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CHAPTER I
PRELIMIVARY MATERIALS

Introduction

A fundamental concept of our mderii educational philosophy
is that our formal educational training shall be in terms of
specific life situations. Scarcely a beginning has been made in
setting up an educational procedure to meet this practical
goale This statement ie particwlarly true of teacher—ﬁaiging.
‘l‘raining schools are of great value in teacher preparation, but
they do not obviaste the need for anslysis of thoe actuasl teaching
situations BSuch an analysis should serve ag an immﬁmt criterion
for the selection and the evaluation of the ma‘t;erial included in
the teacher-training curriculum. This study represents a beginning
in the field of difficulty amalysis of the beginning teacher's
jobs It embodies original procedure, worked out after three years
of prelim&.namt eéxgerimentat_ion upon & small scale in the attempt
to get at the problems It makes use of the two previous and more
general studies in the field. A 1ist of many difficuliies common
to the group represented by this sa’méling of teachers is one outcome.
The development of a technique vhich may be refined and applied
more generally may be a second. One of these outcomes is sufficient

to Jjuetify the etudy.
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The Preliminary Statement of the Problem and Its Origin.

The subject of this thesis,‘ otated in very general terms, is,
"Difficulties Wet by Begimning Teachers." The spéciﬁ.c definition
and delimitation of the problem is given in Chavter II.

The need for an investigation of the specific probloms the be-
ginning teacher may expect to face was brought to the attention of the
author in a cbmpelling mannere In 1921 he attempted to bulld a prac-
tical course of s'bud;r fdr preparing high school seniors in the Cherokee
County Commnity High School for their first year of teaching. A falr
1library was available, teacmng.conditiona wore excellént, and a very
high type of student was enrolled in the course. The teacher was not
roguired to give attention to any other field of teaching, and the task
seemed plausible and practical. However, little or no specific mater-
ial was found to serve as the basis for an effective course. Two
chief difficulties were met imnediatalys. ‘

{#) The materials found in toxt-books and writings upon the

| subject were ceuché.d. iﬁ general termg and dealt largely in
aphorisms,

{b) Vhen specific situations were considered thoy were selected
on the basis of the empirical judgment of the authors. That
many or all of these were applicable is not quostioned, but
there was )ittle to g_uaiantee'that these were the difficul=
tieg that really arose most frequently and v)ere of greatest
importance to the teachers.

The course was of necessity planned along the same line of empirical
Judgment as the material at hand, but it left a growing conviction that

a atudy of the actual difficulties which trouble teachers should be an

important part of a teacher-training program.
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A nmore ;‘sompreﬁensive survey of the literature ghowed the ime
portance thatths problem o‘f- Just what chould be considered in train-
ing teachers occupled in the thinking of ecducatorss. The quotations
which follow will indicate tho trend of thinking on the subjects

W. Cs Reavis® (17, School Review, 32:27-55, Jamory, 1924) says
"Praining inetitutions cannot retain their aelf—-resgéc‘b or the respect
of the high schools if they continue scimply to add courses to the trad-
itional curriculums as new needs or regulrements arise, and to label the
rogulting experiences professional training. We face a task that requires
more scientific treatment. Our objectives must be determined by the
definite activities for which training is given, and by the common and
specific need of the various positions to be occupied by those in training,
seve The curriculum of the four year course should be arranged, not
with the idea of giving complete professional traininges.s but with tho

wrnige In mind of insuring a much highor degree of success in the
first teaching joba" |
- Warvin S. Pittman (16, Bducntional Review, 67380~85, Fobruary, 1924)

~ dipcugses fﬁe necessity of taking our rural schools as they are and
of training the teschers who will go there rather than the teachers who
ought, to meet the ﬂpecific needs of the Jobe

The most apparent fact in the discussions is that little has been

done sbout the mabter save to present the needs and the difficulties.

1. The number 17 refers to the muiber given this particular
reference in the bibliography at the close of the thesise
The references are given in this manner throughout the theeis,
thue avoiding extensive use of footnotess
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The invas'bigation in its present form was undertaken in
Septerber, 1926, in cooperation with the Department of Rduces~
tion ;75 the University of Kansas snd through the office of the
Teachers® Appointment Burcens The letter requosting the co-
operatiexi of the beginning teachers w&s written by Dean Re A.

Schwegley and sent out over his aignatums
4 Survey of Related Litorature |

V'l‘hree genoral fields v;efa investigatod in the search for re- -
lated gtudies as gaides; thé"'ﬁel_ﬁ of teacher-rating, teachor-
tra‘ining theory and taaéher%faining practices The educational
| iitemture reveals little consciousness of the need for such studics
before 1924« The few related studies which céum be found were
incidental and of limited proportionss Thera.ms llttie .0r no uni-
formity af technique or of ainm, anﬁ. the aid.from the general litera—~
ture was slights | .

Uritings in the £ield of toacher rabing wero found %o deal with
the porson of the teachor and tho reactions of the teacher to the
diffienitics and situations, rathor than a functional analysis of
the jobe The points considered were gencral and indefinite, Such
items as, "Skill in maintaining intersst”, offer little help in
i‘auctiénallanaéysim Fs Bs K’night‘*é dissertation {11, Teachers
Co_filega Contributions to E&ucaﬁion; No« 120) is referred to as an
example of the most valuable literature in this field.

The most encouraging findinegs in the earlier phases of this
study were from the f£ield of the theory of curriculum making for

teacher~training. The series of papers read Lefore the Hational
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Society of College Teachers of Education, February, o
1924, reported in full in the Journal of Educaticnal Research,
October, 1924, (1, 3, 64 9, 10, 15, 22 in Bibliography)
did more to encowrage the continuance of this study than any
other £inding in the field of the rolated litoratures In.
these discussions Bobbith, Charters, Courtis, Rnight, Koos,
Arthur J. Jones, Withers and others presented clearly the
need, fér 6 job-annlysis of teachings At the same time,
however, ihey poizzﬁed out the pitfalls and the almost ine
surmountable ﬁifﬁmiﬁes attendant upon a competent jJob
analysiss It is significaxﬁ that practically every attempt
that iays any elain to be scientific in procedure has taken
place since this meeting. |

The most hopeful suggestion, and the one which encouraged
the writer i:a proceed upon the problem already attempted,
i the follﬁwing auotation from the papor of Drs Ve We Charters
{3; Journal of Edaéatioml Researchy 10:214, October, 1924),
"in écnip'lex vocations which invelve superior intelligence and
skill, such as teaching, where & duty snalysis is highly difficult
to makey; a difficul‘ay analysis moy be substituted with practical
.'S'!L.Qcasﬂg Yery frequently where it is impossible :t‘or‘tha follower
of a vocation to 1ist the duties he im éalled upon to perform
in the pursuance of the vocation, it is comparatively easy for
him to list the duties with which he hed had G.if-ficult&, be;ause
~the duties may become routinized and slip from his memory, while

the difficulties are the basis of his attention and thought."
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In 1925 Charters bégan the task of directing a complete activity
a.nalysis cf the teaehing 301: under a grant from the cormnonwealth |
thd, aasisted. by Douglus Waples of Chicago Univeraity- '.t'hia analysia
has mt been campleteé. in s.’cs ﬁ.nal fom, Wt o praci;ical foracasting
of the use to which the resm.lts may be put is given by Charters, (4),
in the Journal of Educational Regearch {152176~180, March 1927)e
Fz'om six ‘bhoaﬁané. teachers enroneé. in summor achoola f:hroughout
the caumsry in 1925 they secured. in ’che neighbcrhaod of three
hnndre& thcuszmd. dutiem ‘Ihe large m:zmber of lists was rel:led. upon
to safegamrd. against tha imampleteness of each lists When twelve
theuaanﬁ ni‘ these duties hag been carded they were classified. To
ﬁhem were added all the a‘bservers reports that could be discoverede
Idats .ﬁ,t}mved from these Wu aaurces were submitted to twelve hundred
tem:here in service i‘or mggesi:e& additionge The literature of each
‘of the fiel&s wae searche& for new ﬁu*&ues. Tow memﬁ lists wore read
uni;x.l no new typea ai‘ duties appeared. The product of thegé gteps 18 a
list of about six Mndredtype activities which is believed to be a
master list of the duties performed 'by teacherss™ In conclusion, it
may “be aaid that by the use of theso techniques, a teacher-»trainlng
faculty can decide npan the kind of teachers 1% is going to prepare,
the tmita that are to distin@p.iah its graduatea, the o'bjeotives
that they shoum have in mind, the duties they are to perform, the
difficulﬁiéa zthey will enaountérg the methods of overcoming these
diff:icultiés, and the basix principles underlying the methods used.
Thig will provide the raw material for a currlculurd in teachor-
trainings seeess | ‘

The most direct bensfit to this investigation was found in the



7.

mimeographed teuchor-training material of Douglas Waples, of Chicago
University, Iosusd in 1926 (20, Waples, Solving Classroon Difficulties

Analynis), this mte*ial ngges‘heﬁ new possibiln.ties for securing
c"iata ccncerning spacii‘ic diffimzlﬁies. ;1: embodied g»collection of
sixty nine type difficulties with 424 specific difficultics included
under these types. These difficultias had. voen selected from those
reported by 5?"-@9@ tea&;qm and by teachers in acﬁml school situa-
tiong. ?hg‘t;y'r»es are grouped under six génerui headingge The clapsi-
fications wors #ceephed and uged. 1n ‘the cax:gfraction of the checking
list sham on pages 18 to 21 in this thesiss The checking list for
gecuring the daﬁa for this siudy was based iprn the apeci.ﬁo; difficulties
iis‘téd by Vaples in the material described hores Ho aleo presented
sugzested procedures for meeting the difficultfes he Listed and des~ |
;crﬂ}eﬁi a‘ *&ec‘}miéme for ibeb.tiﬁg the diffioulties that wore most valid.

The _Euréau of Bducational Hesearch of Ohlo State University sponsored

‘an invosiigal izm of problems in bigh mchool administration end suporvision
mﬂch have thoir prig,in in the c,luasrooms The facts and findings of |
generql'inﬁéreét were reported by Ha::}.anyca Hbch, who wrote e doctor's
disgertation on thé subject, in bulleting mumber 5, 8, 13, 13, 17,
and 18 M‘ volume ¥ of the Educational Rescarch Bulletin published by
the universitys (Biblicgraphy reference number 12)s Roch's study
i.a 80 nem;iy like)*hh‘e early plans of the investigation for this thesis,
although, of coursie, on a mach larger séale, that it is reported at
gome lengthe The teachora and supervisors ouch as principals, vice-
principels, apasiai supervisors, depertment heads, and deans of forty
‘three first gradoe high schools in the five states of New York, (
Pennsylyania, ‘Ohﬁp, Indiena, and Illinois were asked early in Septembver,
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192.:, i:o cooperafsa for & continnous period of oight weeks. The

high sehuols were dia*bribate& in i‘ar'by one cities whose ;ozﬁlations
range from 2,66? ‘o 4.1)1,,24?,- exclu.dine; Now York City, in which
_%hreé‘séhools partioiéateda The %c;échers vere asked té méni:lon
sueh’matters ag they nﬁ,gh’c cére to discuss xéi.th aunervisdra or
mzpariaré.‘ The adminiatraﬁva ana. suparviaory ofi‘icara were asked to
report only mmh matbters as were aiscuaseﬂ. with them by- teachors.
"The list thus assumed the characteristics of a diary of difficulties
‘m'ltten in the teacherst ovm words- A total of approximately five
thausand. x:mb}.eme was submitted by 676 teachers. These were classified
aml analyzedﬁ and the dm:a used for drawing conolusions es to the
ei‘fec*b af ez:perience upon classroom pmblems, aifferencea of the
problens ai’ men and vomen fseachers, relat:lve i’requency of the sources
of problems, the influenee Qf training wpon teachera? probleme » and
j&;le inif;ugnge qf a teacher*s euogact upon hisg pro‘olema, among othorse

This report was a‘sxailafble t00 Iate £ bo used in the planning of the
‘thesis, tut it constitutes the moéty ébmprelxensﬁe study in the field
‘6.*&‘ diffieulﬁy analysis of the tqééhihg Job and desexrves the attention
given in this eurvey of the zelated literatures It indicates the
trend of the thinking of teacher;training loaders in the direction of
a s’peaiﬁ.c énalyais of thé teaching Jjobe ‘ |

lldﬁglas Waplog made a limited study of teachers® prodlems in

1925 (21, Journsl of E&u.ca'ﬁional Research; 11:254, April, 1925)« Hoe
aaked five hundred teaehera to write the three problems that confronted
them mosi; vividly in their teachings The replies wore clagsified,
tabulated, and studieds Eis atuﬂy is very suggestive as to teshnique,
and ar@hasizea 'bha necessﬁ;y of going di.rectlzf to the original source
of the information, the teacher who is experiencing the d;fﬁcul'hy. .
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In 1913-}4 Buellesfield {2, Rancatlonsl Administrabion and
Supeﬂiéibn,‘ 1?459-»52, Sentember, 19}.5) mailed & quc‘atiommire' to
throe !rmared anheai men wﬁh the recmest that *hey indicate vhat,
in f:heir jnﬁgmant » were the causes of failure among teac&mra. Both
elemntm:y and high schmol ‘taachera were ﬁnaluc‘ie& in the imrestigation.
A :mnking 'bv suparintemmvts s,mi prim:ipals of the twenty—-seven causes
of :E‘a..mre is inelude&. *flea!m@as in discipliﬂe stands firste

Be P Nennings {15, s:shcos. and Soolety, 19: 79-85, Jenuary, 1924)
made. a mxestic:mnira ,.nc"ﬁry aa ‘to the c:aasaa of the fa:.lum of h:lgh
aehoal taaahers in ci%ies of 24500 or over in Kanaas, Iiebraska, Oregon,
and Washingﬁom His study am %;he ona praceding ave roported. as types
of the smieé glm; have been made in the field of teacher-otmining. ‘the
ram:ﬁ;a am of value bti*b ai‘fer ii%le,he}.p in discovering the épecii‘io
problems Afme& by the taachezi»

’o.;-,:‘e,m’{s, Bighteonth Yearbook of the National Socio Ly for the
Study of Eiuca*ion, Part I, De 952«»?2) collected ema from 212 beginning
teachers mrer a period of yoenrs by m:luestino a letter from each at the
close af the firet yaar af’ teaching. He secured by this method an
&nteresﬁinb BYTOY sf pmblems; The four main problems én'\phasizea. by
tha;se *baachars veres the control and Giseipline of their clusses, personal
aﬁtiwﬁe towerd the c¢lass, moethods of teaching, and théir ovn lnadqquacy,
lack of preparvation, snd nead of improvemente

In the first seven Lssues of the Journal of ho Nationsl Bducational
Agsoeiation fo.i' 1924 (7) sppeared selections of letters written by
teachers So “t:he Committee of One Hundred on Classroom Problems of which
Yaxy Co C« Bradford weg chairmans. No tebulation or enalysis of the

problems was éreaen’seﬁ, and the letters published represent a miscellaneous
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array of d:g_inions of onall value in & sclentific ways

The Committee of One Hnnﬁzfed.‘on Glassroom Teachors! Problems
devised & questlonnaire of eight inguiries which vas matled 4o
several hundred teachers threugheut the covntry in 1924 (10 Riddle,
Anna. 'National Education Aseociation Procecdings and Addresses, 1925,
pe 200~202 ). Such $tems were included as the number of daily prepara=
tions, time demarideﬂ. by supgrvisofs Tor their special subjects, the ‘
adequacy of the Iengﬁs of the nchcol day, the classification of pupils,
and 'Xshe most helpful form of course of study. The reoplies were tabulat-
ed ansi reported in 1925, :

In November, 1924, Cs+ Le Hughes reported the results of an inquiry
among forty five junior and penior students at the University of Oregon
(e, E&maﬁen&l Admintstration and Supervision, 10:519~25, November,
1924 ). They were asked 1;0' state i:n.“ben guestions the problems they
exposted %o ‘mee‘l: g8 teachers. Pupil managemont ranked first in tho list
of antidipated probleng,

Dean As Vorcester, thon of Ohio State University (23, Educntional
Administration and Supervision, II3550-555, Noverier, 1925) asked the
experiemea membera of his class in educational psychology to submit
in:f;‘ormatim on what they cansidered the gxenteat difficnlties in
teachmgn The hanﬂling cf children of var;y*ing ability conatitutad 51
% and diacipune 349 af all problemm

William He S‘barL in his book, "Every Teacher's Problems" (19,
| mné:éieau. Book Company, 1922), represents a type of educational 1litora=
ture on teaching prnblems more prevalent than the studies previously

mcni:ioned.u He sclected, out cf a rich exrerience and on the basis of
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his own judgment, a list of Apmbleias for ena’l;;sié and discussion.

The book iy valuable and the problems are certainly appliceble in
building, wp dosirshle a’aﬁi{mﬁea on tﬁe paz'tv of teée&zers, i we

| have no certainty that these ar(a the nogt conmon ﬁrnblems cornfronting
toachcrps This gingle mfarénce will suffice to represent & type of
rolated literature which offercd 1ittle help in this study,

Thig survey of related literatuve indidatea the importance
attached by those reéz:»onsib}.e for the iraining of teechers to the:
prablein of discovering specific Gifficultien which prospective tenchers
Vshoulﬁ.' be traincd to mests The negnitude of mking a complete enalysis
has mede educatlonal scientists reluctent to attack the problem directly.
The conviciion peeng to be gréwing, izcwevcr; that the investigators
met go directly to the sctual teaching situntion and to thé ‘teacher
for speﬁiﬁ.e data of the most worthe Naxked progress has tceon mnde
sinee the comprehensive sﬁatemezﬁ of tho nceds was made in April

of 19244
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CHAPTER II
THE PROBLEM nmzm AND EVALUATED,

The problen of this study, stated specifically, is: A discovery,
tabulationy and élassii‘icatj.on of the difficultiecs roported by beginning
Junior and senior high school tesachers as met by them in the actual .
taachix}g situations The study ﬁs limited to beginnlng teachers vho
graduated from the University of Kanses in the spring previous to
the school year 1926=1927¢ | ,

The exbent of the problem iy purposcly limiteds The group selected
hag met the reqairémnta of the University of Kansas and of the State
Board of Education for cortification. Thelr training is, therefore,
similar in so far as one may expect to obtain similarity in training.

It is expected that the findings may bo of value in modifying future
tratning proceduxe in the institutlon for which the study is mados

The number of teachers going into secordary school work is small enough
that é represontative sampling is within the renge of possibvility for |
a mas*b,er'a thecise The beginning teacher is the one who may be oxpected
to profi’& més-h by a prognoois cﬁ’ her d:tfi‘iculties and the building

up of a pz"ocedurevfox- avo;iding them or for attécxdn@; them with more

. confidence and successs Farthormore , the beginaing teacher may be
expected to feel the diffiemlties more keanly and be willing to give
time to report thems |

There is ‘Bame gquestion ag to the sdvisability of limiting the
imestigatian to begianing teacherss Doubt has been expressed as to
the sbility of begimners ¥o recognize their prodlems. Koch (12,
Edncational research Eullstiri, Nos 18, 5:383-36€¢, Decenber, 1926)

in an annlysie of 4,365 problems presemted by 637 contributing classroom
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‘beachers, i‘mmé. a correla‘h:.on of oniy O.GG betv:een the number of
problem and the years of exosrience s with the factor of troining
held constante He fmmd sume vory sig‘xif*cant diffeorences in
the types of difficulties eaﬁphasized. by begimning teachers and by
experienced toscherss %he ymmgcr teachera' interests are more
comprehensive and include many items of mechanical classroon procedure
such ag lesson ‘plansk, position of student while reciting, notebooks,
and 8o on, which fem‘.t +0 disappear as problems with longer experlence.
Whei&hér this éisagpearame is obsolute or merelg,r an inuredness to
the problem is .ubt knowne The fact remains thaf beginning teachers
- do. reaégzﬂze many prcbiems{ ”hé wi;itei' feels; ‘moreove‘r‘, that the
mat erucial probléms from ﬁhe stan&poinﬁ o:i‘ the teaching success,
and the greatost amount ei‘ ‘hrial and error procedvro ocour during
the first year of teanchings Gertaf.nly nany of these may be
anticipaﬁa& and ﬁxeyare& for if they can be isolated and an effort
made to definitely forewam and direci; the beginner in the attack
of thems The oxperienced teacher is assuredly better prepaved to
moet the difficulties raised by fomilinrity with the job than 1g
the beginﬂex to face difficulties xmi“oreaeen-
It 16 believed that the data found in this investigation
offer ‘answe,i‘s more definite than pre~existing informetion permits, to
the following quevtionss ' o
»(i} What are the difficulties met and recognized as difficulties
" by begimning teachers of secondary school grades vho have
roeceived thelr ﬁrair@ng in the University of Kansas?
{2} How may these difficulties be classified and grouped for
 further analysis?
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(3) Bow many of these difficulties ave common to a considerable
proportion of thege teachera?
{4) Vhat is tho relative fmportance of the more or less common
aifgiculties in the opinion of those ﬁho are meeting them?
Such g study should be of value for teacher-training in giving
specific problems as 4 basis for the preparation of prospective
teacherge
| Douglas Waples, vho 15 in charge of the Commonwealth Fund study
‘directod by Dre We We Chartors for developing a teacher-training
mrrimlum based upon activity aalysis, writes in a personal 1etter
the following encouraging w@mﬁimg "I personally hope very mch
that you will contims with your presenﬁ plan of collecting chocks on

 the diffienlfy lists HNo one has ever done this, to the best of my

knowledge, and certainly not with my particular list of difficultics.
It will be an fmporbent contribution to the technique to compare the
returns you secure from your difficulty check list with thoso vhich
we geoure from our activity chock liste I am by no means sure that
ourg i the move efficient, though it does seem as though we should
gecure more compleote returnss I should not wonder at all if yours
were the more usefuls®
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CHAPTER IIT
. THE METHOD OF PROCEDURE. :
The Checking I:ist of Teachipg DiZficulties.

