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OHAP.rER I 

PRELIUINARY MATERIALS 

Introdu.cti on 

l. 

A fundamental concept of our modern educational philosopey 

is that our formal educational training shall be in terms of 

specific lif'e situations. Scarcely a baginni!J8 has been made in 

setting up an educational procedure to meet this practical 

goal. This stateln9nt ls particuJ.arly true of teacher-traiJ011nS• 

Training schools are of Breat value in teacher preparation, bu.t 

th~ do not obviate tll.e need for analysis of the actual teaching 

situation. Such an analysis should serve as an important criterion 

for the, sele~tion and the evaluation of the material included. in 

the teacher-training curriculum. irh!s stuc\1 represents a beginn1J18 

in the field of diff1eulty analysis of the begillning tanchor•s 

job. It embocUes orig!ua.1 procedll.l'e, worked out a:f'ter three years 

of preliminaey experimentation upon n Small scale :l.n the attempt ,, . 
to get e.t the problem. It makes use of the two previous and more 

general studies in the field. A list o:t IllMY difficulties common 

to the group represented by this sampling of teachers is one outcome. 

The development of a technique which ma:s ba refined and applied 

more generally tn83' be a second. One of these outcomes is Stl.ff'icient 

to_ juet1f7 the etul\7'. 



The Preliminaey statement of the Problem and Its origin. 

The subject ot this thesis, stated 1n very general terms, is, 

"Difficulties l!et by Beginning Teachers." The $pecitic definition 

and. delimitation of the problem is gi van in Ohavter II. 

2. 

The need for an investigation of the specific problomn ·~he be-

ginning teacher may expect to face was brought to the attention or the 

author 1n a compelling manner. In 1921 he attempted to build a prac-

tical Oo'l.U'se of s'ttu\v for preparing high school seniors in the Cherokee 

County Community High School for their firat year of teaohing. A fair 

library was available, teaclrl.ng conditions were excellent, o.nd a very 

high type of atu.dent was enrolled in the oou.rae. The teaoher we.a not 

requi':"ed to give attention to ~ other field of teaching, and· the task 

see~ed plausible and practical. However, little or no specific mater-

ial was found to·sarve as the basis for an effective course. Two 

chief ditticnitiea were met 1mm.ediately. 

(a) The materials found in text-books and wri tines upon the 

subject were couched in general torms and dealt largely 1n 

aphorisms~ 

(b) When specif.le situations were considered they wore selected 

on the basis ot the empirical judgment or the nuthors. That 

WJ'U\V or all of these were applicable is not questioned, but 

there was little to guarantee that theoo were the diffioul• 

ties that really arose most frequently and were of greatest 

importance to the teachers~ 

Tlte course Wf.\S of necessity planned along the srune line of empirical 

judgment aa the materlal ·at han<L; bu.t it left a. growing conviction that 

a atudy of the actual difficulties which trouble teachers should be an 

important part of a teacher-training program. 



A more comprehensive survey of the literature showed the im-

portance that the problem of ju.st what should be conaidorod in train-

ing teachers occupied in the th1nldng of _educators. The quotations 

which £ollow will indicate the trend of thinking on the,subjeot. 

VT. o, Reav1al {17, Sehool Rov1ew, 32:27•35, January, 1924) so.vs 

rtTraining inatitu.tions cannot retain their sel~-reapect or the respect 

of :&he hieJl schools if they co~tinue simply to add ooursoa · to the trad-

i t!onnl ourrioulwns as new needs or requirements arise, and to label the 

resulting experiences professional trn1ning. We faoe a teak that reQuiros 

more scientific treatment. Our objectives mu.st be determined by the 

definite aetivitien for which trainirJg is given, and by the common and 

specific need of the various positions to be occupied by those in trnining. 

•••-. The currloulum of the tour year course should be arraneed, not 

with the idea ot giving complete professional training •••• but with the 

J!l?-~l'P~e iA mind of ittau.ring a much higher degree of success in the 

first teaching Job. tt 

•~vin s., Pittman (,1s, Fdu.cs.tional Review• 67180-851 Fobru.nry, 1924) 

diacus.ses the necessity of taking our rural aohools as they are and 

of training the teachers who .. !!!!:, go there rather than the toaohere who 

oupJit, to meat the apee1f!c needs of the job. 

The moat apparent ~act in the diecm.asions is that little hns been 

done about the mn.tte:r aave to present the nee<lo and the dii'iict.tlt1cs. 

l. ~e number 17 refers to the number siven this particular 
reference in the bibliography at the close ot the theaio. 
The ref'oranoes are given in this manner throughout the thesis, 
thu.s avoiding extenai;re use of footnotes., 



4. 

The inves'tigation in i ta present form was undertaken in 

September, 1926, in eooperation w:t th the Department of Educa-

tion of the University ot Kansas and through the offioe of the 

Teachers• Appointment Bureau. The letter :r~questing the co-

operation o'! the beginning ·heachers was written by Dean R. A. 

Sohwegler and aa11t out over his signature. 

A Surve:; of Related Literature 

~ee general. fields \'Jere !nvest1gntod. in the search for re• 

lated studies ns guides, tlu{fie~d. o~ teacher-rating, teaeher-

training theot"'J and teacher-training practice. TJ:le educational 

literatiu-e reveals little eonaciousnoss or the need for nuch studiea 

-before 1924• The few related studios tmich could be found ware 

incidental Wld of U.rd tad proportions. There vm.a 11 ttle ,or no uni-

:tormi ty of technique or ot aim., and the aidd'rom tlia general 11 tora-

tu.re was alight~ 

Wr1t!ngs 1n the.field of teacher rating woro found to deal with 

the person ()f the teo.Qher Md the reaetiona of' the tenohe~ to the 

difficulties and situations~ rather than a tu.notional analysis of 

the jab.• 'l'he pohl.ta considered were €enora1 nnd indefinite. Such 

i te~ as~ "Skill in maintaining 1nte:reat", offer little holp in 

twlctiQna1 Majysia• F• :B~ Knight•s dissertation (11, Teachers 

College Contributions to Edu.cation, No, 120) is referred to as an 

example of tll.G moat valu.able literature in this field• 

The moat encouraging findings in th() earlier phases or this 

St'U.Ci1 wete from the field of the theory or cu.rr!culum making for 

teacher-training. The series of papers read before the National 
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Society of College Tea<mers of Edu.cation, February, 

1924, reparted in full_· in ~e Jou.r~l of Educational Research, 

October. 1924, (1, 3, 61 il1 io. 13- 22 in Dibliogra.pby) 

did m0re to encourage the continuance of this stu.ay than n!lY 

other fimH.ng in the field of the related literature. In 

those d1acuoaiona :Bobbitt. Charters, Oou.rtis, Knight, Koos, 

Arthur if. Jones, Withers am others presented clearl.1 the 

need for a Job-annlyais of teaelli?lB• At the same t:tme, 

however, they pointed out the pitfalls and the almost tn-

au.rmountable- di tficul ties attendant upon a competent Job• 

anaJ.1sis • .It ia s1g.td£1ce.nt that practically evory attempt 

that la;rs nf13! f)laim to be scientific in procedure has taken 

pl.ace since thiS meeting• 

~he mQ$t hopei\tl suggestion, and the one \vhich encouraged. 

the writer to proceed upon the problem already attempted, 

ls the following quotation ftom the paper of :Or• w. w. Charters 

(3t Journal of Educational Reaeareh, l0i2l41 October, 1924). 

"In complex vocations which "involve .superior intell:tsence and 

skill, such as teaching• where a duty nnaiysia is highly difficult 

to make• a dift1cu1t1 analysis 'lfJ1r1 be su.bot!tuted with practical 

au.coesa-r Ver:; frequently 1'1here it ia impossible for the follower 

of a vocation to list the du.ties he is called upon to perform 

in the pursuance ot th.a vocation, it is comi1a.rat:tvely eaa:r for 

him to list the duties with which he hats. l1ad. dii'f'icu.J.ty • because 

. the duties m81 become routinized. and. slip from his memory• while 

the di~fieultios are the basis of hie attention and thot18ht." 



6. 

In 1925 Charters began the task or directing a complete activity 

analysis of the teaching Job under a grc.nt f'rom the Commonwealth 
. ... . ~ ! .. 

Fund, assisted by Douglas Waples o:r Chicago University. Thie analysis. 
' 1 ' .. 

has not been completed in its final form, bu.t a practical forecasti~ 

ot .the u.se to whic,h the results may be put ia given by Charters~ (4)• 

in the Journal o:r Educational Research (151176-lBO, March 1927). 

Fl'om six thousand teachers enrolled in S'..unmer schools throughout 
~ : 

the country 1n 1925 they ~eoured 1.n the neighborhood of three 

hundred thousand d.u.ttea, Tlie large nUJnber of lists was relied upon 

to safegu.ard against the 1noampleteness ot each list. When· twelve 

thou.sand of theae duties has been carded they were classif~ed. To 

them were added all the observers reports that could be discovered. 

14.ats Aerivet} f'rom these two sources .were enbmitted to twelve hundred 

teachers in service for suggested additions• The literature of each 

· ot thti fields was searched :for new du.ties• Bow l?lGmory lists were rend 

until no netr types of du.ties a.ppeare(i• The product of these stepo is a 

list of abou.t six hundred type a.ot1v1ties which is believed to be a 

~tar list of the duties performed by teaoho~s•" In ~onolus~on, it 

may be said that b1 the use of the.so techniques, a teacher-training 

faculty can decide upon the kind ot teachers it is going to prepare, 

the trdts that are to dist:ln.guish its graduates, the obJeotives 

that they shotlld have in mind, the duties they are to perform, the 

dif:f'iculties they will eneounter1 the methodo of overcoming these 

difficu.lUes, and the basix principles underlying the methods used. 

Thia will provide the raw material tor a curriculum in teacher-

The most direct bellBfit to this investigation was found 1n the 
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mimeogrnph~d teoohor•training ~te~ial ~f Douglas ila~les; of Chicago 

University• Xsaued 1n 1926 (20, Waples, Solving Classroom Difficulties 
' ~ ' I ' , : • • ' i 

b7-Anal.yo!o), tllis l!llterial ·suggested. new posa~bilities for securing 

clatn COOOOl"nittg speoii"io dittieu4 t~ea,.. ' It embodied a collection of 
eixt7n1ne _type d~ffieQlties tlith 424 specific difficulties irioluded 

undet ·these types" These dif'fietU ties mid be'en selected from 'those 

reported by st11dant teaehe,ra a'!d by ,teachers in actual sohoo1 si tua• 

U.On$~ Tha. 'type$ are grouped under six general. headings. The claas1-

ticat1ons were accepted and uaed. in .the co~t;ruction of' the chocking 

list shown on pages 1a to 21 in this thesis• The Checking li at tor 

·securing the data for this etu.l\Y' was based u.pon the apeeifio difficulties 

11ated bt V/e.p1es ~n the mate~ial deaod.bed here. Ba alao presented. 
' 

Sll86eatea.· procedures £or maet:t.ng the difiicu.l ties he listed and des• 

crib~d t1l tecbniqu.e ftn.·: locating the d!ffioUlt:tes that wore moat valid. 

1Jhe l1U%''3f\U of' EdU.cmti&nal .Research of' Ohio State Un1vers1 ty oponaored. 

an ~~estigati0l1 of problems in high school administration end su.pervision 

wll!.ch have thoi1:' ~dsin in the olaasroorn. The facts an.d f'indi.ngs of 

genero.1 ·interest were reported. by Harlan o. Hoch• who wrote a. doctor's 

dissertation on tho subJect) 1n bulletins number 51 a,· U, 131 17, 

and 18 ot vol'UmS V ot the Educational B.esearch :Bulletin pu.bl1shed. by 

the university. (Bibl.:tosrapl\Y reference number 12) ~ ltochts study 

b so nein-ly l.ike the early plans or the invet.rtigation for· this thesis• 

al.thought bf COUX'$G1 On a mu.ch large~ Beale, that it is reported at 

a·ome len,Sth~· !he teachere and au.pervisora auch as prinolva.ls• vice• 

principals, special su.perviaora1 department heads, ruui deans of forty 

three t!rst grads high schools in the five states of Wew York, 

Penne71vnnla0 oh!o, Indian.a, and Illinois we1·e asked early_ 1n fl.eptember, 



a. 

1925, to cooperate for a continuous period of ·eight weeks.. The 

high schools were distributed' in. fort:/ one . cities whose populations 
.. . . ~ 

.. ' ' 

~lge from 2,667 to 401•24~, exclu.ding llew York City• in which 

tb.ree schools part1oil¥\ted. The · toachars were asked to mention 

euoh matters as they might care to discuss with w.perviaora or 

supe~ors. The adminiatrativa and su.perviaory officers were naked to 

teport only au.oh matters as were disou.ased with them by teachers. 

The list thus assumed the eharacter!st!cs ot a d1Q17 of difficult1es 

written in the teachers• own words. A ttrtal of approximately five 

thou.sand problems was mbrnt tted by 676 teachers• These were olaasitied 

Md analyzed, Md the dat$ used for draw.11'8 oonolu.sions as to the 
( 

effect of e:-cperienoe upon clt.\ssroom problems, differences of the 

proble~ of men and women teachers. relative frequ.eno1 of the sources 

of" probloms1 the influence of trainitJ.8 u.pon tee.ohero• problems, nnd 

t~e influEUiee of ~ taacher•s nu.bjaot upon his probleins,· runons othors. 

This report ttQs available too late to bo used 1n the planning or the 

· thetds1 but it canstttu.tea the roost comprehensive stud3' in tho field. 

of diffiCUl ty a.na~td.$ Qf the teaching job and deserves the at ten.ti on 
} ,' I • l 

giv-en in this sur'Jtciq of the related literature. It 1ndioa.tes the 

trend ot the thinking of teneher•training leaders in the direction of 

a specific analysis Of the teaching Job. 

Douglas \Vaplas made a l:tmited. Btu.d3° of teaollerst problems in 

1925 (21, Journal of Edu.cat:lonal Resaarch1 11:254, April, 1925). Ha 

asked five hundred tea.chars to write the three problems tb.Bt confronted 

them most vividly 1n their teaching. ~'he replies ware olasaified, 

tabulated.1 and studied• Bis st'l.td3 is very suggestive as to tenhnique, 

and emphasizes the necessity of' going direotl:r to the original source 

of tha information, the teacher who is experiencing the difficulty. 
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In 1915-14 :au.ell~sfield t 2,. FA.u.oationnl Administration. ~ 

Supervisimi, 1:439•52, septemoer, 1915) mailed a questionnaire to 

throe mtnd.red. school men with the Z-°'-1~est that they ind:tcate what• 
' 4 • • • 

L"l their judgment, were- the ·<:au.aea ot failure among teaoliors. .Both 
. . 

elenwnta17 and h:tgl1 sehoo.l teachers were included 1n the inveattGation. 

A :anldng by mi.psrintenden.ts nm llrin.e!pals of the twenty~se~en oauses 

of ·failure ta included •. vteaknesa in disoip;me st~ first. 

s., P., lanniflBS (l.5, Seh.ool and soo!etj"' • 19: 79-83, January, .1924) 

made el qttestiow.aire 111qtdry . af.;I to the CatlSGS Of the failu.ro of hi6)l 

school tcaohors 1n Oit!os Of 2,500 or over in F'..anaaB~ liebrnska, Oregon, 

and Vfash!ngton, lil.o atud.y wld the one preoeding m·e reported as ty1Jes 

ot the atuiiles tlint have. berui rttnd.e i.n the field of teacher•train.itlB• The 

:rea"..ilts are of ve:ilue btit offer little. help in ditfoovar111g the ar>oo1tio 

l'rob.lems faced by the teaahor• 
I 

Ovlvin (5_ Eighteenth learbook of' tho Ntltionnl Socioty for the 

Stitdy ot Edu.cation. Part I 9 P• 262•72) oolleotod tl.!:tta from '112 beginning " 

teao..~era over a period ot years by roquostin,z a latter t'l.·om each at the 

closo ot the first year ot taacl1J.ng. He ssou.red by this mothod an 

interesting array of prOblcms.• The four ma.in problem.a en\1)hnaized by 

these teache~s were~ 'the control and diaoipl1ne of their clussea; personal 

att1 tv...de totvard the clasa, mat~ods of teaching, and their own inadqquaoy, 

lack 0£ preparation, and nead of improvement. 

In th~ firat aeven issu.en of the Journal of the Nationfll Edu.cational 

Aauociation tor 1924 (7) appeared uelections of letters written by 

tea()hera to the Oommittee of Ona Htl.ndred on Classroom Problems of which 

?:ff.ary c.. th Eradf'o:r.cl was chairman. Mo tnbulatio11 or analysis of the 

problems was prooented0 a~..d. ~he letters published represent a miscellaneous 



arrey- ,Of opinions of small value in a scientific way. 

The Committee of One HWldred on Olaaaroom Teachers• Problems 

devised a qu.eationnaire of eight inquiries which wns mailed to 

several hundred teachers throughout the country in 19£4 ( 10, Riddle, 

Antuh ,!la.tional Education Aaeociation Proceodinga and Addresses, 19251 

P• 200-202). Su.ch itema were included ns the number of dnily preparn• 

tiona, time demandeA by supervisors for their special oubjocts, the 

adequacy of the length ot t'he echool day, tho clnssificntion of pnpils, 

and the most helpf\tl form of course of' study. The replies were tabulat-

ed and reported in 1925., 

In November, 1924; O• Le. Hughes reported the resu.ltn of an inquiry 

among fo:t•ty f1ve Junior and aenior stu.denta at tho University of Oregon 

(S; F,du.ca.ttonnl Administration nnd.Superv1aion 1 10:519·2~. liovember, 

19?..4). They were aelted to state in tan qu.estione the problems they 

expected to meet aa teaoherst l?u.pil management ranked first in tho list 

ot anticipated p~oblema, 

Dean A• Worcester~ then of Ohio State Univoreity (23, Eduontionnl 

Administration and Su.penision, IIr!;J50-5551 ltoverJ.Uior,. 1925) asked the 

experienced members Of his a lass in educational psycho low to aubm! t 
. ' 

ltlfOrmati~n on what . tl1ay considered the greatest diffiou.l ties in 

teach:ins• · The handling of children of varying abil:l ty eonsti tutod 61 

)6 und.disoiplin.e 34%-of all probloms. 

William E., Sttil•k in his book, nEvary Teacher's Problems" ( 19, 

Arne:rican :Book Oompru:13 • 19.22); represents a type of educnt1onal li tora• 

ture on teaching I)roblems more prevalent than the studiea proviou.oly 

mentioned. He selected• out ot a rich experience and on the basis of 



h!s om ju.d(.;ment, a l.iat of p11oblems for ~sin and olaou.aaion. 

The boot: ia val:v..able a.'l.tl the problenw nre oe1~ninly ap1)licable in 

bu!~diXJS up C!.osirable o.tti-L11des on the r..art of teachers. bu.t we 

have no oe1..-eaintv that th.oae are the 1aost conrnon llroblems oOl'lfronti.ng 

teach.era. Thia aj_rl..gle reference will a-..:t.f'i~ee to represent e. ty1>e of 

rolated iiterntura which offered. little help in this Gttt.ey-. 

Thia StU.'1fay of re1.'-lted litel'attu+e indieateu the im,portooce 

attachsd by ··those responsible for the trdnins of tea.oh.ere to the 1 

problem of discovering specific dttticu.l ti ea \1hich prospective teachers 

should. be trained to meet• The magnitude of· rr~Jdng n complete t:.nalysis 

bas maaa educational sciontiets relucteJlt to nttaek the problem directly. 

The co.mr:1ctio11 eeema to bo graving, howevor, thnt the inveotigatoro 

nwrb go ttbeotly. to the aotwil teaching situation and to tho teacher 

for apecif'J..o dat~l of the roost worth. Yarked progreos bas l:oan cncle 

si.nee · the couq:trahensive statement of tho noeda wa.s made in April 

of 1924• 



O!!APTER II 

Tm1 P.ROBLN?l DF.:F!!mD 11Iill EVALUATED, 

'lhe problen1 of this stu.r:cy',. stated apoc:tfically • is: A discovery, 

tabulation, and classification of the diff!cul ties reported by beginning 

Junior and senior hig'b. school ta~.ehers as met by the1n in the actual . 

teaching ai tuation• 'lhe stucy is 1imi ted to begilminG teachers \1ho 

graduated from the trn1versi 'o/ or Kanaa.a in tho apriog pro'tlious to 

the sohool year: l926-i927 • 

~e extent of the problem ~s i:m.rposcl.y limited• The group oeleoted 

has mat the ~aquiremants of tha UniversUy of It.meas and 0£ tho State 

Doard of' Education for oert1£-1ootion. Thoir trai1dng ia~ 'thorof'ore. 

Similar in ao far as one m..'>ir expeot to obtain similarity in trnilung. 

It if:' expected that the findings tD.!J3 bo of value in mod.ifyine ru:L11re 

trainitJg procedure in tlla inst5.tut1on :tor t7M.oh the stu.c\Y ia nwl.o. 

Tho number or t·eacb.ers going into secondary schooi \Wrk ia omnll enoU(;h 

that a representative sampling is within the ranee of posaibility for 

a master•s thes!st The baginn1nfl teacher ia tJlo one who Jll03' be expected 

to profit most by a prognoois ot her difficulties and the buildinG 

up of a procedure for avoiding them. or for attacking them tv-ith more 

· con:t!dence and success. Furthermore, . the bagitu1.i.ng t eaaher rotJ:3 be 

expected to feel the difficul ti ea more ke9...-ily and be willing ·to si ve 

time to report them; 

'l?here is soma question as to tho ad:~isabili ty of limiting the 

investigation to beginning teachers. Doubt has beo.n exvreased as to 

. the ability of beginners to recognize their problems• Koch ( 12, 

Educational research Bulletin, No. 18, 5t30S-.586, nooeniber, 1926) 

in an·sna1ya1a of 41385 problema presented by 637 contributing classroom. 
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teaoh~rs, found_a eorrelntion of only o.os between the number of 

problems and ~e .years of S:li.."J.)erienee1 with the f'aetor of training 

held 9onatant. He foi"l..nd some very signifioant differences in 

the types of diff'iou.l ties emphaeizod by beginning teachers and by 

experienced. teachers. The yotUJ.G<n- teachers t interests are more· 

.comprehensive and include ll1al'lY items of' mechanical claaaroom procedure 

su.eh aa lesson plans, position of stu.dan.t while reciting, notebooks, 

and so on, which tend to disappe~ as problems with longer ex.r>er!ence~ 

\Vhethe~ this disappea.rar.oe is absolute or merely an !nu.redness to 

the probl9m is not ·known• The fact ref!l.ains that beginning teachers 
. ' 

do .recoe;n.~ze ~ problems• The writer feels, moreover. tha·h the 

m?st oru.oinl problems from the standpoint of the teaching oucceas, 

and the greatest e.mount of trial. and error proced.P..re occu.r du.ring 

the first year of teaching• Oertainl.y JlltU13 of these mt\}' be 

auticipatad ruld. prepared for if they can bo isolated and an effort 

made to datini tel1 forewarn ~ direct the beginner .in tho attack 

of them. The experienced teacher ts assuredly better prepe.1·ed to 

meet the ~tticultiea raised. by familiarity with the job than io · 

the beginner to face dif'ficulties unforeeeon • 

. It is believed that the data :i'otUld in this inventiga ti on 

offer ruiswera m61"e definite than pre--ex:latillB info1 .. metion permits,, to 

the following qu.estionsa 

(l) What are the dtf'f!cultiea net and recoenized ns dif£1ou.lt1os 

. by begin.ning teachers of secondary school gra.dea who have 

rece1 ved their trai.r.J.l'lg in the Uni verai ty of Kmlsns? 

(2) How mt\Y these d.if':fiau.lties be claasif'ied and grouped for 

further analysis? 



(3} lbw 1.DeJJ3 ct these difficulties are common to a considerable 

proportion of th.sue taichoJ:S? 

f4) What J.s tl1e re1at1 V$ import mica of the more or less common 

ditt:lcUl ties in the opf.nion of those who are meet!JJg them? 

SU.ch a !atudtr should be" ot va\ue for tee.oher-tra1nb1g 1n giving 

specific problems ~. ti· baa1s fol' the preparation of proopectl vo 

teacmers. 
Dous1aa Waples, who ts in charge of' the Comnonweal th Fund otud3' 

. d.,h.tecte4 b3' nr. w. w. 011.art;en tor developing a teaoher-train:lns 

QO.rrlculum baaed 11.J?o~ aot1v!ty anal;ys1s, mites in a personal letter 
.... ·... . . . . .a ... . . . . 

the f'oUo~ ~ours.sins ev):o:ationt "I. persona111' hopq ver:r JtUah 
" 

that. uou. W!U cont!ms wtth 7aa.r pNfJant plan of ()Qlleothls checks on 

the d.lftieuJ.v list. ·lo one. hes· evei' done this •. to the beat of n73 

kn.Qw1edge1 and cerbabl.1 not with nw- pait!cular l1at of cU.f'f'1cul ties. 

lt w11,,. be AA tnworbant eontr1but1Qn to the technique to eompare the 

r~ 1'0U.. secure from 1our 41tt1culty cheok list w1 th those dlich 

we secure fr()m o~ act1vit:r check list, Z am by no moans sure that 

ou.ra :ts th$ mere E>ftto~ent 1: though 1 t does seem as though we Should 

saeufe mote· complete :returas• l should not wonder at all if 1'QurS 

wer(I the more useta.l." 



