| did a lot of kind of busy work

[l was] just doing the stuff that the Associates didn't really have time for

| really like the people | worked with.

Yes, so just kind of builds upon itself

| know once you kind of learn the ropes of the business,

You can start to progress into a senior role and it just kind of builds up on there.
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Participant 4 had a tremendous internship agpee, capped off by an offer to take a
full-time role with the company once he completesihés s t prograns. Having enjoyed both
the work and his colleagues, Participant 4 is eager to begin his career. His voice confident and
enthusiastic, it is clear that Participant 4 is pleased with the outcome of his experience and is
excited to go back (Gilligan el., 2006). Further, his career preparation during his
undergraduate years has paid off. Participant 4 has established a solidified career path, resultant
of his acceptance and preparation out of his student athlete experience as well as his high self
efficacy in his career decisianaking abilities (Cabrita et al., 2014). In knowing he would not be
pursuing a sporteelated career, Participant 4 wasted no time or resources in exploring frivolous
career opportunities and instead shows evidence of readiniesgin his professional career

(Alfermann, Stambuloya, & Zemaityte, 2004).

Due to his obligations as a teaching assistant and a graduate student, Participant 4 spends
most of his time on campus to be available to students and complete his own cdurdswo
such, these time demands have essentially forced him to make sacrifices in other areas of his life.
Paralleling his concern from the previous interview regarding grocery shopping and cooking,
Participant 4 is managing to make do with what he is odadfle with:

I've been doing some grocery shopping

| need to do a little bit better job of doing that

But | try to do the best | can

| still don't know how to cook muclbut | can make it by

| can buy bread and turkey and all that and | can make sandwiche
| can make soughat's not really that hard

| mean,usually when | spend that much time in the office,
Sometimes | just have to go out and get something

I'm not going to run all the way home to make something

| don't have time for that

| could bringstuff but I,

| usually don't do much in the morning

Besides get up get ready and then go to class or the officer or whatever.
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Often unable to prepare meals at home due to his busy schedule, Participant 4 settles for
the simplicity of sandwichesandgpu Seemi ngly seeking validati ol
clarifying and honest in what he is capable of regarding preparing food for himself. Multiple
times he reinforces what he can do versus what he is incapable of doing, drawing attention to his
strenghs instead his weaknesses (Gilligan et al., 2006). Acknowledging the fullness of his
schedule, Participant 4 also admits that social opportunities have factored irsteemo
equation:

Honestly...| haven't gotten a lot of sleep this semester
I've justbeen really busy

And if I'm not,then I'll be out with friends

Saturday's are just always really hectic

I'm just out of the bars all day baving fun

Oh yeah, it's been fun,

I've just neglected sleep a little bit more than | should
That's what wintebreak is forcatching back up on that
I'm taking care of myself

I've definitely like,let loose more this semestaan | have
I've stayed out later

| need to catch up on sleep

| wouldn't say I've been more irresponsible,

But I've just been less uptight

Like sometimes I'll be like

| need to go to bed,

But sometimes I'll be like screw it

| can stay up

I'm young,

| have the rest of my life to sleep

I's not like I'm getting one hour or two hours of sleep

| at least get 4 to 5 hourat a minimum

It's not like I'm a zombie staying up

But I'm definitelynot like saying oh crapHave practice tomorrow
| need to get 8 hours of sleep

No longer bound by the restrictions of being a student athlete, Participant 4 has targeted
far more of his free tim toward social pursuits. In this excerpt, Participant 4 is quite reflective of

his for mer, student athlete self and who he i
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uptighto, inferring that he had whohrheHagnmot i ng
other choice but to abide by. With undertones that are subtly rebellious, Participant 4 now revels
in the freedom he has since retiring from his student athlete self (Gilligan et al., 2006;
Alfermann, Stambuloya, & Zemaityte, 2004; Full2d14). Participant 4 further explains this
revelation:

I've also noticed | just can't sleep in much anymeven if | try

I've just been so busy

I'm just always used to getting up and going to do something
So, sleeping in past 10 just feels awadpeially on the weekends
| would never sleep in during a school day

Like on a Saturday morning back when | was in track,

| could sleep till 1 if | wanted to because | was like screw this

| just had a full week of practicthis is my day off

So, I'm goimg to sleep in

And now on Saturday I'm like wow | worked all week,

| want to have fun

| don't want to waste the weekend

| love the weekends

It's weird | love the week, because it's a grind

[Then] like oh yeahit's Saturday | don't have to do anything Waork
| can just go hang out with peo@ded watch the game or whatever
| always try to work out Saturday mornirtgat's always my thing
If I'm going to be drinking during the day,

I'm not going to want to work out after

| need to work out in theorning

| usually try to wake up at like gpo right away

That's one nice thing | don't really have to worry about

| can't drink because I'm on the track team

| can drink more than | want to.

Now that he is no longer constrained to a rigorous studeetadthedule, Participant 4
is opting to fulfill his time with social endeavors. A full schedule typically compliments
achievementriven personalities, with Participant 4 being no exception; where his schedule was
once filled with his responsibilities asstudent athlete, he has now filled it with opportunities to
go out and enjoy himself with friends (Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg,

Oates, Reicher, & Wetherell, 1987; Jenkins, 2008; Fuller, 2014). In a fascinating juxtaposition
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betweerhis former and current selves, Participant 4 highlights his perception of rewarding

himself. As a student athlete, Participant 4 expresses the importance of getting 8 full hours of
sleep: adequate sleep was necessary for his athletic performance. Mouaghrthough, is his
perception of sleep as a reward; after a long week of drudging through classes and practice, sleep
came as a sweet relief, one that Participant 4 took full advantage of. In contrast, then, is how
Participant 4 rewards himself now. Aftgrinding through the week, Participant 4 looks forward

the weekends as a time to decompress and enjoy time with his friends. Where Saturdays were
once utilized for rest and recovery, they are now designated for community and escape. A
treasured libertyParticipant 4 is careful to not waste his beloved weekends (Gilligan et al.,

2006).

The conversation continues to build on the different experiences that Participant 4 has

noticed in no | onger being a st ugdaaibhtheat hl et e.

athletic department on campus, Participant 4 reminisces on the space that he frequented almost
daily for four years:

Yeah,l mean it's definitely weird

| haven't been in this building at aihce...

Like this is the first time I've been ileghis semester

So it was almost weird walking over here because | didn't feel...
Like | remember walking and | was like holy crap

| haven't been here in like 6 months

And it just felt normal

| just walked in and I'm like oh shit

I'm not actually anthlete anymore

But | mean it's like...

| don't think much has really changed in terms of like how | feel about me as an athlete
I'm obviously not a certified athlete anymore.

Participant 4 is humbled by the familiarity he felt being in the athletiard@gnt again.
Though he had not been in the building since

felt normal o. As though he is searching for

a
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complete his sentences multiple times is {pissage; this signifies that he is at a loss of words to
describe the nostalgia he feels in being back in such a familiar setting (Gilligan et al., 2006).
Interestingly, it seems that Participant 4 perceives his student athlete identity through i label o
status. I n stating Al O6m obviously not a cert.
designation, title, or certification is what verifies and endorses him as a student athlete. It is not
that he haswardly accepted no longer being a studathlete, but that he is no longer

outwardlyr ecogni zed as one that concludes Particip
(Alfermann, Stambuloya, & Zemaityte, 2004). As such, without the outward affirmation to
belong to a designated group, Papint 4 is left to reconstruct his identity (Erikson, 1968;

Marcia 1989; Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell,
1987; Jenkins, 2008). This notion continues to be unpacked:

| mean I'm physically not on the roster argyre

That's one way I'm retired

| don't practice long jump anymore

| still workout

| still consider myself an athlete,

Even though I'm not actually an NCAA athlete

I'll always be an athletic person

So that's one way | don't necessarily feel retired

But...

How | do feel retiredé@

I'm not on the roster anymore

I'm not talking to people on the team as much anymore.

Participant 4 believes he is retired in that he is no longer participating in the physical
functions that were conditional to be a studahlete, such as practicing his event. Further, he
acknowledges twice that he is no longer on the team roster. As if attempting to negate these
statements, though, Participant 4 quickly sta

athletewaybsoble alh athletic person. o0 These cont

accepting that he is retired (Gilligan et al., 2006). Moreover, it seems that the immediate
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nullifications are proof of his loyalty to his athlete identity and refusal tepadentity

retirement (Alfermann, Stambuloya, & Zemaityte, 2004). Participant 4 then discloses a very
interesting detail: he is considering being a volunteer coach for his former team. Perhaps as a
coping mechanism for transitioning out of his studehies® experience, Participant 4 explains
how this opportunity came to light:

| think I'm going to helmssistant coach a little bit during the winter

Like when they start with competitions

He asked me this summer, he called me

Actually, we talked about itery briefly at the end of the year last year

|l was | i ke yeah, 106l think about it
I'm trying to figure out my schedule

| have my schedule now

And the thing is next semester, | will be way less busy

| will only have 9 credit hourand one of them will ban online class

So, I will have a lot more free time

I'm in 15 hours of physical classes right na'g,a lot.

Participant 4 was given the opportunity to volunteer coach at the end his senior season.
Initially hesitant because of the fullness in lihedule, Participant 4 expresses that his spring
semester will have more flexibility. Curious, though, is his motivation for agreeing to coach;
volunteer coaching seems irrelevant in professional field that Participant 4 is pursuing. Perhaps,
then, this isan avenue through which Participant 4 can stay connected to his former identity
(Cabirta et al., 2014):

| wanted to...

| wanted to kind of give back a little bit

| wanted to stay in touch with the team

| mean | love the sport

| like the people that | wagammates with last year
| wanted to see them and help them in any way | could
| wouldn't necessarily say | felt disconnected
Maybe that was an underlying factor...

Maybe I'm still holding on a little bit...

So that could be

Maybe

| wouldn't say | fel disconnected at all
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I'm always goingo bea student athlete here.

In wanting to stay connected with his former team, Participant 4 opts to volunteer coach;
this strategy for staying connected with his team and the sport he loves is evidenceip&Rfartic
4 clinging to his athletic identity (Brewer, 1999; Benson et al., 2015). Though he does not feel
disconnected, his behavior suggests that he is trying to prevent that feeling from coming to
fruition. Further, he submits that perhaps this fearofodiscm e ct i on i s fAan under |
deep in psyche, Participant 4 may well feel that he is losing connection with the primary social
circle he belonged to for the last four years (Benson et al., 2015). Through volunteer coaching,
he can maintain not onlyis athlete identity to a degree but is also his sense of belonging (Tajfel
& Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins, 2008).
Evident in his repeated use of Al faovaant edé o, i
opportunity to stay bonded with this group. Further, his internal dialogue seems jumbled as he
tries to order his thoughts. I n stating that
AMaybe that was an underlIsyiind fhadtdoma, otnh en bt
with Al woul dndét say | feel di sconnected at a
progression of his thoughts as he tries to understand his new identity (Erikson, 1968; Marcia
1989; Tajfel & Turner, 1979Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987,
Jenkins, 2008; Gilligan et al., 2006). Finally, in saying that he will alwaysstudent athlete, it
is inferred that Participant 4 remains close to his student athlete identity, withansetati

preserve it through means other than his career (Benson et al., 2015).

Curious as to why he may be embracing his athlete identity in this way, the interview

shifted into Participant 46s own atthétanei ¢ per
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of the interview, a few weeks of competition remained in the season and Participant 4 was
confident that he would break his personal record:

| didn't end up PRing

The last meetactually | scratched a couple really good ones

But | was content

I'm satisfied with how my career went

| stuck it out for 4 yearand that was the goal

| didn't give in to some of the pressures that some people have

Where they're just like | just can't do this anymardjke I'm not good enough
| never thought that wake case

Just my hamstrings din't want to cooperate with me.

While he was not able to attain his athletic goal in breaking his personal record from high
school, Participant 4 maintains that he is content with how his career finished. Specifically, he is
gratified in having persisted for four years and not conceding, despite a recurring injury. In this
way, exclusivity in his athletic identity was reinforced (Benson et al., 2015). In congruence with
the PreTransition Interview, Participant 4 seemed to mpd&ace with his college experience
regardless of how his athletic career concluded. However, having not achieved the athletic apex
he yearned for, it is possible that Participant 4 is opting into a volunteering coaching role to make
peace with an otherwigsiisappointing end to his collegiate athletic career. In giving back to the

sport that he loves, perhaps he is seeking closure from the disappointment of his athletic

performance (Fuller, 2014).

Though his chronic injury inhibited his performance go@ksticipant 4 expresses that
he is still quite active and works out regularly. His injury no longer nagging at him, he is
enjoying his freedom in exercising:

I'm feeling good

I've been able to lift a lot more like upper body

I've been lifting a lot more

I've really only gained about 3 opbunds

| didn't want to gain weight

| honestly feel more obligated to workout now than I did during track just because...
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Since I'm not obligated now

| feel like if 1 don't then I'm just kind of like tapering off atiten just getting in a bad rut

So | just try to stay on top of it as much as | can.

| always try to do something

Even ifé |I'"m not feeling |ike working out one
I'll just say hey just go to the gym maybe run a raild do some core

You don't have to da full hour lifting workout,

You can be there for 30 to 40 minutpst do something.

And it makes you feel acoaplished,it's a good feeling.

Accustomed to extreme physical fithess, Participant 4 continues to exercise in an attempt
to maintain this tyh level of fithess and thus, sebnfidence. Further, Participant 4 sometimes
must reproduce a competitive environment to m
Agetting in a bad ruto, Parti ciessdirectiydinkeds det e
to selfconfidence. In this way, working out regularly may assist Participant 4 in the transition
out of collegiate athletics competition (Barnes, 2002). This excerpt displays an interesting
anecdote of Ptalkasiwel pahnh #@débkl srfgfhimself to AY
hour | ifting workout; You can be there for 30
encouraging himself through internal dialogue. His voice kind yet resolved, he serves as his own
motivation. Further, noting that this leads to a feeling of accomplishment, Participant 4 again

illustrates his achievemefdcused personality (Gilligan et al., 2006).

Identity is developed in the context of sedflection and in establishing a sense of
belmgi ng in onebés environment (Eri kson, 196 8;
1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins, 2008). In being a graduate
student at his alma mater, the familiarity of campus and the normativitg efutlent routine
ought to evoke a strong sense of belonging for Participant 4. However, Participant 4 expresses a
need to justify his presence:

I'm still here
|l " m a grad student but i1t's justé
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Being a grad student is so much differdran being an underad just because...
You feel |l i ke you shouldn't be hereé
| shouldn't say | shouldn't feel like | should be here

I'm paying tuitionfor this so | definitely should be here

But it's a little bit different

It's just weird because...

These hall seé
You literally walk them for 4 years,
Youdre | ike oh I'"m a student athlete

And then now | walk them and I'm like
Wow I'm not a part of this anymore,

But I'm in the same spot.

So, it almost feels...

Weird

| don't feel umvelcome, it's just very weird.

While he is in the same physical place that he spent his previous four years, Participant 4
tries to explain the differences he feels in no longer being a student athlete while still being at the
same institution. I nitiahbyldndterbeghehatoilVYe
corrects himself by stating that his presence is justified alone by the fact that he is paying tuition
for his graduate program. For Participant 4, then, the tension lies in being in the same place
without identifying inthe same way. He describes this phenomenon as a shift: while he was once
content in who he was as a student athlete, b
this anymore. o Trying to verbali zendersisto under s
pauses and silences (Gilligan et al., 2006). Unable to find a fitting description of the contrast,
Participant 4 can only describes the experien
word implies that he does not yet have languiamgassociate with the transition experience

(Gilligan et al., 2006; Schlossberg, 1989).

As a graduate student at his alma mater and potentially engaging as a volunteer coach for
his former team, it seems that Participant 4 is still moving throughamsition out of his

student athlete experience, as he grasps for familiarity in his surrounding environment to ease
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himself out. However, a transition only exists when the individual experiencing it has identified
it as such; i n t Mmsiten Teory (Schibsshielg,d989; beodntpd, s T r a
Schlossberg, & Anderson, 2006) was briefly explained to Participant 4. In asking where he
would locate himself on this spectrum, Participant 4 unpacked his understanding of his identity
transition:
Pc?gestly, | wauld probably say I'm out of it by now

idn't...

| don't know if maybe it'll hit mgust really late
butl didn't have a period dime where | was very...

Emotional...

| didn't...

| didn't really feel sadfter | was done

| felt like...

| felt relieved

I felt l i ke | was | i keé

| told myselfone day you're going to be like woineally wish | was still competing
And right now, | still feel likel miss competing

| miss the practices

But | think it's going to hit me probably more in the future thas liight now

It's still pretty fresh

I'm still...

Yes so | would....

Maybel'm still in the transitionbut maybe because it finally hasn't hit me yet...
But right nowl...

| feel...

| don't really feel like I'm still lingeringholding onto tracland field

| feel like I'm out of the transition

It's not like I ever feel like while 1 wish | could go practice right ngay know what | mean?

Participant 4 initially states that he believes he has moved out of his identity as a student
athlete. Driftirg into silences multiple times throughout this excerpt, Participant 4 struggles to
find adequate words to describe his feelings and pinpoint his positioning in his transition.
Interestingly, he initially associates sadness as an indicator that he wiblble istiransition. He
explains that he did not feel remorseful or hebhegrted for his career to come to an end;

instead, he felt relieved. However, he then verbalizes another instancetafkséff which he
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tells himself fiyoudreregalhyg wosbel |l wae svowl |
2006) followed by the admission that he does, in fact, miss competing and practicing.
Recognizing that he may not be as far removed
stillinthetras i ti on, but maybe because it finally ha:
then, seems to be the precursor to transitioauty b ecause #dAit finally has
Participant 4 wonders if he is stiifl transition. However, he returns to histiiali assertion that he

isoutof transition because he is not dAstill Ting
Participant 4 explains that he is out of transition, he momentarily ponders if he is possibly still

moving in and through it, but then wens to claiming that he is out of the transition. Albeit he

may not be holding onto track and field as an entity itself, the manner in which he cycles through

the phases of identity transition imply that he is still holding onto his student athletéyidenti

itself and is wrestling with the process of identity transition. (Schlossberg, 1989; Goodman,

Schlossberg, & Anderson, 2006; Fuller, 2014).
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Participant 5

Pre-Transition Interview

As the final semester of her senior year draws to a dReséicipant 5 is proud of what
she has been able to accomplish over the last four years. Having just been offered a graduate
assistantship position in an academic support office for the athletic department of another
institution, Participant 5 is also nawlieved to have secured a working position and begin her
graduate work:

[ | 6 m] Géd mow .

[1] Got a job finally,which is good

| feel relievedjt's not here but that's okay

I'm excited

I'm excited that it's an hour away,

I'm excited for something new

I'm ready for it,| think

I've been looking for graduate assistant positions

So | can help get my Master's paid for

I'd really like to pursue a master's in something sport related or College administration,
| ended up accepting a position at agaduate assistant academic advisor [in Athletic Dept]
It's been like the 20th thing that | applied for

| did like four interviewsand this one is finally the one that stuck

|l Om excited

| definitely feel relieved

| finally found something

| didn't think | was going to

| was like okay I'm going to have to come up with a different plan here

But | finally figured that out

| feel relieved for sure.

Having applied for seemingly countless graduate assistantships, Participant 5 is finally
seeing the frus of her labor. Throughout her collegiate career, Participant 5 was active and
intentional with her career preparation for life after graduation; her high career devakory

selt-efficacy, then, instilled in her an optimism that was tested througheui&st several months
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(Cabrita et al., 2014). In applying for multiple positions and being repeatedly rejected,

Participant 5 was discouraged, as she began to think she might not be offered any positions. She

is then completely relieved to accept an offad look forward to her next life chapter. In this

excerpt, her relief and enthusiasm are palpable; the angst in her voice was tangible, and the levity
she exudes is undeniable as she describes her
(Gilligan et al., 200%. Participant 5 is very sure that the professional field she would like to

pursue is higher education or college athletics administration:

| think I'm going to do the college student development [program]

With a focus on Intercollegiate Attics

I'm probably going to end up doing that

| want to further my education in that department anyway

| already have the communications and journalism

I'm not really interested in businessitit's just a good thing to have | guess

| 6 m g et thletin gde todhapefulhawith the advising and stuff like that
| think it'll be a good choice

| talked about with my parents too

That's like kind of the road I'm looking at right now.

Participant 5 seems confident in the degree path she would |ikegoe in her graduate
studies. Though very niche, she feels that a degree in college student development and her
working experience in student athlete academic support will compliment her baccalaureate
degree in journalism and communication studieshihway, she seems to have crafted a careful
curated plan that will equip her for a career in intercollegiate athletics (Fuller, 2014). Participant
5 is confident in her plan; having sifted through the alternatives, she is secure with the direction
she isheaded. Further, Participant 5 references the support provided by her parents, which is a
theme found throughout this intervietr(derson, Goodman, & Schlossberg, 20Mhile her
plan is to stay in the college athletics industry, she admits that workengacademic support
unit was not what she expected:

I'm staying in the world of college athletics
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| didn't ever think | was going to end up in academics

| just never thought that would be my path

| thought it would be more like coaching or sometHikg that

[l 6m] actually getting more interested in
| think it's going to be a big challenge, especially with [sport]

But | also think it's cool

| want people to care more about it

| like the direction I'm headed, for sur

I'm really glad I'm staying at a high level

| feel like people really respect that.

Like many student athletes who pursue careers in college athletics after their playing days

are over, Participant 5 assumed she would begin her career in a coatshirtpveever, she is

getting more excited to explore this new territory. Anticipating the challenge in working with the

athletic teams she has been assigned, Participant 5 is embracing that challenge and emphasizing

that she wants to instill a value for deanics in others through her role. She continues to unpack
her motivation for pursuing a career in intercollegiate athletics:

| feel like now my goal is every day to change the face of athletics

| feel like it's become such a...

| don't even know how tevord it

Everything behind it is just that dAwe have
My experience kind of motivates me to make sure that other people have a better experience
| know how people should be treated and not treated

| want to go make it a better place

| know it's kind of hard with the world we're in,

But that's just kind of my motivation,

To make it better

That's the main thing that motivates me every day,

Just changing that

Being a woman in that, too

| feel like people kind of underestimate us

They'e like oh you're too nic&o one's going to listen to you,

You're too frilly, blah blah blah

I'm just like I'll be a ball buster when | need to be.

t

(0]
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Participant 5 is driven by her own experience as a student athlete; after three tumultuous
years ofmisunderstanding with her former head coach and, subsequently, not getting much
playing time, Participant 5 had to find value in other components of her student athlete
experience. Having resolved that the value of her collegiate career should nothesatmnetic
performance, Participant 5 is motivated to ensure that other student athletes have the same
realization (Barnes, 2002). In addition to fostering a holistic approach to the experience,
Participant 5 is motivated by the gender disparity in gellathletics administration. Specifically,
she is driven to refute the stereotype held against women in the industry. Her voice strong and
persuasive, Participant 5 is confident that she will challenge bigotry towards women, as she will

Abe a badn blusn e@itigatretal. 2@ (

With graduation only being weeks away at the time theTlPaasition Interview was
conducted, the conversation shifted to addres
transition out of college. FirsRarticipant 5 clarifies that despite her competitive softball career
is coming to an end, her identity salience resides more in her student identity than her athlete
one. Ironically, this salience if bolstered by her career path:

[ 1 6m] Stiltd student athl e
Especially now that | kind of figured out what I'm doing next

| feel like that's definitely where my interests lie

| still take pride in being an athlete heespecially this year

But | also take more pride in being a student and a leader

So definitdy still student athlete not athlete student,

but I'm curious to see how that feels when that's not there anymore
| thought about it,

But | haven't really thought about it

It's becoming more real

| know I'm going to cry a bunch

| still have a couple wdes left hopefully

| think it's just going to be sad that | won't get to do it everyday
| won't have those workouts
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But I'll always have the teammates

I'll always have the things that really matter

I'll find something else... golfjll just play golf dl summer
| don't know why,

I'm sad but I'm also ready

| think it's a normal feeling.

In foreseeing her next two years as a graduate assistant in student athlete academic
support, Participant 50s student si.Theughtshet y i s
is proud of her athletic accomplishments, she explains that more of her pride is derived from her
academic achievements and growth as a leader. However, Participant 5 does disclose a curiosity
toward her identity transition. Specifically, shenders whether or not her identity salience may
shift when she is no longer a competing athlete (Fuller, 2014). Participant 5 also acknowledges
that her transition is becoming more realistic as the semester winds down. Though she has

accepted the tran®n, Participant 5 recognizes that she will be remorseful in grieving the loss of

her routine. However, Participant 5 is also o
mattero, especially her teammat eipantbBl$oi nde & S
admits to a juxtaposition: her contrapunt al e

while she is saddened by the loss of transition, her acceptance of the transition has also

contributed to her readiness to embark on her nexdrddke (Gilligan et al., 2006; Alfermann,
Stambuloya, & Zemaityte, 2004; Blinde & Stratta, 1992). Finally, Participant 5 brushes briefly

on the consideration of athletic alternatives
S umme r d&ts that shei®considering athletic alternatives that can replicate the competitive

environment she is leaving (Barnes, 2002; Fuller, 2014).

As she continues to describe her anticipation of transitioning out of her student athlete

experienceParticipant 5 has resolved a peaceful end to her career. She feels that because she
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liked her softball experience so much more this year with a new coaching staff, she was able to
enjoy her senior year, ending on a positive note. On the other hand, Hadrtesrcoaching staff

still been in charge, she postulates that she would have left the experience with bitterness and
regret:

Last year | feel like | would have been...

| feel like | would have had a harder time getting by because | didn't like it@s mu
| didn't like my experience

But now it's more of like a peaceful parting

Instead of like ugh I'm ready to be done with softball

| would have regretted being done last year

| have so much more | could have done with it and enjoyed it again
| feel betterabout parting ways with it now that | love it again

| love doing it

| love my teammates and my coaches

The experiencall of the above

It's way better ending on a high note

Instead of ending on a note of | really didn't love it anymore
Definitely abetter place tpart with softballfor sure.

Participant 5 knew that her softball career would be over after four years of collegiate
competition. While her career end has long been anticipated, she was prepared to label the entire
experience as painfaihd displeasing. In this way, then, even an anticipated transition can be
difficult to navigate, particularly if the individual experiencing it fails to accept and adapt to the
transition (Fuller, 2014; Goodmen et al., 2006; Patton et al., 2016). Hadrier year not taken

a turn for the better, Participant 5 expresses that she would have had a harder time leaving her

student athlete experience. However, she stat
that | Jlove it ageenpt, TRaouigbiopant h58s voice
her experience had shifted. Her instances of
now negated with her present st at eGiligavete mpl i f i

al., 2006. Her relationship with softball now reconciled, Participant 5 has embraced the finality
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of her playing career and is prepared to part ways with it (Fuller, 20fs¢mann, Stambuloya,

& Zemaityte, 2004).

Satisfacti on wioimanceccanalidtate tize tddyleeof diffcultyfer thé
transition out of their playing career (Fuller, 2014). Perhaps a contributing factor to her
discontentment toward her first three years as a student athlete was her dissatisfaction with her
athletic perbrmance. Having not been given many playing opportunities prior to the arrival of
the new coaching staff, Participant 5 has been a staple contributor in games throughout her senior
season. In reflecting on her perception of her athletic performancejgantis shares:

| feel okay

| feel like I've gotten a lot better

| feel like I'm pretty consistent all the time

I'm never getting yelled at

I'm never getting ignored or anything

I'm just always kind of right in the middlso that's been good

| feel like finally earned it

| finally pushed my way in there

I'm kind of showing what | can do

| feel like | could have been even better if these coaches were here for all four years.

After patiently waiting for three years for consistent playing time, Participant 5 feels that
she Afinally earned ito and i sAcoasptert al i zi ng o
performer, she feels that she has found a place of balance indbadkehe is getting from the
coaching staff, and again ponders what her athletic career could have looked like had this staff
arrived earlier in her tenure. Despite dreaming about what could have been, it is clear that
Participant 5 is satisfied with holer athletic career is ending. Therefore, with lessened
emotional and psychol ogi cal di stress around h
out of college athletics ought to be less difficult (Bailie, 1993; Blinde & Stratta, 1992; Talor &

Ogilvie, 1994; Fuller, 2014). Prior to this reprieve, though, Participant 5 had to reflect on her
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athletic goals, assessing what was attainable if she was not playing. In this reflection, Participant
5 refined her goals, @ling new motivation to emerge:

My goal athletically is to be the best and to win,

But it's also to leave the team better than when | started

| realized that that is not just in athletic ways, but in other ways
| feel like that's another thing that motivates me athletically

| love gettingstronger

| love getting better at the things I'm doing

| feel like I've accomplished that

| feel like I've worked really hard evesyngle day

Even if I'm not the best softball player,

| definitely got better

| found passion for other things like liftiramddoing all that kind of stuff.

It is common in sport to equate oneds abil
performance statistics. In the absence of playing much in her first three years, Participant 5 had
to reconsider what her athleticgoalsicoadr be. Very specifically, her
best and windo; however, she realized the i mpa
come only from the field on game day. In working hard at every practice, in the classroom, and
in the weidnt room, Participant 5 believes that she distinguished herself by her dependability and
strong work ethicGilligan et al., 2005 Further, this perspective shift helped her discover a
passion for other components of her student athlete experienceuribissg then, if Participant 5
adjusted her goals to be more attainable objectives; in this way, she was able to still be satisfied
with her athletic performance at a time in which she was not getting many playing opportunities.
Should that trend have camied, then, it seems that Participant 5 could have still been satisfied

with her athletic performance, thus easing the transition out of her athletic career (Fuller, 2014).

Continuing the notion that she has developed a passion for weigh liftingjjentis
considers how her body composition might change when she is no longer lifting with her

teammates under the direction of her strength coach:
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It freaks me out

I'm pretty good about working out on my own

I'm probably going to have to become a membeargm or something to help motivate me
I'm pretty good about food especially if I'm on a budget

| 6m afraid to gain weight

| will probably see my body change

| might take up running

And | hate running

| don't know there could be some cool opportuntiiesieet people through workout classes
My parents work outjke we're pretty healthy as a family,

| feel l i ke | 6ve al ways grown up in that way
So, I'm not terribly worried

Hopefully I can find new and creative ways to do that kind of stuff

| think mybody is going to change a lot

| still feel pretty strong but it's definitely going to change

I'm not going to be bulky or anything like that anymore

| think that will be weird.

Though she expresses assurance that her healthy upbringing should hedperhetio
stay active upon retiring from softball, Participant 5 is anxious for her body composition to
change. Student athletes are accustomed to superior levels of physical fithess, thus reinforcing
seltconfidence (Barnes, 2002). In anticipating imnmihehanges to her body composition,
Participant 5 seems to be predicting a jolt to hercaifidence. As Participant 5 wanes between
anxious admissions and confident claims, this excerpt has multiple instances of contrapuntal
voices Gilliganetal.,208) . For exampl e, Participant 5 stat
gain weight,o and Al think my body is going t
scared. Contrarily, she also makes bold and definite statements that depict assrance a
confidence: Al &dm pretty good about working ou
in that way, 0 and fASo, | 6m not terribly worri
in her narrative, suggesting that Participant 5 is quit@asxabout the affects her impending

transition will have on her physical appearance while also wanting to feel in control of her
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emotional reaction to the transition (Barnes,
explanation on the sources of hertiwation:

| feel like | motivate myself a lot

But | also allow a lot of outside things to motivate me

| let other people's opinions motivate roeaffect mea lot more than | probably should
I'm definitely working on that

That's something I'm learnirgpw to do

But | wish | could....