Wi%h i;he exceptean oi’ the cwperatins ’ceachers themselves s the
ahecking Eist of teachizxg aifficulties iy 'tha most vital factor
S.u this inveatiga‘sian- ‘i‘he somprehenszveness of the list dotermines
the value of the £indingse In the first experimental couectiox; of
&aﬁa{fseaehers were aal_:eﬁ %o keep a daily diary of difficultios.
mnts seemed 4o be expocting t00 mach of the téacher, A gecond end
'aamm successm triel vas rade in shich & a£fionlty 1ioting
shee‘a wes usefiu Attantim ma directed in ’aum to four phages of
the ‘&eachiz:g Job and 'bhe t:eewher was asked to phrase the outatanding
aifi‘:.mxlties in her own mré.so When. the imrentnry of difficultics
vﬁeve&ope& by ?Japlee appeamé,, i‘k was reengni.zed at once the.t a
ehecking list ham pome éiaﬁingt a&vantages and that here was a
possitle basis for much & liste The two formor mothods involvod the
%é&éﬁe&*é z‘écugni%im of the difficuliy, the statoment in adequate
worﬁs; and. the intexpmtation aml claaaiﬂcation on the part of the
i.nvastigatom 4 cheaking 15.51;,, once made up, involved only the
}rewgnitiw of the ﬁeachm* that fa gertain statement embodied a folt
| ﬁiﬁﬁcmlﬁy; , ﬁ?mé 'un':lyv one inﬁerpretation of meaning was necessarys
Purthermore, the analysis incorporated into the check iist simplifies
the analysis of the findingss Tho analyois by different phases of
the teaching job serves aleo to center the attention of the teacher
upon that phase of the job when o given section L8 being checked. A
check 1ist legsened the time required for a cooperating teacher to
go aver'thé diffiéuitiea and insurcd that a repetition of the same
difficulty would be stated slike and recognized by the investigator
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ag identical with former cheqkir@‘ah
- The Ohecking List of Toaching Difficulties developed for this
study makes use of the ﬁechniq;iifa,em}g;pyefi ‘by Barvey Cs Lehman of the
ﬁni;versity of K’an‘aaa‘ in his Play Quiz. It malkes poséible the prosentation
of a mrge mmber of items in simple ancl read.ily underatandaole form. |
The checking plan is very simp&e an& easily in{;erprateds Pages 18, 19,
20 end 21 show the checkiniz st e used and obviate further ezplanation
of the m&mhaniml mkewupof the tool relied upon for getting the
dsta for this thesise " o
. o Douglag. Weples of tha U‘z;ivé:‘aity of Chicago must go the

eredit for the inventory of éiﬁ’icul'ésies which form the basis of the
chocking 1igts From the 224 specific Ltoms tncluded 18 "Solving Class-
room Problema by A&alyaia" ware aela(xted. 185 of tha 3.92 dii‘ficulties
incluﬂed, ia 'bhe checmng ;is‘t:q The m’iter asmmea ;-esponaibiuty for
the saz.ectien iuclué.eé in the 185, for the mmmon of the seven ot
apeaiﬁcal}y incmfle& in ?faglea’ us‘b s end for the mrding and. rearrange-
ment g am, in some ceges, tha rmlassifwaﬁon of those aelected.. The
sazagtim wan au‘njeatiyeg ,haae& .°,”~ the vpinion‘ otj the' writers No other
bagle wag availobles It mié Q’bﬁm&y inaévisable to offer 424 aifficulties
for éaxisidemﬁzoxzn‘ Some of méée overlapped cénsiderably in meaning.
| Vhere this was the t:ése,, the mogt representative statemont wag soughts
The checking is;et, therefore, répresenta pothing more than the authort's
best éné@nantc. a8 o the ftems selecﬁea from Dr. Waplest inventorys

The following list of items was added upon the responsidility ;)f
the authors o

;Bsi = How %o baundle the supervised study period effectively?

C13 = How to train pupils whon and how to use & dictionary?
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CR3 = shaul& conments on pupils? zéapars‘: be indieated in symbols
- or written in longhand? ;
Fi15 - Haw to establish cangex:ial raiationa with other members of
the stafe? . |
F16 ~ Hew to get needed equipmsm or supp}.iea o the attention of
the proper authorities withsut seeming unduly persistent?
- F17 - How %o neeb yétrum"s"vhq coms to criticize the teaéhér's methods?
F20 » To what extent should invitetions from pupil's parvents be
accepted? - R
Section G wes incinded fur the purpose of gettz.ng pointacl criticisms
of the preparation the *teacher hnd, received for her specific taske It i
reported ag & supplomentary tudye o o
The classification as given by Waples was adopted exactly as he
gavo 1te -'x‘n many cages gmwrvdiﬁﬁcu}i‘sﬁ.ea were 1isted vnder two or
more giaaﬁifi&atiﬁw; Where this pecurred, the most représentats.ve_ wording
was p};ace@ under the classification which seemed most aproposs No claim -
can be made that the aiaaaifiﬁa%itm is sbuolute or exclusives Most of the
. ,ﬁii‘ﬂcaitiea arise from ﬂia ciasa‘:aom itseif, There 18, therefore, mch
c@arzaypingin that a specific :&ifficulty may partake of the nature of
'hwci or “Vmﬁré éiassificaﬁimm The effort at claasiﬂcatinn s.s Jmstifiao).e
in that it directs the attention of the cooparatsng toacher to first ons
phase of hia work, then amthez'g* and centers attention upon a partsicular
part of his jobe It llkewide offers an analysis of the difficulties as
they are checkeds Thig method, iz at least as valid as the subjective
analysis of the difficultics reported on the job as & whole by one who
maph ,intex-mfh the statenenta reported without regard to olassifications
In the checlking list which Follows, the dircotions for checking and
evaluating the difficuliies ave more claarly showm than is possible by
deseription.
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recall. -

| Checkiné | LiSt of Teaching Difﬁculties.

Name..

18,

" Adapted from “*Solving Classroom Difficulties by Analysis,” Douglas Waples, University of Chicago.
" The items below constitute a partial inventory of difficulties met by teachers. -
Draw a ring around the number in front of each one of the difficulties which you have faced during the periodsince youlast checked this

When you have gone through each section, add below any other difficulties you have had, but which are not listed here.

A good way is to keep a daily diary of difficulties.
““Fill 'out this blank without regard to earlier ones.

List allyou can

Mark on each list that is sent you all the difficulties which you have met since you
last filled the blank. Mark only difficulties which YOU have met.

Section A. Difﬁ.culties in the selection, emphasis, and presentation of subject matter.

How to—

1.

2

“Study up” a subject in whxch previous training has
been meager.
Prepare for a given unit so as to see and teach it in

" relation to the course as a whole.

o oo -a @

11

12.
13.

14,

16.

17.
18,
19.

-20.

. Prepare for the work of a given class period so that

all of the essential facts are held in mind.

. Collect experiences from daily life which serve to re-

inforce and justify the subject matter.

. Hold the attention and arouse interest in the course

at ‘the first meeting of the class.

. Plan the first laboratory exercise.

. Introduce a new textbook. )

. Lead pupils to want to study a new unit in the course.
."Find pupil-experiences which contribute to the con-

tent of the course or unit.

. Determine what parts of a course are most useful to

a given class.

Détermine what parts of a course are most dlﬁ"lcult
for a given class

Determine how well each toplc must be learned.
Simplify a given toplc to the mental level of a given
class. -

Determine the amount of new material to be pre-
sented in a given period.

. Determine what emphasis of prescribed subject matter

is desirable for pupils who must leave school early
to earn money.

Determine the amount .of Work which should be
assigned for the next class period.

Most clearly assign outside study and give directions
for doing it.,

Check the understanding of assignments before pupils
start to study them.

Determine at what time in the period the assignment
should be made.

Vary the form of assignment in such a way as will
arouse the greatest interest, and meet individual needs
to the fullest possible extent.

. Add meaning to a given course by relating it to other

courses in the pupils’ programs.

. Use to advantage in class work the pupxl’s interest

in extra-curricular activities.

23.
24.
25.
26.
27,
28.
29,

30.

31.
32.
.- principles.
33.
34,
35.
36.
317.
38.

39.
40.

- 41,

42,

Utilize in a given course the information picked up by
a part of the pupils in other courses.

Supply background other than by assigning special
topies for individual reports.

Inter-relate the preceding topics of the course.

Deal effectively and tactfully with the variety of
methods which the class has been taught by former
teachers.

Induce the pupil to read beyond the course re-
quirements.

Determine the amount of reference reading to be
required.

Organize the reporting, checking, and application of
reference reading.

Turn to useful account in the appreciation of good lit-
erature a pupil’s habxt of extensive reading in trashy
books. N

‘Know when to present the rule before the example and

when to reverse the order.
Use personal experiences effectively to illustrate the

Lead pupils to genéralize a rule from concretc prob-
lems or examples.

Find more popular and generalized treatment of topics
which the textbook treats in confusing detail or in
tabloid statements,

Obtain illustrative objects, as in art or science,
Keep bright pupils’ interest during the second ex-
planation needed by duller pupils,

Make clear explanations, avoiding unnecessary and
confusing details.

Determine appreciations which the given
should develop.

Teach ideals related to given subject matter.,
Develop traits such as courtesy, honesty, and good
sportsmanship in a given class.

Present abstract principles in concrete terms when the
class represents a wide range in ability to see the
significance of the concrete illustration.

Find specific illustrations of the principles contained
in the text.

subject



‘How to—r- 'f‘

Howto—-f“ e e
1 Plan “daily work ln accordance Wlth an outlme for s

"~ supplied by the pupils. ' [
‘8. Lead pupils to plan the development of a given toplc 28. Supervise pupll’s ‘work. -on. written exercises ‘most
‘4. Ask questions that are stlmulatmg to-a majority. of o R Ll
~the class.

8. Avoid: the;neeessmy of; repeating . questxons
-6, Adapt questions' to,pupils; of, different abilities; ,;
+ Encourage puplls to ask questmns about pomts not

srcipelearve iy w i v e e T sivnam Suddoiet dni e :;,understand the - assignment. o Sk
8, Make questxons converge on the same pomt and hang e : ,r~32 Encourage pupils to. take: notes useful tmthem } ‘

- together, . : ol e 33 Prov1de for differences ‘in rate and comprehenswn of
'9. Criticize pupils’ answers constructlvely vyt B s readmg {in.making. assignments of reading materxal }
. 10 Criticize pupils’ oral reports and other contrxbutlons . T84, Teach pupils' how to study - effectively.

;- so that it is helpful to other pup1ls - ' . 8b. 'Alternate explanation and study effectively::
‘5;14'1.:iSelect ithe pertinent element “in:a’ pupll’s statementv o786 Know! ‘what- to do when unable’ to - answer.’a- pupll’
2 and use it in" . developing: the topi¢iunder discussion. - L questlon =

~5;2.‘Prevent inaccurate :or erroneous’ statements passmg T 87 Check the: adequacy of* explanatlons :

" unnoticed in a pupil’s recitationiy i il i ‘ 38. Tell when. a pomt should-be explained by the teache
;’13. Encourage::worthwhile "cr1t1c1sms and challenges of S ndrand fwhen ‘the! puplls should ‘be- requxred to work 0 :
-+ unsound:statements. i’ Bapnochsiiag b iaias ol the explanation !for: themselves.. : 2o '
14;: Secure ‘thoughtful” cl‘lthlsmsfof ‘oral . reports

26. Emphasxze 1mportance of form w1thout,sacrxﬁcmg in{il.
1M {erest in’ substance: notably in, English  exercises.’ it
27.. Criticize written - exerc1ses most helpfully and mos 3
officiently for ;the. ‘entire class.

“'the term. =

Tell when to abandon a lesson plan in favor of a lead i

v i efficiently. . Ch
.. Make ,word. s udy ‘effectlve " :
..Help . pupils .recognize prmclples prekusly studled
.. when :they reappear:in new, material. v o<+
.. Handle’ the: situation ‘when. the class - has‘ falled to

Tkl

-39.:Train:pupils ‘to” orgamze thelr wrltten Work ’by ou

15.. Keep all pupils’ attention to:the subject. 32 R S lining it in-advance.’ : : i
-16.- Permit digressions'endugh to keep: the dlscussxon ahve Lo 40y ~Help pupils: orgamze and summarlze readmg matt
. without wasting time or confusing the point at'issue.. - by outlining. S SRy s Lote
:17. Bring ‘home ‘to pupils tactfully: that- thelr remarks are - B 41. Add interest to- drlll Work
: irrelevant, * g 42. Find drill material to supplement the textbook
“18.: Restrict, the ‘teacher’s:participation to the ‘minimum;: '43: Teach' pupils to’ select ‘the most essential pomts
: 19. Emphasize the conclusions reached s0° that the puplls ‘ g4 Know what constitutes an - efficient review procedure :
»il ‘may besclearly conscious’ of:them, < uuw mt il i i '45. Discover pomts on whlch the puplls feel the need of
‘20.-Assign‘reports ‘on: special topies. DT S payieW e e s N
21, Increase the value of 1nd1v1dual reports to the other. L0046, Train puplls to review work :t'or themselves.
'+/:7 members. of :the ~class: : o A R -;'4" Use .informal tests ‘to ﬁnd out” puplls’ weaknesses .0
22. Alternate oral recltatlon w1th wrl’cten and study ex- . study. §
#:1 ercises'as.a “means:of avoiding monotony.: i L e . Use: tests' to: ﬁnd how much a’ class knows about
.23, Check for gradmg purposes the results:of recltatlon “subject  before ‘it is taken: up.in class: S
{«and oral exercises:at the: end’of the periods =il % Make a test cover all essentlal phases of the materla 1
24, Get: the class to assume: more. responmblhty for the : v tested: Tl e o RS v cig
=it conduct  of - oral: recitations!:: P sl S gy 50 Induce 'pupils to complete assxgnments oni:time;
+25. : ik

Use: oral: recitation  as-a’means :of: 1mprovmg pup1ls © s wbliHandle: the: supervised study :period: effectively.::
evely day Enghsh - Fotna e i : B R e T L I T

say et

1. Avoid book lme phrasmg and a stllted man » of Lo g Super\nse experlments eﬁ‘lclently ‘i labora’cor
7 gpeech. , : , dsdienices. v o
8. Correct” slovenly artlculatmn ' , ‘ * 9. Handle puplls who fall to brmg textbooks to class t
.- 8. Develop 4" catrying’ voice; with effective modulatlon. S 10.Supply: pupils with supplementary materlal When ng:
" 4. Get a class'down to business ‘without’ loss of txme ‘at - mimeograph is available.. - : ~
" the beginning. of a period. = SR Lo o d1@Prevent confusion v from! pupll‘ ;,borrowmg materla
5, Introduce the work of the period so as to estabhsh we vt e from, other pupils o i sk REaa
““some humor in the classroom. . R 12, Make ‘collateral readmgs avallable durmg the clas
6..Direct the work of. different pupil groups when each =~ [ ' study period.
. group is engaged in different work during the period. - ' '13. Train pupils when and how to use a dlctlonary ,
M. Avoid loss of time while part of the group is puttmg‘ Sl 14l Make the rest of the class responsible for the mforma
work on the board. : : : S o oo vtion given' by pupils  .who  have prepared speciali
. o & L - assignments. G T R e i

Contmued on page 3

2




I‘nduce ‘pupils’ to keep ‘their‘notebooks” up to’ date.

connectlon thh the . given~ materla .
Find ' out the best system of ‘marking.

rected ‘m wrltten pa ers: and reports

How to— :
. Win the respect of the class . ;
.- Draw phpils of all grades of ability 1nto the dlscu5s1on

cise or in' laboratory work."
% Dxrect “socialized recitations” e[fectwely

dlgmty

of his classmates
and when' to problems ‘of mstructlon bR
diverting - questlons

i .;Enhven a class on the last ‘period in ‘the day

of “class activities voluntarlly

- and other act1v1tles for school organizations;
. ‘dividual reports.
“eourse., T oL

. stcourage contradlctmns i e
. Chanipion. a ' conscientious and lntelllgent but ‘un-

; « - popular pupﬂ who seems' to.antagonize ,other pupils. .7 ="
. Discourage sullen and undertone protests after a. pupll‘ ’ '

‘has been mlldly reproved

How to— ' :
T. Approach’ brlg‘ht pupxls who' lack self eonﬁdence.

d 2. Draw timid and bashful puplls mto the class dls-

. CUSSIOT}

3."Restrain an over zealous pupll thhout kllllng hlsA

mterest

4, Dlscourage a pupll who contmually offers ummportant? 5

s . criticisms "and tends to monopolize the - class period.

'TS.'Orgamze the class so that able and- zealous puplls'f‘f

~‘map b allowed ‘to work at’ their own rates’ of speed.
6. Stimulate the brlght loafer. it =

17 Determme what Torm ‘of test wxll be “most useful ‘in :

19 Dec1de ‘how”* many" and what ‘istakes should be- cor-;,; )

."Make the lndlﬁerent pupil cooperate in a class exer-... .

Mamtam‘ famxhamty Wlth puplls ~*w1thout : loss 0f~-3’ i
.'"Pralse a pupll w:thout subJectmg hlm to the ndxculeu St s
Decide * when to attend to matters’ of dlsc1plme ~and .
’Prevent pupils™ from‘kaskmg apparently useless or‘ ;

. Combat the inertia just before and Just after a hohday 7

. Stimulate pupils to connect class work with: thelr out

. ‘Develop ‘pupils’: initiative “in suggestlng cl.‘assl plays‘

X fDevelop pupils’ lmtlatlve in: ﬁndmg references‘ for m—[';:f‘, i

4. Deve‘lop ‘pupils’ mltlatwe in: callmg attentlon to d1f-
ficulties m the ass1gnment and other work " of the, o

: C’o‘ntl‘l‘zuet’i on page

¥ 21;

22,

. Decide when a teacher should hlmself ‘correct the
statement and whern ask the’ pnpil to correct.
Enable the teacher to' reduce the: drudgery of con‘ect-

ing pupﬂs wntten ‘work to'a minimum. ‘
‘Know how much ‘and ‘under ‘what ' conditions pupils

- . should be: put upon their honor in written tests,

o8

E

Sectlon D leﬁcultles arlsmg from a lack of cooperatxve spmt on

18,

21.

oo,

Should” comments on pup:ls’ papers be. mdxcated by

B ~

»the part of tbe class.,,_

Train pupils to enter and leave the room with some
decorum.

.. Deal ;with .the many crudltles of behavior on the ‘part
“"of pupils with fewer home advantages.
. Combat the sentiment among boys ‘that slovenlmeaa

e dng e

'is 2 manly virtue,
Cooperate to the best advantage thh ‘the English de-

y *»"partment in the collection and correction of ,mls‘tukes.
Train less able pupils to come for help rather than

‘" shirk assigned work that appears' too" difficult,

23,
-~ ports or debates
o4,

95

.28

29,

Prevent absence’ of pupxls who have to glve oral ro-

Handle the work of a large number of puplls who
‘have been absent from the same class at the same
‘time. .

~ Deal’ eﬂ"ectxvely w1th tardy puplls

.26,

SR fore the teacher enters the room or after an, umusmgf
“incident has occurred. .

. Meet the attempts of a few pupxls to antagonwe the

“teacher, - ;

‘Render  bluffing . unsportsmnnlxke no muttcr how

Quell a disorderly class when a tumult has arisen be-

cleverly it'is done.’ o
How to handle a case ‘of very evxdent dxshonesty ina

" test where there is no objective proof, without pro-

0.
31,

;’Sectlon E leﬁcultles arlsmg from the persOnal characterlstlcs of

ducing an undesirable effect upon the class as a whole.
Discipline .two pupils whose papers are duplicates.
Discourage plagiarism in written work.

individual pupils.

;’Utilize~"e:§tra-curricular activities as a means of

getting the bright loafer to assume school duties..

..Arouse a failing pupil who is indifferent to his own

failures..

. Proceed with a delmquent pupll who refuses ‘to re-

" main after school to complete work he should have
" brought to tlass, saymg that he has to work for wages

‘after school or giving a similar excuse. )

[ Prevent a dull child who antlclpates fmlure from be-'

commg permanently dxscouraged
Find out the 1mmed1ate causes. of a pupll’s faﬂure.‘




12..
13.
14,

15.
16.
17.

18.

Help a bright but dishonest pupil.
Discipline a pupil who is insolent. .
Assist a pupil who fails examinations but who does

- excellent work in daily recitations and reports,

Smooth out personal dislikes among members of a

‘class,
Prevent -expressions of - snobbery on the .part. of the "

more wealthy toward the less wealthy.
Discover the inscriber of indecent
classroom desks.

Bring about a suitable open discussion of. the various

sex allusions found in literature which pupils are apt -

to repress or ort.,

inscriptions - on ...

19,
20.

21.
'.,rldlcule or amusement to the less considerate mem,«
- bers of the class. -

22.
. the class.
23.

24,
25.

.a grudge against him.

“Counter” when a pupil seeks to embarrass the teacher
by a direct question concerning sex matters.
Manage pupils with marked pecuhautxes in the mos
kindly and helpful way.
Help a pupil who has. some pecuharlty whlch brmgc‘

i

Help a deaf or otherwise defectlve pupxl keep up wlth
Set a pupil rlght who beheves that the teacher bear

Deal with class clowns and humorists.
Proceed w1th the mdustrxous but appar ent]y dull child

Sectlon F. Difficulties arising from the personal characterlstlcs of the teacher el e

How to— - )

1. Shorten the Perlod of stage frlght ‘when confrontmg -11. Ovexcome pre,)udlces agamst puplls of sullen and Vm”
a new class,: dictive temperame"nt

2, Appear. self- conﬁdent as a means of becommg self- ~. .12, Prevent likes and dislikes from influencing estimates
confident. of pupils” abilities.