ClIAPTm III 

THE lamTHOD OF PROCEDURE• 

. The Cheeld.ng List Qf' Teaeh!tJg Difficu.lties. 
.. . 

With tha exception bf ~a cooperatiDg feachera themselves·, the 
' ' ' I I 

checking list of teaching ditt!cnlties it>- the most vital factor 

in this 1nveet1gat1en-. ~e ~omprebens1 veness. of the liat dotorminas 
.. ' . ' ' ' ' ' . 

the vatua of the findings. In the that experimental oollect:l.an of 
. ' 

ll.ats.1 teachers were asked to keep a daU3 <liQ17 of' d1fficul ties. 
. ,. " \ ' ; .. ' ' '· . 

Whis .seemed to be expectiilG too m.tCh of the teacher. A second. end. 

. aomewlmt .succensf'lll tl'1al was mde." !n .which a difti~ty ·11ot!ng 
. ' . 

~heat was used• Attention WB9 directed 1n turn to four phases ot 
tha teaohirfg ~ob tUld the. teacher· was aaked to phrase the 'outstanding 

Mftloul.ties in her own vbrdS• when the inventory of d1ffioultlos 

developed bV Wapier, appeated.·,. it was 1ecognlzed. at once thBt a' 

ehecldiig list held eome distinct· ad.vantages and tbt he~e was a 

peaalble basts tor S'l1ch a list. 'l'he two former matllodS · involved the 

teach~ •s raeogn! t!l')tl ot the 41f':tiou).ty • the statement in adequate 
I • , 

wo~s 1 and. the tnte~retatf.on. anti olasa.!tication on the part of the 

~vestlgator+ A cheokins 11at,· onoa ma.do up,, involved only the 

recognition o:t the teaohat that a certain statement embodied a folt 

d1f:f'lcUlt7• . Olus onlu one 1.ntet'pretation of meaning was nocesesr,. 

~erm=>ra, the anal.7sis 1ncorpc>rated 1.nto the check list siro.pliflea 
.. 

the tmalysis o~ the f!ndlnso• ~$ ttna4rsla·by different pb.aaeo of 

the teachifJg Job serves also to eente:t the attention or the toacher 

upon that phase ot the Job whert a gt.van section is being checked. A 

check 1ist leeaenc;d the time required for a cooperating teacher to 

so over the d!ttictdt1es and inSU.red that a repetition of the same 

difticu.li;a' would. be stated alike and ~ogn!zecl. by the investigator 
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as 1de.nt1ca.l with former eheckingse 

The Qltetldng List of ~each.ins Difficulties devel~ped. for this 
at't.103 makes use of the. techniqu.e . employed by Harvey C • Lehman of the - · .. ! ' t. '·" .• ,• •. ': \ 

Un1vei"S:tty of Ransas, 1n bis l?la;y Q.uis. lt makes possible the presentation .·' . _, •. - . . . ' . 

of a large inlmber ot itms tn. simple. and re~~ understandable form. 

The check!~ plan ts very· simple aru;l eas!l.7 S.Ute~reted.. Pages .!!• ,!!. 
!Q.. SJ:ld. !!, show the oheoldnB Uat as used and obviate ftll-ther explanation 

of the mechanical make-up· ~f the tool relied upon for getting the · 

data . .for this thesis-. 

mo »oiittaa. Wapleti of the t1ntvereit3' ot Chicago nust· go the 

ered!t fo,_. the inventory of difficul,t!ea which form the basis ·of the 

cheQldng list~ From the 424: specit~c ltams !nc3.Uded iii. "Solving Olssa-
. ' 

room Probl.etllS bJ" ~stt'w~re sele:oted 185 of th.~·:·~92· difficuJ.t1ea 

incl'Wiedr in the c~oldng ·JJ.st~· · ~e tn:ltei- asw.mea .l~Spons1billty for 
'I ' ' ' ' • ' ' ' 

the ~eisotlon. tno~Ud.ed 1n the 1aa, tor tl1e addition o'f the· seven not 

spe(d.:t!oallt tnc1ua.eo: in Waples• .list• ena. tor the wotcU.ns and rearrange-

ment, ~- ·hl so~ oaaea, ·the r~lssslfication or those selected. i1ha 
. ' 

se1oot1onw~ $U.bJeotive1 .based o:n the' opinion ot the writer.. tto other 

basis vra$ avaU.abla, It was obd.ousl;r !nndvlsable to ·otter 424 d:li'ficulties 

tor consideration. Some of these overlapped considerably in meaning. 

Where this was·the case, the most x.-eprese.n.tatt~e a~atement was sought. 
The Checlti.hg Jiat.1 there,ore• i-e,preser.rbs nothing more than the author•o 

best 3wlement•: as tQ the !tams se1eoi;EX.1. from Dr, Waples t 1nve.n.tory. 
' ' The followil'lg Uat of t telll$ ·waa added upan the respons!bili ty of 

the authorl 

~51..., JlQW to handle the sn.pervised stud3 perio~ etfeetive~t 
C15 • liott to t~ain pu.p11s whon and how to use a dictionary? 



C25-. Should conmen.ts on pupil.st papem be indicated. in symbols 

()r wr1tt·en ln. lo~d? 

F15 • now to establish congen!Bl relations with ·other· members of 

the ~taftf 

ns ·• Jtow to get needed equ.!prOO.n.t or su.ppiios to the attention ot 
the. proper authorities without seeming undul.1' persistent? · 

. P~? ... lIO\V to meet patrons' who ao:;oo t"' c;r1t1c1ze' the tee.cherts methods? 

F20 • mo what extant ShoulQ. iildtatibna. from pu.pil's pal-entii be 

a.oc.epted..? . 

Section G v1ae il:lQlud.ed tor tha purpose ct getting pointed or1 ticisms 

of the preparaitio11 the tenche7: · bd recelired. for hGr '1pec1t1o ·task. It !s 
. '. reported as ·a tm.pplomentar:; 8tttdJY't, 

The o.las$1f'.1catiQn ~a B;t.ven 'bF ·wap).es was ad.optac1· exactli as he 
save tt.. ·rn ~ Qase~ ~1m11i\1' .d!tficu1t1ea tre~ listG<L under two or 
mora e!atttd.f~cat1Qns, Vibe~• this ··*>cCU.rre,Q.• the mi>st represeri:tativa word.ixls 
was placed n.nde~ ·the c'lasaif1cat1'(ui whiob. seemed J?l)St apropos. Bo claim 

can be.. mads, that the q).aeaiti(;o.tion .l:S Absolute Ol' exclusive• J4ost ·of the 

. d1ff.\cultlea ar!se trom the clasaroom ~tse1f• ~ere 1s, therefore~ nni.ch 
oirarlapping in that· a _$pee1fi() clltticuit7 mq· partake of the .nature of · 

two or·· mo~e tllass1~eatial1s. 'l!he effort at olassid.cation is Juati:f'inole 

ln that it dlreote the a.tteit5.on ·Qt· the, cooporating teacher to first ona 

phase of his wox-l~., then another 1 and. centers attenU~n upon a ·particular· 

part of llis Job, · It 1!kewiaa <>:tfers · an analysis ot tha dttficuJ. ties as 
they are Check~• rilh!Q method is at least a~ volid as the subJeattva 
analys1e at the ditfienlt1es re.PC>rted o.n the job as a whole by one who 

nuet b1tet'~et tlie statements ·1"ei;:orted without regard to classification. 

in the·checldne li~rt whiCb. toUowo, the dirootiona for' checking and 

evaluating tho dJ..ff'icult1es are JD)re cl.earl.1' shovm than 1s possible by 

doscdpt1®• 
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Name ........................ ----------------·······----· ·------· -··-·--···-··----------·-····-···-·-···---_ 

. Checking List of Teaching Difficulties. 
Adapted from "Solving Classroom Difficulties by Analysis," Douglas Waples, University of Chicago. 

·The items below constitute a partial inventory of difficulties met by teachers. 
Draw a ring around the number in front of each one of the difficulties which you have faced during the period since you last checked this 

list. When you have gone through each section, add below any other difficulties you have had, but which are not listed here. List all you can 
recall~ A good way is to keep a daily diary of difficulties. 

· Fiilout this blank without regard to earlier ones. Mark on each list that is sent you all the difficulties which you have met since you 
last filled the blank. Mark only difficulties which YOU have met. 

Section A. Diffi.culties in the selection, emphasis, and presentation of subject matter. 
How to-
1. "Study up" a subject in which previous training has 

been meager. 
2. Prepare for a given unit so as to see and teach it in 

relation to the course as a whole. 
· 3. Prepare for the work of a given class period so that 

all of the essential facts .are held in mind. 
. 4~ Collect experiences from daily life which serve to .re-

inforce and justify the subject matter. 
5. Hold the attention and arouse interest in the course 

at the first meeting of the class. 
6. Plan the first laboratory exercise. 
7. Introduce a new textbook. 
8. Lead pupils to want to study a new unit in the course. 
9. Find pupil-experiences which contribute to the con-

tent of the course or unit. , 
10. Determine what parts of a course are most useful to 

a given class. 
11. Determine what parts of a course are most difficult 

for a g·iven class 
12. Determine how well each topic must be learned. 
13. Simplify a given topic to the mental level of a given 

class. 
· 14. Determine the amount of new material to be pre-

sented in a given perfod. 
· 15. Determine what emphasis of prescribed subject matter 

is desirable for pupils who must leave school early 
to ea1·n money. 

16. Determine the amount . of work which should be 
, assigned for the next class period. 

17. Most clearly assign outside study and give directions 
for doing it. 

18. Check the understanding of assignments before pupils 
!'.tart to study them. 

19. Determine at what time in the period the assignment 
should be made. 

20. Vary the form of assignment in such a way as will 
arouse the greatest interest, and meet individual needs 
to the fullest possible extent. 

· 21. Add meaning to a given course by relating it to other 
courses in the pupils' programs. 

22. Use to advantage in class work the pupil's interest 
in extra-curricular activities. 

23. Utilize in a given course the information picked up by 
a part of the pupils in other courses. 

24. Supply background other than by assigning special 
topics for individual reports. 

25. Inter-relate the preceding topics of the course. 
26. Deal effectively and tactfully with the variety of 

methods which the class has been taught by former 
teachers. 

27. Induce the pupil to i·ead beyond the course re-
quirements. 

28. Determine the amount of reference reading to be 
required. 

29. Organize the reporting, checking, and application of 
reference reading. 

30. Turn to useful account in the appreciation of good lit-
erature a pupil's habit of extensive rending in trnshy 
books. 

31. ·Know when to present the rule before the example and 
when to reverse the order. 

32. Use personal experiences effectively to illustrate the 
principles. 

33. Lead pupils to generalize a rule from concrete prob-
lems or examples. 

34. Find more popular and generalized treatment of topicR 
which the textbook treats in confusing detail or in 
tabloid statements. 

35. Obtain illustrative objects, as in nrt or science. 
36. Keep bright pupils' interest during the second ex-

planation needed by duller pupils. 
37. Make clear explanations, avoiding unncccssnry uncl 

confusing details. 
38. Determine appreciations which the given Nubjcct 

should develop. 
39. '!'each ideals related to given subject matter. 
40. Develop traits such as courtesy, honesty, nncl good 

sportsmanship in a given class. 
41. Present abstract principles in concrete terms when the 

class represents a wide range in ability to Nee the 
significance of the concrete illustration. 

42. Find specific illustrations of the principlcR contnin(>c\ 
in the text. 



' • ' '. ~' ' 0 -

N ••• ,,.,.. ............ 6:f ·classrodm learni~g activities. 
How to~ 
l.' Plan daily work in· accordance with an 

· •·the term~ 
. 2. Tell when to aba~don a less.on plan in favor of a lead· 

supplied by the pup1'ls. :..'..).,: .. , ... · w ; ·'; . 't ;,: . <' 
-"' ,...,.; .,,-/-' '~" ,,/: •""- '.· ,.; ,,I\. ~'-"""''" . 1>'"\~ 

8. Lead pupils to plan the development of a given topic. 
4. Ask questions that are stimulating to a .majo~ity. 

the class. · · · " ' · · , ' ·.· 
5. A void : the, n~cessity qf; repeating questions~. , 

;«G.~ Adapt questions to 1 pupils.,of, different abilities~ 
7. Encourage pupils to ask questions ab~ut points 

·''''"· clear.·'·.~: . ·· s: Make questions converge on the same point ~nd hang 
together. 

9. Criticize pupils' answers con,s~_ructively.c1 ; c'. i "s 
10. Criticize pupils' oral reports and other contributions 

· so that. it is helpful to other pupils. 
:~1.:·Selecbthe pertinent elementcin.; a :pupil's· sfateinerit 

and use it in developing·:the topic: under discussion. 
·112. •Prevent foaccurate: or erroneous:<statements ··passing 

unnoticed in a pupil's 'recitation.: .. :;,:; 
13. Encourage <worthwhile' ·criticisms· and .•• challenges. ·of 

unsound·statenients!t•:i 
14• Secure :thoughtful· criticisms1 of"'oral reports·. 
15. Keep all pupils' attention to· the subject. 
·16. Permit digressions enough to 'ke'ep•the discussion.alive 

without . wasting time or confusing· the· point at ·issue. 
17. Bring home .to pupils tactfully· that their' remarks are 

irrelevant. 
·is. Restrict, the teacher's' participation to' the ·minimum~ 
19. Emphasize the conclusions reached· so that the pupils 

may be. clearly conscious ofr,them. " 
'20. Assign· reports on: special topics; . 
21. Increase the value of individual reports to the other. 

members. of the .Class; . t 
22. Alternate oral recitation' ;.with .written· and study ex:-

1 ercises. 'as a ·means of avoiding monotony ... ; 
. 23. Check for grading purposes the results of recitation 

·and. oral·.exercises :at the. end ~o'f. the ;period: 
24. Get the class to assume more responsibility •for the · 

>; conduct of• orab reeitations>:; 1 ·• · 

.25. Use oral. recitation as a'~means of· hnproving pupils' 
every day English. 

:How' to-··: 
1. Avoid book-line phtasihg ·and ·a stilted manilet ·of 

speech~ · ' ·' 
I' ~. Correct \ sfovenly articulation. . .. · , 

3. Develop ~Fcafrying: voice{ with' effective rilodul~tion •• · 
4. Get a class down to business withoufioss of time at 

the beginning of a period. .. ' 
5. Introduce the work of· the period so as to establish 

some humor in the classroom. ·..,.,, 
6. Direct the work of. different pupil groups when each 

group is engaged in different work during the· period. 
7. Avoid loss of time while part of the group is putting 

Work on the board. 

26 ... Em·p· h. a.· si·z. e •. impo·r·t. a. n. ce···. o. f.· ... form ·withou.t sac···r. i.fi· cin.·g inl~·:.1:·. . terest in. substance,- notably in: English exercises. ·~• 
27 .. Criticize'. written· exercises most helpfully and. mos t 

efficiently., for.ithe.:entire class. . ' :-, 

28.:. ~;fc~~:~~;. ;~~~i~:~ ~~rlt on wri~~n exercises mos, j 
. 29. Make, word .. study ,,effective., . . . , : . . •· .... 
. 39 .. Help .. pupils · .recog.ni. ~e ·.pr.in. ciple .. s .. previously.~;.· studie~ '. 
. ; when.they r~appear m. new" material. ; .· .. ;, , .. '. 
31. Handle.~ the situation> when~·the. class has, failed to·' 

:.l ·,;;.understand,; the ' assignment;:. 
.:32.;.Encourage:~pupils ·to take notes useful to-;.them; · .1f 

33. Provide for differences in rate and comprehension o~, 
, : ; reading.;:ir.i; making. assignments·. of.: :reading/ :mater~aLl .·:~ 

34 .. Teach pupils how to study effectively. . 'e ;~ 
35. Alternate explanation and s'tudy effectively:· : · ~~ 
.36~ Know: what·:to do: when .unable to answer.'.'a · pupil':,:'.~ 

question. ·, . 
3'7; : Check the:, adequacy •of explanations. . 
38:.Tell when.,a ·poiiitsshould·-be explained by the,teach]·f) 

: • :. i :~: ;,~:~~~n. ta~. ~.~:.~:0.i~s·,·.:·h·h···.e~.-u~. ~l~=s.·.· .•. r .. ;.eq~ir···.ed ~o w .... ·ork. , o ·'•'..~.,.,;·,·.~ .. t .. ··.;·.·: .. ; .. ·. 
·39. ''rrain: pupils .to ·organize•.their :written. work by, ou y*; 

. lining it in advance. ~J :·, : : ·~~~ 
··40.•Help .pupil's ·.orga'nize· and· summarize•· reading·.·matte ;~~ 

by outlining. 
41. Add interest to drill' work. 
42. Find drill. material to supplement· the textbOok. '' 

. 43 •. Teach' pupils to select fthe most essential points.', 
44~·, Know· what. constitutes , an.· efficient -review . procedure. 

· 45. Discover ·points on which the pupils feel the need o,f 
i .review.'. ... · .: • · · · : f 

46. Train pupils·· to review work for themselves. ' 
:147,,;use .informal tests to find out· pupils' .weaknesses 

study. 
48.~ Use.; tests· to.dind how inuch ,a· class: lmo.ws ·about.a, 

;- ·.>('subject before' it is taken up in class! 
49. Make a test cover all essential phases of the material ; 

tested: 
50. Induce pupils to complete assignm~nts. on: time~ 

• 151; Handle· the' supervised study: period• effectively. : 

; . 8: · Supervise ···experiments · efficiently· ·in 
· sCiericest·i: i 

9. Randle pupils_ who .fail to bring . textbooks to clnss. · 
;:10.~ Supply :pupils with supplementary mate.rial when n 

mimeograph is available~ 

J J.'li '1>reveiit •• confusion · from'·' pupils : borrowing 
from other pupils. · 

12. :Make collateral readings available·· during the clas 
• ' study period. 

