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Chapter 1 |
THE SETTING OF THE PROBLEM

'A. The problem gtated. This study sets out to devise a plan
. for setting’up the adﬁinistmﬁi_tte machinery for the revision of the
curriculum of Religious and Moral instruction in a group of mission
schools of the church of the United Brethren in Christ, in Sierra
Leone, British West Africa. It proceeds on the aasumption that the
principles involved in the recent jear»spbf extensive currimzlmn
revision in America shcmld provide a hasis for validatwn of proce- |
dure in the situation ixxvolvedg o

The study, herefare, izwolvas a survey of the methods used and
the principles of practice current in Amemca. The study of American
‘ currimzlum revisicn is particularly halpf‘ul because of tha demand
made on educators to adapt the tradi‘t;ional past to the changing
}present, both aéto content, obj ectives and practices, and to the
changing make up of the school papulatioiz d‘ﬁe %.o compulsory educa—
~ tion and the extension upward of the grade level of the average
sohoolv childs No other country has called upon its éducators for so
complicated ahd pressing a tagke. Therefore, without accepting fully
all Anerican conclusions, their experiences may well be capitalized
for the use of this task. ..

Secondly it involves a study of the techniques available in the
field of Religlous and Moral Education. Method is considered only
as it is involved from the adminiatrauve angle. In, the final selec—~



tion of a technique from the étandpoin‘b’ of the curriculum makers, as

will be seen later, certain implications as to method are obvious.

The préblem gains elarity by a statgmenﬁ of ‘the aims of the com-
pléted curriculum in action. The aims of the currmulum are to
| establish the groundwork of and practice in Christian characteme-
ae Through knowledge of the content ai‘ Ghnstla.n origms, his~
| ‘tory, belief and politye
be Through directed escperiences %hat will give practice in
Ghristmn living and that wﬁl tend to s’arengthen and motivate the
power of right choicez . ‘ |
1. that will adequately replace in emotional values thése
traditional sanctions of religious and moral nature that
are inevitably lost when tha ch:.ld of the pagen faces
| mental enlightenment. | \ | .
2. that will retain active and sympathetic contact be-
tween the educgted Christians and the uﬁeducated pagan
massese. - | o ' :
S. -that will give a positive reaction to the type of
living that is called Christian, | |

B. The gg_gg_ of gurriculum revision. There has, ba‘ezi & growing
feeling among some migsionaries in Afﬁca’ that the curriculum of reli-
gious instruction, together with its universal use in the mission‘
 schools, is not accomplishing what might well be expected of it.

Thus on many sides those familiar with thev situation have expressed a



desire for some study and revisicn oi‘ mater:.als and processes in the
hope of approxixnating more nearly the desired: end. Besplte the .
teachings of Jesus that the doers and no’o ’:.he hearers of His word are
His followers, there has been a 'tendency i‘mxard the assumptlon that
the function of religious edunation 3.3 comple'hed mﬁh the teaching of
prmciples or subject mattem Such teach:mrr and learnmg is a simple
proceas,a The outcome is also apt to he too simple to meetd t’he char-

‘ actér needs of the leamer in the stressea of life s:.tuations‘

- The first conference on the Christlan Misai.on in Afrz.ca (held at
LeZoute, Belgium, in. 1928) gave as one of i‘bs fin&ings the f.‘ollomng
statements

" The need for giving to Africa an education which
is based on religion, and which in all its parts is
infused with religion, is vital to the Missionary
cause. 1t is also one of the chief reasons why both
government and Missions are convinced that Mission
cooperation is essential to the life of the African,
from the standpoint of his education. This being so,
it is obvious that the missionary body must see to it
that the religious instruction and practice of its
schools is raised to the highest level of ei‘i‘miency. (1)

The 'implied criticism of the above 'y statanent is more clearly
‘shmm by J .W;G.Dm.r@l,,(a) in a summery of his article in the Intema-
tional Review of Missions of July, 1926, by Garfield Williems. (b)
First Missionaries have in general not defined what
they mean by religious edtication. _ .
Second They do not have adequate }mowledge of how to teaeh
the class sub,] ects of religi.ous instruction.

Third  The memoriter met.hod of teaching scripture produces
Note: See page 45 for order of references used in this study.




no adequate thought or application on‘the part
of the learner. |
" Fourth That religlous instruction lacks in deed, or is
not connected in any vital way with conﬂuct-s‘ '
Fifth That in the sphere of worship the training of

the African ha,s ‘been neglecte&..

Thé LeZoute ednferenoe asked the International Missionary Couneil
to set up a commissien‘ whose task should be the working out of a pro-
gran of :eligiaas instruction with the following aspects in considera-
tionz~ - | _

Qe .'I‘he general technique of réligious instruction.‘

b Specisl problems related to the teaching of the Holy
Scriptures, naturally including emong these questions of graded les-
gons, syllabuses and a;:pmpriata 1iterature. ) |

ce The methoda through which theoretical instruct.ion can
be immediately and inevitably related to appropriate expression in the
1ife of the individual and the commmnity. |

d. The place of worship in the school and the possibilities
that exist i‘or the training in worship. (5)

It should be noted that the :E'orego:.ng comnente were made by t.he
friends of missions, in fact by men and women who have given lpng ser-
vice to the mi.ssion cause and who do not despair of results achieved,

. but who see plainly the failure of the past and present to achieve as .
they might achieve with better programs; It is because 'o‘f the worthy

results already achieved with the methods used that they hope for



large improvement with new understending and method. It may be re-
garded as very worthwhile that the mission leaders ave aware of ‘tha
situation. | | -

The J emsalem Conference concerned :.tself with this same problem,
as one of the grovest moment in mission and world ai’fg.irs; as one
concerned with lower achievement than could well be expected of the
past, and as having the grestest possibilities in the m when
availing itself of the best in educational advance and psycholo-—
gical and soeiological knowb&ge‘ (é} :

 The official attitude of the Br:.t:.sh Enpire toward the aitua—-
tion is set forth in the following extract from an official Eumpire
publidat-icm— o |
: The greatest m;)arﬁa.hee must .*Ehrerei‘ore be at-
tached to religious teaching and moral inatructions
Both in schools and training colleges they should
be accorded an equal standing with seculsr subjects.
Such teaching must be related to the conditions of
life and to the dally experience of the pupils.
It should find expression in habits of sah»ﬁz.sclplma
and loyalty to the comrmmity. {5)

It should be remembered in this connocction that the schools con-
cerned in this study are coixduete& as a joint responsibility of the
government and missions.

Cancémi-ng international relationships, Rsymond Leaglie Buell
(c) sayst~—.