3. Acquire the ability to meet a pupxl’s bluff in matters -13. Collect objective evidence . for use in _dealing with
of discipline. . . backward and disorderly pupils.

4. Acquire the ability to develop an 1dea in class Wlth-— 14. Lead a supervisor to give frank and helpful crltlmsm
out undue reference to notes. 15. Establish congenial relatlonshlps W1th other member,

5. Establish the authority of the begmnmg teacher at -+ of the staff, : ‘
the outset. 16. Get needed equipment .or supphes to the attention 01

6. Know what traits are best calculated to win puplls - the -proper - authorities - without seeming undlﬂy m—
respect, sistent.

7. Express real interest in mdlvxdual pupils without ap- -17.~Meet - patrons who ‘come to - criticize the teachers
pearing to discriminate. " methods. . . i

8. Control justifiable anger at. rebellious puplls : .18. Decide what use of anecdotee is Justlﬁable just to be

9. Acquire necessary poise to see problems of discipline © funny..
in proper perspective. .19, Talk up a subJect out51de of class “without bemg

10. Get to know individual: pupﬂs on'a basxs Whlch has as -~ preachy. .. -
little as possible to do with their school work. 20, To what extent should invitations from pupils’ par—‘

"~ ents be accepted?

Section G. Listin this section any points in Whlch in vour Judgment your professmnal training was deficient m

preparing you for your job

Whll you do back over the dxfﬁcu ties you have chrcled? Add others if you wxsh Then mark befnre each number you have circled or state<

ment you have added as follows:

Roman numeral I'if you consider the dxﬁicuhy of vital 1mportance in your teaching siccess.

Roman numeral II if you consider the difficulty important.

Roman numeral III if you regard the difficulty of slight importance.

o4
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S _ g Bewing the. Baﬁan L '

} ths &mestiga%ion wag medo under the airection and suparviaion
@;e the School of Bduostion of the Univeraity o: Kansase The responsibility
fér' Qﬁtaiﬁing %he #éapmtiﬁn’éf begloning teachers and for cooperating

in a ‘;a:?éé:meﬂaau:e in se;zming\ the data was sssumed by the Teachorst®
v Ayp&i-xxtmant Bu‘rew« m e@‘n'espmdanca with the cooperating teachers

. was carried on through the Appointment Buresus
L Reqaaata far cuapetatim were malled i:o 101 teachers over the
ss,mm 0f Dean Re Ae Schwoglers The blank for roporting willingnoss
”“bi:; eéﬁpem%e ané. Loy giv‘iug neaded infomat:lon ia‘ shown on page 91
of t&a appanﬁixq Torby nim taachera returne& the queationna.ire B3 g
aifying %hair willingness to. mopemta. Bight of thege were no*h used
‘aacauaa of taaahiﬂg e:merianee provious to college gradustion ox
- :‘because the teacher was mrklﬁg in an elemerrhary gchoole OFf tho

| ":ebrhy ons remaining, seven fallel 40 return any of the efght checkding
| vliats milaé‘. to thems gamfa_cr;ﬁ!;a teachexs falled to evalu;\te eny of

. tha Ltems enee::aa, ‘Dthers evelusbed some of the lists bub not alls

‘3‘3‘“@ pf the lists in&icaﬁa perfunetory checkings A majority indleate
fgaﬁima thmghtané consiptont effort to cooperate wholevhoartedly.
The method of tabulation shows the checkings that were evalusbed
ema, those tha{: vere nob z‘mkeaa A aamietent effort is made throughout
~ this atuﬁ;y' 16 avas.é, attaching nndue significance to any of the findings
or to read Warrantaa, mmiﬁga into the c:heekings.
| | m log of the study is reported belows
- Iist Wos . |

R T capies mailaé. October 50s

B &0 eépiea wai led November 20 with enczume Nos 1s
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be
e
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40 eﬁyie»é niailee.beeember ‘3.2‘

Throe new céapéra'ting teachers were malled lists

Jamazy 5 ws.'ah the request thad; they check the difficulties
i

they could recall Iwnring mot up tc the holidawa. En=-

closure ﬁa; e

| “welva‘ blank'a’were mailed on J&nﬁm 10 to teachers who
: 1
had xiegieote& tq roturn any check .'u.at« Enclosnre Ho. S

45 mp:.es mailed Jamzary R0s $

3 copies mailed zx‘ebrum-y 20, Enclosure Noe &e

45 copies mailea. ﬂarch 204

43 eupies ma:.}.esl Apxii 154

1

43 coples maiied rﬂay 8¢ Appreciative edclosure Noe 6e

The sane et wae mai:baﬁ each timea A more velld checking

}gmbahzy ig abtainea as a remm of cont:lxming the investigation
‘throughout a maépx: portion p;&' the firgt year of teaeb.ing, collecting

répented checkings from the same group of teacherss

i Sea Appendix, pages 96 and 97 for copies of all inclosures
 made with the check listau o



' ‘L‘abulation .
- A mming tabala‘bion gheot was devised to vrecord the difficultles
w they W?‘»’? recoiveds l&ppeadﬁx, Ds 85~87)s A separate tabulation was
E m'aéeriér each ‘seatio:x of the eha‘cmng iiots A separate tobulation was made
fc:: each ﬁé’s of cheoking lists returneds This tebulation showed the ppmbey
of timeﬁ ééﬁh item éf’ the checking 1ist was ranked I, or of first importance,
. 3:3.“..,r or yery impnrﬁmt, 11z, or of '&.easer inmportance, and checked but no
ranking given. Whea all aheak&ng 1ists had been recelved, these were
%étaué& f:é obtain the number of checkings each mem had received under
© each ranking, under fo ranking; and the total mumber of times each item
had héen checkeds ‘ ; ,
When all @hackiﬁg 1iets had boen peceived, they were ported by teachers.
A ﬁabniatimﬁaa made 6;&‘“,@11 diffieultios checked or added by each teacher,
This tabulation was made for each section of the 1ist separately (Appendix,
pe B8 Ifg- Each Aiffiounlty reppz?ﬁaa ’by a ‘heaéher? wns checked once for that
%eggher, whather ha had checked :I;‘b"‘cnée or eight times, the maximmm number
poésib;a; - From thﬁ,aa ta’bulatim @aa ‘,campute:l the percentage of cooperat- -
ing teachers why had met each difficulty and reported it. .
| AL} tamlaﬁinxm and aamputatiom wore made by the writer, and care
was exercised ta make them accurates Croes checks were uased wherever
Poa_si‘nle‘ and long column additfons were verified with an adding machinee
The ’:;-ankinga and tebulations involved a maltitude of enall calculations
and countings, for meei of which no definite checks are posoidbles It 18 too
mch to hope that no orrors ocours It is bolleved that no significant errors
will be found,
‘Data sheets were devised as ingluded in the Appendiz, pagos 77-84.
These inalud;a a&l the data used in the report of the spocific items; the

mumbey af times each item wag cheake& under each rank, the number of times



| reported but not :az“z};:éd,' the total mumber of times reported, the
,in&e,x of Importanca, the téta&. numﬁer of teachers reporting, and
the percentags of the cooperating teschers reporting.
| ) The Index of Impbrtances

- The Index of Importance 1s an arbitrary device used to weight
the ;arieue x'ankl_ng,é given by teachers who ‘chocked the diffimuty;
Ttens ranked I wore given a value of B, thoso ranked II a value of
f‘;’», and thooe yanked III a value aﬁ* ls The products of thess values
_,m&l‘bi?lieﬁ by the number af times each item was chocked undor the
~ respective rankinga were added to secure the Index of Importa.nce; ‘
Good srgument exigts for incluling tho mumbes of times cheoked bub
not rankeds It was ﬁeaiﬁ.e& mﬁ,tg inclnde those as they are taken
into ‘az‘maunt in the total nurbey @f timos checked, and in the porcent
Bge of te&ﬁher;s checlings It can be gaid, therefore, thab the Index
of Importance repyesents the rolative importance of tho various diffi-
aultieg in the npixz:.m of those who ohecked them, without adding any

- interpretation or assumption of the investigators The numorical value
of tha Index of Importance ﬁé’ an nrbitrary assigoment of weightings and
hag no fsignificam;a Bavé for the comparison of items within this studye.
- The Use of Frequency Tebles and Rankings,
Frequency distribution tables are used to present the items of each
soction upon each of the three bases considereds These are, tho total
rﬁmbai- of tim’as’ checked, the computed Index of Importance, and the porw
eéxﬂ:aga’ of conpérats.n;gteaohex}'a g_sheéking each item, The rurpose of
using the frequency diotrivation 1s to dlecover the items falllng within
the upper fifty pataedtiié by each basis of distributions

4



' s«:memathoawea neaded whereby the three significant bascs for
@mp_ai?i.sr‘m might bé?khz*ém’ togother in & single s.na.ex; The plan
ot mnking each of the aifficultics falling in the upper half
of the groquency distribution wae adopteds’ The three ranke wore
&ddé;l‘:fbr each item and %heAfﬁiﬁ‘icul;ﬁies ro~ranked on the basis
| §£ ' ﬁhéawabf fhé'!shi'afs ;;‘*ankingsi M™is plan yields a composite:
 vanking which includes and gi‘vas’sqﬁa}. welight t0 each of tho signif~
|  toant bases seleoted for judging the importance of the aifficulty.
! | In many casas two or more diffioulties tied for the same rank.
| ’«’Jhere %MQ waa *bhe case the ranka wore added and the average ranking
 esoigned to each tylng difficulty, Examples four difficulties in
“,:thé game éectibn wore checked by 63 per cent of{zhe teacherss The
first 6:9 these would raceiva the rank of 8, the others 9, 10 and 11,
reapemively. Mng these ranks the sum 15 584 Dividing by 4, the
:mmber oFf equal &ifricultiea, ymlda a quotient of 9.5, which .ta
‘th@ rank aaaignad '&q each cf %Im foure The next  difficulty in rank,
B2 per gont, wonld receive 8 Tank of 12 1f 1% weve tho only A1£ficulty
| having ‘bha‘& percammgeq» It ia on iaha basis of these rankings that the

conelusions of this study sve drame &
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The Scope 6f the Investigations
‘The tables presented under this hesding shov the representative
gharacter of the sampling of teachers who gupplied the data for this
studys It will be‘mted that the group is fairly comprehensive from

any of %he gtandpolnts pxasamze&gﬂ ,
" mABLE I. TOPAL MBBIR OF DIFFICULTY CHEOKINCS,

Section ~ Renkings - ~ Ne Total
b4 1 11t Bank  Checking
A ze? 523 161 211 1182
B 28t . B6L. 199 206 1228
¢ 119 2390 | 12 74 654
D 107 . B2 ML B . 675
B 36 . @or ' 108 92 642
P 69 124 4 . B2 291
. Total 975 2070 w88 743 4570
- Per tent ‘ ~ ‘ N ‘
‘ uf Qotiﬂ Bl 45@5 ' 1741 : 16;’3 - 100

Read as faliovsz In Section A of the checking Iist of Teaching
Biffialames, 267 8ifferent chockings were evalusted by the teachors
checking them as very important, B23 were important, 183 wore of lceser
importance, and 211 checkings were not eyvaluated. A total of 1182
checkings were received finder the classification of Section A,

Difficultics in the pelection, omphasie and presentation of subject
. mtiers A grand Sotal of 4570 checkings was obtained and used in the
atudys

The number of ¢heckmgé“ aa’ shown in Table I is large enough o
anmpara favorably with M;hex' studisl in tha £ielde The mumber of
items aasigzw& to the aii‘ferant ranka of 1m1;voz"bance 15 somo indica~
tion 't:hat the taachers ‘bhnughtmlly evaluated the difficulties they

ﬁhéckedw Xf aﬁ. ftems had been mlua‘%ed, the probabilities are that

| the percemagea waum ha-n'e appmximate& 25 por cent of tho total for
Rank I; 50 per tsem i‘or Bami: Iz, and. 26 per cent for Rank III;’ A
nm‘ber of ‘khe teachera ‘cxoneiatantlxzi’aileﬁ.'ta ev‘aluate any of the
fﬂfiffimitie‘a chaei:‘éfdﬁ~ |
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B1E 11, NUMBER OF CHEGKING LISTS RECEIVED FROM TEACHERS

~ Number of liste - Fumber of  Total number of

- checked by each teachers 3ists returned.
+ Yeachers
s 64

42
/4
25
K
12
&

4

DY 0T £ W OF =T
PRdraboe

Total 84 179
 Reand a8 follows: Bight teachers checked and returned the
cheoking ligt eight timea, sending in & total of 64 cheoking
 lists. Bix toachers checked and returned the list sevon tlmes,
gending in & total of 42 listss In all, 54 different teachors checked
and returned the list 1Y9 tiness
The date in Teble II shows that 23 of the toachers roturned
grom five to eight liste. This should glve & reasonably valld
pleture of tho &iﬁﬁmﬂtieg éxpar.’aema& during the entire year
.f.’or alznéai: threc~fourths of the group cpoperating, They returned
‘& total of 155 chock Iists during the years
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TADLE III. TYPES OF COMUNITIES REPRESENTED IN THE INVESTIGATION

Type ‘  Number of Rumber of
) schools teachers
© Cities of first class .4 6 .
Cities of sacond clags 5 | 6
Cities.of third olass , 12 ;.3
Rural high B'chgpl conmmitj 9 9
Training school ‘ ! 1
 Total . | | 51 34

Read as followa* From four different citles of the first clase
{defined in Kensas as a city baving a population of 15,000 or mors), six
teachers cooperated in this studys Thirty one different ochools, repreaunt
ing as many commnities, ha& one or more teachers who cooperated in
supplying datas ‘

TABLE IV TYPES OF SCHOOL ORGANIZATION REPRESENTED IN INVESTIGATION.

'I‘ype of school organization - Number of
- teachers
Junior Mliaga tm& senior high school - 1
Senior high school, four<year type 3 R 4

Seniorwjunior high schbol, aix«yea{z" type 3
Junior and sonior high, part time in each 1
Junior high», threeuyear type | . &

1

Seventh and eighth grades L
Total ' o SE'

Read as followss One beginning teacher was teaching part time in
Junior college and part time in senior high schools. Twenty four teachers
_ wha taught full time in four-year senior high schools cooperated.

Table III and Table IV are introduced to show that the 4570 chock=

ings were not obtained froma single type of schooi.‘ One teacher was



o . | | 50,
included who was teaching soventh and eighth grade work not organ=
/iéed ag junioi‘ high auhbois One was included who was teaching three
' ‘;zlaasas in the four yea:é tyi)e Oread Training High School connected

ﬁith the Univaisity of Kansase

TABLE Ve MNAJOR DEPARTIENTS OF TREACHING OF COOPERATING TEACHERS.

Department ~ Number of
_ g teachers
English , : , 12
Social Science 8 -
Mathematics 8.
 General (Four or move departmento) B
Physicaimueatim 2
Home Economics 2
Commercial 2
Nanwal Training 1
Languages ’ 1
Total R "54

Read as followss Twelve of the cooperating teachers were doing
. moye work in the English department than in eny other department,

Table V is significant only in that it shows the comprehensive-
 ness of 'bhé éampiingu A majority of the teachers taught in one ox
more ~departments in addition to their major assignments.

’j It is of gome significance to note that the group of cooperate
ing teacheré included b men and 29 women. The men returned a total
of 27 and the women 3:52 checking 1istss len and women returned aboub

the same average number e teachers
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C Limitatlions of the Procedure,

The ii'ol_iovﬁng statements present admitted loopholes or

yj 1imitationa of ths pfo“éuré- M.l ﬁnﬁings are dffered with these

11mita‘kions in mind,

1. ﬁ‘ha clwcking list} does not contain all the difficulties a

| teacher may meeta It is nnly a gartial inventoryo Some of
'bhe mast vital &ifﬁcultma may be omttteé. It ehou.ld be
pointed mﬁ %hat 'bhe check li.a‘h apecifically asks each teacher
| Mto add any items and pruvid.ea apage for such a&ditiona.

2. The teacher must intorpret the statement of the aimculﬁy. The
statonant found in the st may nok mean tho sams thing b0 two
mama ehéckmg fha samalitemt In defonse of tixis phase of
the ‘procedure, it i felt that the single interpretation each
teacher must maka is mara valm than reguiring each teacher to .
recognize the Mfﬁcu&w anﬁ to phrage it in words which the.

) :!.mrestigaﬁor ms’c again interpeet and classifys

5.? ,‘ The ﬁ'eacher may check the list Vperfmic‘tarily and with little
'intaraam "

4es The }.is‘h may mggasis cﬁfﬂml%ias which the teacher may check
because of the suggestions Charters sums up the ¥I3%s against

" the check list in analysis, (3, Journal of Educational Research,
10:214, October, 1924}s "Check 1lists of difficulties are danger-
ous and must be handled with alcilla If we present a liét of
duties to an individzmi ana ask him what else he éoes, the check
iisﬁ ig likely to inhibit further thoughts Consequently, the list,
when used, Bhou.l& élwaya be presented in person and care should be

" taken that the initial inhibition is over~come." The specific
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caution glven in the instructions to 'hhe‘che{cking list is in-

- tonded to aid in avoiding this criticisom,, | The mumber of lists

O

Ge

cont to each individual is a further safeguards Tho valldity

of this ‘eriticism is a&mi*istea and the fih&ings are prosented

m the light of fzhe sta*:.ement quote:lu

The iterm of *bha 3,iat ware selected on a 5 ubgective basloe The
list presented by Waples, hov;ever, was arrived at by objoctive
means, He asked student teachers and former teachers enrolled in
his ciaééea over & period of years to report @ii‘ficuitien to him,
These were carded and élassifie&. and when a sufficlent number
has been collected were used as tho material for his liste The
checkings aml 'the ‘rankinga in m«us thesis are interpreted and

ava’luated, o'baectively, although the materiala are selected subject-

ivelya &:e nthex basls was a.vaila‘blem

A limitec_l munber 9;6 toachers par%iciyatad. All who could cooperate
were used within the specific delijdtations of the studye The

' ~chackings were _gulieﬁtad ovAexf" & full Jear of schoql ‘w.ork..‘ They

reprosent a more intonsive study of a few cases ‘thanhas previously

‘been attempted.
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CHAPTER IV,
THE FACTS FPRESENTED - :
@ha_ Fifty MNost Important Difficulties

The f;i’ty most important c’t_ifficnlties reprogent the final work
done with ‘the data. They are presented without regard to the section
-in which they aypearé& in the checking 1lists This group of difficulties
is regarded éa the most important ﬁnding of the study and is given first
for that reasons

Table VI shows the code mumbor of the difficulty, the total nanber
of times chedkerlg ‘the Index of Imporiance, the percentaga of teachers
checking, the .ramk by each of those three criteris considering all
difficultien regardieas of gectinn clxéssificgaﬁion, the sum of the three
rankings, and the final 6r‘cbm§csité roenkes The data are presented in
detall that the statements af‘ difficulty may be kept as closely associat=
ed as possible with the actuai data, which are more important in the
final consideration that are the interpretative figﬁrés of the rankings.
Table VI ig reads Difficulty mumboer 8 under Section E;wéa"checked 73
times, ranking fits-‘é 'h;f this driterion; roceived an Indox of Importance
of 193, ranking thiré.;“ and waé met by 82 per cent of the cooperating
teachara, rapking first, ﬁm sum of the rankings, 5, is less "than the
oun of the ranks of any other Aifficuwity. This specific difficulty
is accorded. first rank among sll the 204 difficultics included in the

list with the additions made by reporting teachers.
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TABLE VI. THE FIFTY POST IMPORTANT DIFFICULTIES REPORTED BY BEGINNING

TEACHERS, |

. Code ', No. 'Index of *'Z of ' Rank ° Rank. ' Rank .' Sum ICompos-
mumber times  Import- teachers by by Yy o of ite

' checked ance checking columm column columm  Ranks Rank

o I I I 11 111

£8 73 193 82 ORE B 5 1
6 69 - 206 76 3 2 a9 2
a0 68 191 79 4 45 25 11 3
436 67 191 79 5 45 25 12 4
B5. 71 209 65 2 1 n 4 5
B2 60 166 4 7. 10 . 5.5 226 6
B 59 180 65 8 7 1L 2% 7
A13 55 174 71 NG 8 7 26,5 6
BSO 53 167 65 13 9 1 3 9
A B 17 7 9 22 5.5 3645 10,5
czL 49 1% 68 4.5 14 8 . 36,5 10.5
P8 62 185 56 6 6 26,5 38,5 12
B5 5 - 148 59 10 12 20 42 13
mMO 47 159 62 165 1 15 42,6 14
B 4 128 65 1656 17.5 11 45 15
M6 . 55 139 56 6 15 26,5 Bl 16
w4 a6 151 59 - 19 16 20 55 17
2% 42 1w 66 2 22 -1 60 18
¥ 46 108 62 - 19 2.5 15 61.56 19
M0 49 133 53 145 15 35 64,5 20
co 43 116 5 #“ 20 e =1
A12 46 107 59 19 29.5 20 68.5 22
D8 42 120 56 Z = 26,5 73,5 23
E2A 42 w7 e = 3 15 76 24
B4 43 126 53 2 19 35 ‘78 25
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TABLE VI.(Continued) THE FIPTY MOST IMPORTANT DIFFICULTIES REPORTED BY
BEGINNIHNG TEACHERS. ' '
*Code ' ¥o. ‘'Index of' $0of * Renk * Rank ® Rank ' Sum ‘Compos='

rumber times  Import- teachers by by by of 1ite
’ checked ance checking colurm column column Ranks Rank
: 1 11 IIL 1 I 111
a8 4 128 50 a2 7.5 4 83,5 26
D7 39 107 56 30 29,5 26,5 86 27
c1a 45 1 50 21 25 a4 90 28
615 88 92 B6 32,5 41 26,5 100 295
B2 43 104 50 24 32 44 100 29.5°
A 38 97 55 325 34 35 101,56 31
7 % 106 55 3.5 Bl 35  103.5 52
a2 . 38 ‘94 83 2.5 B7.5 3 106 33
‘® 108 55. 44 20,5 35 106,56 34,5
B % 9 56 44 36 26,5 106.5 34,5
"M& 0 - 53 29 43 3 107 36
CE1l 3 110 47 4 2 51,5 117,56 57
‘Bs s 91 B0 32,5 42 44 118,56 38
o1l 70 B 3.5 65 20 120,56 :a:é
‘64 B 82 B3 37,5 50‘. 35 1225 40
B7 3% ,?s 59 44 59.5 20 125,56 41
D2 B 97 : 47 40 m 5l.5 125.5 42
R ST a7 35,5 22 5l.5 129 43
rs %0 8 58 5 85 135 44
me 85 68 59 48 68 20 136 45
3 35 "86 4 40 46  Bl.5 167,5 46
Bs 3 & 47 u e BL.5 140.5 47
a7 2 75 53 50 59«5 35  144,5 48
B9 3B 94" | 4 48 37.5 62.5 148 49
% % 95 4l 39,5 625 150 50

T
-
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The ‘ﬁft:} kmokst Amportant difficulties indicated in Table VI

are~Written‘§h.tha order of their rank.