13. Train pupils when ·and how to use a dictionary. 
14. Ma.ke the rest of the class responsible· for the informa 

'tion given by 'pupils who have prepared specia 
assignments. , 

Continued on page 3 
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;l~J~·)J!~?~•?,),;:. ,·. ,: ., . •' .. ····· : . I: .··. ,.· .. \ ... < \, . ·, • .. '• > • '.h···~·,< 
£;t.i·5: Help ·pupils inake· efficient 'use' of· notebooks;''i::u., •. 
~*16.· Induce''pupils to. keep. ~thefr riotei>ooks'up to date~ 
~~~7. Determine ·wliat''form'M·t~st ·wi~~ ~e;most·useful ill 
t¥.f> . conn~ction · with. the.· given ·'material. ·: 
~:1/.i8.':Find out the best system of ·marking. 
"·<19; Decide how 'many.: and: what ·mistakes should be cor-:jf. ~ected in ?Yritten pa~~~s and reports., < · .. 

~o. 

20. Decide when a · teach~r .should liimselC correct the 
· . statement and when ask :the pupil to correct. . 
21~:, Enable th~ te·a~her to· reduce. :the· drudgery of correct.: 

ing "'~u:rHls; ~itteri :wo~k. to'. a minimum. ' ' 
22. ;Kno'v · 11o\v much •'and under· what conditions pupils 

. . should be Pll.t upon their honor in written tests. 
23~ 7 Should. comments on pupils' papers be indicated by 

symbols or: written in longhand. 

· ''section D. Difficulties arising from a lack of cooperative spirit on the pr.rt of the class~ 

1. Win the respect of the class. . 
2. Draw pnpils of all grades of ability irito the dis~usslon. 

Make the indifferent pupil cooperate in a class: exer- •.. 
. cise or in~ laboratory work. · · · · · 
Direct· "socialized recitations'' effectively. 

' Maintain~ familiarity with pupih( without loss of . . . ~ . ' . ' . \ dignity. .. . .i-•:'.··: , 
Praise: a pupil with~tit · subjecting him to ·.the ridicule 
of ·his classmates. · 
Decide 'when to attend to . matters: of disCipline· and 
and·. when. to problein.s 'of instruction. 
Prevent pupils · ttom. asking apparently useless ·or 
divei;ting questions:· 
Combat the inertia just before and just after a holiday. 
Enliven a class. on the last period in the day: · ' 
Stimulate pupils to ·connect class work with:their out 
of class .. activities voluntarily. . ... · ·· .. . 
~Develoi:V pupils' · initiative in sugg~sting cl~ss plays 
and other activities for school organizations; 
Develop ptlpils' initiat~ve ·ill• findirig references· for· in;.· 

·di vi dual reports. 
· 14. Deveiop pupils' initiative: in calling attention> t~ dif-

ficulties in the assignmen~ and other w_ork of the 
course. (. ·, 

,: 15. Discourage· contradictions.• · · 
)6. Chani'pion a conscientious and intelligent but un-
. ·· popular pupil who seems to antagonize .. other. pupils. 
· 17. Discourage sullen and undertone protests after a pupil 

has been mildly reproved: ·· . · 

18. Train pupils to enter and leave the room with some 
decorum . 

. 19.tDeal :with .the .many crudities of behavior on the part 
of pupils ·with fewer. home advantages. l 

20. Combat the sentiment among boys that slovenliness 
'fa a manly'virtue.' ' ..• ~., .. 

21. Cooperate to the best advantage with the English de-
. 'partment in the collection 'and correction of. mistakes. 

22. Train less able pupils to come for help rather thnn 
shirk assigned' ·work that appears· too difficult. · 

23. Prevent absence of pupils who have to give . ornl l'O· 
ports 'or ·debates. · · · 

24. Handle the work of a large' number of pupils' who 
have bee·n absent from the same class nt the snmo 
time. 

'25, Deal.: effecti~~ly' with ta~dy pupils. 
26. Quell a disorderly class when a tumult hns arisen be· 

fore the teacher enters the room or after nn. amusing 
incident has occurred. 

27. Meet. the atte~pts 'of a few pupils to nntngoniz,c tho 
teacher. ' 

28 •. Render bluffing unsportsmanlike ' no mnttcr how 
Cleverly it is done. . · · 

29. How to. handle a case· of very evident dishonesty in n 
. ' test where there is 'no objective proof, without pro-

ducing an undesirable effect upon the class as n whole • 
30. Discipline two pupils whose papers are duplicates. 
31. Discourage plagiarism in written work. 

Section E. Difficulties arising £rom the personal characteristics: or individual pupils. ' . 
How to- . . ..... . ..... · .... · ... · L Approach bright pupils who lack self :confid~ric~. 

2: Dr.aw timid and bashful pupils into the class dis-
cussion. 

3. "Restrain "'an over-zealous pupil without killing· his 
interesF· · .. , 

4. Discourage a pupil who continually offers unimportant 
criticis'hl.s ·and tends to monopolize the class period. 

5. ·Organize the class so that abl.e and· zealous pupils 
lnap be alfowed to 'work at their OWn rates, of speed;"( 

6. Stimulate the. bright loafer. 

7,· Utilize, extra-currfcular activities as a means of 
getting the bright . loafer to assume school duties. 

· S. Arouse a failing pupil who is indifferent to his own 
failures. , 

9. Proceed with a delinquent pupil who refuses 'to re· 
main after school to complete work he should have 
brought to class, saying that he has to work for wages 
after school or giving a similar excuse. 

' 10.' Prevent a dull child who anticipates failure from ~-
. .. ~ ,com~ng permanently discouraged~ · 
ii:. Find ?Ut the immediate causes of a pupil's . failure. 

Continuedo'fz page 4· · · 



12,, Help a bright but dishonest .pupil. 
13. Discipline a pupil. who is insolent. 
14. Assist a pupil who :fails examinations but who does 

excellent work in daily recitations and reports. 
15. Smooth out personal dislikes among members of a 

class. . • 
16. Prevent -expressions of· snobbery on the. part of the 

more wealthy toward the less wealthy. . 
17. Discover the inscriber of indecent inscriptions on 

classroom desks. · · 
18. Bring about a suitable open discussion of the various 

sex allusions fop.nd .in literature which pupils are apt 
to repress or~ort. 

19. ~'Counter" when a pupil seeks to embarrass the teacher 
by a direct question concerning sex matters. 

20. Manage pupils with marked peculiarities in the mo~ 
kindly and helpful way. . . 

21. Help a ·pupil. who has some peculiarity which brings: 
ridicule or amusement to the less considerate mem-i 
be~s 'of the class. ... . . . · ! 
Help a deai or otherwise defective pupil keep up witn 22. 
the cfass. 

23. Set a pupil . right who believes that the teacher Qear 
a grudge. against him. 

24 .. Deal with ·Class clowns and humorists. 
25. Proceed with the industrious but. apparently dull child 

Section F. · Difficulties ari~ing from the personal characteristics of the teacher. · 
Howto-
1. Shorten the period of stage-fright whe~ confronting 

a new class. 
2. Appear self-confident as a means of becoming self-

confident. · 
3. Acquire the ability to .meet a pupil's bluff in matters 

of discipline. 
4. Acquire the ability to develop an idea in class with-

out undue reference to notes. . 
5. Establish the authority. of the begin~ing teacher at 

the outset. · 
6. Know what traits are best calculated to wi.n p~pils' 

respect. 
7. Express real interest in individual pupils without ~p-

pearing to discriminate. . 
8. Control justifiable anger at. rebellious · pupils. 
9. Acquire necessary poise to see problems of discipline 

in proper perspective. . . 
10. Get to know individual ;pupils on a basis· which has as 

little as possible to do" with their school work. 

. ~ 
)l. Overcome. prejudices. against .pupils of sullen and vinJl'j 

di~tive 'ternper~rn~nt. · . 
12. Prevent lik~s and dislikes from· influencing 

of pupils' abilities. 
-13. Collect objective evidence .. for use in dealing wit 

backward and disorderly pupHs; . . , . . . · 
14. Lead a supervisor to give frank. and helpful criticism 
15. Establish congenial relationships with other member 

of the staff. 
16. Get needed equipment or supplies to the attention o~ 

th~ ·•. pr~per · au_thorities ~ithout seeming unduly ini 
sistent: . · 

. 17. ·.Meet patrons who ... come to criticize the teacher's
1 

. methods. 
.18. Decide what use of anecdotes is justifiable just to be\ 

funny.. .. · . .. . 
.19. Talk. up a subject outside of class without being: 

preachy. , 
20. To what extent should invitation_s fro~ pupils' par-: 

onts be accepted ? 

Section G. List in this section any points in which, in your judgment, your professional training was· deficient in 
preparing you for your job 

~ » •• ,,. ; t'• ' .. 

;, . 

Will you go back over the difliculties you have circled~ Add others it you wish. Then ~lark before each number you hwe circled or state~ 
ment you have added as follows: · . · · i 

Roman numeral I if You consider the,difficulty of vital importance in your teaching success. 

.l 

Roman numeral II if you consider the difficulty important. 
Roman numeral III if you regard the difficulty of slight importance. 



~ecut-!ng the. ~ta• 
. . •. ; ~. ;, . 

ot the ~®oo1 Of Ed.uca~im:t ~f tb:e. U.nivera~ty of Kansas. The responeibil:ltJ" 

tol! obtalntng the cooperation of begUmint; te$chers fmd tor cooperatiDg 
' 

ln a; ~ge ine~sure 1n secl1l:'~%18. the, data was aasur.ooa. by the tl!eaohers• 

Appo.tntmentl3Urew., . .All. CO.rl'esponAenca with the cooperating teachers 
) . ' ' " .· . ', ... ' ' . 

·was. can,-tat on th~ tha 4ppointmant :Buomtt? 
'. I.... ., . . •'. ·. '- \ 

a~e~t• ;to~ ~Ql'Q~f!t!~ were:) ~U.ed to ~01 tsnchai-s over the 

~tsna~ ·ot Dean ljf A• SQb.weglet• · mhe b~ f~r reporting w1111ngnass 

<'to coo;peme $14 to11 glvillg nestled !.nfoxmatlon la ahown on pase 91 
. ;; ' . . . . . ~" . ' . . ·. ' , ' . ' . ' . 

'becau.'t ot .. 1;eaeh1ns e~~r1etJC$. prey!Qus to college graduation or 

beca~e tba te~ei; w• wotldJlg ~ ~ e1ementery s~ooi~ Of tho 

fori1 (:)ne ~~- ~~v•.1ui~ tt1 re.~~ of the etght oheck:1ng 

lists. rnaU.e« t~. themf: SomG .bf. the tet;tcheJ:S :te.t~ed .to evaluate aIJ!3' o:t 
' ~ ,, ' I ' ( 0 

,So~. (Jt the J,!st~ !~0ate.~~fnneto17 Cheotdng•· A ~Jor1ty lndlaa.te 

1'erloua tht>usht tU'li1 ~ona1$tent , ~i't~rt to OQoparate who1e-hoarted3'1• 

The msth~4 .f>t· tabul:atlon fJhavtt1. tho c,lll.eald.ngS that were evaluated. 

ll.t14. thoue.that we:re not ranked• .A.consistent effort is mde throughcmt 

this sttul.y to avoJ,4 ,~ttaob.Uig uttdue e!~f!aance ta· 1Jey of the t111il.i.nL'1l 
~ . i 

oi t~ rea.4 ~ante.a ~!JG& i~to .the ehe.cld.ne;sa 

[1ha '1QG o~ the a~ ts ,_epo~ted ba~OVI• 
List tlt.J•, 

1 40 c3()ptea ·maJ.~d. October 50.· 

2., 40 cqp!ett ma.tied Jlovqltlbet 20 with enclosure tto• l• 



Id.st lo• 
5 · 40 copies •led December 12 
~ new co9pc';Jratlng teach~s were mailed :U.sts 

' Ja.tll.UU.7 3·~tb. the request that they ¢heck the ditf1cult1as 
. . 'l 

they coU).d ;cecall having met Ull to · the holldi\va • En-

olo~e. No. 2 
!l\velve blanks. we~ mailed on Jantiary 10 to· teaohera who . 1 
hail neg~eeted · tQ ~eturn aey check liet. Enclo~e No• 3 

~ copies ~led ~-r:t 20. . . 
. -,,,. ' 1 
43 ~J?iefl ma.1194 · Februacy 20, Enclosure llo• 4. 

43 copietJ mailed JJarch 2(),. 

?, 43 cop.tea mail~. AI>ril. 15• 
' l a. 43 copies medled Maq 8~ Appreciative e.rl.olosu.re IO• 6. 

The acme U.st. VJ'aU. mailed each time• A more -valid checking 
' ' 

probab38 ta ()bttltne¢ .~ a result Qf continuJ.ris the inveatisntion 

througb.ou.t a ma~o~ :p0J:t1on (>f the first ~ear ot teachi?J6, coUectln8 

WSP~llted Cb.Eieldngs, fr()m the ,wne fitOup Df teaehers. 

l.; See Appendix,. pages ~G l111d 9? to11 ()Ol)ies of all :lnclosures 
made ·idth the ch~ lists ... 



'lhlbulllt1on 

, A ~ taln11~t1on sheet Y!Ba devised to record the dlttioulties 

· a# the1 wei:e received• {App~x. P• aa-s7),. A separate tabulation was 

ma.cl(!)· tot each t1ect1on ot the e.heoif.ng list,, • separate tabulation was niade 

tor ea.ob. $et ot Cll.eoldns 11sttJ: :tE;tturnedti 'l1hts tabulation ahowed the ~ber 
.... 

ot time~ each, t tem of tht . ohecld.tt£t U.at was i-anke<l X,, o:r ot first importance, 

-: XI, ot ·,.er:r tm.portant,. lIX, or of io~•e~ ~mportanee. and. cheol~ed but no 

rantdbg siven~ When ail cheo~ing U.tst9- l;tad been :recet vea.. these were 

tatal.].ea.. to obtain the number of ciieold.Me e~oh item had recai ved under 

,-~ each rantdng, u.ncler ~ ;-antd.ng1 and the tota.1 number of times ~aoh item 
~· . . , , 

had l:Je~n checte4.~ 
Vlb.f.P. all ohe,cking ltQts ~a bQen j!ecet17ed,, that were sorted by teachers. 

A tu.bulatltm.. was lnt1do ot. "11 .~fflcul:U.es Che<Jked or added by euch teacher, 

This tabu).atlon we.a tnadt1 toi- ~aoh ee~tton ot the 11'3t separo.te).y (Appendix, 

P• 8$h~ Eaob 41ft1c~ty J:ep~rtml '11 ·~ teatsb.e# was checked once :tor that 

teaqb.er, whethei 11$ had; Qhecked, ~t·once *)r eight times, the mmdmiun number 
·l 

po;Jsibie, · l1rom thlfi tabuliation was oetmpnted. the percentage ot cooperat- . 

tns teaoheis whO ha.4 mQt $aol1 &tticu.). t1 and. ~eporie<l t t •. . 

All ~abulatlorus end ()ompu.tations -.ere made bl' the writer• and care 

was exerct~ed to mak£l them ~0,tni:tate1 Croes checks we:re used wherever 

possible .$tl.d. ~ong co1U!ntl addittons we:re verified with an adding machine. 

The )'tanld.ngs an4 ta.b~at1oll.$ l.n?o1ved ~ mltitu.d.e ot snall calcu.lntlons 

and· oount!ngs 1 .for mo~t o:t wh1clt. ~o detinl ta ~eoka ~ posoible• · It ls too 

mu.ch to hope tlta.t 1lO errors oc'cm.'• X~ l£S believed that no s1gnl:t1cant errors 
• ,, . ' ' . .· ' ·-- : ... J ' 

Data sh~~ta were deyif!ed as ~luded ln the Appendix, pages 77·84· 

'IJ!hese include -11 the data. used. in the J-epe>rt ot the specific itemsi the 
;·.f 

nwnbe~ of timeQ each $.tem. WAS ·Che~ked. under finch rmik• the munber Of times 
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r&portea. but not r~~d, the t(ltal tnunbe~ of timefl reported~ the · 

Index ot .Importance,· tlle total number Qf ~eachers re~ort1ng, and 

the percentage of the coope~t!ng teachers reporting. 

Tb.e Index ot Impo;-tanoe_. 

1'hG Ind.ex of Importance la an: arbi tr&r3 device WJed to weight 
•I. 

the v~ious ra.nklnsa g1v~ by . te~chers who checked the dif'tioul ty. 

ItellU,1 ranked I ware given a value of 5, those ranked II a value of 

'~• and thoae rlU>k~ III a v~u.e of l• The produ.ats of' these values 

.· mul.tlpl1$4 bf tho number Qf tiireo eaah item wns chocked under the 

~esp$ct!v~ ranl¢lngs 'W1~8 added t~ 8e~ the !ndex Of Importance. 

GQocl · tr~ll:t exists ~bl: itlcluA!ng the number ot times Checked but 

not ~anketl.1t Xt -~ aecidet not t<J ~nal:a.de these ao they are taken 

into ·account in the tt>ta;t. tuunllel' ot t~$ che~lted, and !n the percent-

age of teachers ~eo~ns• xt·oan be 'a!d.1 therefore. thnt the Index 
ot Xmportat10e ~eptes~nts the J:telative importance of tho varioUB diff'i.a 

otll tie$ ~ll 'tb.e <>21~t?q ~ tbo1'e who checked thern 11 \d th.out adding e.rra-
tnterJ;)l'etatl® o't asqamptlon ot the inveatigato~· The numor:toal value 

ot the tnd.ex o~ Impo~t~® 1• an arbi tr1.U7 asaignme.n~ ot welsh tinge Md 
bat ~· S1s.nlf4cance fiiavo to'I: the comparison ot :I.terns within this stua:. 

'l'he Use t>f ~eQ.Ue.n.07 Tables and Bankings. 

~equentv dietrtbution tab1ee aJ;'e used to pJteaent the 1 tems ot · enoh 

section upon· ea()h of the three baset:t considered. These 8re, tho total 

. bUnlbar of· times cheCkedt . the Ot1mpnted. Index Of Importance, a.itd the per-

centage of· cooperating teacher a ~heoking each 1 tem~ The purpose ot 
using the. fi'tequene7 distrilnttton is to discover the 1 tems tall1ng •1 thin 

the up;peJ.t fiftf p~roentUe bf each basis ot distribution. 
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~ome method.' was ne~d 'Whereby t.he thre(J e1gn1ficnnt ~a.sos for ' 

comp~1son might be thr()V41.. togethext in a. single ind.ex. The pl~ 

ot ;.ruitd.ng each of the (U.tficul tt~s · talliiag 1n the ·upper half 

ot·the treqttene1' t11tltrib"Q.tionwae adopted•' ~e tbX'ee ranks.were 
added ·tor eadh · item and. the · tU.ftiC\\l ties i-a.ra.nkel\ oA the basis 

(If' 1h~ sum.' ot the thre~ ta.nkings.- ~h1s plan y:te1ds a composite. 

ranld.ng which ineludeo antt· glves · equa1 weight to each of· tho siGXlif• 

.. ':leant bases· eeleoted :tor Jttdging the · tm.portance of the c11fticulty. 

In ~ eases two o~ inore difficulties tied tor tha swne rank. 

Vlhere' 'tht! was the dSf;Ja the railks ·ware added and the average rnnkill6 

$SSiSlle<l. t4) eaoli ·t11n8 dittioaltY•· · l!lxampleo tour d1f:f'icu1t1ea :ln 

' the same eeotlon •eto chocked. by 63 per cent ot the tenchero. The 

fitst ot thees WQUld. receive the rw ot a. the others 9, 10 end 11·. 

respectlfelt• Add!ns '·these, ranks the swn ia sa. ·D!vidi.DG by 4, the 
' ' ' ~ 

nwnber t.)f EJq~ diff1Qu.).tie'•, 1ields a quotient or 9;6, which 1s 

the J!'ank aas1gn$4 to eaQh ct the ·;rou~. W11e neat·. difticulty in ro.nk, 

52 po~ o(:~t,· would ·rec~d.ve ·a rant(. of 12 it tt ·weJ:e tho only difficult1 

hafl.ne th.a' perc#~litaeP• It 14· on the basis of these raold.ngo that. the 

conc1usion(f o.t · tb!13 · atu.Ot a;-a dJ'awnt. 
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·1I'he tables presented under tll!e heading shOw the re.presentntlve 

charaater. ot the sampling Of teachers who suPPlied the dat~. for this 

'EltudtY• It vdll be noted that the group !s f.a!rly comprehensive from 

e;ny of the ~tandpoints. presented.., 

~. 'rABLE· I-. TOT}--' .NUMBm OF DIFFICULT!' CREOitI?IGS• 

Section lts.nldngts !ta Total x XI XIX llnnk Checking 

A '267 525 181 211 1182 
:s 2Ell 561.· 199 201 1229 
c 119 259 122 74 554 

,D 1()7 522 .151 113 673 
.. ~ ~4~ 001 '. 103 92 '642 , 69 124 '45 62 291 

tt'()tal 975 20'10 782 745 4570. 
Poi- cent 
ot·~ota1 2~~5 45~3 ~1 .. 1 16.3 100 

llea4. af :ro1lowtu h St;tctlon A of the checking List of Teaching 
ll1ft1oluties. ,267 Mttei.4ent eheakings were evaluated by· tho teachers 
che~k!ns them as tt81r3 1mpo~tant, 525 wsr$ .important, 183 .wora of lessor 
lmpo~tance, ·and 211. cheeld.~s were not evaluated• A total of' 1182 
oheckt.nga tv$;ro :r~eeived tn.Q.or tll.e ·pl~es!f!cation of Saetion A~ 
D1f'fioU1t~o~ ·in the. £.tf'leot$.on, emphasis· ·and presentation of' aubjeot 
·mattet-1 A gtaild. total of 4570 Oheeld.ngs was obtained and used in the 
atllda~ · · · · 

!t'he number ot cheok:tng.a. as shown in [table I is 1arge enough· to 
' ' ' 

com~are tayo:rab~ with qthea- stuilJij1tin· tho tis-la.. ~e number of 
. . . . ' 

lte~ BS$1ened to the ditferent r~• ot imp()rtance is some lndica..-. 
t1on thl;tt the tea~et-a thoughttu.lly evaltiated the difficulties they 

Qb.eckedt lt $11 f:bema had been evaluated, the probabilities are that 

th.a percentages w6ul.d baits aJ}proximated 25 per C$nt Of the total for 

'.Rank X1 50 pet o<3'1lt fox- Ra,nk 11~ awl 25 per cent for Bank III. A 

nwtlbei oft~ tsaahers consist~ntl1 tailed.to evaluate~ of tho 

41tti<n;llt1ea ohockecb 
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TA'BLE I!• NU1tBER OP OREOKI11G LISTS REOEIVEO FROll TEACHERS 

11.lmber ot 1lstt:l 
Checked b3" ee.Qh 
teach$)r. 

$ 
7 
6 
5 
4 
B 
2 
1. 

Ewnbet of !t'otal. number of 
teachers lists retu.l"ned. 

a 64 
6 42 
4 24 
5 25 
1 4 
4 12 
2 4 
4 4 

04 ~79 

Beru:i u to11ovnh Eight teachers·, Checked. and returned the 
Checking list elght tim,es; uena.tng in e1 total of 64 cheoldne . · 
itsts. ~!s_tea.Cherti check~d Sl).d. ~eturned the list e~von· timea,. 
sending in a total of 42 listl1• In all• 54 Q.ifferent teachers checked 
·and ~tu.med the !lat 179 ti-s. · 

~ha data ln Table II $howl1 that 25 or the teachers returned 

trotn ti'V'<J :t()· e!t:ht lists• ll'h!s· should sive a reasonably valid 

J;>lotura Qf the dtff1cultle$ elt.Petienced diu-1ng the entire year 

fOi;t·tt+moQt·tbraq-t01JrlhG Of the erou.p Cooperating., ~1 i-etur.ned 

· a total of l?G Ch'3ck 11$t$· tw.ring the year. . 
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TA'DLE III. 'l'IPES OF 001llJtulUTIES REPRESEliTED IN TlIE Il1VESTIGATIOli 

Type ?tum.ber of Number of' 
schools teachers 

ottles ot :tirst ciass 4 6 

Cities of second class 6 6 

Oiti es .. ot third ol~s11 12 12 

Rtt.J,-al high school commu.nt ty · 9 9 

Traini11g school 1 l 

Total 31 34 

Read as tollowtst From four different cities of tll.e first class 
(defined in lW'lsa!.1 as a city having a population of l.5,000 or more), six 
teachers cooperated !n this atwlt, Thirty one different ochools, rapres'8nt 
1ng as many' commn.nitiea, had one or more teachers who cooperated in 
supplying data, · 

TABLPJ 1\f• T!PES OJ SOHOOL OllGAliIZATION REPRESIDITED IN nmsTJ;GATION. 

Type of school organization 

Jwrl.or opllegeand senior high school 

Senior hish, sehool. four•year type 

Sa.niot-junio' high sohool, six•year t;rpe 

Junior and aanlt:>r high, part time in each 

Jw~o~ bleh•. three-year VJ>$ 
Seventh and eighth grades 
Total 

llumber ot 
teachers 

l 

24 

3· 

1 

4 

l 

Read ae follows* One beginning teacher was teach1118 po.rt time in 
junior college and part time in senior high school. '11wenty fou.r teachers 
who taught full time in tour-year senior high schools cooperated. 

Table III anti Table IV nra introduced.to elj.ow that the 4570 check-

i?l6S were n.Ot obtained. troma single type of school. One teacher Vias 



included. wllo was teaehlng seventh and eighth grade work not organ• 

.- !sed as junior high sohoo1. One was includocl who was teachin8 three 

clnsaes in the tour year type Oread Trainins II1sh School connected 

: with the University of Kansas. 

TABLE V-. lTAJOR DBPAJ1T1~\ENTS OF TEAOlUNG OF COOPERATilIG TEACHERS. 

Department 

English 

Social Science 

NiS.thematics 

General (Four or mo~e departments) 

Pb7a1ca1 Educ~tion 

Home Economics 

Commercial 

13anual Traitdng 

~es 

Total 

Nwnber of 
teachers 

12 
a . 
3 •, 

3. 

2 

2 

2 

34 

Read as tollowsi Twelve ot the cooperating teachers were doing 
more work in the En(r,linh department. than ln sti:I' other department. 

Table V is eignificant only in that it shows the comprehensive-

ness ot the sampU.ng. A major! ty ot the teachers taught in one or 

more depa:rtments in addition to theb major assignments. 

It is or some sfgniticance to .note that the group or cooperat• 

ing teachers included 5 men and 29 women. The men returned a total 

ot 27 and the women 152 check:ins lists. Men· and women returned about 

the same average number pee teacher. 



Um1 tat1ons of the Procedure, 

The following statements present admitted loopholes or 

_limi tatione of tho l?rocedu.rEh All findings are offered w1 th these 

limi tationa in mind. 

l. The ·checldns list does not contain all the d.1t'£1culties a 

teacher may meet. It ta on.11' a pa~tial invento17.. Some ot 

the moat 11ital di:tticult:tes 'm81' 'be omitted.. It shotlld be 

painted out that the cheek U.st specif'icalJ.y o.eks each teacher 

to asd arJ:3' items and prQVides spaQe for SU.Oh additions. 

2.- The teaehel." must :tnta~pret the statement of the difficulty. Whe 

statement found ln the list may- not mean the s~ thing to two 

teachers checking the same item. In defense of this phase of 

the procedure, it is telt that the sinele interpretation each 

teacher mat· make is more valid than requiring enoh teacher to .. 

reeot:;l'lite the difficulty ant\ to phrase 1 t in word.o which the.·· 

:tnvest!..gator mu.at again 1nter1>11at a.n.d 01·asaify. 

3. .The t~aeher ·'!M1 eheck·the U.st perfmictorily and with little 

interest. 