: Africa is the one contment in the world where
by the appliecation of intelligence, knowledge and

good will, it is not too late to adopt policies which
will prevent the development of the a.cute racial dif-



 ficulties that have arisen elsewhere, and have

been recognized only after they have come inlo

existence. In the larger part of the continent

of Africa, the white man still has carte blanche

'to avoid the mistakes of the past committed in

other parts of the world, if he has the will and

the intelligence to do soa (8)

Thms appears the Mpoﬁahce of the problem in hand from
the viéwpoint of not only the mission and tﬁe school but from that of
theiahole human family as welle. For, if through any system of teach-
ing and directed experience good will might be forwarded in a world
go fraught with misunderstanding and mistrust, all effort to that
end is worthwhile. Such is one aim of Christian teaching in Africa.
Of all forces that impinge on primitive Africa, only Christianity
and, to a much lesser extent, certain governments, are ﬁﬁolly inte-
grating with relation to the adjustment of Primitive 1ife to the new

situations that are to come quite irrespective of mission effort, or

of any one force.

| Especially timely is the situation in the Kono conn’éry

where the expe_rimental phase of the study will be carried out. Here
the mission preceded any considerable amounﬁ of commercial or goﬁern-
nent influence. Thug thgse forces 'now. manifes‘ting themselves ctme

to lend their influence to the purpose-' of the mission. The director
of Educati@n for the Colony is enxious to see a development of village
education and it is expected that the forth-coming Edueation Goée e
will provide monetary assistance for such schools when under Tecog~

nized missions. This program looks toward the grédual coming of mass



education. If this study 'kcan meke any contz;iﬂzﬁon to this pregnant
si‘buation ISy presenting somé new aspects of ;;eligipus and moral educa-
tion and thus enable it to strike closer ’t.o the ideal we shall have
worked toward worthy ends.

In coneluding this section it might be worthwhile to ‘review
some of the shortcomings of the present Religious E&ucation program
that this new curriculum hopes to .avoid in iﬁbs presentation.

| 1. It is traditional in its bearing on snb;;ect matter
rather than the child. ’
2. It falls to take advantage of age psychologys -
5-.. It has not connected itself »diré‘ctly with moral
education through directing'lifé expeﬁences in life
situations leading to the formation of § —R bondse
4, Its method has been too largely that of the class
room’; too largely memoritor axid of a rote chamcter-;
5. It has provided no trainiﬁg fcr nor prac'bice in
conscious generalizaticn on “bhe implicaﬁions of moral

condnct in life situations.. B

B L« The native child. Curriculum cozistruction must pi'oceed fmm |
two angless It is an admiétratiw problem. It is through the
child that it has its ultimste contact and process. Thus there is
always involved the angle of the child. »The child of this study, his
social setting, the history of his racial ti'édiﬁons, his pre-séhaol



life, and the prognosis of the effect of all these and -bheir in’c.er-;
relations on his adult life, have important bearings on any curri-~
culum that sets out to give him moral Abalénce and religious poise.

The native child is faced by the c;'hoicé of remaining in his
- static social arder, an order so bound by its traditions, and g0
comm:lt.ted to their maintainance and :anzlcation in each new genera-—
tion, that 1-!;_ cannot ravampvits mores to meet changmg world _condi-
tions', or he may choose to break with this sociazl order. He may do
this by wandering to the coast cities, where trihai restraints do
not obtain, and whers he becomes one of a masé of unemployed, 'oi"
‘he may seek a new objective in life through the medium of edzzcationg
The Mission School is concerned with the latter group, the members
of which have choseny or ﬁhose parents have chosen for tﬁem, this
new and different way. Present day Mission e'ducation‘s‘eeks in
naterial and method to follow with sincerity the principle of edapta-
tion, by which the educative process is one that will enlarge the‘ |
experience of the child without removing him in totalit& from touch
‘or sympathy with his native social groﬁp, but will prepare him for
participation in & better future for the whole group.

The intricacy of the whole sitmtion is apparent when we con-
gider that the Christian teacher must téé.ch the fundamental precept
"of honor to one's own parents and ab .the’ same time teach the child
that the traditions that govern the older people are not for the
best interests of the present day situation in many i:.nstances. If

care is not taken to get at the heart of the matter in a sympathetic



way it is easy for inconsistencies to arise. Thus the charge of
estrangenent could easily find justification. Kot only mist the
attitude of the teacher ive guarded ’But the attitude of the pupil as |
well. For the enlightemment of the mind leads often to impatience
at the darkness that still obtains in the mind of the parent.

Some of the inconsistencies of ’c;he\ oid and the new are set out
in these paragraphs. | |

The old governmental and social coﬁtml were one and existed
in the secret societies whi.éh held the power rc’rf 1ife and death and
‘were thus feared and respected. In the present situation final
éuthority resides in the Colonizing power, tﬁe power of 1life and
death 1s removed frf:m the people and thué ﬁae whole étructure loses
kits original control authority. Needless to say this authority was
greatly abused in days of old. - |

The old idea placed the tribsl organizatioﬁ gg the sum and
goal of human existance. The new situation has discovered the pe:é-—
 sonality of the tribesmen. . | .

The old system of warfare made for an ecomomic value in the
gystem of polygamys The new ccmpetitive society makes_ the old
institution of polygamy en economic misfit, though few have dls—
covered it. - _ B

The old system of farming was sufficient to meet the needs of
the meager shifting population, each unit of which produced its éxm
foods The new situation includes large nonproductive populatians '
who willingly buy the food provided by the farmers. This ilas led to



wasteful deforestation and presents a situation that can only be met
.through education in new ways of farminge |

The oi:;l education w#s designed to meet the needs of the order and
mould-the child to £it ite It has no power of itself to mest the new
a:.tugtion. The neea"s of the child are larger than the horizon of the
geheration of yesterdaye R T

The old religion was too highly conditioned on the locus znd tra-
dition of the tribe both in place and culture to ever meet the spirit-
ual needs of enlightened lives. T};ﬁzs it does ‘ndﬁ function ‘in the new
situation. | _ | /