How tor | | |
e (Eel Arouse a failing pupil who is indifferent to his own failures.
2 (£6) Stimulate the bright loafer.

3s (AR0} Vary the form of sssignment in such a way as will arouse

_ tho greatost interest, and meot individual needs %o tho
- fullest possible extente | |

4s {ASGJ'KBGy bright pupils' interest during the second explanation

' | ~ demanded by duller pupils. |

5¢ . {B15) Xeep all pupils attention to the subjects

6s ‘A{ERJ ‘Disw‘timiﬁ and bashful puplls into the class discussions

78 "(Azi Prepare for the work of a éiven class period so that all

of %he’esséhﬁial Tacts will be held in mind. |
Be (Alﬁ) Simplify a giVen topic to the mental level of a given ﬁlaaa.
e (350) Enduce pupils to complete assignments on time,
10.5 {aR7) Induce the pupil to read‘beynnd}the courge roquirements.
10,6 (C21) Enable the teacher to reduce the drﬁdgenyﬂof correcting
pupils® written work to & minimum, |

124 (BlB)‘Restricﬁ the teacher's participation to & minimum,

13, (BE)v Avoid the necessity of repeating questions.

14¢' (A10) Determine what parts of a course are most useful to a given

clasg,
154 (B4) Ask questions that are stimulating to a majority of class.
16« (A16) Determine the amount of work which should bé assigned for
the nest class period.
17, (B354) Teach pupils how to study efféctively.
18s (B24) Get the class to agsume more reaponsibilit& for the conduct -

of oral recitations.
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19,_,»,, {B7) Encourege pupils to ask quesiions about pqintq not clear.
20w, .{M:D) Devalsp t:‘aﬁa-sueh_ ag !m:xes’f;g, courtesy, and good
| gportomenthip In a glven clagoe

2le. (€9} Handle pupils who Pail to bring textbo‘oké to clasge:

22, {Al?)) Detormine how well each topic should be loarncd.

Se. {-DS)’ Prevent pupils from eslking spparently useless or divorting

- quogtionse |

A !Eﬁ&f Doal with class clowns and humoristss -

26. (24 }vmwm&ae & popil vho sontimelly offors unimportent
eriticisms and tends o moiwpolize the class periode

: 26. {48) Zead pupils to want to study a new unit in the courses

2 (Dl?} Discourage sullen and undertons protests after a pupil has
been kﬁldly reproveds

28¢. {C14) Miko the rest of the class responsiblo for the information

| glven by pupils who have prepared sqggcial asoignmentse

2945 {c15) ﬁiso@rage conbradictionss.

2945 ”V(Bsz), nnccmrwe pupils to toke notes useful to thems

3le V{A:{J '“Si:udy up" a subject in 'whi‘ch previous training has been
mesgers " |

52, (¥7) Express real interest in inaiviaual pupils without appearing -

| ot discrininates | |

83« (A29) Qrganiaé the mporfing, checking, and epplication of

e " ‘reference readings | _

Bl (202) Dyaw 'mzpils of all grades of ability into the discussion.

3445 (E«g Bcsﬁii&n an . over-zealous pv.pil without killing hio interests

56, ';Allé)- Detexmine the amount of hew material to be presented in
& glven pericds L | |

37." (E11} Find out the immediate causes of a pupil's fallures
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394

40,

41e

| 48, -

46‘

o
48e -

| 494

(826)

{cii)

(ea)

(217)

{Daz)

58,

Train pupils o review work for themsclves,

Prevent cnni‘uainn from pup:’z’.la ‘borrow:Lng material from

other pupils. ‘ .

Ge-h a class dom %o husineas without Ioss of time at the
beginning of a period. : 5

Bring home %0 pupils tactfully that their remarks ere
irreievanta

'.Pmin less able pupils to come for help mther than ahirk

B aaax.gxed mrk that appears too difﬁcult. o "

- au)

}Jatemina what parts of a oourae are mout difﬁ.culb f‘or

a g:nrm classe

(p38)

: Aeg,uix-a 'bha ability to meei; a pupil'a bluff in mattera of

ﬁiscinlineu .
?eil vhen & pam‘b ahoulcl be ezplaineﬁ. ’by the teaoher and
when the pupils should be required. o work out the h

explanstion for themselvess
?vMake the indiffezant fupil cuoperate in s claaa exercise
" or in laboratory wori. |
‘Discipline & pupil who is insolents

Yost ciearly assien mf:éidé ah‘dy and give directions for
doing ite

Oriﬁaiae pupilst answers cunstmétively-

Maintain i’anﬁliax;ity with pupils without loaé of dignity.
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Some significant faots may be paintea out with regard to Table VI
- and the list of difficulties nccompanying it. B15, the Pifth dLefichlty
in arﬂarpfjaq:ﬁéésite yank, wag ranked gecond in humher pf timos cheoked,
firet by the Indox of Imporiance, but eloventh in tho percentage of
teachers reporting, indicatidg that it is a very important nui'fioulty for
65 per cent of the group, but 'bhat M .m not so common to an as eight
othorss The same observation ig trwa to a groater extont with difficulty
B18, the twelfth in oxder of impctﬁ;megﬁ This difficulty ranks sixth and
aiatia by the firat two criteris stated sbove, but 2645 by the parcohtnga
of teachers reporting ite Slightly more than half the group recogniged
thig as & vory important difficulty. To a lesser degree the same condi=
' tion exlsts for A16, the sixbeenth in omer, MO, the twontieth, A8, the
twenty-sixth, and 014, the bwonty-cighthe

A different type via showm in ﬁﬁ?, tying for tenths It was reported
by 74 per cont of the teachers a totai of 67 times. But, in the opinion
of the teachere a8 to impovtance, it ranked twenty-second, lowering the
compopite raple fmm gbout sixth to tenth place, This characteristic is
true in rathor mavkod dogree of&;‘?, the ninoteenth, €15, the twenty-nénth,
Al4, the thirty-sizth, and 04, the fortieth,
A third type is oxemplified in B2, the eighteenth in somposite
A x*‘an!:@. It was reported by 66 per cent o?f the ‘graup for a raxik of 11, hut
in mmnber of tines reported and by Index 0% Importence it ranked twive as
low, or 27 and 22 respectivelys &‘hia‘g ihéiéaﬁas tﬁat the diﬁf:ficulty is
fairly common, but not met repeatedly by the meme teacher or regardod as
of erucial &mpcr“t'anee'& ' Other aifficdltiés showing the same chhraeteriatic
are B4, the fifteenthg 15124, ‘l:he twentynfonrth, €1}, the thirty-ninth, 1317,
th/a fortymﬁraﬁ, 358, the farty—ﬁfth, end AL7, tho forty=-eighth,



© St111 another important veriation 18 shown by B34, the seventeenth,
B?g the ningt,é_ani;hg and A:l.f—z, the’tmentﬁaeéohd. 'These were each répbrté
ed &6 times, tut using the other two cﬁiérm; pértiuulariy the Index of
ié@éﬁa.’uﬁ:e, thoy xanéi#eﬁ:ﬁhaf vaiying composite ranks stated asboves ‘
Several other ‘emméa— may be found to show this characteristice nv,
the fwonty-seventh, and B46, the thirty-olghth ave anong thems D2 and
Es,‘tymg for thirty-fourth, 317, the forty-firot, and B13, the fortyw
peventh, all were reportod 'M'ﬁ.m'a; the variation of eloven places in
composite rank 'being canged either by the percentage of teachors reporte
‘ iﬁg“ar' by the Index of 1@@1‘%5@6« This indtcates that the teachers
did reaagxzize dii‘f@x‘amﬁaz} in the degree of difficulty o0f the items they
mpbr‘ae&s )

@ABI:E Vils GM%WIC}A"‘IOE OF THE FIFDY !..OST IHPORTANT DIFFIGUM.‘IDS
BY QHEQKIIW 1157 F‘:EGTIONSu ‘ .

‘Seetion o ' . Humber Per cent

As ﬁelem;iam emphasis, prosentation of subéee‘& matter A6 30
By Planning, directioniblaservom loarning activities 13 . 26 -

- C« Mochanicel dudtosn af class management - e . 18
Ds lack of cooperative epiit on part of class .. 6 12
He Personsl chavactoristics of individus) pupils 8 18
Fe Parsonal characteristics of the ‘toacher , 2 4

‘ Total ' IR *1/) 100

ﬁea& ag followss Fifteon of the £ifty most important difficultiesn,
or S0 pexr cent wore in Section A, Diffichlsies 1n the solection, emphasis,
and presngbation of subjest matters

‘Over half of the most important diffioultles have to do with tho
m‘a:}ac‘& matter and ‘hhe l@arnmg auﬁivitiaa; ' Machanisal du‘tsies of olass
managememﬁ m& the :wuak af aoayera‘t:ive apir.{t on the part of 'lshe class as
| a whoie vocoive Ld per cexxt eache Section E, dealing with the personal
ahamcterimma of the pupil haa 16 por ecent, threg of these being almost
at tha top of the 1iats Sé@ﬁzon 7 6@&1& with the iberaoxml characteristics
of the teache;;g " Thege diﬁficuitiea are yproba‘biyyharai to discovors
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: ‘I‘&BLE VIIIa AH&LY&IS oF ‘“’B’ﬁ ﬁ‘IF“‘Y L.O.:zT I&D?OBT&H‘“ DIFFICUI-’IIES BY SOURCES

Sauree of afeioulty . jumber of  Por cent of
| | difficultios  the fifty
l’upila ‘ I ‘ L
' Hobivation an& intaz*eat in subjects g 18
| “*""”z:iscips.ma ; ‘ T 22
Individual Mﬁ;‘f@rcneea 8 _s
seom i‘xom papils = o | 56
Gourse of swdy -~ & o
method ) 9 18
ﬁ@mm e s
B - Ot

, Baaé. ) fallawac 0f the fiﬁy most importmb di.fi‘iculties, 9 or
18 per cont have to do with intorost and motivation of ‘tho pupils, 11

 or 22 per cont have to do with some type of disoipline or conirol of

pupils, and 8 or 16 per cent with individual differonces. A total of
' aa, or B6 per wxrb aroge from prc‘blems cen*:;ering abou-b the pupile

-~ The es).asewimtim on thia basis ia qp.i.ta mb,jectiva.. Cortain

| difﬁml‘biaa migh-b be place& in éwher ar 'bm ox' more categorieu with

| ama‘!‘; equa}, appliaabiiity. %is analyaia 18 of general intorest, despite
itg m‘béecﬁi% quauﬁy.‘ I% m&icutes the imporfsama of tha pupal in

thi ; af *Bha teachéx* when 56 per aen&s of the difficultiea center
abdtﬂz_ him % w&n‘fze éu.t alab that the beginning teaeher 18 awate

| of the problen gf.indivi&ual difforencess | ,

( Seﬁezai other bases :fax? analysis are pointed out as supplementery
problems in Chepter Vs ‘_;T»héy will not be taken ap fn this studye
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Difficulties by Sections of Checking Liste

The highéa’% £ifty per cent of the difficulties in each section are
sbated &s a partial analysis of the difficulties. Each section is pre-
J gented by frequency tables, by rankings, andl by the text of the more
imporsant half of the.&iﬂicultieé in that soction, melected by the
method of composite raniings V

* Section A Difficulties in the selection, emphasis, and presentation
~ of subject matiers

Tables Jlgﬁa, Jizgib. and .Vg-{e present the frequercy distributions
for Section Ae Table %a ghows a distrivation of the specific items
aceording to ‘izha total nunmber of times chocked, and indicates the step
interval in which saeh item falls, Table llill-x;!b showg the distribution
of the same items ”oy Index of I\mporténcea Table V%-Io shows the dise '
 tribution according to tho percentage of teachers checking each difficulty.

Teble IXa. FEEQUENCY-BY TOTAL NUUBER OF TIMES CHEGKED. SFCTION As

Hunbey of Code purmber Frequency
times chochked
65=70 R0 36 2
B0=65 : v 0
55=60 5 13 16 27 4
BO=55 o 0
45+50 10 12 40 3
4045 8 14 2
3640 11129 3
B0=55 4 37 37 3
- RE30 2 24 28 3
R0=Z5 9 26 30 33 4
1520 18 22 32 54 39 41 42 7
10-15 ~ 19 23 26 3} 25 6
- B-10 5 15 21 38 435 44 6
0«5 67 2

Yedian R2.5
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Read as follows; Difficulties sumber 20 and 36 in Section A
vore checked between 65 and 70 timesy The median numbor of checkings
far this aeatiem wag RE.H -bims- - '

| Qmm m. ‘EREQGEK&Y BY INDEX OF DMPORTANGE. SECTION A.

Index of Imporbance Code Humber - Frequency
200-210 .
190-200 ‘ 2&, 56 2
180«120 ' 1
170180 : 15 1
160-170 o o
150=160 10 1
340150 o 0
130-140 o 1640 2
C120-130°0 0 % i |
110=120 o oz -
100=110° DR -2 ‘ 1
90100 114 29 87 &
BO=GO : 2 1
S 70-80 4 17 2% 3
60+70 26 28 30 3
5080 9 42 2
40-50 P2 $5 35 39 4
BO-10 . 18 32 34 Al 4
T R0e30 15 238 25 31 4
10-20 519 21 =8 4
0-10 - 67 4544 2
0 ' ‘ Total az
Meaﬁ.m 50

Read ag followss ﬂifficultiea num‘ber 20 and 36 in Section A have
ang, Index of Importance ‘betwaan 190 ana 200, Tihe median Index of
’ Impax"bﬂnd@ 1g 604 v '
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TABLE IXc. FREQUENCY BY PERCENTAGE OF TEACKTRS CHECKING. SECTION A.

Pergentage

- of tieachers - Code pumber : Freguency -
75-80 20 356 R
70-75 13 27 2
B5=70 8 1
6085 10 1
5560 12 16 2
60-55 . 8 14 17 29 40 6
45«50 ‘ lI - .
40-48 4 24 2
0640 29 182628 37 39 4:1 8

| 3035 80 B3 42 5
25«30 - 22 84 2
20m25 28 3135 8
15-20 515 21 25 33 38 6
10-15 , 19 : i

5»10 ; o

0e5 . 67 4344 ) 4
Total &
Hﬂﬁiaﬂ ‘ 56%33%

Rea& as funwax Difficulties nunber 20 and 6 s.n Seéuon A
were checked once or oftener by from 756 to 80 per cent of the group
of cooperating ﬁeacheraa Wh@ mﬁim parceatage of teachers cheoking
wayg 56‘83
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TABLE X. HIGHEST RANKING FIFTY PER CENT OF DIFFICULTIES. SECTICH A,

Code Rank by Rankby Rank by # Swm  Compos-
. mumber  total Index of teachers of . ite
: times Import~ checking Ranks  Renk
H checked ance ‘ ‘ :
o® 1 15 L5 4 1
% 2 L5 Lb 5 2
- o 3 3 5 1 3
13 5.5 & a 13,5 4
7 a4 9.5 3 6.5 5
16»‘“ " B.5 6 B ' 19.5 e
v s s s & 7
ECRE ‘u K’ 25 8
e 8 7 1 26 9
8 10 8 IETSN> w0
1 125 12 n 85 1
gé B - 1 n 5»6;5_} 12
1 | 1 B w13
n o e 15 38,5 14
w 5 18 . um 4 15
K /S T 1 7 50 16
2 16 19 165 L5 7.5
% 18 W 165 5L5 1.5
2 19 % 19 B 19
2 215 22 ' 19 . 625 20
28 £ a 23 64 2
9 2.5 23 23 67.5 22

: " Read as followsy  Difficulty number 26, Section A, ranked first in
the mumber of times checked, tied for first with a ranking of 1.5 by the
Index of Importance, and tied for first with a ranking of 1.5 by the
pvercentage of teachers checking ite. The sum of the ranks is 4, which is
lower than any other in this gection. It is ranked first by the composite
rankings



P | | 2.
'}?ha éta‘&e:ﬁén'&s of the higheat ranking fifty per cent of.difﬁ-
culties in Sectien A are glven here in the order of their 1mportance
/aa shown by "‘able Xe

How to = |
- (20) Vary the form nf assignmnb in guch & way as will arouse the

Jgrea'beat in‘&emat, and meet iné.ivid.ual neeria to the fullest
paasime extents
2s | 36) Kaegx Bbright mpile* intarest during the second explanation
: nead.e& by duller ;mpiis.e
Be ia‘é) anpswa far the wark‘ of a giverx elass ;,:erioa. B0 that all the
- essential facte are held in mind, |
4e | (3.:33 Simplify a g.‘wm tepia 'to the mental lavel of a given classe
5, | {2‘?} Inﬁmae the pupi:%. to mad. beyan& the course requiremen‘as.
bs fl&) Da‘&armine the mmun% of Work. which should “ba aas*gna& for the
nex‘b ciam periode
| ‘?g {m} Eeﬁ@rmine whet parts of B course are most nseful 1o a given class,
B4 (13) Detorming how wen each top:la migt be learned.
9s (40) Bevelop traﬁi:s such as courtesy, hone f;y. and good sportemanchip
{nn glyen alass. | l : ,
10, (ai Lead pupils to want to study a new antt in the courses
1« {1 ! "Study up" a subject in which previuus training bas been meager.
12, !29 j ﬂrgm&aa ﬁha reporting, checking, and applicetion ot reference
| reading; "
154 !14’ Determineg the amonn‘!: of new ‘material to be preaented ina given
periodg ‘ |
2.4@«-,(13._). Determine w;mt‘- paﬂs of a course are most difricult for a
| glven classs |

154 (13) Most olearly assign outside study and give directions for doing it,



‘;‘.1;5!‘,(;5?‘3 Eaka clear éx,?lanétiuné; avoiding nnnecessary and confusing
 dotails | |
' 1‘7;5 {4) Gailéa'h exﬁeriﬁnces from daily life which serve to re-inforce
v and Jusbify ‘khe aubject mattem | s
1'55 I%) Snpyly 'baokgraun& other than by aasigning speclai topics for
in&ivi&ml ramf&aa
T '19;; tzi I’repa?a i‘c? a} ;glven unit 80 ag to see and teach it in relation
IR to the c:mrae as a wholes |
':ze:;. (26) Desl ef‘faoﬁivaly and tackfully vzith the variety of methods
o which -%zhe &1&33 has ’baen tmghf: by former bteacherds
2ls {28) Batez‘mina the amnm'b bf referance 0 be raquired.
22* (93 Find zmpii»axperiencaa which sontribute to the content of
| the nowme o tmim
B Mirisbarveraeet |
’ Sécﬁm Bs mi’ﬁmmea in the planning and direction oi‘ ulassroom
o © learning activities.
‘.@é‘g;,,eja _X}Té; m,aml XIo show the frequency diftributions for Section
.é-x: ;Té‘&le* i:xa shows the aiaizribuﬁion of the specific items of difficulty
accar&ing fm the tntal mmber of *&mes checked and indicates the step
’im:erval in w.’aieh aach ﬁzem falia; Table XIb shows the distrivution of
vthe itema aeaorﬁing to iz}:e aomauw& Index of Importances Table XIo shows
i:he diatrﬁmian socording to ﬁhe psrcentage of teachers checklng the
‘specific difficulties afﬁeati‘m Bs
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: TABI:E XI&. FR’BQUEL'CY BY TOTAL }TB‘ BER OF TIMES CHECKED. SECTION B.

_mmmaf'-V;;,; ’ } o ,
times checked .- Code nnmber kFreqnenny

“ijSW'
- 65~70 -
. 60=65
BE=60

© BO=5b
T 45=50

- 40-45

. 30=35

- 25%30
20=~25
15-20
 10~15
5 =10
0-5

|
o

v
o

5

49- 51

31 36 41 44
45
35 37 47

BoomolRea

& o
FBE-ES 8~
BARERY - |
NENRER
BR88y R

g&
g 4
aﬂiumamﬂmpwmwwwwou !

" Read as fellowsa Ihfficulty nnmber 15, Section B, was checked from
70 to 75 t:mesa Thezaedzan‘nnmber of checkings for this séction is 21.07.

TARLE XIbi qumcx BY INDEX OF LIFORTATCE. smmm B.