Lean a little bit away from extrinsic motivation and more into intrinsativation
| think that's just something I'm going to learn as | get older

I've had all these things to rely on for that so far

But | will have ongob and one task next year

I'm going to have to find other ways to be like okay this needs to get done,
You need to be confident in yourself

| have two years to hopefully figure that out before | apply for the next job
But that's my goal, is to bec@mmae intrinsically motivated.

Participant 5 shares an interesting paradox: while she yearns to be more intrinsically
motivated, she explains that extrinsic factors have a significant influence on her. Sheepishly
admi tting that s he afledt heomore thantshe evoukl prefer, pParticipaotbs t o
seems ashamed of her confession. Further, Par
yourself, o offering a @iligannepak, 200fbShe dx@ainsthant er n al
moving from eternal motivation to being setfriven is a cognitive process she is working hard
to adapt. Participant 5 recognizes that as a student athlete, she has grown used to having multiple
sources of outward motivati ons:o fAllobnvge. oh aTdh oaul gl h
not realize it, it is evident that Participant 5 is motivated to maintain some of these external
motivators that are inherent with being a student athlete (Benson et al., 2015). In unpacking this
notion, then, it plausible thatRar ci pant 56s fear of gaining wei
derived from the external infl uences around h

her , Participant 56s body image and confidenc
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2002; Fuller, 2014). This excerpt is a fascinating illustration of social identity development: the
influence she feels from othersodé perception o
similarities within the irgroup she seeks to be a pdr{Tajfel & Turner, 1979; Turner, 1984,

Turner, Hogg, Oates, Reicher, & Wetherell, 1987).

As Par t i cAlrpnaiton Inténdes drws ® a close, she reflects what she hopes
will be her legacy on her team:

| hope that people come in and [say] stede me feel better about it
She made me feel like | was better at softball

She made me feel like she was really interested in me and my personal life as a friend
| know I'm not the best player

But | hope that | made the team better in general

| made peole grateful for their opportunity to be here

And [l] made them realizthat softball isn't everything

Like it's very important

| know it's the star of your life right now

But it's not everything

That also doesn't mean to totally disregard it

| feel like last year there was a bad mix of softball

Al don't need to do thisbo

| had a very kind of negative attitude towards it

As opposed to I'm going to work really hard at this

But it also doesn't define me

So, I hope | changed the culture in that way

To motivate peopland really take pride in what they're doing
But | hope people learn from me thgbu just got to be tough
You've got to tough it out

| feel like | have motivated people to not quit

Sticking it out is one of the most relieving feelings ever,
Because you get to walk away from it in a better way.

The hope and assurance in Participant 50s
confidence she feels toward the legacy she leaves behilliggn et al., 2005 Consistent with
her drive tanstill holistic value in college athletics, Participant 5 hopes that she embodied this

notion for her teammates. In wanting to create an environment of genuine connection and
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camaraderie, Participant 5 believes she was able to contribute to her teamrmasdmeing in the

lineup (Fuller, 2014). Additionally, Participant 5 felt it was her responsibility to impart the value

of a holistic experience for student athletes: in branching out and preparing for life after softball,
Participant 5 bnaddeliesdn 6tth aetv efrsyatfhi ngéit 6s very
everything. o There are other roles and ident.i
identity; Participant 5 hopes she modeled a balance in these other responsibilities (Fuller, 2014).
Final y, Participant 50s persistence and commitm
feel fully satisfied with her athletic career. Had she concluded her career at its peak of adversity,
she knows she would have regretted her decision. Instead, sdtesfied with how her playing

career is ending and feels complete relief as she anticipates her transition out of softball (Fuller,
2014). Having depicted the legacy she hopes to leave specifically with her teammates and

softball program, Participastconsiders the effect that being a student athlete has had on her

identity as she ventures forth into her transition out of college:

I'm still a [mascot]

Even though | am going somewhere else

| do take a lot of pride in that

I'm still going to watch evergame

I'm still going to be a coach's daughter

|l dm a | eader

| am very haredwvorking

| think it's finally starting to pay off and lead me in the right direction
Even if I'm not at the top of my goals yet

| feel like it's leading me in the right place

| am aperson that has become happy with myself

Even if not everything is going the right way

I'm someone who has learned to handle a lot of different things that have been thrown at me
I've learned a lot

| learn new things every day

| learn how to react to ihgs

I'm open to learning new things

| really do hope people think | work really hard

| have a really good attitude
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| hope they perceive me the way | hope to be perceived

| am going to look back and be like that was a good decision
I'm glad | made thatetision

No matter where | go,

| will always be a [mascot]

| will always support that

| will always be excited for anyone who goes there

Who knows maybe I'll come back one day,

Who really knows what's going to happen?

| take pride in it.

While herphysical situation is nearing imminent transition, Participant 5 exudes a sense
of belonging and camaraderie: fANo matter wher
she will always have a distinct and saliergnoup identity with her alma matéTajfel &
Turner, 1979; Jenkins, 2008) . I n her repeated
highlights her ability to adapt to the adversity she faced throughout her collegiate career,
signifying the process of identity refinement she endaseshe reassessed her goals throughout
her tenure (Marcia, 1989). Her voice relieved and proud, Participant 5 is pleased with how her
student athlete experience is concluding. By referring to identities that she knows will not change
through her transitio out of college, Participant 5 reminisces and reminds herself of everything
she has accomplished throughout the last four y&iliggan et al., 2008 In accepting her
athletic career retirement, Participant 5 is ready for her transition into a nexieegpe

(Alfermann, Sambuloya, & Zemaityte, 2004).

PostTransition Interview

Participant 5 is employed at another Midwest Division | institution as a graduate assistant
academic advisor while enrolled in a graduate program. Participant 5 primarilywithrks

football student athletes and has been assigned a caseload of academisélistadients as
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well. As seen in this immediate onset of the interview, Participant 5 is frustrated with her
experience thus far:

| dondt do anything on the weekends
But 1 work 45 plus every weellt's just normal

| really like it there but it's a frustrating experience

| get paid $10 an houand | don't get my tuition paid for

Before | go in to talk to [supervisor] I'm going to have facts

| work with a lot of [atrisk sudent athletes]

Yes, | agreed to it

But I'm realizing now that I'm not doing what | quote unquote signed up for
And | don't like my master's program

It's called college student developmeti, okay

| wanted to do more sport management kind of stnéf they don't have that there
| just kind of think it's boring

| don't need a master's to do what I'm doing right nowny opinion

| just don't

I'm learning more at the job than | am in my masters

And | know that one day | have to havadtig a requiement now

But | just feel like I'm not getting...

| don't know it's...

| work my ass off there

| just didn't know any better

| just did what she asked me to dod she uses me a lot

I'm learning a lot but I'm basically running the [team] by myself

| really like where I'm at

I'm glad I'm with football

Like | said it's great

I'm learning a lot,

But it's like it can just be really overwhelming

The first week | forgot | was even in classes

| was so worried about getting people's classes dropped apgexteand all that different stuff
| was like oh shit| should read my syllabus

| like it now,

| really hated it at first

| was like nope this is not what | want to do.

Participant 5 opens her Péltansition Interview by airing out her definite frregion
with her working experience. As a graduate assistant, Participant 5 believed that her tuition
would be included in her assistantship but learned upon beginning the position that she is

actually an hourly employee. With intentions to speak with heevisor about a consideration
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for more financi al assistance, Participant

up for.o Her frustration is worsened by the

Participant 5 validates hemwftration with the assertion that for the career path she intends to

pursue, she is learning more through her work experience than she is in the classroom.

Aggravating the situation is the i mbalanced

in not receiving any formal onboarding or training, Participant 5 has a significant caseload and

feels she is being taken advantage of by a veteran colleague. In transitioning into her role as a

graduate assistant and saslbedndnutiating Bna overwhelmipga n t

As she navigates the newness of her roles and familiarizes herself with the rules, norms, and
boundaries, she is realizing some misunderstandings that are making this experience more
difficult than she expected (Schiteerg, 1989; Goodman, Schlossberg, & Anderson, 2006).
While she tries to negate her annoyance Wwi
|l earning a | oteéodo, and Al really |Iike where
unsatisfied with henew roles thus far. Despite these contrapuntal voices, the annoyance in her
voice throughout this excerpt is palpable and paints a vivid picture of her internal conflict
(Gilligan et al., 2006). Participant 5 was asked, then, if she has considereteamtalplans:
I'd like to finish out the year
| feel like | owe it that much
| really do like it there,
But I'm not getting......
| just feel very undervalued
The hardest part is that I'm not loving my program
Not that | have to be in love with it,
But | just don't...
| thought about switching to an MBA.

For Participant 5, the most disappointing factor of her entire situation is her

discontentment with her graduate program. In considering alternative strategies to mitigate this

tension, Participant teels obliged to finish the academic year. Participant 5 struggles to find an
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adequate way to describe the dissonance she feels in her situation, indicate by her elongated
pauses and waning into silenceslifgan et al., 2005 After a long silence, Pactpant 5 likens

to tension to perceptions of being undervalued. Consistent with her feelings of frustration and
exhaustion from being overworked, Participant 5 finds herself in a space that subtly mimics her

first three years of her collegiate softbaltesar. Despite the long hours she contributes and the

di fficult assignments she accepts, Participan

exasperation she expressed in theRensition Interview Gilligan et al., 2006

Supporting academicallgt-risk students is a challenge in and of itself. For Participant 5,
however, her challenge is intensified as she is also consistently met with crude and sexual
comments from students:

| get dirty comments all the time, like sexual comments

Things thathey don't know that I've hear@ihey are just like disgusting

As I'm leaving,l heard [studentfurn to the other student and say

"I've only been in here for 2 minutes and this bichlready leaving"

| popped my head back around the corner and llik&s

Al m going to be gone for 15 minutes,
If you're going to be upset about that you can go get help from someone else,
You're not even my student. 0

| was talking to my supervisor about some student,

He was like can | talk to you for a little bit?

So Ishutthedoomnd he was | i ke Al have noticed that t
Al think you're handling everything really we
It's just not part oy personality to be very stewith people

| was talking to [cavorker] about how | just need to develop my work personality

| act appropriately

I'm like no, you know that's against the rules

| just keeprepeating that to them over and over again

[coworker]came in the other day and sajdu're so pretty

They wantto talk to you all the time

And she was like | hate saying that that's the problem, but that's the problem

And it's just frustrating that that would ever be an issue

I've realized that | can't care more than they camnd,that's just been really hard

| was telling my mom, we have this conversation every day

| could just very easily getrecked in this industry

| care so much about this one perpoho] really probably doesn't care

| just need to be careful because | could be destroyed
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There's jusa lot of stuff that happes that | never knew happened.

Participant 5 continues to vent her frustration in her working experience in sharing
instances of student athletes saying obscene comments about her. Detailing one specific example
of a student athlete making a fenbuthed comment about her, she addretseddividually
immediately. She explains that her supervisor has noticed multiple instances of such behavior, as
he tries to attribute the inappropriate behav
bad cl| ass-workeMéhptas a4 ocdher fAYoudbre just so prett
the timed Participant 5 is infuriated and per
Through these maddening experiences, Participant 5 is trying to recognize the silver lining; this
is her opportunity to advocate for herself and develop firm professional boundaries with her
students. She also confesses that because she lacks a stern personality, she is vulnerable to
struggle and conflict in this career path. Throughout this excerpt, Bartpant 58s Vv oi ce
again agitated. The absence of pauses or silences here signifies that Participant 5 has no trouble
describing these experiences and the feelings she has associated with them. Despite her evident
anger, Participant 5 is also confaative about how she must adapt if she wants to stay in this
field: Al could just very easily get wrecked
because | could get destroyedo il lustrgte not

that this particular profession can be callous and unrelenting (Gilligan et al., 2006).

In the first few minutes of the Pestansition Interview, it is evident that Participant 5 is
frustrated with where she finds herself six months-gaastiuationCurious about the positive
aspects of her transition, Participant 5 was asked what she has enjoyed the most about no longer
being a student athlete:

| just like making my own schedule
Doing things when I wantto dothem;n st ead of é
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| don't know, | say tat

But | also kind of like when things are scheduled tmmause there's always a time for it
| just like having the freedom to be more independent

I'm also away from my family so | feel more independent

| felt like | was pretty independent in collegayavay,

But | just feel way more independent now

| just do my own thing and | feel really responsible and all that stuff

| think I lik e that part the most probably.

Like many retired student athletes, Participant 5 enjoys the freedom to generally decide
what her schedule will consist of. With a sure sense of relief, Participant 5 feels that her ability to
make her own choices is helping her grow her independence. Momentarily, she does admit that
she did appreciate having things scheduled for her as ansaitieete. For many student athletes,
it is a relief to know that someone else has scheduled important tasks and appointments into your
calendar on your behalf. However, Participant 5 is developing a strong feeling i&fiseite
and accountability thatertainly outweighs the convenience of someone else creating her
schedule. In this way, there is relief and freedom in her transition out of sport (Coakley, 1983).
Participant 5 also mentions that the physical distance from her family has helped hex becom
more selreliant as well. While still her primary system of support, Participant 5 anticipated this
component of her transition and was ready to embrace the distance (Anderson, Goodman, &

Schlossberg, 2011; Alfermann, Stambuloya, & Zemaityte, 2004).

One component of her student athlete schedule that she does yearn for is regularly
scheduled work outs. In the PFeansition Interview, Participant 5 expressed great anxiety about
potential changes to her body composition. With her hectic schedule, Rauttigipffirms that
this has been a more difficult piece of her transition:

I miss scheduled workouts honestly
It's hard to fit in that time because I'm exhausted
I'm not waking up at 5 in the morning to do this

If I do go, I really try hard to go straigtd the rec after [work]
| hate not having a facility to work out iit's so aggravating
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But it's just part of being a normal student.

In working over 45 hours a week on top of being a new graduate student, Participant 5
confesses that it is difficulbtfind the energy to make it to the gym regularly. Unable to work out
during normal working hours and unwilling to work out before heading into the office,
Participant 5 is left to get her exercise in at the end of a long workday. This imbalance, then, is
potentially causing deceased satinfidence and is likely contributing to the difficulty
Participant 5 is experiencing in her transition (Barnes, 2002; Fuller 2014). In addition to these
perceived time barriers, Participant 5 also brings to light arestiag element: not only is she
aggravated about working out in the campus recreation center, she seems perturbed that this is
part of being Aa normal student. o To this ext
directly defied. In no longehaving access to a training facility designated specifically for
student athletes, the privilege that Participant 5 was adapted to in being a student athlete has been
disrupted upon her transition into retirement (Benson et al., 2015; Alfermann, Stgai&ulo
Zemaityte, 2004). Despite putting more intentional efforts into exercising, Participant 5 echoes
her concerns from the Rigansition Interview about changes to her body composition and
gaining weight:
| feel like | work out more now than | did dugrsoftball,

But I'm not doing the same workouts

I'm not even on the same schedule

| sit in an office all day

| don't get my steps in

But | would if | was walking to class or walking to practice
I'm just not used to that

| work out moreput it's onlyan hour a day instead of moving constantly throughout the day
| have to be really careful about what | eat

| just gain weight really easilgo that's just been frustrating
| really wish | had my muscles

So, I'd say it's been okay

| feel like | am motivatd to work outbut the rec is hard
| can't do my normal lifting thatused to do in college.



176

As Participant 5 continues to adjust to her new daily regimen, she finds it difficult to be
consistently active throughout the day like she was as a studextea@®@bnstantly worrying
about gaining weight, it seems that Participant 5 is resting her confidence on an unstable
foundation: she clearly hopes to preserve her body composition, but because she is simply unable
to maintain the level of training that stiel as an athlete it is irrational to expect to maintain the
same body composition (Barnes, 2002; Gilligan et al., 2006). This adaptation to this new
|l i festyle, then, is evidence of Participant 5
s t u d exidéntitypsheaseems reluctant to adapt (Marcia, 1989; Anderson, Goodman, &

Schlossberg, 2011).

Sports are a widely accepted vehicle for developing social integration and establishing
friendships (Marcia, 1989; Anderson, Goodman, & Schlossberg, 20IipgHandoubtedly
formed very tight bonds with her teammates, Participant 5 longs for camaraderie in her
transition:

| just miss being around my teammates all the time

I'm really, not struggling making friends,

But | just don't have a ton of time.

And it's hard to go oun [college town]

Regardless of where you go, you're going to see someone [student athletes]
| just really try to be smart about when | see them and how | see them
My work friends are my friends$hen my roommate is my best friend

| justdo whatever she's doing all the time

And she did her undergrad these,when her friends come up

| just go and do stuff with them

But it's just hard to meet people at this stage | feel like

Especially just not being around people that you enjoy sesieiy day,

A lot of the people | work with, like the athletes are people that

| would be friends with if | wasn't in the position I'm in

| really can't talk to you outside of this

It makes me feel like I'm missing out on it

That's been the hardest par
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Having established deep relationships with her teammates as they collectively pursued a
common goal, Participant 5 yearns for a similar sense of belonging as she navigates
opportunities to make new friends (Hinitz, 1988; Fuller, 2014). While shedsysdier
coll eagues her friends and had been adopted i
expresses the difficulty in making friends in this life stage. Further, Participant 5 explains that
she is conflicted in who she befriends, as the stuatbtdétes she works with are those who she
would typically become friends with. Because of professional boundaries as well as her
retirement out of her student athlete identity, Participant 5 expresses sentiment of being in a
social outgroup, no longer behging in student athlete social circles (Tajfel & Turner, 1979;
Turner, 1984; Jenkins, 2008). Participant 5 i
outside of this; I't makes me feel l'i ke I 6m mi
professional boundaries, Participant 5 admits that she feels excluded from potential social
connections that she would otherwise have built if she was still a student athlete (Tajfel &
Turner, 1979; Turner, 1984; Jenkins, 2008; Fuller, 2014). Particigtens this phase of social
reestablishment to a similar experience she had when she began college:
I'm like a freshman again
| feel lonely
But also, I'm not sad or anything
| wish | had something that | could do on Saturday night,
Like go out with acertain group of friends
My work friends are great but they're all like 30 plus,
| guess | can get along with them and that's fine

But I'm at the stage where | want to go have fymto a bar that | can dance in
It's just not...You just have to be ceful. You always do.

In constructing her understanding not only of her new self but also where this new self
belongs socially, Participant 5 essentially describes a social dichotomy: she is in one place, and
everyone around her is in another. Shereflecton her sol it ude, concl udi

freshman agai n; I feel |l onely. 0 Drawing on he
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Participant 5 acknowledges the separateness she feels in not having her social self established in
this new place (Giian et al., 2006; Tajfel & Turner, 1979; Turner, 1984; Jenkins, 2008). As she

is establishing her new social identity, she is particularly keen on the differences in interests
between herself and her older colleagues; in articulating these differemre®R &iticipant 5 is
acknowledging that she does not belong in this particular social circle, nor does she belong in the
student athlete circles to which she is accustomed (Tajfel & Turner, 1979; Turner, 1984; Jenkins,

2008; Fuller, 2014).

Participant 5 ontinues to ruminate on the joys of her student athlete experience. In her
role as an academic advisor, Participant 5 also serves her students in many ways as a sounding
board for anything they might care to share with her. In the grind of the semestegce
students have been particularly testy lately, complaining about their morning lifts and long
traveling weekends. Much to her surprise, Participant 5 craves that feeling:

But | also just miss,

Like the athletes will come in and complain about hivadtthey are

I'm like | miss that,

| miss being competitive about somethiggtting the gear

There are just things you don't realize until you don't have it anymore
You're like oh | really miss that.

In no longer having a competitive outletreceiving the latest teammsued athletic
apparel, Participant 5 confesses that she misses these pieces of her student athlete experience.
Similar to the struggle she described about her workout regimen, Participant 5 longs for a
competitive atmosphere. Mg student athletes will take up recreational sport leagues upon their
retirement. However, Participant 5 may not have the time to join a recreation team, and therefore
does not currently have an outlet for her innate competitiveness (Barnes, 2002{lelwaysb,

this revelation shows that the exclusivity of her athlete identity is still meaningful to Participant

5; in receiving apparel that no one else on campus had access to, there is certainly a degree of
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distinction among athletes on a college can{B&nson et al., 2015). In no longer being issued
the athletic apparel, Participant 5 is again reminded of her retirement and seclusion from the
student athlete igroup (Tajfel & Turner, 1979; Turner, 1984; Jenkins, 2008; Fuller, 2014).
However, Participarb does explain that while she is no longer an active student athlete, she is
still recognized as one:

| feel like | relate to all of them

They all somehow gained so much more respect for me

When they found out that | played softball at [institution]

They are like okay she gets it

My roommate did not play a sposp | think she struggles with that sometimes

| feel like | can have great conversations with some of the guys

| know what it's like to not play

| know what it's like to be tired all the tan

| feel like it's really helped me

| don't think | identify as that [student athlete] anymavkich is good

But | also take a lot of pride in bbeing like yeah | did that
| understand howou feelbecause | lived that.

In being recognized as a foer student athlete, Participant 5 perceives that she garnered
more respect from the student athletes she works with. As a veteran athlete, Participant 5 can
commiserate with them in their hardships and celebrate in their victories. In bringing todight th
fact that her roommate struggles to relate to the student athletes because she did not compete in a
sport in college exemplifies the exclusivity of the student athlete experience that few personally
understand (Benson et al., 2015). While Participatates that she does not feel she still
identifies as a student athlete, it is curious whether her athlete identity is preserved through her
work with current student athletes. Her ability to relate to her students through a shared
experience aligns her e identity with theirs; in this way, she remains in the student athlete
in-group and, thus, may indeed be maintaining her athlete identity despite her retirement
(Alfermann, Stambuloya, & Zemaityte, 2Q0dajfel & Turner, 1979; Turner, 1984; Jenkins,

2008; Fuller, 2014).
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While it is suggested that anticipation of
positive emotional response to the retirement proddésrihann, Stambuloya, & Zemaityte,
2004, Participant 5 is concerned for the emotiongboese she expects to have when she
watches her former teammates compete:

| think it's going to hit me more when | go and watch them play
| feel like I've retired because I'm just not a part of it anymore

| feel like,

| don't know

| hope they don't looktane and say she isn't in the athlete

It's so aggravating because | want to feel athletic still,

And that bothers me that | don't sometimes.

Similar to the emerging themes from the-Fransition Interview, Participant 5 is
conscientious of others6 opinions of her. Spe
she is still athletic, thus validating her belonging to the athle¢eaop(Tajfel & Turner, 1979;

Turner, 1984; Jenkins, 2008). An interesting reflection here, though, is that she is comparing her
current state of athleticism to that which she maintained as a competing Division | student
athlete. In this way she certainly haidionto her athlete identity, which is threatened by her

career retirement (Benson et al., 2015). It is curious, then, what Participant 5 implies when she
says Al want to feel athletic stillo:

| don't know

| just felt like | was a beast when | was athete

| felt bad ass all the time

And now I'm like | have to find other ways feel badass

| have to make work the grinthstead of the physical grind

I'm realizing there are different ways to be badass and grind it out
So that's where I'm using my attideside,

But no one looks at me anymore and thinks I'm cool or anything like that
But sometimes | have to just say to my mom, you know

I'm bad ass at my job,

I'm killing it at this job

Realizing that | don't have to be a coach to feel the grirdhdétics
That's something that's new.
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For Participant 5, feeling athletic and fib
she depicts the fAgrindd, or the enduring and
an environment in whickhe can physically exert herself, or grind, she now turns to her
vocational environment for the same gratification (Barnes, 2002). Validating her newfound
badassery to her mother, Participant 5 acknowledges and accepts that although she is no longer a
stucent athlete, there are still ways in which she can feel affirmed in the efforts and passion she
puts into her work. I n stating, fildm a bad as
Participant 5 channels her competitive spirit from the field to theeofBarnes, 200%;illigan
et al., 2008.

Il n many ways, Participant 5 FHmnorkheAssuchhei ng n
longing for this feeling is the most difficult part of transitioning out of being a student athlete for
Participant 5:
| think I'm moving through it but almost out of lilke towards the end
| think I've adaptedo it a lot better than some of my old teammates
| feel like I'm accepting of where I'm at
| think it's more of the not being a part of the te#me, physical asp
Just the way | looKjke not being is toned as | used to be
Or being able to eat whatever | want, or just doing stuff all the time,

[That] has just been really weird for me
| don't knowé badassimwhatevertim domg | i ng

Participant 5 believes that she has grown accustomed to the norms of her new identities
as a graduate student and a graduate assistant academic advisor and is, therefore, moving through
her transition out of her student athlete self. Moreover, she sugiggisshe feels she could be
nearing the end of her transition, denoted by a sense of finality and accepting that she is no
longer a student athlete (Schlossberg, 1989; Goodman, Schlossberg, & Anderson, 2006; Brewer,

1999; Benson et al., 2015). Echoing emtiment she has expressed throughout the interview,

she most misses her athletic physique. Reluctant to accept the changes in her body composition,



Participant 5 again aligns this |l onging
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exclusivity,athletic identity salience, or wanting to be in peak physical condition, the most

difficult component of her transition has evidently been those components relating to her

physical appearance (Benson et al., 2015; Brewer, 1999; Barnes, 2002).

Prior to thePostTransition Interview, Participant 5 has intentions of working her way up

Wi

the administrative ladder in college athletics. Now, however, working with student athletes in an

academic support staff role seems to have given her a change of heart:

| realized tooJike | always thought | wanted to do Sports admin, like SWA
But | don't want to do that anymore, | don't

| was like I'm going to make a difference

And I'm realizing now that making a difference the way | want to,

Is by interacting with them eweday,

And | can do that in this position

If | coach,

I'm honestly more interested in being an assistant coach

No one goes to talk to the head coach

| just would rather have a conversation with an athlete every single day,
Have an office filled with peple

And I'm learningto accept that | might not make as much money,

Or my title might not be as strong

| might not feel as bad ass as an SWA might,

But that doesn't mean that what I

[ 1l 6m] just | earnindoa | ot about what

So I'm learning to be okay with that being my role

When | first got here

| was like | don't know if this is what | want to do at all

And now I'm starting to become a lot more passionate about it
So we'll see

I'm learning a ton,

But I'm trying tofind where | might land, | guess

Do | want to stay here?

Or where am | willing to move?

That stuff is kind of freaking me out too

Where are you willing to go for this job?

Or are you willing to go?

Stuff that | didn't really have to think about befae,it's definitely ey@pening
| appreciate being close to home

| love to stayin the Midwestclose to my family

|l don't know how faré

t h
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| say I'm willing

But | don't knowhow willing | really am
And | want to stay Division Igbviously
It's just betteto stay like that.

In just the few short months she has been in her role as a graduate assistant in student
athlete academic support, Participant 5 has had her eyes opened to the gratification that can come
in working on a support staff for students mentioned earlier in the interview, it has been a
tumultuous transition for Participant 5; however, it seems that while the lows are low, the highs
have been high enough for her to consider a career in this path of college athletics. In this way,
Particpant 5 has branched out and now desires to be in any working capacity that will allow her
to have daily interaction with student athletes (Fuller, 2014). Further, in modifying her
vocational aspirations, Participant 5 is also shifting her perceptions pfdfessional identity
(Erikson, 1968; Marcia 1989t is clear throughout the excerpt that Participant 5 feels excited
about this new trajectory. Further, there are multiple instances in which she seems to validate her
deci si on: f An deptitHatthmigheratrmake asgnuah mmonayc @r my title might
not be as strong; | might not feel as bad ass as an SWA might; But that doesn't mean that what
|l " m doing isndét important. o In this instance,
given to this change in direction. Though her compensation and title might not be as exclusive as
that of a Senior Woman Administrator, Participant 5 believes that the support she would provide
students is just as, if not more, important. In this wayfaheaccepts this new possibility
(Gilligan et al., 200% As she continues dreaming about her future career, Participant 5 also
opens her selflialogue as she considers where she might be willing to take a position. As was

eluded to throughout the inteew, Participant 5 is very close with her family; therefore, she

desires to remain close to her primary support system (Schlossberg, 1989; Goodman,
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Schlossberg, & Anderson, 2006). Close with both of her parents, Participant 5 explains the
dichotomy of thisunit:

I've always known | was like him [dad]

but literally I am just like him when it comes to jlige caring about people

I'm just so much like him

She [mom] just stresses so much

| didn't talk to her about school at all for like the first twontins

| think one day I told her | didn't really like my master's program and she flipped out
She was like what are you doing thesy are you wasting all this money

| was likeMom, I'm going to hang up the phonew because you're really hurting my fegb
| was calling you to get advice about something

| think she realized theréke it's just different now

I'm learning

| have to remind her that I've never done this before,

I'm learningand I'm like a freshman again

So it's just been a learning curve

But my dad]ike when | say something he totally gets what I'm talking about

| just see myself reacting in the samay thathe would just caring so much.

Participant 56s parents are undoubtedly he
affirmation, and aid, Participant 5 has relied on her parents to guide her through her transition out
of her college career and into her graduate life. It is interesting that Participant 5 highlights the
di fferences in her par ent Bedmothersfiers reacteses towgih e n s h
love while her father aligns much more with her personality and disposition. Regardless, her
parents have helped ease Participant 56s tran

Goodman, & Schlossberg, 2011)

In the concluding moments of the interview, Participant 5 reflects on the ways that she
currently identifies. With so much novelty all around her, Participant 5 identifies herself in the
transient season in which she finds herself:

I'm like a floatemright now,honestly
l "' m just é
| feel like I'm just in between so many different staged progressions

But calling myself a freshman has been the biggesbpgaing thing
I'm like it's okaythat | don't have it all together right now
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Freshman year,didn't have it togethefor like the whole year,
It's okay that | don't know what I'm doing
| feel lonely sometimes there
| just don't have my routine yet
| have a routine but not completely
I'm still trying to find my adult selfi think is the biggesissue
Sometimes | 'm |Iike |I"'"m not readyé
l 6m 23 and | feel l' i ke I"m so much ol der than
It's just finding the right balance | guess
So I'm definitely a floaterthat's the best word to describe what | think

In calling herself a floater, Participanissacknowledging the fluidity of her
surroundings. ldentifying once again as a freshman, she seems to encourage herself; in
developing this new sense of self, it is completely permissible to not have every detail and step
figured out. Reminiscent of theraa realization she had four years ago, Participant 5 rests
knowing that it simply takes time and sedfflection to develop a new identitgilligan et al.,
20086 Erikson, 1968; Marcia 1989Because Participant 5 is still moving through her student
athlee identity transition, she is working to establish her new routine, social circle, and selfhood

as she continues to float into her next transition (Schlossberg, 1989; Goodman, Schlossberg, &

Anderson, 2006; Tajfel & Turner, 1979; Jenkins, 2008; Erikon8,1Barcia, 1989).
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Participant 6

Pre-Transition Interview

At t he ti me Plansttiondntepiavtdok padessherhadeconcluded her
senior season of basketball. Having just fulfilled her internship hours, Participant 6 has been
focused solely on completing her degree requirements so she can griadinatéew weeks that
remain of her undergraduate experience, Participant 6 has been offeregeaopesition in her
institutionds athletic department. However, s
basketball operations elsewhere:

A little stressful at the end bhburs are done for the internship

| just have our final meeting and then | graduate

Weird, weird

If | didn't...

So | actually got the [internal athletic department] job

So if I wasn't working there,

I'd probably be a litt more scaredike oh my God

I'm going to be doing new things

But this is something | already know

I'm supposed to sign an agreement soon

| just applied for a DOBO position at [institution],

And that would take over [internal athletic department] ib lget it
They want me to try to do Graphics stuff

For Boys and Girls club | make flyers on InDesign

I'm not a master at Photosh@nd that's something they want me to do
| can figure out travel plans, food, stuff like that

| figured I'd be kind of goodtdhat.

