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IV 

INIRODUOIORY S5?ASE£EH2). 

Daring the last years there has been a general movement 

to revise the curriculum of the secondary schools. In par

ticular has there been stress placed on history and the so

cial studies. In response to this tendency, many committees 

and individual schools have begun the work. In Kansas, spe

cial research was authorized by the School of Education and 

the Graduate School. Eh is investigation should obtain the 

actual conditions in Kansas before the reconstruction of the 

curriculum was actively begun. To secure this information 

a questionnaire was sent to the various schools. Shis informa

tion when interpreted in light of the situation throughout 

the United States aji& the historical development within the 

State should give the necessary foundation. 
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CHAPTER I. 

THE GROWTH OF THE CURRICULUM TO 1910. 

Today, history with its allied social studies, is 

recognized as one of the most essential studies in the 

High School. It has not always been so considered, "but 

"by tracing the development of history teaching from its 

obscure beginnings in the early New England schools to 

its position today, one may easily discover the reasons 
i 

for its prominence. 

Before 1815, history was not an independent subject 

even in the better preparatory schools of New York and the 

New England states, but was included with other subjects 

taught. It could be combined with the classics, geography 

or reading, the last offering an especially good field 

for correlation since historical subjects could be used 

easily in the declamation work. ̂  But as the schools 

enlarged their curricula, distinct courses in history were 

added. Such subjects as Roman Antiquities, Biblical His

tory and General History served as foundation for special 

work in the classics or as preparatory training for the 

professions. Few schools offered American history. At

tempts were made after the Federal Government was estab

lished, to coordinate history instruction with the geo
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graphy of the United States. In faott there had heen a 

similar purpose in the short account of the history after 

The Hevolutionary war that Noah Webster had added to a geo

graphy of Sr. Morse in 1Y88. ̂  

The stress, however, was on European history. Since 

the English connection was so recent, the cultural tradi

tions were all European, and would remain so as long as the 

practice of importing the history textbooks was continued. 

In their administrative organization and in the content of 

the subjects taught, the early .American schools were the 

direct descendants of those of Europe, especially Great Bri

tain. Eor in these British schools, the pick of the educa

ted men of the colonies had been taught. In European schools 

classical learning was stressed. The eighteenth century 

study of history especially reflected the writings of the 

great historians, as Voltaire, Montesquieu, Rollin, and Gib

bons, who had studied the .Ancient oivilications. So in the 

New England schools the emphasis in history would fall on 

the study of ancient civilizations, their politics, and their 

culture. 

But by 1815, there was discernible a decided change. 

There was evident a sure growth of national consciousness, 

political, economic and then cultural. Especlally signi

ficant in its evolutionary development was the period 1815-

1860, during which the schools became common schools, a 

circumstance that brought many new popular interests and 
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influences into contact with them. During this long period 

1815-1860, history secured recognition as a vitally important 

subject with an established position in the curriculum of 

the distinctly -American academies and high schools which 

came in at this time. 

Many causes had contributed to this greater recogni

tion of history. Perhaps the most important is that change 

which came about in the .American people themselves. Prom 

the War of 1812 with England, there began to develop a 

stronger sense of American nationality. One result of this 

new national feeling was the introduction by acts of the 

various state legislatures, of American history into the 

schools. But while this subject could, be legislated into 

the elementary st^te schools, it must oome otherwise into 

the private f?aoademiesff or "seminaries". Educators, in gen-

eral, and especially those of the preparatory schools and 

the institutions of higher learning were conservatives, 

largely products of the older training, and still looked 

to European schools for guidance. However, in Europe, also, 

there were the beginnings of a nev^eriod in history instruc

tion. After the Revolutionary-Napoleonic period, nearly all 

countries introduced the study of national history into their 

schools. Ancient history would still be taught as a funda

mental part of the classical training but- the nation's own 

history would be stressed and brought into great prominence^ 

rather to the distortion of the general European history. 
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Usually these new courses would not stress the then present 

government or t he general state of affairs hut would seek 

to develop loyalty and the sense of national importance hy 

emphasizing the glorious past. Not immediately was there 

any great reaction tb this new European emphasis in America. 

She schools still offered Roman antiquities, Greek antiqui

ties, and General History, as they had ever since separate 

"subjects" in history study were introduced. But the his

tory courses had increased in importance, and their content 

had been enlarged, so that by 1830, there was no doubt that 

history was to be considered as essential a school subject 

as English, latin or Mathematics. 

By this time, 1830-1850, the continued pressure from 

state legislatues and from the general public, whose in-
*•? 

terest was being aroused by the writings of the patriotic 

poets and the rising American historians like Prescott and 

Bancroft, had induced the schools to offer American History. 

This could be more easily accomplished now that secondary 

schools were becoming a part of the public systems. In 

1821, the first "high school11 had been established and in 

the succeeding years, the number grew rapidly. Shis first 

public high school, the English Classical. School of Boston, 

taught General History and American History. ̂  Other 

states followed the example of Massachusetts, notably Hew 

York and Michigan, and they too placed American History in 
(5) 

their new secondary schools. 
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Another result of the influence of the state legisla

tures was the introduction of Civics as a separate subject. 

During the Jefferson administration, books had been written 

following the discussion as to the powers and fields of 

authority of the departments of government, Then with the 

decline of partisan politics during the Era of Good Peelings 

less interest was displayed concerning the workings of the 

government. However, with the new democratic movement and 

party fervor which led to the coming in of the Jaoksonian 

regime, interest was immediately revived and grew with the 

pre-Civil War debates. Eastern schools had included "The 

Study of t he Constitution1' soon after 1836. Between 1840 

and 1860, six textbooks were written for secondary schools, 

to explain the constitution and the workings of the govern-

ment. This teaching in Civics was not stressed during the 

Civil War, but afterwards, the study of the constitution 
(6) 

resumed its important place in the curriculum. 

In returning to the consideration of European history 

in the high schools, again attention must be given first 

to the conditions in Europe. Along with the interest aroused 

by the defelopmant of national history, came schools of his

torians Who based their interpretation of historical facts 

on their peculiar theories or special lines of emphasis. 

Such a school was that of the Romanticists. The revival of 

interest in medieval civilization,—literature, art, cus

toms and culture,—had in the beginning of the ninteenth 

century created a new school of literature. Influenced by 
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this literary revival, the historians became interested in 

the medieval period from a historical viewpoint, and thene 

discovered, to their own satisfaction, the sources and the 

causes for modern civilization* Medieval history—"The 

Dark Ages"—before this, had been largely ignored, now when 

the civilization of the period was disclosed with its strange 

customs enriched by distance, and the glow of romantic feel

ing, the emphasis in the school history shifted to this per

iod* And as before, thid new historical interest in Europe 

was transmitted to the United States. Another school^ that 

interpreted history from the practical viewpoint of soien-
(7) 

tifio accuracy developed in Germany largely due to Ranke. 

This school also began to influence the development in Amer

ica, for it was during this period that American students 
* 

began to go to t he German universities to finish their edu

cation. To these European influences, the schools in Amer

ica tried to respond by the expansion of history subjects 

offered and modifications of teaching stresses. 

There was meanwhile, however, no attempt to grade the 

history, or to teach a curriculum that would fit American 

needs. Instead, Russell finds in his "Entrance of History 

into the Curriculum of the Secondary Schools" that in 1861 

in 63 Massachusetts schools, the following courses were 

offered—50 General History ocurses, 39 United States his-

tory courses, 23 Ancient, 16 Modern, 13 English, 4 Medieval 

and 2 French. Conditions in other states were probably 

the seme; the old General History was still strong and the 
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and the new influences had forced in .American History as 

well as several courses like "Medieval", Erench, and Eng

lish, which were huilt from a part of the old General 

History course. Perhaps the^ schools under the enthusiasm 

of their leaders would have reduced history to a chaotic 

muddle, if the influence of a new faotor had not acquired 

power at this time. This potent influence came from the 

universities. 

In 1847, Harvard had required General History, and 

Michigan (established 1837), .Ancient History. But by 1878 

Cornell (established 1865) required Koman and Greek History; 

Michigan, Ancient and American histories, and Harvard, 
(9) 

Greek History. v ' By including history in the prescribed 

entrance subjects, the universities could practically dic-
* 

tate to the schools, what the nature and content of the 

courses should be. And as the pupils had to prepare for 

the examinations that the universities wrote, the secondary 

sohools—public and private—had to comply with their de

mands. In effect, this influence from the higher institu

tions increased the importance of the history courses. On 

the other hand, the requirements of the University were not 

wholly beneficial, as they might tend to become rigid, 

thereby casting 'the curriculum of the secondary schools into 

such a hardened mould that no progress could be made. 

This consideration of the influence of the Universities 

has carried the discussion into the next period in the de
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velopment of the history curriculum, namely from 1860-1890. 

After the Universities recognised history as an entrance 

subject, efforts were made "by them to standardize the cur

ricula of the High Schools. But the Universities did not 

exert the only influence. Ooincidently with the increas

ing University influence there v/as another growing tendency 

that was of even greater importance although it was slower 

in acquiring power and influence in the schools. This was 

the new wave of nationalistic tendency. It has already 

"been mentioned that the national feeling had developed dur

ing the Jacksonian Period, and had to an extent influenced 

the High School curriculum. After the Civil War the ten

dency became a factor that steadily increased in strength. 

As "before, it was^now supported "by the state legislatures 

which at this time established State Normal Schools for the 

training of teachers, and established in the secondary schools 

the beginnings of the normal courses. The content of the 

subjects offered to the prospective teachers could there

fore be regulated indirectly by the state. The result was 

an increase in the importance of American History and Civics, 

for these were the history subjects that were to be taught 

in the elementary schools. 

Notwithstanding the various phases through which his

tory had passed, and the conflicting influences that had 

been brought to bear upon it, by 1890, it held a stronger 

position, was recognized as containing a more vital content 
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and as serving a better purpose than it ever had before« 

Yet in 1890, conditions were by no means ideal, since 

two strong influences were trying to control the history 

of the secondary schools, the one, cultural and traditional, 

coming from the universities, and the other popular, expres

sive of the new nationalistic trend of the period. In or

der to meet this condition and bring into it some semblanoe 

of order so that the secondary schools could function more 

effectively, a new factor, that was gradually gaining in 

strength and importance, began active work in the field. 

This new motive force came from the general organizations 

of teachers and the association of teachers and scholars 

in specific fields of study. It was in short a movement 

of self assertion from the schools themselves. The largest 
* 

of these general organizations was the National Education 

Association (organized in 1858), which was composed of school 

administrators and teachers from all kinds of schools. The 

National Educational Association was interested in raising 

the educational standards of the schools and the profession

al standards of the teachers. Still other regional organ

izations combining the college and lower sohool interests 

grew out of the problems of this period, and the desire of 

the instructors in the secondary schools and in the colleges 
(11} 

to settle them effectively. later still, other organ

izations, formed among teachers and scholars in special fields 

of social studies contributed to the reorganization of the 
(12) 

history work of the secondary schools. 
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In 1876, the first organized attempt to correlate the 

curricula of the elementary schools, the secondary schools 

and the universities had "been made by the National Educa-
(13) 

tional Association. In this year a special committee 

was formed to make a survey of the situation and to recom

mend a curriculum that would be acceptable to all. Ehis 

committee reoommended that in history, the elementary schools 

should require American history and the secondary schools 

should require General history and a^tudy of the United 

States Constitution. Considering the numerous subjects 

that had been included before this time, it may seem that 

this recommendation would limit the work in history, but 

that was not the case. Many schools had to increase the 

amount of history^ they taught when they adopted this sug

gestion, while the other schools that were stronger organ

izations and already taught American History, Ancient His

tory, Modern History, English History, besides the two 

courses mentioned above did not decrease the number of eleo-
(14) 

tive courses that they offered. 

She National Educational Association, as was said be

fore, was interested primarily in raising the educational 

standards of the schools and in securing uniform adherence 

to these standards. So in 1879, acting upon a suggestion thfet 

had been considered since 1876, the Association appointed 

a National Council from among its own members to initiate 

special investigations and to supervise the work, in the 
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interests of the Association, Shis council was to he com

posed of the older members of the Association who were the 
(15) 

most suited for this type of work, xn 1890, the National 

Council appointed a committee to investigate and report on 

the general subject of uniformity in school programs and 

in requirements for admission to college. Shis report was 

made in 1891 and was followed by a second conference report 

in 1892 that recommended that there bs a special committee 

appointed by the National Council authorized to appoint 

the members of special sub-committees which were to meet 

in conference to consider the problem of each secondary 

school subject that was also a college entrance subcject. 

Shis recommendation was adopted. She National Council ap

pointed the Committee of Sen In 1892. She sub-committees 

appointed by the Committee of Sen met in various cities in 

December, 1892, and made their specific recommendations 
(16) 

which were published in October, 1893. 

She sub-committee on History, Civil Government and po

litical Economy met in Madison, Wisconsin. Its member ship 

was Charles Kendall Adams, Edward G. Bourne, Abram Brown, 

Hay Greene Huling, Jesse Maoy, James Harftey Hobinson, 

William A. Scott, Henry P. Warren, Woodrow Wilson, Albert 

Bushnell Hart. In securing the material from which 1hey 

would form a curriculum, the members had considered the 

practices of various selected schools within the states, 

and had considered the various requirements of the colleges. 
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In reaching their conclusions, they determined to stress 

the history fields and the type of history work that would 

benefit the majority of the high school pupils. ITot merely 

the few that were to enter college, but the larger group 

that were not able even to finish the High Sohool, were to 

be benefited by their decisions. 

To secure the proper time allottment for Oivics, the 

committee of Ten proposed that in the grammar schools, ci

vic instruction be given orally in connection with history 

and that in the high schools, it be given by a text book 

on an organized basis, so that it would not be neglected. 

It is interesting to note that this committee recommended 

that civic instruction should teach the functions of gov

ernment and suggested the method of approach from the local 
* 

to the state and then to the national affairs. Political 

Economy, which had until this time been a part of Oivics, 

was being urged as a separate study by the individual econ

omists and by the reoently organized American Economic As

sociation. However, the committee decided that political 

Economy should still continue as a part of Civics. The 

committee ashed that eight consecutive years of history be 

taught, four in the elementary grades (beginning with the 

fiftji grade) and four in the secondary school. This not 

only lengthened the history curriculum but marks a tendency 

to lengthen the sohool life, for as yet most high schools 

were but three years long. In the elementary grades, the 
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material based on biography and mythology should be taught 

orally# This would foxnjk foundation for the advanced work 

of the secondary schools# In the secondary schools, the 

general history course was to be discontinued. In its place 

were to be installed detailed nationalistic courses, such 

as French history, "to elucidate the general movement of 

medieval and modern history", English history, for the same 
(17) 

purpose, and American history. 