‘m@xw S ; .
 mmﬁmw¢a\ iCMemm@k "~ Frequency

200~210
190~200
180-190
170-180
160-170
150~160
140~150
130-240
©120-130
110-120
100-110
90 ~100
80 = 90
70 ~ 80
60 ~ 70
50 = 60
40 - 50
30 = 40
20 =~ 30
10 - 20

o
® o

TR

38 39 49 51

41 -
36 40 42 44
- 37 45
é’? 48

=B URTREE RORCIN - ¢
oBEE

gNHNNHH B 6
(G R]

&1
mmgw“gg
COOUNOPRNERNHHONOMO R

'ﬁmmmgmgéwvgég§ig ‘“‘

I Total

&

Hedlen - 52,

(4]
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. Tend Table XIb as follows: Difficulty mumber 15, Sechion B, has
- an Index of Importance of from 200 to 210, The medien Index of Import=
snce is 52.5 L e ‘ _

TABLE XIce FHEEQUERCY BY PERCENTACE OF TRACHERS CHECKING, SECTION B,

.Percentage of . : .

" $eachers ~ © Gode mumber Frequency
6570 4 15 24 B0 : 4
B0=65 7 = ' 1
55=60 517 18 84 38 5
BD-55 32 43 46 3
£5=50 ' . 0
AO=45 3 6 916 23 b
BE5=40 1012 25 31 4
30«35 ‘14 42 51 3
E5=30 113 19 21 27 30,36 39 40 244 49 11
20+25 & 8 26 29 41 45 6
15~20 11 20 22 28 33 37 47 7
0=-16 86 1
5 =10 48 1

Total ‘ - Bl
Median - 2977 %

_ Read ap follows: Difficulties rumber 4, 15, 24, and 50, Scction B,
were checked by from 65 to 70 per cent of the teachers. Tho median
prercentege for this group is 29.,77. '

TABLE XII. HI@?&SE{‘ RAWKING FIFTY PER CENT OF DIFFICULTIES. SICTION B,

. Code Rank by .Renk by .Renk by % Sum  .Compos~ .
mmber  total Index of teachers of ite
, times Import= checking Ranks Ranle
checksd ance . ;
15 1 ) SR 25 4,5

50 4 3 2.5 9.5 2
2 5 6 2.5 13,5 3B
18 2 2 0 14 a
5 3 ,;4 75 14.5 5
= 9 ? 2.5 185 6
34 645 5 7.5 19 7
7 625 8 5 19,5 8
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TABLE XIXe (Continued) HIGHEST RANKING FIFTY PER CENT OF DIFFICULTIES.

. SECTION B, e : ,
"Code Rank by Rankby ©Rank by % Sum  Compoge
number - total Index of +teachers of ite

times  Import— checking Ranks Ranlkc
- checked ance v

32 8 8 . 12 29 9

4 w0 oun 1z 33 10
7 on 15 7.5 33.5 11
3 125 18 7.5 38 12
9 12.5 10 16,5 9 13.5
43 18 13 12 59 13.5
‘28 165 14 6.5 47 15
B 18 1w a8 16
. 165 @ 2 565 17
1" , 19;5. 12 27,5 0 B9, 1845
12 15 a  om 59 18,5
6 25 225 165 e
25 19:5 25 20 64.5 21
Bl 23 18 24 65 . =22
14 255 18 2 67:5 23
% a  oa 275 69.5 . 2
a9 23 22.5 27,56 73 25
B 295 e 22 79 26
13 255 32 2,6 85 2

Bead as follows: Difficulty rumber 15, page 48, under Section B
ranked first according to the total rumber of times checked, first by
Index of Importance, and tied with four others for first rank according
to the percentage of teachers checking, receiving s ranking of 2.5. ’
© Thae sum of the three ranks is 4.5, which is lower than any other sum
of ranks in Section Bs It is ranked first by the composite ranking,



’-.}@mj statoments of the.hlghesﬁ ranking fifty per cent of difficulties
in Bection B are given in the order of their importance as shown by
Table XII,

- How tow .
le {15) Koep all Pupils® attontion to the subjects

o Be ‘(50} Induce pupiia t& complete agsignments on timee

Be (43 Ask guestiona that are atixmzlating to & majority of the class..

4e (3,3) Retyict the teachar*a part:tcipation t0 the minimum,

Be  {5) Avoid the neceagsity of repeating quaationa» |

B {22) Get the alasa to assume more regponsrbnity for the oonduct of

ﬂ ﬁral reaitationa: ,

7 {34) Toach pupils how to study more ef@ectlvely,

| 8« {7} BEncourage papils to ask questions nbo\ﬁ: ant clears

9» (32) Endourage pupils to take notes usoful to thems

lé.- (-461 Train pupils to review work for thenselves.

114 (17) Br:!.ng home to pupils tactfully that their vemarks are irrelevant,

.12,; {38} Tell when a point shcmld bo explained by the teacher and vwhen tha

pupila _shou,ld be :ag,uired 0 work out the explanation for thomsolvess

13.5(9) G‘ri#s.diaa pupils® answers constructively. ,

_13'.554:5) Teach mpils o éeleut the most esvential pointes

15, (25) Gheck for gréd:lng purpopes the results of recitation and oral

B mraiaea et the end of the periods

164 {16) Pormit digressions enough to keep the discussion alive without
wasting time or confusing the point at issue. |

174 (10) Criticize pupils® oral reports and other contributions so ‘that
it is helpful to other pupils, '

18.5{11) Select the pertinent element in a pupil's diatement and use it
in developing the topic under discussions



- 18.5(12) ?ravent _k:lx‘xéoéﬁi"aﬁé or ei-fbneéus gtatements passing unnoticed
B o .iné'pﬁpii'*s recitation. | ‘
éﬂg (6} M&pﬁ questions to pupils of difforent abilitiess
“Ble {253 Use oral reeitaticns as a means of improving pupils' every day
Engliah; ‘ )
224 (\‘51)' Handle the supervised sﬁuﬁy ;iour effectively.
‘ 23. (14) Sécufer thaugh:&m crif;iciamé of oral tepor’aue
24. (39) ii??éiti pupils to organize their written work by outlining 1t in
 advances | SRR | :
25; {&9} ¥oke a tesﬁ cover all eesentiai phases of’ the materia) testeds
26s (53.) Handle -bha aitmtion when & class has fatled o understand the
| aesﬁ.mnanh
‘2‘?. {13) Emza&x*a o wor’bhvahila oriticisms and challenges ‘of unsound
statementas ' |
- 1',1;a;aiiyq;;..a;;;.;ﬁquks

' Saéﬁimﬁbcg Difficulties in the mechanical dutios of olass managemente

Tables Xilla, XKIXIb, and XIITe show the frequency distributions for
Seci:im Cs 'I?aﬁia XIlla preaenté }n distrimtiox_x of tho epec;ﬁq items of
aifficulty aeéording to thé total munber of times checked and indicates
the step interval in vhich oach item fallss Table XIIIBV showa( in the
game. manner the distribution aceording to the computed Index of Importances
Table XIIIc shows the distribution mccording to the percentage of toachers

checking the specific ﬂifficuiﬁea, of Sgction Co
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TABLE XIIlas FREQUENCY BY TOTAL NUIMBER OF TIMES CHECKED. SECTION C.

. Busmber of ‘ ’
o -timaa cheakaa : Code Number Frequency
2550 12 21 2
. 40-45 9 1
3640 : 411 15 3
B35 1619 2
2530 2 72022 4
20=25 0 17 2
15«20 B 12 2
10-15 31828 3
510 1 818 '8
0=5 6 24 25 3
Total 2B
Hedian = 2378

~ Read ap followss Difficulties mamber 14 end 21, Section C, were
checked from 45 to 50 times eachs The median mumber of times checked
in thig gection ia R340 ' ‘ “

| GABIZ KIIIbe m::zmcr BY IRDEX OF THPORTANCE. sgcmxon Cs

. Index of | ,

. Importance . Code Fumber ‘ Trequency
. AB0-140 B 1
120130 ' _ 0

C310-320 0 0 L 918 2

- 100-110 . ' ' 0
- 90-100 - 1

- BO-90 416 2

- 70<80 , 211 17 19 20 b
60~70 T 722 2
50=60 012 -8
4050 5 1

- 80-40 ’ - 318 2
2030 113 2
10-20 , 6 83 2
0=10 8 24 25 5]
Total 25

Medlan 8246

Bead as followss Difficuliy number a?., Sectlon C, received an Index
of Importance of from 130 to 14Q. “he median Index of Impmtanca for
this section 18 B62.5s : ,
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TABLE XIIIos FREQUENCY BY PERCENTAGE OF THACHERS CHECKING. SECTION C.

Pexcentage of o . | o
+ teachers ‘ Code Numbey Freaquency

65=70 ; 21
- 60=65 ' -
- BEwE0 91115
50=55 4 14 20
45=50 o S
40-45 16 22
3640 RS 5 -
BOmB5 2 510
B5-50 S 7 12
20=25 s
15«20 - 13 1
10-16 | 1
5-10 . 68
D=5 24 2

‘mmnwymmmmo&mow

Potal . 26
B Madian 3245
Rend pe follows: Difficulty mumber 21, Section €, was checked

by from 65 to 70 per cent of the cobperating teachers. The median
porcentage of teachers checking ftems in this section is 32,5
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| TABLE XI?. HI’GﬁBSfP“ RANKING FIFTY PER CENT OF DIFFICULTIES. SECTION C.

‘Code = Rank by Rank by  Rank by Sum Compos~
mzm‘ber total Index of per cent of ite
times Import~ -teachers Ranks Ranlk
checked ance checking

a 1 1T 1 3 1
] 3 2z a5 s 2
14 2. 5.7 12 3.5
15 ¢ & 4 12 55
! 6 5.5 5.5 17 5
1 5 10,5 2.5 18 6
16 7 55 85 AL 7
20 9 7 5.5 21,6 8
19 . 8 8 10 26 9
22 n 12 8.5  B3l5 10
¥ o 19 1 34 1
z n 10.5° 13 38,5 12
7 11‘~ 13 15 w0 13,5

10 13 1 13 40 13.5

Read as follows: Difficulty mumber 21, Section €, ranked first
according to the toial mumber of times checked, first by Index of
Importance, and first by the percentage of teachers checking. The
sum of the ranks is three, the lowest sum in this gsection. It is
ranked first by the compoaite ra,nking.



B  de
‘i&za et&t&menw af t!:;e h’igheet ranking fifty per ceant df difficul-
tiea 3.:1 Sem‘:i.an c are given in fshe order of their 1mportanoe ap shown
by Table XIVs |

,:m:-w to=
1, (21) Znsble the teachar to reduce the drudgery of corrcoting pupil's

wri%en work to a minilmlm
,h 3‘;'» {ol) Hzmd.ia pﬁp&ls vema £ai‘.£ 10 bring text-booke to o}.asan
545 (3.4.) Hake the rest of the alaea repponsible forthe information given
by pupils who have prepared special asaignmenta,
a;ﬁ {15) Holp pupils make efticiont use of notobookss
B (4} Get a class dow to bpsiness without loss of time at the beginn-
| ing of a periods |
&s {11} ?mvams confuaion from pupils borrowing material from other
» - pupila. ' . ,
7« (16} Induce pupils to keep thofr notebooks up to date.
Be iacs} %ai&é when a teacher s{heﬁld !z}.mself correct the statement and
| xvﬁen észk the pupil b0 corracts
e (19} neai&e how many and what mistakes should be corrected in
Writ%ea papers and reportgs |
104 {22) Xnow hosv mich and under what conditions pupils should be put
| | upon their honow in written tosts. |
11, tl?’} Dcﬁermine what form of test will be most useful :Ln connection
- with the given materials
12, (2} erref:"ﬁ glovenly articulitions
13@5{?} ‘Avoid losg of time while part qf the group is putting whrk on
the boards | | | |
15+5(10) Supply pupils with supplementary material when no mimeograph
is availables
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sm*zsiem Da ﬂifﬁmmiaa avising frona laok of cooperative
‘ opivit on the part of tho claoge

! ~ Tublos Wa, Vb, and XVo prosent tho fregency alateibutions for
Sootlon De - Toblo XVo shows tho distribudion of the ppecific difficulw
Yien sgcozding to tho punbor of timés chocked and fndiontos tho siop
intervsl in whioh ench fton %aiim Pable ZVD ohows in tho oome mannoy
'%ﬁ Giotpivation acoording to the computed Indes of Importoncos Teble
£Va shove the afstibution accordisg to $he percoatoge of cooporating
%mhms shocking the wpeolfic dlffiouitica of Section De

| OABIR XVes DORUCHOY BY BUMDER OF PUES CHICKED. SEGTION D

Horiver of |
timeg cheoked ~ Cpde pwbor Froquoncy

A0w45

55«40 -
: 0 19 50

15

B4 £6 &7
3 51
3& o)

Bulabenuo
g@%%%ﬁﬁ

gﬁﬁm%mﬁﬁ

%lwm@maﬁwap

Total »

Rged sy followns DIffionity mmmw 8 in Sootion D was chooked
botwoon 40 timon ané 50 ticoss Zhe m&ism mubesr of time cheoked
for thin sootion fu 19.58«
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Wﬁﬁwm: Fﬁﬁﬁmﬁi BY IUDEX OF IMPORTANCE. SECTION D.
R e . - .

Index of | N
Importence Code murbey Frequency

120=150
110-120
100+110
20100
80-90
70-80
BO=70
50-60 o ; L
£0~50 4 34 25 28
BO=40 ' 626 89 31
2030 11 21 25 24 27
L 10-20 13216 '
0-10 20 32 38

wERS

a8

kg
oW

luum»:»mwummmow

Tofal‘ 33
_ Modian . 43,75

Read as follows: Difrfculty number 8, Section Df recoived an
Section D 1o 43475, |

~ index of Importance of 120130 The median Index of Importance for

" DABIR XVe. FREQUENCY BY PERCENTAGE OF TEACHERS CHECKING. SECTION Ds

' Percentage | |
0¥ teachers Gode numbey Frequency

5560
BO~565
4550

. BO=35

- Rb=30
2025
1620 -
10-18

it il ik
[
Dy
R

&
&

%..
o
=
L)
byl
o
23]
4]

(]
»

 6=10

Pk

S

Fav

:nc

Jand

o

bov3

O
MOOHOAEDRTIL D

Total B3
Hedian 34,17

 Read as followst Difficultics hnmber 8 and 17 were checked by
96 to 60 per cent of the cooperating teachers one or more times. The
. median percentage of teachers checking the difficulties of this section

1s 34417,
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TABLE XVI, HIGHEST RANKING FIFTY PER CENT OF DIFFICULTIES.IN SECTION D.

"-.Crade,- Rank by Rank by Renmk by  Sum  Compos-

rmmber otal Index of per cent of ite
T times Import= fteachers Ranks . Rank
checked ance \ checking ‘
B - S 1 1.6 3.5 1
v 2 3 L5 6,5 2
2 5.5 2 3 10,5 3
22 55 4 7 14.5 4
3 3.5 6 7 165 5
19 - 55 12 4 26 6
10 8. 7 v =2 v
5. 7 5 0.5 22,5 8
% . os9 8 7 24 9
B 105 9 12 315 10
e 12 13 7 32 1
7 13 10 0.5 38,5 12
13 10,5 1 16,5 38 13
18 1’ 18 165 44,5 14
28 15,56 18 16,5 50 . 15.5
B zo :*iff?;f'n 13 50 15.5
4w . 1 228 54,5 17

Read as follows: Difficulty mumber 8, Section D, ranked first
according to the total nmumber of times checked, first by the Index
of Importance, and tied with difficulty mamber 17 for first rank
according to the percentage of teachers checking. - The sum of the
ranks 18 3.5, the lowest sum in this section, It is ranked first in
Section D by the composite ranking, -
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The statemsnts of the highest ranking £ifty per cent of the
| mmmﬁgs in Section })‘aré'!givm in the order of theiy importance as
shown by Table XVIs |

How ko w '
1. (8) ?ravenﬁ pupiia aalszing apparently useless or diverting questions.

2~ il?) Biacmwage auuen mﬁ. undertons protests aftor a pupil has been
. ml1dly reproveds ‘ ,
5; {23 Draw pupila of all gra&ea of ﬁbili.fy i:itq the discussion.
iy {32} ‘.‘.eraiﬁ less able g‘uyiiﬁ %6 come for help ra'hhe:? than shirk
| aseigned work that appoare %00 difficulte
B {5) fiske the mﬂffetent pupn eooperate 1n a class exercise or in
) | laboratory waﬁzy '
6o {19) Deal wﬁ:h the maxw amdities of behavior on the part of pupiis
© with fewer home adventagoss
- 71;' {10} “Fniiven & class on the last period of the daye
| B¢ | (5] Haintain famiuarity w:lth pupila without 1osrs of ddenitys
9. {5&1 : _mﬁcimina two mpi.:ls hoge papera are duplicatos«
104 {15} Mﬁnmmge contradictionss |
1, (9] Combat the inortis Just befors and just aftor & holidzye
12, {7} Decide when to attend to mamem of disci.pline and vhen %o
 probiens of 1natmbtion. |
15« (33) Dovelop puplls* M‘hf.ative in Pindlng veferences for indvidasl
 yeporte. |
(3’;8)‘ Train mxpﬁs o enter and mme; ftha room with some decorum,
15.5 gaat Render bluffing nnsportanmuka no matter how clevarxy it s
. . &Wﬁ )
1645 {26) Q,neii a_ﬁmar&érly class when tumlt hag arioen before the teacher
) | enters the room or after an amsing incident has occurred.

174 Mj Direct "socialized recitations" effectivelys
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sectiax; Be niffieu.ltiea ariaing from the personal
| nha:caoteristice of individnal pupilse
) ﬁ*ablea mxag mx‘n, and XVilc show the frequency distritutions for
géeﬁxun Ee Table mza presents the diatrihut&on of specific aifficulties
acaar&izzg tc; the total number of times ohecked and indfcates the step
interval in which each item falls by its code mumbers Table XVIIb shows
in like mame:r the distritution according to the Index of Importances
Tahle XVIic 'sﬁaﬁé the distribution by perceutage of teachbra chéokingo
The most S.mpwhanﬁ fifty per cemt in this section are preeented in Table
mxz and imnediac&ely followings
TABLE Xftias FREQUAICE BY TORAL WMBER OF TIMES CHECKID
© . GECTION Ee

Famber of , L | |
times checked ea&a ‘xmuiber Frequency

7075
- 65-70 .
60-65

. BBeEO
' BO=55
e
- 40~45 & 22
8540 o

© BOwg5 3
2530 25
2025 10
1

Ki

12

npmom

3
14 20 aa 25
3.5-"29: 915 2
10-15 8
510 7
0=5 8

X
1
1
1

lm WO P MO N OO

19 26 27
Total | 27
" Medien 205

. Read as fcp;’.lﬁwai ‘Difficulty mmbes 8, Section B, was ‘cheoked
ze 23 gﬁ timegs i‘he median zzwnhar of times checked for Section B
8 R0abe. ! :
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- m_Bz;E BVIb, FREQUENCY BY INDEX OF IMPORTANCE. ~SECTICH Ee

. Index of - -
(Impoﬂmnca - Code numbeyr Freguency
- 200-210 6
190200 8
. 180~190 ‘
~170-180 |
 160~170 2
" 150~160
. 340150
- 150~240
120=130 &
110320 11
: mmm '
7 90-100 32
. BO~ 50 18
. 60~ 70 20 22 285
50w 60 1425
40~ 50 . bax
B0~ 40 19215
- 20~ 30 318 -
- 10~ 20 v
0~ 10 :tz 16 19 26 27 17

'vai:ai | 27
 Median = 5245

"

OHMAN B RAHNNOMNMOOONOOW

S Raaa s Yollowns - Bifﬁoulty xmmber 6, Section B, received
"an Index of Importance of 200 to 210, the highest of the entire
- list, as weoll as for thia aeatiom The median Index of
Impurtma is 52..5q c , N
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| TABLE XVEIc. FROQUENCY BY PERCINTAGE OF THACHRS CHECKIIG,
U omorron Ee

Peraéhﬁagé of 4;4‘  7 S S
maaehera - Code number . Froquency

8&«85 8

75-80, : 6
70-75 2

83-»70 -

55-60 3
@5—-59: 1115
40445 14 23

s T 10 25
Bo-55 . & .
26-30 . 1 5 915
20425 ls.ge
15-20 H S
10-15 717
=10 iR 16
0«56. 926 2

!I.’Qﬁai 27
o Meﬂim‘l. ' '29;58‘

L S R N e X - T S T T

Road a followsy Dit‘ﬁmuy muber 8, Section E, wag
checked by betwoen B0 nrnd 85 per cent of csoperating teaohera.
mhe meddan pemen{:aga for thia aeet:ion ig 29;58. D



644"

TABLE XVIII, HIGHEST RANEING FIFTY PER CENT OF DIFFICULTIES. SECTION E.