As the semester winds down. Participant 6 has completed her internship hours and is
finishing her remaining obligations before graduation. Having been offered an internggéaone
position in her current athletic department, Participaa®@esses a sense of relief in knowing
that she has at least one professional option on the table. In her relief, Participant 6 subtly depicts

a hesitancy to engage in something unfamiliar
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morescared, i ke oh my God; | 6m going to be doing ne
know. 0 I n these statement s, Participant 6 <con
There is certainly relief in her voice in knowing that she has the option torr@mtaer comfort

zone @Gilligan et al., 2008 Interestingly, though, she also explains the director of basketball

operations position she just applied for at another institution. Considering her experience as a
basketball student athlete, Participant&@deshe has attributes that could bode well in fulfilling

the requirements of this position. The irony, though, is that this institution would be a fresh start

for her, and thus her processing seems contradid®Hjgan et al., 2005 Participant 6 was

asked, then, if she felt her opportunity to be employed at her alma mater was appealing because

it gave her a sense of security:

It would just be more comfortable

| can always go home still, just like | do now

| know what to expect

| know what people areojng to saywhat they think

| mean | haven't left [state] in 22 years

So, wherever | go next if it is outside of [staiejyill be difficult
| just don't want to leave [state]

I'd rather stay here...

But we'll see.

In her desire to stay in her horsiate, Participant 6 is seemingly adamant to remain in
her comfort zone. In the imminent transition out of her college career, then, Participant 6 is
validating her reasons to stay. By acknowledging multiple reasons as to why it is advantageous
for her topursue the ifhouse position, it is evident that Participant 6 is hesitant, even anxious, to
consider change. Perhaps, then, Participant 6 is seeking to control or even avoid components her
transition out of her student athlete identity; in securing hireal environment and ensuring
that her support systems are nearby and intact, Participant 6 is better able to predict what life

may look like as she enters a new chapter. Further, this excerpt suggests that Participant 6 does
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not seek to consider altethees and abandons them altogether (Anderson, Goodman, &

Schlossberg, 2011).

The conclusion of oneb6s athletic career is
unmet, it can become even more difficult to acckphoping for a different outcom®@articipant
6 was disappointed in the fact that her team did not makespasbn play once again.
Nonetheless, she was still able to meet many of the goals she set out to personally accomplish in
the season:

We didn't make the tournament agaa,that'sokay

| hit my personal goals

| got quite a bit of them

But then the team ones obviously didn't go our vieay that's okay
My face will still be up in [basketball arena]

So, I'm happy about that

Towards the end,

| needednaybe 20 more minutes to have timost minutesver played

| did

| did

| had like three more steals and two more assists to get 200
and | did

My dad was like | don't want to pressure you, but you're pretty darn close
| really wanted to get that

Like at the beginning of the yeat's like okay

| want to make it to the tournament

but towards the end it was like

Okay we're definitely not going to make the tournament

| need to switch my goals a little bit

Just so | have something to look forwand t

Keep going...

Participant 6 began the season with collective, tesented goals including to make
postseason competition. However, as the season played out, Participant 6 had to adjust her
teamgoals to personal goals. In reassessingthetrajectas f her teamds success

modi fied her performance objectives AJust so
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Participant 60s voice is proud as she refers
her teamds o gly she stikincludesherself ia lset collective use of team,

indicating that she still perceives herself to be a member of tggoup (Gilligan et al., 2006;

Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins
2008). While the team did not experience the collective achievement it had hoped, Participant 6
can delight in the achievements she made throughout her playing career. Specifically, Participant
6 basks in the recognition she receives for being remembsrede of the best players in her
programbds history:

[It feels] amazing. Because even though our record wasn't great,

| can say that | will be one of the few [mascot] really remembered
Towards the endée

| wasn't really thinking about it freshman year

| wasjust thinking | need to get by

But now that it's senior year,

| was like yeah actually

| really did this all

It was nice at the engeople knowing all the hard work that | put in.

Many student athletes seem to be either athletically or academidaéyn.ddndoubtedly
motivated by athletic recognition, Participant 6 also shares a similar mindset toward her
academic achievements. Having met her athletic goals, Participant 6 is pleased to have found
similar success in the classroom:

| need to graduate

| better do something

| just wanted a good GPA

And first team Al{{conference] academics

| wanted it to be three years since | couldn't get it a fourth
| just want to be first team three years in a row

And | did it, woo!Yeah that was a big thing.

As her senior year draws to a close, it seems that Participant 6 was able to achieve nearly

every goal she had hoped for. Throughout these excerpts, Participant 6 is elated in her triumphs.



190

Her voice is confident and cheerful, and it is clear that she islloerself (Gilligan et al.,
2006). In a special commemorative event for all senior student athletes, Participant 6 reflects on
the night, including her selection to give a congratulatory speech on behalf of her fellow seniors:

It was so fun

| was freaking nervous because | had to give that speech

| can probably give it to you now still

| practiced it so much

It was a lot of fun

The ring was great

| like hanging out with [fellow seniors]

| could tell my parents were super proud

| liked it

| was just tding my parents,

| was more nervous

| was just reading my speech like a thousand times on my phone
| was more concerned about that than sitting and talking with people
| hope everyone realizes how important it is

I'm not much of a ring wearer

But any irterview | go on,

| will wear it.

Participant 6 relishes the night of celebration with her classmates, capped with the
reception of their senior rings. Hoping her peers recognize its symbolism, it seems that
Participant 6 deeply values the exclusivityttod ring. A relic that only the student athletes at her
institution are gifted, these rings represent a camaraderie and shared story amongst the student
athletes. As such, it symbolizes student athlete exclusivity (Benson et al., 2015; Fuller, 2014).
This celebration, then, emphasizes the unique experience shared by student athletes, symbolized
by their senior rings. It is curious, then, w
approaches graduation:

| mean right now definitely more studeathlete
Making sure | have everything done to graduate
..... Maybe towards....

Like the end of the year...

It was maybe more athlete
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What am | going to do for my internships that are going to take my mind off of basketball?
It was more athlete there

Therewere no workouts that | needed to attend

There are no obligations within the sport anymore

So the athlete is kind of fading away

And I'm just a student

An alumni athlete.

At the time this interview occurred, Participant 6 was focusing most of heatiche
energy on completing any academic requirements necessary for her to graduate. However, she
notes that at the end of her basketball season, her identity saliences aligned more with her athlete
self. Immediately upon the completion of the season, thalghwas primarily looking to her
internships to take her mind off of basketball. With no more athletic obligations, Participant 6
explains that Athe athlete is kind of fading
This paints a fascinating pige for how Participant 6 sees herself as both a student and an
athlete. When Participant 66s season was draw
and therefore she sought to protect and preserve it. Because the more stable identitywstsiden
not in threat of termination, it was cast aside. As athletic obligations have subsided, Participant 6
now aligns with the identity in which she is most active, which is student (Gilligan et al., 2006;

Benson et al., 2015).

In transitioning out ofthe daily routine she retained as an athlete, Participant 6 expresses
her longing for the physical outlet that her lifting workouts and practices once provided:

I'm kind of bummed | don't get to do workouts and stuff anymore

I'm fine not doing conditioning

But doing something every day that kept me in shape is what I'm going to miss
But giving up basketball,

| think it was easier than | thought

The internships kept me really busy

| had no time to think about it

So, it hasn't been bad

| think once | getike a month off or actually a summaet) be like... dang.
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At this point, Participant 6 has initiated her transition out of her athlete routine and, in
some ways, out of her athlete identity. She reiterates how busy her internship obligations have
kept her, which seemed to ameliorate and even delay the processing of her identity transition.
Participant 6 anticipates, however, that when she is further removed from the ending of her
season and no longer has other responsibilities to serve as a distig@dionay be forced to
endure the cognitive, emotional, and behavioral adaptation to transition (Alfermann, Stambuloya,
& Zemaityte, 2004). In anticipating the transition, then, Participant 6 continues her thoughts on
maintaining her athletic routine aftgraduation:

| mean after Athletics ends,

I'm trying not to be a bum and not workout,

But that's kind of hard

[ ltds] so hard to motivate yourself to go wor
| am [working out] at the rec

Pilates,oh my gosh they kicked my butt

So that kind of stuff is what I'm doing

It's nothing that's related to basketball which is weard,..

I'm trying to keep the same eating habits btill, working out

| always think | can do moréut like...

| never really know how many calories dma&ned during practice
Compared to what I'm doing now

So, | don't know if what I'm doing is enough

| talked to [former strength coach] for a little bit

| will start things, not weightliftingand more cardio stuff

| mean | don't want to lose all my muscle

But....

| have a lovehate relationship with that

| mean it's not bad

| can always do more

Once | get into my position wherever that's going to be,

Then | will have a better idea of how much | can do

If I could practice with the team at [institutigrihat would be pretty cool
| know people here play noon ball

I'll be excited to do that

When's there's a stable schedule, I'll felgtla better

I'll be able to know how much | can actually do
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Rather than | just have 30 minutes to do a real quicK [one

| want to say in the best shapecause | was in the best shape about a month ago

Buté | go to the rec specifically to compete
To look at them be like aw dang | saw them the other day

| got to do something else now

Something stupidhle that because I'm a dork...

It is evident that Participant 6 is quite concerned about maintaining her physical fitness in
the wake of her transition. While she seems highly motivated to continue working out at the elite
level she is accustomed to, sheoasimits that she finds it difficult when she is not obligated to
work out. Participant 6 seems muddled in trying to comprehend if she is exerting herself enough
in her workouts. Further, she seems to seek affirmation throughout the excerpt that st is doi
enough; her voice is restless as she is unsatisfied with where she finds herself but is unsure of
how to proceed from here (Gilligan et al., 2006). It also seems that perhaps Participant 6 is
endorsing unrealistic fitness goals in wanting to maintaerigiiel of fitness she upheld at the
pinnacle of her Division | competitive career. In this way, Participant 6 is anticipating a change
in her body composition that will alter her physical appearance and, thuspsiifence
(Barnes, 2002; Fuller, 201/ articipant 6 suggests that when she is in a more stable routine
professionally, she will feel better about her workout regimen. Interestingly, she mentions that
either position will entail an opportunity to continue playing basketball, either as apracti
player or with colleagues at noon ball. It seems, then, that Participant 6 is hoping to find a
competitive basketball outlet and, thus, preserve her athlete identity in the threat of identity
termination (Barnes, 2002; Benson et al., 2015). Furtheegiins that the opportunity to
continue playing basketball is a criterion that Participant 6 considers in looking at her job
opportunities. This indicates, then, that Participant 6 is exhibiting a degree of athlete identity

foreclosure, in which she is conitted to maintaining pieces of her athlete identity and neglects
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to consider occupational alternatives that do not include the option to continue playing basketball

in some capacity (Brewer & Petitpas, 2017).

Following her contemplation on physical fitisess she embraces her transition,
Participant 6 also expresses her thought process on eating and cooking. While she is not quite as
worried about her cooking skills, she is more concerned about buying groceries and budgeting:

Not right now [cook on own]

| have [campus dining hall]

I'm like I'll just save my moneylease

If you give me a recipe, I'll be fine

So, it's just having to buy all those groceries on a low budget
That's the part I'm a little concerned about

But I will not settle for McDonald's

| don't think I've eaten there in like 6 years

| hate McDonald's

But I've tried not to snack as much

| think it's getting better... But it's still so difficult!

| know there is that transition eating meeting thing tonight
Hopefully | learn a lot

| probably wil [go], but hopefully that will tell me what | need to do.

Because she does not currently buy her own groceries or cook, Participant 6 is not
familiar with purchasing and preparing food on her own. She seems to believe that this will be a
financial buran for her, but refuses to settle for cheap;fastod conveni ence | i ke
Participant 6 is working to break poor snacking habits and is embracing opportunities provided
by the athletic department to educate herself on this component of hdardnaost of college
athletics. Her statement, Abut hopefully that
Participant 6 is not confident in her current capacity to convert from having all meals provided as
a student athlete to being sslifficientto feed herself (Anderson, Goodman, & Schlossberg,
2011). Specifically, she may not necessarily be excited to learn, but is instead eager to be told

what to do. In this way, she indicates angst and doubt (Gilligan et al., 2006). Participant 6
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continues ta@onvey her some anxiety about her finances and budgeting as she transitions out of
her student athlete experience:

| did a pretty good job in college (saving money)

| don't really go out to eat a lot

If I do, it's with people who usually pay for me

| havea lot of money from the stipends and stbfi...

| don't know how to pay rent

| don't know how that process goes

Oh my gosh

I'm going to have to not take hour long hot showers anymore
And turn off lights when | leave

It's just going to be different mindsetbut it will click sooner rather than later
I'm not too nervous about it

| have enough clothes tast me for years and years.

Participant 6 feels that she was mindful of saving her monthly athletic aid stipends
throughout college. In dosing not to dine out or spend her money extravagantly, Participant 6
believes she was fiscally responsible in that regard. As with most student athletes who live on
campus, Participant 6 was fortunate to have her housing covered by her athletic sphélarsh
such, she has not yet learned the process for paying monthly rent, her utility and internet bills,
etc. She realizes, however, that some of her habits will need to change once she is financially
responsible for these bills. Opposing her percepberatd fithess and food, Participant 6 is
optimistic about her ability to adapt this new mindset. This indicates, then, that she is confident
in her personal attributes regarding this component of her tranghimtef{son, Goodman, &

Schlossberg, 2011).

At the beginning of her senior year, Participant 6 had considered continuing her
basketball career overseas upon graduating from college. In concluding her senior season,
however, she has had a change of heart:

No...
| just...
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| know myself

| know if | would have gone to like, Australia

| would have been like damn

| really miss my family

| probably wouldn't do that much down there,

Just be trying to find ways to come back here...

I mean | still play basketball with friends, they're still in collegekbtsall
| scrimmage against them like twice a week maybe

But | just know...

| wanted to do something else.

While she once considered extending her basketball career and playing in a semi
professional league, Participant 6 is relieved to have dedlimeplossibility. Because she is
incredibly close with her family, Participant 6 felt she would not have been as engaged in her
experience elsewhere but instead be looking for opportunities to come home. Her voice drifting
into silences, Participant6islory abl e t o utter that Al just Kknc
stay; this indicates that although she cannot find the language to express her reasoning, her
yearning to stay close to home is deeply intertwined with her identity because she cannot see
herself anywhere else (Gilligan et al., 2006). Participant 6 is incredibly close with her family,
and as indicated previously, the thought of leaving her primary support system was inhibiting
(Anderson, Goodman, & Schlossberg, 2011). Further, Participalidates her decision in
expressing she still has opportunities to continue playing basketball. In this way, she continues to
maintain her athlete identity (Brewer, 1999; Brewer & Pepitas, 2017). As previously mentioned,
Participant 6 is also relieved todw she has at least one job opportunity before her. Still, she
wants to keep an open mind about her next move, including the possibility of a graduate
assistantship:

| kept in contact with coach

But it's just him asking mkke what my plan was

| guesghere's been some GA openings for other coaches
They've asked what | was doing



197

Maybe if | can't find something right away,

I'd go back and do something like that

As of right now I'm set on

| either have [internal position] or the DOBO thing

If I still can't find something, then | would probably consider going to grad school.

Though she has not solidified her decision, Participant 6 is optimistic about the first steps
in her career after graduation. Interestingly, each of her options revolving arounth Soonie
degree. To this extent, her professional preferences are correlated to her high athlete identity.
Specifically, these choices maintain continuity with her athlete identity and allow her to remain
in a familiar social structure (Cabrita et al., 2D1Curious about her career planning beyond the
next year, Participant 6 was asked what her dream job might entail:

| like the idea of community outreach stuff

| like the marketing and the creativity

With community outreach | can do those things

If I could work at [MLB organization] for community outreach that would be awesome
| mean | have an idea,

But right now, I'm not...

Just because...

Just like please let me get a job and I'll just see where it goes from there
| don't really know a &ear plan

But after maybe one year of working and not having everything paid for

| will start to figure it out.

Participant 6 has a general understanding of what an ideal job would look like for her.
However, she also expresses that her current mentality is toydangla job and see where it
mi ght take her. -yi¢cadomlbanyelal Wiyl hasteamat 5t o f i
Participant 6 is still sifting through her interests and opportunities. In knowing where her
professional interests lie, she ismident that given time and exposure she will begin to narrow

in on a more specific path (Gilligan et al., 2006; Cabrita et al., 2014).
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In the closing minutes of her PTeansition Interview, Participant 6 was asked what she
hoped her personal legacy vwdile:

Probably more. Like obviously a hard workegnd personable to fans
| know a lot of fans enjoyed my company and talking to me
| like that idea

Like hard workerdedicationpassionate all around,

And just kind of the overall ideal studeatilete,

Like that's who | was

It's like a childhood dream

I've almost graduated

| played basketball here

| checked everything off...

It's just a dream come true...

| mean | really thought | had no chance being a [mascot],
Like D1 [athletic conferencdjoly cra

But now that | already did itt's like oh my gosh

What happenedyhere did it go?

But now | get to work here and so that's even better, if | do.
| get paid to do SAAC

| get paid to hang out with the best people

I'm probably not going to like everyerthat | work with,

Not everyone will probably have the same mentality and determination as | do
| have to learn patience little more...

Because right now that's my weakness...

| am excited though.

As Participant 6 reflects on her career as a stuatbtdte, she is captivated by the fact
that she |ived out her childhood dream. Throu
and rejoicing. In giving herself entirely to her experience, Participant 6 hopes to be remembered
for her unrelentingféorts and zeal. Enamored by the idea of being beloved by the fans,
Participant 6 believes that she epitomizes the ideal student athlete (Gilligan et al., 2006). Very
satisfied with her career as a student athlete, Participant 6 is optimistic aboutifeeaifut the

potential opportunity to continue serving her soo#e alma mater.
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PostTransition Interview

Six months after graduation, Participant 6 is employed in the athletic department of her
alma mater as a program assistant. In interactingsuuttient athletes every day, Participant 6
loves her job and coworkers. With the interview taking place right before Thanksgiving break,
Participant 6 begins with her workout plans for the break
| know I'm not going to do anything that week
So I'm like mayke | should work out twice a day
Can | wake up in the morning?
I'm like well maybe oncd,don't know
It'll be worth it when | can stuff my face on Thanksgiving.

Interestingly, Participant 6 immediately opens the interview with the topic of exercising.
In the PreTransition Interview, this was a primary point of angst for Participant 6; she voiced
numerous times throughout the conversation that she was reluctant to get out of shape and see
her body change. It is implied, then, that because this isrgt¢Hings she talks about, this is
still very much a central concern to Participant 6. She continues with her travel plans for the
holiday:
I'm going to Texas to see boyfriend's family
I'll be with them because | haven't met his whole family really
I've met his parents but nbke the uncles and stuff
Heds | i ke ndlanm lyecauv ihnagv es otoon ,meet t hem before |
I'm like okay that's probably true
He will be the one | marnhe will be
| probably won't see him until May
| might be ake to [visit]
This is just worstase scenario in my head.

In being in a longerm relationship with her boyfriend, Participant 6 is confident that he
is the one she will marry someday. Her boyfriend will be moving to the northeast to begin his
full-time career, so Participant 6 is spending as much time with him as she can before the move.

As on of her main support systems, Participan

transition out of being a student athlete, including helping her learn gebhdr income:
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My boyfriend,he's a huge nerd

He made me this Excel file that has my paycheck and what | can spend on groceries,
What | can spend on miscellaneous whatever, so that's helped a lot

It would drive me crazy if | didn't know

| saved a lot wan | was a studefdthlete

I'm getting a second jolf,| wanted it

But it would be another [source aficome to help menakes me feel a little bit better

| don't go crazy like some other people | think probably do after school.

Voiced in thepervious interview, Participant 6 was nervous about learning how to budget
and be mindful of her financial habits, particularly because her expenses were almost always
paid for her. Though she feels she is better off than many of her fellow studentatidetes to
responsible choices, she is still learning how to manage her money. As such, Participant 6 is
grateful that her boyfriend is helping her track her budgeting. In providing not only affection and
affirmati on, Par t i c ividirgrit visenorey, informdtionj aadrtiche, i s al s
thus serving as one of her primary support units (Anderson, Goodman, & Schlossberg, 2011).

Also wary of making wise nutritional choices, Participant 6 explains that there has also been a
learning curve associatevith her eating habits upon transitioning out of being a student athlete:
It varies day to day

I'm like crap,nope,got to eat better

Then other days I'm like no I'm okay

It goes... different days

But it hasn't been a huge anxiety point

But | often thirk about it

The CrockPot is my best friend

That's where | usually get most of my stuff.

Participant 6 explains the daily fluctuation she experiences regarding food. Interestingly,
she states fABut it hasndt beenwat hugédBathxl eth
about it often.o It would seem, then, that wh
still certainly a major concern for Participant 6 if she is habitually cognizant of her dietary

choices. With these contrapuntal expressj then, it seems that this is indeed an incongruous
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element of her transition (Gilligan et al., 2006). She then explains that despite the difficulty in
learning how to manage food on her own, she is grateful to not be eating campus food again:

| don't want to eat that crap again

| don't want to eat fried chicken cheddar wrap things everyday
| don't want to do that

| don't want to eat the same,

But | want you to enough till I'm full,

But not overeating like | did

| was like my gosh this is free food,

I'm not going to let it go to waste

I'm going to eat it all

But now I'm like okay | can keep this for a week

| wish there was like a don't get fat diet

Or like is this what a normal adult exercise looks Ikad of thing
Yeah like is a run good enough?

Do | need this?

Am | going to get strong?

| don't know.

Participant 6 is adamant that she does not want to return to eating the way she did as a
student athlete; the repetition of her Al don
signify her unyielding refusal to continue her former dietary routine. Deeper than this, though,
the passage reveals a profound consideration: anger toward her eating habits. The consideration
of resource is also brought to light; when her food was sourcedsfsorathing or someone else,
Participant 6 felt obliged to not let it go to waste and therefore overate. As such, she has
attributed poor eating habits to the meals associated with her student athlete experience.
Participant 6 then drifts into ponderingabb a fAdondét get fat dieto an
whether her exercise routine is adequate. This is evidence, then, that Participant 6 is indeed more
anxious about both her eating habits and her physical fithess than she perhaps realizes; these are
the two components of her transition that she finds most difficult, as she reverts to them often

throughout the interview (Gilligan et al., 2006). Her train of though continues as she merges the

conversation back into her fitness regimen:
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| like that [lifting] if | don't have noon ball

| prefer noon ball everyday

It's nice to get out of the office to do something else and then come back

| could do more if | really wanted tbut it gets boringn the freaking elliptical or treadmill
I'm not in the samehsipe as | wasyhich sucks

| get tired after noon ball which is only an hour

It's just making sure that | do work out as mash would like to

| don't waste my days

Like [dondét] go sit on the couch because | ' m
But actually doing somethin

It's a little transition from only 4 hours a day of practicing to stagingorkfor 8 hours a day
But the transition was easier than | thought it would be.

Like many retired student athletes, Participant 6 is resolute to engage in regular physical
activity. In her working role, she has the option to either exercise in the student athlete facility
over her lunch hour or play piakp basketball with campus colleagues. In her preference for
noon ball, it seems that Participant 6 has not only foundrgettive outlet but has also found
an environment in which her athletic identity can be preserved (Barnes, 2002; Brewer, 1999;
Benson et al ., 2015). Participant 6 explains
reference to her transitidrom being a student athlete to now being a young professional. It is
interesting, then, that Participant 6 equates her transition to what she is spending her time doing;
while she is no longer acting as a student athlete, it seems that she subconsmimunslgs to
see herself through that lens. In this way, Participant 6 understands her transition not as one, all
encompassing event but rather as a various, unigue transitions occurring over time:
| think they're a little separate [transitions]
| think | transition from being a basketball player to beinvgoaker pretty fast
| think I'm still probably maintaining thajpb-wise
Foodwise I'm still a little washy
Exercising,l usually do it every daynaybe not
But it's still not what | want it to bérom where it was

It kind of took a drop
| want to go back so it's creeping up a little bit.
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For Participant 6, she has categorized her transition from being a student athlete into
three categories: vocation, dietary, and physical fithess. While Partiéipeas disappointed
with her teamdés performance at the end of her
personal athletic performance. As such, achieving her athletic goals seems to have led to an

easier transition (Fuller, 2014). However, Rapi@ant 6 describes the dietary portion of her

transition as fAa |little washyo, reinforcing t
she reiterates that while she exercises near.|
wantito be, from where it was. o I n being accusto

athlete, this component of her transition has been the most difficult thus far (Barnes, 2002).
Holistically, Participant 6 describes where she finds herself as sheuwsmnto grasp her student
athlete transition:

| think I'm still transitioning...

I'm still trying to find out what transitioning looks lik trying different things
When | meal prep, maybe that's not the healthier meal prep

I'm going to try somethinglse

We're working out in the morning, is that what | want?

Or do | like going to classes?

So, I don't know what...

| don't know whatlike, "me"on a regular basis will look like

Like, how will "me" be maintained?

Like, what | do every day because iually changes

l't'"s either not enough or |1 06ve done too much
| don't know

| think I'm still trying to transition

| think | got, like my job is down

| got that under control

| know what I'm doing

But the whole lifehealthwise,exercising wisel don't know

That still I don't know.

Participant 6 describes her transition out of her student athlete experience not-as an all
encompassing occurrence, but rather as a series of fragmented or compartmentalized events. She

feels secure i n hgeort wvtohcaatt iuonndaelr icdoennttriotly;: IA Tk n o
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Because she feels that she has adapted to the norms and expectations of this working role,
Participant 6 is moving through this component of her transition (Schlossberg, 1989; Goodman,
Schlossberg, & Anderspn 2006 ) . Conversely, Parti enisppant 6
exercise wise, |l dondt know; That | still don
pieces of her transition because she is still navigating the novelty of her newitsedfades to

exercise and diet. In familiarizing herself with the expectations, rules and norms of these new
systems, Participant 6 is refining her capabilities to proficiently adapt (Schlossberg, 1989;

Goodman, Schlossberg, & Anderson, 2006). This exte®@pfascinating example of Participant

60s internal di al ogue as she constructs meani
identity throughout her transition. In traversing this new identity territory, Participant 6 asks

many selfreflecting quesons as she refines her changing sense of self. Further, she expresses

the tension of understanding herself in this
basis wil/l | ook | i ke; Li ke, how wi ntity,thénme 6 b e
Participant 6 analyzes her orientation of where she finds herself now as well as the direction in
which she sees herself moving (Gilligan et al., 2006). In essence, Participant 6 is asking herself
AWho am | now, and whcoulatm vliatteos bheecro med?edn taist ys h(

of identity development, n.d.).

As Participant 6 reminisces her student athlete experience, she paints a detailed picture of
what she misses the most about it is like to watch her former team play wignout h

When | go to the game[s] to watch,

| miss being relied on so heavilike playing

Like you have to play the whole game,

Like you need to do something so we can win

So many fans come up and are like oh we miss you

You are so calm when you are dlere

[Boss] relies on me a lotknow that,but there's a different type of...
That feeling with basketball
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It's weird, | didn't think | was going to feel that
| wish...
| love Coach and | probably love him maretside of basketball than when | was
But he understood mbge knew what he was going to get out of me
| like that feeling
It's just like when | get in the game...
Just watching a game it's like I'm not there,
He doesn't need me even at the game anymore
It's just like, a complete switalather than a smooth transition
Al don't rely on you as muchbo
It was nl really need youo to now Ahey how's
But when people ask me to do stulffat's similar
They wouldn't ask me if they didn't know that | would do it well
| do like that part of it
But it's different sports wise
It's just missing being a student athlete to be honest.
For Participant 6, one of the most difficult parts of her transition out of being a student
athlete is the feeling of being needed and dependelh dhis passage, Participant 6 gives a
detailed account of her role in helping her team to be successful; in her eyes, she was a vital
component of her teamds success. Il n recountin
miss watching her play, ieems that Participant 6 is further affirmed by the favor she found in
ot hersé perceptions of her contributions. Thi
source of selvalue and worth. In no longer being on the team, then, Participamtdlonger
receiving this irgroup affirmation of belonging (Gilligan et al., 2006; Tajfel & Turner, 1979;
Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins, 2008). Further,
Participant 6 expresses the rashness of the transitioeathst a seamless shift, the transition
felt been abrupt and curt; illustrated by the dialogue she has with her coach, Participant 6
describes the disjunction from once being the epicenter of her team, to now being merely an
acquaintance on the periphefhis sudden shift, then, leave Participant 6 longing for her former

self:

Do you miss being a studeaithlete?
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| do

But it's fine,l like noon ball

| think it's enough

| told Coach | would be a practice player if he needed it
| now have two and a halfeeks [winter break]

| told him | would be in town

| know a lot ofthe practice players leave to go home

| can helpput we'll seeaf he asks

I'll be so out of shape it's so bad, but it's okay.

Many student athletes who are transitioning into neasrahd identities seek outlets
through which they can channel their competitive energy and maintain their physical fitness.
While Participant 6 has found such an outlet through noon ball, she seeks additional
opportunities to live out this former self. Byquiring into being a practice player for her former
team, it is evident that Participant 6 is still preserving her athlete identity (Barnes, 2002; Brewer,
1999). Further, Participant 6 expresses that she wants to be available to help her former team; in
this way, she is seeking permission to be included back into her forrgeyup (Tajfel &
Turner, 1979; Turner, 1984; Turner, Hogg, Oates, Reicher, & Wetherell, 1987; Jenkins, 2008). It
is curious, then, if Participant 6 feels as that she has retiredadklate:
| think I have with how much | work out
I'm working out less
| think I'm retired,
But | still think | work out more than the average person my age
| think | got some athlete left in me
| don't think I'm totally retired yet
If | became a GAdr a team| would be able to play still
So, | don't think I'm retired yet
| would say retired is probably not doing anything
Like if I'm saying I'm going to take a walk todand that's my exercise,
That's probably retirement.

In this excerpt, it i®vident that Participant 6 is unsure whether she feels retired as an

athlete. Initially Participant 6 states Al th

retired. o However, she quickly contrtflihcts he
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me; | dondét think I 6m retired yet. o Her contr
Participant @s, is not where she wishes to be; in other words, she may currently feel retired, but
she does not want to accept it. Further, she bedievé hat Al think | got som
indicating that should the call be given, she would be able to resume her athlete self (Gilligan et
al., 2006). Participant 6 continues to ponder, then, whether she still identifies as an athlete:
| would say I am an...
Well...
|l would say I '"m always an athlete just becaus
Then when you're not competitive,
That's when you're not an athlete
| was about to rip __ sead off for that soup competition,
| can't help that, so that®ver going to go away
That's only because | was an athlete
If  wasn't, | probably wouldn't be as competitive.

For Participant 6, an indisputable quality in an athlete is a competitive drive. Because she
considers herself to be such a competitive persioe believes that she will always consider
herself to be an athlete. In this way, then, she is employings##ctive defense mechanism of
her athlete identity (Benson et al., 2015). It is interesting that she correlates competitiveness and
athleticidentity, as if such a drive is only existent in athletes. In this way, perhaps Participant 6 is
subscribing the exclusivity of the athlete identity, implying that competitiveness is an attribute
only present in a chosen few (Benson et al., 2015). With seemingly strong evidence
throughout the interview of Participant 606s a
protective defense mechanisms; seekingroup status with athletic social circles; engaging in
basketbalcentered competitive owetis), it is curious if she is content with her decision to forgo
the opportunity to continue her career as a ggoiiessional athlete. On the contrary, she

expresses contentment with her decision:

I'm happy that I'm not at that level right now
| wanted 6 go pro,
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But | just know that that's €
| didn't want to go over there,

| wouldn't have much fun,

| wouldn't know anyone.

| just wouldn't have liked it at allpoking at it now.