' The true Christian educstor distinguishes between Christien con-
duct end western civilization. It is the purpose of the Christian
educator to explore ﬁhe implications of .Chrie;ﬁanity in the local
social setting and with that as a conditioning factor set up. the |
| curri.éulum. The Christian Missionary has gone to his field of effort‘v ‘
s pért of a movement to bring the mﬁd by i)ersuasion i'.o the Chris-
tian éxplanation of life and to & conduct and experience in keeping
with that view. Eduba’t.ion is his ‘moi and not hié end. He néitizer
evades nor secks to hide that fact, He holds that enlightenment alone
without some religious background amiheart 15 of doubtful value to
those to whom he gdes. He belie%res, ﬁ;rhhexﬁore, that the religion of
Christ is the centralizing and integrating agen?:y that has ’inhere;xt
ability to meet the situation. This colors his whole course of active
ity. It is the incentive without which he would not be there. It is |
therefore expected that the miasionéry will place feligion _a‘b the



center of the curriculum in material and methods The children who
have chosen to attend the Christian schaol are quick to recognize this
and conduct themselves aeccordinglys The}samé is true regarding the
parents who send childrens Whatever mey be their sttitude toward the
Christianization of the social order, ﬂhay fully expect that children
sent to the mission schaol will develop with the Christian view of
llfe. ’ ;

The child whose lot brings him to the,ﬁiséian school,comés at the
apprbximate age.of sevens His parents  judge his mental fitness to
come to school by his ability to count in the native way and to do
some simple problems ghowing judgment and ability¢ They are not
concerned with chronological ages.f Development aloné~ holds any
significance for them. But-ﬁhen.this young child comes he brings a
mind full of the lore of the tribe. He has been taught the tribal
mores and taboos, some of which are manlfestly good and some of |
which are bad. He has sat in the nativg courts and has learned much
of the legal practices ahd trickery of the people. His scale of
personal property and othér moral values are highly colored by his
mode of liviné and by his instruction and obsérvation;

Thus with the fullest sympathy toward native culture and adapta-
tion of the principles of‘education and of Ghristianlty to the soeial _
setting, the educator finds himself confronted with the task of un~-
educating and re-educating along certain lines. The process cannot
all be pooitive even though a positlve outcome is sought. There must
be some educational surgery if strength of character is to eﬁerge.' The

focus of infection often indicates drastic measures, it ever indicates
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watchfulness, patience and understanding. To negate former experi-
ence without érousing distrust is not an easy task. If mission
educators have nbt always seen clearly the ix;zplications in thé gitua-
tion, or seeing them have not always been able to aécomplish their
end it is sad but not reprehensible. The mistake’s of any system of
education are more volublc than the successes who by thelr very
success in adaptetion accomplish their appointed tasks without notice.
The measure of pioneer mission dealing with the native child is in
that silent army of workers who have come fron these unfavorable
conditions and now stand between the old and the new knowing and
appreciating both. The mission responsibility for tomorrow is to
do as well or better their task in an ini‘initelj more exacting snd
uncertain situation. - ‘ ; |
Another problem that confronts the administrator with relation
to this native gchool child is what is to become of the product
of the school. It is sad to disillusion and then lesve the victim
helpless to emerge from the old things when he has finished his
schools Yet it is as sad fc educate and remove all the educated -
from the family order to sirange parts wherevthéy may meet the
economic tide by office work. Thus society gives and has no return.
The power of the personality is lost. Thus the effort of “the migsion
school is to direct education toward a goal and type that’ will bring
enlightened lives and ennobled lives, enabled and motivated to live

in the old situation and yot demonstrate Pa more excellent way™. It

12
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is true that the Govemment. and trading a\genai‘es‘ need the educated
youth. Butbt ftjhere isa saturat’ioﬁ point. ' Algo the native society - |
sadly needs these same youths. It is the goal of fhe curriculum
that aims at relational walues to give the incentives that will ma;lcg
them worthy memberé of the communsl 1life of their people.

The problem of the native child from the standpoint of his
choices is set out in Figure 1, page 14, ‘

The problem of the approach to the native child from the angle of
the adminisﬁrator ig set put_ in Figure 2, page 15. It i‘elates to the

dual control, Government and Missions.

D. The Mission Centrel Boarding School. The trend of education
in the mission concerned in this study is to center imtermediate
seﬁools and make thém boarding schools. . One can ‘safely generalize
this statement to cover the whole #1614 of mission effort in West
Africa, for the boarding school has come to be one of the most impor-
tant instruments for carrying forwarﬁ the whéla mission program. The
development of the boarding school grows out of t&o causal factors.
The first is the early recognition by missionaries of the merit of the
plan by which the full time contacté are established, | thus ensuring
more effective control over f.he_a situations snd experiences, activitiés
and habita. 'i’he second 1s that the plan fits with the native custom
of giving their children to those’whom they believe able to train
‘bhem' properly. They hold that thus the .child éscapas the softening



The Native Child and His Choices

THE NATIVE CHILD

HIS CHOICES

TRADITIORAL
TRIBAL LIFE

WANDERING TO
COASTAL PORTS
OUTLET % UN-
SKILLED LABOR

BREAKING OF TRADITION IN ORDER
T0 EECAPE ITS BONDAGE

THE VILLAGE MISSION SCHOOL
OBJECTIVE — PRIMARY EDUCATION AS
CONCEIVED BY THE CHRISTIAN MISSION
OUTLET- BETTER TIPE OF NATIVE LIFE

OR MORE EDUCATION |

ITHE CENTRAL HISSION SCHOOL
OBJECTIVE ~ ELFMENTARY EDUCATION AS
CONCELVED BY THE CHRISTTAN MISSION
OUTLET — BETTER TYPE OF NATIVE LIFE-
SEMI-SKILLED ARTISANS — OUTSTATION
TEACHERS AND EVANGELISTS — MORE

[THE 1 oo ON SECONDARY SCHOOL '[

EDUCATION
Y

OBJECTIVE - SECONDARY EDUCATION FOR
LEADERSHIP AS CONCEIVED BY THE
CHRISTIAN MISSION.

OUTLET - MINISTFRIAL AND TEACHING
PROFESSIONS ~ CIVIL SERVICE ~
SKILLED ARTISANS.

Figure 1
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Mission Schools from the Administrative Angle

Colonial Educa- < <
tion Department [<_ ? > . Superintendent

Migsion

'| Colonial Teacher
Training School

Goicmial, i‘e&cher
Training School

!
! .

for Boys o { for Girls
|

Mission

School for Boys

Secondary /I“\ Mission Secondary

School for Girls

— —— — — ffee e —— — ——t | — —..

1
Village

Village

| - .
School - ( AN School |
1 \ Central / Central N
Village Mission{ ! Mission |/ - |Village |
School Station ~ 7| Station ~ |_School
! School |~ | School: i
Village - - Village
School L_Schogl
e S — Cooperative and advisory relationship.
Administrative relationship. FEmployment and
placement of teachers, administration of
funds, purchase and distribution of books,
equipment, management of buildings, premises,
etc.
—_————— ' anpervisory(relaﬂonship. Izispeétion, stan-
‘ dardisation, financial grant-in-ald relating
to government policy. '
e Superxvisory relationship on part of Mission

staff, native and foreign.