Code - Rank by Hank by Ramkby  Sum  Compos-
mumber  fotal . Index of per cent of ite
: " times Impoxrt=  teacliers Ranks Rank

: checkgd . ance .~ checking
.8 i oz 1 4 1
s 2 1 2’ 5 2
2 3 3 3 9 3
4 2 p 6 12 4
24 5 6 4 | 15" 5
1 6 5 7.5 18,5 6
5 ns 7 5 19.5 7
1B 7 s 7.6 23 8
B 9 11 9.5 29.5 9
1 on 9 12 B2 10
14 1 13 9.5 33,5 11
% 1 1 1m 39 12
20 1 10 20 a ia‘
22 13 12 18 43 u

. Read as follows: Difficulty rmmber 8, Section'E, ranked first in
the number of times checked, seccond by the Index of Importance, and
~ first according to the percentage of teachers checking it. The sum of
the ranks is 3, vhich is lower than any other in this section. It is
ranked first by the composite ranking. ‘
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| The statements of the highsgt ranking fifty per cent of
‘dificnitien in Sestion B are givon in the ordexr of thetr importance
a8 shown by 'the‘ composite ranking in Tabie m':iﬂ.-

HW to - '
1« (8) Arauee a failing pupil who is indifforent to his-own failurese

2 (6} Stimlate the bright loafers | |

Bs (2) Draw timi{& and bashful pupils into the pjlﬁ&ma digcussion,
4,-}7*' (4} "»’I‘?isdma@'\ga'-a pupil whe contimally offers unimportent

o “criticiams and. tends to mnapoiine the claaa perdods
Bs i%t ‘Deal with ¢lass clowns and tumoristes |
6; (11} E'im mxb the ixanediata ceuges of a pupa.i's failure. }
T _;i {S} Bestrain an wemealm pupii withount kii[l:mg s interosts
8  (158) Discipiine a mpil who 18 insolents ;
9. (23) Seiz a ymp&l right who believea that the teacher bears &
L grudge againﬁt hima / |

3.0; {10} Prevent a; 'imu child who anticipates.‘féiiuré i‘rbzzi 'bec,ominé

 permencntly discourageds. N |
3. {24) oviot a puptl who fails examinations but who does escellent

 wprk in Gably recfbtatons and reportss

12‘ {85} Proaae& with the industricus but spparently dnll child.

3.5; !EQ} Hanage pupiis with markad. peculiarities in the most kindly

- and helpful wayu
14:; {28} ﬁelp & deaf or otherwise dofective pupil keep up with the
| class; - |
It is worthy of note ﬁxat;the firat and socond of this list also

rank highest among ﬁh'af entire g?oup of (}igfimltias chocked in the
ﬁtudm They have to do with the difficult task of bupii motivation.
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‘S?B’k&@n F« Difficnitien arising fram the personal charactor= ‘ 2
istics of the teachem |

@ahlaa XIX&, zm, and XIX¢ present the fraq.uancy digtributions

£ro0 Section Fs Table XIXa shows a distritution of the specifio

| A&iffmumies mmrﬁn@ te tha mmibew of times checked, and mrucataa

‘the ate}; mtervai in which each item £alles Table XIXb in like

manner shmm the aiaﬁrnmf&im by :Endex of Im;)ortanoe. Table XIXe

shovs the distetbution sceording b6 the percentaga of toachers

| chacking ¢ach difficuliys "na rankings are glven in Table XX, followe

fad 'by the a%aﬁamam; nf the higheafs ranking flfty per cent ﬁn thio

"ascﬁiom o

: m;sm XIXa¢ FREQUENCY BY TOTAL NUMBER OF TLES CHECKED. SECTION F.

Bumber of B o | |
timoy checked Code numboy : Frequency

8640 7 1

BO=35 =3 1

R5=30 & 1

20425 8.9 2

1620 10 11 42 16 20 5

10-15 4 5 ﬁ 2

P10 213 15 17 18 19 2]

. O=5 112421222388 6

: Total o8

Hedian 10

. Rend s.a followss mfﬁmxlty mmber 7, Section F, wag checked
botween 35 and 40 timess ‘lha noedian number of timos ohecked for
this section is 10

s
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‘m‘ém XIXbs FREQUENCY BY INDEX OF IMPORTANCE. SECTION F.

"Index of B S ,
Imyortanw Code mumber A Frequoncy

me-—no 7 1
"90=100 - . 0
80-90 3 6 2
: Y080 ‘ - 0

. B0w70 8 9 g2
50-50 , 0
40=50 11 12 R
BO-40 4 1016, B
20w30 5 15 20} 3

©10-20 . 215 1719 22 -
- 0-10 114132125% 6
Total 24

median 23435

Peaft ag followss iﬁifi‘imlty number 7, Section P, recoived
and Index of Importance of 100 to 110. The modien Index of
Importance for this section ia 2.5;08. ‘

TABLE KIXm - Imamcﬁ BY PERCENTAGE OF TERACILRS CHECKING. SECTION Fs

Parcontegs " , o
of teachers cﬂd.e number TFrogquency

50«55 5 6 'é*
- 4550
40-45
5520 1
50-35 910
25-30 o818
CB0=28 16 19 20
: 4 5131718
1 214 22
1 23 24

1520
10-15
6~10
05 -

HPHOURPROCH

Total 24
Izl'edian . :-9»0
Rend as follows: Difficultfes $, 6, and 7 in Seciion F were

~ chacked by 50 o 65 per cent of the cooperabing teachoers. The
 medien pementage ﬁ'w this section is 39¢
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It will be noted that this section has fewer checkings than any
otixer,- ané fewver diffioﬁlties in the fifty most impurtant; It is to be
expected that the téa.cher éill recoé;iﬁe fewer difficulties ai?ising from
h{s own mteristics ‘bhan from ethér sources. It should be pointed
out $hat a rumber of the difficuliies in other sections are founded in
afe_lt ﬂ.ef‘iéiency on the part of the ieacher and that many of these were
recognized and checked by the teachers. | |

TABLE XX. HIGUEST RANKIRG FIFTY PER CENT OF DIFFICULTIES. SECTION F,

Code Ranlt by Rank by Eank by Sum Compos=
rmmber $otal Index of per cent of ite
) times Import~ teachers Ranks Rank

checked '~ ance checking : v

7 1 1 15 3.5 1
3 2 2 1.5 5.5 2
6 53 3 3 9 v» 3
9 4.5 5 »5‘.‘5 145 4
8 4.5 . 4.5 7.6  16.5 5
11 645 7 " 17.5 6
12 65 6 7.5 0 20 ¢ ¥
0 85 10 5.5 24 8
16 10 8 9 27 9
W 85 12 10.5 81 10
& n 9 4 3% u

o1 18 37 iz

. Rend as follows: Difficulty mmber 7, Section ¥, ranked first in
the mumber of times checked, first by the Index of Importance, and tied
for first by the percentage of teachers checking it. The sum of the
ranks ig 3.5, the lowest sum in this section. It is ranked first by
the composite ranking, '
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~ The statements of %he highest ranking £ifty per cent of
ﬁifﬁmﬁlﬁes in Sectitm F are given in the order of their 3.mport-

SBNee a9 ahom ‘b,v the compoaite rmking in Ta'ble XKe

: fic’w tow .
1. (7} Exprees voal mterest in pupils without appearing bo discrininate

2. |30 Acquire the abiiiﬁy to mect a pupil’s bIugf in matters of
. | | ‘&iaciplima# - ,‘ ‘ .
Be ;5! - Know vihak txai‘t;s are ‘heét‘ uélcuiated ta win pup'iia reepectc
4 {9) Aoquive mceasary puiae $0 see nmhloms of cuscipnna in
o  proper p&rspe&ﬁi‘!feu' ‘ R
5., ‘t’ei "cmtra). Justifia‘ble x' at re‘bellioua pupua.
64 {11} évemome pmmdicaa againsi; yupils of aullen an& vindicative
%empemmn‘ba ,
'?‘ { i? ) Prwent lﬂwa and ﬁislikea from inflmam&% eetimatea of
| | punila’ abilities« , ,
. B« | bi&O) Get *bo me indiviﬁual pupilh ;m 8 basis ‘whlch has as little
- ‘a8 passime to do with their school work«
94 {3.6} Get aeeded eg_uiumn*b or suppliea to ﬁhe attentﬂ.on th&.
| | propex‘ autheriti es without aeeﬁng uad.uly msiatent.
f‘,f}) szw to what es:hmt invitat).ons from pupile' varents should
be ac,eap{‘.ed. )
11 (4) Act,mim 't:he abili‘by to develop an idea :tn class without undue
o :ra:ﬂ'erenca to mtes,

© 124 (5) Establish the gutbp_rity of the beginning teacher at the outsets



70,

| OHA.P‘.PER ?é _
Supplementary Comments

A8 is the case with most é%udies,.\a number of mtéréating and
perhaps valuahls subsidiary qwa’stiom and pusslbiutiea suggest
themaelves in conneetion with the main pm-posa of this study. Some
of the mnat 'mlm are guggosted in this chapter. |

Sa@tim & of tho chocking 1it, (Appendix Ds 95), is included
becaunse nf the aesi;re gxpgeasea by those spmgoring the a‘bud,y to got
potent eriﬁiciém from toachers who ﬁam 61:;33 mcuah'ta their {raining
to remembor m‘hher slearly ﬁhe caurétas pwééenﬁeﬂ; to them, and who were
facing thé tanching simatién for which their training had presumably
fitted theme The attention glven to this phase of the checking list
' wag somswhat diaappainting. bt tha criticiama reported axe given
in this chapter as a mpplementary atudys

A total of fifteén exitic&ams of their training wore written
into the aheck: }.iat by the ﬁeachera. tmia number is too smau to have
g_raat fva}.m 88 & amag;r, and ’&itﬁza attémpt has been made to analyze and
claseify thems It will be noted.thet moss of the oritieioms indieate,
the folt nesd ‘fév niore epeaii’ié and praciical preparation for the actual
téacﬁiﬁig aimtiag; ‘S,'haeé sﬁéﬁements, émyhasiz.e the need for
& jobanalysis, or at least a Aifficulty analysis s an important part
of the 'basia‘ :‘x‘fg trainiag ‘:ft‘br the teaehing Jobe |

| In reporting the cﬁr’itic;smé s mumbey one or egquivalent statements
wag listed three times, mumber 4wo, twice, and the remaining points

once onlys
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Section G« Points in which, in the opinions of the cooperating

8.;

B

4

teacher?sg their zxrofeééioml training wag deficient
in prepaﬁng them for their jobs ‘
%a mach generaz. theury.. Bot encuc,h of apeeiﬁe

, “how ta teach" mentioneﬂ. spacificauy threa timea.

Pwparation ma az,ozzg mea}. zinea wiﬁh not anough

~ attention te; meating tha praatieal and 1eaa than

id.aa& ssmationm i Mentiane& twices , .
Rea& me%haaa af &aalmg with ‘mferiox? ch!.ldren of
higu achaa& ege wara noiz givam

Koﬁ maugh diractim gi‘mn for meefsing the problam

gof.’ a&juating %he elasa work to the needs tsf tha

o ,:inrwiar xmp.ti where hemageneoua groupi.ng i.a xmt

B

masmm . | ,
"m mmxgh study trf tha ahis.d an.d the ch:tld. payoholow

| of tho high sohool ages

6y

7

9&

Imaffieimﬁ 9tudy of high sehnos, age diaoiplmm |
m&. mﬂ; giva a mﬂaimt idea of the importanca of
a.ims mza cbjaetivea in a conrsaﬁ

'm:.t enough training foxr meetﬁng problems of inﬁividual

. diacipiine an.d xm&vsmx instruntiom

ﬁot aafmta mough training for réai claaaroom work.

3.0. mﬁ; anough ravs.ew an& study uf practical Erammay in

training of Engliah teachers

. 2.1: Euﬁ ennugh ttaining in how to do Jusﬁ grad!ng.
12, Ec tmining in ergan&alng 10(‘.1:61’ raom proaednre.
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&my mai&iw gmstiens and ramifmaﬁm af tha umag

mmﬁeﬁ ﬁm&zvaa ﬁn %zzea ssmx::zw :m'é of ﬂm pmb).em undortakons
Bomt of them are w gamw wmam %%mt th ay wau& m worth while
m & comlotion aﬁ' Ma rﬁmaﬁ’ah “u“m:;. howevory | aeem bayam the
&&ma%a whteh should %m @%mawa‘i ixx a muztar'a theaim smﬁ of those
’qmex@*&ﬁm ara mmmteﬁu | |

1&&

: b ﬁ’mm@m of tho toncharn
“be wmsaﬁ ek gs the ﬁwﬁly ﬁm i‘a:.‘b xaa&. of the taaohax. the

4 The m&w af o

Amazyalﬁ o2 the mout J.m;mrﬁm* mz*mwaa n@m '&m fbumamg bages §

; m;;awtzxxg ﬁmm

 eurrlonlum, methods
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o Whais pmcedurea may be suggested. for preparing teachers to
mat ﬁ‘na pmblems emphaameé. m this study? |

Thm ‘theais mesw%s the resulta of an imaatigation to discover the
most i.mpmrbant ﬁfﬁculties mm*: h;r beginning teachars of secondary school
a:&*adea ‘by going to the teachers ﬁhamse}_vea wvhile they are facina the
prcblewu A ehwking 1181: of 192 difﬁculties was devised and sent to
zmapemting %eaaherﬁ «Sm*ing ﬁm laai: aix man‘uha of the school yoar 1926-1927.
The &576 eheskﬁmga on this mz, made by 94 teachorsy wore tabulated
and evaluate&, the rankings amame& on i;he baaes of freqnanoy of checkings,
ayiniona af the teachors vho (meake& them ag o the lmportance of the
aif:fimity, and the percen‘baga of teachara reportmgq By a compoaite
' nleing the ﬁf’ﬁy moat; imparﬁm% &ifﬁmiﬁies were iaolated. Using tha“
gang matkoﬁ,g ‘&hﬁ highest fz.fi:;;r pﬂr cent ni‘ d.lfﬁculﬁige under each of
six aategcries wem ﬁiacnvered. and. sﬁa‘acdw ﬁ?haée ‘difficulﬁes ara the

prmry a:!;m of *izhe inveatigaﬁon auﬂ are meaanteé. in Chapter yg as
'&he cuncluaﬁ.ons gought in i;his %hesim Y

It wag fmm& that 23..5 per eem; of tha difficulties were reported
 asg ‘baing very importwb, 4:5.5 per cent wem dmportant, and 17.1 per cent
af lesgey i.mgortame in their teat:hing stwcees in the opinion of the
fizeachera who chéc&:e& *bhemqn ! tai:ai of 16;3 per cent were reportea.
'evithowb being rt.mkedc The ‘aeachara repori:ing were diatributed in &
“wide variety of schools, types of aomnmities, and aepartmeni:a of

teaching
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 Bifty six per cont of the most important difficulties have to
a0 with Sections A and B of me checking 1ist, the selection, emphasis,
gnd prasentatim of sabject matter, a.nﬁ. the clasaro::m learning o
aetivitiasgr D;fi‘ict&%ias in the mc}mnical;lﬁmies.nf class management,
Sec’siaﬁ G‘;“make up ‘it.zyp;er’ ceat of thié iiat,' and the lack of coopa%'ative
zepirit nn the part of ﬁhe class as & vhole, eection D, 12 per cente
a‘y,_Saauan By digﬁcuz.ﬁiea arismg from the peraonal characteriaties of

: ‘:':!.ndivimal pu;;iti.a conmrbu.te 18 var aent 01‘ the fitty most imnortant.
iwhﬂe ‘hhasa du.a to the yemunal chamateris&iss of the teacher comprise
anly 4 yer aeat. . o
| Mzmed. :é‘ram anothexr s’aan&gein’u, 56 pey cen% of the ﬂfty most
important difficultles are pentered sbout the mpil, elther in problems
of ﬁdﬁ'm‘éiﬁﬁ an& izzta‘z‘es{.l’aiééipiine and control, or individual |
' &iﬁ‘ermees. {I&ze c:aw:sa of ‘study la the source of 8 per cent, mothod
18 per am‘kﬁ w& the teacher., either in felt dﬁfiaimﬂlea or dn .
'xela’aiena wi%h pupils, 18 Per cont of this selected liste W

’.911@ ﬁ&fficults.es are nlso anaiyt.ed. by the six u}_assificats.ona .

| uf the checking 1is% and presmta&. vy wct:.onsa
The teachers ware asked. to gtate cri‘biciame of thelx tra:tmng
as *&;u lack of applicability to *hha teaching task as they foum 1t

© Fifteen oriticieus ave prosontel in Chapter Ve They emphasize tho

1ack of def;mita preparation for specific probvlemss -
' Supplementm amlyaee anii raxated studies are mggeated in

. Gha:gtisr Te
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Sec_tion A. Difficulties in the selection, emphasis, and presentation

of subject matter.

. . *

Frequency of In~||Different
checking by dex||teachers
S . - rankings ’ checking
Difficulty ‘;
- : To- Per
I IIJI1X tall No. {cent.
How to— : .
1. “Study up” a subJect in which previous training has
been meager. 10! 14 5 38 97} 18| 53
2. Prepare for a given unit so as to see and teach it in
relation to the course as a whole. 8| 13 3 28| 82| 13| 38
3. Prepare for the work of a given class period so that
all of the essential facts are held in mind. 19| 26 7 7| 59)180) 22| 65
4. Collect experiences.from daily life which serve to re-
inforce and justify the subject matter. 5| 13 6| 7| 31} 70 14| 41
5. Hold the attention and arouse interest in the course
at the first meeting of the class. 0 4 1 3 8l 13l 61 18
6. Plan the first laboratory exercise. 0]l 0 ol o]l ol ol ol o
7. Introduce a new textbook. . 0 0 0 0 0" 0 0 0
8. Lead pupils to want to study a new unit in the course. 11| 23 4 6 4&“ 128l 17 160
9. Find pupil-experiences which contribute to the con-
" tent of the course or unit. 9 4 6( 24| 56| 12| 356
10. Determine what parts of a course are most useful to .
a_given class. 14| 21| 6] 6] 47(1159| 21| 62
11. Determine what parts of a course are most difficult
for a given class 14| 14 5 4 371117\ 16| 47
12. Determine how well each topic must be learned. 13 12 6| 16| 46|107! 20| 59
13. Simplify a given topic to the mental level of a given
_ class: ‘20| 23 5 65174 241 71
14. Determine the amount of new material to be pre- ‘
sented in a given period. 5{ 19 8 8! 40| 90| 18] 53
15. Determine what emphasis of prescribed subJect matter
is desirable for puplls who must leave school early
to earn money. 2] 4] 1 9l 23} 5] 15
16, Determine the amount of -work which should be
assigned for the next class period. ) 29 ( 12 b5l 139i| 19 | 56
17. Most clearly-assign outside study and give directions
for doing it. 5/ 13| 9| 5| 32 73|l 18] 53
18. Check the understanding of ass1gnments before pupils
start to study them. 10 1911 39|] 12| 35
19. Determine at what time in the period the assignment
should be made. 0 3 10| 15{ 4112
20. Vary the form of assignment in such a way as will
arouse the greatest interest, and meet lndwldual needs
. to the fullest possible extent. 21| 27 71 13| 68191} 27 | 79
21. Add meaning to a given course by relating it to other
courses in the pupils’ programs. 2 1 3 1 7l 16 5115
22. Use to advantage in class work the pupil’s inferest
. in extra-curricular activities. 3 8 1 61 18| 40{| 10| 29




Sectlon A, (Continued) Difficulties in the selection, empha.sis, and

’

presentation of subject matter.

78.

Frequency of In- |Different
. checking by dex teachers
Difficulty rankings checking
- To- Por-
I} IIjIiz tal No{.cent
23. Utilize in a given course the information picked up by
a part of the pupils in other courses. 0| 7 11 264 7] 21
24. Supply background other than by as51gnmg special
topics for individual reports. 6] 16| 4] 4 |29 79 14] 41
25. Inter-relate the preceding topics of the course, 0 8 2l 4 |14 26 6] 18
26. Deal effectively and tactfully with the variety of
methods which the class has been taught by former
teachers. 3 13 7{ 1|24 611l 13| 38
27, Induce t il to r t course re-
Induce e Pupll to vead beyond the course 5| 28| 8|16 |57 |117| 25| 74
28. Determine the amount of reference reading to be
required. 31 16 4| 4 127 671 12| 35
29. Organize the reporting, checklng, and application of
reference readlnI;: 8| 17 3|10 |38 94| 18| 63
30. Turn to useful account in the appreciation of good lit-
erature a pupil’s habit of extensive reading in trashy
books. 5[ 14} 1] 1 |21 68| 11| 32
31. Know when to present the rule before the example and '
when to reverse the order. 0 4 2 |14 28 8[| 24
32. Use personal experlences effectively to illustrate the
prlnc]ples 4 4 5 2 15 57 6 18
33. Lead pupils to generalize a rule from concrete prob-
lems or examples. 2] 9 6] 4 121 43| 11| 32
34. Find more popular and generalized treatment of toplcs
which the textbook treats in confusing detail or in
tabloid statements. 4 4 21 7117 34| 10| 29
35. Obtain illustrative objects, as in art or science. 5 5 1 0 |11 41 7] 21
36. Keep bright pupils’ interest during the second ex-
planation needed by duller pupils. - 19] 29 9(10 |67 ||191] 27 | 79
37. Make clear explanations, avoiding unnecessary and .
confusing details. 12| 10 3 30 951 13| 38
~38. Determine appreciations which the given subject
should develop. 0 6 1| 1 8 194 5 (1156
39, Teach ideals related to given subject matter. 3 8 2l 5118 4110 12| 35
40. Develop traits such as courtesy, honesty, and good
sportsmanship in a given class. 13| 21 5(10 |49 1133 | 18| 53
41, Present abstract principles in concrete terms when the
class represents a wide range in ability to see the
significance of the concrete illustration. 1 9 1| 4|15 33 12| 35
42, Find specific illustrations of the prlnc1ples contained }
in the text." 6] 6] 6] 1 |19 54 11| 32 |
43, Quickly and efflciently cover a givell Bl
unit without lecturing, where books
for reference are insufficient. 1] 0y 00| 1 6if 1| 3
44, Compensate by 'make-up" work what &
- pupil has missed in class d.iscussmn ‘
during absence. 5 1, 0 00 ] 1 bl 1| 3




Section B,

79

‘Difficulties in the planning and direction of classroom

, learning activities, !
' Frequency of In-| Dif ferent
checking by dex| teachers
. rankings checking
Difficulty
' To- Per
I | ITJIII tal No. jcent
ﬂow o {
1. Plan daily work in accordance w1th an- outline for :
" the term. 8| 13 3 1| 25| 82} 10] 29 |
2. Tell when to abandon a lesson plan in favor of a lead ) f
supplied by the pupils. 1] 9 3] 2] 15] 35| 8] 24 |
3. Lead pupils to plan the development of a given topic. 39 4| 4| 20| 46l 14| 41
4. Ask questions that are stimulating to a majority of B
" the class, & 15| 16| #5| 11| 47|128 22] 65
5. Avoid -the necessity of repeating questions. 10[ 29 11 6| 56{148( 20| 59
0. Adapt questions to pupils of different abilities. 4113 S| 3| 23] 62 14| 41
v7. ggzgurage pupils to ask questlons about points not gl 19 6l 12| 46108 21| 62
8. Make questions converge on the same point and hang .
together. 2 4 1 1 8|l 23 7 21
9. Criticize pupils’ answers constructively. 12 9! 7 51 33) 94 14| 41
10. Criticize pupils’ oral reports and other contributions
so_that it is helpful to other pupils. 4114| 5| 4| 27| 67) 13|38
11. Select the pertinent element in a pupil’s statement M
and use it in developing the topic under discussion. 4| <{ 2] 9 19| 6|18
12. Prevent inaccurate or erroneous statements passing
unnoticed in a_pupil’s recitation 15 5 6| 28] 60] 13| 38
13. Encourage worthwhile criticisms and challenges of . :
unsound statements. 1] 9 71 4121 39) 10129
14. Secure thoughtful criticisms of oral reports. 8 8 4 1121 68l 11132 |
15. Keep all pupils’ attention to the subject. o9 | 29 61121 71lle09 22| 66—
16. Permit digressions enough to keep the discussion alive
without wasting time or confusing the point at issue. 6113 3| 4|26 72| 15|44
17. Bring home to pupils tactfully that their remarks are
irrelevant. 5|13 9 7134 73| 20 | 59
_18. Restrict the teacher’s participation to the minimum. [ 20 | 27 | 4| 11 | 62 1865 19 | 66
19. Emphasize the conclusions reached so that the pupils
may be clearly conscious of them. 51 6 4 2117 | 47 9126
20. Assign reports on special topics. ] 41 3 1 81 15 6 118
21. Increase the value of individual reports to the other
members of the class. 4 5 1 S]13 | 36 26
22. Alternate oral recitation with ertten and study ex-
ercises as a means of avoiding monotony. 1 5 1l 1 81 21 6118
23. Check for grading purposes the results of recitation
—_and oral exercises at the end of the period. 7|12 4 4127]75] 14 |41
24, Get the class to assume more responsibility for the .
conduct of oral recitations. 13 16‘ 4 9 142117l 22 1 65
25. Use oral recitation as a means of 1mprovmg pupils’
every day Enghsh 3113 | 51 42515913 |38




~Section B.(Contimued)

Difficulties in the planning and direction of

80.