For Participant 6, the opportunity to continuing her playing careedpalcomparison to
the sacrifice of | eaving home. Though she adm
adamant that she would not have enjoyed her e
signify her assurance that she made the dghtsion, even though she did not endeavor in the
alternate option (Gilligan et al., 2006). Participant 6 expresses similar affirmation in her decision
to stay at her alma mater rather than begin her career at another institution:
| don't know if | wouldlook or feel that comfortable,
| think it would take me a little bit longer than where I'm at right now,

If | was from a different institution
| would still be trying to find my way
| knew of half the people that | work with, [so] it's a little bit easie

As with the possibility of playing professionally, Participant 6 predicts that she would not
have been as comfortable working at a different institution immediately after graduating. Further,
she acknowledges that her transition might have beendhfboailt to navigate without the
security of established relationships with her coworkers, as she has at her alma mater. In these
relationships, then, Participant 6 has begun building new soggabups; as such, these support
systems provide ease inrlteansition out of her student athlete experience (Schlossberg, 1989;
Goodman, Schlossberg, & Anderson, 2006; Tajfel & Turner, 1979; Turner, 1984; Turner, Hogg,
Oates, Reicher, & Wetherell, 1987; Jenkins, 2008). In choosing to decline external oppsrtuniti
Participant 6 is quite satisfied with her decision to stay. Further, she is hopeful for a chance to

acquire a longerm position in this athletic department:

| would love to stay [with current organization]
| was kind of wondering when _left,
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| waslike | would love that job

| think 1 would be awesome at it

Something like that | think | would be really good at

| can grab people's attention

But yes, | do love my office,

| love the people

This is probably my favorite job I'll ever have with thest people
They say you won't like everyone you work with,

But I love everyone | work with.

With a vacant position in her office, Participant 6 articulates her belief that she would be
an ideal fit for the opening. It is obvious that Participant @$aver job and colleagues; however,
it is also apparent that for Participant 6, the predictability of her surrounding environment is a
motivation for her to stay close to what she knows. In her reluctance to explore new
opportunities, it is implied that R&cipant 6 perceives them as liabilities. On the other hand,
control and predictability of her environment as well as proximity to her support systems are her
assets. For Participant 6, these liabilities outweigh her assets; as such, she perceives that he
adjustment to her transition out of her student athlete experience would be easier if she could
remain in a comfortable environment, near her support systems (Anderson, Goodman, &
Schlossberg, 2011). In this way, Participant 6 is satisfied with heekfgessing fulfilment with
where she finds herself compared to where she thought she might be:
Well it's better] thought it was going to be in the basement,
Or maybe working at a [grocery storepmething like that
| didn't know what | was going to do
This is a little better than what | thought
But after this if I'm still not ready to move up to Maryland,
| probably will go back homeyhich is fine
But | do like it up here
| thought | was going to live at home too
| like living with my roommate

I'm still away from home
| think I'm better than where | thought | was going to be.
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Participant 6 explains that life is better than she expected. She expresses that she has
branched out from her comfort zone in some ways, such as living away from homeh fthsug
nearly two years from the time of the interview, Participant 6 is already anticipating a potential
move to Maryland where her boyfriend will be working. This excerpt further depicts Participant
60s dependence on her gqupporftlIlédymssems] sobe ex
Maryl and; | probably wil!/ go back home, which
she is also comforted to know that she has a secure fallback if needed (Anderson, Goodman, &
Schlossberg, 2011). As Parfiant 6 continues to branch out in her transition, she expresses what
an ideal job might be:

A stayathome mom is always the goal

| like what | do now

| love student athlete development

| love working oneon-one

| did not think I'd have the patience for i

But I'm actually not that bad

| still think | would be an amazing DoBO

Organization is tomotch in my headt's crazy

| would like to see student athlete development

Or if I have to go, because Maryland teachers make a lot of money
IfIdowanttoge t eacher's degreeé | might do that
But | don't know,

| don't know.Something.

| don't want to say something with teaching, but | like talking to people
| like helping them understands much as | can

Stayingathome would be cool too

But | k ivomyself dadysadprobably won't just be that.

Throughout this excerpt, Participant 6 dreams about potential jobs she would like to
explore as she begins her career. In her current role, she capitalizes on her relational strength by
connecting with wident athletes every day. She also believes that her organizational skills would
allow her to be a successful director of basketball operations. Further, she has considered what

possibilities may look like outside of college athletics. Should she mowefaosva home to be
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closer to her boyfriend, Participant 6 ponders about teaching. Ultimately, Participant 6 states that
becomi ngathicAmes tmmoym i s al ways the goal. o0 I n her
Participant 6 has an abundance ofcareerine st s. | n articul ating her
voice is optimistic and assured; though she does not have a career path perfectly laid out, she is
sure that she will find fulfillment in whatever she pursues (Gilligan et al., 2006; Fuller, 2014).
Paticipant 6 finds stability and assurance in her relationship with her boyfriend, who is

undeniably her most salient support system. However, the consideration of moving away from
home is difficult for Participant 6 to accept. In asking how she feels &mihg home,

Participant 6 responds:

Horrible, horrible.

| don't know,

| need tothat's just something you do in life

You just have to move away

But | know, my parents are not helping me

I'm the last one to leave

I'm the only girl

I'm the babywhatever

So, they always call me if they need me

AHey | '"m going to go visit your brobrher can y
AWe're putting up Christmas | ights you al ways
I'm like okay well | can't do this iabout a year or so

That will help with a year or two

| can spend the whole year with them before | leave

But they're making it hard

But they know it's coming

There are going to be so many different changes that | am not going to be in control of
Moving

This job is only 2 years so I'm going to have to find something else

| can deal with it better than most,

I'm just not going to like it.

For Participant 6, the idea of moving away from home is almost unbearable. However,
she acknowl edugsets stohmaett hiitnhga tyéosu jdo i n | i fe; You

inner dialogue suggests that Participant 6 has considered this transition before, as she is
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reasoning with herself that despite what she might want, it is necessary to move away eventually
(Gilligan et al., 2006). Interestingly, Participant 6 also acknowledges that there are several

factors adding to the difficulty of her situation. Because she is the youngest child and the only

girl, Participant 6 expresses these factors beyond her comhtede it more difficult for her

to consider moving away. Further, she is easily accessible to her parents because she currently
lives within an hour of home. Participant 6 validates her frequent visits, though, because she
anticipates moving away from hm@ soon. Despite her preference for staying close to places of
acceptance and security, Participant 6 recognizes that she will face many transitions like this
throughout her I ife: AThere are going tho be s
control ofé | can deal with it better than mo
she finds herself in will vary with each transition, Participant 6 is confident in her abilities to

navigate these uncharted territories despite hekeir change (Anderson, Goodman, &

Schlossberg, 2011).
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Chapter 5: Conclusion, Limitations and Future Research

Conclusion

While the previous chapter this dissertatiomffered inrdepth discussions on the
findings for each participant, it is beneficial to highlight some of the emergent themes that appear
to be shared among the participaits.such, the first shared theme amatigarticipants is
participation in physially exerting or competitive outletat the time the Postransition
Interviews occurred,aeh of the six participantadicated that they werengaged in some sort of
physical exercise. Whether lifting at a local gym, participating in structured recraagport
leagues, or adopting a new activity (i.e. running, golf, CrossFit), each participant sought
opportunities to maintain their physical fithess while also living out their innate competitiveness
(Barnes, 2002; Fuller, 2014)jhis collective findingsuggests that retired student athletes will
seek outlets through which they can be active and even branch out to explore new physical
activity (Fuller, 2014). Interestingly, none of the participants in this study became sedentary or
physically inactive;his suggests that while some student athletes may no longer participate in
their sport postollege (i.e. rowing, track & field, softball), they will still seek outlets through
which they can live out the competitive natuks.such, this collective findmillustrates the

need to resource retiring student athletes with basic education on physicaexe

A second emerging collective theme expressed by participants is a dissonance in their
daily time structurelnitially, each participant expresseelief and gratefulness for now being
able to choose what they do wittetr free time. Whether it was the freedom to choose when to
work out, flexibility to call into work if sick, or autonomy to choose how to spend their
weekends, all participants sharedense of relief in no longer abiding by the rigidity of their

student athlete scheduleo@urrently, eaclparticipantalso expressed a yearning for the
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structuredhat isinherent to the student athleteheduleSpecifically, participantarticulated a
desire to have a designated time each day to workMhite enjoying this new liberty to

structure their days to their liking, participaatsoexpressed that they misse fullness of

their schedules as student athletes. This juxtapaosltustrates how the participants are

assessing their new sense of time management, environment, control, and previous experience
(Anderson Goodman, Schlossberg, 201Many student athletes are accustomed to their daily
schedules being constructed fhem by coaches and academic support staff; in transitioning out
of college, they are now responsible for structuring their own diayisis way, administrators

and program directors in collegiate athletic departments ought to provide education on time
management upon the transition out of collegg teaching student athletes how to identify and
prioritize their obligations on a daily, weekly, and monthly basis, these retiring student athletes

can develop personate@ountability and confidence in theinte management.

A third commonly shared theme derived from the analysisyisarning for irgroup
membership. As student athletes, each participant perceived their belonging with both their team
and the collective student athlete body as social groypmn tansition each participant
expressed missing their teammates and student athlete peers, illustrating a loss of camaraderie
(Hinitz, 1988; Fuller, 2014). In their new roles, participants explained their strategies for
establishing membership into neacgl circles, thus creating-igroup status (Tajfel & Turner,

1979; Turner, 1984)nterestingly, some participants establishedrioup status by maintaining
membership in the community of college athletggsecifically in athletic departmentsor

exanple, four of the six participants were employedatiegiate athletic departments, while one

was seeking an opportunity to volunteer coach. The sixth participant expressed an opportunity to

return to his alma mater as a graduate assistant coach, shohlgoise that path. This was a
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fascinating collective theme becauwsile it illustrates the yearning for belonging, it also shows
that maintaining membership in an elite social circle (i.e. college athletics) was a motivating
factor for each participand some degreeBased on this emergent theme, then, administrators
and program directors would benefit from creatnglmaintainingan alumni network designed
specifically for student athletes. In this way, retired student athletes could susjsonmn

membership with their alma mater and student athlete peers.

A final collective theme derived from the data analysis in this dissertation is the notion
that identity salience in student athletesasditiona] par t i c ul athlétigcareehie n oneo
corcluding.Regardless of career preparedness for life after collegh, garticipant in this study
expressed salience in their athlete identity as their collegiate athletic caresdmesting
Specifically, each participant expressed that they wanteglist in the final days and weeks of
their collegiate careers, enjoying the last moments of an experience they knew was drawing to a
close.Though there was not a collective theme of athletic identity foreclosure (i.e. participants
abandoned any exploram of occupational alternatives; Brewer & Petitpas, 2017), there was a
collective essence of athletic identity threat among participants as the end of their competitive
careers increased athletic identity exclusiviis collective theme, then, suppoatgriori
research in that career termination invokes deeper attachment to the athletic identity (Benson et
al., 2015). The practical implication derived from this shared theme, then, echoes the findings of
Benson et al. (2015): while it seems intuitivertitiate conversations of career preparation
toward the end of onebs coll egiate career, ad

tread the timing of such conversations. Specifically, the findings of this dissertation suggest that

suchconvesati ons should not be initiated in the f
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these conversations should take plaedl beforet he concl usi onsaarfeer,do st ude

as to not invoke the seffrotective functions of athletic idetytithreat (Benson et al., 2015).

Whil e each participantods transition out of
findings, one interesting difference amongst participants was the association between body
image and confidence. Specially, the female participants in this studgeggested to varying
degrees that the changes in their body image upon transition was something that they thought
about regularly and, unlike the male participants, eluded to wavering confidence as a result.
Though each participant expressed changdsein body composition in their transition, the
female participants associated these changes more closely with theorgelence than did the
male participants (Barnes, 2002; Fuller, 2014). This theme suggests that special attention to body
imagetranstion in retiring female student athletes is warranted. Specifically, administrators and
program directors in athletic departments ought to allocate time and resources into educating all
female athletes on nutrition education and healthy body image agrépgre for their transition

out of their student athlete experience.

Limitations

The purpose of this study wasexplore and establishteetter understaiilg of how
student athletes identify themsehasl create understanding of theansition out otheir final
year of baccalaureate study and intercollegiate athletic eligibilityile insight into the
phenomenon of identity transition in student athletes was manifested, this study is certainly not

without limitations.

One such limitation of thistgdy is that all participants represented -mevenue

generating sports as opposedtorevemen er at i ng sports (i .e. foothb
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Therefore, this research does not explore the phenomenon of identity transition in student

athletes who, in mny ways, are the fiscal focal point of the athletic department. Further, while
student athletes from neevenue generating sports still have opportunities to continue their
athletic careers at the professi)otséatmotee v el (i
prevalent to see football and menb6s basketbal
professional athletes. Applying the methodology of this study to such student athletes, then,

would likely yield fascinating insight into studeatthlete identity transition.

Additionally, a Iimitation in this study I
occurred during the academic year. All participants were student athletes who competed in either
winter or spring sport programs. Aach, at the time of the Ril@ansition Interview, five of the
six participants were still competing in their final athletic season. This is notable because these
student athletes experience the conclusion of their college careers, both academically and
athletically, at roughly the same time. In this way, future research ought to explore the identity
transition in student athletes who compete in fall sports. For most of these student athletes, the
conclusion of their athletic career in the fall occurs meidfore the conclusion of their
academic careers the following spring (assuming they are on a traditiongefourack). The
curiosity, then, i s how the transition out of

individuals who concludéheir athletic careers months before their academic career.

TheListening Guidas an intriguing and deeply insightful analysis tool. While it
illuminated profound reflection and comprehension of the phenomenon of stutlistéreng
Guidé& s i n tldion®fdradgiona qualitative analysis measures can be overwhelming and

perplexing. Because of its degree of complexity, it would behoove novice researchers to develop
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some level of expertise before utilizing it or work alongside veteran colleaguesre/familiar

with the intricacies of the methodology.

Future Research

The findings of this study have also brought to the surface many opportunities to continue
exploring the phenomenon of identity transition in student athletes. One such direction for future
research is an inquiry into the transition experience for indalsdwho pursue professional roles
in athletic departments directly after concluding their student athlete careers. In the present
study, four of the six participants engaged in college athletic departments either as graduate
assistants, interns, or prograssistants. It is curious, then, how being immersed in college
athletics as a young professional influenced their identity transition. Specifically, does working
in college athletics immediately aftempactconcl u
on their identity transition? This is an especially curious notion for those individuals who are

employed at their alma mater immediately after graduating.

Finally, the present study illustrates identity transition in student athletealivho
anticipated the conclusion of their athletic careers. Future research ought to explore the
phenomenon of identity transition in student athletes who experience an unanticipated end to
their careers. One such unanticipated transition is careing injuries. Cuent literature
includes such work on the i mmediate psychol og
however, an exploration of the iIimpacts on one

injury is warranted.

While a seasoior careerending injury is catastrophic for the individual, rarely is the

wake of this unanticipated event reverberated beyond the individual experiencing it, their team,
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or perhaps even their athletic department in extreme cases. However, in March 2020 an
unanticipatd event shook not only every athletic department across the country but changed the
very lives of everyone in the world. As the COVID virus spread across the world,

precautionary steps were taken to prevent the spread and exponential impact of .tdneirus

such measure was to cancel the remainder of all NCAA winter sport championships as well as all
Sspring sport competition. I n a matter of hour
without warning. There are countless implications for thisipheenon, but in line with this

study, research is warranted on the identity transition of these student athletes who could not
possibly predict the finality of their collegiate careers. Scholars in the field should continue to
explore the implications araftermath of this occurrence in the week, months, and years to

follow.
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APPENDICES
Appendix A
Participant Informed Consent
Who Am | to Become? A study on student athlete identity transition

PURPOSE OF THE STUDY

The purpose of this study is to betterderstand the identity of student athletes while competing

in college, and to explore the identity transition that occurs when the student athlete has graduated
college and is no longer an active student or athlete. | believe that, generally speaking, whe
student athlete graduates college and can no longer identify as an active student or athlete, an
identity crisis occurs. In this case, a did@ntity crisis occurs, as both identities are phased out.

PROCEDURES

Participants will be asked to take partsix 60minute operended, semstructured interviews,

with the possibility of follow up questions or comments. These interviews will take place over the
course of the participantos final year of eli
mont hs after the participantds graduation fro
beginning the Fall 2018 semester; Interview 2 at the end of the Fall 2018 semester. Similarly,
Interview 3 will take place at the beginning of the Springg@8emester and Interview 4 will be at

the end of the semester. Interview 5 will take place in the summer of 2019 after graduation.
Interview 6 will take place in the fall of 2019.

All interviews will be recorded and later transcribed by the intervié®ari Little) and possibly

her faculty advisor Dr. Jordan Bass. The recordings will be done on a hand held device, and at the
end of each session converted to the intervie
accessed, and erased from the hbeld device. No personal information will be held on the
recordings. Recording is (not) required to participate. Participants may stop taping at any time.
Interview transcriptions will be made available to participants upon completion of the study.

RISKS
There are no anticipated risked involved with this study.

BENEFITS
There are no anticipated benefits to the individuals participating in the study.

PAYMENT TO PARTICIPANTS
There will be no payment made to participants of this study.

PARTICIPANT CONFIDENTIALITY

Your name will not be associated in any publication or presentation with the information collected
about you or with the research findings from this study. Instead, the researcher(s) will use a study
number or a pseudonym rather than younea Your identifiable information will not be shared
unless (a) it is required by law or university policy, or (b) you give written permission.
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"Permission granted on this date to use and disclose your information remains in effect
indefinitely. By signng this form you give permission for the use and disclosure of your
information for purposes of this study at any time in the future.”

REFUSAL TO GIVE CONSENT AND AUTHORIZATION

You are not required to give consent and authorization and you may refdsesto without
affecting your right to any services you are receiving or may receive from the University of Kansas
or to participate in any programs or events of the University of Kansas. However, if you refuse to
give consent, you cannot participate irsteiudy.

CANCELLING THIS CONSENT AND AUTHORIZATION

You may withdraw your consent to participate in this study at any time. You also have the right to
cancel your permission to use and disclose further information collected about you, in writing, at
any time, by sending your written request to Sari Little.

If you cancel permission to use your information, the researchers will stop collecting additional
information about you. However, the research team may use and disclose information that was
gathered before they received your cancellation, as described. abov

QUESTIONS ABOUT PARTICIPATION
Questions about procedures should be directed to the researcher(s) listed at the end of this consent
form.

PARTICIPANT CERTIFICATION:

| have read this Consent and Authorization form. | have had the opportunity to adikhare
received answers to, any questions | had regarding the study. | understand that if | have any
additional questions about my rights as a research participant, | may call (78B)254dr (785)
8647385, or | may write the Human Research Proted®imyram (HRPP) University of Kansas,

2385 Irving Hill Road, Lawrence, Kansas 6604868, or email irb@ku.edu.

Researcher Contact Information

Sari Little Jordan Bass, Ph.D.
Principal Investigator Faculty Supervisor
Kansas Athletics HSES Dept.

2654 WagnorParrott Student Athlete Center  160-C Robinson Center
University of Kansas University of Kansas
Lawrence, KS 66045 Lawrence, KS 66045

s.little@ku.edu [rbass@ku.edu
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Appendix B: Pre-Transition Interview Questions

Pre-Transition Interview Questions

1. How is your senior season going?

2. Student athlete or athlete student?

3. What are some other ways you identify yourself?

4. Tel | me where youobdre at in terms of meetin
a. Athletically

b. Academically
c. Personally
5. What motivates you?
a. Athletically
b. Academically
6. Is recognition important to you?
7. What do you spend your time thinking about?
a. Shortterm
b. Longterm
8. Tel | me what itds been | i ke to be a studen
having time to go do things you wantto,time®sen you coul dndét parti
something because of sport, etc.
9. How do you anticipate getting ready for eating on your own, buying groceries, cooking?
Working out, staying in shape?
10. Tell me about the Senior celebration/R{ng Ceremony?
11.Tellmehowyoo r e feeling about graduation coming
12. Summer plans? Fall plans?
13.Your senior season will come to a close soon, and it will be the end of your collegiate
career. Tell me how that makes you feel, what that is like? (End of athletics AND end of
college)
14.How do you want to be remembered?
15.What does it mean to be a Jayhawk?
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Appendix C: PostTransition Interview Questions

PostTransition Interview Questions

Social Identity Theory
1. What have the last 6 months been like for you?
a. What has been the mastciting part?
i. What feels the most freeing? What are you glad to not be doing?
b. What has been the hardest part?
I. What do you miss the most?
ii. Do you keep in touch with your teammates?
iii. Do you feel alone, isolated?

2. Are you still participating in sport, in arway?
a. Do you have a fisport communityo of some

3. Do you believe you have retired from sport?

Transition Theory
4. Moving In, Through, and Out
a. What has it been like to transition out of your student athlete life?
b. In which of these phases do you fiyaurself?
c. Who and/or what has helped you in your transition?

SeltEfficacy, Career Preparedness
5. Where are you working now?
a. Do you enjoy your job?
b. Are you where you expected to be?
c. Do you think you were prepared for transitioning into work?
i. How has studdrathlete identity impacted this?

6. Are you satisfied with your life right now?
7. In our last interview, you said you identify yourself as ___; how do you feel now?

8. Walk me through a day in your life as a student athlete? How would you describe it to
someme who has no idea what life is like for a student athlete?

9. A day in your life now? How is it different than it was as a student athlete?

10.What advice would you give a student athlete?
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Appendix D: Participant | -Poems

Participant 1, Pre-Transition Interview | -Poem

I'm almost done

| feel confident

| know | can finish it

| was drowning last semester

| have the interview today for an internship at UCLA

| 6m super excited

| applied like a month ago

| had a phone interview

| had to fill out a questionnas

| had to make a video of me giving somebody nutrition advice

| made it onto round 3 telling me | had an interview today on Skype

| mean if | don't get it all probably still just continue looking for internships

| think as a team we're improving

| justwant more, but you're always going to want more | feel like
I'm doing my part to do that

I'm in the 1v4 now

I'm back in the 1v4

| like the fours

| like it a lot

| like the 8s

| like the fact that of course they get more points
| feel more useful in a four

| can feel my power in a 4

So | really like those.

I'm excited

| never have to row agaibyt it's also like dang

| don't get to see my best friends everyday

| don't have a team to go to

| don't have all thesé,i keé my schedul egtwopkeutsprieedtotd@ | | i ng me
|l dm going to have to do [it] on my own

| think it's like a little bit of everything
|l &m sad

but I'm excited

but I'm scared

| think it's definitely everything

| still think I'm an athlete student
| still think athlete comes fits
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| base everything like my schedudilee even when it comes to finals and stuff everything has to
be around rowing

I'm an athlete. That is definitely the center of my identity right now

I don't know i f that's bec adherighingittallitdée bia | most co
more....

But | feel like....

It's not that | don't know myself outside of Athletics,

It's just that I've always seen myself as an athlete

It's kind of who | am.

| don't necessarily think being on the rowing team is what nrakean athlete
| think just like... Like the fact that | love working out

And | love being active

| love nutrition and building my body and that kind of stuff

That's what intrigues me

That's what | want to do with my life

| don't necessarily feel like I'hesing my athleticism, if that makes sense?

| think it's just the fact that I've been in so many different sports

|l [havenot] ever | et one sport define me
| wasn't that one kid that specialized in that one thing for so long

But it's all I knew

| pickedup so many different things

| realized that | just was physically talented

| was just kind of born into this, kind of a thing

| think the thing that's coming to mind is just... A young woman

| just | don't know that just has so many meanings to me

[ | &ryir]g to just figure out my place in the world

| never had to think about who is [name] in the greater scheme of things
Not at KU,not to my teammates, not to my sorority sisters,

But who is [namein the world?

What is she going to do?

Who is she goingp impact?

Honestly | just want to make enough to survive

| just want to make a difference

| want to have an impact on somebody

| want to be the person that somebody is like you know what this lady right here changed my life
That's what | feel like Would benefit from in life

| think the only woman that | really, really look up to you as my mom
I'm just like yeah that's cool too, we'll get there, we'll get it alright, we'll figure it out
| don't like to stress out about stuff like that

| PR'ed



226

| fed stronger
| feel like I'm still making gains
I'm still pushing the boat forward

| have senioritis really bad academically
| don't want to write any more papers

| just want to do the bare minimum

[ will] Make sure my GPA doesn't fall off
| think that's ny only goal,just hold on

I've been trying to rekindle some of those relationships

| feel like we got into season and we were traveling a lot

I've lost a lot of connection with my sorority and outside friends
Before | gomaking sure people know hey stdve you guys

I've been going to all of our recent events

I'm here,sso there's no excuse for me not to go

Even if I'm tired

I'll just go because you know that's my sororggita support them

| feel like I'm just involved in so much

I'm [spread]really thin

| have so many groups of friends

Gosh | have so many places to be

But | think | learn to balance it really well

I've tried to cross up some of my friend grougaspring people to my events with me

| think it's just my love for people in gera. A lot of things that I'm involved in is all about
making a difference and having people's voices be hstarftl)ike that,stuff that | feel like
impacts the communities that | am involved in. I think that's where | get that wanting to be
everywhere.

[What motivates you?]

| don't know... I don't know...

| think just... Just this idea of leaving a legacy behind me and just haaihgecessarily my
name be known but just that impact on people.

| don't know why | want to be that way

| don't know whyl want to touch so many lives

but | just feel like that's what | was meant to do

I'm just competitive in general

| think my drive just comes from my competitiveness

I've always been competitivethether it's been board gamesether it's a racayhethernt's
anything

| [have] just always been like well I've got to beat you



227

(What about academicallyhat motivates you?)
The fact that | need a degree (laugh#)ink that's about it

| thought about it, I've definitely thought about it (grad school)

| think where | am now, at least want to take a year off

| am so tired of writing papers and so over school

| feel like if 1 continue | won't have the want to learn anymore

but | feel like being in an internshipm still learning

I'm not want to sit in @lassroom

| like HandsOn training,like being in the environment and learning that way
| don't necessarily think I'm done learning

| think eventually | probably will pick up a Masters or something like that
but | don't think | could jump into that righbw

| mean it definitely makes me feel good (recognition)

but me knowing that | did it myselfhat is a confidence booster

If I help somebody or if | go out of my way to do something

| don't expect anyone to give me a pat on the batkat makes seres

It's just more for memy moralswhat | stand for

| know that | did it so | give myself a pat on the back and then | keep going

(athletic recognition?)

| don't think so because....

Like rowing is so weird in the sense thi#lg like so what if you'rgood?

If you're not making the boat faster and if the team isn't succeeding, then there's no point.
So | think it's more like me trying to make everyone else around me just as good as me

(academic recognition?)

No. | don't even...

Like when they telme | made the Dean's List | was like oh really?

half the time | don't even check my GPA

I've never been worried about school

I've always known I'm smart enough to pasy] at that point it's just kind of like whatever

(What do you spend the majority ydur time thinking about right now?)

um.... Sleep (laughs)o honestly that is probably one of the biggest things.

| don't necessarily want to say stressing about the fuiutgust kind of planning out my future
and making sure got everything is indiand that I'm sticking to my schedules.

| think that's all | think about right nows getting to the next thing and making sure I'm not
missing anything because if | miss a step something can go wrong

my days are so back to back to back to bikekl have something every hour

| have to get to this summer to get to my internship to get to the next step

| have to finish out what I'm doing here
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I've always had a busy schedule

One of the reasons why | picked up rowing was because | was so free
| didn't doanything with my time

| feel like knowing meagain | like to be involved in so many things

I'm going to pick up things to fill my schedule

| don't think if | would have the time management skills | have todaglidn't have Athletics
| would definitely procrastinate

Not think about scheduling

not put things in my planner

At least thinking about it

even if I don't check the plannet, least | know it's written in there

it's in my head because | wrote it in my planner

(free time?)

| don't have any

| don't have any

Lately actually | feel like I've had a lot more free time

| also feel like I've procrastinated on one of my school work so it's not necessarily free time
| shouldn't have free time at the moment

I've just kind of, you know, made due

| feel like whatever

I'll get that work done eventually

(feelings about losing student athlete amenities)

Sad face, a little sad!

| mean it might not be the best food

but at least | know | have a meal

I'm not struggling.

| know people who are done with Atkiles and they're like dang
| don't make enough money

| don't know where my next meal is going to come from

| don't know what I'm going to devhat kind of thing.

(do you cook on your own?)

| do.

I've disciplined myself

| kind of want to go into nutritio and personal training and that kind of world

I've already made plans for people like workout plans and nutrition plans and meal plans
| told myself | really have no excuse

| can never say oh | don't know what to do today

or | don't know what to meal grethis week
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| already have it written down for other people
So all | have to do is bring it up on my laptop and do it
| feel like that's one way I'm going to keep myself disciplined
| think that's another thingnotivating other people helps me motivateself
| have to leave by examplié]'m being this for someone else

| know this is the field | want to be in,

and it's hard for me to motivate myself when I'm not surround the people who are also pushing
themselves

| want to do better and want to dptter

But [when] I'm surrounded by all my friends who just want to sit and eat pizza and watch TV,
I'm going to get sucked into that

| won't be as disciplined as | can be

[When} I'm surrounded by my teammates who want to do better who want to eatetter
want to train extra to get better numbensd do all that stuff

| see them doing thathen like yeah you're right that's what | need to be doing.

Just being around all the time just makes me more disciplined

(K-Ring ceremony)

| thought it was colo

| was sick that night so | was there but not there

| just thought it was a really cool idea that this one simple can unite so many people
| love being a part of things like that

| love being... It's kind of like being Gredike wearing your letters arftaving somebody
across the world be like | know what that is

| Know Who You Are because of what that is.

It's just kind of like cool.

It was like okay this is the part of my identity that | won't ever lose

This is something that will always stick withem

| think my letterman jacket is that way

Even my high school Lettermalbstill have it in my closet

It's just one of those things | will always remind you of the time here and the time you spent and
the Blood Sweat and Tears you put into your sport.

| thought it was fun

It's kind of different for me because | walked onto the team

| didn't get to know most of these girls unégpecially the senior clagstil maybe last

year,and more so the beginning of this year.

So it was kind ofkind of sad because it was like dang as soon as | get close to you guys we're all
leaving

(missing graduation due to sport)
| know, it's really sad.
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The day | found out | was super upset.

It was two years ago when | first got on team,and the seniors were missing it.

| was like dangyou guys are missing graduation,

| don't know how | feel about that

| was just kind of like well maybe when | was senior I'll still find a way to go to graduation
| was just thinkingp k ay w e toh'tévang to mess up everything that you guys have
worked for the whole year.

| wouldn't mess up my team and where we aven if we do terribly

At least | know | didn't just give up

| feel like if | just walked away,

like oh I'm just going to go gduate instead,

| feel like I'd be giving up something

| worked for three years to get to this pootperform

| would just be letting it all go for a walk down the hill that technically we can take the next day.
Even though | won't be with everyonee|l can still walk down the hill

(UCLA Internship)

| really want it

But | have other applications out there,

and if not, | have other things I can fall back on,

but that's what | want

| can always stay here and intern with my stepmother

| can fall ba& on that plan and do stuff with her.

| have other things | can do,

but | really want this because it's like smack dab in the realm that | want to be in

(security in knowing she has something)

| mean.... It takes away a lot of the stress of other pé@ple not knowing what they're going to
do aftergraduation

I'm just going to go home then I guess | don't know figure it out.

| mean | still have that stress

| want this internship

I'm going for,but | feel like... Like it's not the end of the world dion't get it.

| feel like it takes a little weight off of my shoulders

| do think some of my teammates are a little stressed

(What could have helped your teammates?)

Honestly | don't know.

Honestly | don't even know how | ended up so secure.

If I didn't have my stepmom I'd be in the same boat.

| don't know it's just one of those things like people are either going to hire you or they're not
Either you took the steps to apply early and figure stuff out early

Or you waited until the last minute andwgou're confused
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(Being more prepared earlier helped you?)