Another important suggestion of the Committee of Ten 

was that the senior year be devoted to a detailed scientific 

study of some special period, whereby the pupils might learn 

the use of sources and be trained in the laboratory method# 

(18) Q}his was to be an elementary adaptation of the se

minar method that the American student had been trained in, 

in European universities# In 1877, Mary D# Sheldon had used 

source material extensively in elementary college classes, 

and in 1885 , published a textbook for secondary schools that 
(19) 

was founded on this method. Uow with the approval of 

the Committee of Ten given to the use of this method, its 

advoaates hoped to develop the scientific possibilities of 

history study, so that the newly developed physical science 

courses would not usurp the position of history in the cur

riculum. 

As might have been expected, the v/hole of the propo

sals of the Committee of Ten could not be adapted, but where 

possible its suggestions were followed# The elementary 

schools adopted the suggested methods of instruction and the 

secondary schools gradually accepted the principles advocated 
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"by the committee. 

The National Eduoational Association continued the 

policy of investigation "by special committees. In 1893, 

the Committee of Fifteen was appointed to consider the his

tory work of the elementary schools and in 1895, the Com

mittee of Twelve was formed to consider history in rural 

schools. The Committee of Fifteen made its report in 1895. 

They recommended that history instruction he given in all 

grades. The oral method that the Committee of Ten had re

commended for the fourth and fifth grades should he given 

in the first and second grades. The pupils should he taught 

first, local history, then national history and thereafter, 

English and classic history. The oral work was to continue 

throughout the eight grades, hut in the seventh and eighth 
* 

grades, formal textbook study also was to he given. United 

States History to the adoption of the Constitution was to 

he taught during the seventh grade and the first half of 

the eighth grade. The remainder of the eighth grade was 

to he devoted to the analysis of the Constitution. 

The report of the committee was not so successful as had 

heen expected. Bourne in "The Teaching of History and Civics11, 

estimates that "Their recommendations hardly went "beyond the 
(21) 

practice of the less progressive schools". 8 

The Committee of Twelve which was to consider the rural 

schools, asked advice from many rural school experts, before 

forming its decisions. The problem they had to solve was 
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different from that of the Committee of Fifteen. She pu

pils they had to provide for, would, in "but very few in

stances , attend a secondary school later. In some way, 

therefore, instruction in world history must needs he in

troduced into the elementary grades. The program the com

mittee advanced was influenced "by the "cycle" curriculum 

of the French elementary schools, fhe grades were to be 

divided into four groups, of which each succeeding one con-* 

tained subject matter of an additional degree of difficulty. 

The pupil would be skillfully trained until his ability in 

the seventh and eighth grades would permit him to do formal 

textbook work of a good character. Besides he was to be 

continually instructed in general history so that he would 

not be ignorant of the world beyond the United States. Another 

interesting contribution was the suggestion that current e-

vents be introduced early, even in the third or fourth grade. 

llthou^L this committee made contributions of value that la

ter were generally adopted, its influence at the time appa

rently was not great. 

One important problem that had not been satisfactorily 

considered by the Committee of fen was that of college en

trance requirements. Each college or university as has been 

shown above, fixed its own requirements, and the secondary 

schools in forming their curricula had to consider the re

gulations made by the colleges. Nor was this arrangement 

entirely satisfactory to the colleges, for not all the pre
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paratory courses necessary could "be given in the high schools 

and much elementary work had to he given in the undergraduate 

years of the college, Also the scope of the prescribed 

courses needed to he hatter standardized for the preparatory 

schools. 

In 1896, therefore, a committee appointed by the Hew 

England Association of Colleges and Preparatory schools is

sued a program that the Hew England colleges would accept. 

The program consisted of seven "topics11 any two of which, 

"on the assumption that each had been pursued three periods 

a week for a year, were to constitute a subject for entrancei' 

These topics were (1) History of Greece, (Z) History of Home 

to A.D. 800, instead of the traditional 476, (3) German His

tory, (4) Prench History, (5) English History, (6) American 

History, (7) a detailed study of a limited period in an in

tensive manner. The Hew England Association accepted these 

topics, changing, however the closing date for Roman His

tory from A.D. 800, as proposed, to A.D. 180—the accession 

of Commodus. In 1896, a conference of sis leading eastern 

universities met at Columbia University to consider this 

same question. They accepted the decisions of the Hew Eng

land Association, hut regrouped the seven topics into two 

groups, placing the four topics that seemed the more import

ant, Greek History, Roman History, English History, and Amer

ican History, in the first group. 
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Meanwhile in 1895, the National Educational Association 

had appointed a committee to consider the same problem. 

This committee before beginning its work, asked for help from 

special organisations that would be especially interested in 

certain subjects. For the history, the American Historical 

Association offered its services. A committee of seven mem

bers, A. 0. McLaughlin, Herbert B. Adams, George L. Fox, A. 

B. Hart, Charles H. Hoskins, Lucy M. Salmon, H. Morse Steph

ens, was appointed (1896), to report to the Committee on 

College Entrance Requirements, just which history courses 

could be most effectively taught in the secondary schools 

and, of these courses, which should be selected as college 
(24) 

entrance subjects. 

The Committee, of Seven worked for three years before 

sending in their recommendations. In securing their ma

terials, they had consulted individual teachers, had con

ferred with various organizations of teachers and had stu

died the curricula of selected schools in all parts of the 

country. To this data they added the results of investi

gations that they had carried on in European schools, so 

that the program which they finally offered was based upon 

the digested experiences of generations of experts and the 

best contemporary practices in modem countries. The program 

consisted of the following four "blocks" of hi story; (1) 

Ancient History to 800 A.D. or 814 or 843, (2) Medieval and 

Modern European History, (3) English History, and (4) American 
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History and Civics. All these should he required. If the 

school should not he able to offer all four years of his

tory, some arrangement of three of them should he made. Each 

block, however, was complete in itself. 

When offering the program, the committee also suggested 

that the first consideration of the secondary school he not 

the colleges, hut the pupils themselves. The content of the 

course should, as nearly as possible, fit the needs of the 

pupil. In the matter of training, the committee stressed 

the fact that history would develop the scientific habit of 
(25) 

thought. Another important contribution was the fixa

tion of courses for certain years. Before this, American 

History, or Ancient History or any other subject, would be 

offered in any year. . How the Committee of Seven attempted 
(26) 

to prescribe a certain gradation and sequence. The 

offering of the specific four blocks suggested was not a 

radical advance. The committee had found these very courses 

offered in various schools. Moreover, while conditions were 

not and could not be expected to be, the same in all schools, 

yet, in general, the committee found English History, Amer- , 

loan History, Greek and Homan history and some form of 
/07 \ 

"General History". With this list as the general con

dition, it therefore was quite logical for the committee to 

suggest the expanded and divided European history course to 

cover the first two years of the high school work. 



19 

The report naturally did not bring satisfaction. Fault 

was found with the arrangement of the subjects, the content 

of the subjects and especially with the division point be

tween the ancient and the medieval-modern blocks. For if 

medieval history was treated with modern in one year, it 

seemed unnecessary to cover such an extended period as part 

of ancient history, And too, if the schools could still 

offer as little or as ; 'much history as they desired, unity. 
(28) 

had not yet been achieved. Among history teachers it was 

feared that if the recommendations remained vague and inde

finite the number of history subjects would tend to decrease 

rather than increase. For in the high schools a new group % 
of subjects was being rapidly introduced. These were the 

manual arts and sciences which the school authorities had 

introduced in the effort to make the schools more democratic. 

The inclusion of this type of practical training was not 

msrely a consequence of the earlier scientific stress or a 

product of educational theory but was also the reflection of 

the new national psychology showing itself in the new demo

cracy of the progressive political movements and the new 

sense of world position and responsibilities that had come 

as the result of the Spanish American War. These different 

factors of change are represented in the work of two Commit

tees, appointed by the American Historical Association, the 

Committee of Five (1907) for the secondary schoolst and the 
(29 1 

Committee of Eight(1905) for the elementary schools. 
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The Committee of Eight composed of the following mem

bers, James A. James, Henry C# Bourne, Eugene C. Brooks, 

William F. Gordy, Mabel Hill, Julius Sachs, Henry W. Thurs- , 

ton, and J. H. VanSickle, set to work along the same lines 

of procedure that had been used by the earlier committees* 

In their study, they analysed carefully the reports of the 

Committees of Ten, Twelve, Fifteen and Seven and the ex

periments or suggestions of certain forward looking teachers* 

(30) particularly did they consider the report of Miss Lucy 

Salmon which had been added to the report of the Committee 
(31) 

of Seven. Miss Salmon's report contained the results of 

careful investigation of the actual situation in the schools 

and a curriculum recommendation that was suggestive and 

progressive in its ideas* For the third and fourth grades 

the material was based on biographies and stories of his

torical happenings* The fifth, sixth, seventh, and eighth 

grades were to contain the same "blocks" as recommended for 

the secondary schools by the Committee of Seven, for it was 

believed to be an educational law "that one obtains know

ledge by adding to the ideas one already has, new ideas 
n (32 ) 

organically related to the old . 
(33) 

In 1909, the report of the Committee of Eight was 

presented to the Amer ican Historical Association* The most 

important contribution was that, although American history 

was to be stressed, the dependence of American history on 
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Europe, "both in the "beginnings of Amerioa and in the nation

al period should "be emphasized# In developing this point, 

the oammittee introduced a definite year of European History 

in the sixth grade, to serve as a general "background for the 

study of -American exploration and oolonization, which the 

pupil was to study in the seventh and eighth grades# During 

the seventh and eighth grades, modem European history should 

"be suggested "by current events or some similar device#. She 

report was well received: the schools adopted many of the com

mittee suggestions, and, in general, the course "built on 

these suggestions has "been retained until the present# 

For the secondary education, the Committee of Five had 

"been appointed, This committee composed of C# H. Haskins, 

A. 0. Mclaughlin, J. H. Hohinson, James Sullivan, and Charles 

Mann, was to consider the report of the Committee of Seven 

and revise it, wherever necessary to meet criticisms and 

the increasing competition of the "practical" subjects. The 

task, so they found, called for as logical and systematic 

treatment as it had at any previous time# They sent a cir

cular to selected schools to secure data of the "best prac

tices, they conferred with teachers organizations, and they 

proposed suggestions for discuBBion in the general meetings 

of the American Historical Association, the Hew England His

tory Teachers Association, and in many other similar organ

izations. In their report as presented to the American His

torical Association in 1910, they did not advance an entirely 
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new program "but suggested certain modifications that could 

he gradually adopted "by the schools. 'This would not dis

rupt the whole system as would the adoption of a totally new 

plan. Moreover, hy changing the emphasis always to the mod

em periods of history, the complaints of the critics would 

"be satisfied. So meet the other situation, the development 

of manual arts education, the committee recommended that the 

Trade Schools offer one or tv/o years of cultural history as 

a background for their purely technical study. 

Prom the four blocks proposed by the Committee of Five, 

(1) Ancient Histoiy to A.D. 800, (S) English History to 

1760, (3) Modern History with an introduction of Medieval 

history, (4) American history and Government, the schools, 

in general, tended to adopt the Ancient History, the Modern 
Hi 

History, and the American History and Civics. There was, 

however, a growing tendency to combine the ancient and 

medieval histories , covering in one year all history down 

to 1648, 1700 or some equivalent 17th century date, and 

leaving to the second year only the consideration of modern 

history. Another problem that was presented to the American 

Historical Association for immediate solution was that of the 

preparation of instructors to teach these courses effeotive-
f 35) 

ly. f The committee which was appointed to care for this 

problem, discovered in its work that the essential problem 

was to define more accurately the content of the courses. 
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This request came frcm the teachers themselves and from the 

college entrance examination hoard. In 1914, therefore, a 

standing Committee on History in Schools was substituted 

for the Committee on the Preparation of Teachers of History 

in the Schools. This committee was "to prepare a more pre

cise definition of the fields of history on the basis of a 

list of essential topics to be emphasized and a list of to-
(*"> & \ 

pics for collateral reading.If 

This Committee on History, in beginning its work, asked 

the cooperation of certain sectional organizations in the 
(37) 

consideration of the several fields. Various individual 

instructors were asked to send in their definitions. But 

when the committee attempted to org anize the results into 

a definite report, >(this could hot be done, for not all the 

reports were in, nor were those that were received always 

in agreement. Through unavoidable delays this committee 

accomplished nothing more but left the situation as they 

had found it, with the report of the Committee of Seven, or 

the modifications as presented by the Committee of Hive as 

the approved courses for the secondary schools. ̂ * 

One of the factors that had contributed to the accep

tance of these reports was the activity of some of its mem

bers, or others, in issuing textbooks that embodied the 

proposals of the committee. After the publication of the 

report of the Committee of Seven, the publishers, realizing 

the importance of the new tendencies secured manuscripts 
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that treated the subject according to t hese new recommen-
(59) 

dations. Again after the revision by the Committee of 

j?ive, the publishers hastened to issue new or revised ecLi-
(40) 

tions of their textbooks. * Thus two sets of textbooks 

were in the field, those that followed the recommendation 

of the Committee of Seven and the others which accepted the 

revision of the Committee of Five, So too, the schools in 

adopting their textbooks allied themselves with one group 

or the other. However, not all schools were satisfied and 

these urged that another attempt be made to secure a stand

ard content for each course. This unfavorable criticism 

was of sufficient importance to cause the American Histo

rical Association Committee on History in the Schools (in 

1916) to consider the revision of the blocks of these ear-

lier committees. Owing to the peculiar conditions of the 

request, however, the committee refused to substitute this 
(41) 

problem for their original investigation. 

Meanwhile, the committee's work was delayed by the war 

activity of the American Historical Association. When nor

mal work could be resumed afterwards, the school situation 

had assumed such new complexities that a thorough investi

gation of the various problems was again imperative. So 

vital, indeed, was the need, that not one but several com

mittees began investigations under the authorization of 

various national organizations. 
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CHAPES* II. 

TEE PHESE1TT SITUATION. 