Figﬁre 2
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influencé of parental contacts and is hardened to meet the needs of
adulﬁ life by' those who train them. Tﬁus the &esiresof both parties
coincidé in this pari;icular én& the boarding' achool is a potent factor
in the present educational system. , |

'I.'he boarding school is organized 1ike a Chm.stian home, with J.ts
'basks and its joys shared. ‘l'he care of the houaes, personal effects,
and the entizfe mission compound is & pért of the health and social .
education of the child. The larger boys erect buildings, make fur—-
niture and equipment as part of the educata.ve PrOCEsS. 'l'he boys plant
and tend what food they can to aupplement what is bought for them,
smd all is cooked for the gmup by the girla and served in 2 common -
dming room. The girls have their onn house and the boys their own,
but the social contacts are encouraged a:ad d:.rected to wholesome ends.

The traditional li.terary school is only one phase af mission
life. The attempt is to pub every actimty with:.n the compound on a-
learning basis. The purpose is also to make 'bhe situa‘bion as na'bural
as possible, so that in a large part of‘ ﬁhe learning process the lear-
ner is unconscious of the fact that he i.s being e&ucated by that par-
ticular ac’oivity. Here boys and girls are learning a type of living by
vliving it. In this instance, of cc;urée, it is the Christian type of |
life with what adaptation the staff of the mission is able to make to
native 1ife and tradition. |

The tendency is for the small outschools, under the direction of
native teachers, to eim:late the central school in organization and tra-

dition. The men and women emerging from the mission also tend to emulate



the mission homes because that is the way 'théjr have learned to live,

if for no mors clearly defined idealisma“

Thus the boarding school plan gives the educator large oppar——'
tunities in the livaé of the children. It also entails large respon—
sibilities. The children spend seven to ten years in this institu-
tion under its guiding influence and then go out to live the life that
is to relate their own people to progress of whatever sorﬁ-. If the
mission does not meet the opportunity in a coméndable wéy it wild
merit the disapproval of.'bthe future. It is bne of t.hé ideai_s of the |
mission educator that his mission may become sn integrating i'mv:'c'e; not
only in the 1ife of the individusl child but in the entire social situa-
tion as well, Thus it hopes to lead a pééple, whose traditions anci
sanctions of old are breaking under the rélent.lesa impingment of
Western civilization, to a type of life in which they may become both
ugeful end happy citizens of the world of today and tommorow. The
Mission hopes to recognize and preserve thé intrinsic values_of the
netive cultures that are unique to tha’race and on such i‘oundationé |
set a people on its way to & new axpressicnvo.f native life. It is in |
these hopes aﬁd philosophical ideals tha“b the Christian mission finds
its justification for its present progi*am of activities. The mission
is only one of the forces that acts to destroy the old. It is the only
one of the forces that proceeds to establish the new situation with
personality to the forefront. The boarding school is the expression

of that philosophy, the seed bed of helpful contacts, the process of



education through living, the dawn of the new racial life. The cur—
riculum maker needs to take these matters into consideration in build-
ing his curriculum. |



Chapter II

SETTING UP THE MACHINERY FOR CUHRICULUM CONSTRUCTION

A. Approach to the problem of setbing up the machinery. It
need here be repeated that for obvious reasons it is not thé purpose
of the present study to set up the curriculum itself, but t:; inves—~
tigate the field and in keeping with the best practice in America,
set up the machinery for the organizatioﬁ that will précaed ﬁo do the
actual work for curriculum construction. This method has\.‘soma »dis- ,
advantages in that one loses the incéntive of direct app_mach and |
manipulation of the actusl tésk early in the‘ Processs Qn the other
hand it has its advantages. McOall says that if there are five months
in which to earry out an experiment in education, fon? months 'mgy
well be spent in en examination of a plan of procedure and in Avalf.ida-f
tion of the plan of action in advance, and one’n;onth on thé_ experi-
ment. (7) . | . |

Koreover for one group in America to seét up the curriculum for
this particular situation would smack of formalism and aixthoritaﬁism‘
beyond what is desirable in education. It would lose its virility in so
doing, for its life will be in the understanding and interest eﬁgendered
in the whole staff during the process of formulating the curriculum.

The process, and the attitudes developed in the process by participation '

and contribution will be as great an asset to the present gemeration

of teachers and learners, as the curriculum itself when reduced to its

18



final form. Thus when the work is done it will not be just another
book handed down by authority but an experience of interested teachers

and learners contributing to the common welfare of their group.

B. The personnel of the orgenizing group. The persomnel of the
organizing group and their relationships to the various aspects of
the social order and curriculum construction are set out below.

Native leaders of tribal gsocietye.
~ Native cultures and religions. Educated natives, mimstars, and ,
’ teacherss L
‘ Higgionaries
Western culture Government officials
. Commercial administrators
_ Missionaries
The School Government Department of Education
Supervisors,govermment and Mission
Teachers, pupils
Missionaries
Rative Ministers
Christian Religion Native Teachers
Native Christians not employed by
the mission.

It 1s a well established and recognized principle of curriculum
construction thet the whole phase of life must be canvassed and
explored in laying foundations for educational selection. Cocking (d)
says, "Curriculum meking is the concern of the whole commnity." (8)
A constantly growing appreciation of Afriean native culture is in-
dicated by the formilation of the International Institute of The
Languages and Cultures of Africa. (9) This makes consultation of

the native leaders of walue both to us and to them in any program



which seeks to relate their social and religioué inheritance to the
practice of Christien belief and living (10). |

As the weight of western culture is br&ught io beér on ﬁhe
situation, account needs to be taken of the>#ell defined and gener-
ally accepted doctrine {11) of the present day that the closest
co8peration must exist between Government and Missions in the school
project, and of the growing tendency Tor the aloofness of the com=-
mercial element to chaﬁge to codperation and interest. The traderé
are interested that the product of the schools shall be characterized
by those traits upon which confidence in dealing between man and man
can be established and naintained with safety. Consultation of
them in the construction of curricule relatlng to moral prlnciples
will maeke them more alive to our problems and more helpfully criti-
cal of educational processes and outcomes as well as in its progress,
on the principle thaﬁ knowledge of and participation'in projects

begets interest.

The common experience of man& missionaries in relation to the
teaching and learning processes of the schools is of far greater
value than thaf of any one missionary. Theif participation will add
value and validity to the curriculum. The Government agencies-in
relation to the Department of Educationishould be made avare of the
plan and be gsked for any contribution they might wish to make.