. _clagsroom learning activities.
Frequency of In-||Different
checking by dex|| teachers
: rankings checking |
Difficulty
To~ Per
I} ITJII1 tal . No. jcent
26. Emphasize importance of form without sacrificing in-
terest in substance, notably in English exercises. 1 7 4 3! 15 30 8| 24
27. Criticize written exercises most helpfully and most ]
efficiently for the entire class. 5 Vi 5 1| 18l 51 9| 28
28. Supervise pupil’s work on written exercises most
efficiently. 2 1 2 2 7t 15) 6| 18
29. Make word study effective. 1 5 3 21 11|l 23 8| 24
30. Help pupils recognize principles prevmusly studied | i
when they reappear in new material. I 1t 10 5 31 19| 40 91| 26
31. Handle the situation when the class has failed to
understand the assignment. 2| 11 4] O 17|l 47| 12| 356
32. Encourage pupils to take notes useful to them. 4! 25 9 51 43|l104/ 17| 50
33. Provide for differences in rate and comprehension of
: reading in making assignments of reading material. 1} 6 31 0] 10y 26 5115
34, Teach pupils -how to study effectively. 191 11 3 46(131) 20 59
35. Alternate explanation and study effectively. 1{ 4 1 0 el 18] 4| 12
36. Know what to do when unable to answer a pupil’s
~ question. n 0] 10 21 3| 15 32| 10| 29
37. Check the adequacy of explanations. 2 4 1 1 gl 23 51156
38. Tell when a point should be explained by the teacher |
and when the pupils should be required to work out !
the. explanation for themselves. I 2] 16} 10 5) 33| 68| 20| 59
39. Train pupils to organize their written work by out- |
lining it in advance. 1 6 7l 2l 24|l 64ll 101 29
40. Help pupils organize and summarize readmg matter |
by outlining. 2] 8 3 0} 13| 37 9] 26
41. Add interest to drlll work, T 1] 11 2 2] 16{ 40 8| 24
42. Find_drill material to supplement the textbook. 3 5 2 4l 14l 32l 111 32
43. Teach pupils to select the most essential points. RENR 5 al zoll 7al 171 50
44. Know what constitutes an efficient review procedure. [ o a ” ol 16l 2= al op
45. Discover points on which the pupils feel the need of \ nd ~ * od Bl | B TR
review. f 1] 7] o] 2| 10| 28] 7l =22
46. Train pupils to review work for themselves. N 6l 19 4 9l 38/l 91l 171 %0
47. Use informal tests to find out pupils’ weaknesses of |
study. W of 3 of 3| 6] 151 b| 15
48. Use tests to find how much a class knows about a
i subject before it is taken up in class. ‘2 1l 1 0 4ll 14 3 9
49, Make a test cover all essential phases of the material
tested. 8 6 4 41 22| 62| 10| 29
50. Induce pupils to complete assignments on time. 16| 28 3 6| B53l1167|| 221 65
51, Handle the supervised study period effectively. 9 7 gl 5| 23l e8ll 111 32
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Section C. Difficulties in the mechanical duties of class management.
Frequency of In-|Different
checking Dby dex|teachers

" renkings checki
Difficulty ng
To- Per
: I ITJITT tal No, lcent -
How to— . '
1. Avoid book-line phrasing and a stil‘cgd manner of
 speech. 3 4 0 1 all 2
2. Correct slovenly articulation. 2| 17 4 11 or 75 1? ']3‘5
3. Develop a carrying voice, with éffective modulatiofl. o o N Py 1‘2 38 7 ‘21
4, Get a class down to business without loss of time at ~ v = A
the beginning of a period. 8] 11 9 8
5. Introduce the work of the period so as to establish 56l 821 181 53
some humor in the classroom. ‘
8. Direct the work of different pupil groups when eacl 4 6 11 181 454 11 1 32
group is engaged in different work during the period. 0 1 0 4l 16 3| g
7. Avoid loss of time while part of the group is putting
woxk on the board. ) 4] 14 2 5| 25l &4l 10! 29
8. Superwse experlments eﬁ"iciently in  laboratory
a;}:ip-nrwpq, 0 2 3 0 5 9 2 6
9. Handle pupils who fail to bring textbooks to class. 13| 13| 12| 5| 43116l 20| 59
10. Supply pupils with supplementary material when no
mimeograph is available: - 51 7[ 11 1] 244 571 11| 32
11. Prevent confusion from pupils borrowing materia
from other pupils. : 6] 8] 16| 7| 37| 70} 20| 59
12. Make collateral readings available during the class
study period, ] 5| 9 3 1| 18| 551 9| 26
- ‘ 13. Train pupils when and how to use a dictionary. 2 4 2 1 ol 24 65118
‘ 14. Make the rest of the class responsible for the inTorma- g
tion given by pupils who have prepared special
ass1gnments ' 8| 22 5| 10| 45/ 111] 17 (| 50
. 15. Help pupils ‘make efficient use of notebooks. 9| 13| 8] 8| 38 92| 19| 56
16. Induce pupils to keep their notebooks up to date. gl 111 &' =3 3I[ 82l 1IZ 41
17. Determine what form-of test will be most useful in
connection with the given material. : 41 17 0 2| 23} 7ii 12| 35
18. Find out the best system of marking. I 2 7 2] 0 11| 33 5118
19. Decide how many and what mistakes should be ¢or- [
: s : |
— rected in wnytten} papers and A'reports. : 4| 16 8 2| 3ol 76l 13| 38
P B . JRUN—— O R VU P |
20. Decide when a teacher should himself correct the
statement and when ask the pupil to correct. 11| 6 6 5| 28|l 7
21. Enable the teacher to reduce the druc\lgery of correct- { 91 18 | 53
ing pupils’ written work to-a minimum. l14] 2
' 92. Know how much and under what conditions pupils{[y 0 6 9] 4941136} 23 | 68
should be put upon their honor in written tests. g 'z
23. Should comments on pupils’ papers be indicated by [~ ~ 16+—4 251671414 | 41
symbols or wrltten in longhand 7 ] E 1 1 4 5 gl 12 6|18
24, Provide for competitlon a.nd interest
when classes are very small ' 0] 1l o 0| & 3 1{ 3
25, Determine how and when notebooks have '
been useful without drudgery in 1{ 0| O 0 1l 5 1 3
grading '
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Difficulties arising from a lack of cooperative spirit on the

Section D.
STONETE part_of the class. . .
‘ Frequency of In-|Different
. checking by dex|teachers
rankings checki
Difficulgy : i Py Ee:g
‘f 1 | rrlrrr]  l8al]  [No. | 9%,
How to—— .
1. Win the respect of the class. 1 3 3 1 8|l 17 5] 15
2. Draw pupils of all grades of ability into the discussion. [|[L2] 16 0 6| 34{108| 18| b3
3. Make the indifferent pupil cooperate in a class exer- || 5| 20 1 9] 35| 86| 16| 47
* cise or in laboratory work.
4. Direct “socialized recitations” effectively. 5 7 2 5] 19| 48 9] 26
5. Maintain familiarity with pupils with loss of
" dignity, Y popls wihout s Ml g1 a0l 3| 4 33| 93| 14 41
6. Praise a pupil without sub]ectmg him to the ridicule
- of his classmates. 2 5 8 1] 16} 33| 10| 29
7. Decide when to attend to matters of discipline and
and when to problems of instruction. 71 10| - 5| 4| 26{ 70| 14| 41
8. Prevent pupils from asking apparently useless or
diverting questions. 8| 26 2| 6| 42)120) 19| 56 |
9. Combat the inertia just before and just after a holiday. || 2] 11 9 6| 28| 52|l 16| 47
10. Enliven a class on the last period in the day. 2! 23 3 31 31| 82| 16 47
11. Stimulate pupils to connect class work with their out
of class activities voluntarily. 11 6 0 1 8|l 23 9| 26
12. Develop pupils’ initiative in suggesting class p]ays
and other activities for school organizations. 3 4 0 8j| 18 6| 18
13. Develop pupils’ initiative in finding references for in-
dividual reports. - 3| 13| 10 3| 29| 64 11| 32
14. Develop pupils’ initiative in calling attention to dif-
ficulties in the assignment and other work of the :
course. - 2y 12| 0| 4| 18| 46 8! 24
15. Discourage contradictions. 4| 16| 4 5| 29| 72|l 13| 38
16. Champion a conscientious and intelligent but un-
popular pupil who seems to antagonize other pupils. || 1 1 3 3 8| 11 5| 16
17. Discourage sullen and undertone protests after a pupil
: has been mildly reproved. 10 17| 6 6| 39||107| 19| 66
" 18. Train pupils to enter and leave the room with some
decorum. 1 9 9 4| 23| 51| 11| 32 o
19. Deal with the many erudities of behavior on the part
of pupils with fewer home advantages. 0| 16| 14| 4 | 34| 62| 17| 50
20. Combat the sentiment among boys that slovenlmess
is a _manly virtue. 11 0 1 3 1 5 6 6! 18
21. Cooperate to the best advantage with the English de-
partment in the collection and correction of mistakes. 1 6 2 1. 10f)i 25 5| 15
22, Train less able pupils to come for help rather than
shirk assigned work that appears too difficult. mnai 10 7 6| 35| 97| 16| 47
.23. Prevent absence of pupils who have to glve oral re- |
ports or_debates. 3 4 2 1] 10f 29 5| 156
24. Handle the work of a large number of pupils who ;
ss at the same | .
11;:: been absent from the same class 0 v 8 1! 16l 29l 111 32
25, Deal effectively with tardy pupils. e 9 [5) 41 20( 42 9 5
~ 26. Quell a disorderly class when a tumult has arisen be- ’
fore the teacher enters the room or after an amusing
incident has occurred. 1 7 4 4| 16} 30} 12| 35
27. Meet the attempts of a few pupils to antagomze the™ .
. teacher. j 7 15 29( 11| 32
28. Render bluffing unsportsmanlike no matter how i :
cleverly it is done. i 2 8 6 20|l 40| 11| 32
29, How to handle a case of very evident dishonesty in a |
test where there is no objective proof, without pro- !
ducing an undesirable effect upon the class as a whole. || 3] 6| 1 31 13| 34| 11| 32
30. Discipline two pupils whose papers are duplicates. ; 6{ 15 3 6! 30| 78( 16| 47
31. Discourage plaglarlsm in written work. 11 8 1 21 13| 30 9| 26
32,Get pupils to bring excuses when they ha.ve
bsent, 1, 0 O] O] I 51 1] 3
33. Develop cooperation and observa.nce of
- good classroom etiquette where classes arg
very smell, as fivé or less. 1] 0, 0y Of 1) b5) 1| 3




Section E. Difficulties arising from the

individuael pupils,

83,

personal characteristics of

Frequency of In- Differen§
, 4 checking by dex|teachers !
» Difficulty |[Fankings checking |
: To~- Per |
I | ITITI tal No.lcent
How to— {
T. Approach bnght pupils who lack self confidence. 2 [ 5 1! 14l 331 101 29
2. Draw timid and bashful pupils into the class dis- 5
cussion. 18| 27 5| 10| 60|166| 25| 74 |
8. Restrain an over-zealous pupil without killing hig
interest. 8|l 18| 22| 6| 34| 96l 19| 56
- 4. Discourage a pupil who continually offers ummportant :
criticisms and tends to monopolize the class period. || 12| 20 6 5 43]126)| 18| 53
5. Organize the class so that able and zealous pupilg| .
map be allowed to work at their own rates of speed 4 8 2 1| 15/ 46l 10| 29
o 6. Stimulate the bright loafer, 22! 30 6! 11! 69206l 26! 76
7. Utilize extra-curricular activities as a means of ‘ ’ :
getting the bright loafer to assume school duties. 1 3 2 0 6l 16 4] 12 |
8. Arouse a failing pupil who is indifferent to his own R
failures. 19| 30 8! 16| 731193l 28| 82
9. Proceed with a delinquent pupil who refuses to Te- :
main after school to complete work he should, have
brought to class, saying that he has to work for wages ‘
‘after sthool or giving a similar excuse. 31 7 3| 4] 17] .39} 9] 26
10. Prevent a dull child who anticipates faxlure from be- s
coming permanently discouraged. ' 8| 11 3 21 24| 76| 12| 35
11. Find out the immediate causes of a pupll’s fallure 11l 17 4 3| 351110l 16 | 47
12, Help a bright but dishonest pupil, 0l &1 O] O 2 6|l 2| 6
13. Discipline a pupil who is insolent. 7115 7 5] 34) 87 16| 47
14. Assist a pupil who fails examinations but who does ;
excellent work in daily recitations and reports 41 11 3 6] 24| 56| 15| 44
15. Smooth out personal dislikes among members of aj|.
class. . 1 6 8 21 17| 311 10| 29
16." Prevent expressions. of snobbery on the part. of -the
more wealthy toward the less wealthy,” 11 1 1] 0O 3 9l 31 9
17. Discover the inscriber of indecent inscriptions on
classroom desks. - 0l 3 0 3 6 9l 4112
18. Bring about a suitable open discussion of the various :
. sex allysions found in literature which pupils are apt
to repress or retort. 1l 5 21 21310 220 712} °
19. “Counter” when a pupil seeks to embarrass the teacher ‘
by a direct guestion concerning sex matters. 0 0 0 0 0 0 0
20. Manage pupils with marked peculiarities in the most .
kindly and helpful way. 4| 15 244 69 18
21. Help a pupil who has some peculiarity which brings
ridicule or amusement to the less considerate mem-
bers of the class. 1] 13 2 2| 18| 46| 11| 32
22. Help a deaf or otherwise defective pupil keep up with :
the class. 41 12 4 31 23| 60 8] 24
. 23. Set 'a pupil right who believes that the teacher bears
' a grudge against him. 3| 14 6 2] 25| 63]1 15| 44
- 24. Deal with class clowns and humorists. 6] 181( 13 5| 42) 97!l 21 | 62
-25, Proceed with the industrious but apparently dull child. 4 9 7 2] 22 13 { 38
26,Handle pupil who is mature and older
“than the teacher. 1 0y 0] Oof 1) 5) 1| 3
L onauc 12 recliva~ . .
tion when class is made up of groups 1y 0y O O] 1} 5y 1|3
va,rying Wldely in ability. ,




Section F,
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Difficulties arising from the personal characteristics of

‘ the teacher,
Frequency of In~{|Different
checking by dex|teachers
) - rankings checking
Difficulty
To- Per
: o I IT{ITI Ltal No. jcent
How to—
1. Shorten the period of stage-fright when confronting ‘
a new class. 1] © 1 2 4 6 2l 6
2. Appear self-confident as a means of becommg se]f-
confident. 3 1 1 (0] 5l 19 3 9
3. Acquire the ability to meet a pupil’s bluff in matters
of discipline. 9] 14 2 b| 30| 89|| 18| 53
4. Acquire the ability to develop an idea in class with-
“out undue reference to notes. 5| 4 0 2| 11l 37 6| 18
5. Establish the authority of the beginning teacher at
the outset. 2| 6 0 21 10| 28 6| 18
6. Know what traits are best calculated to win pupils’
respect. - 11| 8 4 5| 28| 83| 17| 50
7. Express real interest in individual pupils without ap-
pearing to discriminate. 10| 18 2 6| 36/106/| 18| 53
8. Control justifiable anger at rebellious pupils. 5] 13 Ol 4| 22| 64} 10| 29
9. Acquire necessary poise to see problems of discipline . o
in_proper perspective. 6] 10 4| 2| 22| 64| 11| 32
10. Get to know individual pupils on a basis whick has as
little as possible to do with their school work. 21 7 4 31 16l 35!l 111 32
' ‘J
11. Overcome prejudices against pupils of sullen and vin- |
dictive temperament. K 21 10| 2 4] 18| 42! 13| 38
12. Prevent likes and dislikes from influencing estlmates i
of pupils’ abilities. ) i 2 6 6 4] 18] 44} 10} 29
13. Collect objective evidence for use in dealing with -
backward and disorderly pupils. 1 5 1 0 71 2% 6| 18
14. Lead a supervisor to give frank and helpful crltlclsm 0 0 1 1 P 1 2 6
15, Establish congenial relationships with other members
of the staff. 1] 1 2 1l 5|l 10} 4 12
16. Get needed equipment or supplies to the attention of )
the proper authorities without seeming unduly in-
sistent. 0] 12 2 1] 15/ 38 8] 24
17. Meet. patrons who come to criticize the teacher’s -
methods. . 21 1] 2! 1l 6| 15|l 61 18
18. Decide what use of anecdotes is justifiable just to be .
funny. 0 2 2 2 6 8 6] 18
-19. Talk up a subject outside of class without being -
preachy. 1l 2 3 3 9|l 14 7] 21
20. To what extent should invitations from pupils’ par-
- ents be accepted? 1! 4 7 4| 16 24|l 71 21
21.Find out constructive criticism and help ] '
from pakrons and pupils. 1| 0 O O| 1| 5 1| 3
22.Command courtesy and respect from pupilg 2] 0] O 0 2| 10 2| 6
23.Gain pupils'comradeship and confidence V 4
outside of class without loss of dignity] 1| o o] o 1|l sl 1! 3
24.Combat a flat refusal in matters of
discipline when supervisor fails to wp-|) 1| 0] © 0 1 5 1| 3
hold teacher.
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.. Semples of the blanks used for each section in tabulating the data

for this thesis. e
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'QSebtianF._ Difficulties arlslng from the personal character1stics of
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CI’I’II}S AIH) TYPES OF “CHOOLS REFRESENTED BY COOPERATING 'I‘EﬁCHERS. :

J‘xmior college and senior high school {Part time in ea,ch).
Independence, Kansas .

Senior high schools, four-zrea.r type

Cibies of first class
Independence, ISissouri

Cities of seccond class

' Yates Center, Kansas
Garden City, Kansas

Ciﬁes of third class
Breckenridge, Golorado
Fagle, Colorado
Halslead, Kansas
IcCune, Kansas
¥ound City, Kenoas
fulvane, Kansas
lleosho Falls, Kensas
Tuscumbin, lMissouri
Vermillion, Kansas
Wilson, Kansas
Woodruff, Kansasg -

Rural high schools
Adams, Kansang
Burdette, Kansas
Gridley, Fansas
Diemond Valley, Burdick, Kansas
Irmman, Koangas
Lecompton, Xansas
Pretty Prairie, Karsas
Beece, ¥ansas
Westphalis, Kenseg

Training school
Oread Training High School, Lawrence, Kansas

Senior—-junior high school, six-year type
Atchison, city of the first class, 3 teachers

Junior and senior high school {Part time in each)
Fredonia, city of the second class

Junior high school, three~year type

Cities of the first clasgs
Hutchinson
Coffeyville
Cities of the second clmss
Chamte
Fredonia
7th and 8th grades, not organized as junior hizh
De Soto

88
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The following teachers cooperated in: supplying the data for this thesis.