4. IJ:he list may suggest difficulties which the teacher may check: 

because of the aUggeat1on. Charters sWlis up the ~ against 

the checklist in analysis, (5, Journal ot Educational Research, 

10:214~ October, 1924h "Check lists of di:f.'fiou1ties n;re danger-

ous and mu.st be hand.led wl:th skill• It we i>resent a list of 

du.ties to an individual tw.d ask him what else he does, the check 

list is likely to inhibit further thought. Consequently. the list, 

when used, should always be presented in person and care should be 

taken that the lni tial inhibition is over-come." ~he specific 
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caution given in the instructions to the. che~king list is in-

tended to aid in a~o1ding this ori ticiam.. The number of lists 

sent tu each individual is a further safeguard.. Th.a validity 

ot this criticism i~ admitted and the findings nre presented 

in the~light of the statement quoted, 
•' 

~· The itenia of tha Hut w~re ~elected on a subjective b~sio. The 

list pros¢>nted by Waples, ho~ever; was arrived at by objootive 

means. lle asked student teachers and former teachers enrolled in 

his classet;t over a period ot ~ears to report ~fficu.l tieo to him. 

These were carded and classified• and.when a sufficient number 
. . 

baa been collected were used aa tho material for his list. The 

checld.ngs and the ranldngs in lhb.i~ thesis are interpreted and 

evalu.ated objectively, although the materials are selected subject-

ively.,,.,J[~,-otlier basis was, availf;l.blth 

a. A limited .nu.mbet" of teachers participated. All who could cooperate 

were Uf:led w1 thin the 1'PSOi:t!o deU.@;ltations of the study. ~r.he 

ohackings were collected over·q. full year of school work. They 
' , I .. 

repr~sant O.· mo:r:e inte;tnivtl stutcy" ()f a ~mv eases tl1ruihns praviouoly 

been attempted, 



Oll.A.PJ!ER IV. 
THE FACTS FRESE?i'l'ED 

'l1he FH't1 i~tost Important DifficUl ties 

The fifty moat important difficulties represent the final work 

done with the data. They are presented without regard to the section 

. in which they appeared 1n the checking list. This group at diffioul ties 

is regarded a.a tile most important finding ot the atudy nnd is given first 

for that reason• 

Table VI show the code numb or of' the diffionl t~, the total nwnbar 

of t:lmes checlted9 ·the Index of Importance, the percentage ot teachers 

checking, the rank by each of theae three criteria considering all 

diff:toul ties regardless of section clasa1ficat1on1 the sum of the three 

rankings 1 and the :tina.1 or compost ta ra.nlt• 'lhe data are preaonted in 

detail that the statements pf difficulty fJ.lB:3 be kept as closely nasocint• 

ed as possible· with the actual data; which nre more important in the 

final consideration that are the interpretative figures of the rankings. 

Table VI :f..; read: Difficult,- nwnber B under section E ·vn:us · ohaoked 73 

times; ranking first by this criterion; received. an Indox ot Importance 

of 195, ranking thirdt and was met by 02 per cont of the cooperating 

teachers; ranking :f'i:rst. The sum of the rankings,. ?, iff less than the 

awn of the ranks of ney qther diff'icu.1 ty. This specific diffioul ty 

is accorded first rank among all the 204 difficulties included in t~e 

list with the additions ma.de by reporting teachers. 
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TADLE VI. TIIE FIPEY 11DST Un10RTAiifT DIFFICULTIES m~PORTED Br :BEGirmnm 
.TEACHERS. 

• Code '• No • ·'Index· ot 1$ of' ' Rank ' Rank. ' Rn.nk •• sum JCompoa-
m.:unber times Import- teachers by by 1zy" of ite 

checked ance checking column column column lla.nks :Rank . I !I III I· II III 
EB 73 193 82 l 5 1 5 1 

EG 69 206 76 3 2 4 9 2 
~ 

A20 68 191 79 4 4.5 2.5 ll 3 

A36 67 191 '19 5 4.5 2.5 12 4 

:Bl5 . 71 209 65 2 l 11 14 5 

B2 00 166 14 7 10 5.5 22.5 6 

A5 59 180 65 a 7 11 26 7 

Al5 55 174 71 11.5 a 7 26.5 a 
l350 53 167 65 13 9 11 33 9 

.A2'I 57 117 74 9 22 5.5. 36e5 10.5 

C2l 49 136 08 14.5 14 8 36•5 10.5 
Dl8 62 185 56 6 6 26.5 38.5 12 
B5 56 148 59 10 12 ro 42 13 
AlO 47 159 62 165 11 15 42.6 14 
M 47 128 65 16.5 17.5 11 45 15 
il6 65 139 56 11.5 13 26.5 51 16 
l334 46 131 59 19 16 20 55 17 
~24 42 117 65 Zl 22 11 60 18 

'B7 46 108 62 19 27.5 15 61.6 19 
A40 49 133 53 14.5 15 35 64.5 20 

09 43 116 59 24 24 20 68 21 
A12 46 107 59 19 29.5 20 68.5 22 

DS 42 120 56 ZI 20 26.5 73.5 23 

E24 42 97 62 .2'1 34 15 76 24 

E4 ·43 126 53 24 19. 35 78 25 
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TriLE VI. (Continued) THE FIFTY }!OST llIPORTru""IT DIFFICULTIES REPOilTED :BY 
BF.GL.-,iUNG Tli'...ACBERS. 

t Code ' No,. tlndex of• 1" ot ' Rank . 'f Rank ' ].lank ' SUm 'Compos-' 
munber times Import- teachers by by- by of ite 

checked a.nee checking column column column Banks Rank 
I II III l II III 

. AB 44 128 50 22 17.5 44 83.5 26 
.• 

Dl7 Z9 107 66 30 29.5' 2G.6 86 Z'l 

'014 45 lll 50 2l 25 44 90 28 

. 015 38 '92 56 32.5 41 26.5 100 29.5 

1132 43 104 50 24 32 44 100 29.5· 

Al 58 97 53 32.5 34 35 lOl.6 31 

F7 36 106 53 37.5 31 35 103.5 32 

129: 58 . 94 53 32.5 37.5 35 105 33 

D2 34 108 53. 44 27.5 35 lOG.5 54.6 

E5 M 96 56 44 56 26.5 lOG.5 34.6 

.. Al.4 40 90 55 29 43 35 107 56 

'Ell 55 110 47 40 26 51.5 117.5 37 
. MG "58- 91 50 32.5. 42 44 118.5 38 

Cll 37 70 59 35.5 65 20 120.5 59 
. 04 36 02 53 37.5 50 35 122.5 40 

:Bl? 54 73 59 44 59.5 20 123.5 41 
. D22 ·55 97 47 40 34 51.5 125.5 42· 

All 37 117 47 36.5 22 51.5 129 43 

F3 ·30 89 53 56 44 35 135 44 

1338 ·53 &8 59 48 68 20 136 45 

m 35 86 47 40 46 51.5 137.5 4G 

E13 34 ffl 47 44 45 61.5 140.5 47 

Al7 32 73 53 50 59.,5 35 144.5 48 

D9 53 94 41 48 37.5 62.5 148 49 

D5 33 93 41 48 39.5 62.;5 150 50 
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The fitty most important d1f£ictllties indicated in Table VI 

are vJritten in th~ order of' their rnnk. 

now toe 

· 1. (ES) Arouse a failing pupil who is indifferent to hie own failures. 

2. (E6) St1mu.late the.bright l.on:tar~ 

s. (A20) Vary the :t:'orm of assignment in mtch a way as will arouse 

the greatest interest, and meet individual needa to the 

fullest possible extent. 

4, (A.36) Keep bright pupils' interest du.r1ns the aeoond explanation 

demanded by duller pupils. 

5• (Bl5) Keep all pupils attention to the subject. 

6, fE2) Draw timid and 'bashi\\l pupils into the class discussion. 

7. (A3) Prepare tor the wort of a given class period so that all 

ot the easontial facts will be held in mind. 
'. 

e. (A13) Simplify .a given topic to th~ mental leirel of a given class. 

-9~ (B50) llfn~e PU.Pils te> complete assignments on time. 

l0,5 (A27} Induce the pupil to read. beyond the course requirenwnts. 

10~5 (021) Enable the teacher to red.u.oe the dru.d{,1Gry· of correcting 

pupils' written work to a minimum .. 

12• (B18) Restrict the teacher• s., participation to a ndnimwn. 

13. (:86) Avoid the necessity ot. repeating questions. 

14. (AlO) Determ:t.ne what parts of' a course are most useful to a given 

class. 

lS• (134) Ask questions that are stimulating to a majority ot class. 

16. (Al6) Determine tll.e nmount of work which should be assigned for 

the nest class period. 

17• (BM) Teaeh pupils how to stuc'13' effectively. 
19• (»24) Get the class to assume more responsibility for the conduct 

ot oral recitations. 



l9e:', (l37) Encourage pupils to ·ask questions about pointa not oleo.r. · · 

20 •. , (A40) Develop tratta.such. as honesty, courtesy •. and good 

sJ;>Ortsmsn~p !n. a eiven c1ms•, 

21.-, (09) J:landle ptp11a vrho fall to brins textbooks to olaos.-

22. · (A.12) Date:ttnlne how well each . topic should. be learned..· 

23 ... (DS) Prevent pnptle from e.aldng apparently useless or divortins 

questions., 

24• (E24) Deal vd th clasu clowns nnd humorists. · 

25e tr.4 ) DiecE)Ut'age a pnpil who 1Jontinually offers unimportant 

cri t!olsma and tends to monoJlo1ize the claeo period.. 

2&.. (AS) tea.a pu.ptls t·o want to stt:u'J.1 a .new unit 1n the course. 

27 •·· (D17) D!tJeQtttaga ea.11M and undertone protestn after n pupil hne 

been, rnildl.3' reproved. 

28•··.. ·{014 )' lttlke tha rest. Of tho Cle.so responsible for the information 

et veil by i>up!ls who have prepared special asoignmenttu 

29,5 {Cl5) Discourage contradictions.. · 

29 .a (:852) Eilcour~ pup11fJ to tc1ke notes useful. to them. 

51• (Al) · 0s~ up" a subJe~t in which previous trainillG has been 
. ' 

meager., 
52. (F7) Express: real Interest in !ndividu.al pupilu w! thout appearing . 

to dlscr!m!nate. 

53e (A29) Organize the ;eporting1 checldng1 and applioat:lo~ of 

reference read.ing•' 

54~ (.D2 .. ). Draw pttplls of ell. grades of abiU.ty into the discussion. 

34.5 (E~j Rcst:t·~ nn.~vs~zealous pu.pil without ,killing his 1nteree't. 

5G. ~ Altlt l Detenn1ne the amount of new ina~eria.\ to be presented 1n 

s. givm ·peri.oda 

57. (EU) Find out the in:mediate causes of' a pupil's failure. 
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58• (MS) Train pupils to review work f'or themselves, 

39,t (CU} Prevant coiltu.eian from pupils. :borrowing 'mat.erial from 

other p.ipila. · 

40. (04) Get a claas down to ·business without loss of time at the 

beginn!tJg of a period• 
41•; (l31?} Bring home to pupils taeti\tll.y that their remarks are 

!i.-rei.ovant • 
42•' (D22J Ttain less able pu.pU.a to come :f'or he'ip. rather than sh1rk . ,! 

aasf,e;nedwor~ that appears too difficult. . ; 

43• (AU) Determine what parts of a course are. ioo~: difficult· for 

a .sivan el~&• 
44• (313) · Acquire the ab!U.v to meet a pu.p1l ts blui't in matters of 

Msolpltne. 
45. ,, (:B3SJ ~ell when a poin~. should ba ex.plained by thE) teacher and. 

Vl}1en the pu.pU.s . aho uld be required . to work out the 

· expla:ns.t!on· for ·themselves .• · 
46• <· : (D5) · : Make the tna.ittennt P,.p11 coopetate in a class exercise 

or in laborato~ wo1:k. 
4'1. (El.5) D1soipl1he a pn.pll who !s insolent. 
48. · (A17) llost clear]¥ assi~ outside stu.03' ard give directions for 

doing it. . ' 

49, (D9) Or!t.lciae pupils• (Jl1.swers constructively. 

50. (D6) Ka!nta!n familiarity with pu.pils without loss ot dignity. 



Sotne sisn.ltioant ta~te ~ 'be polnted out ·vi th regard to Table VI 

· and the list ot c.U.ft1cttlt:f.es aecomp~ it. B15, the fifth diff1c1llty 

·in ori.er of o()mpos1t~ i-ank, wa!J ranked oecond in nwimer ot titl¥:)B checked, . . . 

~1rst b1" the Index of Importance, bu.t eleventh 1n the peroonte.se ot 
teachers reporttns. lnd1c$tli\g that lt ta a very important 41tt1oult~ for 

J 
65 p• cent of the grc>u.p, bu:t; that 1t ls not .so common to all as e1sht 

others, ·'lhe uame obsernt1on · 1EJ tru.e. to a greater extant w1 th diftioul ty 
/ 

BlQ- the twel~h !n order ot !.mportance.- This .difficulty re.nko sixth and 

sixth by the tir$t two crl tad.a stated. a't;)ove,, but 26•5 by the perco.ntage 

ot teachel'I repo;rtlng ltt SU.Ghtlr more than halt the group recognized 
this •s aver; lmpo~ant. difticu1t1• To a lesser degree the eame cond.1• 
tion e%1•ts tot A.16, the sb.teenth in otder·, MO, the ·twentieth, AB, the 
t~t7~sl:th, aft.CS. 014• the twenty•e1gh~· 

A different t~pe ts ehown in. A.'27, t7~ for tenth. It was reported 
by lf4 ,Pnl' cent ot ilut t$achet'!t a tote). ot a1 tim:Jfh ;Bu.t, in the opinion 
Of tllS teaChe1:S &$ to tmPOrianCOt. lt J'anltt)&1 twen'ty•seoond, 1owerlrlg the 
ccmposit~ raJ11t ·from about sl2{.th to tenth p1aee. ~El Oharacterietlc ta 
tme ii1 rather inatked degree ot S7, the nineteenth• 015, the twent;r-nlnth1 

Al4, the th1r~$~h, ail<L o•. t~ fortieth. 
A third tJP& is exemplified In l324, the eighteenth in composl t$ 

. rll!lk., It Wei$ l6P0.rie4 b7 65 pe~ ¢ant ot the src>up for a rank ot 11• but 

in. nu.m\ler of times teported and b7 Index qt ImportMCe :l t ranked twice aa 
. .,, 

iow, Qr .a? and 22 reispe~it$.v~4r• 'Rhla 5.hd.loates that the cliff'iculty 11,1 .. 
fair)¥ CottlnOJJ.• but t10t met iiep~atec1~ b1 the same· teacher or regardad as 
otcn.oial lmportanoe+ Other slifficu.lties Showing the ewne cbaracteriatio . . 
are 134,• the fittee~th, l!l24, the tWenty ... fourth, Cll, the thirty-ninth• Bl?,, 
tll.e tort;r-firqt, ll58, the forty-..titth, am Al'I, the forty-eighth. 
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Stlll another important 1tar1ation 18 sliown b7 ·:BM, the se~enteenth, 
B?, th~ r.dn~teen:th,_ and. A12, the twen.t1•E1ecoild. Theae were each report-

. . 

e<i 46 tlmea, bu.t using the' ott1or two crtterla, pa:r:t1cularly tho Index of· 
XmDorta.nce, they received the. var,tne compoo1to ranks stated above. 
s~veral 9thei-· exampleQ meq· be tound tu Dhow this charaoterist1c. Dl7, 

tho tvmnty-.ssv$tlth; ancl B46t the thirty•elghth are arnons thacn. D2 and 

E51 ttt.ng tor thll"t3"*tcmrth, :Sl7 • the rort-y-f1rat • Md El~, the forV-
eevef:lth1 tlll we~ ·reported ·54 tines•· th~ variation of eleven places :in 
composite·#~ being caufJe4 either b:r tho pei;.oenta6e' of ,teachers report• 

!ng ·. o~ ·bJ. the Index of Imvort~e· ~s ltldioates tzmt the teaaliera · 
did reQo~za ttifterencflt:t tn the deg~e t:J1 diftiOulty:·bf the items they 

. 1.; '··. 

'i'Ant.E Vll• OLASSDtJ:CATXOM OF THEf Fmt t!OST ll1PORTAN~ DIFFICULTIES 
Bl OHEOKXHG Lism SF£TIOliS• 

I ' '' ~- , 

. " . Se~t1Qtt . . .. . ·.. . ·.. . . . .. . Humber Per oent At $e1ect1on•. ein,Jlllas~a, .Preseritatloti of su.bJeot mattei• · · "15 50 · 
Bw. Plannin.61 dlJ!Gcttoni~ltuisnt()tn 1eatntns activities 13 26 . Ow Mechard.ca).; Onite1 ot "lSSIJ' ~em®.t . ·. ' ' '6 12 :p, · itt\Ck Of Coopetatlvf) _spl#.lt 011 ~rt Of class 6 12 · 
lilt~ Pm.-1;,1ona1 ~harae~er11,1tltl~ ot inditld.Ulll pup1ie B 16 F. P~sonal charaote~latlco ot the toaoha11 2 4. · · · · :wotai. · · · so · ibo ·" 

nea4 ·atj to11oweu 'ilifteGtt '(lt ~he· tiftt most· important d1tr!ou].t1es, 
or-~ peit cant were in s~ct1o.n At Ditttellt:les ln the so:Lect!on, empbaale• ant\ ;pre~ation ot ou.bJect tnattet• . . 

"OVs~ halt· c:>f ;the m<>ri ·1mporttu1t d1ttiou1t1es have to dO \'d th the 

aubJect matter .and th.$ J.etu.tn1ns adt1~1tier;Jt Machantoa1 du.tie& ot olase 
~ement and 'the lack o~ cooperative optrlt · 0n the part ot the c1aee as 
a whole t'ecelye 12 pe~ cent eac~. Seotion Et deal~ With the personal 

charac:r~er1st19s of th& pup~l has 16 per cent. three ~f these being almost 

at the 'top of the iie-6. s~ct!on F deals wtth'the personal characteristics 
ot the teache~., ~se Mtticult1es are probably hard to a.iscover. 
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TABLE. VIII. AE'ALlSIS {)lf fJ.1IE JfIFTY MOST UtroRTANT DIFFICULTIES J>Y. SOURCES• 

Sow:cc:J · of dlftloul w lTumber of . 
Q.ittieuJ. t1os 

Pu.pila·· , .. 

. MOt1vat1on and lntei~st tn subjects 9 

J)1$Clpline · 11 

.Xtldl Vida.al cllftarcnce11 8 

9!ota1.trom pupil~ 2a 
00tW$G Of ettia,- 4 

Method 9 
f!eMher 9 

~otal · 50 

Per ccmt · ot 
the titty 

18 
22 

16 

66 

a 
1a 

I 18 ----·-
... ·. Bee.& as. followe,J Of the tltty most important. 41tt!QU1 ties, 9 or 

1S per c~t have to do ·'11th interest and. motivation ·of the pupils, 11 
OJ.t 22 pe~ cent have to do w1 th some t~ . ot discipline or · control of 
pu.p1~'* •0. e Ot' is p~:r cent With 1J1d.i.v1d.tml diftere.nof)l!h A total, of 

·ea, or ·se p~ cant ~ose ~m problems centerinG. abpu.t th~ pupil. 

~ · ~la~sif1cat!on ()n thls bSS!tl ls quite su.bJect~ V~•. Certain 
. . . 

. ' 

dttncuJtle$ Jr4ght ba pl~ced ln latther ~f two or more oategor1oa w1 th 

a~~t e~ appU.cablU.·tJ"• ~a anai.ye11;1· io ot genera~ in.terost, ~esplte 

it~ ~bje~tlve quall.ts-• It 1n4J.(l~tes the importance. ot the i:mpl1 in 

the. th!nld.J16 of the teaohe):' when 56 per cent of the d!f.f1cul.t1es cantor 
' .. '' ' 

. . 

abO~t. him. I.t Po1nto ou.t alab. that the besinnlni teacher 1s. aware· 

o.t the pX'e>blem ot tnd.t vidual difter~noes. 

$eV,era+ other bas$$ fQr analysis flr8. pointed out as supplemantQ1'3' 

probl~ b1Obap'\;er17• .~eN will act be, taken up in thlo stw\r. 



D1f'f'icuit1ee by Seot1ol1$ of Checking List. 

i'he b!sJ,lest fifty . per cent of' tlle cliff'!eul ties in each section are 

Qtated as a part!a1 analysts pt the d1ffioul ties. Each section ls pre-

. sented by ~quency tnbleu1, b7 ranldngs1 and by the text of the more 

important halt of the di;'f!cul ties 1n that section, seleotea. by the 

nethod ot composite ranktne. 

~ S~otion At D1f'ti~1ties tn ~he selection, emphasis, and presentation 
ot subJect )natter. 

f$bl"s dza, &, an4 ~c present the freqtt-e~ey· distributions 

tor s~ot1on. A• Wable vii.a shows a d1str1bn.t1on of the apecitio items 

aocordins tQ tlle tota). mun'beit ot times checked, aD.cl. 1ndlo.atee :tme step 
.. · .. .. . · ...... · . . . •. Jr interval lu which eac,h ltem. talls• fable ~b ~hows the d1et~1butlon 

~f the fjanle itetns by Jnde)t ot ~tnportanOEh ~able ~C shows the dis.- . 

tr~'bUt!on aeaor4tns to the percentage of teachers· checking eaoh difticultJ• 

lrum'ber or 
t~mea eh~clted 

G~70 
S0-65 
5S-.G() 
~55 
45--50 
4().45 
3~0 
50-35 
2~ 
20-25 
15-20 
10-16 
·a.1Q 
0.-5 

20 56 

3 ).5 16 27 

10 12 40 
a 14 
1. 11 29 
4 17 57 
2 24·28 
9 26 50 55 

ta 22 :>2 54 09 41 42 
19 23 26 31 25 . 
5 15 21 58 43 44 6 1 .. 

Freque.nc1' 

2 
0 
4 
0 
5 
2 
0 e 
5 
4 
'I 
6 
& 
2 



Read as follows; D1tt1cttlt1e$ number 20 and 56 1n Section A. 
wore cheeked between. 65 end .70 timeaw The median nwnber or checkings 
·tor tltl.s s~"ti<m. was 2.2.5 t!mea, · 

tt'ABliS tc_. · JrBEQ.utltOY :Bl' INDEX OF lltroR'l'ANOE. SECTION A. 

Xnde~ ~t Importance 
200-210 
190-.200 
18~190 
i10•1ao 
16~170 
1~160 
l40-l60. 
1~140 

' l20-150' 
110-120 
100'-*'110' 
·9~100 
8~90' 
v~ao 
$0•?0 
t:H)•60 
40-50 

·3o.40 
20-rao· 
1~20 
·a-10 

. . ~ ' 

20, 56 
5 
x~ 

10 
1~ 40. 
1 

11 2? 12 
'114 ~ 51 2 ,'. 
41? ~4 

26 2S 50 
9 42 

22 55 55 59 
18 52 M 41 
15 2S 25 51 
5 ~9 21 58 
6 7 43 44 

· i'otal 
!tedlM 

2 
1 
1 0 . 
1 
0 
2 
~ 
2 
1 

.4 
1 
3 ' 
5 
2 
4 
4 
4 
4 
4 

44 
60 

Read ae to11owu Dlttiottlties number 20 and a& in section A have 
ati{J, Itta.ex ot Irnport_snce between 19Q an<l .200. i.I·he med1an Index of 
Importance 1$60t · · 



Pe:a:ce.ntege 
<>f teachers 

?~SQ 
70-?5 sa.to 
~0-65 
5~60 
00-5& 
4a.so 
·~6 55-40 

, Z~55 
25'r30 
il~25 
l0..20 
. 1~15 
S.10 
~5 

20·56 
15 27 
5 

10 
12 16 

.. '.•. ·. 

l 8 14 1V 29 40 
11 . 
4 24 
2 e lS 2s 2e 37 39 41 so 5~ ·*2 

•22 54 
25 ;.Jl. 25 
~ 15 21 25 02 59 

19 . 

G? 4544 
Total 
·~an 

F.requenc7 

2 
2 
1 
). 
2 
6 
1 
2 
a 
5 
2 
5 
6 
1 
0 
4 ·.u 

~a.ea% 

11eacl. att to11Q\VH . Ditflct\l.t~ea nwnber 20 and 56 1~. Setition ·A 
ware.· cheeked once or·· otf;ene:r . ~8'. hom 76 . to ·ao per ce.n.t ot the sroup 
ot coope)!a'tlng tenchero• ilbe iuedian·pereentage ot teaQhera checking 
was ··ss•aa . ' ' 
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TA.l3LE X. HIGIIEST RA.llKIMG FIFTY PER CENT OF J')IFFICULTIES. · SECTION A. 
i' ... \' 

Code Be..nk ~ Bank by Rank by% SUm Compo a-
number total Index of: teachers. of' ite 

times Import- checld.ng Rnllks Rank 
1.•· cheeked tmee, 

20 l 1•5- 1.£? 4 1 
. , . 

36 2 l.;5 1,6 5 2 
.. 
~ 

5 3 3 5 11 3 

13 5.5 4 4 13.5 4 

Zl 4 9.6 3 16.5 6 

16 5.5 6 a 19.5 6 

10 9 5 6 20 7 

12 7 n 7 25 8 

40 a 7 ll 26 9 

8 10 a 14 32 10 

1 ·12.5 12 ll .55.5 11 

29 12.5 13 ll 36.5 12 

14 11 15 ll 37 13 

11 14 9.5 15 38.5 14 

17 15 18 11 44 15 

57 17 14 19 50 16 

4 16 19 io.5· 51~5 17.5 

M 18 17 16.5 51.5 17.5 

2 19 16 19 64 19 
l 

26 21.5 22 j 19 62.6 20 

28 20 21 23 64 21 

9 .21.5 23 23 67.5 22 
Read as followst · Difficulty- number 2e. Section A, ranked first in 

the number of' times checked,, tied for first with a ranking of 1.5 by the 
Index or Importance,_ and tied for firs~ with a ranking of" 1.5 by the 
percentage of teachers checking it. The sum or the ra.nks. is 4. which ia 
lower tr.an ~- other in this section. It is ranked first b-.f the composite 
ranking. 



!he t.;tatements ot the highest rMking fifty per cant ot 41:f't1 .. 

cul.ties in Section A are given here in tho order ot their importance 

p shown bJ Table X.· 

HOVI to~ 
: 1-. ( 20 J Ve:llf ~hEJ fo~ of assignment in au.eh a wrq as will arouse the 

·~greatest Interest, ~4 meet individual need.a to the :tallest 

poseible extent. 

2,. ( 36) Iteep brisbt puptlst 1nte~est during the second explanat1Qn 

needed b7 duller pupilG• 

3.. (3) l?fepa.fe tor the work of a given class period so that all the 

essential faots '11'0 held in min~ 

4~ (13) S!mp11f1 tt given tc:>pio tQ the mental level ot a siven c1nss •. 

6t (21J tnduQa the pup.!1 to read. b~nd the course reqa.irements. 

6t; (16) Deter~ the am(Ju.nt of wo:rk whlch t?hould be ass1.gnod for the 

·n~··c1.as period• 

7,. (10) Detenn!.ne wbat Patti? of ·*" eouifle Afe most uaetul to a given class•· 

e. ( 12 J Det&1.'1lline how we11 .(ta¢h top1o· llltUlt be ).earned.. 

9~. (40) Del'$lop tta!t~ eu.ah as ~ourte~y,. hone···t;y, and good ar>ortsmanohip 

l.0~ (Sj Lead pu.p11$ t.-, '1!tant to 1;1tu.c1T a new wdt iJt the course, 
~ 

1iw ,(1, "Studt up" a su'bJeot in ·which previous training has been meager. 

12• t 29) Org-1aa the teportlnth checldo.s, and appltcnt!on ot refeJ'ence 

reading. 
15• (14) l>eterminfi the amount of new material to be presented 1na given 
:~· period1 

lih ( U.) J>otei-mine what parts of a course .are most ditticul t tor a 

given olaea~: 

15• (l.3) M()st elearJ.1 aea!gn outside stn.~ Wl.d gS. ve directions tor do1ns 1 t ~ 



'-6; (37) iJa.ke c~ear expl.am\tions, avo1ditlg unneaesea17 and. confusing 

detid.1. 

· 17t5 (4,) Collect experiences from dally lite which serve to X'e-1nforce 

.. . and. Ju.stifl' the _su.bJect matter, 
. . . 

17 •. 5 {24) Supply baokground other than by nssignlng speola1 topics for 

indtvldual reports~ 
l~h (2) ~p~e :tor a glv~ uni~ so Bt;J to £Jee and teach it in relation 

to· the course as a whole• 
20. (26) De~ egfeQtive:tT •d ttlctfU.lly with the variet7 ot methods 

which ·the clnss has been taught by f'ormer teachers• 

21.. ( 2GJ. Detercm!na the anu:tim.t of reference to be requ.1rediJ.; 

22. (9} flnd. pµ.pf.lwexpedenoao whi?h ·contribute to the contcn~ of 

the aourfJe or u.nt t. 

$ectio.n Bi :otrtteul ties tn the pl11nning and d.1t'ection ot classroom 
leal.'~ activities• 

'ab~O- Xla• Xlbt and. Xl(S ... t1hoW· the txr-equ.enoy diftr!bu.tf.one tor Section 

:a~ . ~able .xia shOws the dlstr!."tra.tion o~ the specific 1 tema ot d1tf1o11l ty 

t\\ooortling 1.io tile . t()tal number ot· t11'1les checked. and indicates the $tep 

Llt•rial in which eaob. itern tellfit iJ.lablt'J XIb shows the dbt:dbut1on of ' . ', . - ' . ; . 

the l.temti •oc.ordlng to the. comou.tec1 Index of' Importance. Table XIo shows 

th$ di&tribU.t~On according. to the per.oontage Of. teachers ehecldns. the 

apeottic d!:tticul,.tle!J ot seotion :a. 



48. 
TA.DLE XIa. FREQUEAtCY DY TOTAL NUlIBER OF Tll!ES CHECKED. SECTION :B. 

· ·: liumb~r · of 
times.checked 

. 10-75 
.65-70 
,60"'!65 
55--60 . 

. 00-55 
- 45-50 

40-45 
~ 
~35 
-~30 

20•25 
l5M-20 

i 10-15 
5 -10 
0•5 

15 

18 
5 

60 

Code .number 

4 7 34 
24 32 

.46 
9 17 58 43 
1 10 12 16 23 25 
3 6 13 14 59 49 51 
2· 19 26 ZI 30 31 36 41 44 

21 29 53 40 42 45 . 
a ll 20 22 20 35 37 47 

48 
Total 