While Government officials can make no official declarations with

regard to such o curriculum yet their private counsel will give



22

welght to the whole scheme of co8peration. Cértainly tﬁe teachers.
should have a part, as large as their inﬁereat warrants. They, t§0§
are gtudents of Western culturec and have knawiedge of its codes of
ethics of relationships and action. They a#e valuable inter-
preteré for they hﬁvé insighﬁ into both cultures concerned. Gbgking
says, "Effective teaching is aided by hﬁving those who teach parti-
cipate in determining what shall be taught.® (12) Consultation of
pupils is particularly apt to produce worthwhile contributions in
the present situation ih Africa where the pupil is coﬁscious of leav-
ing one set of moral and social standards and attempiing to‘set ﬁp'
habits 2nd idesls that will guide them toward morsl living in the new
situation (13%). |

If the fubction of passing on information were the objective of
religious education the literature of thé past would previde' | |
" sufficient material and the missionarieé, due to their’superior
literary training, would be the best judges of what to selecﬁ. But
with pupil experience as the proximate éim end its effect on his
character as the ultimate aim (14), it is well for the native men
of ministeriel training and of the teaching profession to have a
prominent voice in the matter. They’bring the added value of being -
both African and Christisn, while the Missionary must ever_rea¢t to
only part of that total situation. Thus the African experience of
Christ is of more value to the African youth ﬁhan is the American
experience of Him. Then, too, the African knows the fbundations of

character that lie in their own cultures. The esoteric nature of the
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native charecter training methods render them the more #ifi‘icult of
foreign understanding. | Here again humble codperation is the key to
the situation and the wh&le religious and educationsl staff must have
its share in thé_results.

C. Other aspects of the mrig;gum setting. 'Oppos.ife page 20
figure 3 shows in a graphic way the inter-relation of the va:gipus
aspects o.f.' the curr.uculum sebting. | |

CHILD CENTRIC The first considemtmn is due the chz.ld.
Religion, as all forms of helpful experience and edueatmn, is for
the child rather than that he is for it, or for any of them. ’Bhe
child together with HIS INTERESTS, bo*ch as a child and as 'hhe adult
he should become is the beginning and the end of curriculum con-
struction, as well as of religious interest.

- SOCIAL ORDER  Reverting to the outer circle. ~Since the child
is central to this entire program it is ob;wious that from the stand-
~ point of the educator he is a unit within the social order of which
the locak gituation is also a parte It is his sceial heritage,
until 1t 1s enlarged by contact with the school. The i‘actf‘ that thié
 partlecular social order is changing, that the impingement of |
Western influences weakens or obliterates the old sanétions that
woild have guided hin in the old situation is only part of his social
inheritance. He has to work out his destiny and find his life satis~
factions in the midst of such instability. His adult needs are not -

forecast with accuracy by the experience of his parents. He has to »
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feel his way, and éven his school teachers, as leaders pf the new
order, cannot foresee the condiﬁibns under which he is to live as an
adult member of society, even theugh he is educated. |

MISSION ENVIRONMENT But be:mg a school child limits his in-
declsion and his instability and widens his horizon. His learning
is largely conditioned by ﬁhe things that make up his daily round out-
side the class room, his room sn;:l its care, his health under varied
conditions, his contacts in the home, in play or at the table, and
his directed work hours place him in a new world. Such is the mis-
sion environment that gives him experience in living in a modified
situatioﬁ,}designed to anchor at one end in his old life and at the
other to be something like the life Iie is to lead as an adult. Not
too far removed from the village life Qonditians, and yet far enough
removed to denote definite progress in life values. The whole ex—
p“eri.ence of living w:.thin this envimnmént points toward the objec~-
tives of independent charzcter and useful .living. It is shot through
and through with the principle of group .living- together for the
common interest of each and all.

THE SCHOOL From the standpoint ef life experiences the l:.ter—-
ary school is only one phase; but it is the organizing unit end the
entire envimmeﬂt is based upon the fact that the literary school is
there. But at the same t,‘ime‘ the value of the school is in its relation to

the environment that is created within the mission compounde. The COom=—
bination of the two, that is the formal schéol and the directed environ-
ment, is the situation in which the opportunity is given for Moral and
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Religious instruction and learning.

- THE CURRICULUM OF RELIGIOUS AND MORAL msm:cwiou Within this
" situation the curriculum of religious and moral instruction finds
fertile soil. Not only can religion be taught and its moral implica-
tions be dwelt upon in the formal instruction periods, where intense
pupil interest due to awareness of change and desire in this line
brings'p’mper ﬁxotivation, but it can be lived and experienced in a2ll
ﬁhe phases of daily life within the school community. The give and
teke of daily life is present. The conflicting persdnal interests
must yield to some centralizing principle. ’Seli'i‘shnesa and unselfish-
ness can be tried out with their accompanying satisfactions and dis- |
satiéi‘actions. Good will can yield"its fruition in happinessgl With~
out the surrounding opportunities for-'eitperience the formal teaching |
would mean little. With it, experiencaé, direct or vicarious,
guided and motivated by sqéial opportunities and restraints will tend
to eventuate in worthy character. L

THE BIBLE  Because of the situation of the people and their

teachers the Bible is particularly apt as the principle material for
literary instruction in Morals and. Religion. First, the Bible records
the experiences of a more or less primitive people in seeking to
establish their relationships ‘with God and each other. Thus j;heir
conduct was ever in relation to that central concept of attempting to
be at.‘ one with the purpose of. Gode Their failﬁreéx and mist_akeé are as

valuable as study material as are their victories. In any recorded
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Biblical experience there is nathingl that lowers the moral pleme of
the Af;'ieat!s thinking for he is living in the midst of social condi~
tions comparable to the 0ld Testament times. Thus the stories of
those persons who ;mder#zen‘c experiances in their everyday livés; s0
 closely akin to what the African faces today, brings to him a wealth
of mesning and vi_carious ezﬁerieﬁce which is almost as rezl as if it
had happened to him. This point gains eznphasis from the fact that
the African peoples relate themselves to the experiences _of their
race only by the verbal story. There is no native literature in the
vernacular'

Seconal:y, the literature that is first translated into the -
vernacnlar is some portion of the Bible. Thus whether in the vernac~
ular or the English it is always aﬁailable_ to the learner and easier
to get than any nther boak, | | ‘

- Then a third point is that within the Bible is found the whole
subst-ance and purpose of the miasionary movement. It is through
mission work that the Christian movement is forwarded. ' To do other
than place the Bible at the center of the teaching materials of the
Christien Religlon would invite disintegration of the very movement
itself. ".(‘he concensus of mission epinion is well expressed by
Garfield Williams who said at the LeZoute Conference: .