The tendencies that developed during the first decade 

of the twentieth century "became of such marked significance 

for the social soiences after 1910, that the selection of 

that date as introducing a new era in curriculum revision 

is well justified. More than ever; "before did the aims and 

purposes proposed for education demand a recasting and re

arranging of the subject matter of the courses. HI subjects 

in general and history not excepted, were to be measured 

by the efficiency standards that had been set up to test 

each subject content. To meet these standards, various 

reorganization sch'emes were presented, however with such 

conflicting and confusing proposals, that it is not sur

prizing that many schools, having history courses of known 

value would hesitate before adopting a new proposal of un

certain worth. 

Pirst within the subject itself, the shifting of em

phasis demanded by one group of historians stressed modern 

history to the abridgement or excl usion of ancient and 

medieval history. The development of social and economic 

history was another change of even greater import, which 

had long been advocated as deserving as much consideration 

as did political and military history. Their last demands 
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were due largely to the steady and ewer increasing pres

sure from the other sooial sciences which had developed 

out of the all embracing subject of history. It has been 

pointed out that political economy began its pressure short

ly before 1895. Djulng the succeeding years socialogy 

and politioal science added their competitive claims. 

She results are noticeable in the proposals made after 1910. 

From a pedagogical standpoint also a powerful influ

ence was exercised by the Schools of Education. -Among the 

ideas that were adapted to the educational science was a 

deduction from psychology, upon which subject educational 
(1) 

stress was laid. This particular contribution was that 

the interest of the pupil and the objective for which he 

was striving guided, his selection and retention of know

ledge facts. Under the influence of the educational sci

entists, all instruction therefore must be motivated ac

cording to the final purpose of the pupil. Then in order 

that he should not be placed in courses that did not con

form to his ultimate purposd, the school should aid him 

in selecting his life occupation. This was not the older 

"democratic" idea that the education suited to the majo

rity of pupils should be given to all, but that the capa

bilities of each individual pupil be measured by tests and 

that the specific training that he needed be given him. 

This vocational guidance will be recognized as a broader 



interpretation of the principle that introduced manual 

training into the schools, and naturally it has "been in

strumental in the introduction of more ^vocational11 sub

jects and a greater vocational emphasis. She effect of 

the addition of these new tendencies, therefore, was to 

encourage the movement to revise the older academic subjects 

in order that all material of doubtful practical train

ing value might be eliminated. It was believed that by 

this means each subject would be standardized and when re

duced to its minimum essentials, the result would be a 

shortening of the school training period. 

Besides these two revolutionizing influences, the sub

ject matter of history teaching has reflected, as it always 

must, the influence of contemporary events and tendencies. 

The twentieth oentuiy is a practical age; the interest in 

time saving inventions and the detehd for speed and for 

efficiency finds a reaotion in the schools. Particularly 

forceful has been a strong popular belief that the schools 

should train in a practical rather than a cultural educa

tion. Following on the vocational training movement, has 

come a demand from the business world that the essentials 

of commercial and administrative education be taught. 

inother movement not so specialized but rather a re-

interpretation of an old objective has demanded that his

tory teach primarily the idea of Citizenship. This must 

include not only the understanding of the governmental 



problems "but, more important still, an understanding of the 

social and eoonomio problems that are of national interest. 

Eh a twentieth century has also seen the acceleration of the 

movement to eradicate the causes of social and economic in

justice. To carry on this movement, it is especially im

portant that every person gain a Icnowledge of its problems. 

Additional incentive has come from the radioal political and 

industrial interests that urge on the fin&l solution by re

volutionary methods. Ehis movement has not been confined 

to the United States but finds expression in European coun

tries. 

Par more important was the influence of another factor 

Whose development in America was not perceived so early, 

nor encouraged so willingly as in European countries. Ehis 

was the conception of international solidarity and the re

sponsibility of each country in developing the common inter

ests. America had lived an isolated life and had only been 

drawn into World affairs gradually, perhaps without full re

alization of its import. Commercially and industrially, 

America had shared in the development of the world and had 

entered willingly into international cooperations such as 

the postal and telegraphic systems, but the social and mo

ral obligations that should be equally shared had not as 

yet been clearly recognized. During the last decades of 

the nineteenth century and the beginning of the twentieth, 



the American political and diplomatic leaders had paved 

£he way to the full participation by the nation in world 

affairs, by joining world movements such as the peace con

ferences that met at Che Hague, or such conferences as at 

Algeciras* Besides, America had joined in the movement of 

"World policing" by her part in subduing the Boxer Rebellion. 

But not even these specific events, nor the knowledge that 

America1s imperial interests,—following the Spanish Amer

ican War,—had drawn her out of the Western hemisphere brought 

realisation to the nation that America had abandoned her iso

lation policy and had no longer any choice but to assume her 

share as a world power, Pull realization came only with 

the World War, 

In the effort,,to meet some of these demands, the Na

tional Educational Association in 1909, had authorized an 

investigation by a committee on Eoonomy of Time» that would 

consider waoh subject within the curriculum, determining the 

essentials of that subject, whereby the establishment of a 

standard content might be secured. The investigation be

gan with the elementary education hut in 1912 , was widen

ed to include the secondary grades. This Committee devo

ted several years to the study of its problems, producing 

from tine to time reports of its progress in eliminating 

unnecessary details. 

Again in 1912, the National Educational Association 

approached this problem of defining and reconstructing the 
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secondary school history courses from yet another angle. A 

committee had "been appointed in 1910, to consider the pro

blem of articulation "between the secondary schools and the 

colleges.Out of this committee grew a larger organisation, 

the Commission on tho Reorganization of Secondary Education, 

whioh was divided into sub-committees to consider each sub

ject. ̂  

The sub-committee on the Social Studies as its name 

implies, included more subjects for consideration than had 

any previous committee. It was intended that it should con

sider not only the history curriculum but all the demands 

from the new departments and, if possible, develop a coor

dinated cirrioulum whioh would satisfy all of them. The 

membership was not .confined to history instructors in the 

high schools and history scholars in the universities but 

included administrative heads of secondary schools and pe-
U) 

dagogical experts. The committee in securing its data 

was inclined to disregard precedents established by ear

lier committees. It did ask advice of individual teachers 

and administrators, it did present in December 1913, its 

preliminary report to the National Educational Association, 

to the Anerioan Historical Association, to the American Po

litical Science Association and to various regional organ-
(5) 

izations , but because of its underlying purpose—to stress 

only those factors upon which the present was formed,— 

it was forced to depend more and more upon its own theories 

and experiments. 
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The report was issued in 1916 "by the Bureau of Educa

tion, She history curriculum, which was to cover the entire 

sohool period, was to "be divided into three cycles. In the 

first cycle, (grades one to six) the pupil was to he in

structed in the elements of American history, in the ele

ments of sociology, economics and oivioc, and in the be

ginnings of vocational development. In the second cycle, 

the pupil should do formal textbook study in geography, 

American history, with European background , and in Commu

nity Civics. In the Senior cycle, the pupil received train

ing in European history, in American history and in a new 

course, Problems of Demooracy, wherein all present day pro

blems should be studied from their political, social and 

economic aspects, 

As may be seen, the curriculum is heatoy, for on a ra

ther sketchy historical background, a fulfillment of all 

the demands of the various social sciences has been at

tempted. For method, the committee recommended the topical 

method, with the additional privilege of modifying or alter

ing the content to suit the local naeds of the community. 

With the report, the committee • also presented the reports 

of various individuals who had experimented with the pos

sibilities of the course. But when serious consideration 

was given to the report and to the supporting experiments, 

so much difficulty was encountered?- ih ta&$ustihg-the" i, -

various- re commendations o that "an unfavorable impression -

was created. To offset this criticism, the Commit
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tee on Social Studies held an extra session in February, 

1920, to consider the report# The sentiment of the committee 

v/as to stand by the basio principles they had advanced but 

to appoint a revision committee to consider the disputed 

details and to define more clearly the field that eaoh so

cial study covered, so that the use of the terms by the 
(7) 

committee could not be Ms interpreted# 

The World War and its activities, meanwhile, had in

troduced a new influencing factor, a National Board for His

torical Service, which had been formed from among the his

torians who were celled into conference in Y/ashington 

(April 1917) by the Department of Historical Research of 

the Carnegie Institution of Washington. This Board was to 

aid the government in collecting and preserving historical 

war material, in supplying the public with trustworthy his

torical information, and the teachers v/ith suggestions for 

adjusting their courses to new conditions. To accomplish 

this last objective, the National Board appointed four com

mittees, viz., on ancient history, medieval and modern his

tory, English history and American history. The outlines, 

supplementary aids such as bibliographies of pamphlets and 

books, and articles, that these committees prepared were 
(8) 

published during the course of the war. 

After the war, a request from the National Educational 

Association to the National Board for Historical Service, 

that a committee be formed to consider the whole problem of 

history reconstruction in light of the lessons taught by 
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the war secured the appointment of the SLommittee on History 

and Education for Citizenship, fhis committee (1918) con

sisting of Samuel G. Harding, William C. Bagley, Daniel C. 

Knowlton, Julian A. C. Chandler, and Frank Bogardus, was 

adopted hy the National Council of the American Historical 

Association in January 1919, as its own, with the addition 

of three members, Joseph Sohafer, A. C. MacLaughlin, and 
(9) 

Guy Stanton Ford. In consequence the Association standing % 

committee on History in the schools was suspended. 

During the war , the outstanding ideals that had "been 

impressed on the consciousness of America were Efficiency, 

Democracy, Americanism and the World Responsibilities• It 

was quite natural that the response of the American people 

to these ideals should be wholehearted• After the war it 
f J 

was quite as natural that these men who formed the new 

committee should endeavor to form a curriculum that would 

effectively implant these ideas into the minds of the school 

children. When the committee conferred in Washington, May 

1919, the President and the Secretary submitted the tenta

tive programs they had made. Discussion of these programs 

was carried into the general conventions of the National 

Educational Association, the American Historical Association 

and of various regional associations, as well as to groups 

of teachers who were studying in the colleges. Ihe final 

report was given to the American Historical Association in 

December 1919, When the committee was authorized to print 
(10) 

tne report before it disbanded. 
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In the proposed curriculum, the committee adopted from 

the proposals of the Committee on Social Studies the idea 

of developing the history instruction by the cycle method. 

In the first or el ementary cycle (grades one to six) the 

theme was to "be the making of the United States and its 

government, in the junior cycle, America in its world set

ting was to "be considered and in the senior cycle, the Mod

ern World. A very important change made in the elementary 

cycle was to introduce the connected history instruction in 

the third grade, by a course on the coming of the Europeans. 

Ihen by the end of the sixth grade, the detailed American 

history would be completed. In the junior cycle, world his

tory would be taught correlating when possible with the pu

pil's knowledge of American history. Ihis cycle closed with 
f J 

a course in Community Civics. In the senior cycle, the first 

year was to contain "Progress towards World Democracy", a 

survey course of the evolutionary growth of economic,social 

and political institutions; the second year, a study of 

the national history of America, and the last year, a pro

blems course similar to the one presented by the committee 

on Social Studies. She stress was on the socialization of 

the material. Anything that did not conform to this im

mediate purpose, whs to be excluded from the curriculum. 

One of the most striking innovations was the omission of all 

geography except an economic geography in connection with 
(11) 

the Community Civics. * Ihe detailed American history was 
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in the junior cycle and the two were to form the foundation 

for the generalized courses of the senior cycle. 

Criticism came £rom all quarters. It was said that 

the plan was narrow, specialized and illogical. It was 

"branded as propaganda. The committee had worked, from theory, 

for in no part of their preparation, had they considered 

sufficiently the work of earlier committees. They had even 

to a greater degree than the Committee on Social Studies cut 

loose from the past and had evolved their proposals primar

ily from what had seemed at the time to "be important. Nor 

had they considered the ability of the pupils, material too 

difficult for elementary students was introduced early into 

the curriculum. Then in the later grades, when detailed work 
HI 

would be of great value, the courses were of a generalized 

nature, based on the specific information that* had been learned 

two or three years before. Ho child could remember so long 

the necessary details for suoh general deductions. Another 

strong criticism was that the program would develop American

ism to an unwarranted degree• A course that taught world 

history primarily from the American contact angle surely was 
(12) 

not wanted at this time. 

These vital criticisms brought a ready response from the 

individual members of the committee. Magazine articles and 

open letters were printed, discussions in association meet-
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ings or in special conferences were held, also the publi

cation of syllabi , undertaken by committee members or by 

specially designated experts, was hastened to demonstrate 

the possibilities of the program. Io Prances M, Ilorehead 

of the University of Minnesota High School was assigned the 

new Industrial Civics course of the ninth grade and the 

.American history of the eleventh grade, to Daniel C. Ehowl-

ton, of Lincoln School, Columbia University, the European 

history course of the tenth grade and to Henry Johnson,the 
(13) 

course for the elementary grades. By these means the 

program has been kept before the public, as, likewise has 

been that of the committee on Social Studies. 

Meanwhile, during and after the war, other programs and 

reorganization schernes' were advanced by self-constituted 

committees which by promotion efforts in various magazines, 
(14) 

sought to direct the reorganization movement. Also var

ious specific organizations issued plans similar to those 

of the national committees but with the stress placed more 
(15) 

advantageously for their particular interests. With so 

many committees in the field and so many proposals contend

ing for recognition, it was soon realized by various inter

ested individuals that no one plan could secure general ac

ceptance unless it had the support and cooperation of the 

school authorities and of the various special social scienoe 

organizations. Recommendations for a general committee cul

minated in the formation of a temporary organisation of the 
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National Council of Teachers of Social Studies, at Atlantic 
(16) 

City, in March 1921, * In the-words of the Secretary of 

the Council, the organization "grew out of a manifest need 

for cooperative action among those who are really interested 

in (1) securing for the social studies a reasonable recogni-

tion in the schools and (2) making the teaching of these 
(17) 

studies more effective." * "It was planned that this Coun

cil should function as did the National Councils already 

established for English, Mathematics, Geography and other 

subjects. That is, it would guide the general activity of 

state reorganization through its local organizations and 

would publish, with careful criticism and annotations, all 

reconstruction proposals. 

During the year following the first conference, the 

unofficial executive committee and other active members 

worked to secure the interest of teachers everywhere and to 

secure the approval or formal sanction of the associations 

interested. At the 1921 annual meeting of these associa

tions tentative endorsements of the movement, with steps 

towards cooperation, were secured for the National Council. 