Freqll.ency 

1 
0 
l 
1 
1 
5 
2 
1 
4 
6 
7 
9 
6 
a 
l 

51 
lledia.n- 21.07 

Read~ follows: Difficulty rmm'Per 15, Section :B• vm.s checked from 
70 to 75 times• The median number of' checki.ngs for this section is 21.07. 

TAl3LE XIbi . FREQ,UENCY :BY .nmn OF llIPORTANCE• SECTION :a. 
Index: of:,~· 
!mporta.nca:. c< 

200-210 
190-200 
180--190 
170-180 
160•170 
150~160 
140-150 
130-140 
100-130. 
ll0-120 
100-110 
90-100 
eo • 90 
70 - 80 
60 .. 70 
50 - 60 
40 •so 
zo.·-: 40 
20 ·-· 50 
10. 20 

· 15 

,· 18 

. 50 

; 6 
. 34 

4 
24 

7 32 
9 46 

' l 

Code number 

16 17.23 43 
6 10 12 14 58 39 49 51 

. 25 27 
3 19 30 31 41 
213212636404244 
8 22 29 33 37 45 

ll 20 28 35 47 48 

l!edis.n -

FreqU.ency 

l 
0 
1 
0 
1 
0 
1 
l 
1 
l 

··~ 
'tw· 

2 
'1 
4 a 
2 
6 
8 
6 
6 



.·. 
Read Table 1..Ib. as follows: Difficulty number 15, Section l3, baa 

.. an Index of Importance of f'rom 200 to 210. The median Index of· Import-
s.tics is 52.5 

TABLE XIc. FREQUENCY l3Y PERCENTAGE OF TE.ACHE.RS CIIECKnm. SECTION :a • 
. Percentage of 
teachers 

65-70 
60-65 
55-60 
·50.,..55 
45-50 
4.()a-45 
35-40 
00-35 
·25-30 
20-25 
15-20 
10-16 
5·-10 

Code number 
4 15 24 00 
7 
5 17 18 34 38 ' 

32 43 46 

3 6 9 16 23 
10--12 25 31 
14 42 51 

l 13 19 21 27 30,!36 39 40 44 49 
2 826294145 

11 20 22 28 33 57 47 
35 
48 

Tota,l 

Frequency 
4 
i 
5 
3 
0 
5 
4 
3 

11 
6 
7 
1 
l 

'51 
29.77 % 

:Read es followst Difficulties number 4, 15, 24. and 50• Soction ll• 
viere checked by from 85 to 70 per cent of the teachers. Tha median 
pereent~"-"e f'or this group is 29. 77. 

T~LE XII. HIGHEST RANKING FIFTY PER C:F.JIT OF DI1'"FICULTIES. S:OOTIOU B • 

.. Code • na.nk by ._nank bJt .. '.Rtmk by fo • SUm ._Compos- . 
nni:nber total Index of teachers of ite 

times Inq>ort• checking Ranks llan1t 
checked a.nee 

15 1 l 2.5 4~5 ·1 

60 4 3 2.5 9.5 2 

4 ,5 6 2.5 13.5 3 

'1a 2 2 10 14 4 

5 5 4 7•5 14.5 5 

24 9 'I 2.5 18.5 6 

54 6.5 5 ?.5 19 7 

'1 6.5 a 5 19•5 a 
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TA:BLE XII. (Continued) HIGHEST lU.riKING FIFTY PER CErIT OF DIFFICULTIES. 
· 8mTIO?i B. 

··code Rank b7 Rank by'· Rank by ,,, . Sum Compos-
number ~total Index ot teachers ot ite 

times Import- checking Ranks Rank 
checked a.nee 

~2 8 9 12 29 9 

46 10 11 12 35 10 

17 ll 15 '1.5 33.5 11 

58 12.5 18 7.5 38 12 

9 12.5 10 lG.5 39 13.5 

43 14. 15 12 39 13.5 

"23 16•5 14 16.5 47 15 

16 18 16 14 48 16 

10 lG.5 .2.0 20 56,5 17 

l 19.J5. 12 Zl.5 $0~) 18~5 

12 15 24 20 5~ 18.5 

6 25 22~5 16.5 62 20 

25 19•5 25 20 64 •. 5 21 

51 ·23 .18 24 65 22 

14 25•5 18 24 67e5 23 

39 2l 21 27;5 69.5 24 

49 23 22.5 27.5 73 25 

31 29.5 27.6 22 79 26 

13 25.5 32 27.5 85 Zl 

Dead as.: tollowat Difficulty number 15, page 48, under section :B 
ranked first according to the total number of times cheeked. first by 
Index of Importance,. nnd tied vd th four others for first rank according 
to the percentage of teachers checking, receiving a ranking of 2.5. 
The sum ot the three ranks is 4.5~ which is lower than~ other sum 
of :ranks in Section J3., It is ranked first by the composite ranking. 



5:a,.-

' \be fJtaternents o~ the highest ranld.ns f1t't7 per cent ot d1f'f!cul ties 

, in Sectio".l B are g!ve.n ln the o~ar ot their importance as ehown. b3" 

~t:l'b1e XII* 

·How to ... 
1~ (15) Keep all Pttp11s• attention to the subject, 

2,. (50) Induce pttpils to oomplete rund.gnmente on time. 

~. (4) Ask queotlona that fJ.'re etimal.ating to a maJoriv of the olaes •. 

4~ I lS > Retr!ct thEt teacher• e part1c1patlon to the mlnimwn. 

51 . (5) Avoid the nedec;ud;tJ- ot repeating qu.estions~ 

fl• . '2') Get the class to assu.me mo~e reppons1'b111t7 tor the conduct ot 
otal. irec!tat!tme, 

v. I~ I t'eaoh pttp11& how to ~tudl' mor.., ~tie ct! vely. 
· . . . P.oi n-t~ · a. (7) Encourase pu,pi1tf to a.et qusstiona about1 not clear, 

9t (32) En.Con.rage pu.pila to take notes useful to them. 

· ~O• (46) mraln p11p1lr;, ·to renew work tor themselvef>. 

11, 0.?) :Brins ·home t() pupils tacttu.11;1 tba1J the1, tetnai-ke are irrelevant, 

l2• (Sa) me11 1.Vhen a .Potrlt sholll.d be explained by the teacher and when the 

pupil.a should. be ·~equ.!red to work out the explanation to·r thomoolves. 

1505(91 Orltlo!ze pupils• answers oonst2;l10t1vely. 

13•5(43) 'l!~aoh pupil$ to seleot the moat essential pointf,h 

15• ( 23) Obeott for gradiag purpot;lea the results of reci ta tlon and oral 

exero!s$s at .the en4 of the ·p~dod. 

).G, {16) Pt)rm,tt dipess1cns enough to keep the·d1acuss1on alive w1thou.t 

wasting time OJ' confa.slns the point at issue. 

l.7• (10) Ct1t1ci5$e pUp11s• oral ,eport.e and other contributions so that 

tt is helpful to other -pup.llo • 

. 18.5(11) Soleet the perlinent element in a pupil's ltatement and use 1t 

in developing the topic under discussion, 
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'-B•5(12)· Prevent !mioeurate or ~rroneous statements ·passing unnoticed 

1na pupil'$ rao1tat1Qn• 

20. (GJ Adapt qu.el'.itlons to pu.p11s or different abilities. 

:21~ (25) Use oral recitations as a means 'of improving pu.pils' every day 

Engllsh. 

· 22-.. ( 51) Rab.d.li! the Sl1pOJ."V'ised at~ hou.r ettectivel.y. 

2:i• (14) secure thoughtful "r1t1ctama. of oral reports. 

24~ ( 5$l 9!ita1n pupils to ·organize their written work by ouitlimng · 1 t in 

advance• 

25* .(4~) Jlatce ·• teat coyer all eesent11.il phGserJ ot ·the material tested. 

2(.1, (51) Bandle :the .situation wban a o1~as hae :failed. to understand the 

aest.smnen,t • · . 

~1~ (13) Er.tlfitQ!'l;iz~ .. woft;h.Whl1~ O;r$.t1c1sm$ and challenges Of· unsound 
s.tatemsnts. 

Wab1es .lttila~ XIIIb, and XlIIc show the frequency distributions tor 

Section Ct Wabla nixa presents a distr1bu.t1on ot tho epaciti~ 1 tams of 

difficulty acoortliog to the total number Qt timee checked.. and ~ndioates 

the step j.nte~al tn wh!Ch each ltem. tallB• Table XIIIb. shows_ :l.n the 

$tune. ~er the diatr!bu.tio.n aeco;rding to the computed. ~ex ot Importance. 

'?able XIIlc shows tho d!stribttt~on according to th$ percentage of toachere 

checki.ne the speolf1c d!tticult1e$ of section c. 
,.. .. · . 
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~413~. XII.latt FREQ.UENO! :SY TOTAL NUMBr'"'fil OF TIMES CHECKED. SECTION C • 

Nt.tnibe~ ot 
tlm$o checked 

45-60 
.4()-45 
~o 
00-35 
26-30 
20-25 
15-20 

'10.15 
'~10 
0~5 

Onda :m.unber 

14 21 
9 
4 ll 15 

16 i9'. 
·2·v2022 
10 17 
5 12 

·z1a2:i 
. 1 a 2s 

6 24 25 

Frequency 

2 
1 
3 
2 
4 
2 
2 
3 
s 
5 

~ota1 25 
Median 25;.75 

1lta4 a~ tol.lowa1 ·:otfticultiea number 14 end· 21. section o, ware 
chaoked from 45 to 50 titries each. · The median tnunbar ot times checked 
ln this •ectton il.l 25,75. 

Ina.~·ot 
lmportanoe 
1~140 

'.120•150 
l.1~120 

'100-110 
9~100 
80..90 . 
70.-SQ 
60•70 
50•60 
40--50 
~Q-40 
20-50 
1~ 

0.-10 

' 2]. 

9 14 
15 
4 l6 
2 11 17 19 20 
7 22 

10 )..2 
5 
5 lS 
J. 13 
6 23 
a 24 25 

Frequency 

l 
0 
2 
0 
1 
2 
5 
2 
2 
1 
2 
2 
2 
3 

Total 25 
1ted1an 62 .• 5 

Bea4 as follov1B1 nu.~,1eu1t1 number al, section o, received an Index 
ot Importance ot. ftom 130 to 140. 11ie meclian Index ot Importance fo~ 
this s~etio.n to s2.a~ . 



TABLE XIIlo• FREtlOENOl' BY PERCENTAGE OF TEACHERS OHEOKI!lG. SEC~ION C. 

Percentage of 
teache~s 

65-70 
60-05 

. 50-60. 
50-55 
4~50 
4o-1-5 
3MO 
50-55 
2~50 
20-25 
lS.-20 
10.16 

5-10 
0-5 

Code Number 

2i. 
9 11 15 
4 14.20 

16.22 
1?.19 ,· 

2 5 ).() 
., l2 
3" 

15 ).S 2~ 
l . 
:$ 6 

.24 25 

Frequency 

1 
0 
3 
3 
0 
2 
2 
5 
2 
1. 
3 
1 
2 
2 

'rotal . 25 
!!edlsn Z2 • 5 

Read ~s to.1lottS t ··Dltflcal.ty ~b~ 21, Seotion O, was '1hecked 
bJ" ·from Gu to 'lo· ·pe~ cent of the cboperat!ng teachers. The med1tm 
l)ercetttetge 0,f tet.toher$ checkins ttema in this section is 52.5 
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TABLE XIV. HlmlEST BANKING FIFTY PER CENT OF DIFFICULTIES. SECTION C. 

Code lla.nk by TuUlk lV ' Rank by SUm Compos-
number total Index- of per cent of ite 

times lm:port- teachers Ilanks Rank 
checked ance checking 

21 l l l 3 1 

9 5 2 2.5 7.5 2 

14 2 5 7 12 3.5 
•' 

15 4 4 4 12 3.5 

4 6 5.5 5.5 17 5 

11 _5 10.5 2.5 18 6 

16 7 5.5 a.5 21 .7 

20 9 7 5.5 21.6 a 
19 -8 a 10 26 9 

22 11 12 a .• s 31.5 10' 

17 14 9 11 34 11 

2 11 10.5 13 34.5 12 

7· 11 ~ 13 15 40 13.5 

10 13 14 13 40 13.5 

llea.d as follows: Difficulty_number 211 Section 01 ranked first 
according to the total number of times checked# first by Index of 
Importance-. and first by the ·percentage of teachers checking. The 
sum of the ranks is three. the lowest awn in this section. It is 
ranked first by the com.posi te -ranking. · · 



ss. 
· Tll~ tJtatementa of the highest i .. anld.n8 fifty per cent ot ditficul• 

,ties 1n Section O EU"e given tn th~ order of their importance ao shown 

·b7 ~able xu. 
now to~ 

·; l~ (21.l' Enab1e the taacheJr to reduoe the clru.dgery of correcting pupil's 

written wort to a rnlnimtlm.f 

. 2,· ( 9 J Handle l'llP1la who tnU. to brlns text•books to Qlaem• 
5~5 (141 l'4ke the rest or the Qlass · reppons1ble iortha tnf'orma.tion given 

.by pupils who have ptepared special asa!snmenta~ 

s.? {1.6} .Jielp pup11o r.mke ~f~ieient use of··notebookth 

a, (4) Git "' clas$ d.o\'11\ to btta!ness wlthQut loss of time at the bes1~ 

1fl6 ot a period~ 
G-. (llJ ~?ent oo.ntu.eion from pupils borrowing material.from other 

pupils• 
7t (l&J Induce pupils to ksap their notebooks u.p to date. 

a, ( 20 J J.>aot4e when a teaoher slli)uld l11aaelt correct tho statement and 

'1hen ask tho pupil t'1 correct .. 

9, ( ~g) Decide bow ~ ttnd \Vlu:tt mistakes should be corrected in 

written pape~a ~d reporto• 

10.: (22) XnOw how mttoh and under what cond1t1o.na pupils should be pu.t 
upon tht11r hon.ow in written tests• 

ll• (17) Doterroln$ what torm ot teat will be most \1.Sefu.1 in connection 

with the g1iren. ma.tertnlt 

12• (2) Correct slovenly art1cu.J.ationt 
13,5( 1) Avoid 1oss ot time while part ot the group la putting work on 

ths bo~a.. 

13•5(10) SU.PPlr pupils with au.pplementary matedal wh~ no mimeograph 

ls tJ.vailsblEh 



.. 
SeOtl® lJ• DlffloultleB U1sing troma tuck Of coop$ttttive 

upti--s. t t'.ln tbo ~rt -~f tho c1asu. 

t'Ql)letJ XVa1 lVb1 Qb4. AVO pro~ent tho f'tequo.nor dlstr1btit1ono tor 

Scotton i>t · Wable 1:lra thotts tho MetJrlbts.Uoii ot the t.Jpee1f1c d1tt!tml• 

tiel:f i\oeot.4~ t0: tl1u awnbO~ of ti.meta ehooltcd and lnd!ontoo tho trtop 

tntol'va1 ti~ vn.loh -eaot1 l t<lm ttdla• '2ob1$ A"Vb ohOws 1'1 the e.nmo mtm00r 

tho dlot~!blltlou l,\o"o1C'il%16 to tht c~ted Ind~% of blpo;rtance. Table 

Xvo -~ thB U•t:til'A1tlott occotdtns to tlie r,-o:tootJ.tGSO of ccopontl06 

teachero Cht"JoJd~)S ·tm t-tJ>ea1J.l!o Utflonl tlte ot seotton »• 

Jl~W of 
\lmq ®'Okel 

40M:$ 
a~o · 
~· ~ 
2~ 
~~2() 
10~10 
tJ-10 
~o 

lh!eQ.u.enc, 

1 
'-' 5 
4 
z 
6 
4 
5 
2 

t • 1 'fl' 

lta$4 41 ·to),lowot Dlttttml ty numb.or B· ln Soottt)n D wau ohuoke4 
b(JbQaa 40 tlme and 00 t~a# i!l\e mt'JtliN\ nutdba~ of ·t1ti~a obeokod . 
ro~ thte a~tloa ltl au.oo, 



Index ot·· 
· lmportance 

120•130 
110-iao 
100..;.llO 
90-100 
00-90 
'1~80 
60~70 
5a-.60 
4~50· 
3~ 
20 .. 50 
.l~O 
~10 

e 
2 l? 
5 2! 
5 .10 
715 ~ 

15 l.9 
9 ia . 
414.2528' 
&262931 

11: 21 25 24 27 
11216 
~o 02 a~ 

fotal.. 
Jt!odlan 

58 .• 

Frequency 

1 
0 
2 
2 
2 
5 
2 
2 
4 
4 
5 
3 
5. 

!.VDW XVC• ~1'Ulm0? .Bt PEROEBTAO.E OF ~EACHEBS OlJECKillG. SEOTIOlI »• 
l>etceniag~ 
·of teachers 

65-60 
!$~55 
45-50 
4o-4f; 
~5-40· 
~35 
2~SO 
2~25 
10-20 -
lfH.16 
t>-10 

a 1? 
2 19 
., tl022® 
5 'I 

15 26 
1:5.10 24 2? 28 29 
·4 6)12551 
i4 '·. 
1 12 1& 20 21 g3 

52 35 

Total 
Median 

Frequency 

2 
·2 
5 
2 
2 
6 
& 
l 
6 
0 
2 

Read ae follows& D1tf'!CQ.ltiee number 8 ~a. 17 were checked by es to . 60 per cent of the cooparat1tlS teachers o.ne or more times• The 
, .m.ad.:l.an percen tag~ ot teachers checking the d1tfieu.l ties ot this section b ~.1v+ · 



59. 

TABLE XVI~ lIIGHEST Pu\NKlllG FIFTY PER CENT OF DI~ICULTIES. IN ~TIOM D. 

. Code 
rmmber 

.. 
·S 

17 

·2 

s 
19 

lO 

5· 

50 

15 

9 

7 

13 

.1a 

28 

26 

4 

Bank by-
tota.l 
time a 
cheeked 

1 

2 

s.s 

8. 

7 

10.6 

12 

13 

l0.5 

14 

15.5 

17 

Ba.nk by Rank by 
Index of' ·per cent 
Import- teachers 
a.nee chocking 

l 

3 

2 

4 

6 

7 

5 

a 
9 

13 

10 

ll 

14 

18 

.17 

.. ·15 

1.5 

3 

7 

7 

4 

7 

10.5 

7 

12 

7 

10.5 

16.5 

. 16.5 

13 

Som 
of 

Ranks 

6.5 

14.5 

21.s 

32 

38 

50 

Compos-
ite 
Rank 

1 

2 

3 

4' 

5· 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15.5 

17 

Read as follows: Difficulty ~~ber .·a, Section D, ranked first 
according to the total number of times ·checked. first by the Index 
of Importance• and tied \Vi. th difficulty :nwnb~r 17 for first rank 
according to the percentage of teachers checking• ·The sum of the 
ranks is 5.5. the lowest sum in this section. It is ranked first in 
Section D by the composite ranking. 



!he atatemsnto ot tht1 highest ranldng. fifty per cent of the 

41ftl.cultles in Seet!on l) are.'gtven in the orier Of th,e!J' importance as 

~vm. bf. Table .XVI~ 

BQW t0 ..._ ·:. . . .. . . . ·. . . · .· ··.. . . 
J~ CS J · PrEW'~ pl.P11.s aak,lns apP£t.rent1y UfJelesEJ or 6.$. vezrtbg questions. 

~· ( 17) · D1acourage ~len and ~e:rtone protests attar a pupil hae been 

· ~ldlt reproved•· 
~. (aJ ~- pu.p~111' ot all pa.des ot •blllV Sntq the d1souss1on. 

4., (22f te#Aln 1esa ab~a pn.p11$ ·to C()me fo't help ~athe:r than shirk 

as~gned work that ap:r»~~ too a.u·t1cu1t• 

a. f Z) 1\1.ake the irldlfte~nt pa.pll ~OttpetatE.f 1n a cl.aQe exercise or 1n 

ltt.bQ;ato,1)' .'19*•· 
fl•. ll.9) De~ 'With th~ mar.w-· ctU.41tie~ of' behavior on the part of pupils 

Vii~ tewer .~ •d.va.ntagef)• 
· 7~ U.Q) ·,Rnl~ven ~·cl.au$ on th<i last pelZ'1Qd of the a.a,. 

8t {5J Jltd.nta~ tmt411art't7 •th pupils Without lotm. Of' dignity. 

, 

10,. ·i 15 )~ -~)>:1-~o,ou.r~e o<>nt_n~o.tio!UJ ~ 

µ.. {9J ."Combat tha ~ert~a· J~t before $l1d Just aftei- a hoU.4J.W• 

12• f 7) .·_.Dec!.de uh.en t<t atten¢ t~ xµs,tte1't;1 of cU.sc1p~1ne and When to ... 

. . prob1ems ot 1.tlatruot!on• 
1$• (15). Develop pup!ts• tnit1e.t1ve in findlJtg retorencee fo~ individual 

reports. · 
.14• 0~S J '!~a!n pupU.s to ente~ ~ .leave the room w1 th some decorum. 

\5,5 ·c2aJ lientter b1utt~ unspcrtaman.lika no uatter how cleve1:1Y it is 

done• 
15~5 (2&J Q,.u.e.~ ll dl;,orde;-~ ·al.ass When tunul.t ha.1;1 arisen bof'ore the teacher 

enter1.t the toom. or after an ~1ns it.Loident bas occurred. 

17• l4J D!tect "sqc1a11~ed r~itatlonstt effectively• 



. ., 

~ · Section E• Pif~~t1es nrieing .fx'om the parso~l 

charaote_riattce ot intli vidual. pupils• 

61 •. 

Tabi~I ~Ia,_ XV'Itb1 and XVIIc show the ttequef107 dietribUtiona tor 
' .. . ~ .. 

section s,. Tab~e J.Vlia p:esante the. _d!sttibutlon of spee!tic diffioul t!ea 

•e"o~ns to the total' nmnber ot times oheck.e<l e.na. illdli)ates the step 

~tervat tn. wh!.oh each item falls b3' l tp code numb~r. Table XVIIb s~vm 

!ti like manner .the ditlt~!bu.tion aecord.!ns to th~ Index of Importance. 
. . 

!~bl,.~t XV!Io ·tlho•a the d!stributlon 'b3' ·paroentaS(l of' teachers cheoklns• 

~~ mQst 1mpt>rtant i'!ft:t per cant 111 this seotlon are presented in . Table 

XVXJ:l mlil.. tnmedlatel3" foJ.10.w&.ng.-

!Ants XV'lta• mEQ.llEMCt BY TO~AL mmm OF ~IMES CHECKED 
SECWIOI F.l.t 

Ram'bel." at 
t1~s cheoke4 

'10-75 
6&-.70 
60-65 
5~60 
~55 

.. ~so· 
:~ 40-46 

. 5s-.40· 
~5 
26M50 
.20-25 ia-20 
1~).5 
&-10' a-· 5 

8 
6 
2 

424 
·11. 

5 l.3 
2$ '. 
·10 14 20 22 2& 
& ·_··e·10 21 
1 lS .. 
1· 17· 

12 16 19 26·27 
''I 

~tal 
Median 

.1 
1 
1 

·o 
0 
0 
2 
i 
2 
1 
a 
4· 
2 
2 
5 

...... Bee.tt. a" toP,ow~• ·. D1tt1oul:~ munbeit a,, section Et watf"cheokea. 
'IQ to 75. titnet.h· Whe med1u number cf timee checked for section E 
ts .. 20.&.. · 



Index Of 
. · · Importance 

( : . ' 

2oo-e10 
t:~. 

'i?0-100 
1SO-.l'10 

, .· 15Q.i.;J.GO 
·1~150 
"l,50•140 
•J.20,.,J.50 
; uo-120 
·too-:J.10 
,; 90..100 

80., 90 
70.·· so 
130- 10 
5~60 
~00 
50. 4..0 
20- 50 10 ..... 20 ,···a.. .. 10 

6 
8 

2 

4 ·u 
3 24 

15 < 

20 
20 22 23 
i425 
5 21 

'l: 91() 
:J.a, ·1 •· ., 
i2 16 19 26 2? 17 t 'A. • ~ ' ' 0 ' ·: .' : • ' • • ' ' ' ' 

-

Jfrequ.enc7 

1 
l 
() 
() 
l 
o· 
0 
0 
1 
i 
0 
2 
1 
l .. 
5 
2 
2 
5 
1 
l 
6 

Totai ' 27 
· Jtedlen - a2.s 

• . i ... tlea4 :aa follC>wSt .. Dlft1QU.1v number 61 section E, received . · .~' · Indalt of lmportim.ce . b~ 20Q ·to . 2).0, the higheot of . the entire 
, ~et,. as well as fgr th11:1 .. 1Jeeti9n. The median Index of 

.. ·.Importance ~s 52•5•: · · . \ 



' 63 • 
. · 

TA:BLE XV1Xci •. F.REQ.UENO?'Bt l?EROIDITAG~ OF '1.'EACBEils CHECKnIG. 

l'e:ro~tnge cf me ache~ 
00-85 
7.f>..80. 
10-ms ... 
65•?0 
~-. '55-£() 
ao-aa. 
45~5Q 
40,wtq' 
35-40 
50-35 .. 
~30 .. 
a~a ... 
ill-20 
10-15 ... 

5-f.10 o--·a 

SlOOTIOB ·.Et· . 

fJ 
G 
2 

24 
5 •· 11:1~ 

14 2a 
1025 
21 1·a 9 u 
1s·22 
20 
717 

12 16-
19 26 27 

~ta.1 .. '' ' 

Frequency 

1 
1 
.l 
0 
1 
.1 
l 

' 

2 
2 
2 
1 
4 
2 
1 
2 
2 
5 

f I 27 I J 1 r 

Bef!1d ae_follOWll• Dltt!oultt_mniber a_ section E. was 
Oheeked, bJ" bet.een BO end 65 pe~ oent of coopera'b1ll8 teachers. 
~ l®dien pei-aent~$ '.tor this oeotlon ts 29:•58• 



TABLE XVIII •. U!GTIEST RMJKING FIFTY PER CENT OF DIFFICULTIES. SECTION E • 

Code . . Rank by Bank by .Re.nk by Sum Compos-
m:unber · total Index of per cent of ite 

·times Import- teachers Esnks Rank 
checked ance checking 

8 l 2 1 4 1 

6 2 l 2 6 2 

2 5 3 3 9 3 

.4 4- 4 6 .14 4 

24 5 '6 4 16 5 

ll 6 6 7.5 18.5 6 

5 7.5 7 5 19.5 7 

15 7.5 8 7.5 23 8 

23 9 ll 9.5 . 29.5 9 

10 11 9 12 52 10 

14 ll 13 9.5 33.5 ll 

25 14 14 11 39 12 

2.0 11 10 20 41 13 

22 13 12 18 43 14 

Read e.s follows: Dlff'icu.lty number a. Section, E, ranked, first 1n 
the number of times checked. second b3" the Index ot Imports.nee. and 
first according to the percentage of teachers checking it. The sum of 
the ranks is 3. which is lower. the.n air3' other in this section. It is 
ranked first by the composite ranking. 



~ 1.1tatemanta ot the highap~ tanking fifty per cent of 
·~!#1ett1t$.es ln Seotl.M I eU'e given in the ord.e~ of their importance 

a$ ·Bhown -~• th~ cf)mposit~e ·~ag· in 'fab1o· XVIII• 
ltow to.~. 
1~ . (a J ;Arouse a ffl!l$.ns pupi1 wb.O .ts. huliftoren1; tc~i hi~k~ failures. 

' ' 

a~ (a) ·· · Stlmt.QAte .. the bright loatw, 
5• . ;(2)' · l>i-aw t1mt4 and bash.tt.4 PLtP11s into the cl.ass d1ttcuss1on, 

4 •. · (' f tl:tael.Q?lr$Sf1 • 4 pa.pit who contlnuallf qtters; unimportant 

_ Qt1t!ctqma and .. tams to lllQnOpo).1~e .the ~~_aes ~eriod. 
' .· 

&-. · .(~) ··Daf;\'t wit~ i)~sa. oi1>w~ and ~if,ltB• 

ti- ·ju) ~- ~t the· ~lJ.tt:J .cause$ .. t>I ~ pupil*s f~lur<:h 

'• ,. (i~l · l\e8trld$· :tm OV~'1tt101Ut pupil without ktJJ.:bS; /hla.1nterept• 

a, .. (Jz J · J>is~pl!ne ·a, P\l.P1l. llho le iflSolent• 
~.. . (2~) · :3et a ~pi.1 ,~1Sht 11h) )eJ~01tes that the teacher bears a 

~-ee~t~ 

~Ot: (10 j l'~ent a dn.11 child who~ antlc1patee t~~l:!.1'e f'rt>m. becpmlng 

pe~,,.t~ · dtscoura8ed. 

}1~ 114). AUotot A :9UP1~ WhO fail.Q exanlinattons bu.f who does esaallent 

wprk 1.n daily ro~1itQtcni$ ·1;ui4 .l'e116rts~ . 

i2~ ( 25) l?roceed. Vil th the !ndµ.*'tr!oue b\lt appuent~ dttJ.l child• 

ii~ (~Q) ~e pttpils With tnatks¢ peetdiar1t1e~ 1t1 the most ldndq. 

and ltelptul. wq~ 
14, (ma) ~lp a deat or othania~ 4etecti'fte pupil keep up with the 

olaatr• 
~t !s wortey ot .Aote that the firat 0114 second ot this list alee> 

rank highest cmong the ~nt~re ~up ot ditf!oul.t1e$ checked in the 

$'tu.d,.v•~ Whef bave to do nth the 41ff1cttl t task of pup11 mo ti vntion. 



· section F• D.ifficttlt!es arising from the personal .chnraoter-
lstic~ of the teacher• 

f~bles xµa, XlX.b ~ and. JUXQ preoe.nt the t~oquency d1atr1butione 

tro s~·~·t;t.o.n 1, ~able XIX$, shOV/$ a <Ustdbutlon ot tbe spec1tio 
d.itticU.1 t$.es aceo~ili,tis . to the llumber ot times checked, and indicates 

. . 

·the 'tep :1~tm.,ra1. ln which each item fallBt Table XIXb 1n like 

n1$nner shows the d1atr!bllt1on l;>y ·In<ie)t of Im.Pe>:rtailoe. T~ble xllc 
.Sh()~ the d!stitbutton aceordlng to the percentase of teachers 
checldng each .d1(£1cult7+ ~a ~fl.tlk$nes are given 1n Tabie xi, tollow• . .t: . . 

·ett by the stat$tneut of the hisliest ~ankfuG fifty per cent 'tl th!e 

'ee~tlon• 

·TA'BW nxa, F.m~.~;mmar BY 'J:O!PAL MJMBEll: OF TRIES CllEOKED. SECTION J. 
lTu.mbet- of' 

· timea f,Jbecked 

~~o 
00•36 
25-00 
~25 
1a-20 
1~15 
~10 
0-5 

? 
3 
6' 

.s 9 
).0 11 12 l6 20 
4 5 
2 l5 15 17 10 19 
l 14 21 22 25 24 . . Total 

l~Ie<U·an 

Ft:equenc1 

1 
1 
1 
2 
5 
2· 
6 
6 

lteo.4 aa to'ilovnh llifticul ty number f, Seotion F, was checked. 
bet•een 35 and 40 tlmeih, ilie ine<U.an .number ot tillles chocked for thls section :ts io.. · 



. TAllLE XlXbt F.llEQUEiiOX BY· Ih1)EX. OF IMPORTAIWE• SEC'.i'ION F. 

Index ·o'f 
Inlportanoe 

ioo-110 
··so-100. 
80-90 
70-ao 
60-.70 
50-60 
40-00 
3()..40 
2~ 
l,0-20 
0-10 

1 
a 6 
e 9 

.11 12 
4. 10 16 . 
5 13 20·} 
2 15 l.7.19 22 
1 14 1a 2+ 23 24 

1 
0 
2 
0 
2 
Q 
2 
3 
5 
5 

.6 

~otal. 24 
Liedinn 25.35 

Rend as to1lovnd D!f'tioul. t,- number 'I• Seetion F, reoo1 vod 
and l.nrlex ot Irnportanoa of' 100 to llO• · Tb.a median .Ina.ax oi" 
linportance for this section ls 23.33" · 

TABtE XIXo. ltlmQ.°OSNCl;' BI l?ERCElqi'l'AGE OF IJ:IEAOIU:.ms CDECKIUG. SEOTIO?l F. 

Pe);centa.ge 
ot.teaoh~s 

50...,55 
IS-50 
4o-45 
5f>ii40 
G0•55 
2S.-30 

. 20..2$ 
lS-.20 
10-16 
~10 
0-5 

Code number 

11 ., 10 
·a 12 
~6 19 20 
4 a 15 17 :Ls 1f> . . 
·1 2. 14 22 
2i 25 24 

Frequency 

mota1 24 
!~an 19.0 

aead ao to1lowsi D!#icul ttee s, 6, · and 1 1n section J were 
cheeked by- 50 to 65 per cent of the oooperatins teachers.. The 
median percentage fe11 this $e<>t1on ia 19 .. 



68. 

It will be noted tha.t this section has fewer checki:ngs than any 
, 

other. and fewer difficulties in the fifty most important. It is to be 

expected tha.t the teacher will recognize fewer difficulties arising from 

his own cha.raoterist!cs than from 0th.er sources •. It should be pointed 
.... 

out that a· number of the difficulties in other sections are founded in 

a. felt- deficiency on the part of the teacher and that DlalJ3' of these were 

recognised and checked by the teachers •. 

TAELE XX. HIGHEST RArlKING FIFTY PER CEMT OF DIFFICUL'l'IES. SE.CTION F. 

Code 
number. 

3 

& 

a 
11 

12 

10 

16 

20 

4 

5 

Bank by 
total 
times 
checked 

l 

2 

:·,3 

. 4.5 

4.5 

6.5 

6.5 

a.5. 

10 

B.5 

11 

12 

Rank by 
Index of 
Import-
a.nee 

l 

2 

5 

4.5 

4 •. 5 

7 

6 

10 

a 
12 

9 

11 

Ea.nk by Sum Compos-
per cent of ite 
teaehers Ranks Rank 
checkitJB 

1.5 3.5 ·l 

l •. 5 5.5 2 

3· 9. 3 

5.5 ., 14.5 4 

7.5 16.5 5 

4 l7.a5 6 

7.5 20 t/ 7 

5.6 2A 8 

9 27 9 

10.5 31 10 

14 34 ll 

. 14 37 i2 
Read as follows: Diffi:Clllty nmnbar 7, Section F • ranked 1"ir3t in 

the number of .times checked, first by the Index or Importance, and tied 
for first by the percentage of' teachers checking it. The sum of the 