I have formed the view that our teachmg of the
Bible must receive an altogether new orientstion
which, so far from displacing it from the center of
the curriculum of religious education,will place it
there with a new firmness and finality by connecting

it by innumerasble strands with the whole circumfer-
ence of 1ifee « « « (15)
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"TEBTING Any program of education requires periodic testing
as to itsf acdomplishment. Otherwise it bas no valid way of knowing
whether or not it is attaining its obj ectives. The difficulty of
measuring the outcomes of moral and religious instruction is ‘.S;O far
greater -b_hanv that encountered in thg crdinéry school . subj e:.:ts.., But
the curriculum workers must deﬁse some sort of dests for the purpose
in hand. These tést.a are not ozily for the measuring of pupil pro-
gress but will assist aventuaily in validating the age psychology
of the ma‘béria.ls used. | |

D. Summation. The present study aims at getting up the work-
ing program réther than actﬁallzr eStabiishing the .curriculmn.
' The final work is to be accomplished through coBperation be-
: t}ween the available elements of the cémzmmity, giving place to native
cultures and to & voice by each element of ‘the outside world |

influences as well as to the missioﬁaries.

In the outline, Figure 3, every phése set out for the guidance
of the curriculum builders there tends ‘t.o be CHARACTER MOTIVATION. 1t
pmgres‘ses towsrd its ends by PUPIL AGTI‘\TITIE& in life situations and
so far as the curriculum workers and the teachers are successful it
wili provide oppdrhunities foi‘ the 1eaming and pfactice of correct
PUPIL REACTIONS. |

It provides the media for the operation of the Seven Principles of
Mission Education as set out by Thomas Jesse Jones’ (e) under the guid- -
ing motif of adaptation. ' |



The principles are:

Health

Use of Environment

Preparation for Home Life

Recreation or the Use of Laisurc Time
Language of Instruction ,
Conventional School Subjects ,
Character Development and Religious Life.

The director of curriculum construction will work in actual
situations through what documentary guides are available and appli-
cable, in close co8peration with ‘hﬁe teachers in central and out-
schools, through a quarterly conference of all the workers of “the
area at the central station and through supervisory visits in the
field. He will use questionnaires for getting at opinion end ex-
perience not at hand in order to make available the entire pei'sonnel
of the group. Each phase of the curriculum as moulded into shape will
be placed in practice and there subjected to rigid criticisn by
friend and foe. Out of this probesa and these conditions it is hoped

the curriculum will emerge in a shape that 1s usable.



20

Chapter III

PLAN FOR THE ORGANIZING OF CURRICULUM MATERIALS

&, Curriculum gims. Having organized the forces that are
to do thg work of cui'ricultm constmétion, according to tﬁe | preﬁoué
sectlon, the problem needs to be approached from the standpoint' of
the desired product, that is curriculum aims. Since éttendance upon
thé mission schools is wholly voluntary and since the purpose of the
mission 1s well understood by all there would seem to be no‘ching
unwarranted in the assumption that the goal of the mission in the
life of each child is CHRISTIAN CHARACTER AND EXPERIH%GE.

There are thus two questions for wl;ich fwa- sesk the answers in
order to get at our aimse It ‘is necessary to knaw in a measuré
what a Christien should be like in this environment. In building its
curriculum Democracy seeks to inculcate those principles and ideals
that will tend to make the ch.zld democratic. In the seme way the
mission works toward the ideal of Christianﬁ.y. Sinée this étudy "
deals with a social system that is different from that in which tra-
ditional Christian:.ty has expressed itself, it is evident that we
must aeek the definition of Christian Oharacter that will fit the
situation. For a West African to be a Ghmstian in his environment |
may in all probability require some different factors or different
emphasis from the analysis of a Christian in some other lands. Thus

the curriculum workers must seck an anslysis of a Christian there



sonewhat 1ike the "job-snalysis" or "activity enalysis® femiliar

to the curriculum workers of America. This is best accomplished ,
through those Africans who are now leading a life tha‘b demonstrates
Christian Charactsr.

?{e must also know, again with the environmental faetor 1ooming
large, what materials and methods and experiences the teacher- |
learner process iz to employ to help the child to become the correct
answer to the first question. 1t is obvious that the conte:;t of Lo |
the curriculum in such a situation would differ fré;n that in anéther .
country, since the goal is the child and his experiences‘mthé: . than
the transmission of traditional religion‘ Since the African," aﬁd :
the Afrz.can only, faces the situation from the ennmnmental sta.nd-
point, 1t is largely his task to determine the materials;

These, then, are the two quesﬁibns.

1. Vhat should & Christian be like in tb.e Vest
African environment? :

2. That experiencas, materials end methods shall
we employ in the teaching process, to halp
_ the learner to be like that? _

Because of the evident impossibility of carrying on such an
investigation from America, no attempt is here made to set up the
answers to the above questions. We shall seek rather to find some
valid approach to the answer. In this connection the writer, follow-
ing the plan of W. W. Charters (17), prepared a list of fifty

character traits that he assumed should characterize school children



32

in imerica who are entering on the age of adolescence. Note that the
question here is éuite different from the one finally to be approaches‘i‘.:.,.,,.
Validation of the method of exploration is the objectives

These traits were placed on forms with the request that the
recipient check the ten that he deemed to be of the most importence.
The papers were passed to >Seniar_s and Graduste students in a class in
Psychology of Moral Egucation. Thirty-three papers were. returned
with the following result according to the frequenciese.

Honesty

Gare of heal‘th
Self control
Obedience
Unselfishness
Dependability
Industry
Seli‘-rellance
Gourtesy
Reverence

It was discovered that the procedure was n'ot‘ elaborate enough to
meet the situation as we shall meet it in actual practice. It should
have included as steps in the procegst -

1. Careful preparation of the minds of those making
choices, as to the nature of the procedure and as to
the final aim.

2. A much larger list of traits should be organized
as a starting point, and eliminated by successivs
steps of grouping and definition.

3. The final selection should be submitted to the

eriticism of the seme group and of othe:c groups if
obtainable.



- Le Thomas Hopkins, then at the Upiversity of Colorédo, developed
such a list of traits by the following means {17). He selected a
1ist of 280 traits from writers and others as having value in Charac-
ter education. He eliminated by definition and grouping. He defined
the basis of decision for the finasl frequencies. He submitted a
revised list of 74 to a large number of Schaol teachers. By statis-
tical methods he reduced this list to thirty. This was presented to
five-hundred business and professional men and further reduced to
the following'resulta,

- Honesty
Judgment

. Rgsponsibility
Industry
Courtesy
Self-control -
Courage
Initiative
Thoroughness

Punctuality, tact, and adaptability had the same
.- frequencies £or tenth place. ,

A second exploratory method in this study was that of'ﬁaking the
sayings of Jesus as recorded in the four Cospels and attaching to
each, where a character trait was indicated, the name of a trait.