With this backing, in February 1922 , the National Council 
(18) 

for the Social Studies was organized on a permanent basis. 

In developing an organization that would he effective in a 

short time, it was decided that sub-commit tees be forejnd in 

each state to care for the local situation. General activities 

are to be directed by the Executive committee, which includes 
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the officials, and the advisory "board?, of representatives 

from those organizations that have already promised their 
(19) 

cooperation. What success this new endeavor may have 

in coordinating the various current schemes it remains for 

time to tell. 

Paralleling the activity of the modern committees 

there have been noteworthy individual efforts. Hot always 

could the complete recommendations of a Committee he ac

cepted in a school, and the modifications and alterations 

that were necessary have been of much significance. In other 

schools, the making of the curriculum was left to the in

structor, and aften these individual reorganizations have 

been of vital service to other schools and to National com

mittees. Such was the^service of the investigation by Miss 

Lucy Salmon for the Committee of Eight. Phe Committee of 

Eight also studies the course as outlined by W, ff«, Bliss 

of San Pi ego , California. ̂ ' 

In late years individual acticity has been unusually 

significant, for the instructors,become more sensitive per

haps to the trend of public sentiment and better trained 

in the art of curricular readjustment, have spent much time 

and energy in outlining new courses and in testing them by 

actual practice. It may be beneficial, therefore, to con

sider some of these individual curricula that have proved 

successful in their own schools and have influenced other 

schools to some extent. 
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(21) 
In 1915, A, I. Ashley, in Pasadena, California, 

worked out a system of double courses, single units and 

double units, both having unity and both being continuous 

in the school system. Both the single unit and the double 

units for each year treated the same period of history. 

•The work of the double unit was, of cuurse, more detailed. 

One advantage claimed by this system was that if a pupil 

wished to take the detailed history of one year, his pre

paration , even if he had had only the previous single unit 

course, would be sufficient. The four years of history 

were (1) Ancient History (2) Medieval History (3) Modern 

History (4) American History. This system would, be pos

sible only in a large organization. 
(22) 

In 1922, a report y/as made by Miss Pisher Hope , 

of a curriculum that had been developed in Dotiiot, Mich

igan. Seven years of history were required in the second

ary schools. The seventh grade offered American Geography 

and United States History. In the eighth grade, world his

tory was begun. This grade covered the civilizations of 

prehistoric times, of the Hebrews, the Egyptians and the 

Greeks. The history was developed chronologically to the 

twelfth year, when contemporary history was offered. The 

basic principle, culture epoch, on which the course was 

built, was that the child of the eighth grade can compre

hend more readily the primitive organisations and civiliza
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tions and will "be more interested in them than in a study 

of simplified modem problems. In Richmond, Indiana, in 
(231 

1921 , a curriculum was organized by H, ff, Taggart * 'that 

covered the six secondary school years, The first three 

grades were to teach the qualities of citizenship and ethi

cal standards. She three Senior years offered one year of 

General History, one year of English and .American hi story 

combined and one year of a combined course from Economics, 

Civics or Social Problems. 

Besides these history curricula there have been others 

formed with more stress on the social development. At first, 

the specialists who were particularly interested in the so

cial aspect of history, asked only t hat this aspect be not 

neglected. later as their ideas became more definite and 

their demands more extensive, they offered curricula to 

parallel the history curricula or even to supersede it. 

Por the Junior High School, such a curriculum has been pro

posed in 1922 by R. W. Hatch, of Horace Mann School, Teachers 

College, Hew York, He has suggested a general socialised 

curriculum that will completely unify history, geography 

and civiss. The subject is & social survey of world history, 

developing to a high degree the element of correlation be

tween countries' Por the high school, a curriculum de

veloped in Joliet,(Illinois) Township High School (in 1914) 

by Ralph H. Bush offers four years of social science work 
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that is required of each pupil# She first and second years 

offer short courses of general social science and of Civics, 

the third year contains a World History, and the fourth year, 

two half year units, American History and Economics or so-

ciology. In Chicago, Howard C# Hill has "built a similar 

curriculum, offering Community Civics in the first year and 

a Survey of Civilisation (Primitive Life to French Hevolu

tion) in the second year. In the third and fourth years, 

three courses are offered; (1) Modern History, a continuation 

of the Survey of Civilisation, (2) a history of Trades and 

Society, (3) a college preparatory course in Ancient History, 

(26) 2hig curriculum like the proceeding ones, has unified 

completely American and European history. 

From another angleH, that of the development of citizen

ship, complete curricula have "been formed. In Philadelphia, 

(in 1920) a civic curriculum parallel to the history one, 
(27) 

is offered throughout the grades. At the State Normal 

School at Hyannis, Massachusetts, Hannah M. Harris has worked 

out a complete outline of civic lessons for the elementary 
(20) 

schools. ~ * In Wisconsin, S. W. Gosling has proposed a cur

riculum of civic subjects which if offered but two periods 

per week during the six secondary years would aid materially 
(29) in the development of citizenship.1 ' 

Such extended curricula as these are exceptional. In 

the majority of cases where reorganization is going on, sin-
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gle courses are being revised. The problem is being ap

proached from various angles. One has been to select so 
(30) 

called "crucial years" and place in them a new course. 

The specialists who are emphasizing the education for citi

zenship by the instruction of civic principles have placed 

in the ninth grade a community civics course, and in the 

twelfth grade a more advanced course. Texa h. Moore in the 

Horace Hann Sohool, Teachers College, (1921) has worked out 

a system of lessons on civic principles that is to be given 

in the last year of the Junior Ka&h School. One thirty min

ute recitation per week is devoted to discussion and one 

twenty minute per month is given over th a "Civic League" 

meeting where the children develop the principles they have 
(31) * 

learned. In many schools, then a Community Civics or a 

similar course,—often vocational or industrial,—finds 

ready acceptance in the ninth grade. 

In the tenth grade, the course developed is a one year 

European history. The stress has been gradually concentra

ting on contemporary history until a study of the modern per-
(32) 

iodis deemed essential for all students. Oftentimes this 

necessitated the withdrawal of ancient and medieval histo

ries from the curricula in schools that could not offer so 

much history. Historians and teachers of history who favored ' 

the two year history course objected to this arrangement. 

In an effort to satisfy both elements, a "perspective" gen

eral history course was ev ?olved to become a required feubject. 
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In this course, "both ancient and medieval history are .cov^ 

ered, "but so briefly tlu.t only the facts that influence mod

ern life or the contributions of past civilizations that form 

the foundation for present civilization are surveyed. In

terpretative history of this sort would, it was believed, 

prevent this course from approximating the old "General His

tory" which was abandoned years ago. From another angle, the 

desirability of world history is suggested by Q. 0* Davis 

in his "Course in World History,"^33' He advances the idea 

that no country can be developed alone but that the true 

civilization can be reached only when the contritutions of 

all countries of the world are known and used. A history of 

such magnitude presents difficulties which makers of syllabi 
(34) 

such as D. C. Know el toil and Harriett E. Tuell have tried to 

overcome, and writers of textbooks have endeavored to mini

mize by the organizationof their texts. Hutton Wehster1s 

"'World History" considers every European country and gives 

information about remote regions that have acquired interest 

in modern times. Willis West disclaims in the preface to 

"llodern Progress" that the book is a revision of European 

history but that it is a study of the civilization of the 

^ (35) world. 

For the elwenth year, the course as proposed by the 

recent Committees has been the advanced study of American 

history. This course presents less that is new than the 
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other courses and therefore has received less attention. 

One syllabus by Frances H. liorehead was issued in June 1921 

as part of the general scheme of the Committee on History 

and Education for Citizenship.^' The material is treated 

as topics, wi th the time arrangement so made that the period 

after the Civil War is given more than a third of the en

tire year. In general the social and economic aspeots are 

stressed, and the industrial development sinoe the Civil War 

is especially well treated. The planing of American History 

in the eleventh grade was probably due to the desire to 

keep the final school year for a general course in "social 

problems" or "social principles." 

For some time there had been agitation for such a culp 

minating social study course or for a series of short courses, 

each treating a social science. Therefore, after the Com

mittee on Social Studies proposed an advanced problems course 

for the senior year, the schools accepted this idea. Later 

the Committee on History and Education for Citizenship in

corporated this course into its program, thereby lending its 

support to the project. However, it has been difficult to 

organize this varied material into a unified one year course. 

The committee on History and Education for Citizenship has, 

as yet, presented no syllabus. But in individual schools, 

attempts to organize have been made and some have been ef

fective. Such schemes are described by Harvey H. Moore in 

"A High School Course in Sociology" and by E. E. Shi deler 
(57) 

in "A Course in Uodern Social problems for the High School1! 



49-

Other instructors have developed plans which will "be influ-
(33) 

ential in developing the course, * Another difficulty in 

presenting the subject has been the lack of suitable texts. 

A recent text by S« E. Hermant "She American Democracy"* is 

an attempt to t reat all civic problems from the various so-
(39) 

eial angles. Since the publication of this text other 

publishing houses have announced that they have texts in 

preparation. 

Before considering'the present situation in the schools 

and the reaction towards the present proposals, it may be 

well to recall briefly the growth of the history curriculum. 

For without a knowledge of the past and the influences that 

had to be considered by earlier curriculum makers, the pre-

sent situation cannot be understood. Nor can a curriculum 

evolved from the present needs and demands stand as a per

manent contribution if it lacks a foundation upon the test 

of experience, the experiments and the conclusions already 

deduced by scholarly committees. History has passed from a 

vague indefinite substance through successive stages, where 

it has been called a"subject" , a "topic", or a "block", to 

the present when it has become a "course" either continuous 

or broken into "cycles". Today history is recongized as 

offering a distinctly fundamental knowledge and perspective 

and a vital training value that no other subject has. But 

the change has not come completely from within the subject. 



External influences have come in contact with history and 

have affected it in many ways. Important indeed have "been 

the influences "brought "by institutions of higher learning, 

"by state authorities and by scientific experts in teaching 

methods. But perhaps more important still have been the 

reflections of the historic tendencies of the age. How

ever, this eagerness of history teaohing to reflect the 

trend of current opinion*unfortunately has caused it to be 

influenced often as vitally by momentary fads and unwarrant

ed agitations as it is by real history making. In building 

a curriculum, therefore, care should be taken to guide this 

tendency aright. 

As a result of the curricular revision activity, we 
if 

find in the elementary schools today, the curriculum pre

sented by the Committee of Eight, or if the school has been 

reorganized on the administrative "6-3-3" plan, sections of 

the proposals of the Committee on Social Studied or the 

Committee.on History and Education for Citizenship, or more 

frequently, a mere readjustment of the old proposals to the 

new organizations. The most vital contribution of the Com

mittee on Social Studies is the Community Civics course which 

either has been adapted by the schools or has influenced the 

content of the ordinary Civics course of the eighth grade. 

In the secondary schools, the blocks of the Committee of 

Seven, frequently as they were modified by the Committee of 
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Pive, still have precedence. Bp.t the trend now to social

ized, generalized courses is too strong to allow these de

finite blocks to remain untouched much longer. Experiments 

with the new suggestions are gradually shaping the courses 

so that they may be used in the schools. 

This tlien leads to the conclusion that among all the 

proposals by individuals and committees, however conflicting 

and confusing they may seem, there is a common tendency that 

underlies all. This tendency for high schools may be stated 

as Community Civics for the ninth grade, World history for 

the tenth, -American history for the eleventh and a problems 

course for the twelfth. But before safe prediction may be 

ventured as to the future of the new curriculum it is well 
* 

to observe the reaction of the school administrators of the 

various states to these tendencies. Por only by a general 

acceptance of these ideas and a general willingness to de

velop them may these courses prove successful. 

Already in tracing the development of the ourrlculura 

mention has been made of the influence that the state had 

acquired over the subjects taught in the schools by its 

assuming the financial responsibilities and by its system 

of adjusting the relationship between the various grades 

of institutions. This control has been placed in the State 

Department of Education, which has directed, the schools by 

prescribing a uniform course of study. To secure this 
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uniformity, it has "become the practice to issue outlines of 

the courses and general suggestions as to methods of teaching 

end controlling the classes. It may "be seen that this gui

dance often "becomes a hindrance if the state authorities 

require the use of outlines which fail to keep up with modern 

tendencies. In fact in many states it has "become impossible 

to follow the old outlines, and individual schools are forced 

to work out their own course of study. This state of affairs 

may last until sufficient pressure for reforms is brought to 

bear upon the state authorities by interested individuals, 

by State History Teachers Associations and by progressive 

schools. At present, notwithstanding the unusual activity 

by committees and. by history, social science and educational 

specialists, a very few states only have completed the re

organization of the history curriculum while a few more 

states are now in the process of reorganization but the ma-
(40) 

jority have as yet taken no action. 

It will be remembered that various national committees 

have recommended that four years of history be required, but 

that few schools have fulfilled this requirement; instead, 

they have required one year of history and if possible, have 

offered additional subjects or electives. Today the legis

latures in some states have ruled that three years of social 

science be required for graduation from high schools. For 

this reason, Pennsylvania is now reconstructing her secondary 

school curriculum. In other states the incentive has not 



come from the legislature but from the Department of Edu

cation as in Iowa, Montana and Oklahoma* In Nebraska, the 

State Histoiy Teachers Association has worked out the new 

plan. In California, the individual schools are little 

hampered by state outlines, therefore they offer what is 

best suited to t he locality or their particular section of 

the state. Lleanwhile, what is the situation in the majority 

of the states which have as yet shown little response to 

these tendencies for reorganization? Specifically what is 

the status of the history curriculum in the schools of Kansas 

and how has the development of the curriculum kept pace with 

the general tendencies? 
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CHAPITER III. 

SHE PRESENTS SITUATION I1T KANSAS • 

THE INVESTIGATION. 

To secure the data as to the present status of history 

in the secondary schools of Kansas, a questionnaire v/as sent 

to the Superintendents and Principals of the Senior and Jun

ior High Schools within the state. About 500 questionnaires 

were sent and in return, 204 replies were received from re

presentative schools. These answers may be divided accord

ing to the classification made bf the schools by the state 

authorities. By this method of division the 204 answers fall 

into three groups, with twenty-three answers from first class 

schools, sixty-eight from second class schools and one hun

dred thirteen from third class schools. Each group is further 

divided into the answers from Junior and Senior High Schools. 