~ is 3.s. the lowest sum in this section. It is rMked first by 
the composite ranld.ng.. • 



.· 
W~ statements of the. highest razlkinB fifty per oent ot 

ti1:tticu.lties in section Jr era givett: in the orde~ o~ their 1mport-

:M.Ce--as ahow by the conipoa!te re.ntd.ng in.Table xx. 

How to~ 
1~. ('/) · ~preas real 1.nterent i1l pupils withou;t appearing to diacri~nate 

. 2. ( ~f) ~cqu!ra the ability to cneat. :8 pupil's lllu.ff' 1n. matters of 

di13cipU..ne~ 

s. JG)_· Knaw whiit traits are beat citlcUlated tc;> win pupils respect, . . ' 

4!: ( 9) Aoqu.iX'e neee$Sacy po1rse t~ see !'roblo=s oi' tU.seipl.ine in 
prope~ peropect1ve. · 

J;• (8) ·Control. JU$titlabl$-afl8e' at rebellious pupils. . . . . ~ 

\ 

s.. (,.1) OVs;toorne proju41oaa age.inst p~pU.s ot sullen e.nc( vindicative 

temperament•: 

7, (12 J P,teve.nt llkes and disU.keu frpm intlue.nci1tg eet1mates of 
pup1·1s' ~b11it1es• 

a, U.o) Get to tn.ow tndiv1dus.1 pupi·1l) pn:ia 'baais· which has as little '·, . - ' ... ' . . .. - . 

~s: i>oiJa1ble to -Ao with their school work. 

9• ( i6 J Get need~ eqtd.pmen:b or 1:1Uppl1es to the attent~on t! th~ . 

. prc;>per authorities withoo.t eeemng, ~ insistent. 

10~ . t 20) J{now to what extent invl tat:l.ona from pupils t pa1•ents should. 

be aooept.ed, 

ll•. (4) AequJ.r~ tlte abl1tty to develop an id.ea ln class w1 thout undue 

relrerenoe to notes •. 

· 12. (51 Establish the authority of the begt.nn!~ teacher at the outset. 



OltAP'l?ER V• 
SUpple+ien:tary Oc.unment. 

AS l'l the ·case w1 th mcu~t etw11es, · 1'· number of interesting and 

pethaps valuable substd.larv questions end »Qsa1b1Ut1f)fJ eugg~st 

t~elves in connection w1 th the. main· pu:rpt>ae of this stu.a,. Some 

ot the most vaUd are ~este(t ln thla chapter-. 

Seotion Got the Checking 1tst1 (.tt.,ppen<l.U. Pt 95), is included . . 
beoau.se of the dasirt;l ~~estled tw· those tsPOneotins the stu~ to get 

potent crl tlotsma. mm teachera who were close enough to their training 

to remember ~th• clear)..y the eour•es presented. tc> them, end who were 
taetng the t<;tachi'PB 1.1itu.ation tor Which tlleit training had presumably 

rttt~- th-. Whe attention given to this phat1e ot th$ checking U.st 
1 was so~llt\11 d1sapp0tntl*1S,, llu..t "U.ie crit!c:lerns reported are given 

ln th!~ .du\ptet M a so.pp:t.ei:a.entaq atucW• 
A total. bf titte®. oi-1t~c1sms of their traintns were written. 

Into the Check ,.1st ~the tea.Chere• mbis number ls too small to have 

~eat ve.iue as a 13tu.a,1 and ).tttie attempt has been made to ~e mid 

claaslt,r :';hem. ~t will. be noted. that most c>f' the ort t1o1Bms indicate. 

the tel:t-:nee4 to.- more eptclt!c encl practl~ prepar~tion for the actQl 

teachltJ8 s1 tuat1on., '.Vhese t;Jtatexnents emphasize the need tor 

a 3<>'b•~sts, (tr at least a 4tff1eult7 enalyl1iB a~ an im.Po;rtant pari 

ot the basts ot tralnins tot the teaching ~ol>• 

Xn report- the cr!ticimn,a., number one o:r equivalent 11tateme.nts 

wa$ Usted tlu'r;,e t!.mea1 munuer two1 twice, end. the remaining points 



.· 
seet!oJ>. G• ~in.ts ·1n flhlch.1 !ft the op:tn10Jl8 ot tba cooperatltJg . .. . 

teo.Cllie:s, their: 1¢'oteaslona1 tr~ning was det1oient 

1n preparing. thmn :f~r· their Job• 
.. 

. 1.,. moo .inU.¢h general thSC11f" . Wot enough ot spee!tic 
,.. . ' .• ·~-·· . ' 

''how t<J teach"• ~t~_oned spec!f'ica1]3 tbrea times• 
\ 

2.- Preparation was ·alons ~deal. linea with not eno\lf#l 

attention tQ me9tin,g the practical and less than 
: ' ·~ 

l.<l$l¢ sltuatlona•.. Mentioned trice. 

0• ilea~· m~thoc1a Of dealing Vil tb !nfedor ohtldt'en Of 

ll.lsh echQol M$ .-ere not e;1 ven. 
4, )l'ofi •ou.s1l. .c.\tr(;)etton .slve.n tor meeting the problem 

ot adJut~ th$ eio.se. .work to the neGda ot the 
. . 

infer.tor pu.pil if!}lere homt;>Bene()Uti group1ns 1s not 

l,)Qsalb~e• 

5t »t~t .IQCugh ~tu.q .of tht ChtlCI. Qh.d the child PS3"chology 

(>.t th.a hlsh t71chool ose~ 

Gt ~tt.lc!etl.t ltudtr ~t high scbooi (!ge dlsotp1ine• 
. ' . ' ' : ~ I : 

?• llid not e;!.ve a. rmtf.Jctent idea ot the lmportance ot 
aim$ and ob3eottv-es ln a course~ 

' ~. •ot -.oush tr~ fo:tmeet~ pl'flblems of l.na.tv1du.a1 
. 41a.cipl~ and t~vid.Ual lnstructton. 

~·· !tot d$fln1ta enough t:raS.ning tor real olaastoom work. 

~o~ Bot enouBh re~!n ant\ f:JW.~·of practical grammar 1n 

tratnitlg ot ~11~ teacher • 
. ) 

. ~l• lot enough training ln how to dO jutrb grad1Jl8. 
' J 1 ' ' • 

~· Nq traln!ns in Organtzlns locker room. proced.tu'e• 



~ ' '"'. 1' ~· • \ . ' 

~ tt\bal~ qu~#tl(jtlfJ and .rtltlllfibatl~~ q~ the s~ 
\ ; ' ·. 

•$l.tet\ · tt~e1v4a £t1 •• ~o~ldns ou.t' of ttw · pro-bionl Ulldortokon. 
\ ' : 

.~omo ot 141~ ~ eo e10uo~ 'el!lted 1.ha.t t.~ey v~u.ia. ~ worth while 
. . ~ f ~ 

ae • <:~~t!oa tJt th!ri ~tu.dQ•: · fi101, hO~wtt-1 .~ts• ~Wonfl the 
. .. ' , 1Wto '1h.teh ~ul~ bl.ob?~nod ma trJaOtor•o ~~lo~·,. Sor.no ot theoo 

. Q.taOatf.amt .. (t. OL\GSOOt~ 

1\c ~et$ #Jt tbe l\QOt !nt.lf1riMt Utt•ouittoo tttlOn' tile· tol1owkl8 baoea • 

•• ~-~ ·ot th~ .te~m, ~polft!M th~· .... 
' ' ,. ' 

. b•; ·$0~ tu.ch et tbo PUDll; the tcit laotc ot tho toaohOl't the 
$\td$\ltulf f!Wt;b«tt 

Ct '1htt P<tn!et~oe ~t dti't.t~tiea ··.thl·ousbcut 'tbo 1etrl!•, 

4• 'Wb.e -~,pt tt"1f~?. :t:/.PGP ot '11f&lcul:blao• 

e• i'!l~·4&tto~e btm10• ·Utt!L"nlltleo ropoft.~ bir men m4 by 

· .wnmt•ct~ 
· t• h. J!ll ot tlit "c!~i ·tu. wbtcb the toacllGJt l$ worldns• 

:I 

ES• Snl>Jectr1 or tJp$fJ ~f eub3ecstu t~t• 
a. dltt~~l atutlte1 ti~l)tea.. 

''1at·4tU1Ct4t1es vettlut tato the eaoorA. 'llf.ltrr ot mtPOl'lenoo 

o•l•"·· 
'f1~4 ·besUJtton vhf> om 6ruttunteo or toacheru colloGOS, 

··; 

tre~klt)g ~ the ~ tr.Pet of ~co~e es theao nl)toooo.ted ~ 
tld~ .11~1 *'G»Orii. thO fl~ ltut ·ot 4.lftlotl)tiGOf 

:ttoUl.4 ~lo# of tht.1 tmtlbo11 rep.r¢cento4. in thlo,, stut13 

~ObA.~ tbO '>1ldd~ ot tlle ~fticulUoa mtorioUTJ 

Wb® iub3Gett9 o: o.OU:"°a. In. t!uU t0$cbeMr~ ou.rrleulUtl 

t..\oul.4 •ho~ th• lfelpoiuJlbl11tt tozt oaoh of' tlua most .Important 
' Of tbe&«J 4Ut.10\\l'tleat 



What p~ceduree· mi;/ be au;ggeated tor prepar.ins teachers ~o 
''; ,, . '' ,' ,· . ' ' - . ' 

' ....... ~. ~ . 

.... ·' 

most 1,mportent diff1cult1ea met by· be~11xdng t~aohers ot seuonda17 sohoo1 

gadfj$ b~ e<>i.nG ·to the teachel$ themsel. vep Vlhile they are tac~ the 

pro'11,emtJ~i" A. oheold.ng Ust of 192 diffteu.l t!es waa devised. and sent to 

· d()ope:rl\t!l'JB tea.chel1Q. during ·tll& ~Bt au month$ of the school year 1926-192'1,• . 
... .,_ . . . . ' ·-.. ·., 

'l'he 4570 cheo~G on thtb t!ijt, ms.d.e b7 34 teaehere• were ta'buJ.a·ted 

~ eyal~tm., the ranldnss qbta!ned. on the bases ot :trequene;r ot ohecld.ngs, 

op!n1ou ,, tlltl teacher• ftho clu~cl(ed them as to the importance" of the 

41ttJ.cutv. ·and the percentage o~ t~ers t~portins• 133"· a composite 

t~ the fifty most !mJ}t)rtant dJ.ff!cal.ttea wero bolated... Using the 

~a.ma· inath~d• the h:tr)last :titt, pe!t cent of difficm.lties under each t>f 

a!z. eatesor!es v.re:e 43.scovered ·an.a.· statea..· These difticul ties- are the 

J:Wimart aim ot the 1.ri.testtea, t1on E.U:1.d.. are presented. ·in Cht\pter IV as 
the: conoluaions, eousht !n this theQiiJ• 

Xt w• f'ouri.4 tliat 21,3 per eent; 'Ot ·th.a difficulties .were :reported 

flS being ref!if 1nwo~ant1 45,5 per cent wete· impol'tant, and 1'1•1 pe~ cent 

0.t lesser Importance in the#;+ teaching suqcess 11:1 tlle, opinion of the 

: tet\Chere who chr;,Cked them. : A totlil. ot 16.5· 1/6r cent were reported 

· · 'Wlthoiit be!Jlg ranked• The teachers reporting were distributed. in a 

tt!d.e va:dety of schools, t7.PSS Ot comnunit{es, and depnrtments Of 

taao1lh2g., 



, F~1" six per cent of the most !mportant diffiCul ties have to 
' ~ ~ . . 

o.o·wtih sections 4 amJ,. B of the oheek!na list• the selection,. emphasis1 

an~ presan~ati<>n 'ot eu.bJect :nli~ter, and the 'clasaroom learnin8 

•ct1vitle~~ Dlftioultiea in the mechanical, duties of .olru$s JllSl'UlSenwlt• 

SectiQn 01 ~e u.p ·12 pet: .eent of this lie~, e.nd. the lack o:r coope~ative 

spi~it on the pan of the 'class as. a "Whole, seat:1011 D, l2 per cont. 

St!etion· :s. Utfic'lll:bies {irl.$ing from th~ pe:rsonal. char~cteristics of 

lnQJ:vidu.al. i1u.;P~ls c().ntrti tu.t~ 1.& ·. per oent of the · f1tt.r most important• 

wh13.a tho~a cbla to the pe~ona1 <lhSJ:"actet!r:rtiotl ot the teacher. comprise 

only- 4 per c~t' . 
hlml.itM :trcm. ~o~~ S'b$.nd..:po!nt1 06 per cent .e>f' the ._n:rt1 most 

:tm~rianli ~tttQU.ltl.eiJ are tenter~ abt>u.t the pupil• e1 ther 1n px-oblems 
i' 

e>t mat~vat:lo!i .and lnt~te~,: diacipi,in~ ~d eoti.ttoi* or 1nUv1d.u.al 

· ·C\litereneea. ··· ·,a6 cpur$e or :atttt\v l• ·the eQu.rce of e per' cent, method 
~{1,pe~ ·oent1 'aria: '-t;he ·tea®er1 e!the~ in 'felt ·def1oieno1efJ or- .~ 

·r~~tto;nEJ with pu.pit,s.,, ~e J.)e,:.· cant- ·of this selected. U.et. 

· qthe 4$.ftl®i.t~ea· ,t(t t!lso '~ed. by the eh olass1f1eo.t1oM 
. . . 

~t ifbe Oheokl!lg.11$t ··and presshtt;td btv ·:sections• 
CJ.be tf3C:\oh~$ wsr~ il1lked to s.·tate · crl..t!c!,sms of their tl'nin:tng 

U ·to ~aek C)t app3,i~btl1ty· t(t. the teaehf.11{;· ta$k t\S they fowld it• 

fifteen wttioisras t.li'e ·pres.en.tea. ~ Chapter 't~ · '!'hey emphasize the 

ia01c ot detini:te p~paration tQr: s;pecitic 1tt0bletn~h 

Suppletnentt\17 a.na~~Jl and_~e).ated etudles are cmggeoted in 

<Jhapt$r 11t 
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A.PPEIIDIX Section A. Difficulties in the selection, emphasis, and presentation 
of .subject matter. 

Frequency of In- Different 
checking by de:i: teachers 

1 
, rankings checking 

Difficulty . 
-· To- Per 

I II. III ta.L No. cent. 
- ~- -- -- •- ---- -- -

How to-
1. "Study up" a subject in which previous training has 

been meager. 10 14 5 9 38 97 18 53 
2. Prepare for a given unit so as to see and teach it in 

relation to the course as a whole. 8 13 3 4 28 82 13 38 
3. Prepare for the work of a given class period so that 

I 19 26 7 7 59 180 22 65 all of the essential facts are held in mind. 
4. Collect experiences from daily life which serve to re- I inforce and justify the subject matter. I 5 13 6 7 31 70 14 41 
5. Hold the attention and arouse interest in the course ' 

at the first meetinl? of the class. 0 4 1 3 8 13 6 18 
6. Plan the first laboratory exercise. : 0 0 0 0 0 0 0 0 i 
7. Introduce a n~w textbook. I 0 0 0 0 0 0 0 0 
8. Lead pupils to want to study a new unit in the course. i 11 23 4 6 4A. 1 ?A 17 hf\ 
9. Find pupil-experiences which contribute to the con-

tent of the course or unit. ' 5 9 4 6 24 56 12 35 
10. Determine what parts of a course are most useful to 

a given class. 14 21 6 6 47 159 21 62 
11. Determine what parts of a course are most difflcult 

for a given class 14 14 5 4 37 117 16 47 
12. Determine how well each topic must be learned. 13 12 6 15 46 107 20 59 
13. Simplify a given topic to the mental level of a given 

class. 20 ·23 5 7 55 174 24 71 
14. Determine the amount of new material to be pre-

sented in a 2'iven period. 5 19 8 8 40 90 18 53 
15. Determine what emphasis of prescribed subject matter 

is dei:;irable for pupils who must leave school early 
to earn money. 2 4 1 2 9 23 5 15 

16. Determine the amount of work which should be 
assigned for the next -class period. 8 29 12 6 55 139 19 56 

17. Most clearly-assign outside study and give d1rect10ns 
for doing it. 5 13 9 5 32 73 18 53 

18. Check the understanding of assignments before puplls 
start to studv them. 1 10 4 4 19 39 12 35 

19. Determine at what time in the period the assignment 
should be made. 0 3 6 1 10 15 4 12 

20. Vary the form of assignment in such a way as will 
arouse the greatest interest, and meet individual needs 

21 13 to the fullest possible extent. 27 7 68 191 27 79 
21. Add meaning to a given course by relating it to other 

courses in the pupils' programs. 2 1 3 l 7 16 5 15 
22. Use to advantage in class work the pupil's mterest 

in extra-curricular activities. 3 8 1 6 18 40 10 29 
I 
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Section A. (Continued) Difficulties in the selection, emphasis; and 
presentation of subject matter. 

-· 
Frequency of In- Different 
checking by dex teachers 

Difficulty rankings checking 

... To- Per-
I II III tal No. .o~nt 

-
23. Utilize in a given course the information picked up by 

a part of the nuPils in other courses. 0 7 4 0 11 2fl 7 21 
24. Supply background other than by assigning special 

topics for individual reports. 6 15 4 4 29 79 14 41 
25. Inter-relate the preceding topics of the course. 0 8 2 4 14 26 6 18 
26. Deal effectively and tactfully with the variety of 

methods which the class has been taught by former 
teachers. 3 13 7 1 24 61 13 38 

27. Induce the pupil to read beyond the course re-
auirements. 5 28 8 16 57 117 25 74 

28. Determine the amount of reference reading to be 
reauired. 3 16 4 4 27 67 12 35 

29. Organize the reporting, checking, and application of 
8 17 3 10 38 94 18 53 reference readin!!'. 

30. Turn to useful account in the appreciation of good lit-
erature a pupil's habit of extensive reading in trashy 
books. 5 14 1 l 21 68 11 32 

31. Know when to present the rule before the example and 
0 8 4 2 14 28 8 24 when to reverse the order. 

32. Use personal experiences effectively to illustrate the 
4 4 5 2 15 37 6 18 principles. 

33. Lead pupils to generalize a rule from concrete prob-
lems or examnles. 2 9 6 4 21 43 11 32 

34. Find more popular and generalized treatment of topics 
which the textbook treats in confusing detail or in 
tabloid statements. 4 4 2 7 17 34 10 29 

35. Obtain illustrative objects, as in art or science. 5 5 1 0 11 41 7 21 
36. Keep bright pupils' interest during the second ex-

planation needed bv duller pupils ... 19 29 9 10 67 191 27 79 
37. Make clear explanations, avoiding unnecessary and 

confusing details. 12 10 3 5 30 93 13 38 
- 38. Determme appreciations which the given SUbJeCt 

should develop. 0 6 1 1 8 19 5 115 
39. Teach ideals related to given subject matter. 3 8 2 5 18 41 12 35 
40. Develop traits such as courtesy, honesty, and good 

13 21 5 10 sportsmanship in a given class. 49 133 18 53 
41. Present abstract principles in concrete terms when the 

class represents a wide range in ability to see the 
1 9 1 4 15 33 12 35 significance of the concrete illustration. 

42. Find specific illustrations of the principles contained I 

in the text. - 6 6 6 l 19 54- 11 32 I 

I 

·43. Quickly and efficiently cover a. give: 
unit wi!thout lecturing, where books 
for reference are insufficient. 1 0 0 0 1 5 1 3 

44. Compensate by ''ma.ke-u.p" work what a. 
pupil has missed in class discussion 
during absence. 1 0 0 0 1 5 1 3 

i 
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Section B. Difficulties in the planning and direction of classroom 
learning activities. 

' 
-. 

Frequency of In- Differen1 
checking by dex teachers 
rankings checking Difficulty 

,M 

To- Per · 
I II III tal No. cent 

How to- r 
i. Plan daily work in accordance with an _outline for I the term. 8 13 3 1 25 82 10 29 
2. Tell when to abandon a lesson plan in favor of a lead I supplied by th~ pupils. 1 9 3 2 15 35 B 24 i 3. Lead pupils to plan the development of a given topic. 3 9 4 4 20 46 1A 41 4. Ask questions that are stimulating to a majority of 

15 16 cs 11 47 
l the class. 128 22 65 

5. A void -the necessity of repeating questions. 10 29 ll 6 56 148 20 59 
6. Adapt questions to pupils of different abilities. 4 13 3 3 23 62 14 41 7. Encourage pupils to ask questions about points not 9 19 6 12 46 108 21 62 clear. 
8. Make questions converge on the same point and hang 

2 4 1 together. 1 a 23 7 21 
9. Criticize pupils' answers constructivelv. 12 9 .7 5 33 94 14 41 

10. Criticize pupils' oral reports and other contributions 
4 14 5 4 27 67 13 38 so that it is helpful to other 'nunils. 

11. Select the pertinent element in a pupil's statement 
and use it in developing the topic under discussion. l 4 2 2 9 19 6 18 12. Prevent inaccurate or erroneous statements passing 

2 15 5 6 28 60 13 38 unnoticed in a nunil'!'1 recitation 
13. Encourage worthwhile criticisms and challenges of 

um;ound statements. l 9 7 4 21 39 10 P.Q 
14. Secure thoug-htful criticisms of oral reports. R R A. , 91 t!O , , '%,t) 
15. Keep all pupils' attention to the subject. -

9~ ~, f.. ,~ '71 ".>/\t"l nn t!.t::. 16. Permit digressions enough to keep the discussion alive - - - --
without wasting time or confusing the point at issue. 6 13 3 4 26 72 15 44 

17. Bring home to pupils tactfully that their rnmarks are 
irrelevant. 5 13 9 7 34 73 20 59 · 18. Restrict the teacher's participation to the minimum. 20 27 4 11 62 185· 19 Efl 19. Emphasize the conclusions reached so that the pupils 
may be clearly conscious of them. 5 6 4 2 17 47 9 26 20. Assign reports on special topics. 0 4 3 1 8 15 h Ht 

21. Increase the value of individual reports to the ·other 
4 5 1 3 13 members of the class. 36 9 26 

22. Alternate oral recitation with written and study ex-
ercises as a means of avoiding monotony. 1 5 l 1 8 21 6 1R 23. Check for grading purposes the results of recitation 7 12 4 4 27 76 14 41 and oral exercises at the end of the neriod. 

24. Get the class to assume more responsibility for the 
conduct of oral recitations. 13 16 4 9 42 11.17 22 65 

25. Use oral recitation as a means of improving puplls' 
every day English. 3 13 5 4 25 59 ,~ ~A 

- - --- -------·--
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Section B.(Continued} Difficulties in the planning and direction of 

classroom learning activities. 
Frequency of In- Different 
checking by dex teachers 
rankings checking 

n; f"f".; rm, tv 
~ 

- To- Per 
I IL III tal No • cent 

. . . . 
26. Emphasize importance of· form without sacrificing in-

terest in substance, notably in English exercises. 1 7 4 3 15 30 8 24 
27. Criticize written exercises most helpfully and most 

efficiently for the entire ~lass. 5 7 5 1 lR 51 9 ?k 
28. Supervise pupil's work on written exercises most 

eff icientl v. 2 1 2 2 7 15 6 18 
29. Make word study effective. l 5 3 2 11 23 8 24 
30. Help pupils recognize principles previously studied 

when they reappear in new material. I l 10 5 3 19 40 9 26 
31. Handle the situation when the class has failed to 

understand the assignment. 2 11 4 0 17 47 12 35 
32. Encourage pupils to take notes useful to them. 4 25 9 5 43 104 17 50 
33. Provide for differences in rate and comprehension ot 

reading" in making" assignments of reading material. 1 6 3 0 10 26 5 15 
34. Teach pupils ·how to study effectively. 19 11 3 13 46 131 20 59 
35. Alternate explanation and study effectively. l 4 ·1 0 6 18 4 12 
36. Know what to do when unable to answer a pupil's 

question. 0 10 2 3 15 32 10 29 
37. Check the adequacy of explanations. i 2 4 l l 8 23 5 15 
38. Tell when a point should be explamed by the teacher I 

and when the pupils should be required to work out ! 
the. exnlanation :for themselves. l 2 is 10 5 33 68 20 59 

39. Train pupils to organize their written work by out-
lining- it in advance. I 6 9 7 2 24 P..A in ?.Q 

40. Help pupils organize and summarize reading matter I 

by outlining. I 2 8 3 0 13 37 9, 26 
41. Add interest to drill work. 1 11 2 2 16 40 8 24 
42. Find drill material to supplement the textbook. 3 5 2 4 14 52 ,, 32 
43. Teach pupils to select the most essential points. i:;, ,h i:; A. ~n ,, i:i , ,, &;n 
44. Know what constitutes an efficient review procedure. I , l'I JI '.) , c '7"1 t"I I'\,. 
45. Discover points on which the pupils feel the need of 

I 

.. .... ... - - - - ... .... .... 
review. 1 7 0 2 10 26 7 21 

46. Train pupils to review work for themselves. I 6 19 4 9 38 91 17 50 
47. Use informal tests to find out pupils' weaknesses of ! 

studv. I 0 3 0 3 6 15 5 15 I 

48. Use tests to find how much a class knows about a 
j subject before it is taken up in class. 2 1 l 0 4 14 3 9 

49. Make a test cover all essential phases of ffie material 
I tested. 8 6 4 4 22 62 10 29 

50. Induce pupils to complete assignments on time. I 16 28 3 6 53 167 22 65 
51. Handle the supervised study period effectively. I 9 7 2 5 2s hA , , ~2 

-- . ------~·- ----- -- ~, - -- - - -----
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Section c. Di~ficulties in the mechanical duties of class management. 

Frequency of In- Different 
checking by dex teachers 
rankings checking Difficulty 

... 
To- Per 

T TT TTT .i:A.1 .. 1 1\Tn _ i....on+, 

Hpw to ...... 
1. Avoid book-line phrasing and a stilted manner of 

sueech. 3 4 0 1 8 27 4 12 2. Correct slovenly articulation. 3 17 .a. , 9i: 7fl , , ~!) 
3. Develon a carrying voice, with effective moauiat10n. f'.) 0 , t'\ H ~A 7 ~, 

4. Get a class down to busihess without loss of time at ~ .. - -
the be1!'inning of a period. 8 11 9 8 36 AP. 18 fi~ 

5; Introduce the work of the period so as . to establish 
some humor in the classroom. ~ 6. Direct the work of different pupil groups wnen eaci.1 

~ &:.. , Hl Ah ,, 'J:'.) 

!.!'rouu is engaged in different work during the period. 0 3 l 0 4 16 3 9 
7. Avoid loss of time while part of the group is puttmg 

work on the board. 4 14 2 5 26 SA. in 9Q ... . _, _______ ,.. . -

8. Supervise experiments efficiently in laboratory 
Q(>lATI~/:><;! 0 2 3 0 5 9 2 6 

9. Handle tlunils who fail to bring textbooks to class. 13 13 12 5 43 11h 20 59 
10. Supply pupils with supplementary material when no 

mim~ograph is available. 5 7 11 1 24 57 11 32 
lL Prevent confusion from pupils borrowmg material 

-f'rmYl t)thel' nunils. 6 8 16 7 37 70 20 59 
12. Make collateral readings available during the class 

Rtudv neriod. 5 9 3 1 18 55 9 26 
- 13. Train pupils when and how to use a dictionarY. 2 4 2 1 9 24 6 18 14. r-lfake the rest of the class responsible for the mtorma .. 

Hon given by pupils who have prepared special 
assignments. 8 22 5 10 45 111 17 50 

.. , _ _:_- ... 

, 15. Help pupils· make· efficient use of notebooks. 9 13 8 8 38 92 19 56 
16. Induce pupils to keep their notebooks up to aate. 8 ll :.g:: ~)~ ;jl 82 l.4 41 
17. Determine what form of test will be most usetul m 

connection with the given material. 4 17 0 2 23 71 12 35 
18. Find out the best system of marking. 2 7 2 0 11 33 6 18 
19. Decide how many and what mistakes· should oe cor-

rected in written papers and reports. 4 16 8 2 30 76 ,~ ~A I 

~ ' ---· _, ---

20. Decide when a· teacher should himself correct the 
statement and when ask the pupil to correct. 11 6 6 5 28 79 18 53 21. Enable the teacher to reduce the drudgery of correct- I 

ing- pupils' written work to·a minimum. I 
114 20 6 9 49 136 23 68 22. Know how much and under what condit10ns vup.i;;:; i 

should be nut upon their honor in written tests. I 
I IX , t:! ii C,) ll")C: ~" , JI A, 

23. Should comments on pupils'· papers oe mct1cateu uy I - ... - -· ...... --
symbols or written in longhand. I 

1 I l 4 2 8 12 6 18 
24. Provide for competition and interest 

when classes a.re very small 0 1 0 0 ID 3 1 3 
25. Determine how a.nd when notebooks have 

been useful without dru.dgery in 1 0 0 0 l 5 1 3 
grading 

' 
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Section D. Difficulties a.rising.from a. le.ck of cooperative spirit on the 