Yeah | think sobut it's also hard when you have rowing and you have things to scheduled
| know two of my phone interviews earlier on,

| was traveling and | was on the bus

And the only timeliey wanted to talk to you is in the middle of the day

I'm like okay well I'm in between two practices and we're getting lunch right now
And we're supposed to be eating so | can talk to you for like 15 minutes.

People don't always understand that you'rathtete.

It's weird,evenin the sports field they don't understand you're an athlete

You can't always be in a completely quiet place where you can sit down and talk
I'm always on the go

| felt like | couldn't do enough

Or couldn't present myself the whwanted to

| was not in the mindset of okay sit down and talk and have an interview

| think I'm just wired to gego-go

I'm just like always on the move

| don't like just being at home

| don't like sitting

| feel like I'm not moving forward anywhere

I'm not getting anything done

If I'm always on the move

I'm like well at least I'm getting something done

(last race)

I'm ready

I'm ready

I'm excited

| think we're going to do well.

(Leave a legacy)

| think I will be remembered as the one who is alwayskmgrhard and just motivating people
to work hard

I'm not the best on the team

| don't have the best numbers

But | was always like let's do it

| might have complained along the waynd been like my body hurts
But when it came time to do the worke gotthe work done

| think that's what | leave behindspecially for our Littles.

| think when my Little looks at me, she's like okalie never gives up.
| think that's one of the biggest things

(What does it mean to be a Jayhawk?)
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| don't know, | havenuite put a meaning behind it yet.

... L don't know.

| think for me it's just like... My Athletics comes to mind and that's just all it is...

Being a Jayhawk for me is being able to actually wear my mascot on my chest

| feel more Pride than a lot of stents who just kind of like wear it, if that makes sense?
Like when I'm out and people are like oh you go to KU,

They'll see KU rowing on my chest, they'll be like oh you're an athlete at KU,

Yeah | am.

| think for me being a Jayhawk is being a stuesgthlete and being able to represent this
University outside of its walls

I'll always be a Jayhawk.

| will always wear my gear

| will always wear it proudly

I'll probably always cheer louder than anybody else when we play any sport

Participant 1, Pog-Transition Interview | -Poem

I'm doing well,adjusting to life in California
It's greatjt's just more expensive than | remember.
I'm living with family friends

| think overall of the program we saw the growth that was happening, so | think we are all
satisfied with where we were leaving the program

| kind of left right after our ceremony

| was back in LA late May

May 30thl was already out here

| started my internship with UCLA in midune

I've just been at UCLA

| also picked up two pattme jobs

| picked p personal training

I'm also a server

| " ve been really busy workingé40 plus hours a
when | got to LA | didn't have any way of getting funds

| was like all right I've got to find some kind of pdirhe job to help

| just started looking armnd,looking for things that | was kind of interested in

I've waitressed before

I've done a lot of group fitness exercising and personal training and stuff before too
| just kind of searched in those areas

| didn't have enough to provide [if it was jusetgym job]

so that I picked up the serving job

| have that, that one's a little bit more stable
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If I didn't want to | wouldn't have to be a personal trainer
but I've grown just so attached to my clients

The most exciting part for you over the last@hs,what's been really fun for you?

| would honestly say just figuring it out on my own.

| haven't really had to run to my mom or anything like that
| feel like I'm growing

| can see my growth

| find that super exciting.

| feel like | still am so busy

| don't find,a huge difference in my schedule

At UCLA I'm still technically involved in sports

I'm still up at 5 a.m.

| have to be there by fyst like | had to when | was an athlete
I'm still basically living a sport $wdule

| didn't realize how much stress...

| don't know just how much my body was like breaking down

| miss my teammates

| miss being surrounded by such a great group of girls

| miss my friends

| don't want to be like yeah I'm happier without rowing

butl feel like I'm more in control #n when | was on a team

| feel like now

| can actually be more independent and do the things that | want to do
rather than feeling forced to do things.

Like in rowing if you're having a bad day you can't really taklayoff
But now if I'm not feeling well one morning | can call

and be like okay I'm not coming in todand that's okay

Lonely?

No not so much

| think I find a lot of Peace in being alone

| don't think | feel isolated at all

| always know that if | devant to hit up one of my friends on the team
or if I want to talk to somebody they are always there

There's no worry that they are going to turn me away or not talk to me

I've always known that | wanted to be involved in sports
So it's no surprise to mbdt | found myself still immersed in the sports community

| think it helps mgbeing a former athlete]
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| feel a little different thn the other interrés they weren't studerdthletes

| have a little more insight

I've been in the athletéshoes

| know how big a role the nutrition plays and how it affects ouragay habits

| will ask athletes how they are doing and talk to them

Even though | was in Kansas there are definitely things that | can relatesio hé.

| think it's fun for megpersonatraining]

| think the biggest challenge right now is adapting to my clientele

| work at a women's gyniput most of the ladies who are members are on the older side
So learning how to create programs

accommodate to their needs

| feel like hashelpedme grow as a personal trainer and as a health advisor in general

T h e raéobos nutrition stuff I've learned just in general about people
about athletes that relates to the gen pop

I've definitely used some of those skills and relate themtovEraining

| think it's definitely giving me a little leeway on the nutrition side as well

Gaining weight, cooking on your own

| was kind of already prepared for that transition

| knew that of course | wasn't going to be working out as much

| knewthat my diet would change

or that it would have to change if | wanted to maintain a certain weight or whatever

| think | mentally prepared myself for that charaye/hile before we graduated

| also feel like I'm very comfortable in my nutrition and in nipdss and just my journey
it hasn't been frightening so much

| don't have people riding me for it anymore

| don't have people keeping track of what I'm eating

when I'm eating

how much I'm working out

| think it's just definitely made me more accountdblewhat I'm doing

| think I'm doing pretty well.

| also think being a personal trainer and working in nutrition at UCLA

it keeps me on the ball

You know you can't fall offyou kind of have to lehby example

Whenpeople look at you and be like wellyibu're not doing itthen why do | have to do it?

| love them[jobs]

| think each one of them plays a part in where | want to go and what | want to do.
Even down to my serving j@b it forces you to kind of be a little more personable

| definitely have some social anxiesp | think it's helping me

| also have cool opportunity to work in the kitchen amdrnwith the chef

That's something that I'm leaning towards

[l am] foreseeing myself go to culinary schaolthe next 6 months
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| can get a culinary degree and then move forward on the nutrition side

| 0 een kind of back and forfbulinary school]

since | wanted to go to school

since | graduated high school

| didn't really know what to do as a chef

| feel like my whole path leche back here for a reason

| feel like the whole nutrition thing and me being super involved
Made me want to knowven more now

| can come back and use my skills and what I've learned théere to
Spread educatioabout foodhelp athletes in that way

So wuld you say that you are where you expected to be 6 monthgradaation?

Definitely not

| think it's definitely moreso becausdidn't really want to think about 6 months pgsaduation

It wasn't that | was scared

| just know that | get disappointezsily

| didn't want to set any goals that | couldn't obtain

When | originally planedto move out here and do my internship

it was moreiokay let's get our internship done, let's just kind of find a job so that we canaot fail
| think that's all itwas,let's just go to A and survivesee what happens

| didn't expect to have made so many connections and so many friends

Have a pth kind of write itself out for me

Do you think you were prepared for this transition into the Working Wddld@id thisfeel very
like I don't know | guess I'll just figure it out?

| think a little bit of both

| think rowing prepared us more than we think

You just have to get up and go

You can only make up so many excuses

| think in that sense

| was really prepared fdhat part

| think the rest of & you're going to have to try and figure it out at some point

There is only so much you can prepare yourselfifgqu don't even know what's coming next
There is definitely just a lot of going with the flow

Just takingeaps of faith and seeing what happens.

| think one of the biggest lessons that | have definitely learned is just keep going

| felt discouraged when | felt like | wéailing

Not necessarily because | was failing at something

But because | felt like | vam't doing as well as | should be

So | felt discouraged.

But nowé if I'm not living up to my potential or doing as well as | think | should be doing
It's like okay what can | do instead that makes me feel a little more complete
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| know a big thing for m&vas being a part of KU RISE

| had a lot of mentors in there that really prepared me for the next step

fi € t hgoingeto be problems

It's just how you handle those problems

How you move forward

It's okay to crybut at the end of the day you have to prokirself upand keep going
That's one of the things that | kind of took and ran with

Transition Theory

| think I'm still kind of moving through

| think my move out here was definitely moving into transition
| don't want to say | have everything figured out

But | am definitely more solid than | was when | got outeher
Just a little bit more comfortable

When [ first got herehack to LA, it was just like a lot of unsure...
Scared...

Just kind of trying to ndlet anybody down

| feel like there was so much | had to prove

But | didn't really need to at the time

| think | will always see myself as a studethlete

It's what made me who | am now

| think honestly | will always identify as a studeathlete

| will always identify as a Jayhawk

Those are the things that got me to where | am right now

| don't think that's going away anytime soon

Maybe when | stop being a student or when | stop being an athletemnaybe it will change.
| still think being an dtlete is a huge part of who | am

What parts of your life are you satisfied with right now?
| feel like all of it

I'm just really excited about the direction I'm headed in
I'm excited about the connections that I'm making

| would definitely say all of it

What are you missing?

Honestly just my friends

| don't knowé honestly as a studeathlete you just feel like you always have a safety net
You have something to fall back on if something doesn't wark ou

| kind of miss that feeling

| feel like if | fall nowthen it's on me to get myself back up

| guess that sense of security and safety.

| definitely still think I'm in tha¢ the money is not what I'm chasing
I'm definitely chasingeducation
Spreading what | knovand impacting people through my work
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I'm still really passionate abofihat]

| have so much anxiety about being so social
But people just kind of gravitate towards me
I'm learning how to deal with it

I'm learning that it's not a bad thing

a day in the life of a studesathlete?

| would just say that it's not allike practice and games.

There's just more to it

Mentally and emotionally

As studertathletes we invest a lot of timand effort into what we do

We don't always receive all the credihd we have to be okay with that

| just thirk that...I would just say that it's a lot harder than you think

| just tell people that all the timés just a lot harder than you believe

People just think we get up and we just go to practice anchhadvcan it actually be

| definitely give it to sidentathletes

We definitely deal with a lot more than the average student going to college.

| would just say there's more of a mental component to it that most people just don't realize
filmagine just kind of being beat down in practice adat then hang to still get up and go to
school the next daynd then having to go back and feeling like you didn't get a chance to
improve on whatever it was that you were being talked to abgat.know not having the time
to better yourself in the classroomvainatever it may be.There's more to it mentalfy.

What is a day in the life for you like noag a working young adult?

[l go] internship.early in the morning
I'm there by 6 a.m.

| leave there at 2 p.m.

And I'm at work by 3:30

and I'm a home kitle after midnight

| am, | am[taking care of herself]

| definitely had to learn that balance

but | am definitelygetting there

| think when [ first got out herat was just kind of like | need money | need money

| don't care the hour§ust] schedué me so | can get here and get the money that | need
But now,| take Mondays and Thursdays off

| don't do anything on Mondays and Thursddlysse are me days

| definitely had to find time for myseljust so | can recollect mentally and physically
and tlen go back out there

| grew up in a household where my mom worked all the time

She taught mdjke my weekends are for me

| don't schedule anything on my weekendy,weekends are for me

She was always very adamant about spending time on yourself anand\care

| think that's something that has kind of been embedded in me

| think it's something that | kind of lost when | was a studehlete
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But now I'm able to find it again because | have that freedom

Anything you learned as a student athlet# ik helping now?
Honestly just organization

That's something | feel like | needed

| have definitely learned as a studatttlete

If you could give advice to a studethlete who's in their final yeawhat would you tell them?
To enjoy it!

It's arough...Up and downJourney as a studeathlete

| think your senior year is really the year to just take it all in

Embrace everything for what it is and just enjoy it
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Participant 2, Pre-Transition Interview | -Poem

| am tired
I'm looking forward tahat(sunflower showdown)
| don't know it still doesn't really feel redhat I'm graduating

| had my exit interview the end of last weakd even that it still didn't feel real to me
| felt heard

not that | had a lot of bad stuff to say

| like to talk

| enjoyed it

| mean there's good and bad to everythswgl tried to include that

| feel like the things | saidand | want to talk to my coaches too

I've been meaning to talk to thehim just trying to figure out when and how | want to do that
| would want to know

| didn't say anything that | wouldn't say to them,

| might as well say it to them.

| feel like I'm kind of in a position

I'm in a position of privilege because | never really had to worry about that (weight gain)
| think every sport has @mponent of that

I'm going to move the boat faster because I'm not weighing it down as much

| think something needs to be kind of done right there I just don't know what exactly

| have to write this thingt's like a letter to rowing
I'm going to crylike | was feeling a little delicate

| hate to say this but I think it will be really good for my class to leave

| just think it'll be a healthier environment once some of us get out of here

| rowed with for 4 years

| don't know just some of them | neveotght would act this way

| think some people feel like they haven't gotten the opportunities that other people have
| think often timeswe think we're better than we are

| think that's been frustrating for some people who have missed their shot

I'm not stisfied because | still think there's some people sitting

| don't think we've got our lineups just right yet

| don't know any expectations that | hadpn't know how to compare

| just don't want to do anythingm so over it

I'm only in three classes

| don't have someone in front of me (online course)

I'm not worried about disappointing her because | haven't met her

If I was in personl, couldn't look at her if I didn't turn in an assignment
| don't ever want to do it
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I've done well bié

| just don't... I don't know

I'm really pushing it off

| justé the way | feel right now is my GPA is not going to go up or down,
so I'm like what's the point?

| always askdfor seniors if they're sad about leaving
no I'm feeling good it's far years br a reason

I'm always like what the fu*how can | le é

I'm going to be a mess

And | kind of am

| have a goodolid few weeks left in me

| am so ready to put my energy somewhere else

| finally do understand that

I'm going to miss it,

I'm going to be ssad

but I'm tired of...

I'm just tired of doing stuff,

| justd o nvartt to do anything

| literally want to just lay around for 3 weeks and just not talk to anybody
academically... I'm ready for all that to be done

Athlete student

I'm just someone whoaways been that way

| care more about this

I'm enjoying this more so I'nyeah I'm going to put the athlete part first because it's fun
| have teammates who definitely feel otherwise

Because yeah it's almost the end

| want to take in every moment

sothe athlete part is definitely right there.

| am (sorority sister)

I've actually been kind of disconnected this semester

I've been thinking all rowing

| live with some of the girls in my sorority

| have a lot of other friends in my sorority

I'm just notreally worried about those relationships right now
| don't know if this just seems more important

I've been dating one of my teammates
| love her but she just stresses me out
I've never necessarily interacted with her in the boat
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| have this crazy fear dimaybe it's just sillyput after rowing is done what are we going to talk
about?
| don't worry about that just with her | worry about that with a lot of my teammates too.

soon I'm goingo move away from.You know being a team.

And so | don't know itertain things that are hailke overcoming those hard thingsn doing

this for myself because this is going to make me better at this or make me mentally tougher or
just make me feel gootidon't know so I've been trying to think about things liatt..

My love language is words of affirmation,

So hearing people tell mseeing you do this inspired me to do thimt kind of shit.

| think most people want to be recognized for the things that they do.

| mean it doesn't need to be like a gramdd, but yeah....

Yeah | think so

but | don't think people just do sha do it

| don't know maybe in school you don't get as much of that recognition

At the end of the day it's just you and your instructor looking at that assignment and stuff

To meit's easier to be good at school than it has to be good at sports
| think if it was teamvoted that would be more meaningful to me

| still think it's a cool honor

| feel so bad saying this out loud,

but that is more whoa than an academics one

| know whatl did,

and | know the way that | made people feel

And the connections | made,

and people have validated me in that way

so | don't necessarily need that award

Everyhing | do, . I'm doing witlrowing in mind

what | eatwhen | sleep when | nap

| think about it all the time

| know their strategie@pponents)

I'm thinking about how we're going to combat that

| think about it all the time

Like I'm not going to be able to think about that in 3 weeks,
because | just won't have that...

So what am | goig to think about?

| don't know.I need some sort of activity.

I'm just afraid I'll turn into a crosktter. | am so scared

I'm always thinking of crazy silly ideas of what I'm going to do next
but also I'm very much like

I'll figure it out

| haven'tapplied for a job or anything like that
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| don't need to be doing that
I'm very much in the moment

| still keep them ugo-date
but I also think they don't want to think about all the drama
| think, to a point I'm not going to want to know about it

I'm definitely a procrastinator

| just have to do the hard shihd it's made me more accepting of that more tolepani;m
afraid I'll probably slip back into old ways

| feel like I'm much more aware

| feel like my time is Super valuable

so now | get thatvith other people

I'm still superannoying and will talk forever
I'm just more understanding of that.

It's something | really enjoy doingvorking out)

| really like lifting and other things like running stairs and ké that

| think I'll be just fire with that.

But, eating and buying groceridsjon't know how to cook

| learned how to scramble eggs last yearl| literally rely on thatl do a lot of that
I'll probably figure oué I  haGroekPot

I'm not really worried about it

I'm just reallyworried more about my mental stalike going crazy

| don't know

| feel like I'm going to be like........

| don't know

| don't know how to say this without sounding like super depressing and like a cry for help
But | just think I'll feel empty,

like what am I....

Because every day we got to practice and yeslhe trying to achieve these goals

but, I won't have those so...

| don't know...

| pretty much told my mom like lyfor 3 months | need you to make me not do anything
I'll wear black all summer,

Mourning

| just have always kind of seen it laying aroyn@sr andpads K Sweat er)
I'm not going to wear a dress

| thought it was just a fun thing

| didn't realize it was a big deal

| don't look right in the little hat
| don't think it's going to hit mantil next fall



243

when | see people post things on Facebook about picking up rovtiadike all these
things...Like even my exit interviewit didn't really feel real

| don't know it just still doesn't seem righke it's actually happening

Like it'sexciting but it's also like there's this thing that's actually kind of reallyfsadhe at
least.

I'm just compartmentalizing

I'm just going to think about the exciting part,

Let the sad part happen when it happens

But then | think because I'm notgqmessing it as both of those things,
| think the sad part is going to hit me too hard.

That it....awwww....Here we go...Like | don't know...That it's over. | think | also see a lot of
this as a security blanketo now | have to go.Do something ele.Measure success in different
ways,which | think is actually the scariest pdhtn so used to this and I'm comfortable...
aaahh....That's the sad part.

(What 6s the exciting part?)

| did this really difficult thing for 4 yeargnd it made me tough and stronger

| met some of my best friends

I'm excited,some of the work we do is really fu***inigard,so I'm psyched don't have to do that
again

| like that we have goals everyday and we could go out and accomplish them

| think most people can relate this,like the way you feel when maybe you just have like a bad
a row or have a bad practidige I'm... I don't know I think I'm someone who takes those things
ki nd o fSol'maxciteéthat.l.don't know that | won't have to value myde#fsecon

those kinds of things

I'm hard on myself but not in a way thakaybe it's just not visible | don't know

I've thought about how I'm going to feel at the end of-thidieved is something that comes up
the most
I'm just going to feel so relieved thiadon't have to push myself so hard

(What does it mean to be a Jayhawk?)

| don't know | feel like in 20 years I'll probably have a really good answer for fBud.it's just
like home.l think the things | did hear and the memories | méuaeyelatioships | built,but it
all means so much to me

| feel like | have like a million different things | want to do

| can't really decide

| want to go explore

That's why | want to be a bartender in St Thomas

| just don't want to be tied down for a while

| don'twant to have commitments

But | think it would be really cool to be back at University setting someday



244

But then also coach talk to me briefly about a volunteer coaching thing,
And I'm really torn because...

But | really disagree with some of the thirtbat they do,
And sometimes they just really frustrate me,

And so | feel like being here as a volunteer coach,

And like agreeing to do that,

I'm supporting that in a way

| was like yeah, I'll get back to you

| don't want to decide anything

| want to £e how the season plays out

Because maybepaybe in two weeks I'll fu**indhate rowing
And I'll never want to see it again.

So, I don't know where I'll be

Would | be sacrificing doing other fun things that | want to do?

| don't know

| already feel lile I've given up a lot for rowing...

Like | keep going back and forth

| don't want to miss an opportunignd that would be a cool experience....
FOMOjust really gets me...

So | don't know what to do about that

And I'll probably make a sptof-theemoment decision.

(How do you want to be remembered?)

this is something I've kind of struggled wittis year

I'm very much like you need to pick your battles

| feel like this year | really learned that respect isn't sometlgmgknow like you canitontrol if
people like you or not

What you can control | guess is maintaining digmtgintaining your own set of standards
| learned that from some of the girls that came before me

| had to call out my teammates this year and that suckallly sucked

| wasn't afraid to say the hard stuff

| also work really hard to make everyone feel valued

Obviously | can't reach everybody all the time

(grad school)

| think I'd like to maybe do it at some point (grad school)

but like | said | think | need to go do somwiger things

| think it'd be really cool tateacher or something like that.

Like the discussions | have in my classeally blow my mind

| get so into it

| want to have these conversations forever

| think when we're having these conversations, whiseed® you do this?
| don't know [ just want more of that.

So | can kind of see myself doing that down the road



but it's a lot of workand a big commitment.
Participant 2, PostTransition | -Poem

| didn't realize my coaches actuatli a lot of work
| just didn't think that would be happening

| don't think I'm good at ifcoaching] which is okay
| don't want to do things unless I'm good at them
| know how to do this thing at a really high level

| just don't know how to tell someone to do it

| don't know how to betern with them

They're good kidsso | don't want to be hard on them
Even when they're being shitheads,

don't want to batern with them

| don't want to batern with them

But also | want to be like fu*kingull harder

How was eding school and ending your racing career?
It'sé such a busy time

| felt like I didn't really stop and think about it until it was all the way over with
We came out the next two weeks and it was the best practice I've ever had

Oh my gosh it was so sdliso focused.

| was on the lgh

| really didn't think about anything ending to be honest
[Tells story about last race]

| straight up see their entire boat looking at us

It was so fun oh my gosit was so awesome

That was probably one of my favori@cesever,

and it was my last one so it was awesome.

| took on the task of getting all the coaches gifts and support staff

| did a lot of it last minute because I'm a shptgnner

That morning | was running around too

And then it was the banquet atietn we have the senior party afterwards
| woke up the next morning

| was like humow what?

It was just like all of a sudden it was done

| broke up with my girlfriendand so | didn't really think about it much
| may have thought about it because | $mwvevery day at rowing

All this timel've been thinking that yeah

I'm going to be on some Island in the fall

| had gotten the plans worked out for that

then Coach told me fhis position is now availabde
She encouraged me to apply
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So | did

| wanted to go to grad school
| wanted to try all of that,

and | wanted to try coaching.

I'm doing The Graduate certificate in leadership studies

[by the time]that | applied this all kind of came together last minute

And for me to really start theljd had to be accepted

They encouraged me to apply to this because | would get accepted faster

But it's not really what | wanted

So I'm actually transferringto the leadership and diversity and inclusitre, actual Masters
| have an interview on Friday

I'm scared shitless

| nervousbut it's just a phone interviewshich makes it easier

| don't have to worry aboyants.

| didn't want to do anything for free

| was like oh | will get back to yoand | never really did.

She wagust casually like yoknow I'm trying to get this position approved,
I'll let you know what happens

And | was like okay| didn't really think much about it

So in August | came for my intervieand then a little while later | heard back

So what was the rest of your summiee®

| went with my friend to Colorado for a concert at Red Rocks

Then | came back and was super sad

| reached out | was like let's get back together so we did

| got a job at a restaurant near home

| had never had serving job

I'm thinking,if I'm going o this islané some of the opportunities are probably going to be
[there]

But | had only done stuff in like customer service

I'll just get some experience doing that

And then | got this job

Coach sent me the policy.

She was like | don't know if this going to change your mind

There was a little section about coaches and sttatblgtesand relationships
My girlfriend is on the team

| want the job so I'm not going to make that decision baséduon

| got the job

| was like okay well we are going tbeak up again

If I'm only in The Graduate certificate programwill only be doing this for a year
But if | get into the Masters | can do it for 2 years

Part of me is also like | could be on an island right now.

| just really wanted to go there for likeéix months



Then | wanted to come Back and do this

But obviously I couldn't have guaranteed that this is going to be waiting for me
| 6someone who is like everything happens for a reason

| think it worked out thevay it should

| always tell myself the island will still be thengnlesg global warming
| don't know that's just what | keep telling myself

I'm just afraid to get.Become an adult whergou know...

Like oh but then there is this opporturtityat wastoo good

And then there was this other opportunity

And it's like | never get around to doindgbing to the island]
Because it is really something | would like to do at some point

And | don't know if that's the life | want necessafflyends]

But sanetimes you just get caught up comparing yourself.

It's like well should | be doing that?

An island is definitely not a part of that equation

Sometimes | feel like I'm in behind

So yeah that's where I'm at.

I'm going to start cryig

| mean it's nice tmot have to spend so much physical enettigt's so nice
Buté | miss it a lot

There is this one particular dats called an aerobic threshold

That was my jellymy jam

| think so many people we value ourselves based on our athletic performance
So everyweek that was a highgot to rice

Obviously that doesn't determine who you dma, it just makes you feel good
And | don't have that now

Yeah | got this job that | wanted

I'm hoping to get into the program

At the end of the day I still wake ugndI'm still the same person

| don't have these things that are...

| have to deal with my own inadequad@eshe things | don't like about myself
Athletics it just disguises all of that

It's just this big illusion

I'm pouring myself into somethirand I'mhaving these really great results

| don't have to think about those other things

It was just such a good distraction

| have to face these things I've been running from for 4 years

| think the thing that makes me sadhow that I'm on this side of thiag

| see how the coaches work and | see how they think...

| don't know how to say this beside®lothing matters

We take these things way too seriously

| used to think..Literally | took one bad stroke

And | would think oh my gosh wakesthis mean,

But in reality he's standing like this because it's comfortable, he's not mad at me.
All these things and nothing matters
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Even a month after rowingou don't really remember certain races

Obviously the things that matter are the relationships that yibdi ddong the way.
And | just can't emphasize that to them enough

It just makes me sad that they are so hard on themselves

| think that's why | struggle with being stern to them

| don't need to beat them up more than they already are beating up themselve
| don't need to do that

I'm very sensitive.

[When] | sat on the ERG | could tell you what would happen before it would happen
If you gave me a number I'm going to hit it,

Or I'm going to pass out trying

But on test daygow] | have no control

If I could just pull it for some of them | would

That would be so much easier than watching their mental stragdlee ERG

| hate thatl hate watching that...

So those are some things that | don't like

| would run stadiums with a freshman in the fall

Thatwas kind of a pride thing

| wanted them to know like hey

I'm kind of washed up

but | can still kick your ass

You know since I'm young and in shape

I'm not going to ask you to do anything | can't do with you

| think that was important

| really like doingthat

And | think the freshmen enjoyed that, they told me they did

| guess the other thing | struggle with too is like...

| mean | can draw boundaridsjt some of these people are my best friends.
| don't know what is kind of sad

Like the people | hangut with,| probably shouldn't

Does it feel isolating?

A little bit [feeling isolated]

And sometimes the other coaches will invite me to do stuff
| like working with them

| know there's more people around here that | could connecthwith think...
| don't know...

| don't know how to explain it

But I still in a way don't feel like | should be doing this

| feel like fu** who gave me this Authority?

| just feel like a scrub

Especially when I'm walking around here,
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Which | lovewearing comfies tevork

| love wearing my comés

| look like an athlet

| think people are probably likesho gave that bith keys

So | want to get better connected but | think...

| feel like | can't because my insecurities are holding me back from really connectirggheith
people

| know there are opportunities to connetth the younger peeps

But...I'm really scared to put myself out there

On one hand | feel like | should be comfier here,

but then I'm like well maybe if | was somewhere where | didn't know anyone,
like 1 was just introduced as this person | would feel more official.

But | didn't want to try coaching anywhere [else].

I've gotten to be a part of lots of conversatidghat | didn't know were happening
Sometimes | feel like | shouldn't speak wghich is not good

[mental health issues coming to light, info being shared]

So | felt like | was helpful with thaif made me feel really good

That felt like an area that | needed to advocate for

And the other coach said This team has the most issues t#aany've ever been on
And |ikedWTF

She's someone who's likfve never had issues with this so get over it.

And that's one of those things that really pisses me off

I'm like okay well yeah like most things obviously it takes experience withumderstand it
But also fu**ingeducate yourself becaus®t's what's happening on your team.
It's the reality so don't be a dick

| feel like that's a place where | get to use my voice

| feel very confident doing that.

[The weight thingthat still so elicate

| don't know how to approach that

| don't think they do eithet,know they don't

| don't know.

Are you still working out or playing sport in anyway?

| go to the gym almost every morning

| freaking love that place

| still like to be in touch vith theERGa little bit

Oneof these days if coach calls on mg¢ommon]stroke

She said | can do theommon strokéor the day

I'm like oohwhen my time comes I'm going to be ready

I'm going to be so fu**ingeady

Sol still do that a little bit

Obviously I'm not seeing the numbers that | used to see and that sucks
It's just if it's not easy or | won't be good at it it's not worth doing
| know how to lift weights

but | don't know what to lift with what,
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so | just look like a goober
like I'm going to go pick that up and I'm going to go pick that up
| talked to the strength coaddhe's going to make me a plan.

[workout at work]

| would be horrified

Maybe | will

That just seems scary to me because it's like oh the adults that work thenerayit aat
That's theirslike Adult Swim,

| can't get caught because | don't belthrage.

| mean it's something to do and it makes me feel ¢wodk out]
Towards the end of my rowing career | was pretty jacked

It just makes me so sad to think abowirng that

| know | have lost by quite a bit

| liked the way | lookedso....

But yeah it's definitely a connection to the athlete identity

| hate that | love this,

but | love when people are like gosh | wish you were still stroking for us
I'll be like hell yeah | do too

It feels good

| want them...

It's kind of a struggle right now

| want them to find that figure offirst 8],

but also it's really nice hearing that

| like that y'all miss me in that way

It's kind of fun.

Is it hard being a practie though or regattass it hard to watch them compete?
And them celebrating,

I'm so happy for them

but | want to celebrate too

| want to feel that accomplishment

| think that's the thing,

I miss that sense of accomplishrhen

like | said it's a disguise for inadequacies

And it's just like a nice littléalse high.

How has it been being a grad student?

This is going to sound so dumb because it's obyious

but it is harder than | thought

| 6imone of those eight week coursss theyjust Jam pack that sh*t in
Like there's no way you're actually learning it

I'm just memorizing it for the weedo | can write my little weekly thing
then | go on to the next one.



| just don't actually think it...

| don't think people are actually learg.

But | feel like I'm doing pretty well.

| like writing and that's basically what it iSo that's my jam.

But what I'm realizing is that obviouslyyou need a different quality of work
| would read through people's post and be like

You need @ommaafter that prepositional phrase

And now I'm likel don't feel good about myself

| read other people's and I'm like oh futfey can actually write
What I've learned is that I'm really good at describing things
I'm not necessarily good at...

| don't redly make insightful connections

No one's told me that reallgnd I'm getting good grades.

But still | feel like that could be better and that's pissing me off

Are you enjoying it?

Sometimes

Whenl'm onThatAdderall highyou know

like when I'm about tary and like this is so meaningful

And then when I'm crashing I'm like futhis, my teeth are grinding.
But | think what I'm doing is cool.

| don't think a lot of people to have the opportunity

My school is getting paid fothat's awesome.

Like my urdergrad wasand this.

| will have two degreethat will be paid forThat's really fu**ingcool.
I'm appreciative of that,

but also I'm tired you know?

It's like so much all the time.

And | get excited because | finish something

And it is like wellhere we go week 2.

It just never ends.