The questionnaire v/as designed to secure the name of 

the courses with their place in the curriculum and as much 

additional information as possible concerning the content of 

the course and the method by which it v/as taught. The dis

cussion of the replies falls into tv/o main divisions. Each 

grade is listed separately. Afterwards each special phase, 

such as library use, magazine use, or special methods, is 

considered. This double method affords a sort of check on 
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the information., "besides allowing for treatment of details 

that might not "be "brought directly into the main discussion. 

SHE QUESTIONNAIRE * 

The questionnaire is here given in full, so that the 

discussion that follows may "be more easily understood. 

"The questions apply to courses in Civics and History." 

(Each question is to "be answered for the sixth, seventh, eighth,, 

ninth, tenth, eleventh and twelfth grades.) 

1. Course name. 2. Is course required? 3. Number of pu

pils enrolled. 4. Name of teacher. 5. Text used. 6. Number 

of recitations per week. 7. Minutes in each recitation. 8. 

Do you follow the State Course? 9. What periods do you stress 

most? 10. What maps and charts have you? 11. Number of dif

ferent supplementary history and civics books in school lib

rary for each course? 12. Names of current magazines in lib

rary that are used in history recitations. 13. What other 

supplementary materials, such as pictures? 14. How definitely 

do you follow the texts named in question 5? 15. How do you 

make use of library books? 16. How do you make use of maga

zines? 17. Where in do you depart from the State Course of 

Study? (Specify by page and section.) 18. Why? (17 continued) 

19. When were present departments adopted? 20. Sum spent last 

year on (a) library, (b) magazines, (c) maps, (d) illustrative 

material for (1) grades below 7, (2) Junior High School (7-9-9 

grades) (3) Senior High School (10-11-12 grades.) 
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TABULATIONS. 

In order to place the material secured on a definite 

"basis from which estimates may "be formed the following charts 
(D) 

have "been made. In parallel columns, following the name 

of the schools, the subjects offered are listed according to 

the year when they are given. Thus a study of these tables 

will give the names of all history subjects taught in Eansas, 

the years in which they are offered , and what combinations of 

courses constitute the history curriculum of each school. The 

schools are listed according to the state classification so 

that no school will appear at unusual disddvantage. Courses 

that are required are marked with an asterlisk, although, un-

fortunately, this is not absolutely accurate since some schools 

have no courses that are definitely required by name. That is, 

one history course is required, but the choice from several 

given, being left to the pupil, such an arrangement can not 

be shown on these charts. 

Another bit of information is also placed on these charts. 

Ihe schools that follow or do not follow the State course of 

study are indicated by "yes" or "no". Later, in the separate 

discussion of the grades , the conclusions on this point may 

seem to contradict the conclusions on these charts, owing to 

the fact that some schools answer in one place that they de

finitely follow the State Outline for the whole curriculum, 

then in another answer modify or contradict the first state

ment. If the schools did not answer at all the place is left 

(2>) See Appendix D. 
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Before considering the material for the Junior High 

School cycle, a "brief discussion of the status of the Jun

ior High Schools in Kansas may he of value. Within the state, 

there are thirty-four school systems that have reorganised 

into Junior and Senior High Schools. From these thirty-four, 

thirteen, namely, Hutchinson, Leavenworth, Ottawa, Winfield, 

Fort Scott, Junction City, Kansas City, Chanute, Lawrence, 

Parsons, V/iohita, Topeka and Neodasha, have been accredited 

by the North Central Association. For this survey, answers 

have been received from nine of the accredited sohools, from 

twenty-seven organized Junior High Schools (including the 

nine) and from thirty-nine other sohools. In short, practi-
* 

cally all of the accredited Junior High Schools are included, 

more than half of the nev/ly organized Junior systems and enough 

of the other sohools from first, second, and third class 

towns to showwhat is being taught in the elementary schools. 

Surely, therefore, one may assume that an estimate built on 

this information will be as worth while as could be obtained 

in the state. 

DISCUSSION. 

In classifying the material for the junior grades there 

was one difficulty not found in the consideration of the up

per- grades. Few schools gave detailed information and es

pecially is the information scanty for the sixth grade. 
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Che data for the sixth grade contains little more than the 

name of the coarse. Shree schools report a course in Euro

pean background, thirty-seven schools report Elementary 

American History. As the State outline is followed, this 

course probably is not organized with the American history 

taken up in the .seventh and eighth grades but forms only a 

background of biography and stories of isolated events. Also 

the state text is used in all schools. Shere is no addition

al information as to its use. Apparently the text suffices, 

for very little supplementing is done with books, with pic

tures or with maps. Of the supplementation, the most vital 

occurs probably in those schools that report a correlation 

with the geography by the use of the geography textbook 

maps in the study of history. 

For the seventh grade the information is more trust

worthy, for there the real history work begins. Forty-seven 

sbhools require American history based on the State text; five 

schools require European background. She State Outline is 

followed as in the sixth grade but fuller information is given 

concerning its use. Apparently the teachers are allowed some 

liberty in shaping the course and need not follow the State 

outline if they have another and. better one. In this v/ay the 

teacher may consider the needs of the pupil and bring in ma

terial that is of special value. In some schools, the pro-* 

blem project method is taught. Shis method dees not follow 

the textbook so that the pupil learns to use the text as a 



general reference "book and adds to his information from 

other "books too. Therefore, in this-grade there is an in

creased use of supplementary materials. The schools report 

larger libraries, more maps, magazines*, and such additional 

aids as films, slides, stereopticon views, newspaper clip

pings and collections of clipped pictures. This perhaps 

denotes the "beginning of the instruction in current history 

which may "be developed "by these devices. 

In the eighth grade, .American history alone (as a con

tinuation of the formal textbook study begtim in the seventh 

grade) or American History and Civics, or American History 

Civics and Kansas History is taught. No European History is 

offered. In many schools the stress in the American history 

falls on the period after the Civil War• The uncertain course 

in this grade is Civics which may be an account of the for

mation of the constitution and a study of the functioning of 

the departments of the government or else it may be a subject 

of more modem tendencies. If it is of the latter type, the 

emphasis will be on present day affairs and on present day 

problems. If the Civics and the United States History are 

offered in combination it is not always possible to know what 

the content of the course is, for not always is it specified. 

Often the constitutional Civics course is given with a histoxy 

that emphasizes the early American periods but this is not 

always true. Sometimes the stress is laid on the early per
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tion of civics in the last half of the year. Because of the in 

terpretative possibilities that have developed in these sub

jects, more thought has been given to this grade than to the 

earlier ones, thus making the information in the questionnaire 

more valuable® 

More liberal usage of maganimes, books and maps comes in 

this grade. Other supplementation—films, slides, pictures, 

magazines—are v/idely used. Current history, taught from 

magazines finds a place in practically all systems. This 

current history may require one day per week or may be covered 

in a few minutes in wach recitation period. 

fhe sohools were asked to write in the names of the per

iods that they considered the most vital for the history of 

each grade. Prom this information, an estimate was to be 

formed of the content of the courses. Especially was this 

desirable for the elementary grades where it is possible to 

teach American history in all three grades and unless the 

specific time division is mentioned, the content of the courses 

remains unknown. In this respect however the returns are un

satisfactory. Only four schools answered for the sixth grade, 

fifteen for the seventh, and twenty for the eighty. Most 

schools ignored the request or responded by saying "we treat 

all periods equally", "none are stressed", or "as the teacher 

desires11. Such answers are of little value except as they 
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confirm the idea that has "been developing during the careful 

study of the questionnaire. This is, that apparently there 

is little unity of subject matter in the curriculum of these 

three grades. Each teacher teaches what and how she pleases. 

She may repeat what has gone before or may anticipate what is 

to come in the next grade. The result of this haphazard sys

tem may he easily surmised. 

Lately, happily, there has been some reorganization* 

Some schools have been reorganized completely, while in many 

schools the eighth grade at least has bean reorganized. Sure

ly, however, the history of these years will not function 

effectively as preparation for the high schools or as prepa

ration for active citizenship until the curriculum has been 

organized into a coordinate whole. 

SU1HARY OS1 JUITIOH CYCLE RETUKITS. 

The returns for the sixth grade were meager and unsat

isfactory. The seventh and eighth grades, to some extent, 

contain a continuous American history. European background 

is brought in incidently, if at all. Civics in the eighth 

grade is developing into a vital study of civic principles 

and the application of those principles to present day pro-

bl ems. 
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DISCUSSION OP SENIOR CYCLE RETURNS. 

The questionnaire returns give the following data as 

to oourses and their status in the ninth grade; (1) Ancient 

History in 50 school systems (required in fourteen schools)-? 

(£) General History in seven school systems (required in four), 

(3) Community Civics in twenty-eight school systems (required 

in sixteen). Ancient History which still has the strongest 

following is the logical course that was adopted "by the Com

mittee of Seven (1899) for the first year of the four year 

High School. The General History is a one-year European His

tory that pressure from the crowded curriculum is forcing 

into the high schools to take the place of the more detailed 

two year course in European History. The Community Civics 

is a general course in citizenship and practical applications 

of civic principles. The above table includes a very small 

number of Community Civics courses offered by schools that 

are divided into a six year (three-three) secondary plan, but 

the majority of Kansas schools, not yet organized on this 

administrative basis, have carried this Junior High School 

subject into the Senior curriculum. 

When the Ancient History is offered, it remains an elec

tive subject, but where either of the other two subjects is 

given it is usually required. This situation may be explained 

by reviewing the sources of the three courses. Ancient His

tory as a definite, distinct block was advocated by the,Com

mittee of Seven. Although this committee recommended that more 

than one unit of history be required, rarely could this re-



oommendation "be followed. Schools offered instead, several 

elective subjects. At present, there has developed a strong 

sentiment among educators that more social science subjects 

must be required. She committees on reorganization that have 

been motivated by this tendency have offered these two new 

subjeots, Community Civics and the General European History* • 

Schools that have studied the reports of these modern com

mittees are led to require these subjects. In the state, 

there are many schools,, (probably half that reported) that 

no longer offer the Ancient History nor as yet have introduced 

either one of the new courses. Ihis leaves a serious break, 

that destroys the continuity of the curriculum. 

In the data for this grade, a great difference between 

the elementary schools and the secondary schools becomes ap

parent. This is the feeling toward the State Outline. Ac

cording to the report, sixty-two schools follow the State 

outline definitely, twenty-four do not and the rest do not 

answer. In the lower grades, there are very few schools that 

do not follow the State Outline, vtaile in the ninth grade, 

many schools have substituted their own. While there is still 

a larger percentage that follows the State Outline than does 

not, still the tendency that increases rapidly in the secon

dary grades is here very noticeable. She same situation holds 

for the textbook: sixty-two schools report a definite literal 

following of the text while eighteen schools report the use 
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of outlines or the use of a topioal method or of some spe

cial method that uses the texthoolc only as a foundation. 

In the last case, other texts are used to secure additional 

details or to develop comparative study. 

An unusually large number of schools require supple

mentation by outside reading, special reports, magazine re

ferences, current event days, map maiding or the making and 

keeping of note books. In all grades where Civics is taught 

these special aids are stressed. Ancient History is also 

supplemented. Perhaps this has been found necessary when. 

Ancient History is the only European history subject offered. 

In such cases, pressure from current tendencies has induced 

the use of this supplement a ti on so that the course might 

lend itself more readily to the immediate use of the pupil. 

Por the tenth grade, the returns show that European 

History is the usual course offered. There are fifteen (15) 

Anoient History courses and seventh-five (75) modern European 

History courses. When the Modern history follows a ninth 

grade European history it is usually based on the second vol

ume of the two-book state text, the Hobinson Outlines of His

tory, which begins with the study of the 18th century. When 

it is given as the only European history in the high school, 

it is apt to be a one year course based on the alternate 

state adoption, West's Hod em Progress. This is the general 

situation, but there are exceptions; as, a llodern History 

proceeded by no Ancient History at all, or an Ancient History 

course which is open to Preshmen as well. The large number of 
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one year courses (41) evidently is the result of the two 

causes, which were explained above, vis#, the reorganization 

into the three-three plan of secondary schools, or the con

densing of the two year European history into one. Fortu

nately , the new course has proven its worth so that in prac

tically all cases it is required. 

Fifty-eight schools follow the State outline, while 

twenty-nine definitely do not. However very few schools 

fail to qualify this statement. Either outside texts are used 

along with the state text, or the history is taught "by outline 

method which v/ould not allow an absolute dependence on the 

text for interpretation. Many schools supplement also by the 

use of magazines, sometimes devoting one day each week to the 

study of current History. Other schools report that the mag

azines are to be read each day, but that the material, thus 

learned, is not called for until it is pertinent to the his

torical incidents being stressed. 

In the eleventh grade the following three subjects are 

offered: (1) American history in eight systems, (E) Civics 

in 105 systems, (3) Modern European Hiatory in E3 systems. 

In the majority of schools Civics is offered in this grade. 

This Civics course is based on the state text, Guitteau, 

Government and Polities in the United States, and is gener

ally required of the Hormal Training students. The Modern 

History is either the one-year General History, or is the more 

detailed course based on volume II of the Hobinson texts. The 
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American history is either reported from schools that alter

nate American history and Civics in this year, or from schools 

that offer a general social science sourse, Problems of De

mocracy, in the Senior year. 

The particular stress in this year is on the Civics 

course Which has therefore received, much attention. The 

returns from the questionnaire lead one to believe that the 

material for this course is more carefully prepared than 

is that for the courses offered in the two preceding years. 

With the test, there is much supplementation from magazines. 

In most schools there is a careful division of time worked 

out between the amount to be devoted to the text book study 

and that for Current Event study. Not only are magazines 

used for the special weekly period devoted to Current Events 

but often for daily v/ork. many schools follow the lesson 

plans issued by such weekly magazines as the Literary Digest, 

or the Independent, or such monthly magazines as the xieview 

of Reviews. If monthly magazines are used, not single days 

but a period of three or four or five consecutive days isro 

given to current events when the magazine is received. This 

method of handling Current Events is very popular. Occasion

ally it is mentioned as "being used in the earlier grades, hut 

it more properly, according to all the answers, belongs to 

this grade. Also magazines are used for "special reports", 

such reports either being given in class or placed in the note

books. The general library reading in this grade is conducted 
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by the same method, "special reports" either written or oral. 

She State outline is followed unusually well in this year. 