~~~-~~:~~>Y~i~-~~-~~~n~a~r~t~o~f:....-=t~h~e:-..::o~l~a~s~s~·~~~~~---....--,..~~~~~~~~--~--~~~~-­
Frequency of In- Different 

dex teachers 
checking 

checking by 
rankings 

Diff icu.1~1 
I II III 

How to-
1. Win the resnect of the class. 
2: Draw pupils of all grades of ability into the discussion. 
3. Make the indifferent pupil cooperate in a class exer-

cise or in laboratory work. 
4. Direct "socializeil recitationc:•" - - -· · v ... lu 
5. Maintain familiarity with pupils without loss of 

dignity. 
6. Praise a pupil without subjecting him to the ridicule 

of his Glassmates. 
7. Decide when to attend to matters of discipline and 

and when to nroblems of instruction. 
8. Prevent pupils from asking apparently useless or 

divertin{!' auestions. 
9. Combat the inertia just before and .iust after a holiday. 

10. Enliven a class on the last period in the day. 

1 
12 

5 

6 

2 

7 

8 
2 
2 

11. Stimulate pupils to connect class work with their out 
of class activities voluntarilv. 11 

12. Develop pupils' initiative in suggesting class plays 
and other activities for school organizations. 

13. Develop pupils' initiative in finding references for in-
dividual reports. -

14. Develop pupils' initiative in calling attention to dif-
ficulties in the assignment and other work of the 
course. 

15. Discourage contradictions. 
16. Champion a conscientious and intelligent but un-

popular pupil who seems to anta12:onize other pupils. 
17. Discourage sullen and undertone protests after a pupil 

has been mildly reproved. 
18. 'fr-ai~-:Pliirii8. t-o--enter-ancCfeave tlie .. room·-witil-some 

decorum. 
19. Deal with the many crudities of behavior pn the part 

of nnni}c;: with fewer home advanta12:es. 
20. Combat the sentiment among boys that sloveriliness 

is a manlv virtue. 
21. Cooperate to the best advantage with the English de-

partment in the collection and correction of mistakes. 
22. Train less able pupils to come for help rather than 

shirk asshmed work that appears too difficult. 
_23. Prevent absence of pupils who h_ave to give oral re-

ports or debates. 
24. Handle the work of a large number of pupils who 

have been absent from the same class at the same 
time. 

25. Deal effectivelv with tardy pupils. 

l 

3 

2 
4 

1 

110 

1 

0 

0 

l 

12 

3 

0 

26. Quell a disorderly class when a tumult has arisen be-
fore the teacher enters the room or after an amusing 
incident has occurred. ; 1 

27. Meet the attempts of a few pupils to antagonize t!le 
. · teacher. 1 

28. Render bluffing unsportsmanlike no matter how ! 
cleverlv it is done. 2 

29. How to handle a case of very evident dishonesty in a I 
test where there is no objective proof, without pro- 1 

ducing- an undesirable effect upon the class as a whole. 1 3 
30. Discipline two pupils whose papers are duplicates. i 6 
31. Discourage plagiarism in written work. ; 1 

32. Get pu.pils to bring excuses when they ha.VE 
'haon A.bi:tQn+. _ l 

33. Develop oooperatton and observance or good classroom etiquette vilere classes arE verv small. as five or less. l 

3 3 
16 0 
20 

7 2 

20 3 

5 8 

10 5 

26 2 
11 9 
23 3 

6 0 

3 4 

13 10 

12 0 
16 4 

1 3 

17 6 

9 9 

16 14 

1 3 

6 2 

10 7 

4 2 

7 8 
9 

7 4 

7 3 

a 6 

6 1 
15 

8 1 

0 0 

0 0 

1 8 17 5 15 
6 34 108 18 53 
9 35 A6 16 47 

5 19 48 9 26 

4 33 93 14 41 

l 16 33 10 29 

4 26 70 14 41 

6 42 120 19 56 
6 28 52 16 47 
3 31 82 16 47 
l 8 23 9 26 

0 8 18 6 18 

3 29 64 11 32 

4 18 46 8 24 
5 29 72 13 38 

3 8 11 5 15 

6 39 107 19 56 
I 

4 23 s1 l 11 32 
I 

4 34 62 i 17 50 

1 5 s I 6 18 

l 10 15 

6 35 97 I 16 47 

1 10 29 5 15 

32 
4 ~U 4Z l ~ 

I 

I 
4 16 30\ 12 35 

I 

4 15 29 ! 11 32 

4 20 40111 32 

3 13 34 11 32 
6 30 78 16 47 
3 13 30 9 26 

0 1 5 1 3 

0 l 5 l 3 
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Section E. Difficulties arising from the personal characteristics of 
individual nunils. 

Difficulty 

J:iOW to-
L Approach bright pupils who lack self confidence. 
2. Draw timid and bashful pupils into the Class dis-

cussion. 
,3. Restrain an over-zealous pupil without killing his 

interest. 
· 4. Discourage a pupil who continually offers unimportant 

criticisms and tends to monopolize the class period. 
5. Organize the class so that able and zealous pupils 

map be allowed to work at their own rates of speed 
6. Stimulate the bright loafer. 

7. Utili:te extra-curricular activities as a :means of 

Frequency of 
checking by 
rankings 

I II III 

18 27 5 

8 

12 20 6 

4 8 2 
22 30 6 

1 

10 

6 

5 

1 
11 

To-
tal 

In- Different 
dex teachers I 

checking\ 
Per i 

No. cent l 
i 

~Q I 

60 166 25 74 l 

43 126 18 53 

15 46 10 29 
69 206 ?h 

getting the bright loafer to assume school duties. l 3 2 Q 6 16 4 1 !' ' 
8. Arouse a failing pupil who is indifferent to his own --"'-l--"'---t---"'"-t-~"-+-~l--!~-H-_..;oi'-1-...._.i>l-

failures. - 19 30 8 16 73 193 28 A2 
9. Proceed with a delinquent pupil who refuses to re-

main after school to complete work he should. have 
brought to class, saying that he has to work for wages 
after school or 2.'ivin2.' a similar excuse. 3 7 3 4 17 · 39 9 26 

10. Prevent a dull child who anticipates failure from be-
coming permanentlv discouraged. 8 11 3 2 24 7 6 12 35 

11.F~do~ilie~~ilia~~u~_s~o_f_a_p_u~p __ il~~-f~a_il_u_re~·~~1·~1-1~7~-4~-~3~_3K~5~1~1~0~_i.~~~~4~~ 
12; Help a bright but dishone~t im,pil. O 2 0 0 2 6 2 6 
13. Discipline a pupil who is insolent. 7 15 7 5 34 87 16 4.7 • 
14. Assist a pupil who fails examinations but who does 

excellent work in dailv rPl'i+~t.innc;, n~..:I ,.~~~,..j.N 4 11 3 6 24 56 15 44 
15. Smooth out personal dislikes among me~bers of a 

class. l 6 8 2 17 31 10 29 
16. Prevent expressions of snobbery on the part of ·the 

more wealthy toward the less wealthv., l 1 1 
17. Discover the inscriber of indecent inscriptions on 

classroom desks. 0 3 0 
18. Bring about a suitable open discussion of the various 

sex allqsions found in literature which pupils are apt 
to repress or retort · l 5 2 

19. "Counter" when a pupil seeks to embarrass the teacher 
by a direct. question concerning sex matters. 

20. Manage pupils with marked peculiarities in the most 
kindlv and helnful wav. 

,21. Help a pupil who has some peculiarity which brings 
ridicule or amusement to the less considerate mem-
bers of the c:ass. 

22. Help a deaf or otherwise defective pupil keep up with 
the class. 

23. Set a pupil right who believes that the teacher bears 
a 2.'rud2'e a2'ainst him. 

24. Deal with class clowns and humorists. 
· 25. Proceed with the industrious but apparentlv dull child. 

26.Handle pupil who is mature arid older 
than the teacher. 

1:.t.vonuuci:; prOJ~c11 or ;:;uCJ.a.LJ.Zeu rec1i;a-
tion when class is made up of groups 
varying widely in ability. 

0 0 0 
4 15 4 

l 13 2 

4 12 4 

3 14 6 
6 18 13 

l 0 0 
1 0 0 

0 3 9 3 9 

6 9 4 12 

2 10 22 7 ?1 ' 

0 0 0 0 0 
l 24:· 69 6 18 

2 18 46 11 32 

3 23 60 8 24 

2 25 63 15 44 
5 42 97 21 h2 
2 22 54 ,~ ~~ 

0 1 5 1 5 
0 l 5 1 '3 



Section F. Difficulties arising from the personal characteristics of 
the teacher. 

Frequency of In- Different 
le hacking by dex teachers 
!rankings checking 

Difficulty 
- To- Per 

I II III .. ta.l No. cent -- - -- •-' --

Ho\Y to-
1. Shorten the period of stage-fright when confronting 

a new class. . l 0 l 2 4 6 2 6 
2. Appear self-confident as a means of becoming self-

confident. 3 . l 1 0 5 19 3 g 
3. Acquire the ability to meet a pupil's bluff in matters 

of discipline. 9 14 2 5 30 89 18 53 
4. Acquire the ability to develop an idea in Class with-

out undue reference to notes. 5 4 0 2 11 37 6 18 
5. Establish the authority of the beginning teacher at 

the outset. 2 6 0 2 10 28 6 18 
6. Know what traits are best calculated to win pupils' 

respect. 11 8 4 5 28 83 17 50 
7. Express real interest in individual pupils without ap-

pearing to discriminate. 10 18 2 6 36 106 18 53 
8. Control justifiable ang-er at rebellious pupils. 5 13 0 4 22 64 10 2.9 
9. Acquire necessary poise to see problems of discipline 

in Proner nersnective. 6 10 4 2 22 64 11 32 
10. Get to know individual pupils on a basis which has as 

little as possible to do with their school work. 2 7 4 3 16 35 , , ~9. 

----.-.,.-.-...------·-- ------------------ ·--

11. Overcome prejudices against pupils of sullen and vin-
dictive temperament. 2 10 2 4 18 42 13 :38 

12. Prevent likes and dislikes f~om influencing estimates i 
of pupils' abilities. I 2 6 6 4 18 44 10 29 

13. Collect objective evidence for use in deahng with 
backward and disorderly pupils. 1 5 1 0 7 21 6 18 

14. Lead a supervisor to give frank and helpful criticism. 0 0 1 1 2 l 2 6 15. Establish congenial relationships with other members 
of the staff. 1 l 2 l 5 10 4 12 

16. Get needed equipment or supplies to the attention ot 
the proper authorities without seeming unduly in~ 
sis tent. 0 12 2 l 15 38 8 24 

17. Meet patrons who come to criticize the teacher's 
methods. . 2 1 2 1 6 ln 6 lA 

18. Decide what use of anecdotes is justifiable just to be 
funny. 0 2 2 2 6 8 6 18 

· 19. Talk up a subject outside of class without bemg 
preachy. 1 2 3 3 9 14 7 21 

20. To what extent should invitations from pupils' par-
ents be accepted? l 4 7 4 16 24 7 21 

21.Find out constructive criticism and hel! 
from pat-rons and pupils. 1 0 0 0 1 5 1 3 

22.Command courtesy and respect from pupils 2 0 0 0 2 10 2 6 
23.Gain pupils'comradeship and confidence 

outside of class without loss of dignity l 0 0 0 1 5 1 3 
24.Combat a. flat refusal in matters of 

discipline when supervisor fails to up- l 0 0 0 1 5 1 3 
hold teacher. 
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' ~J3tlll1:Pl~~ ,of ~h.E!_ )>la.nk.::1.'t:lf!~g. __ fo:r: each_secstion in tabula.ting the data. 

thesis. 



Section· F.l Difficulties a.rising from the personal characteristics ... 
of the teach er. 

Oode Blank No. l Blank No. 2 Blank No. 3· Blank 
\· 
No. 

... )_. 
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3 

4 
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6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

I II III I II 
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Section F. Difficulties a.rising from the personal characteristics of 
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CITIES AND TYPES .OF SCHOOLS REPFJ?,,SE!'l'.fBll DY COOPEF.f~ING TEACHERS. 