I'll procrastinate but it's still always the back of my mind.

| don't feel good about it

It's not like | can ever just go enjoy something,

It's just always in the back of my mind

And I'm not really a checkligierson

| hate checklist

Because it's fun to write ithat's why | lovewriting my planner

| love writing everything down ahe beginning of the semester
| never actually look at it.

... | feel like I'm...

| feel like I'm still moving in,

becauseén so many ways | still identify...

Like when | think about loyalties

| feel like some of my loyalties are still with the athletes
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| still feel closely connected to them

And that's probably why | have a hard time being stern with them
Because it's likéwas just there

It's like I'm yelling at myself

And then when they bitch about the coaches

Sometimes | want a bitch, too

| don't because of boundaries and bhit | feel that

But | don't even know.l.don't know...

Maybe it's because I'm not there yet

| can't even imagine what that transition out would look like.
Especially in this role...

Sometimes I'm like fu*kwhat am | doing

Why did | sign up for this job

Again | just said all of this

| like it.

| don't know | just feel overwhelmed.

... | feellike in some ways I'm still trying to maintain...

| like being liked,who doesn't right?

But as an athlete | was well liked by my teammates,

| had fun parties

And so in some ways | think I'm scared of them seeing me as something else
| feel like | spenda lot of time worrying aboutow do the athletes see me?
What do they still see me as fun

Or am | now a hardss bitchthat theydon't want to talk to?

And theyneed to talk to me

but | don't want that to change,

but then again want to be taken seriously

| want to be professional

| want the coaches to think that about me.

And so it's like | have these two very opposihigpgs | want...

And | can't get them both but...

Sometimes I'm like | don't give a fut¥hat theathletes think of me,
and sometimes I'm like | don't give a fu&bout what the coaches think of me,
like they hired me so they can fire me anytime.

And | know I'm doing okay at both

but I want more of both at timeand that's just a struggle becaus#oesn't work that way.

But then | guess that's what makes this transition hard,

| have to say bye to that.

And then | could be on an island,my swimmiesyou know?
Here we are.

... I think it's hard because | feel confused about a lot of ¢hing
| still consider myself an athlete

That | know

But that's confusing to me also

| say that | knowbut is that the most important thing?
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Probably not but it's still a thing that's at the Forefront of my mind....

| 6guper gay and that is super impottenme.

But | think...Even the construct of gendénat is confusing to me.

And I've never felt particularly strong for that identity...

Which is another thing that | didn't used to think about

Because | was alwaybinking about rowing...

| think... For the most part I'm a good listener...

That | am [very reflective]...

| think too,to call myself...I'm a good friend

I'mé thinking too highly of myself

| don't know

| actually realized the other day

Because | like to just say dumb things, like oh my God I'm a stupid bitch
| was like you know what it's funny

| don't actually believe I'm stupibut maybe | just shouldn't say those things to myself
So | feel like the selfdeprecating

| should probably do less of that

So | don't know ifhat contributes #® | don't want tosay anything nice about myself,
Or even call myself a friend.

Like well are youBut then again that's my own insecurities.

| don't know...

[personal mental health]

| think | could definitely...

So you know as awdentathlete that kind of stuff is free
So | was all up on that

I'm very privileged

if | reach out to my parents of course we can make something hgmpeknow?
But | don't want to do tha

| could probably benefit about getting back into a routiné wiat
but it's just another thing to do...

| think | know things | could do to make myself happier
But to do that would be scary

Like putting myself out there more,

Just reaching out more to other people

.... L don't know if that really make sense

| think overall I'm doing better than | thought | would
And | think that's because here

| am still with it

But that can actually be making things worse

Here | amjealous that they get to go d®K

and | don't.

| have to fu**ingyell at them through a egaphone.

| am in this weird spot
I'm trying to be professional
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Should | go back into her office and be like this this and this it just feels like...

I'm an emotional sponge

Anything you are feeling I'm just going to soak that shit up

And take it homand think about iand maybe cry about somebody else's feelings
And so that's something that happened to me

In this role | am privy to a lot of conversations that happened with athletes come in
And | then worry about them.

And of course if | told the heazbach,

Like hey | need a hot ssbe wouldbe so receptive and totally cool.
But alsol think they know that I'm a super emotional being,
because | tear up about everything.

That's just how | was as an athlete,

Like if you ask me to say somethingarhuddle

I'll say it but I'll cry.

I'll share anything but I'm going to cry about it.

And so | sometimes worry that they are like...

Again my insecurities

Like why did we hire her?

Not that I cry all day] make it sound like a cry all the time anddn't.
But | just worried that they think she's not far enough removed
Or this didn't go as we planned

Or she's just not what we wanted

| don't want to tell them no

| don't want to be a part of this know these things

because | do...

But it's hardo know all that's going on in all these people's lives
So sometimes | think being closer to this helps the transhidrlso...
Sometimes | think for me to continue just,

still trying to act like I'm one of them,

that's kind of selfish

It's not héping them

But it's easier sometimes.

| feel like if 1 wouldn't have taken this job

| would have been sad.

But | did take this job

and I'm still kind of sad.

| just really think,it's one of those things that the only way out is throghu know?

So walk me through back in the sprifige a dawn to dusk or even laterday look like for you
as a studenathlete?

Al would wake up, go to weighteave a fat breakfast at deBru€e probably have like two
classesbe back at debruce for lunddaybe have an afternoon class maybe Reglistically |
probably went to treatment somewhere in th&ehomeyelax until practiceAnd I'm a Nut so
| have to be at practice an hour easly,l get there an hour early and do random shit like roll
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out, gossip with everybodyget my erg picked out if we are insidgyve to have the erg picked
out. |l just realized somethingf.ou know in classedike it's a spoken agreemdiite we don't
have assigned seats that you don't sit Heegause | sit herérealize | got there every day to
pick out my ergput no one would have sat theseryone knew | sat theré/hy did | do
that?Always the same erdridiculous | went to practice came home same thivgell | usually
did homework then at that poirsi | was p doing homework

Day in the life now?

You go[to the gyml]first thing in the morning?

If not | try to go after practice

And then | go workoutgo back to my apartmeandshower
or not because sometimes that's a lot of work

And get dresseadome towork

| usually eat my lunch here

And then | leave around 2:15 everyday,

| have a doghat | meton Rover that | walk on weekdays
Then | go to practice

| get home at like 7:30

then put on my Jam jams and that's kind of it.

| was good with like 7 hoursfgleep as an athlete

But now | need 9 or I'm upset.

And | don't know why I'm so much more tired

maybe it's because I'm sad

| feel like when you ask other people to compare who aren't in something like this it's vastly
different

Yeah | still have practicel don't know.

Okay last question for yolf.you could give advice to any studerthlete who is about to finish
their careerwhat would you tell them?

Like no one remembered the boat that you were in

| think those things at the time feel so impatta

like oh I'm racing the second Blah blah blah.

Or maybe you feel embarrassed or ashaonexmething like that
| don't really remember the lineups

You just remember...

The relationships that you built

The way being on the team made you feel

| would say cherish that

but alsospend the time investing in those relationships,
because those are going to be long term.

Those are the things that matter the most to me now

| never really did a ton of thfdirama, gossip]

but yeah I like theea,let's hear it.

Because it seem like you have a lot of friends on the team

| remember after | graduate it was kind of like

where did all those friends go?
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And realistically yeah | haveny good good friends from there

but also being able to recognitteat some of these people you don't get along with

or there's drama @ome people you are kind of friends with what kind of not

but you still care about their opinion,

these are like time and place relationships.

It doesn't mean that they're not im@t to you and they don't matter by are important
because of the time and the place.

In 2 monthsthey won't matter.

So try to find the ones that will
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Participant 3, Pre-Transition Interview | -Poem

I'm pretty much done with that class

I'm sostressed about my other class because this is a time of year where it's all coming to a close
| feel fine it's not as bad as it was the beginning of the year when we're away for like 25 or 29
days or somethirgg So just a little busy.

It's good I've beeplaying more than | have in the past 3 years of my college career
I'm cherishing every moment | céecause it is coming to an end

I've had a couple mental breakd@vn

| t ikeswow I'm going to be done after this.

But | have a lot to look forward to this summer,

And in my career | guess.

I've been performing okay

| 6 gotten more playing time but my average does not show how well I've been doing

I've beenhitting balls hard everywhere

I've been playing excellenetense.

It's the worst statistical season I've ever had, but like I've been playing so well so it's hard to...

| think Coachmodelshis coaching after the coach there who is in Air Force, bedaoaeh

wants us to be good Fathers and get husbands, Mestaiass, that's what it's kind of modeled
after

if | was a freshman or senior in high school and | wanted to visit the Air Force, and their coach
talk to me | think | would have been sold on going there

To be honestfelt like | had no purpose whehis guy was telling us that these guys are going to
put their life on the line for you guys

I've missed so many classes
I've completed a couple of assignments late but hopefully he grades okay
Should graduate

I'm going to walk for my parents

| mean | fel like it's all coming way too quick
| don't feel ready to graduate,

| don't feel ready for the real world

| know probably nobody is

| mean I'm ready

But I'm not ready

I'm ready for the schooling part of it to be done,
| know after a couple of yeamsorking,

I'll come back and get my masters

o it's not totally done
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| mean to have so many... To be a part of something so beyond just me and extends for
Generations, and | will be able to have that for the rest And relate to former and current and
future Jayhawks, but something that's super cool

| felt like the whole athletic department, the whole school what's behind us in our
accomplishments

Right now since you've been gone so much | feel more like an athlete than a student, but as soon
as | get irthe classroom, | mean | don't even think about Athletics when | get in the classroom
because I'm so focused on having to get all this stuff done

it's my senior year and | want to play all of our games at home
| think we're all tired of playing on the rddut... We all get really excited for home games

My whole life I've never been a perseho's wanted to be recognized. I'm kind of on the shyer

side of things. I'd like to just, like if | can be recognized anonymously that's pretty cool. | mean
it's coolto walk up on the stage and have your name set out loud, that's not necessarily what that
means to me. | mean being a part of the team and being successful team is what means more to
me | think

| mean with baseball you have to have success for yousselélhto succeed on the team

I've just really trying to just be a team leader and make sure that my legacy on the team is left
I've just really been working on picking people up

That's what I've been trying to do

16 njust trying to be a good teammatiying to be a good leader

I'm a future husband, | guess. We've been doing marriage classes

I've been really working on that

We're going to Disney World for our wedding. We chose a pastor there, and they sent us some
stuff to do like marriage books that & reading

June 1%, <0 if we make a regional I'm not getting martied

he tells me I'm an overachiever because | got my fiancé already. Yeah he's called me the All
American boy countless amounts of times, which is kind of. cool

| start Cerner July 25

It will be a business analyst role. Very entry level job

So it seems like you've got a lot of your stuff kind of lined up pretty nice and neat for the next
foreseeable future?

I'd like to think so, yeah it seems like it right now for sure. But once iesamit it won't seem
that way

to have it all figured out it's a huge weight lifted off my shoulders. Definitely

| probably wouldn't have my job if | didn't go to the career fair
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I've thought about it a lot. | don't think baseball will ever leave ney Vithich is a good thing.
Playing might, but | can coach, | can be an athletic director if | want to.

So it's never going to leave my life. ,

but the fact that I've been playing it for 18 years , and it's all coming to a close,

| mean that's all I'veeally known.

We play sgpso much. It's all I've really known.

So to have the free time | will have, | probably won't know what to do with myself.

| just have no idea what to do with my spare time, because usually it's occupied by baseball.
So I'm excited for that,

I'm not excited for it to be done

Time management and sport
yeah a hundred perce®eingable to manag8&chool your Athletics your social life your
relationship to the other people it stuff it teaches you real quick how tagedhat

| have nothing to worry about theffiancé is a good cook)

| talked to our strength and conditioning coach,

| talked to him about what | should probgldlo like when I'm done here

| won't have a free place to go workout.

| think I'm going to &ke up Crossfit because thera'competitive aspect to that
| think | need in ny life is that competitiveness

| don't really think I'll get that

I'll get it in the workplace a little bit & competing for roles and stuff

but athletic competitieness I'limiss a little bit

| think that's a good outlet for me

| strained my hamstring 2 weeks ago in a scrimmia@egs so stupid
| was only out for th&Vest Virginia series

| started thagame buit sat me out for a week

| was mad at myself for going supeart in the scrimmage

| was really mad at myself about thiatit it's all okay

| played a lot in both of those games

| wasleadingoff the inning and got a single end up scoring the gamaing run
And then Sunday, had a triple

| was kadoff that innng too

if | don't score we donfjo into extras

| think that was the highlight of my KU career so far

| started the season O for 20

The worst slump've ever had

| was so mad

| was mad that | was losing opportuagibecause | wasn't performing
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| was mad at myseliecause Coach kept giving me opportunities

I'm finally starting to prform the way he wants me to and the way | want to
| was frustrated then becaudenew this was my last season

| don't want to go out on an O for ¥8ar

| was hittirg balls hard the whole year, they just weren't finding holes

| hit two balls super hdrthe wall but they got caught

And we pst started flowing after that

It was a huge relief

Staying connected with family

It's been tough since we've been on the roadd long

| know my dad wishebke could see me play more but we've been gone so much

When I'm home | go back to Kansas City to eat dinner with them whenever | can go see them

| think they're more proud of the man I'm becoming as opposed to the athl&ircnaerce Jike
over the last 18 years

| don't want to settle for who | am now

| know once | start a career in something other than sport it might change me

| hope to contiue to be a guy of first class

But I'm proud as of right novand I'd like to keept ithat way

How do you want to be remembered?

As a good leader

as a good teammate

| mean a lot of people want to be remembered by their sthtsh is a given in sports.
I'd like to be emembered as the guy that | was,

The teammate that | was,

And theleader that | was to the younger guys

| cherish those things, those relationships | build with people

Such a beautifuhingto make those connections

It's something | really cherish

Are you ready for it? (Senior Game)

No...kinda.

I've been preparinggpeech in my hekbfor the last, like3 months
What I'm going to say

But | still haveno idea what I'm going to say

| never thought I'd get to where | am now

| didn't see myself here

| couldn't see myself here giving this speech 3 years ago...

So now that'm having to do it | can tatly get what they were saying
It totally flies by
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As a freshman | did not ever see myself getting up there giving a speechow the day has
come

Are you sad about it?

Yeah. But | have so much to look forward ltogean Iput those mental breakdown moments
but... But to be able to have so much to look forwargsta,huge stress relief

What does it mean to be a Jayhawk?

Well for me...

| don't know...

Because I've had the athletic experience and the academic experience.

I'm honored to graduate from here

I'm also honored to play baseball hexed.....and.... relate to the guys who played before me...
And that will play after meand to be able to be an alumni here is something that is truly
honorable] think.... So yealit means the world to me to be a Jayhawk

| wouldn't be able to do.....

I'd be so stressed out iflldn't have Christ in my life

It's helped me so much my building myatbnship through him.

| think | started that on the baseball field tpst evey chance | get honoring him with whatever
| can.

It's usually not vocal but... Thanking him for every hit or something like that.

We pray before every gam&uff like that...

Yeah it's a huge anchor in my lite, have Christ in it

(How did that helpvhen you were in your slump?)

| was mad

| was mad at Godyut it's tough to be mad at God.

| know it's teaching me a lesson that'sgeigthan what | can comprehend
| know there's plans in there for me

When | was strugling, | knew there was a plan

And I still don't know what those plans aesd Iwon't know.

Are you anxious about getting married?

Well I... The thing is | donthink it'll be that different

We've been dating for threaree and a half years almost

We had this rule that we wouldn't mowewith each other until we're married

so Im excited to move in with her

That will be an experienc®ermanent roommate.

| think I'm more nervous about standing in front of people and saying all the words | have to
say,
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afraid of messing up
That's whal'm nervous about

Participant 3, PostTransition Interview | -Poem

I've had of lot more free time on my handspecially on weekends.

| picked up CrossFit

I've only been doing that for two weeks though

Before | was going early to work and working ottike 6 in the morning
So | was doing thathen work from like 7:30 to 4 each day

We got another dog

Yeah that's been my life so far.

[My] Last game was really bittersweet

a lot of crying and a lot of smiling and hugging teammates

We are only one ganmewvay from making a regionadp it was super tough
| got to hang out witkall the guys

The wedding was amazing

we got to go to Disney World and got married at 9:30 in the morning
We went to Irelandor our honeymoon

| started my jolmabout2 weeks after.

| lived with my grandparents, well we did
We stayed there for a moréimd-a-half
| moved into our brantiew apartment at the beginning of September

When people ask me whatlid in college

| say that | played basebatjpod conversation point

At the beinning of my work experience | was kind of hesitant
like is this what | want to do?

And I'm still not sure if this is what | want to do.

We do reportinggatametricswe deal with the government

but | don't know if it'swhat | want to do.

Everyday lthink about going back and getting a master's in sport management
so | can be an athletic director,

which | think is my end goal still,

| think that's still is myend goal.

So working for a couple years

maybe they'll pay for my collegerhich would becool

So that's the plan for naw

| haven't talked to hifcoach]in a while

| plan on coming up this spring and talking and seeing Wisiting with him.
Maybe after | work for a couple years and get some money saved up,
Now that | am married
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thatCould be something

My wife is doing her Masters,

So we have to pay for that

So it might be set on hold, my stuff.

Was it nice to have a little bit of a break?

Yeah it was but | did not know what to do with myself
Especially the days when | had nothing

it was supenice to have the summer off

but it was weird going into August and not going back to school,
going back to the routine of playing basebéting

| played slow pitch softbalpnce a week

It was differentjt was fun though.

| play with friends that I've never gotten to play a sport with
| got to play with friends from high school who played college baseball at other places,
so we all came back and played together.

It's been amazingeconnecting]

We've hung out pretty much every weetten

| definitely miss my friends in Lawrence

We came to a couple of football games

| just go back to the old house that | lived at

Once in a while I'll go in the locker room

This past weekend we had our wedding reception
A bunch of them came up and hung out with me
That's something | really wanted

What's been the most liberating part of no longer being a stiatblgte?
| would say weights

but | get up early still to go lift

| don't know

| really miss being a studeathlete

.... | miss the routine

When | get back at 4:30 in the afternpon ni¢e fossee my wife and the dogs
but I find myself wanting to do more

On the nights when | don't do anything

| feel so tired and lethargic

When | was a student athlete we hadfstuthe evenings

we would get done at 7

| would be wide awake till 10 or 11 at night

So that's the one thing | miss

What do you not miss?
The time constraints on everything
| have my own schedule, the weekeads free
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Time is the most liberating I think.

When | don't have anything to do at work it bothers me so much

When | was a studeiaithlete

| could just go hang out with my friends in the locker room if | wanted to

Or in between classébat's what | would do

But recently since | found CrossFit

I've been going from 5:30 to 6:3€p that feels like quite a bit of time in the evenings
Then after that | feel super awake which is good

| get grumpy when I'm lethargic and tired

Is that[Crossfit] fulfilling to you right now?

Yes definitely

[I] can go back and see what you could have done better
everybody's doing the same workout

Try to beatthe person next to you

That's fun to me.

Do you feel lonely or isolated at all?

No, | think it helps that | got married so quickly

| have my high school friends who are always around

But having somebody to go home to every evening to keep me sane...
| picked up golf

I've always wanted to be a golfer

If | didn't play baseballl think |1 would havebeen a golfer.

I'm okay at it.I'm looking to get better.

I'd say[l play] once every two weeks

| find it therapeutic

| get to go hit off a tee just like in baseball

| can do the same thing in golf

| can videotape myself swinging

| get very similatthings from it like being able to go watch my swing and fix it

| always have leftovers for lunch the next day

| make the easy stuff

| don't makelike the fancy stuff

And the healthy stuff | don't make.

I've weigheda couple times

I've weighed prettynuch the same

| would like to do a dexa scan agdit those are expensiwhen you're not an athlete

| Obk interesting to see what my body looks like after | do CrossFit for a little while
See if it's better than what it was when | was in colléglen't know.

I'd like to have lower body fat percentage

In college | was trying to kind of put on weight and it didn't really matter what it was

264



265

Do you feel like you've retired from sport?

From baseball yeah

Well.... 1 guess so

| don't know...

| don't know

| haven't playedi's been 6 months probably

But | think | could still go hit BP

[ | Goratty sure | could still hit live pitching

Maybe in a few years when I'm totally outtb& picture
then I guess I'll retire.

What do you think it means to retfrem a sport?

Maybe when | start being more sedentary and don't work out so much

| still feel like | could go out there and compete if | really wanted to

If I really work hard and tried out for an independent tegin

| think 1 would make it

But | wouldsay when you think you can't do that that's when you're retired
| don't know aboufbecoming]sedentary

| think I'll pick up golf

I'll do that and get a lot better at it and hopefully compete in tournaments
| retired from one spaormoved onto another

[Transition Theory]

| think | definitely have accepted it

I'd say I'm walkinglike one foot is out the door of out
I'm through it and out of it at the same time

| still keep in contact with the guys that are playing

| feel like I'm still kind of in it

butl've accepted that I'm in a working role now

| have a big boy job

| have accepted that I'm out of it

| can think of what | probably would be doing

| think I'd probably be doing a graduate assistgt

If 1 did not have a job lined up

I'd probably §ll be in school

| probably just would have gone to get my Master's right away

If | didn't have this job lined up

Then again that goes back to the fact that | was getting maoibeye a job
If I wasn't getting married and didn't have a job right away

| think that's what | would be doinGoaching.

| knew | was graduating in 4 years

| knew[it was] my senior year anfd] wasgraduating

| hadto start looking for a job either way

Especially if there wasn't a ga spot opé&hywant to have a backup.
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All the cards kind of unfolded how they were

| get my fix with sports in that wayvatching siblings]
my mind is starting to move more towards coaching
one day I'll have kids and be coaching them up

Luckily I have people

Oneof the people who playedhaige impact on my life is my High School athletic director
He is offered to talk to me about becoming an athletic director

So there is that outlet that | can go

| have my duties to do at work

| get those done

| enjoy doing some of therbut there are soenof them that | don't enjoy doing
That's when | think about what | could be doing

If | think about that every day,

Thenl should go pursue that opportunity

| haven't quite got to that place yet,

so | think I'm okay right now

The problerrsolving stuffl enjoy,

Interacting with people | eoy

[As an]athletic director, those are some of the roles.

| enjoy working with my coworker and my manager

| enjoy working with other teams

Getting you talk with those teams and problem solving

That's what datanalytics isJooking at data and solving these problefimging Solutions
But then it's a doubledged sword

Because something | don't like is data entry and dealing with a lot of numbers.
| have learned a whole lot about data analytics,

Probably morghan | learned in school.

| don't know

| feel like in college | was pretty mature about things

| kind of had a working mindset in college

So | haven't learned too much about myself working

I've learned that | like to be active and workout

| don't like siting around a lot.

I've seen Some people go through those igsuakplace]

but | feel like I'm pretty empathetic,

and[l] can see what the other person's point of view is

| feel like | could diffuse it pretty easily.

Yeah | amhappy]

| don't know ifit's something | want to do for the rest of my life
but | don't know if anybody ever does know.

Do you think being a studeathlete has helped you prepare for work?
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Yeah.Being able to manage my timgging able to work well with otherdnd being
competitive too,wanting to do well at my job.

| always think about where | would be if | had met my wife
if | had [not] done all these things
It's not where | want to end up | don't think
but it's where I'm at right now
| pictured myself doing aantry-level job for the first few years
If it's something | didn't want to do that I'm not going to do it
| haven't got there yet
but if I do get therel'm still young in my career
| can drop everything and find something else.
I've thought about being teachergoing to get my teaching degree
| could coach while teaching
| can always go be an admin at a school, then High School athletic director, then college athletic
director
I've thought about thossteps
| mean based on my relationship that | éaith my High School athletic director
| think he has a more Han@n way to have relationships with students and stualbrhetes.
| didn't have much interaction withur athletic director while | was there
So | don't knowthere is positives to both
| don't know which one I'd want to do.

| enjoy thinking about the future and where | could be

| think my next goal in life is to get my pilot's licenséhich is super off toi
Yep my grandpa has his pilot's licensg, grandmamy uncle

Now that | havenore free tine, it's something I really want to do

| think I'll do ground school thiginter,and then get my hours in flying

I'd be able to fly us down to Dallasid it would only take 2 hours instead of 8
| don't think my wife thinkghat's a fun thoght yet

because | haven't done any flying yet

But once | get a little more trust from hétll| be fun.

Yeah we joined a small gropfnrough Gracéchurch]

We became members of the Church of the Resurrection

I've definitely grown in myaith in the las 5 months more than | ever have
I've learned so much from the pastor at Church of the Resurrdotiasiso good

We meet every Sunday night for about 2 hgsnsall group]
We are the only married couple

| would like to get involved in all men's smaloup

Right now; it's just me and my guy friend and five other girls
It's hard to get guys to talk about subjects like this.

| am a husband
| am a person of Christ
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I'm afamily guy, I'm always around my family

I'm a dog person

| wouldn't say I'm a busiss analyst] would just say | work at [company].

| think it's cool to say that you are a student athlet

But | would nevewuse itto my advantagen class or anying

| think it's cool to be known as a studathlete

| can say yeah | playgbaseball therelhat's a conversation point right there

| think it makes people think I'm more important than | am

| think it's super cool because the majority of people didn't play sports in college.

So the best that you can remembealk me throughvhat it was like to be a studeathlete like
a day in your life?

| would want 8 a.m. classdsasked for 8 a.m. class

That's just how | am

I'm a morning persord rather get it knocked out

So | would have class from 8 to nodinen practice 1 to 4hen weights aftethen hang out with
my friends after thathen my day is over

| get homework done sometim@gt during another class

| would go to the debruce Center for breakfast and lunch.

| miss the crunchy chicken cheddar wraps.

So walk mehrough a day in the life now?

| get up around 6:1%,et out the dogs

| shower and get ready

I'm at work by 7:30 most mornings

| do all my data stufftill 4, then pack up and head home

| try to work out 4 times a weethat's what my goal is now

So | gethome and hang out with my wife becauseishbere at 4 after school

We hang out and then | go workout,

[1] come back and eatit on the couch and watch Netflix or somethidgpends on the night
Fridays,my wife and | usually go out on a date night

Saturdays we go hang out with friengs,out to the Westport or Crossroads area

If you could give advice to any studethlete who's in their final year and was about to
graduate what would you say to them?

Try to slow down as much as you cdon'tthink about what's afterollege too muchif | didn't
find my job so earlyl'm sure | would still have a jolbthink college prepares you to have a
job, and being a studefatthlete prepares you to have a j8b.just focus on having fun and
spending tire with your friends while you carfyecause it all comes to an eBeing a student
athlete was kind of freeingyell-beinga college student was kind of freeinfgah | just slow
down and have furry to remember each moment you daecause the four yesathat | was in
college it just flew by.

Do you feel like you did a good job of slowing down and enjoying each day?

| thought it was when | was thetayt | don't think you really can't slow down.
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Participant 4, Pre-Transition Interview | -Poem

[1] Kind of came off a pretty good week
I'm ready for this meet

... I'm kind of getting a little more sad...

Just like not wanting it to end so $00

| remember at the beginning of the semester | was just kind cdlhit
I'm ready to get this out of the wa

but now I'm trying to make it last as long as | can

| just feel like I've been getting along with everyone,

just everything's kind of been running smoothly

| won that award on Mondawhich helped a little bit.

It was one of the most fun experien¢gs had in my life

| mean obviously there's been a lot with track

but it was just really cool being honored for that

for putting in faur hard years of work

and then finally being able to be recognized for that academically
Because in athletics sometimgsi don't realljknow or understand...
How good you're doing in academics

Like a GPA is just a numbebut it says a lot more than what's just on the transcript.
It was really nice to be recognized for that.

The kind of Justified sticking it out alb@ir years as a studeathlee

| just remember like right before they announced the award

| was just like oh my gosh that would be awesome to get

And thenright when they called my name

| was like it's me| got to go up there!

Yeah it was funny everyoris like you looked so surprised

I'm like oh | know

my coach actually texted a picture of me while | was up on the stage
Hesent it in our group chat and was like congrats] deserved

So it was nice being recognized like that by everyone

it's just niceknowing at the end of the day they are recognizing your accomplishments in that
aspect.

Because in athletics they see your athletic side everyday

but how would they ever know about your acadeniitteey don't ever ask about it?
So it's just kind of nicéo reinforce that

We could bedoing better

but I'm not too worried about that

We have some really big meets coming up

| think my Peak is comintpr the season

| amjust looking forward to that

I've been jumping consistent marks just right belowRRywhich is really annoyingyecause
it's just like Get over
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Like this is what | told myself

| said that no matter how | do this season,

I'm never going to stress it just because | know...

Like... Like...

Especially because of the award toyy, four years have been Justified here,
An d Kind gf eome at peace with whatever | end up doing athletically
that will be good enough for me

I'm still going to strive to be as good as | can be

but I'm not going to dwell on poor performances if they occur

| mean, that's just kind of how life goes

| know that this is a chapter of my life that's closing

| don't want to have a bad... Memory of my final momenis of
€ just saying enjoy the moment,

enjoy the experience not necessarily the outcome.

Because at thend of the day I've got two or three meets left

I've got basically everything lined ufor this summer and next year.

I'm not worried about that at all.

So I'm just kind of coasting right now.

Except for getting ready for finals those are actugdiyng to be kind of hard this semester.
| mean | would honestly say these classes I've had...

Are probably my most rigorous classes I've had throughout my four years here.
But | mean they're not giving me too much trouble

| spent 5 hours last nighibing a take home math test.

| finish it at like 12,got home and went to bed at like

| should have started it a little earlier

| did not anticipate it taking that long

| thought it was going to take me 3 hours max

| was like | will be in bed by 11gut then | was like nope

Honestly right now...

| would have said like 6 months ago definitely stuekgthtete

but | feel like since | know the end of the Athletics side is closing in,

| kind of want to focus more on the athletic side right now

like | saidmy academics are a lock,

| mean | don't really have too much to lose in that aspect,

so | think | want to put a lot of my attention On Athletics right now because...
This is actually the last time | get to be competitive in this sport

so | really wanto put that at the top of my priority list

| actually haveanoutdoor[season] could take

However,l won't be pursuing that because of my master's program
I'll be a TA,hopefully.

I'm actually getting the news either today or tomorrow if | made the T
But regardless my academic schedule is going to be extremely busy.
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If | get the TAship,

100%I'm going to be booked all day everyday

| will be in 15 hours of graduate classes

And if 'm a TA

| have to go to both of the lectures and teach one olafyg

| think it'll be good

it will prepare me more for working those long weeks in my professional career,

because accountantiyring their busy Seasons they end up working like 70 hour weelgf) 70
| think it will be a good practicea good experience

(last season)

It's sadbut | mean it's...

| definitely have prepared for it and accepted it...

I'm happy that like | said | stuck it out all four years

| mean doing for years in college athletics is strenuous,

on your body and your social life anddriot of mental aspects.
I'm really proud of myself for getting all that accomplished.
There were a lot of times that | was considering quitting,
even after my freshman year after nothing major had even happened
| had one injuryand wadike

do | still want to do this

| don't know.

Sticking it out...Multiple more injuries...

No it's been nothing but fun times and a good experience

| can't really say any negative thing about it

| mean everyone kind of accepist point

I'm not going profesional

| know I'm not good enough to do that

| know I've given everything that | have

I'm just going to try and squeeze out that lastthyjtto get a PR

| think the people that have hdbat are more subject to not cotogeace with ending their
athletic career are people that,[@on't necessarily do well in academarsthey think they are
good enough to go to the next levahean this sounds bad but they think they're good enough
to go to thenext level but they're ipthey're kind of putting all their eggs in one basketd
that's never a good thing to despecially with Athletics Wwenanything could happeiso | don't
personally know any specific person that is thinkiayv I'm freaking out because | don't have
anything after Athletics| don't really have a plan after | graduate colldge screwedl don't
really think anyone's like thaktthink there are people that are going to be a little lost like in
terms of what theyljke in terms of what their prioriteeare going to be after college because
they put so much emphasis on Athletassd they put like | said all of their eggs in one
basketjncident really focusing on what they want to do in the professional world outside of
Athletics

(How do you identifyyourself right now?)
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lam...