Several schools in reporting, state the fact that the outline 

is used for the Civics class, when they do not so report for 

any other grade or subject. ITo doubt this is a necessary 

condition, as Normal Training students have had to be prepared 

in this year of Civics for the state ex^titination. The text 

is followed definitely, too. In this respect, again, the 

state examination must be responsible for it evidently has 

been supposed by many teachers that the content of the text 

must be transferred bodily to the student so t hat he can.pass 

the examination successfully. Such comments as "V/e study 

carefully each page", "u% assign page by page", "V/e study 

every topic", justifies this opinion. However, as stated 

above, the Civics is everywhere supplemented and brought up 

to date by the use of current magazines. 

Almost half the schools report maps hut give very little 

information as to their use. A few schools specify that these 

maps are local maps of the state, township, or town, or that 

they are road maps. These aids are used to develop the local 

side of the Civics course. 

The data for the twelfth grade shows that the following 

courses are offered: 

1. American History in all school systems. 

(Hequired in 93) 

S. Civics in 10 school systems. (Required in 4.) 
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3. European History in 2 systems. (Hoquired in 2.) 

4. Economics in 3 systems. (Hot required.) 

5. Llodern Problems in 3 systems. (Required in 1.) 

6. Sociology in 1 system. (Hot required.) 

Here American history is the usual subject and it ranks 

highest among the courses to he required. In some schools 

this is the only history offered, and in a very small percent 

of the schools it is $ot even accompanied by Civics. In such 

cases this course is under a disadvantage for the pupils have 

had- no historical training since their elementary grades. 

To prevent this condition many schools offer courses in Euro

pean history but as they are elective courses the majority of 

pupils fail still to obtain this training. The effectiveness 

of this Senior yeat history can not be materially benefitted 

until more pupils have better preparation. This twelfth grade 

history is regarded by most teachers in the state as being the 

most important. The answers to the questionnaire show that 

more time and thought have been expended on the preparation 

for this course. But clearly one fundamental prerequisite has 

been negledted by most schools, that is, to provide the pupil 

with necessary historical background and methods to do a high 

grade of work. He comes with no training or background except 

that of the elementary school to enter a course which suppos

edly is patterned, as nearly as possible, after the beginning 

college courses. 



Other courses offered are Civics, Economics, Sociology, 

Modern European History and a new course, Problems in Demo

cracy or Modern Problems. This last course is a combination 

course of all social sciences, which has been advanced by the 

recent national committees on reconstruction of secondary edu

cation, to include all that social science material that, in 

the last decade, has sought to secure individual place in the 

curriculum. Some schools, in offering this new course, even 

omit the separate Civics, and rely on this new subject to give 

all necessary civic training. This course is still too new 

to have either a very wide following or very definite results. 

By following the American History it has a background of A-

merican History to build upon. It is easily adopted to any 

method and as it requires much supplementation, it should be 

effective in developing self-acticity in the pupil. 

Many schools report a definite following of the State 

outline, a few with no additional comment, while some schools 

add that supplementing or revising is necessary. Half as 

many more report a definite break with the State outline, sub

stituting outlines made by themselfes or a syllabus such as 

that of Hosldns or McKinley. A still larger percentage de

cline to follow the test strictly, but prefer to use it simply 

as a foundation. In this case, many other texts are used by 

the pupils who refer to the text only as a definite basis for 

their own investigations. Magazines are used as in the Civics 



course following a definite plan. They either form the text 

for one day's recitation per week, or the articles are intro

duced When "the connection with the present will "be more care

fully noted and understood." 

The second part of the discussion is a study of the spe

cial phases of history teaching in Kansas. Such tox>ios are 

included as the use of library "books, the use of magazines 

and the kinds of mpps owned. Another request that comes in 

this group is that relative to the periods of history that 

are selected "by the schools as deserving the most emphasis. 

It was believed that after a study of these stressed periods, 

an estimate could be formed of the kind of history that was 

being taught. Unfortunately, not all schools answered this 

query, Prom the answers secured, however, it is possible to 

surmigo that not all schools have.any other objective in the 

teaching than to transfer the content of the book to the pupil. 

Also it would be diffioult to form any clear estimate of the 

content of the course as given throughout the state, for the 

stress varies so much among the schools. It was not possible 

to list for each school separately the periods of stress for 

each grade. If this could have been done, it would have shown 

whether the individual schools sustained the unity of the cur

riculum as a whole. But from the study of the answers, when 

considered together, it is possible to conclude that in only 

very few instances has any such attempt been made, Bather, 
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eaoh course is left to the teacher, who may teach the sub

ject in any way that he desires. 

A table of the periods, listed according to the frequency 

with which they appear is here given. No school reports all 

these periods, but the majority of schools report from three 

to five for each grade. 

VI Grade. 

Name of Periods. Frequency. 

devolution and colonial period 4 

Early Explorations 1 

Formation of Union 1 

Formation of Constitution 1 

Civil War H 1 

VII Grade. 

Constitutional 7 

Revolutionary War 6 

Colonization 3 

Ilscovery and Exploration 2 

Foreign Beginnings 1 

Growth of English liberty 1 

Contemporary Period 1 

VIII Grade. 

Re cons time ti on 7 

Present lay History 5 

Establishment of Government 4 



(Period) fFreq.) 11-

Development of Industries 4 

national 4 

Civil War 4 

Colonial and Hevolutionary 2 

Period leading to Civil War 2 

Foundations of the Present 2 

Pioneer Civilization 1 

International Helations 1 

Community Civics is offered both in the Junior High School and 

in the Senior High School. The content, according to the per

iods stressed, is the same. 

Communi ty Civics. 

(Period) (Frequency) 

local Problems 7 

Present and Future of Industries 3 

Modern Progress 3 

Social problems 2 

Personal problems 1 

national problems 1 

Current problems 1 

International problems 1 

Early Euronean History. 

leadership of Home 13 

leadership of Greece 12 

information 8 

Hise of Ghurch 6 
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(Period) (Frequency.) 

Feudalism 4 

Renaissance 4 

English parliamentary growth 4 

Growth of nationalism 2 

Beginnings and growth of great 

institutions 2 

Industrial, social, political 

development 2 

Grusades 1 

English History 1 

Age of Queen Elizabeth 1 

Alexander*s Empire 1 

The content and stress of Modern History may vary slightly 

according to the text used, the Robinson Outlines of History, 

Vol. II, or the West, Modern Progress. But in general, the 

periods reported may fall into either course. 

Modern History. 

(Period) (Frequency.) 

Modern History (19th Century) 27 

French Revolution 16 

Causes of World War 7 

Hapoleonlc Era 6 

Growth of Uatfons 6 

Modern History (20th Century) 5 

Religious and political freedom 5 



(Period) (Frequency) 

Industrial revolution 4 

Fight of Democracy vs. Autocracy 4 

English and French History 3 

devolutions 3 

Contributions of Ancient and 

Medieval Civilizations 1 

Congress of Vienna 1 

Colonial History 1 

Imperialism 1 

Modem Science 1 

General working of European 

government 1 

Jiinior Qivios. 

local Government 15 

State Government 9 

national Government 8 

Problems of American life 5 

Practical Civics 4 

Work of the three departments 3 

Formation of Constitution 3 

Citizenship 2 

Work of Congress 1 

Court Procedure 1 

Kansas Gcuxts 1 

Present State of Affairs 1 



-American History, 

(Periods) (Frequency) 

Recent History 31 

Reconstruction 19 

Critical Period 17 

1840 to Civil War 13 

Formation of Nation 10 

Industrial Development 10 

America since the Rev. War 9 

Colonial History 9 

Revolutionary War 6 

Civil War 6 

Colonization 4 

National Expansion 4 

Jacksonisn Era 3 

Revolutionary, Civil and 

World Wars 3 

Westward Expansion 3 

All Presidential Administrations 3 

Constitutional 2 

International Relations 2 

European Background & Separation 1 

Revolutionary & Civil war problems 1 

Evolution of National Functions 1 

Imperialism 1 

Social Development 1 
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Citizenship 

Fundamentals of Democracy 

(Period) (Frequency) 

1 

1 

Effect of National Issues 

on Political Parties 1 

In regard to the amount of time given to history, two 

questions were asked. She first, "the number of recitations 

per week", brought the information that all schools but five 

gave the required five recitations per week, These exceptions 

are due to various causes which, when explained, show that 

they too fulfil the requirement. One school devoted one per

iod each week to current history, therefore reports the regu

lar history subject as requiring only four periods. Another 

school claims ten periods per week, evidently this being due 

to the extra period of supervised study. Two schools report 

the use of two and a half additional periods for Civics in 

the eighth grade. Still another school reports six periods 

per week, but fails to explain the use of the extra one. 

The second question, "the minutes in each recitation," 

brought more varied information. (Chart E in Appendix). In 

the lower grades recitation periods vary from one ten-minute-

period in the sixth grade to two sixty-five minute periods in 

the eighth grade. The majority of sixth grade recitation per

iods are thirty minutes long; but six periods are longer. The 

seventh and eighth grade periods are on the average longer. 

In the Senior High School only one school reports thirty min

ute periods, the rest range from forty to seventh minutes. 
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She long periods are used for supervised study. It may "be 

that other schools reported only the recitation period even 

when they use the supervised study period. 

Another question was asked concerning the possession of 

maps and charts for the several grades. As, however, the com

plementary question as to the use of maps was omitted from the 

questionnaire, the only service that the answers can give is 

to show just what maps are possessed by the schools. As is 

usual, in the report, this question was not answered by all 

the schools. Some schools admitted, that they had no maps and 

some others reported that their supply was "sufficient for 

their purpose". But from the reports of the schools that did 

specify, some estimates may be formed. In size the map equip-

ment varies all the way from one school that teaches all his

tory from one wall map of Europe in 1914, to one school that 

has four complete sets for European history. Many schools re

port complete sets of maps while others enumerate those they 

have, averaging three to eight maps for each high school sub

ject, Por she elementary grades, Poster1s maps and Poster's 

charts are reported from nineteen schools , more advanced maps 

like the Sanford or the Hart-Bolton are used in eleven schools. 

Pour schools report "Hand Mcllally" , but do not state Whether 

this is a single map or a set. Two schools use the maps pub

lished by Beckley, Gordy & Go. In the Senior High Schools, the 

Hart-Bolton American History maps, of the Donoyer-Geppert 

series, are used in nineteen schools, and the Sanford American 



History maps, published by the liystrom Company, are used in 

thirty-six schools. For European history the Denoyer-Geppert 

maps by Breasted, Huth, and Harding are used in thirty-five 

schools, and the Ifystrom maps by W, & A, M. Johnston are used 

in fifteen schools. Besides these more popular map series , 

there are various other maps mentioned as the Hand HcNally 

Pace Hap in two schools, an At lei n s o n- Men t z er set in one school, 

A Bacon map set in one school, the Westerman Series in two 

schools, a Progressive Series in one school, the MacCown Euro

pean series in two schools, a McDonnell in one school and 

finally seven schools report "Hand LlcNally" without specifying 

what is meant. For American History, thirteefa schools report 

the use of Foster's map>}books. 

More than half the schools report the possession of li

braries,— or rather library books, since often the number po

ssessed is too small to be dignified by the name of library. 

There is, relatively speaking, little use of books in the ele

mentary grades, but in the senior years there is a steady 

growth both in the number of systems that have libraries and 

in the reports of the definite use to which they are put. The 

size of the libraries varies greatly in the State. Some schools 

report as few books as six, others report the possession of 

unusually large libraries of history texts and reference books. 
v 

Specific examples are Wichita and Salina with 1000 volumes, 
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Argentine, Hutchinson and Lawrence with 500 volumes, ElDorado, 

Hiawatha and Eolton with more than one hundred volumes. She 

majority of schools, however, possess libraries of twenty-five 

to fifty volumes. The books, when used, provide the basis 

for several kinds of training. According to the replies re

turned, the information may be given in class, in special re

ports oral or written, in carefully prepared papers or it may 

be placed in notebooks, there to be used as general reference 

material. This is shown concretely by the following analysis*. 

Ho. of Special Gen'l Definite Papers notebooks 
schools, reports reference Ass'nments 

VI 29 2 9 1 0 0 

VII 36 8 17 6 0 0 

VIII 46 14 25 5 0 0 

IK 76 33 43 18 0 2 

K 84 35 43 17 0 3 

XI 114 51 58 16 0 4 

KII 113 52 62 21 1 3 

Notwithstanding the impression that is given by the 
of 

schools of today , that the usexmagazines and the study of 

current history is nearly universal, this survey of the schools 

in Kansas shows that not all schools have current magazines 

nor do all those who have them really make use of them. The 

analysis of returns shows that the following schools use the 

magazines in these specific ways. 



Ho.of Curr, Event Special Definite Current 
Schools Day per wk. Individual Assignment Events 

heport 

VI 9 2 2 2 4 

VII 28 6 6 3 9 

VIII 41 10 6 4 11 

IX 54 23 14 4 15 

X 62 23 12 9 16 

XI 101 30 33 11 23 

XII 111 42 21 11 28 

In the table given here, some schools have reported two or 

three ways of using the magazines, hence the numbers shown 

on the table indicate more than the number of schools re

porting. That means that some schools report the p ossession 

of magazines but fail to state how they are used. If the 

pupils are allowed to read without direction, surely they 

fail to secure the training that they should acquire. The 

most popular way of using magazines is to follow the sug

gestions of some certain magazine, then to discuss the ma

terial under some form of current event study. 

The schools were asked to mention other supplementary 

aids besides books, maps and magazines. Fourteen schools 

use stereopticon material, especially in the lower grades. 

Five have motion picture machines, and secure educational 

films. Other schools stress the use of bulletin boards, or 

the collecting of newspaper clippings, and pictures. Several 
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schools report the use of the illustrated supplements of the 

Sunday editions of metropolitan newspapers. One sohool re

ports that outside lecturer*are brought in for special courses 

In other schools local business and professional men speak to 

the Community Civics classes. 