Lillian Baidgman
Harriet Boles

© Elizabeth Bolinger
Helen Bone

. Dora Booth

. Theon Bowman

* Hoy ¥%. Browming
Irma Cipra

- Clifford Pesn
Corinne Dixon.
Janet Iyer

Ella Be Famndng
Gladys G. Ferris
Vida J. Gates
Dorothy George
- ¥ildred ¥, Heinc

Hell Holinman
Entharine Klein
Frances lack

- Bdith Yary iartin
Helen IicFerron

Buth ¥illikin
Arthuxr L. ills
Hell Pontius
Enma Premauer
¥arzaret Presion

Leroy Y. Beynolds
Pl B. Rider
Joanna, Seiler ~
Frances Ce Smith
Iois Be. Tomlinson

Leura B. LcGaffey
Alice L, Nixon
Desse B. Cox

Hilda Loehler and Hannsh Lorrison cooperated throughout the reporting
- period but their checkings were not used when it was found thet they
- did not come within the group studied in this investigation.
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- PERSONAL INFOHMATION BLANK
'Ik am willing to cooperate in the proposed study.
| Signed

1, Home Address

2. Teaching Address

Se Yeme of school in vhich you pre teaching
{State whether Junior High or Senior Highj

4.  The school is &

o ' High School,
{City, Rural, Commmnify, Consoiidated)
. organized on the o plan.
R , {8=L; 6=3-3p B=2~L3 0=0)
5¢ Subjects you are now teaching: : '
Grade , Grado

$,10,11,12 9,10,11,12
H E 3 3
1 5 2 ]
: : 2 H
2 3 3 g
2 ] H ]
: : : 3

6o - Treining heyond high scﬁdol. _ ‘
- : Colldginte Institubtions Attended

- sDate of :oate 0f :Degree Sought § Credit Hours
Feme of School tEnbrance tIeaving :in Bach Hchools Iarned

L2 ]

st a0 fso

a8 20 Sty e ies 4N
"D 98 00 0 e 02 & o

s wh fen wy fer Se
*e wu 9% aw fne WO

Practice Teaching or Treining School Preparation
In the blanks below indicate the subjects in which you did practice teaching.
sBours per: Lios 0L : Level of Vork  .:llours or Other

: 3
~ Subject s Veek v Viecks 1El,,Jdr.Hs,0r Sr.H.:Units of Credit :
' : 3 1 3 sBerned 2

H H $ H s

* " : 3 3

s H H H H

- $ 3 $ .

H H H H H

$ $ $ $ H
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Checking List of Teaching Difficulties.

Adapted from *Solving Classroom Difficulties by Analysis,"” Douglas Waples, Un1vers1ty of Chicago.
The items below constitute a partial inventory of difficulties met by teachers.
Draw a ring around the number in front of each one of the difficulties which you have faced during the period since you last checked this

When you have gone thréugh each section, add below any other difficulties you have had, but which are not listed here.

irecall. - A good way is to keep a daily diary of difficulties. :
Fill out this blank without regard to earlier ones. Mark on each list that is sent you all the difficulties which you have met since you

{last filled the blank. Mark only difficulties which YOU have met.

l

How to—

1

2.

3.

"

“Study up” a subject in which previous trammg has
been meager.

Prepare for a given unit so as to see and teach it in

relation to the course as a whole.
Prepare for the work of a given class period so that
all of the essential facts are held in mind.

. Collect experiences from daily life which serve to re-

inforce and justify the subject matter.

. Hold the attention and arouse interest in the course

at the first meeting of the class.

. Plan the first laboratory exercise.

. Introduce a new textbook.

. Lead pupils to want to study a new unit in the course.
. Find pupil-experiences which contribute to the con-

tent of the course or unit.

. Determine what parts of a course are most useful to

a given class.

. Determine what parts of a course are most difficult

for a given class

. Determine how well each topic must be learned.
. Simplify a given topic to the mental level of a given

class.

. Determine the amount of new material to be pre- -

sented in a given period.

. Determine what emphasis of prescribed subject matter

is desirable for pupils who must leave school early
to earn money.

. Determine the amount of work which should be

assigned for the next class period.

. Most clearly assign outside study and give directions

for doing it.

. Check the understanding of assignments before pupils

start to study them.

. Determine at what time in the period the assignment

should be made.

. Vary the form of assignment in such a way as will

arouse the greatest interest, and meet individual needs
to the fullest possible extent.

.-Add meaning to a given course by relating it to other

courses in the pupils’ programs.

. Use to advantage in class work the pupll’s interest

in extra-curricular activities,

23.
24.
25.
26.
.27,
28.
29.

30.

31.
32.
33.
34.
35.
36.
31.
38.

39.
40.

41.

List all you can

{Sectlon A. Dlﬁ‘icultles in the selection, emphasis, and presentation of subject matter.

Utilize in a given vourse the information picked up by
a part of the pupils in other courses.

Supply background other than by assigning special
topics for individual reports.

Inter-relate the preceding topics of the course.

Deal effectively and tactfully with the variety of
methods which the class has been taught by former
teachers.

Induce the pupil to read beyond the course re-
quirements.

Determine the amount of reference reading to be
required.

Organize the reporting, checking, and application of
reference reading.

Turn to useful account in the appreciation of good lit-
erature a pupil’s habit of extensive reading in trashy
books.

Know when to present the rule before the example and
when to reverse the order.

Use personal experiences effectively to illustrate the
principles.

Lead pupils to generalize a rule from concrete prob-
lems or examples.

Find more popular and generalized treatment of topies
which the textbook treats in confusing detaﬂ or in
tabloid statements,

Obtain illustrative objects, as in art or science.
Keep bright pupils’ interest during the second ex-
planation needed by duller pupils.

Make clear explanations, avoiding unnecessary and
confusing details.

Determine appreciations whlch the gnven subject
should develop.

Teach ideals related to given subject matter.
Develop traits such as courtesy, honesty, and good
sportsmanship in a given class.

Present abstract principles in concrete terms when the
class represents a wide range in ability to see the
significance of the concrete illustration.

. Find specific illustrations of the prmcxples contained

in the text.
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Section B. Dlﬁicultles in the planning and direction of classroom learning act1v1t1es.

How to— :
1. Plan daily work in accordance with an outlme for
the term.
2. Tell when to abandon a lesson plan in favor of a lead
supplied by the pupils.
3. Lead pupils to plan the development of a given toplc
4. Ask questions that are stimulating to a majority of

11.
12,
13.
14.
15,
16.
17.

18.
19.

20.
21.

22,

23,

24.

25.

the class.

. Avoid the necessity of repeating questions.
. Adapt questions to pupils of different abilities.
. Encourage pupils to ask questlons about pomts not

clear,

. Make questions converge on the same point and hang

together.

. Criticize pupils’ answers constructively.
. Criticize pupils’ oral reports and other contributions

so that it is helpful to other pupils.

Select the pertinent element in a pupil’s statement
and use it in developing the topic under discussion.
Prevent inaccurate or erroneous statements passing
unnoticed in a pupil’s recitation.

Encourage worthwhile criticisms and challenges of
unsound statements,

Secure thoughtful criticisms of oral reports.

Keep all pupils’ attention to the subject.

Permit digressions enough to keep the discussion alive
without wasting time or confusing the point at issue.
Bring home to pupils tactfully that their remarks are
irrelevant,

Restrict the teacher’s participation to the minimum.
Emphasize the conclusions reached so that the pupils
may be clearly conscious of them.

Assign reports on special topics.

Increase the value of md1v1dua1 reports to the other
members of the class.

Alternate oral recitation with written and study ex-
crcises as a means of avoiding monotony.

Check for grading purposes the results of recitation
and oral exercises at the end of the period.

Get the class to assume more responsibility for the
conduct of oral recitations.

Use oral recitation as a means of improving pupils’
every day English.

How to—
1. Avoid book-line phrasing and a stilted manner of
speech.
2. Correct slovenly articulation.
3. Develop a ecarrying voice, with effective modulation.
4. Get a class down to busihess without loss of time at
the beginning of a period.
5. Introduce the work of the period so as to establish
some humor in the classroom, }
6. Direct the work of different pupil groups when each
group is engaged in different work during the period.
7. Avoid loss of time while part of the group is putting

work on the board,

27,
28,
29,
30.

32.
33.

34,
35.
36.
317.
. Tell when a point should be explained by the teacher
39.
40.
41.
42,
43.
. Know what constitutes an efficient review procedure.

45.

46.
41.

49.

50.
51.

‘Section €. Difficulties in the mechanical duties of class management,.

i 11-
12,

13.
14,

. Emphasize importance of form without sacriﬁéing in--

terest in-substance, notably in English exercises.
Criticize written exercises®most helpfully and most
efficiently for the entire class. '
Supervise pupil’s -‘work on written exercises most
efficiently. :
Make word study eﬁ‘ectlve ‘ :
Help pupils recognize principles prevmusly studied
when they reappear in new material.

. Handle the situation when the class has failed to

understand the assignment.
Encourage pupils ‘to. take notes useful to them.
Provide for differences in rate and comprehension of

‘reading in making assignments of reading material.

Teach pupils how to study effectively.

Alternate explanation and study effectively.

Know what to do when unable to answer a pupil’s
question.

Check the adequacy of explanations.

and when the pupils should be required to work out
the explanation for themselves.

Train pupils to organize their ertten work by out-
lining it in advance.

Help pupils organize and summarize readmg matter
by outlining.

Add interest to drill work.

Find drill material to supplement the textbook
Teach pupils to select the most essential points.

Discover points on which the puplls feel the need of
review.

Train pupils to review work for themselves,

Use informal tests to find out pupils’ Weaknesses of
study.

. Use tests to find how much a class knows about a

subject before it is taken up in class.

Make a test cover all essential phases of the materlal
tested.

Induce pupils to complete assignments on time.
Handle the supervised study period effectively.

Supervise experiments efficiently in laboratory
sciences. )
. Handle pupils who fail to bring textbooks to elass.

Supply pupils with supplementary material when no
mimeograph is available.
Prevent confusion from- pupils borrowing material
from other pupils.

fake collateral readings available during the class
study period.
Train pupils when and how to use a dictionary.
Make the rest of the class responsible for the informa-«
tion given by pupils who have prepared special
assignments, . .

Continued on page 3

2



15.
16.
AT,

18.
19.

Help pupils make efficient use of notebooks.
Induce pupils to keep their notebooks up to date.
Determine what form of test will be most useful in

-connection with the given material.

Find out the best system of marking.
Decide how many and what mistakes shou]d be cor-
rected in written papers and repon,

-

20.

21.

—

22,

93

Decide when a teacher should himself correct the
statement and when ask the pupil to correct.

Enable the teacher to reduce the drudgery of correct-
ing pupils’ written work to a minimum.

Know how much and under what conditions pupils
should be put upon their honor in written tests.

. Should comments on pupils’ papers be indicated by

symbols or written in longhand.

Section D. Difficulties arising from a lack of cooperatlve spirit on the part of the class.
How to— ‘

1.
2.
3.

12.
13.
14.
15,
16.

17.

Win the respect of the class.

Draw pupils of all grades of ability into the discussion.
Make the indifferent pupil cooperate in a class exer-
cise or in laboratory work.

. Direct “socialized recitations” effectively.
. Maintain familiarity with pupils without loss of

dignity.

. Praise a pupil without sub;ectmg him to the ridicule

of his classmates.

. Decide when to attend to matters of discipline and

and when to problems of instruction.

. Prevent pupils frem asking apparently useless or
"diverting questions.

. Combat the inertia just before and just after a holiday.

10.

11,

Enliven a class on the last period in the day.

Stimulate pupils to connect class work with their out A

of class activities voluntarily.

Develop pupils’ initiative in suggesting class plays
and other activities for school organizations.

Develop pupils’ initiative in finding references for in-
dividual reports.

Develop pupils’ initiative in calling attention to dif-
ficulties in the assignment and other work of the
course.

Discourage contradictions.

Champion a conscientious and intelligent but un-
popular pupil who seems to antagonize other pupils.
Discourage sullen and undertone protests after a’ pupil
has been mildly reproved.

18.

19.

20.

21.

22,

23.

24.

25.

26.

217.

-28.

29,

30.
31.

Train pupils to enter and leave the room with some
decorum.

Deal with the many crudities of behavior on the part
of pupils with fewer home advantages.

Combat the sentiment among boys that slovenliness
is a manly virtue.

Cooperate to the best advantage with the English ‘de-
partment in the collection and correction of mistakes.
Train less able pupils to come for help rather than
shirk assigned work that appears too difficult.
Prevent absence of pupils who have to give oral re-
ports or debates.

Handle the work of a large number of pupils who
have been absent from the same class at the same
time.

Deal effectively with tardy pupils.

Quell a disorderly class when a tumult has arisen be-
fore the teacher enters the room or after an amusing
incident has occurred.

Meet the attempts of a few pupils to antagonize the
teacher.

Render bluffing unsportsmanlike no matter how
cleverly it is done.

How to handle a case of very evident dishonesty in a
test where there is no objective proof, without pro-
ducing an undesirable effect upon the class as a whole.
Discipline two pupils whose papers are duplicates.
Discourage plagiarism in written work.

Section E. Difficulties arising from the personal characterlstlcs of individual pupils.
How to— '

T
2.

3.

Approach bright pupils who Iack self confidence.
Draw timid and bashful pupils into the class dis«
cussion.

Restrain an over-zealous pupil without killing his
interest.

. Discourage a pupil who continually offers unimportant

criticisms and tends to monopolize the class period.

. Organize the class so that able and zealous pupils

map be allowed to. work at their own rates of speed.
Stimulate the bright loafer,

7.

8.

9.

10.

11.

Utilize extra-curricular activities as & means of
getting the bright loafer to assume school duties.
Arouse a failing pupil who is indifferent to his own
failures.

Proceed with a delinquent pupil who refuses to re-
main after school to complete work he should have
brought to c¢lass, saying that he has to work for wages
after school or giving a similar excuse.

Prevent a dull child who anticipates failure from be-
coming permanently discouraged.

Find out the immediate causes of a pupil’s failure.

Continned on page 4

3
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_12 Help a bnght but dishonest - pupﬂ
13. Discipline . .a: pupil who iis- msolent

14; Assist a pupil - who fails" exammatlons but who does N

excellent work in' daily recitations and reports.-
15. Smooth out - personal dlshkes among members of a
class.
Prevent expressxons of snobbery on the part of the
more wealthy toward the less ‘wealthy.:

17. Discover the inscriber of mdecent in'sc'riptions on
classroom desks."

16.

18.

sex allusions foynd in: hterature whlch puplls are apt
to repress ord&ort -

Section F. leﬁcultles ar ising from the personal characterlstxcs of the teacher

How to—

1. Shorten the permd of stage-frxght when confrontmgf.f

~.a new class.

‘\' i

2
) confident.

3. Acquire the ablhty to meet a pupll’s bluft‘ in matters i

of discipline.

4. Acquire the ab1ht$’ 'to deve10p an. idea -in class wnth— o

out undue reference to notes.

5. Establish the authorlty of the begmnmg teacher at
‘the outset, :

6. Know what traits are best calculated to" win pupxls
-respect.

7. Express real mterest in mdwxdual pupxls thhout ap-
pearing to discriminate. L i

. Control justifiable anger at rebelhous puplls NG

©ow -

~in proper perspective.
10. Get to know individual puplls on a bams whlch has as
little as possible to do- with their school work.

Section G. Llst in this section any pomts in whlch in your

preparing you for your Job

ment you have added as follows:

19, “Coun‘oer” when a pupll seeks to embarrass the teacher

Bring about a suitable open dlscussmn ‘of the various

‘Appear self—conﬁdent .as ‘a_means of becommg self—”

. Acquire necessary poise to see problems of dlsclphne :

by a direct question concerning sex matters.

SRS
N

20. ‘Manage pupils: with-marked. pecuharmes in the most :

- kindly and helpful way..

21. Help a pupil who has some pecuharlty whlch brmgs o

izridicule -or,. amusement to the . .less: con51derate mem-4

bers of the g 'isqp I \

: f22 Help a deaf’ or‘ otherwxse defectlve pup11 keep up w1th

the class. ‘

o 23. Set a pupﬂ nght who beheves that the teacher bears

Ta grudge against him.

.24, Deal with class clowns and- humorlsts . :
25 Proceed w1th the mdustmous but apparently dull chlld

211, Overcome pre,]udlces agamst pup]ls of sul]en and vin-

dictive temperament. st
12. Prevent:likes :and: dlshkes from mﬂuencmg estlmates
- of pupils’ abilities. .

113. Collect ;‘objective -evidence for use in deahng w1th"

backward and. disorderly -pupils.

~14, Léad 2 supervisor, to.give frank and helpful c11t1c1sm :

15. Establish congenial re’atlonshlps w1th other members
> ... of the staff: S

16. Get needed. equlpment or: supphes to the attentlon ot
... the proper " authorltles w1thout seemmg unduly in-}.

sistent.

17, Meet - patrons who come to cr1t1c1ze the ’ceachers

methods.
funny.

preachy.

20 To what extent should 1nv1tahons from puplls’ pa1—

‘ents be accepted"

S ISR

i ' 3

]

R

Judgment your professmnal trammg was: deﬁclent m<

b

.:18. Decide what use. of anecdotee 1s Justlﬁable )ust to be|

.19, Talk up ‘a sub;;ect out51de of class Wlthout bemg

i
2]
i
i
|
|
i
i
|
l

e
|
=
|

i
1

§

Roman numeral I if you consider the dlfﬁculty of vital importance in your teachmg suceess.,

(
, i co
|

Wlll you go back over the dlfﬁcuitxes you haVe clrcied‘? Add others if you w1sh Then mark hefore each number you ‘nve cxrcled or state‘} .'
\‘

Roman numeral IIif you consider the difficulty important,

Roman numeral Il if you regard the dlﬁicqlty of slight importance., .. -
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' Copies of Imloa\zres &ailed During the Year.

I*:n. 1.(£siled to ssll, Hovember 20) ‘ '

i We nre snleavoring Lo get three checkings of our difficulty 1list
before the Chrisimas holidayse To do this it is necessary to scnd out

. . the list at intervals of about two weeks. After the holidays the list
-will be sent about every four weeks. We are dcoply appreciative of the
time and interest you give in this attempt to discover the outstanding
difficulties of the begimmer. Only through your caoparation noy wo
secure the type of ini'orms.tion we seek..

‘No. 2. (ﬁailed. to new cooyez'ating texschers, January 5).

© . Your reply indicating your willingness to cooperate in the study
of teaching difficulties now being made through the Appointment
‘Buresu office of the University of Fansas was rcceived teo late to
send out blanks for you to check before the holiday recess. Will

- you please indicale on the enclosed blank, according to the instruc—
tions printed thereon, the difficulties you can recall having met

~ up to the beginning of the holidnys ? This will give approximstely

- the information thet has been secured from the other cooperating
teachers. The blanks will then be mailed you regularly each four
weeks, begimning in about two weeks. - Be assured that your cooperation
in making this information svallable is sincerely appreciated.
The particuler difficulties yon check or contribute can de secured
from no nthar source.

Toe 3e {’::ailed i.c those who had fm.led to retm?n rmy ‘blanks up to the
: . holiday recess, Jamary 10}.
~ Early in the school year you indicated your willingness to

; coopamte with the Appointmimt Bureau of the University of Kansao

in an investigation to discover the most common difficulties of te-
giming teachers. Three check 1ists of possible teaching difficul=~
ties were mailed you prior to the holiday redess. None of these
has reached the Appointment Office in roturn. Perhaps you f£illed
the blanks and misplaced them. We should be very glad to receive
then now if this has occurreds If you have not filled the blanks,
will you not go over the enclosed blank and indicate the difficulties
you have met up to the holiday dismissal and mail it to us soon ?

- This will give us an approximation of the information obtained from
the other coopersating teachers. Another check list will be sent you
in about two weeks for the period following the holidaygs. Subse~
_quent cheekinga will 'be agked for but once each month.

You may be assured that the infoma.tmn given by you is
valued and appreciated. ;
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Hos 4.{ lriled to those who had not returneé any bleuk oir vho had
ot neglected the last two dlanks).{February 20).

. Xay we make one more appeal to you for cooperation in the study
of teaching difficulities in vhich you indicated your willingmess to
assist last October ? MNo other person can mske your particular
contribution. It is expected that this investigation will be use-
ful in %eacher~training work in the University of Kanses. The list
of cooperating teachers is under observation of stff members to check
the validity 6f the findings. The more comprehensive and repreventa=
tive the group, the more velid are the conclusions dravm from the
investigation. Will you not check and return the enclosed blank
and the succeceding three blanks to be sent ?

Toa Belimiled to 43 tenchers with the last blank, Iny 8) ,
' . You will find enclosed the last of the difficulty listing shects
- that will be sent you this yeanr. Iay we once more cxpress our :
appreciastion for your valuable cooperation in this investigation.
7e reslize that those who have carefully checked each blank and
evaluated the difficulties thereon have given a considerable amount
of time and energy. We hope that the value of the self=-analysis
-encouraged by so doing hss repanid in some measure the effort
expended, : ‘

~ The closing of the school year is a busy Hime. It is some-
thing of an impodition to ask favors at this time. But ro time is
8o propitious as the end of the year for a baclamrd glance at the
problems and difficulties just experienced. will you not, then,
£ill this last blank very carefully and evaluate each difficulty
thoughtfully ? If you have failed %o send in the last few blanks,
will you not try to cover the period for which we have no checking -
from you in this last one ? Our records show that a few have sent
~in only one or two check sheets. Iay we asain appeal to you for
a9 complete & list as you can give us ¢

Iay we offer our sincere wishes for a most successful
. second year of beaching in vhich you may profit by the difficulties
you have surmounted during this, your first year of experience in
. the great work of teaching, .