I've never thought of this but next year,

if I get this TAshipl will be a teacher

| will be teaching a labLike it's alab, but that's scary. |

mean think about ityou're in charge however many 25 to 30 peaglleheir stuff, being
organized

I've never really thought aboutMe like that,

but it's really exciting

| think it's going to be really good for my public speaking skills

I'm not saying a struggle with that

but there are definitely times when I'm not extrgneaimfortable talking in front of a large
group of people.

| think that will be a really good way to break the ice

just kind of get me out of my comfort zone

Like | said,right now I'm an athlete,

I'm a student.

| kind of want to...

Right now | wanta kind of sick with those tw@and not think about...
like this summef'll be employed

I'll be an intern

I'll be in a professional job and it's going to be...

(is that overwhelming to think about?)

Kind of

| never get too stressed out about that

Butit's going to be a big life change

I'm really excited to see how | handle it

see how | thrive with it

and see what | need to change about myself to adapt to being in those new positions

(grocery shopping and working out)

Oh my goshpow that's another thg I'm going to have to balance too

I'm definitely going to work outhat's something that's not going to change
I'll probably do a lot more upper body liftingrobably not as much cardio.
I'll still run but I won't do nearly as much as | woulddlaing track

But yeah eating is going to be a tough...

That's going to be one of the toughest things

I've never really been super... Keen... On cooking

I'm not a good chef or anything

I'll make peanut butter and jelly sandwichtbst's my forte

I'm goingto have to learn how to do that

I'm going to have to go grocery shopping a lot more

That's one perk you don't really think about

is the free foodvhen you're a studesatthlete

And then when you don't have it it's like
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oh my gosh

| can't believe | useathave this for free and now | don't

| wouldn't say | take it for granted

| do use it a lotit's just something that you're so used to having
it's a big shock when you don't have it

| bet that some people to take it for grant#&dd then they are screwedter
| haven't gone to any of those cooking classes

| haven't really foundoo much interested in it

| can definitely learn how to make simple stuff

| can figure that stuff

it's just like doing it)ike putting actual effort into it

| just spent 15 hours doing academic stuff

| don't want to spend another hour cooking

I'd rather just eat

| love my teammates this year

My coach has been really supportit#e really wants me to PR too
He's been waiting patiently

he's been really accommhating for everything

I've had some important interviews for the TA and some projects that | had to finish
One day | was like coach

I've got this meeting and this meeting

| only had like an hour window in between everything

| can maybe do something

but he was like No just gwhenyou can

| was like okay

My first three years weren't super hard in terms of my schedule
there weren't really many obstacles in my way

This year has just been a lot more

I've had to apply for a lot of different things

I've hadto do a lot more outside of just my regular classes that I've been taking
| think just overall I've been a lot more busy this year

| was thinking about that last night

| was doing my math test

| kind of looked out the window and it was dark out

| was looking at the buildings

| was like | can't believe | used to go up on that Hill like everyday
was just thinking about my freshman yeal,my classes...

That was like 3 years ago but it feels like yesterday

| almost felt weird studying at capfdike what am | doing here?
I'm about to be an intern

I'm about to be graduated

I'm doing something | would have been doing three years ago...
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Last night was just weird

| felt like kind of like a freshman

doing all my math homework

it like brought me hckto how | used to be in college

But yeah it's just crazy...

How your schedule and how your mindset of college changes
especially when you get to your senior year...

It's almost like do | still belong here?

I'm trying to think of the right word

it's like freshman yeanou're always looking forward to the next four years
you're like | have so much time

But then Senior Yeagou're like oh I'm almost done...

It doesn't really feel like I'm in college anymore

even though | have another year

but that'sa completely different thing

It was just kind of a funny experience

| felt like | was in my freshman shoes again

(do you feel ready to be done?)
Yeah,especially with undergraduate

when | was doing all that work last night

| feel like a freshman angbnestly this isn't as fun
| remember grinding

last night | was grinding hard

| haven't grinded that hard all semester just because that test took me so long
But | was like you know what

I'm ready to... Elevate to the next level...

Like this is just kindbf a reinforcemerét

yeah this was fun to grind for 5 hours

but I'd rather get up to the higher stuff

(did you accomplish your dreams?)

Academically,100%.

| would say for the most part everything I've set out to do in cqllege

| have achieved so far

| got a really good GPA

| got a degree that's going to be really useful

| got a math minor just because | was in love with math in high school
I'm telling you this class

if there is any regret of getting a math minor it's this class that I'm in right now!
But it's almost dond)m almost out

But anywaysso like | said | got a good degree

| got a math minor and an accounting majo
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| competed at the division 1 college level for 4 years

| had decent success at it

I'm not saying | was a superstar

Obviously Iwasn't.There's still tine

| made so many friendships...

And | just did something thatA minority of People can say that they've done.
And that's an intangible that you can't really take away.

| forgot who said thishut they were like it literallgloesn't matter what your marks are
in 20 years nobody's going to remember what you jumped

but they're going to remember that you competed

and who you were when you competed

and how people remembered you.

So | thought that was important

you can be the Is¢ but if you're not someone who is supportive

or not someone who is a team player,

| don't really respect you as much

| think | will be remembered as an extremely positive influence

kind of a motivatorespecially for the freshem

I'm kind of always gedone on their butts about making sure they are on time
doing everything right

I'm just always making sure that they have a ride o[graxtice]

| don't know just kind of giving them advice

like how to thrive

| know somehings that you don't want to

[some]that I've done that were mistakes

athletically how you should traimvhat you should dayet more sleefydrate more
I'm not saying | want people to have a different experience than me
but | want them to avoid mistakes that | have made

| think that's something | can give back

Okay mistakes is kind of a bad word

| would just saylike habits

I'm not saying that | did something&oharm me or anything.

| was talking more of injury wise

| would considerm mistake is not giving your body the promare

Have | learned from itProbably not fully

I've always been a night owl

I'm not great at getting a ton of sleep

16 d fer#hg most part | definitely learned...

The stuff I've learned in track and field

| can maybe apply some of that to my prefesal life

You have to be on top of your stuff night and day

I'm not going to need to ice my hamstring to do well as an accountant
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But if you can understand what you need to do at all tittie$etter in your professional life

| would say my sophomotte senior year, was much better about taking care of my
body,physically

My freshman year | had a big injury

| was like | can't... dwell on

| kind of learned it myself.

Everyonewill give you advice about what you carédblah blah blah all that good stuf
It's been reinforced in my mind a million times

but until you actually encounter something

That kind of inhibits ya é that's the biggest wakep call.

Especially in an individual sport like track and field.

You literally just have to tell yourself.t's going to get better.

And that's a hard thing to tell yourself sometinesgecially when it seems like it's not going to
get better

At the time it seemed so bad...

| can never get back to the way | was before

But you definitely canit just takes tine.

And unfortunately time is very limited.

So you just kind of have to do what you can when you can

(What motivates you?)

| would honestly just say trying to be...

I'm kind of a perfectionis

| just want to be the best at everything | do

| feel likethat's what motivates me

Academically honestly my dad probably motivates me the niustis so smart
| want to be smarter than him

he's a way better accountant than | am

He's not even really an accountamiat he does all the stuff on the side

| can't let my dad be a better accountant than | am what he's not even an accountant
| want to be as smart or smarter than fsmthat's kind of like my end goal
I'm very competitie

It's not even that | want to beat him | just want to...

| don't want ® be inferior

I'm in his shoes | don't want to be...

| want to have the same amount of knowledge and experience as him
But he's extremely supportive

he motivates me

But my motivation is kind of on a different perspective

where | want to be instead afraebody pushing me

| just kind of want to get to his level
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(Is his recognition important to you?)

| mean yeah.

| think... More of the recognition will probably come from him
just seeing how much I've progressed

like in college

when | get out into theeal world doing an actual job

seeing how I've had success in there

| think that's kind o# kind of the recognition that | want to see

(graduation)

| don't think I'm going tgwalk] for my undergrad

I'm going to be doing graduate

| just really don't wanto do it twice

| haven't fully decided yet

I'm like 90-10%...

I'd rather all my familybe there for the big on&@he Graduate one instead of the undergrad
But we'll see

I'm not a hundred percent suféll do that

I'll probably just end up doing it fany graduate because that one's a lot more intimate
I'll still walk on that Sunday

The last 4 weeks of every spring semeaterays kind of has this weird vibe to it.
Everyone's kind of checked out academigall

everyone just kind of ready for the sumnteecome

But then you got finals so you can't check out 100%

you have to stay on top of your stuff

Especially the senior year it's felt really weird...

Like everything's just kind of coming to a close

| see all the freshmethey are all looking forward toext 3 years,
I'm just kind of at peae

I'm done

but I'm happy about it.

I'm planning on working thergnternship sitefull-time right after my masters
after | get my CPA done

| don't want to live in Omaha

| don't want to live in Omaha

| don't wantto live in Lincoln and drive down

I'd rather just working Lincoln if | was going to

| think it will be better for me to stay in Kansas and be more independent
learn how to live by myself more

| just needed to get a girlfriend that knows how to cook
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(Whatdo you spend your time thinking about?)

Recently like the last couple of days it's been...

Like the last 2 weeks right when | wake up

| check my email

I'm looking to see if | got accepted for the TA

today when | woke up,

instantly | went to my email

| was like dangheyhaven't responded@hey said they are going to respond to this week
I'm assumingt's going to be tomorrow

that's what I'm crossing my fingers for

| was talking to another teammate about this

on Monday | got the scholarship

And if | find out | got the TA

and then | PRat the national relays

it's like a trifecta good week

I'm hoping for it.

I'm not saying that's guarantediat would be really cool
| think I'll be a lot less stressed when...

| won't have to be waiting to know

I'd rather just know sooner rather than later

Like lately school's been kind of piling up

| almost completely...

It's almost like | have to completely separate the two more

Like usually they Blend togethdike my Athletics andacademics

I'm cognizant of wht | haveput lately it's like...

Like oh crap we're leaving for a track meet tomorrow

I'm like what else do | have today

I'm like oh shit we're leaving

| had already known and | had all my stuff prepared for it,

it was like sometimes just kind of like.... Like yeah...

Like the reality that we leave tomorrow.

It's just like this time of the year is so busy with all the meets and all the traaalingst
getting all your school work in

| just feel like you don'get a free minute

| 6 dednitely had a lot more thingbkat I've been dwelling on

| coast for the first 13 weeks

And in the last three | just have to start making sure | have all my stuff done
| feel likeé every teacher has their big project kind of creppn the same week.
| need to talk to makeosand seemails that

manage your time

know which ones have more priority
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which ones are going to take you longer time so you can start those earlier

Plus then you have a meet

And you're like okay I'm travelingackthis day,what do | have on Monday

|l tds just kind of a | ot

| think I'm kind of milking it

it's not really that bad.

It just seems worse right now because of the beginning of the sentisshert, hard at all
The beginning of the spring semester | swear it is like the slowest thing

| think the nice weathér speeds everything up for me

It's weird how it does that

| love the summer

If it was summer 100% of the tim&l be fine with tha

| don't think the time inch is too overwhelming right now

| mean it's definitely ramped up

But | don't think there's ever a point where | don't think | can get everything done
| think if you're smart and you try in your classes

you kind of get a sense of how much time youdheespend doing your academics
along with your Athletics

It kind of depends too and what you're majoring in

It just depends on the classes you're taking

| think some who aren't disciplined

yes they're going to have a harder time sitting in all theireanad

they may be using their spare time for stuff that isn't really a priority

| would definitely say for studerdthletes you have less free time

the people that aren't disciplined have a lot more trouble just néakiraking ends meet

| watch TV

| play video gameslll just hang out

I'm very simple

| really like to golf

| love to golf,I actually goledyesterday

There's actually probably one of the mistakes | made
| probably should have started doing that test earlier
| only thought it was going to i&hours

| was like I'll start to sit like 6:30 be done by $e in bed by 10:30
But Yeah | ended up getting it all done

I'm actually pretty confident that I did well on it too

It took a long time

| was strugglingpn some of the parts

but I finally ga it all done

| was like holy crap. lt's like 10 pages long

It's called applied numerical linear algelsed of hard.
It's an interesting clasand it requires a lot of work
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| enjoy it

Yeah | do that a Idiveg out]

I've been able to do that a loidtsemester

I'll finish the work in a decent amount of time

| don't really have anything else to do

| definitely think | take enough rest

| think the hardest part is getting to sleep on a good hour
Sometimeg I'll be in bed at a good time

but I won't encup falling asleep for another hour or two
I'm watching something on my laptop or whatever

(K Ring Ceremony)

| almost forgot to RSVP for the event!

| got the invitation and for some reason in my brain | thought | rsvp'd right away
| was like yeah sorr{ym coming

| knewmy parents weren't coming so that's probably why | thought I rsvp'd

| just thought | said yeah.

| knew it was going to be formal

| was really impressed with all the stuff that they had.

And the ceremony too

| just thought that everdind that ceremony was one of the coolest things I've been to since I've
been here

(What does it mean to be a Jayhawk)

| think it's almost kind of like...

Weird to think that I've been here for four years...

Like looking back when I'm an adult and | czay,

| didn't stay the status quo like a lot of my friends

| didn't just take the easy way...

Not to say they took the easy way out but it was comfortalrtgle
| can look back and say

hey I took a chance

| moved somewhere that I've never been

Doing something that peoplegome people just can't physically do
they're not strong enough to get away from their comfortability

| think that's something that's amazing

| have loved my experience here at this University

the teachers the people here thmpgas the coaches the teamnsate
| can't really say a bad thing about it

The fact that | can say | was a part of this community

| went to this University,

| feel like this is one of the more unique places to go to school
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(What legacy do you want to leavethind?)

| don't know if | leave a hugathletic ore

| want people to remember me as a genuine nice guy that you can talk to
| could give you advice

I'm not trying to be a superstar or anything

| just want...Like when someone hears my ngme

| want them tahink | really like that guy

Hewas a really good leader on the team,

he was inspirational to people.

[l would] Probably rather have that reputation...

Actually probably rather school recordisat would probably be really cool
But no, | want people tdhave a really positive thought of me

Especially my personality and how I influence others

Participant 4, PostTransition Interview | -Poem

| am in 15 hours of the Masters of accounting program

I'm also an accounting 200 TtAis semester

| think we talkedabout that in our last meeting, | was waiting for the response
| think the day we travel to Arkansdbat was the day when | got the offer.

| teach two sections of that

| actually just came from there lecture at 8:00

It's been really fun, teaching id.like it.

| don't really see it going past this I3hip

| mean it's justit's a good skill to have

I've actually led a groupwo different group®f people

Oh yeah it definitely improves my Pubbpeaking

I've got to think on my feet a lot mowéichis always good

| don't think I've actually had a point whdrld a kid actually | have no idea
But | know it's coming

It's not as hard as | thought it was going to be

| was really nervous for the first lab | taught

I'm definitely the superior one tierms of how much | know

And it's kind of a fun feelindike being looked up ttike that.

| like to share knowledge that may not be intuitive to people

Add some of my own tricks and thoughts tdicause there is always more than one way to
solve prolem.

Hopefully | can get a 4.0 this semester

I'm in a tax class, an audit classcounting Theory class) analytics class advanced
accounting class

I'm literally in the business sch@olike 8 in the morning until like 5 or 6

| definitely have someriaks to eat and stuind workout

I'm spending about 9 or 10 hours a @dther doing school stuff arA stuff

Which | like



282

| like to stay busy.

Working out has been greatworkout everyday

| really like it[gym]

Honestly | don't like the redt kind of feels weird being there

Not weird because I'm still a student here

But it just feels likenot that I'm better than the rec but | just dék& working out there
UnlessI'm going to go play basketball or somethin

| don't know | just don't likeéhe vibe therein the rec

Yeah it's not like I'm paying $50 a month or diiyg.

| had a lot of fufsummer internship]

| was actually just thinking about that today

I'm starting to miss it already kind of

I'm really enjoying my grad year

But I'm excited to start fuitime

So | got an offer at that place.

Yeah so | got the jol hey offered right after the internship

| will just take my CPA from March untiluly, August,somewhere in that range.
Hopefully [l will] pass them all on the first tryid then start.

| bounced around a ltetween a few different clients

| did a lot of kind of busy work

[l was] just doing the stuff that the Associate's didn't really have time for
| really like the people | worked with.

Yes so just kind of builds upatself

| know onceyou kind of learn the ropes of the busine&ss) you start to progress into a senior
role and it just kind of builds up on there.

| don't know where I'm going to live yet

I'll figure that outeventually

[over the summer lived in Lawrence

| would say it's been a good amount of time in Kansas City

| would go there five times a week

Sometimes | would stay later if we are doing something after work

| would come back to Lawrence basically every night

| think | spent maybe two or threghts in Kansas City

| went home after the internship for probably about 10 days

| had to be bacKor GTA traininglike August 19th or something
| mean it was fine it just wasn't very interesting

| don't think I learned much from it

| have mingHelp Raom hoursjon Wednesdays and Thursdayshe evening
| will do all my gradingl'll do my homework in there
| spent a lot of my time in there.
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Honestly...| haven't gotten a lot of sleep this semester

I've just been really busy and if I'not, then I'll be out with friends
Saturday'sairejust always really hectic

I'm just out of the bars all day baving fun.

Oh yeah it's been futiye just neglected sleep a little bit more than | should
That's whatvinter break is farcatching back up on that

I'm taking care of myself

I've been doing some grocery shopping

| need to do a little bit better job of doing that

but I try to do the best | can.

| still don't know how to cook muclbut | can make it by

| can buy bread and turkey and all that and | can maikangahes,

| can make soughat's not really that hard

| mean,usually when | spend that much time in the office,

Sometimes | just have to go out and get something

I'm not going to run all the way home to make something

| don't have time for that

| could bring stuff but I,

| usually don't do much in the morning besides get up get ready and then go to class or the
officer or whatever.

Do you feel like you have transitioned out of being a studtréte?

Yeah,l mean it's definitely weird.

| haven't een in this building at aflince...

Like this is the first time I've been hdtes semester

So it was almost weird walking over here because | didn't feel...

Like | remember walking and | was like holy crap

| haven't been here in like 6 months

And it just felt normal

| just walked inandI'm like oh shit

I'm not actually an athlete anymore.

But | mean it's like...

| don't think much has really changed in terms of like how | feel about me as an athlete
I'm obviously not a certified athlete anyreor

But | don't feel like | have change that much in terms of body composition or anything tike tha
| definitely do miss it at times

But there are definitely things | don't miss about it.

Tell me about thatyhat do you not miss®hat is it nice to not hawe do anymore?
Being obligated to work out a day designated time every single day

| can choose whenever | need to do thad that's kind of n&

| don't have to fit my schedule around that.

What do you miss?
| miss doing the spothat | did for 8 yeas
I miss the teammates and all thaatd all the peopléhat's the big thing.
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Do you keep in contact with people?

Yeah my old roommate We are still really good friends

When | was walking up that spiral staircalsgn into my coach

| think I'm going b helpassistant coach a little bit during the winter

Like when they start with competitions

| was going to start this fall bébr some reason heecided you 6:3@mpractices evergay
| was like I'm not coming to those

They are just conditioningyhy do | need to be there

| feel like | have more value when they actually start doing the serious stuff
| 6 auatually going to meet with him right after this meeting

He asked me this summer, he called me

Actually we talked about itery briefly at the end of the year last year

| was like ye a h thinlkdabdut it

I'm trying to figure out my schedulehave my schedule now

And the thing is next semester | will be way less busy

| will only have 9 credit horsand one of them will be an online class

So | will have a lot more free time

I'm in 15 hours of physical classes right navg,a lot

| didn't end up PRing

The last meetactually | scratched a couple really good ones

But | was content

I'm satisfied vith how my career went

| stuck it out for 4 yearand that was the goal

| didn't give in to some of the pressures that some people have

Where they're just like | just can't do this anymardjke I'm not good enouy
| never thought that was the case

Just my hamstrings didn't want to cooperate with me.

| haven't sprinted since the lastehbecompeted in

I'm feeling good

I've been able to lift a lot more like upper body

We don't really do that as much as track and field

That's always somethingéally enjoy doing but we never really did a lot

| would do it during the Summers

I've been lifting a lot more

I've really only gained about 3 oppunds

| didn't want to gain weight

| knew | was going to just because if you lift more it's obvious that you're going to gain weight.
I'm doing a good amount of cardmviously not as much as if | were a track athlete

| just don't really need to

I mean | still do as much as | can b rot a really big obligation.

| honestly feel more obligated to workout novartt did during track just because...

Since I'm not obligated now

| feel like if 1 don't then I'm just kind of like tapering off and then just getting in a bad rut
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So | justtry to stay on top of it as much as | can.

| always try to do something

E v e n I'm rfotfeeling like working out one day

I'll just say hey just go to the gym maybe run a raild do some core

You don't have to do a full hour lifting workout,

You can behere for 30 to 40 minutegist do something.

And it makes you feel accomplishets a good feeling.

Yeah it's a good way to just kind of get away from everything.

| always work out so late

| usually work out at like 8 at night

I've never been a moing workout guy

Everything starts at 8:30 or before so | would have to start working out at like 6
| just will not do that

So | somehow muster uplt's getting harder now toespecially because tlsan is setting
| just feel so much more tired ndhen | did in the summer and fall

[Assistant coaching opportunity]

| wanted to..l wanted to kind of give back a little bit

| wanted to stay in touch with the team

| mean | love the sport

| like the people that | was teammates with last year

| wanted tosee them and help them in any way | could
| wouldn't necessarily say | felt disconnected

Maybe that was an underlying Factor...

Maybe I'm still holding on a little bit. So that could beViaybe.
| wouldn't say | fel disconnectedt all

I'm always goig to bea studentthlete here.

[social identity theory]

I've always been a really independent person

And I love being a part of group toespecially with the TAs that | work with
Actually | see a lot of them ougpmetimes I'll go out with them

But | will always see some of them out

But | will usually go out with my roommates and some other people that used to be on the track
team.

It kind of just variesyho I'm hanging out with

| think it's always good to talk to peopkspecially when...

Like some of the classes have been really hard this semester

It is a really important thing to find a social outlet

If you spend too much time racking your brain about something by yqurself
That can lead to pretty destructive things

In what ways havgou retired from sport?

I mean I'm physically not on the roster anymore
That's one way I'm retired

| don't practice long jump anymore
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| still workout

| still consider myself an athleteyen though I'm not actually an NCAA athlete
I'll always be an atletic person

So that's one way | don't necessarily feel retired

but.. howl! do feel retire@ I'm not on the roster anymore

I'm not talking to people on the team as much anymore

Assistant coaching

| obviously have my school and other obligations

like the labs | would teach

I'm not going to have people cover my Bbl can go assistant coach
Because my first obligation is school and TA

This is just completely my volunteering.

| have about 47 students | think total across two labs.

Transition Theory.Moving in moving through moving out...

Honestly | would probably say I'm out of it by now

| didn't...1 don't know if maybe it'll hit mgust really late

butl didn't have a period ofime where | was very.Emotional...

| didn't...1 didn't really feel sadafter | was done

| felt like... | felt relieved

| felt like | was likeg

| told myselfone day you're going to be like woinreally wish | was still competing
And right now | still feel likel miss competing

| miss the practices

but I think it's going to hit me probably more in the future then it is right now

it's still pretty freshl'm still...

Yes so | would....

Maybel'm still in the transitionbut maybe because it finally hasn't hit me yet...
But right nowl... | feel...

| don't really feel like I'm still lingeringholding onto track and field

| feel like I'm out of the transition

it's not like | ever feel like while | wish | could go practice right ngat) know what | mean?

Youdre stildl C O n t youreldomirguingopart oatisat igentitgd do yoae thinkk s o
maybe that's impacted that all for yoB@cause you just been so busy you really haven't had
time just to sit...

Honestly yeah me being so busy is probably a really big factor

If I had way more freéime | would probably feel way more... Like...

Like Al wish | was still doing a sportm boredo

But I'm not bored| have a lot of things that are taking up my time

So that's probably why | don't feel supeC.onnected...

Like lingering onto whatl did for the last 4 years.

I'm completely content with my undergrad
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| remember the day | got herewas crazy...

| have nothing but good things to say about the progadaut my time here

I'm still here

I'm a grad student but it's jést

being a grd student is so much differetiian being an undergrad just because...
You feel like you shouldn't be h&re

| shouldn't say | shouldn't feel like | should be here

I'm paying tuitionfor this so | definitely should be here

But it's a little bit different

| have a job lined ugso it's not really like the grades | get in college anymore really matter
I'm still a really competitive person

| always...Like getting a bad grade pisses me 8f.that's my motivatojust me being...
My ego...l can't suck.

The only thing | got to worry about is jusiStaying up with my job and school
I'm just waiting until | preparfor the CPA

It's just weird becauseThese Hallé

you literally walk them for 4 years you like Oh I'm a studathiete

and then now | walk them and I'm like

wow I'm not a part of this anymore,

but I'm in the same spot.

So it almost feels.Weird.

| don't feel unwelcome, it's just very weird.

| haven't really thought about that that m{icking smarter than dad]
I'm not home a lot anymore

| know eventually | will be smarter than hijast give it time

| don't feel pressure

Like | said | have an ego.

I've always been really good with time management

I've never really had an issue with that

| don't think being a atdentathlete really taught née time management
It just kind of forced it

| just[have]always been really good about staying on top of my stuff
I'm not saying | didn't learn anything from being a stugshtete

But | wouldn't necessarily say being addatathletehas made me better at my time
management

| think just my work ethidhas always been like that

| didn't think being a studesathlete was that much work in terms of

A @ crap I'm so bogged down wiginactice and work.

| could alwaysmake tme for it.

Do you feel satisfied with your life right now?
Yeah.l've got a lot of stuff lined up

| took care of what | needed to in undergrad
| didn't slack off
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| really can't think of anythinthat doesn't feel settledyht now.

| would saydefinitely kind of like a role model or like an influencer
Because of myA-ship

| wear two hats

I'm a studentbut if I'm talking to one of my students

I've kind of got to be like okay I'nin a position of superiority

| have to help and inform and gbem the right information

| have to make sure that they know the stiodit theyneed to know

| have thisother responsibity that has nothing to do with my school work
I've got to completely throw that out the window

This is who | am right now so Bvgot to,l need to help them.

So do you feel like okay at this time | have to devat@gdiat,and then at this time | need to
swap over and do this?

It's actually honestly how it feels

If I'm talking to one of the other TA® just a friend

I'm like, like the way | talk to them compared to how | talk to a student

| have to sound smarté&s the students

| can't just sound like an ididike | can with my friends

It does feel like I'm wearing multiple hats

I've definitely like,let loose nore this semestéhan | have

I've stayed out later

| need to catch up on sleep

| wouldn't say I've been more irresponsible,

But I've just been less uptight

Like sometimes I'll be like | need to go to bed,

But sometimes I'll be like screwlitan stay up

I'm young,l have the rest of my life to sleep.

I's not like I'm getting one hour or two hours of sleep

| at least get 4 to 5 hourat a minimum

It's not like I'm a Zombie staying up

But I'm definitelynot like saying oh craphave practice tomorrow
| need to get 8 hours of sleep

I've also noticed | just can't sleep in much anymeven if | try

I've just been so busy

I'm just always used to getting up and going to do something
So sleeping in past Jj0st feels awfulgspecially on the weekends
| would never sleep in during a school day

Like on a Saturday morning back when | was in track,

| could sleep till 1 if | wanted to because | was like screw this

| just had a full week of practic#his is ny day off so I'm going to sleep in
And now on Saturday I'm like wow | worked all week,

| want to have fun and | don't want to waste the weekend

| love the weekends
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It's weird | love the week because it's a grind

[Then]like oh yeahit's Saturday | donhave to do anything for work
| can just go hang out with peo@ed watch the game or whatever.
| always try to work out Saturday mornirtgat's always my thmn

If I'm going to be drinking during the day

I'm not going to want to work out after

| needto work out in the morning

| usually try to wake up at like gp right away

That's one nice thing | don't really have to worry about

| can't drink because I'm on the track team

| can drink more than | want to

What is a day in the life for you like astudentathlete?

Go to class early in the morningractice in the afternoof&o to practice around 3:30 or #,you

have tutoring that's more of your like a freshmaot,necessarily if you're an upperclassman

but... on weekends during the seasau always had to prepare for any classwork that you were
going to missif you had a Fuday class or late Thursday class that you were going to miss due to
traveling.You always have to make accommodations for thagt staying on top of your stuff
throughout the daynaking sure you have enough time during the evening to get your homework
done based on how long you are at practigee | said I'm a bad example because | never had a
problem with thatBut you might have other obligations too like, like | have to go get treatment
after practiceThat's always something that honestihgt wasprobably like one of the bigger

time commitmentsgetting treatmenBecause sometimes you'd spend like an hour in the

training room just doing rehab if you were injured or getting stem or whatever all thal stafff.

so | mean that's as basic as | cakeit. That's what it felt like to meget your class work done

by 1 at the latest.sometimes had ad@ 6 c Iclass that | had to go to after practibat yeahust
always kind of accounting for about eh@ur gap in the middle of your day every dayd that is
solely not school workt's track.

So how is that different than what your day today is like now?

Honestly,l think the biggest difference between my schedule is like if westaalking strictly
classesmy classes are way more spreadtbig semesteMy Mondays and Wednesdays | have
an 8:30and oneand my Tuesdays and Thursdayse class | don't have anymoBait | have to
go to the 8am accounting 200 lecttlmat I'm a TA forAnd my labs are on Fridaykut that's the
only thing | kave on FridaysSo | have to go to the 8:00 lectures on Tuesdays and Thursdays |
did have 11:00 but that just ended last wsekl, won't have to be at that class

anymore And then a 4:00So right now my Tuesdays and Thursdays are an8,then at 4And
then on Thursdays | have avihich is a oncexweek meetingHow | would compare that to me
being a studerdthlete is all my classes of the studatitlete would be 8, 930, 1like boom

boom boom and then I'm dortgut now basically I'll have a clasa@then I'll go to the

office, get some stuff done maybe for class mafjleesome homeworknaybe some stuff for

the TA.You don't really have to do that much warktside of the TA besides turning into
homework from the studentglizzes to be graded théey took in lecturewhich is easyAnd

then yeah | just feel like | have a lot more gaasd sometimes | will be like okay I've got three
and a half hours right heeand | don't have any work to d&g I'm going to go work out so | don't
have to do it night.If | can find a job to work out in the afternoon | witlecause by 12 unlike
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you | can work out right novEspecially now because | feel like I just get so much more
tired when Daylight Savings Time endske yesterday | could have fallen agbest 6.So | just
feel like | have a lot more gapset alarm or time to do my worknd | don't have to worry
about practice.

The last questiorif you could give advice to a studethlete in their final year what would you
tell them?

If things get taigh and you feel like quittinglon't. You'll always regret not finishing it all the
way throughThings will always get better and you will never have this opportunity again in
your life.
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Participant 5, Pre-Transition Interview | -Poem

[ | dGwmdd.Goodnow

[I] Got a job finally,which is good.

| feel relievedijt's not here but that's okay
I'm excited

I'm excited that it's an hour away,

I'm excited for something new.

I'm ready for it,| think.

I've been looking for graduate assistant positions

so | an help get my Master's paid for

I'd really like to pursue a master's in something sport related or Calliegiistration,
| ended up accepting a positionkatnsas-Statas a graduate assistant academic advisor for
football, men's golf, and maybe a little bit of rowing.