, Opposites were used where a tralt was stated negativgly so that all
reéulting traits were positive., The following is the result on the
basis of frsquencies:t— |

Righteousness

Raith-

Leadership
Forgiveness

33
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t!naelfishness
Love
' Broadmindedness
Humility :
Apperception (Ability to see conduct
, ‘implications in situations.)
Revemce ' :

It is true that both the above methods are highly subjective,
and so, it may be suggested, will be the daily choices of the indi-
vidual who tries to measure his life d&y after dsy by the etxamplé of
Jesus. The writer knowa of no techniqne, nor has he discovered any
one who does, of complete objec‘bivity mthm the realms in which we
are here concerned. However the careful subjective analysis of large
mmibers brought to bear_' on ?bhi.s matber from the standpoint of an
earnest effort to find the way will reduce the error and make for at

-least a livable validity. . |

In the completion of this pictm*e of the Christian, which then
becomes the objective aim of Religious Education, use will be made of
various codes tb.at have been develcped in other lands, such as Franke-
1in's Code, Code of the Boy Scouts, The Chil&ren‘s Morality Gode by
W. J. Hutchine, Collier's Moral Code for Youth, High School Horality
Code by Caroline M. Brevard, all reported in Percival M. Symond's
book, The Nature of Conduct. These codes are foreign to the environ-

ment but will be snggeétive and helﬁful in the first stages of cur-
riculum work (19). L

Another approach will be ’chmugh a study of the mtive laws and
customs in connection with the gz‘o;ving moral aensciousness depicted
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in the 01d and New Testaments. Nothing in the mative life that will
contribute to the definition of the aim will be neglected. This
study will involve a re-gnalysis of the New Tsstament Literature with
its bearings on the social situmation of the learner, from his stand-
point, and not from the standpoint of a foreign civilization.

v 8ince life experience _ié ever-changing; and since 'curriculum ;
construction should be continuous, this picture of the Christian, once
obtained m.ll not remain ever the same, but may be expected to change
from year to year, both in total view and in the view of any one
learner. However with the aim thus pictured the workers have a guide
tox‘mrdA the use of materials that will be valid for the fime being.

'B. Oriteria for guidance in curriculum congtrue tion. Out of
reading in the field, on both the general aspects of the problem and
its specific 'phases as well, and 'fmm years of personal experience
in Africa, the wﬁter haé by reﬂectivé thinl«:mg get up the following

ten criteria for the guidance of thé curriculum workers atbthe tagks

i Criterion I. : Christian education must hold moral
Jiving as one of its primary aims.

Criterion II. The idesl of Christian education is to
direct experiences that will enable individual learners to
' live lives of adequate and satisfying self-expression, and
&t the same time to be properly adjusted from the stand-
points of social living, moral responses, and religious
expression and response.

Criterion III. Christian education must proceed in a
social situation.

" Criterion IV. Religious and moral learning, like all
learning, is specific.



‘ Criterion V. Religlous-educational processes should

' produce generalizations in habits, skills and knowledge,
that help in the selection of right responses in life situa-
tions, and in the functioning of correct and useful bonds.

Criterion VI, In addition to specific skills in living,
Christian education must provide a body of religlous know-
ledge that will afford a basis for pupil generalization on
Christian conduct in life situations.

, Criterion VII. Christian education should form a basis
for religious experience.

Criterion VIII. Two main controls are set up with
mference to the selection of materials of instruction and
+the methods and experiences for the learner.

1. They must be ada;)ted to the individual,
socisl and psychological status of the learner.

2. They must conform to the principles and
ideals of Jesus Christ, with respect ’t.o con-
duct implications.

Criterion IX,. The Pr.mciples and idezls of thistianity
in their emotional relationship must form the integrating
principle in the character formatisn of the. leame:m '

Criterion X. Christian educaticn should give direct moral
instruction in that its objectives and ideals are specific, and
indirect instruction in that its materials and processes shall
be such as shall develop character through experiences, actual
or vicarious, in the life of the learner, the purposes of which

| ‘are unknown to him but are planned with care ‘bo neet his needs
by the teacher who direets them,

Q; Adsptation of the Cha rters t.ec que to ~i:he sgec:.i‘ic _t_&_z_a_lg_
The technique used by Ve We Charters of delmeatmg objectives under

traits, of providing the teaching materiels and method by providing
situations involving the traits desired and. :mducmg tmi‘b actions,
either by actual experience or by vicarious or magined experienee,

has been selected to guide the eims and processes of the proposed
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curriculun. Thus having selected the traits that should characterize
a Chr:.stian the. core of the eurrix:ulum is nrganized. |

2 This selection having been formed into a code, the traﬁ.s
within the code will be broken up into probable situations and these
situations examined again for the possibility of varied responses
There will be many situations for each trait, in whatever social order
the treit is désired; There will be variety of possible responses to
each situation. .Herein éomes the »opgxbrhmity-far guided experience
 remilting in bonds that will tend to function in similar 1ife situa-

tions. A brief example of such expansion is set out below. .

Desired trait ~  Situation involving Tralt actions growing out
. trait. , of situation.
- _ {(truth
personal report - {half truth
S _ {untruth

( {rospect for property
Honesty - ‘ property contacts {protection of property
: : ‘ o Ry (theft of prolxerty
S " (with care
" use of time - (carelessly
' ‘ {wrongfully
3+ The next step will be the selection of Biblical mate’ri‘alsv
that will accomplish the following:- |
as. Provide vicarious experiences in situations
and tralt actions. . ,

b« Bring to the learner what was taugh'o to Jesus.

Ce Bring to the learner the teaching of Jesus on
the situation in hand.

de Cover the range of Biblical knowledge suf-
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 iciently so that day by day with skillful
teaching the pupil may use the varied range
for generalizing on conduct in the situations
that actually confront him.

4. Selections of éontémporary materials and life situations
will be made to ensure vital connection between teaching process
and daily living. -

5. Cross hatches will be constructed (21) to relate the cur-
riculun of religiaus education to every phase of the teéching process
in the ”schocl in order that mdirect. teaching may be given whenever
the situation is potent, | |

Being the mat:ber of greatest weight in the whole school range,
this curriculum, when in action will be the dommatlng unit of the
pupilk 1:;.feu To learn to live well is a worthy dominating purposes
There will ‘he periods of direct instruc‘ticn in the time-table but
that will be only the beginning, for the pupil will meet its work-
ing in the garden, in the work-shop, et play, in ‘worship services,
in the S§hool and in hig distant home when he goes for vacation. ‘It
will be his helper not his monitor, his friend and trusted counsellor.
It will be in his life for &1l his life. Knowing that by every
response 'i‘.d any situation he learns, this curriculum will seek to see
fo 1t*bhat his 1earniﬁg 1é in the nature of right and satisfying

Tesponses.