Some schools in answering the questions regarding the 

use of textbooks, library books and magazines, have given in

teresting detail which is here listed. Six schools only men

tion the use of the problem-project method. However, as this 

is mentioned quite voluntarily, the use of the method may be 

more prevalent than this report would indicate. ITine schools 

report the use of outlines rather than the text as foundation 

for the course. Both th,p Ho skins and the HcKinley outlines 

are used. One school mentions in particular the use of the 

HcKinley outline of the "World Y/ar Preliminari es!f in the 

tenth grade Llodern History. Two schools use the outline plan 

for the outside reading. One school reports that the outside 

reading is read to the class by the teacher. Two schools use 

the reference books during the supervised study period , by 

which method group studying is developed. Pour schools re

quire the reading of one or two illustrative books, fist ion 

or non-fiction, for each semester. Pour schools require pa

pers, essays, or book reports from the outside readings. Por 

variety it might be noted that one school reports that the 
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library is used "by the A. J. Boynton method—the use of 

the locked reserve case." Another interesting variation is 

the use of cartoons and documentary sources. The use of 

magazines has been considered above but a few unusual details 

may be given here. Three schools report history or current 

event clubs, where current event magazines are subscribed for, 

and current events are discussed. One school used the problem-

project method for the outside reading in the eighth grade. 

Often current events are not limited to one weekly period but 

may be called for each day. 

Although there appears to be a willingness on the part of 

the history teachers to vitalize the subjects and to supple

ment wherever necessary in order to secure better results, there 

is little indication that the authorities have made any serious 

attempts to reorganize the curriculum or eve n to introduce new 

single courses. A few noteworthy exceptions are the following 

schools. Biawatha, Atchison , and Wellington offer "problems 

in modern Democracy" as a twelfth grade subject. Pittsburg 

offers in the first grade of the Senior nigh School a course 

in Vocational Civics, whioh is illustrated by talks from local 

business and professional men. Atchison has a similar course 

in the Junior High School. Ottawa has unified completely the 

eighth grade course of United States History, Kansas History 

and Civics. Clay Center reports a Current History based on 

Current History magazine. This is a half unit course offered 

in the eleventh grade. 



Even fewer in number are the schools thafib have completely 

reorganized the history curriculum in line with current tenden

cies, Atchison requires six years of social science in the 

secondary schools. The Junior cycle based on the fixation of 

basic facts, offers in the sixth grade a European background 

for the American history, in the seventh grade and the first 

half of the eighth grade,-a study of American history and in 

the last half of the eighth grade, a Community Civics, In 

the ninth grade, the study of vocationalnand community oivics 

is required of all students. In the Senior Cycle, the offer

ing consists of a General European history, an American his

tory and a problems course in social science. 

Wellington varies the program slightly. Elementary Amer

ican history is given in the sixth grade and the European bach-

ground comes in the seventh grade. The eighth grade contains 

the American history and ninth, A Community Civics which the 

pupils, so the report reads, are required to take either in 

the Senior or in the Junior High School, The three senior 

years offer a course like that of Atchison,—Modern history, 

American history and Social Problems. All six years are re

quired . 

Augusta requires that the three elementary grades be ta

ken. These are American beginnings in Europe in the sixth 

grade, American history and Eansas history in the seventh grade 

and American history and Community Civics in the eighth grade. 



In the Senior High School, the twelfth grade American History 

is required, "but the tenth grade modern progress and the el e

venth grade Givics remain elective. There is thus no offering 

for the ninth grade. 

Hot all the information returned "by the schools could he 

used because of the unevennesa of the answers. Many schools, 

far more than half, did not consider the questions concerning 

the date of the adoption of the present courses, or the amount 

of money spent on libraries, maps or magazines. The answers 

that were given were used only in forming the estimate of the 

individual schools. The same conditions are true for some of 

the preceding questions. But as each school gave enough in

formation so that the strength of weakness of each individual 

system could be ascertained, it was possible to reach seme 

conclusions on the whole situation. 

The study of the schools, either separately or in the 

comparative charts, shows that there is as yet little response 

to recent proposals. Often if it is possible, a new subject 

such as "Community Civics" or "Modern Progress" will be incor

porated into the old curriculum or an adaptation of the old 

courses will be made to the new ideas. But as for serious 

and consistent reconstruction of the history curriculum, few 

schools have made the attempt. The majority of schools still 

offer the courses that are outlined by the course of study 

issued by the State Board of Education. 



CHAPTER IV. 

90 

THE HISTORICAL BACKGROUND OP TEE KANSAS 

SITUATION. 

The state course of stydy in Kansas generally followed 

"by teachers replying to the questionnaire is issued "by the State 

Board of Education acting under the authority of a law passed 

in 1905. l'~' This law authorized the Board to prescribe the 

course of study for the public schools. Before 1905, the 

schools had been under various influences. In the very early 

days of the state, local boards, either self-appointed or e-

lected by the people of the school districts, assumed the dir-

ection of the schools. Tne first Kansas public school, it is 
( 2 )  

said, was opened in Wyandotte in 1844.' f The first school sys

tem whose development can be traced, is that of Lawrence, 

which was established in 1855.^ The first public high school 
(4) 

was that of Leavenworth, established in 1867 and it is in

teresting to note that J. E. Stout in Ms "Development of 

High School Curricula within the North Central States" se

lected Leavenworth as possessing at the date of its estab

lishment a representative school for that group of st ates. 

The history taught in the Leavenworth High School at its es

tablishment consisted of "Outlines of History" in the first 

two of the three terms of the Freshman year and "Political 

Economy and Science of Government" in two terms of the Sopho
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(51 more year.1"*"4 The second high school was established at Law

rence in 1870. Until that tine there had been little demand 

for secondary schools, as the preparatory departments at the 

State institutions could accomodate the students. Soon after

wards, however, secondary grades were added to the schools 

with as full a curriculum as the individual schools could at

tempt. 

Secondary education was also fostered by the Friends 

church which had in separate quarterly meetings authorised the 

establishment of " academies" throughout the state. The first 

was at Grelette, Mitchell County in 1879. "Then followed in 

their order the establishment of Tongonoxie in 1884, Hesper 

1884, Horth Branch 1889, Washington in 1889, Friendswood in 

1890, Lowell in 1891, Haviland in 1893, Stella in 1897, Law

rence in 1905 and Fowler in 1906. - '' 

The development of a complete high school curriculum was 

not so rapid as had been expected, although the University had 

in May 1876 issued a circular "encouraging the establishment 

of high schools and the adoption of a uniform course of study 

in the high schools. This action was tahen as a result of re

commendations made by a convention of teachers held in 1872." 
(8) 

In consequence, the preparatory department of the Univer

sity finstalled 1866, was continued.^In this department, mo

del curricula were developed, and were recommended to the high 

schools within the state. This guidance was given to the high 
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schools through the pages of the annual catalogue of the Uni

versity, In the second annual catalogue,issued in 1868, United 

States History was required for entrance into the college sci-
(10) 

entific course. In 1872, United States History was added 

to the requirements for entrance to the classical course as well, 

(11) Beginning in 1884-5, the Berard1 s Kansas edition of United 

States History and Young1s Government class hook for the Science 
(IS) 

of Government, are recommended as high, schools texts. 

In 1890, a conference of high school principals and mem

bers of the University faculty was held in Lawrence to fix the 
(13) 

standards for entrance requirements • 8 For historyq it was 

determined that American history and. Science of Government 

were to he offered hy all» schools and in addition "Outlines 

of History, hy Hyers, or its equivalent," In the catalogue 

of 1890, it is stated that Ame rican History is to he required 
(14) 

always and thereafter will not he mentioned, She standards 

set hy this conference remained in for^e until 1901 when, after 

the significant report of the Committee of Seven, another con

ference was called at Lawrence to consider revision. In that 

year it was decided that the schools should install Greek and 

Homan history which could he offered instead of the General 
(15) 

History for an entrance requirement. In the catalogue of 

1904, the history group included Greek and Homan history, Med

ieval and Modem history, English history, American history 

and Economics, and from this group, the pupil was required to 
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offer one unit as entrance requirement, and was permitted to 
f16> offer four, 

So assist in this reconstruction and to assure a uniform 

preparation among the schools the University installed in 1903 

a system of High School inspection under the direction of Pro

fessor W. H. Johnson. Before, such a system had "been suggest

ed and put in practice to a slight degree. In 1889, the Uni

versity had offered to substitute a visit of inspection by the 

Chancellor or some faculty member for the report that the 
(17) 

schools were required to send in to the University. Prom 

this start, the system had developed until in 1903 it became 

a regular part of the University's supervision. In that year, 

the schools were ashed to ''fill out a questionnaire concerning 

their course of stjidy and the personnel of their faculty. The 

returns have been kept by professor Johnson and from them, a 

statement of the actual situation in Kansas can be made. Of 

the 104 schools that answered, forty-one offered American His

tory; forty, General History; thirty-two, Civil Government; 

twenty-eight, Greek and Homan history; twenty-five English 

History; eight, medieval History; eight, Political /Economy; 

three Kansas History; two, modern History, as a single term 

subject; two, Sociology; one, American Politics. Besides, 

there are thirty-two references to "History" without desig

nating the subject name. Unless the course of study was 

attached to the answer there was no way to tell in vlhioh year 
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the courses were given, hut in general, it may he assumed that 

General History or A ncient History was given in the first year; 

Ueaieval and Modern or English History in the third year; Amer

ican History in the third or fourth year; Economics and Socio

logy in the fourth year and Civil Government in the third year. 

Five schools' only report that any of the courses are elective, 

and as these schools are the larger organizations within the 

state, it is probable that their offering 6f courses is larger 

than in the other schools. 

Another purpose of this systematic inspection of the high 

schools was to secure the installation of four year high schools„ 

The movement had begun in 1900, and was encouraged by the uni

versity which refused to accredit fully those schools that did 

not offer the full four years work. As a result, in 1905 the 

four year high school became standard. ^J'° ̂ 

The system of supervision as carried on by the University 

High School Inspector consisted of an annual visit and an an

nuel manual of instructions. The lianual attempted to define 

the various subjects so that the standard required for entrance 

credit would be understood by all schools. For the History, 

the recommendations offered by the Committee of Seven were adont-

ed. General suggestions as to the teaching of the four"blocks11, 

and as to their content were made so that the teacher might 

have some guide to help him offer the standard course. Other 

refeiene est were made to the proper books for libraries, to the 
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necessary maps and to other needful illustrative material. 

Another neoessary contribution was the suggestions about the 

textbooks. There had been a textbook commission established 

in 1897, to care for the recommendation of texts ana the fix-
fig ) 

ation of a standard price. But as the commission was es

tablished to s ecure uniformity in the elementary schools, the 

direction of secondary schools was left to the University. 

Therefore, in the Manuals, recommended books were listed for 

each subject• In the Llama 1 for 1907, the Ancient History 

texts by Morey, West, Wulfson and Myers were listed. For the 

Medieval and Modern history, two kinds of texts were suggested, 

the first gave more time to medieval history, illustrated by 

the texts of Hobinson andf(of Myers; the second gave more space 

to the nineteenth century, examples being the texts by West 

and by Munro and Whit comb. Fob English history, there was a 

wider range of selection,—Coman and Kendall, lamed, Andrews, 

Wrong, Gheyney, Chaining and Higginson, and Montgomery. The 

American History, Which was to be the Senior Year subject as 

suggested by the Committee of Seven, cculd be taught from any 

one of several recommended, texts. These were those by Channing> 

Mclaughlin, Adams and Trent, Montgomery, and Johnston. *^; 

This system of inspection was continued until 1915 when it was 

given over to the state. ̂ ' 

The State authorities did not neglect for long the re

commendation of high school texts but in 1899 amended the law 

of 1897 so that the Text Book Commission would have authority 
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over the secondary schools. However, the law stipulated that 

no history texts should "be adopted unless they equalled or 

surpassed the leer's General History and the Montgomery's Eng-
(23) 

lish History, which were in general use. She Commission 

met at five year intervals hut not until 1910 did they adopt 

history texts for the high schools. In 1915, the Robinson and 

Breasted Outlines of European History , Vol. I, the Robinson and 

Beard, Outlines of History, Vol, II, the Harding, Medieval and 

Modern History, the James and Sanford American History, the 

Guitteau, Government and Politics in the United States, the 

Earned, English History and two economics texts by Bullook, 

Elements of Economics, and An Introduction to the Study of 

Economics, were adopted. * (There was, as will be notioed, a 

choice of Modern European texts, in one, Medieval was placed 

with Ancient Historyj in the other, Medieval Has placed with 

Modem History. In 1930, the Bobinson texts were continued, 

the Harding was dropped and as a substitute, Modern progress, 

by West, was adopted in response to the movement to introduce 

a one year general history course, She English History by 

Lamed was carried over. (The Guittaau advanced Civics text 

was continued and a Community Civics by Hughes was added to 

meet the new ninth grade demand. In American History, s. E. 

Porman's Advanced American History was adopted in place of the 

James and Sanf or d while for Economics, a text by (Thompson. 



Until the textbook commission definitely prescribed texts, 

the schools in general followed the recornme ndations of the Uni

versity. That uniformity was secured may be concluded from a 

comparison of the curriculum of the Lawrence High School, which 

was closely associated with the University (its importance in

creased after the University preparatory department was dis-
(24) 

continued in 1891) with that of the High School at Hutch

inson. 

Lawrence began the study of history from "primers" of 

General History which*contained the bare outline and which 

the teacher was supposed to s upplement with lectures. This 

course came in the "Lliddle Year" and in the Senior Year, one 

term (a third of the year) was given to Science of Government. 

Because the early High School was so closely associated withe 

the grades, it is hard to distinguish which history is to be 

taught in the last years of the grade school and which in the 

high school grades. The instructions that follow the Course 

of Study in the He port of 1873, state that one-third year is to 

be given to American History, and one and a third year to Gen-
(25) 

eral History. In 1876, this plan ia stabilized, with the 

addition of one-half unit of Science of Government in the Sen-
(26) 

ior Year. In 1881, the Lawrence Board of Education adopted 

SWinton's General History, Young1 s Government Class Book and 

Berard United States History. These texts and these courses 
(27) 

were continued until 1391. In 1892, Civil Government and 
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Constitution History, (Johnston1s Politics) were placed in 

the first term of the first year, English History (Stonefs 

History of England) in the second term of the first year, and 

General History (Swinton) in the last term of the third year 
( OQ \ 

of the High School. In 1894, Uyer's Outlines of General 

History was substituted for the Sainton's text and the Gen

eral History course expanded to a full year subject.; In 

1895, Montgomery1 s English History was adopted. In that year 

a longer curriculum was installed but was kept only two years. 