It's been like the 20th thing that | applied for

| did like four interviewsand this one is finally the one that stuck

| O enxcited.

| definitely feel relieved

| finally found something

| didn't think | was going to

| was like okay I'm going to have to come up with a different plan here

But | finally figured that out

| feel relieved for sure

| don't think our record really shows ats going on

| feel like we're a lot better

I'm feeling really sad

Like last year | probably could have been done with softball and been fine,
I'm really sad to be done with hyt it's all good.

| think we actually made Big B2s

| feel like you shoud take advantage of any kind of postseason opportunity.
| know it cost a lot of money to be in it.

| think we're getting a lot betteaind it's fun.

| feel okay

| feel like I've gotten a lot better

| feel like I'm pretty consistent all the time

I'm neve getting yelled at

I'm never getting ignored or aimmg

I'm just always kind of right in the middlso that's been good.
| feel like | finally earned it

| finally pushed my way in there

I'm kind of showing what | can do
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| feel like | could have beegven better if these coaches were here for all four years

I'm in some hard classes

| came in last night to do that extra tutoring

| remembered more than | thought | would

I'm starting to understand it so that's good

I've realized that for the two watkroughs for the final presentation | will be gone

| will have more school after

| feel like I... Did pretty well in school for the last 4 years

| feel like | can nowfocusallittle bit more on classes that are more specific to what | want to do
I'm lookingforward to that too

I'm ready for it.

[ | d&Stil]studentathlete

especially now that I kind of figured out what I'm doing next.

| feel like that's definitely where my interests lie

| still take pride in being an athlete heespecially this year.

| feel like we've changed a lot.

But | also take more pride in being a student and a leader

So definitely still studerathlete not athlete student,

but I'm curious to see how that feels when that's not there anymore.
| thought about it but | haven't lgathought about itjit's becoming more real.
| know I'm going to cry a bunch

| still have a couple weeks left hopefully

| think it's just going to be sad that | won't get to do it everyday

| won't have those workouts

But I'll always have the teammates

I'll always have the things that really matter

I'll find something else... golf}ll just play golf all summer

| don't know why I'm sad but I'm also ready

| think it's a normal feeling.

Last year | feel like | woulddve been...

| feel like | would have had a harder time getting by because | didn't like it as much

| didn't like my experience.

But now it's more of like a peaceful parting instead of like ugh I'm ready to be done with
softball.

| would have regrettedeing done last year

| have so much more | could have done with it and enjoyed it again

| feel better about parting ways with it now that | love it again

| love doing it

| love my teammates and my coaches.
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The experienceall of the above.

It's way betteending on a high note instead of ending on a note of | really didn't love it
anymore.

Definitely a better place to part with softbdtlr sure

I'm staying in the world of College athletics

| didn't ever think | was going to end up in academics

| just never thought that would be my path.

| thought it would be more like coaching or something like that

[ | Gaotdally getting more interested in it the more I'm looking into it.

think it's going to be a big challenge especially with football.

But | think sometimes people can Overlook it and be like oh you're just a babysitter
But | also think it's cool because | want people to care more abantithat's the whole point of
me wanting to go into Administratiotg kind of change the face of Collegélatics.

| feel like this is a good way to do that, at least stargr at least understand it

| like the direction I'm headed for sure

I'm really glad I'm staying at a high level

| feel like people really respect that

I'm excited to go away frorbhawrence but only be an hour away,

I've never really been away from my family

| can always come back

| think my mom will be more sad than | will

| O alveays been here.

Athletically I'm ready to step into a different kind of ratethe athletic department

| might even try to get involved with their SAAC

I'm interested to see how another school kind of runs things.

I've experienced kind of different ways things odaere,

I'm just kind of ready to see if | like it somewhere else or if maybe one day | want to come back
| don't really knowput | feel good about it and I'm ready

| meanmy goal was always to play at this level

| don't think it turned out exactly howhaught

| was like I'm going to start as a freshman and play all four years it's going to be great

| don't think people realize how challenging that is

| get to turn around and say | played at the highest level for four years and in the best
conferenceandagainst the best schools.

And it was | the best? No not even cldset it doesn't matter and no one really cares about that.
I'm realizing now like when | got my rigg people were like dang you really did the damn thing
It's something I'm really prouaf

I'm glad thait went the way it did

| feel a lot better about it than | did in the past.



294

I'm kind of looking at it now like I'm glad I'm leaving

| need to venture out in more ways than just my job and what I'm going to lge doin

I'll getto knowa lot more people and especially other GAgpeople who have the same goals
| feel like I've been around people that are similar tobmeause we all play softball

I'm ready to be around people that have the same goals and aspirations that | do

| think that will be goodit will be a good social Fresh Start for me

I'm probably going to live on my owmhich I've never done that either

I'm actually really excited to have my own bathroom and all that stuff again.

I'm just ready for it.

You know what In talking about it I'm like yeathis is goodthis was a good decision

| feel like now my goal is every day to change the face of Athletics

| feel like it's become such a...

| don't even know how to word iverything behind it is just that we haveaim at all

costswhen people forget all the other things that really matter.

My experience kind of motivates me to make sure that other people have a better experience.
| know what | like and what | don't like

| know how people should be treated anttneated

| want to go make it a better plas®me people enjoy playing their sport and it doesn't become
all about only playing time and money or whatevielbecomes so much more than that.

| know it's kind of hard with the world we're iyt that's yist kind of my motivationto make it
better.That's the main thing that motivates me everygast,changing that.

Being a woman in that, too.

| feel like people kind of underestimate us just because they're like oh you're tamroe's
going tolisten to youyou're too frilly,blah blah blah.

I'm just like I'll be a ball buster when | need to is,going to happen.

| think some people realizbat

| think some people will realize thateah.Preaching to the choir.

If I didn't play at the diision 1 level | wasn't going to plagecause...

This sounds terrible but I didn't see the value in it | guess.

| probably still would have made the same decision

My goal athletically is to be the best in to win, but it's also to leave the teamtbattevhen it
started

| realized that that is not just an athletic ways but in other ways

| feel like that's another thing that motivates me athletically

love getting stronger

| love getting better at the things I'm doing

| feel like I've accomplishethat

| feel like I've worked really hard evesjngle day

Even if I'm not the best softball player definitely got better

| found passion for other things like lifting and doing all that kind of stuff
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So my brother is really smart and I'm like okay | goto really wellprove | can do it too
| don't know my parentBave always instilled to me to always try your best

| pushed myself in college more than | did in high school

feel like | wanted to prove that | can hold my own in many different ways

| feel like thatwas a big part of the motivation for me to do well

| feel like you can't tell another person to do unless you're doing it the right ways too
| know not everyone is super smart naturdlig, not.

But | just feel like you can succeed in so marays academically just by doing the right stuff.
| feel like my dad was my biggest motivator in that wayd my mom too.

Proving that'm pretty smart

| can do thispe successful while playing a sport at the same time

(Is recognition important to yoy?

| realized yes it is important but...

| feel like it's more important for me to be recognized in other ways besides softball
| work pretty hard

| get good enough grades

| don't know how all that happe&cademic AllAmerican)

| know the past | didnjplay nothing even be in that pool

if | was to get recognized for thdttwould just make everything worth it

| competed at such a high level and did so well in school at the same time.

But at the end of the dathat's not why I did itfor recognition.

It's just the cherry on top

| know my parents are more proud of that stuff than me doing well in softball

Not that it's everything but it definitely helps boost your confidence and make you feel like you
did all the right things

| will say this whole jolprocessgetting denied multiple times that's been really hard.
Maybe I'm not as ready as | thought | was

I'm not the only one working hard

| got to interview with these different schoalsd they saw potential clearly

| feel like that kind of stuff is taught me a lot about my own-selifidence

I'm just moving forward and being like just because something doesn't work out doesn't mean
that you're not doing really well at what you're doing

| feel like immediate recogtion from __definitely made me feel like hell yeah

| can do this

| feel more confident now tind didn't my last few years

whether that's softball related life in general

| feel like I've accomplishing so much this year

I'm graduating

I'm finally acomplishing the things I've been working that has made me feel more confident.
But | feel like that's still a work in progress



296

| feel like | motivate myself a lot

but | also allow a lot of outside things to motivate me

| let other people's opinions madite me pr affect me,a lot more than | probably should
I'm definitely working on.

That's something I'm learning how to do.

But | wish | could.... lean a little bit away from extrinsic motivation and more into
intrinsic motivation

| think that's jussomething I'm going to learn as | get older

I've had all these things to rely on for that so far

But | will have one job and one task next year

I'm going to have to find other ways to be like okay this needs to getylmnaged to be
confident in yoursé!

| have two years to hopefully figure that out before | apply for the next job

But that's my goal is to become more intrinsically motivated

| don't like when people don't like mar, have an issue with me

| don't know | just don't like when peoplerdblike me,it bothers me.

| try really hard to be nice to everyor® that kind of stuff,

but I've also learned toGet better at not caring about certain people and their thoughts
But getting denied for jobs and stuff like thathat's been hard

| feel like | want to make everyone happy aludthe right stuff for them

| 6 dwefinitely a people pleaser

Money really stresses me out.

Like my parents are pretty good at making me pay for a lot of things now

| have a very strong understanding of thaueadf money.

Buté vyour first job out of college you're not going to get paid a lot

I'm like okay how am | going to pay for all this different studfidn't have to pay for
before,even being an athlete

| wasn't on a full ride or anything

| understand thealue of having to pay for your own things

| hopee these next two yeatsthat | get the opportunity to really wonkot just be...

It sounds bad but like a coffee Runner

I'm thinking already about where I'm going to be after those two years

I'm nervous tde away from home

I've never done that

I'm not afraid to do it

| just never done it so it will be very different

| don't want to leave everything behimith KU just because I'm moving somewhereesels
€ just even staying in contact with old teammates and coming back to KU sometimes
| hope I can do that

| think it will be [fun]
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| don't think people realize how big of an accomplishment it is until you get[traduation]
I'm excited

I'm excited with ny GPA

I'm excited with how things are ending

I'm excited that | stayed with the degree that | hat\sehard

but | really liked it.

I'm just ready

I'm excited to walk to the Campanilél] be really cool

I've got my dress picked out

I'm excited aboutti

| think maybe my brother from Colorado will be able to camgraduation

This summer I'm just going to work and hopefully go to that foramad, that will be really cool
They invited me to go

| talked to my parents and they were like yeah

It's a 3dayform thing

I'm excited,it'll be really coo] | hope

The NCAA Sports Forum.

It's through their leadership Department, in working in college athletics and stuff like that.
I'm hoping to get a better gauge of after grad school

What can | do

What can lget involved in

What are people looking for

| really only heard from a couple people on what they're looking for

| think it'll be a cool opportunity

I'm excited about tha

(What has student athlete time management been like?)

Hectic

Honestly I'm way mor@roductive when | am busy and don't have a lot of time
I'm like alright | have to get this done and this done and this done

But sometimes | catch myself

If 1 don't have anything to do

I'm like okay something's wrong.

Because | feel like I'm wasting aydé | don't have something to do.

I'm going to have to find new ways to stay on task because nobody's watching over me,
Now I'm watching over other people

| feel like I've always been pretty good about time management

getting stuff done

setting small gals

It's definitely prepared me for woitke being this busy all the time

and traveling and being up late or whatever.

| feel like I'm pretty good at it

but I'm interested to see howkind of matures
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Like how my skills mature wanI'm in more of a¢adership position
That will be interesting to see too

| feel like I'm wasting time if I'm sitting at home and watching an hour of TV

| always put other things | have to do on my off days

| need to learn how to balance that mmemyself

I'm pretty tired

I've had a lot going on these last 3 weeks

it will be interesting | manage all of that when | don't have a mandatorytlbreepractice a day
I'm going to have to find ways to fill my time

but I'm also going to have to learn how to balance agdin,which will be new.
No one's going to write my schedule for me again

It freaks me out

I'm pretty good about working out on my own

I'm probably going to have to become a member at a gym or something to help motivate me
I'm pretty good about food egpally if I'm on a budget

| 6 afraid to gain weight

| will probably see my body change

| might take a running and | hate running.

| don't know there could be some cool opportunities to meet people through workout classes
My parents work outjke we're petty healthy as a family,

| feel like 16 vadways grown up in that way

so I'm not terribly worried

They're like if | don't have to do it anymore then I'm not going to do it

But to me | never felt like | was forced to go to a work out because | like them
Hopefully | can find new and creative ways to do that kind of stuff

| think my body is going to change a lot

It's already changed from the fall to now

I've lost like 8 Ibs since the fall

| still feel pretty strong but it's definitely going to change

I'm not going tdbebulky or anything like thaanymore

| think that will be weird

| think I'll look a lot more like my mom

I'll probably start running and doing all that sort of stuff

| know how to make a lot of the basic stuff for myself

| make eggs andvocado toast for myself all the time

| can make pasta and vegetables

| know how to make a lot of the basic stuff

| feel like some people just don't even know where to begin

| don't eat a lot of packaged Foods

| will have to become more creative so | d@o out

I'm going to have to try new stuff and learn what's good leftover and how to pack lunches
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I'm going to have to learn how to think ahead

| don't love neal prepping

| don't love eating the same thing 5 days in a row

My mom is really interested inelping me with stuff like that too
I'll figure it out

(K Ring ceremony)

My dad started talking about me and | started to cry

It wasn't sad it was just kind of like Bittersweet that we got to do that together
I'm wearing it right now

| need to get it @zed but it was cool

That's the recognition thing that | was talking about

| wasn't even specifically recognized but as a group we are recognized as you competed at the
highest level for 4 years and you did it really well

So it was cool to post aboutaibd show people what you did

| really appreciated it

| have been through the wringer

I'm looking to see if someone can subBlkea

so | can try to save some money and just live in the basement at my house
it's what | signed up for

| knew | was going tde paying that rent anyway

| Obk &t home probably a good amount of the time,

Working and hanging out with my family while | can.

Maybe traveling some.

I'll be here all summer

I'll enjoy it while | can

| think I'm going to do the college student deprhent one with a focus on Intercollegiate
Athletics.

I'm probably going to end up doing that

| want to further my education in that department aayw

| already have the communications and journalism

I'm not really interested in businessitit's just agood thing to have | guess.

| O gmtting that athletic side tobppefully with the advising and stuff like that

| think it'll be a good choice

| talked about with my parents too

That's like kind of the road I'm looking at right now

They offered me thpb yesterday

I've been talking to my parents

| like the people | interviewed with

| know a few people there but it's just going to be a fresh start.
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| did make this decision pretty quickly but it just felt right.

It is very hard to get a graduatesig$ant position anywhere

| didn't want to wait and pass up the opportunities

It's 2 yearsif anything | will learn a lot from it and see if that's really what | want to do
Thedecision was quick

I'm also really excited for it

| feel so relieved to makg the decision

| was like why wait any longér

| just feel likethe stuff I've been working for is now headed to a more direcsee pl
Like it's all kind of narrowing down

it's more specific

| feel like I'm on the right path now

Instead of like |1 don't know if I'm going to go to grad school

| don't know if I'm going to try and get a job.

And it just feels like I'm finally doing things the right way

I'm getting to where | need to be

| definitely feel relieved

I'm more nervous fothe job and making sure | do all that stuff right
Than my social life and living alone and all that stuff

that stuff it will happen

I'm pretty good at being alone and doing things on my own

I'm just thinking about the job now.

I'm nervous and excited

| jus® know that it's really hard doing what we do every day

| hope that people come in afshy] she made me feel better about it
She made me feel like | was better at softball

She made me feel like she was really interested in me and my personaatfae mend
| know I'm not the best player

But | hope that | made the team better in general

| made people grateful for their opportunity to be here

And [I] made them realizéhat softball isn't everythm

Like it's very important

| know it's the star ofour life right now

but it's not everything.

That also doesn't mean to totally disregard it.

| feel like last year there was a bad mix of softball

| don't need to do this

| had a very kind of negative attitude towaitds

As opposed to I'm going to work really hard at this

but it also doesn't Define me.

So | hope | changkthe culture in that way
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To motivate peopland really take pride in what they're doing

But also don't let it ruin everything else that's going on liteijust because you don't feel
confident

Or you don't like how the coaches treat you

And this year has also opened up my eyes

There are a lot of younger girls on the team that could be really good

They get a lot of the attention on our team

Sometimeghey can take that as the coaches don't likemntleey're like really hard on me
| don't get a lot of attention from the coaches

| just kind of look at them and I'm like | wish | had that

| wish | had some of that was hard on me

Because that meatiseyknow that I'm really good

| think a lot of the younger girls don't realize that

But I'm hoping that they do

| told them | wish coach would yell at me about hitting

So | guess in that way | am intrinsically motivated

I've learned to get good at | guess

| don't understand what people necessarily want the coaches to say to them

| wish | had that

| think it is a personality thing too

| realized that | don't need that toBe happy or be whatever | am on the team

| guess it's good or bdwbth ways

But | hope people learn from me thgbu just got to be tough

You've got to tough it out

| feel like | have motivated people to not quit

Sticking it out is one of the most relieving feelings ebecause you get to walk away from it in
a better way

I'm still a Jayhawk

Even though | am going somewhere else

| do take a lot of pride in that

I'm still going to watch every KU basketball game

I'm still going to be a coach's daughter

| Oaneader

| am very harewvorking

| think it's finally starting to pay off anleéad me in the right direction
Even if I'm not at the top of my goals yet

| feel like it's leading me in the right place

| ama person that has become happy with myself

Even if not everything is going the right wa

I'm someone who has learned to handlat af different things that have been thrown at me
I've learned a lot

| learn new things evemjay
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| learn how to react to things

I'm open to learning new things

| really do hope people think | work really hard

| have a really good attitude

| hope thg perceive me the way | hope to be perceived.
| amgoing to look back and be like that was a good decision
I'm glad | made that decision

No matter where | go | will always be a Jayhawk

| will always support that

| will always be excited for anyone wigmes there

Who knows maybe I'll come back one day

Who really knows what's going to happen

| take pride in it

Participant 5, PostTransition Interview | -Poem

| don't do anything on the weekends

But | work 45 plus every week's just normal

| think I'm going to do my practicum as a learning specialist

| think it's really interesting

| really like it there but it's a frustrating experience

| get paid $10 an houand | don't get my tuition paid for

before I go in to talk tfsupervisor]l'm going tohave facts

| work with a lot of[at-risk student athletes]

Yes | agreed to it

But I'm realizing now that I'm not doing what | quote on quote signed up for

And | don't like my master's prograiftis called college student developmets, okay.
| wanted to do more sport management kind of stuff and they don't have that there.
| just kind of think it's boring.

I'm not actively seeking it oubut | have been keeping my eye out for things

| don't need a master's to do what I'm doing right nowny opinion

| just don't

I'm learning more at the jobdh | am in my masters

And | know that one day | have to havetig a requirement now

But | just feel like I'm not getting.l.don't know it's...

| work my ass off there

So [other GAJand | werdike we have no idea what we don't even know

Or what we need to learn or what we need to do

| just didn't know any better

| just did what she asked me to dod she uses me a lot

I'm learning a lot but I'm basically running tlheam] by myself

| reallylike where I'm at

I'm glad I'm with football

Like | said it's great and I'm learning a lot but it's like it can just be really overwhelming
Thefirst week | forgot | was even in classes
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| was so worried about getting people's classes dropped and sveappedtthat different stuff
| was like oh shit| should read my syllabus

| like it now, | really hated it at first

| was like nope this is not what | want to do.

I'd like to finish out the year

| feel like | owe it that much

| really do like it therebut I'm not getting...

| just feel very undervalued

The hardest part is that I'm not loving my program

Not that | have to be in love with it but | just don't...

| thought about switching to an MBA

I'll have to look over during winter break

I'm alrea@ enrolled for next semester

But I'm really worried with the hours that | puttmwork,

I'm just going to drown in that program

| don't know,there are a lot of different things to think about

| was doing really well and then this last week,

| think they're all feeling burnt out tobke the guys.

Like this last week has been really challenging professionally

| get dirty comments all the timkke sexual comments

Some of them are to meot nasty but just like flirtylike | want to take gu out on a date
And then other comments I've heard from other people,

Things that they don't know that I've heaftiey are just like disgusting

As I'm leaving heard [ studentfurn to the other student and say

"I've only been in here for 2 minutesdathis bitchis already leaving"

So | popped my head back around the corner and | was like

fAl'm going to be gone for 15 minutes

If you're going to be upset about that you can go get help from someane else
you're not even my studeat.

I've just had dot of issues in regards to that

| want to scream at hifimale GA]and be like

you don't get sexual comments

you don't ever have to question if they're coming to you because they think you're pretty
| was talking to my supervisor about some student,

He was likecanl talk to you for a little bit?

So I shut the doognd hew a s | hiave roticéd that these guys pick on you a lot
Al think you're handling everything really well it's just a really bad dass.

It's justnot part ofmy personality tde verysternwith people

| was talking to [coworkerdbout how | just need to develop my work personality
Not that I've let them take advantage with me

| dress well

| act appropriately

I'm like no you know that's against the rules

| just keeprepeatimy that to them over and over again

[coworker]came in the other day asdid you're so pretty
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they want to talk to you all the time

And she was like | hate saying that that's the problem but that's the problem
And it's just frustrating that that wou&Ver be an issue

And | talked to my mom about it sometimes,

She's like cansomeone like you really work in football?

And | turned around one day and | was like eff that

| can say the same things that [ male footballsggk to them in the same way,
But they take it a different way

So that hagust probably been the one thing that's been the biggest learning curve for me,
Just how to act around them

I've realized that | can't care more than they aand,that's just been really hard

| was tellingmy mom, we have this conversation every day

| could just very easily getrecked in this industry

| care so much about this one perpoho] really probably doesn't care

| just need to be careful because | could be destroyed

| think I'm getting betr at it,like if they burn me okay my guard is up on you now
| don't want to have to have a guard up with you

But | have to tell myself that's not on you,

| have to be okagalling him out

There's just a lot of stuff that happens that | never Kmegpened.

| love my roommate we're besties

| realize that | think I'm a little bit over school,

And | didn't realize it until | started again

| felt done at graduatigm was like oh yed¢'m done,

I've heard your Master's isn't as hakdd it's not ahard

I'm just over school

| made a lot of money | worked all summer pretty much.

Would you consider a GA in coaching?

Yes, | was really upset when | first got to [ current Institutibefause

that's really what | want to be doing

| think | was hung upn that for a while,

but nowI'm starting to really like what I'm doing

Sometimes | feel like | didn't pursue it enough

I'm worried that | might have missed my opportunity if | ever do you want to get into that
| didn't do a lotpesides workl kind of just enjoyed ifsummer]off

| knew | was going to be busy when | got here.

| just like making my own schedule

Doing things when | want to do theinstead 6 é

| don't know | say that

But | also kind of likewhenthings are scheduleddobecause tre's always a time for it
| just like having the freedom to be more independent

I'm also away from my family so | feel more independent
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| felt like | was pretty independent in college anyway,

But | just feel way more independent now

| just do my own tmg and | feel really responsible and all that stuff
| think I like that part the most probably.

I miss scheduled workouts honestly

It's hard to fit in that time because I'm exhausted

I'm not waking up at 5 in the morning to do this

If  do ga | really try hard to go straight to the rec affeork]

| hate not having a facility to work out iit's so aggravating

But it's just part of being a normal student

| just miss being around my teammates all the time

I'm really, not struggling making friends,

But | just don't have a ton of time.

And it's hard to go oun [ college town]

Regardlessf where you gpyou're going to see someone

| just really try to be smart about when | see them and how | see them
My work friends are my friendshen my roommate is my best friend

| just do whatever she's doing all the time

And she did her undergrad these,when her friends come up

| just go and do stuff with them

But it's just hard to meet people at this stafgel like

Especially just not being around people that you enjoy seeing every day,
that's been the hardest part.

But | also just miss,

like the athletes will come in and complain about how tired they are
I'm like | miss that,

| miss being competite about somethingetting the gear

There are just things you don't realize until you don't have it anymore
You're like oh | really miss that

In our last interview you told me you were really nervous about staying on top of
workouts,gaining weight ad stuff like thatls that going okay for you?

It's going okay

| feel like | workout more now than I did during softball,

But I'm not doing the same workouts

I'm not even on the same schedule

| sit in an office all day

| don't get my steps in

But I would if I was walking to class or walking to practice

I'm just not used to that

| work out more put it's only an hour a day instead of moving constantly throughout the day
| have to be really careful about what | eat

| just gain weight really easilgothat's just been frustrating

| really wish | had my muscles

So I'd say it's been oka
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| feel like | am motivated to work oubut the rec is hard
| can't do my normal lifting thatused to do in college
But [ former strength coaclias sent me quite a fehings to do.

So are you feeling lonel\@Or isolated a little bit?

A lot of the people | work with like the athletage people that
| would be friends with if | wasn't in the position I'm in

| really can't talk to you outside of this

It makes mdeel like I'm missing out on it

I'm like a freshman again

| feel lonely but also I'm not sad or anything

| wish | had something that | could do on Saturday night,
Like go out with a certain group of friends.

My work friends are great but they're all liR@ plus,

| guess | can get along with them and that's fine

butI'm at the stage where | want to go have fymto a bar that | can dance in
It's just not...You just have to be carefifou always do.

Do you feel like being so entrenched in athigtilo you feel like that has kind of preserved your
studentathlete identity a little bitDo you still identify as an athlete?

| feel like to relate to all of them

They all somehow gained so much more respect for me

when they found out that | played softh@ivision I]

They are like okay she gets it

My roommate did not play a sposb | think she struggles with that sometimes

| feel like | can have great conversations with some of the guys

| know what it's liketo not play

| know what it's like to be tired all the time

| feel like it's really helped me

| don't think | identify as thgstudent athletehnymore which is good.

But | also take a lot of pride in ibeing like yeah | did that

| understand howou feelbecause | lived that

My roommate just doesn't get it in the same perspective

| think she gets her feelings hurt because she wants to be their friend and help them so much

So do you feel like you retired from sport then?

| think it's going to hime more when | go and watch them play
| feel like I've retired because I'm just not a part of it anymore
| feel like, I don't know

| hope they don't look at me and say she isn't in the athlet

It's so aggravating because | want to feel athletic still,

And that bothers me that | don't sometimes.

What does it mean to feel athletic?
| don't know
| just felt like | was a beast when | was athlete
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| felt bad ass all the time

And now I'm like | have to find other ways feel badass

| have to make workhe grind,instead of the physical grind

I'm realizing there are different ways to be badass and grind it out

So that's where I'm using my athletic side,

But no one looks at me anymore and thinks I'm cool or anything like that.

You're in transition iis weird. Moving in moving through and moving althere do you think
you might be in your transition?

| think I'm moving through it but almost out of likke towards the end

| think I've adptedto it a lot better than some of my old teammates

| feellike I'm accepting of where I'm at

| think it's more of the not beingpart of the teanmthe physical aspect

Just the way | looKjke not being is toned as | used to be

Or being able to eat whatever | waot just doing stuff all the time,

[That] has st been really weird for me

| don't knowé yeah just feeling bad agswhatever I'm doing

But sometimes | have to just say to my mowu know

I'm bad ass at my job,

I'm killing it at this job

Realizing that | don't have to be a coach to feel the grfifithletics

That's something that's new.

People don't take what we do seriously sometimes

I'm like there wouldn't even be people on that field if it wasn't for us

| appreciate it so much morewo

| felt like | appreciated it when | was ilike tutoring all that different stuff

| realized toolike | always thought | wanted to do Sports admin, like SWA
But | don't want to do that anymoiejon't.

| was like I'm going to make a difference

And I'm realizing now that making a difference the way | wars toy
Interacting with them evermyay,

And | can do that in this position

If I coach,I'm honestly more interested in being an assistant coach

No one goes to talk to the head coach

But I think our director misses interactions with stuesthletes

| just would rather have a conversation with an athlete every single day,
have an office filled with people

And I'm learningto accept that I might not make as much money,

Or my title might not be as strong

I might not feel as bad ass as an SWA might,

But that doesn't mean that what I'm doing is important

[ | éustlearning a lot about what | want to do

So I'm learning to be okay with that being my role

When | first got here | was like | don't know if this is what | want to do at all
And now I'm startig to become a lot more passionate abo&atwe'll see.
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I'm becoming a runner and | hate it,

but I'm also getting a lot better atlits horrible

| can run like three and a hatfax now,which is way more than | used to
It's awesomeit's hard

| was like you're going to think I'm so slow and | won't be able to do it
We ran for 35 minutes

| was like that was actually not that b&the's been really helpful

| was like | did not talk shitand she just...

| think she is pretty better at me sometinf@cause my senior year was amgzin
It was hard sometimes but | loved every second of softball,

| got to end it on a high note

| don't think she will ever get over how miserable her senior year was

I've always known | was like hirfadad]

but literally | am just like him when it comes to jlike caring about people

I'm just so much like him

She[mom] just stresses so much

| didn't talk to her about school at all for like the first two months

| think one day | told her | didn't reallike my master's program and she flipped out
She was like what are you doing thesby are you wasting all this money

| was likeMom, I'm going to hang up the phonew because you're really hurting my feelings
| was calling you to get advice about sohieq)

| think she realized theréke it's just different now

I'm learning

| have to remind her that I've never done this before,

I'm learningand I'm like a freshman again

So it's just been a learning curve

But my dadJike when | say something he totaljets what I'm talking about

| just see myself reacting in the samay that he wouldust caring so much

| know how to handle that nofmoney]

| know now that you can't just go in and ask for something

You need to have proof and you need to earinsit f

| was really worried | was going to be bored,

Because | didn't really have that many at risk peoptgnally in my groups,
| was like okay this is like softball

You have to prove that you are good at this fast then you can ask for more
Prowe that you can play this position and then you can ask for this

So that's really helped me a lot

| just know how to grind through things

| think my roommate gets really overwhelmed sometimes

I'm kind of like it's not life or death

| just know what therind feels like

Being a studenrathlete you just have so much thrown at you all the time
I'm really good at handlingdike I'm just busy all the time

And I'm tired all the timebut | don't let that affect what I'm doing
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Which is totally what | was doingghen | was a [ student athlete]

You just kind of make it work

That part has really helped me understand where I'm at and where | want to be,

Setting attainable goals

Knowing how to organize and manage two different aspects of your life it's some#ting th
I've learned being a studeathlete.

| wish they did more professional development stuff

The one thing that | will say was really helpful was how to dress
| think they should do a lot of stuff with women in the workplace
| know not everyone isecessarily going to work with 18 year old boys,
But just in general know how to carry yourself and deess speak,
Always go to the person of the office that has a higher title

| just didn't know when 1 first got here

| think me applying for jobs actliareally helps me a lot.

| applied for so manyt was exhaustingso exhausting

And being turned down was very haitdyas super hard.

So just finding a place that | felt wanted me right away,

It was just like being recruited all over again

Like who'sgoing to make you feel like they want you the most?
I've learned a lot which is good.

I'm like a floater right nowhonestly.

I'm just

| feel like I'm just in between so many different staged progressions
But calling myself a freshman has been the biggest eye opening thing
I'm like it's okaythat | don't have it all together right now

Freshman yeat didn't have it togethefor like the whole year,

It's okay that | don't know what I'm doing

| feel lonelysometimes there

| just don't have my routine yet

| have a routine but not completely

I'm still trying to find my adult self think is the biggest issue

In college you're not forced to do that

Yeah in school | was forced to act a certain way,

And | knev how to communicate with teachers and people who were outside of Athletics
but thisis really forcing me to become a professianaind outside of work.
Sometimes I'm like I'm not ready

| 028 and | feel like I'm so much older than that

It's just finding the right balance | guess

So I'm definitely a floateithat's the best word to descriwbat | think

I'm learning the ton,

But I'm trying to find where | might land | guess

Do | want to stay here,

or where am | willing to move?

That stuff is kind of feaking me out too