Ju...'lior college and senior high school (Part time in each). 
Independence, l<a.nsa.s 

Senior high schools, four-year type 

Cities of first class 
Independence. 1.!isaou.ri 

Ci ties of' second class 
Yates Center. Kansas 
Garden City, Kansas 

Cities of third class 
Breckenridge, .. Colorado 
Eagle,, Colorado 
Halstead, Kansas 
McCune. Kansas 
1;1To1Uld City 1 :Ksnsa.s 
!t'rulvane, Kansas 
J.Ieoaho Falls, Kansas 
Tuscumbia~ Lli.ssouri 
Vermillion, Kansas 
Wilson, Kansas 
Woodruff, I\ansa.s 

Rural high schools 
Adams._ 1Uu1.aas 

Btu'"dette. Ka."'lSe.s 
Gridley, R'MSas 
Diamond Valley• lhrdick, Kn.nsns 
Imw.n, Kansas 
Lecompton. Kansas 
Pretty Prairie~ Kansas 
Reece, F.ansas 
Westphtilia, Kansas 

Training school 
Orea.d Training Hi(!h School, Lawrence, Kansas 

Senior-junior high school, six-year type 
Atchison, city 0£ the first class. 3 teachers 

Junior and senior high school (Part time in each) 
Fredonia, city of the second class 

Junior high school~ three-year type 

Cities of the first class 
Hutchinson 
Coffeyville 

Cities of the second ol~ss 
Chanute 
Fredonia. 

7th and 8th grades, not oreartized as junior high 
De Soto 

88 
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The 'followi.DG teachers cooperated in: supplying the data for thia thesis. 

Lillian Ba.i~ 
Harriet Boles 
Elizabeth l3olinger 
Helen :Bone 
Dora Booth 

Theon Bov.rnan 
Roy w. Brow.ning 
Inna. C ipra. 

· Clifford Dean 
Corimle Dixon 
tTanet Dyer 

Ella :a. Fam1i\'le 
Gladys G. Fer:ds 
Vida. J. Ge#tes 
Dorotby George 
Mildred w. Heine 

Nell Holtman 
Katharine Klein 
Frances 1Eack 

· Edith r:a;cy ?!Tartin 
IIelen L:CFerron 

Ru.th llillikin 
Arthur L. l.U.lls 
Mell Pontius 
Emma. l?remau.er 
}ifa.rga.ret Preston 

Leroy w. Reynolds 
Pm.\l .B. Ridel" 
Joanna Seiler 
Frances C. Smith 
Lois E. Tomlil.won 

Laura. D. 1ieGaffay 
Alice L. Nixon 
Desso ::B. Cox 

HilW'l Koehler a...vid Hannah Turorrison coo1)erated tlu~hout the reporting period bu.t their checkingn ·\wre not used when it vm.s fo"l.Uld the.t they 
did not come within the group stt:uiied in this investigation. 
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I am willing to cooperate in the proposed study:. 

Signed----------------------------
1. Home Address;._ _____ .. ___________________ _ 

2. Teaching Addr.ess~--------------... -------------

3. Meme or school in which you are te~ing~~------------­
{ State whether Junior High or Senior High) 

4. The school .is a. Hi6h School, -1-c-i-ty-....... -H-u.r-a~·i-~-c ..... o_ron_iiii'iijy~----,-c~o-ne-·o"!.""I"::"'idii--tl""'·c"'""dt'""l)--

organized on the -1-s--4-... 1-643=3; a-2-4; G-6) 
plan. ____ _......._.._...._....~.._..------------

5• Subjects you al'"e now teaching:· 

Grade Grado 
i,1~.11.12 9,10,11,12 

l : .. • I 
: -· • ; . 
• l . : I 

: : t : 
t t t I . s • • : . 

6. Tre.ining beyond high school. 
CollGgiete Institutions Attended 
:Date of :Date of :Degree Sought : Credit Hours : 

Name of School : Entrance t Leav~--1.!._n E~h Uchool;. Earned i 
: : :. : l . : . . t . . .. 

~..__......~~ -.. . • I i . . . 
: t : . • .. . .. . ...... . -· .. : s . • .. • . . . : l . . 

Practice Teaching or T1~ining School. l?ropa.re.tion 
!n the blanks below indicate the subjects in which you did practice teaching. 

- -iHoura :per: lio. of : Leve1o:r170rk • :Hou:raDi:-otlio1" "'s 
Subject : Week :· Weeks :El.,Jr.H. ~or Sr.II. :Units of Credit t 

--------------~!~--------'- : · _______ )Ba!!!-ed t . . t : • .. . . 
• tq . i I . . : : • i • • 

• . :: : • . 
• • • .. : . • . • 

: : : : 
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Name_········--------····-····------···-···· ..... _ .... ·····-········ ........................................................ . 

Checking List of Teaching Difficulties. 
Adapted from "Solving Classroom Difficulties by Analysis," Douglas Waples, University of Chicago. 
The items below constitute a partial inventory of difficulties met by teachers. 
Draw a ring around the number in front of each one of the difficulties which you have faced during the period since you last checked this 

'.list. When you have gone.through each section, add below any other difficulties you have had, but which are not listed here. List nU you can 
recall. A good way is to keep a daily diary Jf difficulties. 

i 

Fill out this blank witqout regard to earlier ones. Mark on each list that is sent you all the difficulties which you have met since you 
last filled the blank. Mark only difficulties which YOU have met. 

Section A. · Difficulties in the selection, emphasis, and pre_sentation of subject matter. 
How to-

1. "Study up" a subject in which previous training has 
been meager. 

2. Prepare for a given unit so as to see and teach it in 
relation to t4e course as a whole. 

3. Prepare for the work of a given class period so that 
all of the essential facts are held in mind. 

4. Collect experiences from daily life which serve to re-
inforce and justify the subject matter. 

5. Hold the attention and arouse interest in, the course 
at the first meeting of the class. 

6. Plan the first laboratory exercise. 
7. Introduce a new textbook. 
8. Lead pupils to want to study a new unit in the course. 
9. Find pupil-experiences which contribute . to the con-

tent of the course or unit. 
10. 

11. 

Determine what parts of a course are most useful to 
a given · class. 
Determine what parts of a course are most difficult 
for a given class 

12. Determine how well each topic must be learned. 
13. Simplify a given topic to the mental level of a given 

14. 

15. 

16. 

17. 

! 18. 

19. 

20. 

21. 

22. 

class. 
Determine the amount of new material to be pre-
sented in a given period. 
Determine what emphasis of prescribed subject matter 
is desirable for pupils who must leave school early 
to earn money. 
Determine the amount of work which should be 
assigned for the next class period. 
Most clearly assign outside study and give directions 
for doing it. 
Check the understanding of assignments before pupils 
start to study them. 
Determine at what time in the period the assignment 
should be made. 
Vary the form of assignment in such a way as will 
arouse the greatest interest, and meet individual needs 
to the fullest possible extent. 
Add meaning to a given course by relating it to other 
courses in the pupils' programs. 
Use to advantage in class work the pupil's interest 
in extra-curricular activities. 

23. Utilize in a given tourse the information picked up by 
a part of the pupils in other courses. 

24. Supply background other than by assigning special 
topics for individual reports. 

25. Inter-relate the preceding topics of the course. 
26. Deal effectively and tactfully with the variety of 

methods which the class has been taught by former 
teachers. 

27. Induce the pupil to read beyond the course re-
quirements. 

28. Determine the amount of reference rending to be 
required. 

29. Organize the reporting, checking, and application .of 
reference reading. 

30. Turn to useful account in the appreciation of goocl lit-
erature a pupil's habit of extensive rending in trnMhY 
books. 

31. Know when to present the rule before the example and 
when to reverse the order. 

32. Use personal experiences effectively to illustrate the 
principles. 

33. Lead pupils to generalize a rule from concrete prob-
lems or examples. 

34. Find more popular and generalized treatment of topics 
which the textbook treats in confusing detail or in 
tabloid statements. 

35. Obtain illustrative objects, as in art or science. 
36. Keep bright pupils' interest during the second ex-

planation needed by duller pupils. 
37. Make clear explanations, avoiding unnecessary nnd 

confusing details. 
38. Determine appreciations which the given subject 

should develop. 
39. Teach ideals related to given subject matter. 
40. Develop traits such as courtesy, honesty, and good 

sportsmanship in a given class. 
41. Present abstract principles in concrete terms when the 

class represents a wide range in ability to see the 
significance of the concrete illustration. 

42. Find. specific illustrations of the principles contnined 
in the text. 
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Section B. Difficulties in the planning and direction of classroom learning activities. 
How to-

1. Plan daily work in accordance with an outline for 
the term. 

2. Tell when to abandon a lesson plan in favor of a lead 
supplied by the pupils. 

3. Lead pupils to plan the development of a given topic. 
4. Ask questions that are stimulating to a majority of 

the class. 
5. Avoid the necessity of repeating questions. 
G. Adapt questions to pupils of different abilities. 
7. Encourage pupils to ask questions about points not 

clear. 
8. Make questions converge on the same point and hang 

together. 
9. Criticize pupils' answers constructively. 

10. Criticize pupils' oral reports and other contributions 
so that it is helpful to other pupils. 

11. Select the pertinent element fn a pupil's statement 
and use it in developing the topic under discussion. 

12. Prevent inaccurate or erroneous statements passing 
unnoticed in a pupil's recitation. 

13. Encourage worthwhile criticisms and challenges of 
unsound statements. 

14. Secure thoughtful criticisms of oral reports. 
Hi. Keep all pupils' attention to the subject. 
lG. Permit digressions enough to keep the discussion alive 

without wasting· time or confusing the point at issue. 
17. Bring home to pupils tactfully that their remarks are 

irrelevant. 
18. Restrict the teacher's participation to the minimum; 
rn. Emphasize the conclusions reached so that the pupils 

may be clearly conscious of them. 
20. Assign reports on special topics. 
21. Increase the value of individual reports to the other 

members ·of the class. 
22. Alternate oral recitation with written and study ex-

ercises as a means of avoiding monotony. 
23. Check for grading purposes the results of recitation 

and oral exercises at the end of the period. 
24. Get the class to assume more responsibility for the 

conduct of oral recitations. 
23. Ui:;e oral recitation as a means of improving pupils' 

every day English. 

26. Emphasize importance of form without sacrificing in-· 
terest in ·substance, notably in English exercises. 

27. Criticize written exercises· most helpfully and most 
efficiently for the entire class. 

28. Supervise pupil's work on written exercises· most 
efficiently. 

29. Make word study effective. 
30. Help pupils recognize principles previously studied 

when they reappear in new material. 
31. Handle the situation when the class has failed to 

understand the assignment. 
32. Encourage pupils to take notes useful to them. 
33. Provide for differences in rate and comprehension of 

reading in making assignments of reading material. 
34. Teach pupils how to study effectively. 
35. Alternate explanation and study effectively. 
36. Know what to do when unable to answer a pupil's 

question. 
37. Check the adequacy of explanations. 
38. Tell when a point should be ·explah;ed by the teacher 

and when the pupils should be required to work out 
the explanation for themselves. 

39. Train pupils to organize their written work by out-
lining it in advance~ 

40. Help pupils organize and summarize reading matter 
by outlining. 

41. Add interest to drill work. 
42. Find drill material to supplement the textbook. 
43. Teach pupils to select the most essential points. 
44. Know what constitutes an efficient review procedure. 
45. Discover points on which the pupils feel the need of 

review. 
46. Train pupils to review work for themselves, 
47. Use informal tests to find out pupils' weaknesses of 

study. 
48. Use tests to find how much a class knows about a 

subject before it is taken up in class. 
49. Make a test cover all essential phases of the material 

tested. 
50. Induce pupils to complete assignments on time. 
51. Handle the supervised study period effectively. 

Section C. Difficulties in the mechanical duties of class management. 
How to-
l. A void book-line phfasing and a stilted manner of 

speech. 
2. Correct slovenly articulation. 
3. Develop a carrying voice, with e:ffective modulation. 
4. Get a class down to business without loss of time' at 

the beginning of a period. 
r;; Introduce the work of the period so as to establish 

some humor in the classroom. 
G. Direct the work of different pupil groups when each 

group is engaged in different work during the period, 
7. Avoid loss of time while part of the group is putting 

work on the board, 

8. Supervise experiments eNiciently in laboratory 
sciences. 

9. Etandle pupils who fail to bring textbooks to class. 
10. Supply pupils with supplementary material when no 

mimeograph is avail.able. 
11. Prevent confusion from· pupils borl'owing tnateria1 

from other pupils. 
12. Ma]<:e collateral readings available during' the class 

study period. 
13. Train pupils when ahd how to use a. dictionary. 
14. Make the rest of the class responsible for the informa~ 

tion given by pupils who have prepared special 
assignments. 

Continued on /)age 3 
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15. Help .pupils make efficient. use of notebooks. 
16. Induce pupils to keep their notebooks up to date. 
17. Determine what form of test will be most useful in 

· · connection with the given material. 
18. Find out the best system of marking. 
19. Decide how many and what mistakes . should be cor-

rected in written papers and r~po~;s.}r 
' "'~l''.'"r• : 

20. Decide when a teacher should himself correct the 
statement and when ask the pupil to correct. 

21. ·Enable the teacher to reduce the drudgery of correct-
ing pupils' written work to a minimum. 

22. Know how much and under what conditions pupils 
should be put upon their honor in written tests. 

23. Should comments on pupils' papers be indicated by 
symbols or written in longhand. 

Section D. pifficulties arising from a lack of cooperative spirit on the pr.rt of the class. 
How to-

1. Win the ~espect of the class. 
2. Draw pupils of all grades of ability into the discussion. 
3. Make the indifferent pupil cooperate in a class exer-

cise or in laboratory work. 
4. Direct "socialized recitations" effectively. 
5. Maintain familiarity with pupils without loss of 

dignity. 
6. Praise a pupil without subjecting him to the ridicule 

of his classmates. 
7. Decide when to attend to matters of discipline and 

and when to problems of instruction. 
8. Prevent pupils ~ asking apparently useless or 

· diverting questions. 
9. Combat the inertia just before and just after a holiday. 

10. Enliven a class on the last period in the day. 
11. Stimulate pupils to connect class work with their out 

of class activities voluntarily. 
12. Develop pupils' initiative in suggesting class plays 

and other activities for school organizations. 
13. Develop pupils' initiative in finding references for in-

dividual reports. 
14. Develop pupils' initiative in calling attention to dif-

ficulties in the assignment and other work of the 
course. 

15. Discourage contradictions. 
16. Champion a conscientious and intelligent but un-

popular pupil who seems to antagonize other pupils. 
17. Discourage sullen and undertone protests after a· pupil 

has been mildly reproved. 

18. Train pupils to enter and leave the room with some 
decorum. 

19. Deal with the many crudities of behavior on the part 
of pupils with fewer home advantages. 

20. Combat the sentiment among boys that slovenliness 
is a manly virtue. . 

21. Cooperate to the best advantage with the English de-
partment in the collection and correction of mistnkcs. 

22. Train less able pupils to come for help rather thnn 
shirk assigned work that appears too difficult. 

23. Prevent absence of pupils who have to give ornl re-
ports or debates. 

24. Handle the work of a large number of pupils who 
have been absent· from the same class at the same 
time. 

25. Deal effectively with tardy pupils. 
26. Quell a disorderly class when a tumult has uriscn be-

fore the teacher enters the room or after an nmusin~ 
incident has occurred. 

27. Meet the attempts of a few pupils to antngonize the 
teacher. 

· 28. Render bluffing unsportsmanlike no matter l1ow 
cleverly it is done. 

29. How to handle a case of very evident dishonesty in n 
test where there is no objective proof, without pro-
ducing an undesirable effect upon the class as a whole. 

30. Discipline two pupils whose papers are duplicates. 
31. Discourage plagiarism in written work. 

Section E. I)ifficulties arising from the personal characteristics of individual pupils. 
How to--
T. Approach bright pupils who fack self confidence. 
2. Draw timid and bashful pupils into the class dis-

cuss ion. 
3. Restrain an over-zealous pupil without killing his 

interest. 
4. Discourage a pupil who continually offers unimportant 

criticishls and tends to monopolize the class period. 
5. Organize the class so that able and zealous pupils 

:map be allowed to work at their own rates of speed, 
6. Stimulate the bright loafer. 

7. Utili~e extra-curricular activities as a. means of 
getting the bright loafer to assume school duties. 

8. Arouse a failing pupil who is indifferent to his own 
failures. 

9. Proceed with a delinquent pupil who refuses to re~ 
main after school to complete work he should have 
brought to class, saying that he has to work for wages 
after school or giving a similar excuse. 

10. Prevent a dull child who anticipates failure from be-
coming permanently discouraged. 

11. Find out the immediate causes of a pupil's failure. 

Continued on page 4 
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12. Help a bright but .dishonest· pupil. 
13. Discipline a pupil who :is insolent; 
14.; Assist a·. pupil . who fails· examin~tions but. who does 

excellent work in· daily recitations and reports .. 
15. Smooth out ·personal dislikes among members of a 

class. . . . . . · . 
16. Prevent ·expressions of· snobbery on the part of the 

more wealthy toward the -less wealthy.. .· 
17. Discover the inscriber of . indecent inscriptions on 

classroom desks. · . . 
18. Bring about a suitable open discu~sion ·of the various 

sex allusions fo~nd in literature which pupils are apt 
to repress or dfitort. · · : . . 

·1 

. . l 
19. "Counter'-~ when:a.~upilseeks to embarrass_ the teacher1 • 

by a" direct question concerning sex matters. ! 

20. Manage pupils with marked peculiarities )n th~ ~ost'1 
kindly and helpful. way, . . . . : . · . . i · 

21. Help a pupil who has some peculiarity. which . brmgs,. 
<::-:ridicule ·or. am~sement to the·, less considerate. mem-j 

hers of th~,:,~;;~·g(~~; · : ; . ' . . ' . . · 1 · 

22. Help a deaf ·~¥'otherwise defective pupil. keep up with. 
the class. . ·. ·· · 1 

23. Set a pupil rightwho believes that the teacher bears! 
a grudge against him. · . . . . . . . \ 

24. Deal with class clowns and humorists. l 
25. Proceed with the industri:ous but. apparently dull child.[ 

I 
I 
I . I 
I 

Section F. 
Howto-

Difficulties ·arising· from the personal characteristics of the teacher. 
I 

1. Shorten 'the period of stage-fright when confronting 
a new class. · '. .. 

2. Appear .self-confident as a. ~eans of becoming self-
oonfi~n~ .. 

3. Acquire the ability. to .meet·~ pupil's bluff in matte~s 
of discipline. : ., . ·• . · 

4. Acquire the ability to develop an. idea in class.·'.with-
out undue reference to notes. 

5. Establish the authority of . the beginning teacher at 
the outset. 

G. Know what traits are best calculated· to ·win ·pupils' 
respect. · 

7. Express real interest in individual. pupils without ap-
pearing to discriminate. . 

8. Cont~ol justifiable anger at rebellious pupils. "---
0. Acqmre necessary poise to see problems of discipline 

in proper perspective. 
10. Get to know individual pupils on a basis which has as 

little ns possible to do· with their school work. 

. i 

• ' ".J.· ... ·- ·• •.. ,. . ' ) . 

:111. Overcome ;pre~p.cHce~ against _pupils. of sullen an .. d vin-1· 
dictive temperament. . . ·· · 

12. Prevent likes. ·.and'. dislikes from· influencing. estimates! 
of pupils' abilities. . . . . . · . ! 

[ 13. Collect 'objective: evidence for use in dealing withl · 
backward and disorderly .·pupils.. . · . '· · I 

14. Lead .a supervisor. to give fnmk~ and helpful. criticism.I 
15. Establish conge~ial re~~t~onship~ with other members[ 

of the staff, . · · ·. .· . . ! 
16. Get needed. equipment- or supplies to the ~ttention of1 

.the proper authorities without seeming unduly in-\1. 
sistent. · . ; . 

17. Meet patrons .who come to criticize the teacher's i 
methods. .. . · .· ·· . ~ 

... · 18. Decide what ~.se . of ~1'1:c~~-~s· fa justifiable. just . to be I 
funny. . . . . · · i 

. 19 .. Talk up· a subject outside .of cl~.ss without beingl 
preachy. I · 

20. To what ext~nt should invitatiops from pupils' par-:-\ 
ents be accepted? ! 

Section G. List in this section any points in which, in your judgment, your professional training was. deficient 
preparing you for your job 

Wili you go back over the difficulties you have drc1ed~ Add others if you ~ish. Then rn~rk before each numl:Jer you h:we circled o~ 
ment you have added as follows: 

Roman numeral I if you consider the difficulty of vital importance in your teaching success. 
Roman numeral II if you consider the difficulty important:. 
Roman numeral III if you regard the difficulty of slight importance. 
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· .. 
Copies of Incloaures llailed During the Year. 

Mo. l. (?trailed ·to all. November 20} 
we· are endeavoring to get three checkings_bf our difficulty list 

before .the Christmas holid.93s• . ~o do this it is necessary to sand out 
the list· at intervals of al:>out two weeks. After the holi&\vs the list 

·will be sent about every four weeks. \Ve are dcoply appreciative of tho 
time a.rut interest you give in this attemi)t to discover the outstanding 
difficulties of the beginner. o~ t:hrough your cooperation mna we 
secu:rd the typ.e of' information we seek •. 

No. 2.(~failed to new cooperating teachers, January 3) • 
. Your reply indicating your willi11gness to cooperate in the stul13" 

of teaching difficulties now being made throUBh the Appointment 
Bn.reau ottice of' the University of l{ansas was received too late to 
send out blanks for you to check before the.holid.f\v recess. Will 
;rou plea.oe indicate on the enclosed. blank, according· to the instru.c-
tions printed. thereon, the difficulties you cs.n recall having met 
up to.the beginning of the holi~s 1 This will give e.pproxir.'i.ately 
the inf'ormation that hn.s been secured from the other coopers.ting 
tea.chersa: The blanks will then be mailed you regu.larly each f'our 
weeks., beginning in about two weeks • .:: Be assured that your cooperation 
inmalcing this information available is sincerely appreciated. 
The particular difficulties you check or contribute can be secured 
from no other· source. 

No·. z. {Mailed to those who had ft\.iled to return any bln.nks up to the 
holiday recess, J~ 10}. 

Early in the school year you indicated yau:r willingness to 
cooperate with the Appointmtmt ,J3ureau of the University o:r Kansas 
in an investigation to discover the most common difficulties of be-
ginning teachers.; Three check lists ot possible teaching difficul• 
ties were mailed you prior to the holida\r redess.a None ot these 
has raaob,ed the Appointment Office in return.. Perhaps you filled 
the bla.nks and misplaced them. We should be very glad to receive 
them now if this has occurred.. I:C you have not filled the blanks, 
will you.not go over the enclosed blank and indicate the difficulties 
you ll9..ve met up to the holiday dismiss&l and mail it to us soon ? 
This will. give us a.n approximation of the information obtained from 
the other eooperAting teachers. Another check list will be sent you 
in about two weeks for the period following the holid83s. Subse-
quent checkings will be asked for but once each month. 

You may be assured that the informa.tion given by you io 
valued and appreciated. 



no.; 4. ( !!Ailed to those who had not returned mw bla.nk or \1ho had 
neglected the last two blEU:lks).(Febrntt.ry 20). 
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May we make one more appeal to you for cooperation in the otudy 
of teac~ine difficulties in tvhich you. indicnted yaur willinenesa to 
assist last October ? ?lo other person can make your particular 
eontri bu.tion. It is expected that this investigation will be use-
ful in ·;;eacher-traininc work in the University of Kansas. Tho liot ot cooperating teachers is under cbaerv~tion of atf£ membel'"S to cheek 
the validity 61' the findings~ The more comprehensive and representa-
tive the group. the more valid are the conclusions dra.tm. from the 
investigation. Vlill you not check and retu......-n the encloaed blank 
and the su.eooeding three blanks to be sent ? · 

No.· 5. O::S.iled to 43 toc..oh.ers with the last blanli. llW 8) 
· You will find enclosed the la.st of the diff'icn.ilty listing she~ts 

that .will be sent you. this year. 1.ray we once more express our 
apprecia.tio11 for your valuable cooperation in this investigation. 
We rea.li.ze that those who have carefully checked ea.ch bla.nk and 
evaluated the difficulties thereon have given s. considero .. ble amount 
of time .and enere;r. We hope .that the value of the solf-a.na.lyairs 
encouraged· by so doing he.s repaid in some meo.auro the effort 
expended. 

The closL.~ of the school year is a busy time. It is some-
thing of' an i...111position to a.sk favors at this time. :But :no. time ia 
so propitious as the end of the year for a ba.ok\1nrd glo.nco t:' .. t the 
problems and difficulties Just experienced. ~1111 y-ou not, then, 
fill this last blank very carefully and evaluate each difficu.lty 
thoughtfully ? If you liave failed to send in the last few blanks, 
will you not try to cover the period for which we have no checking 
from you 1n this last one ? -Our records show that a few ha.ve sent 
in onJ.¥ one or two check sheets.. 1~ re aeain appes.l to you for 
as complete· a. list as you can give us ? 

ray we offer our sincere wishes for a. r.mst successful 
. second year of teaching in which you w,sy profit by the difficulties 

you have SUl"lnounted during this, you.r firat year of experie11ce in 
the great work of teaching. 