D. Summation. This chapter has dealt with the guiding factors
in the actual cons’@ruétion of the curriculum. It is the blue print,



ihé codé; It firs; sets out the plan for the seleeticn.éf the aims,
éﬁéae aims to be chosen by those who know well the 1ocaldaitua£ion.
The aims thus formed will be the composite picture of the ideai;.
Christian for the enviromment and the lasser objectives of material
will all lend toward making of each 1 learner an adult capable of living
close to the ideals thus established.

" The Criteria for guidance are to aid in'v‘bha selection of aims and
materials, They serve to keep’clearly before the workers the sort of
general result we Séek in each effort of the teacﬁing«leaming ex~
gerience. - The Gharterq technique is chosen because it seems to offer
an upportunity to bresk up the vague whole 1nto small p&rts easily
visualized and thug to build.af'these units a.composite whole, reach~
ing toward the aims we have set for ouraelvesﬁ The-validity of these
subjective measures comes through the judgment of large numbers and
in the practical objectivity glven to the teacher 1n giving him units
of approach‘ 4
| The plen is thus complate; It needs only to be put into action.
Its imperfections will show up as the work‘progressés‘ But its guid-
~ ing hand will kéep the workers out of confusing by ways and give _
them a‘élear task. When the curriculum is done, and placed in the»
hands of the teachers, its effectiveness will depend on the way it is
brought to the puplls, for it has no magic merit by which the wandering
youth may be taught to be good only because he has finished his
course. It will meet that common factor, individual differences, in

the school and its success will depend on its freshness and fluidity



rather than on a formal adherencévto the set lessons and meterial.
Its great valﬁe is after 21l ﬁhaﬁ it places as first and foremost -

. tﬁa CHIVLD' and what happens to him in the school, rather than that it
fesls bound by tradition to impart certain infomstional materiel

'irrespective of its value in the experience of the chilé.

40
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Chapter IV

INITIAL FACTORS IN FORMULATING A RELIGIOUS
EDUCATION CURRICULUM

Projects of curriculum revision in cities in America have
taken from three to ten years for completion. It is too much then
to hope that this project should get far in six months. However,

some valuable progress can be recorded.

The writer, after viewing the sitnation.afresh; and reviewing
the ’plem herein formulated is convinced that the plan is %orkable
and promising‘ of early énd beneficial results within its scope.
Confidence in the progress is thus a valuable factor in taking up
the actual curriculum constructioﬁ' |

A second foctor is the establishment of relationships that will
aid :‘L;n‘the worke OContacts have been made that will px;éve fruitful
with the various elemen‘bs of the community as set out in. chapter II,B.

A third factor 1s the organization of the taaching and minig—
terial staff of the local érea,.'fiftaen in number, for a similar
project thet has come to successful conclusion. The project mentioned
is getting meterials into the vernacular for the teaching of the first
iwo hears of all schools m the né.tive language. The change which
has long been .needéd‘and has at iast official sanc'c.iqn ax;d hé.s becone
mandatbry was a pressing claim on the staff. Thus it had to be dealt

wifh first. This same organization, having just now cleared its hands



of the above mentioned task is ready to get at the one included in
this study. k N
| Some ‘preliminary work has been done by way of preparation of

attitudes among the group. The pressing need of the vernacular
secular books has limited that however. The plen is to work through
correspondence, and questionnaires for about five months at which
time the scattered group will agaiﬁ 'éome into meeting and take up
the actual work of getting the curriculum materials on paper. |

Plans on foot also provide that the work of this limited group
may also be put before the larger gmup of the entire migsion area
for criticism and development. The completion.of the plan will take
several years. It will involve much trai.ning of teachers to be
able to make the plan workable.

The final work will involve werking‘ with the entire mission
staff of 150, ﬁative and foreign, aﬁd of its inauguration int.o some
‘forty schools, small and largee |

| In final recaprbulation, the above forces hope to pmaect the
picture of the ideal Ai‘r:.cmn Ghﬁ.stim and se"t; him up as the aim of
each school child. Hav;ng our picture we shall proceed to build,
bit by bit, the 1ife of each child toward that stendard. The cur-
riculum will seek tov direct experiences, allowing the child freedom
to develbp hls personality in z{elation to these experiences, alwéys
seeking to get him to choose right time after time until it becomes |
the normal thing in his life. |



Vle rely on the pbwer of correct edgéational wethods ta
accomplish zmzch in making more applicable the lessons and reactions
of conduct and inner 1i£e¢ ¥e accept the 'respoz;sibility of being
party to changing a socizl order gnd do ziot in any wey underestimate
the task. The plan here set out will guide us but not relieve us of
the heavy work that yet remains.

Since it is a rcligious motive that ’makes this whole prog:rém
possiblé we snticipate religious assistance in ‘_che pi‘bject. , We‘
anticipate spiritual significanca to emeTge, and that those whose
conduct most fully corresponds to the ideal we set up will be such
as experienee God in the unaert».«}'ing more than those ‘who learn the
curriculum. There is an element there that science as yet cannot
. measure. It may be the predominating element; However we strive
to do the task as well as we know, lesving thé;t mystic element as
the créwning feature in lives made more nearly peri‘ectf by di_rectéd
exge?ience, directed to the end that they might know God and do His

will.
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ROTES

Note a

The Reve Ja We Ce Dougal was secretary to the Phelps-Stokes Educa-
tion Commission in 1924, and then spent ten months studying Negro
education in the United States. He is the first Educational
Director under the Jean's Fund in Africa and is working at the
Training Institute, Kebete, Kenya Colony. (Rev. Dougal is a British
subject.)

Note b
The Reve Canon Garfield H. Williams, M.Bs, BeS., is secretary of
the Misslonary Couneil, National Assembly of the Church of England.

Note ¢

Raymond Leslie Buell, formerly Assistant Professor of Government at
Harvard University, later field man of the Buresu of International
Research of Harvard University and Radeliff College. }

Note d
ﬁalter De Cocking, Ph.D., Teacher’s College, Columbia University.

Eote e

Thomas Jesse Jones, PhoD., Cclmnbia ﬂmversity, BsD. Union Theo- .
logical Seminary, one time Director of Statistics of Races, U. S.
Pension Bureau; now Exec. Sec. of the Phelps-Stokes Fund for the
Advancenent of Negro Education, Head of the Educational Survey to
West and South Africa and of the Second Survey to East Africa.
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