In this program Civil Government was in the first year, but 

American politics was placed in the first term of the second 

year with Greek and Homan History in the second term. She 

third year offered History* of France and History of England, 
(30) 

and the last year, a half unit of General History. out of 

this experiment grew the curriculum that lasted through the 

next years, viz., Civil Government in the first year, Ancient 

History in the second year (with American History or American 

Politics) , medieval and I.Iodern History in the third year and 

English History and the Story of Human Progress in the fourth 

year, She texts used in 1898 were Channing1s Anerican History, 

Wright and Xuhn1s Civil Government, HyerTs Ancient History, and 

IJy er1 s medieval and Hod em History. 1 How long these texts 

were used cannot be stated as the records are incomplete; but 

in 1908, tne West texts for European History were in use rather 
(3E) 

than the Uyers. These courses,—Ancient Hi story , Hedieval 

and modern History, American History and Civil Government,— 
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that had been evolved during the development of the schools 

were in use up to 1920. luring the past year the history cur

riculum has bean reconstructed into a six year program. The 

Senior high school will have a year of Early European civili

zation (up to the eighteenth century) a year of Modern Euro

pean History, a year of American History and a year of Civics 

and Problems of Democracy in combination. 

In Hutchinson, American History was offered from the be

ginning in 1882• In 1886, Myers General History was added but 

in 1888 the Myers Ancient and Medieval History was substituted 

and was used until 1914. English History v/as tried between 

1890 and 1892 but as the history curriculum was already heavy, 

this course was discontinued, in 1914 Robinson and Breasted1a 

Ancient and Medieval History was adopted in place of the Myers. 

This was in response to the tendency to link Medieval History 

with Ancient rather than Modern History, In 1918, the Robin-
(33) 

son Beard Modem History was added. American History was 

offered throughout these years but the available data did. not 

give the name of the texts used. The curriculxLi in the two 

schools wr.e practically parallel and probably represent;; the 

development of the majority of schools within the State. 

When in 1905, the Legislature authorized, the State Board 

of Education to assume the direction of the Schools, the sys

tem oi guidance was taken over by the state but the High School 

inspection was still left with the University. However, when 
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the other State Schools began inspection of the high schools 

to see that their requirements were met, the situation became 

so complicated that a Commission of representatives from all 

the State Schools was formed to direct this work. This com

mission was headed by Professor Johnson until 1915 when the 

direction passed into the control of the St ate Department of 

Education. ' In place of the University Manual the State 

Education Department prepared a Course of Study issuing the 

first edition in 1908. This Course of Study outlined a ool-

lege preparatory course, as agreed upon by the State Board of 

Education at the regular meeting in January, 1918. Other out

lines for a general coir se and for a normal Training course were 

included. In general, the state course of study followed the 

suggestions and the aids given by the University Manual. For 

History, the introductory articles to the European History 

Courses were adapted from the recommendation of the University, 

which in turn, was based on the Heport of the Committee of Se

ven. For the -American History a "general survey" of the field 

was taken from the Syllabus for Secondary Schools, published 

by the ITew York State Education Department. ̂ } 

In 1912 a second edition of the course of study was sent 

to the schools. In this issue outlines were made for all the 

regular courses. In addition a new course "citizenship" was 

recommended. This was the first reaction to the modem ten

dency to stress civic teaching. All outlines however, were 

"brief,—allowing much leeway to the individual teacher,— 
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except for the American history which was developed carefully 

arid in great detail. The cause for this is easily discovered. 

American History was to he required of all students in the 

senior year if the history group requirement had not been filled 

before, and was to be required certainly of all normal Training 

3, . . (36) Students. 

Since 1912, three "revised" editions of the course of study-

have been issued. The one in 1914, was practically the same, 

as the outlines of Civics, Economics, Ancient History, Medieval 

and Modern History and Eng lish history were identical. The 

American History had been brought down to date by the addition 

of a few topics, but the organization and main headings were 
157) 

not touched. In 1917,1 the revised edition contained many 

new features such as general suggestions as to methods of 

teaching and as to the purpose of the recitation, and lists of 

supplementary materials necessary to the course. The outlines 

for all subjects hut Civics and American History were omitted. 

The American History Outline v/as left as before,—the general 

organization of the outline of 1912,—hut the Civics outline 

was completely reorganized. The main objective of the new 

Civics was to teach Citizenship by instructing the pupil in the 

knowledge of the functions of the government and the duties of 

the citizen. The revision of 1919 was essentially the same 

as that of 1917. The preface states that the courses have been 

revised, but except for the additions to the American History 

Outline, no change was found. ' ' 
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The present course of study, the edition dated 1919, re

commends the history courses that were adopted "by the Univer

sity of Kansas following the publication of the report of the 
(40) 

Committee of Seven. The organisation of the .American His

tory outline has hot been altered since 1912. The only change 

in European History is that, in 1917, the suggestion was made 

that Ancient mid medieval History be combined in one year's 

work and that Modern History be given a vh ole year. This was 

primarily due to the fact that the State Textbook Commission 

had adopted the llobinson texts that had thus established the 

new division. The Civics outline had in 1917 been reorganized, 

the emphasis shifting from consideration of the machinery of 

the government to the furibtions of government and the duties 

of the citizen. Otherwise the Course of Study remains the 

same, showing but little response to the Committee of Pive and 

practically none to the recent committees which have offered 

suoh significant new programs since 1910. 
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conclusions• 

Prom a comparison of the returns of the questionnaire 

with the results of the other investigations, that is, the 

evolution of the history teaching in the United States and the 

historical "background in Kansas, sane general deductions may 

he made. 

1. Pew individual schools have worked out a history cur

riculum that gives continuous and graduated histo

rical training to the children. In the majority of 

schools eaoh teacher is permitted to teach what he 

pleases without regard to the offering in any other 

grad e. 

2. There is little uni'f ormity among schools. The course 

name may he the same, hut the actual practice varies 

so materially that there is great unevenness in the 

training of high school students. 

3. The majority of s chools follow the State Course of Stu 

dy. But it has hoen found that the State Course is 

practically static, responding hut little to new 

course ideas and even disregarding the necessities 

of adaptations to new state textbooks. 

4. The State Textbook Commission does by accident, pro

bably, more than by design, take account of the new 

tendencies but there is no coordination with the 

branch that prescribes the courses. 
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5. There is but little tendency on the part of teachers 

or school authorities to modify the courses by con

sidering the modern tendencies, A few schools only 

have adopted new courses or have reacted, to the gen

eral progressive movement. 

Finally, however, in view of the situation as a Whole 

throughout the United States, the beginnings of a transitional 

period may be perceived in Kansas which, with proper guidance 

and with due regard for the balance between the historic and 

the progressive tendencies, should evolve a truly beneficial 

curriculum, properly adapted to our state situation. 
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APPEtfDDL A. 



Comm. of X 
(1892) 

II 

III 

IY 

Comm. of XY 
(1895) 

Oral lessons 
sixty min. 
each week 
native land 
to England, 
thenoe to 
classic civi
lizations 

Comm. of XII 
(1896) 

Biography 

History 

Travel 

Biography 
History 
Travels 

Cm* rent 
Even ts 

Comm. of VII 
(1896) 

Y Biography and 
Mythology 

YI (The same) 

(The same as 
aho"£e) 

Headings in 
United States 
Hi story 

YII American Hist. 
Civil Govt. United States 

Hist, up to 
Constitution 

(oral lessons 
on European) 

YIII Greek & Ho-
man Hist® 

i U.S.Hist• 
IT Civics 

Selected e-
pochs of 
general his
tory. 
Also United 
States Hist. 

IX A B 
French Greek 
Hist. Hist. 

X Eng. Eng. 

•21 Amer. Amer. 

A B C  
Anc• Anc• Ano• 
Hist, to to 

800A.D.800 
. A.J). 

I-Jed. Eng. Med. 
8c Mod. 8c Mo a« 8c 

Eng, 

XII Inten- Amer. Amer. Amer. 
sive work & 8c 8s 
in one Civics Civ. Civ. 
Period 



Comm. of VIII 
(1909) 

Indian life 
holidays 

Stories of lo
cal events 

Comm. of V 
(1910) 

II 

III Heroes of other 
times up to 
Columbus* 
(Indian life) 

IV Historic person
ages in early 
Aner. history. 

(Colonial age) 
V Hist, scenes and 

personages. Great 
industries of 
present• 

VI European hack-
ground. Selected 

topics up to Ra
leigh's colonization • 

VII Aner. Hist, to 
close of -devolution. 

(European back
ground cont.) 

Social Studies Eduo. for 
(1916) Citizenship 

(1919) 
Customs, historic Making a 
personages, drama- Community, 
tic events. 

Elements of 

American History Coming of 
Europeans 

Elementary study 

of Civics, socio-Making Eng
lishmen into 

logy, and econ- Americans (1607-

omics. 

Survey of 
Occupations 

Geography. 
European Hist. 

American Hi st. 
VIII Arner. Hist, 

since -devolution. 
Current Evsnts 
in European Hist. 

IX Anc. to 800 Community 
Civi cs 

1783) 
United States 
(1783-1877) 

United States 
since 1877. 

Civics 

World be
fore 1607. 

World since 
1607. Rela
tion of Europe 
to United States 
Community and 
national Acti- * 
vities. 

X 

XI 

XII 

Eng. hist, to 
Amer. coloni
zation. 
Modern Europe 

with int. of Med. 
Histoiy 

American Hist. 
Civics. 

Progress tovjards 
World Demo
cracy. 

European hist, 
to end of 17th 
century. 
Europe since 
17th cent, or U. S. in Ua-

American since tional period. 
17th cent. 

Problems of Social, Econ-
American omic, and Poli-
Democracy tical probi ens. 



> 

APPEMDIX B. 

(Individual Plans.) 



Bliss (1911) Taggart Hope Ashley, 

I Primitive Civili-
zation. 

II Time and Place 
are gradually 
emphasized. 

Geog. related,art 
of living, Per-

III sians to Amer
ican colonial 
life. 
Primitive life 

IV Greek, Roman and 
Teutonic sources 
Indian & white man 
development of civ-

V ilization during med, 
& early mod. period. 

VI (Problem-project) 
Pormal textbook 7B Eur, Amer. 

VIIAmer. Hist • thru Background & 
Rev. (Europe baok{7A Am, Hist. U.S.Hist. 

Geog. 

ground) 

VIII Am. Hist, 
to present 

(Topical 
method) 

IX 

( 
(8B 
8A Industrial Ancient Hist 
Geography (Egyptians, 

Hebrews, & 

93 Civics 
9A Vocational 
Information 

10B) 

10 A) 
)Gen. Hist. 

Greeks) 

Roman Hist 

Hod em 
History 

Single 
UmT 

Double 
"UnTtT 

Anc. A® Ancient 
Hist. A" History 

Medieval B'Gen. 
History Medieval 

B"Eng. Hist, 

XI 113 Ehg. Hist. 
11A Am. Hist. 

English Modern C1Early Hod. 
History History C"Recent " 

XII 

11A) 
or 12B) 1 term 
or 12A) Civics. 

12B Economics 
12B) Social 

or 12A) Problems XIII Contempo
rary His. 

U. S. Hist. or 
(Civics) Civics 

Am. His.D*Am. His. 
D"Am. " 
EI " Govt. 
E" Civic 
problems 



Hatch Bush Hill(1919) 

II 

III 

IV 

V 

VI 

Phildelphia (1920)' 
i 

Civics 

(Civic virtues 
(taught through 
(pupil activities 
( 
{ 
( 
( 
( 
(Community 
( Co-operation.. 

VII World to 1650 
Civics-Beginning 
of a Community 

VIII World since 
1650 

Geog. & Civics 
IX U.S.Hist, since 

1877-World Geog. 
Elementary Pro
blems in Civics., 

Occupations Community 
(Tue & Thu) Life 

XI 

XII 

Civics 
(Hon,Wed, 

Fri) 

World 
History 

I" Am, Hist. 
2 Economics 

or 
Sociology. 

(Community 
( 
( Organization 
( 
( 

Survey of 
Civilization 
(Am & Europe) 

l.Ilod. Hist. 
B.frades & 

Society 
3.Anc. Hist• 
(Coll. Prep) 

Industrial 
Organization 

liodern World Pro
blems with elem
ents of Econ., 
Sociol.fPol.Sci. 
Prac. Govt. 



Gosling (1920) 

VII ) 
) Community Civics 

VIII) (2 periods per 
week) 

IX Economics 

X Sociology 

XI Political Science 

XII Comparative Govt, 



I 

APPUTDIX 0. 



1. Oklahoma High School Manual, 1919 • Issued "by state De
partment of Education. 
(1) Beginning 1920, graduation requires the completion 

of one major (three units) in social science. 
(2) The course was in 1919, 

9th grade - 1 unit indent History. 
10th " - 1 " Modern History. 
11th " - 1 or i unit English History. 
12th " - 1 unit American History. 

- or li unit American History and i unit 
of Sociology, Economics, or Civics. 

After 1920 Webster's European Histories were to be used, 
dividing the European hi story into two courses called 
Early European Civilization and Modern European Civili-
zation• 1 

(3) Additional courses such as Social Problems, Latin 
America, or • 'Municipal Problems may be offered 
by the schools. 

(4) Ho school is to offer less than two years of Civics 
and History. 

2. Pennsylvania - Circular Letter, Eeb. 1, 1921, W. D. Lewis, 
Deuuty Superintendent. 
(1) State Assembly recommended that 3i unite of Social 

Science be offered for graduation. 
(2) Committee that formed new curriculum recommended that 

those schools that cannot offer three and a half units, 
make special arrangements for their pupils who enter 
college. 

(3) The course shall be; (Announcement of V/. D. Lev/is, 
June 3 , 1920.) 

European History I required in second year. 
European History II " " third " 
Problems of Democracy, or American History required 

in the fourth year. 

3. The Heconstruction Committee in Nebraska recommended to 
the Nebraska History Teachers Association the following 
program: (Hist. Outlook, IX; 24, Jan.'18) 
Junior High" School. 

VII. (1) Europe to 1300. 
(2) Europe to 1688. 

VIII. (1) America 1688-1845. 
(2) America to present (with European 

connections.) 
IX. (1) Civics. 

(2) Economic^and Vocational Civics. 
Senior High School. 

X. (European History to 1600 or 1700. 
(English Colonial History.) 

XI. Europe to present. 
XII. (1) American History 1789 to present. 

(2) Elementary Economics, Sociology, Compara
tive Gov't or Elementary International Law. 



4. Iowa has issued a syllabus for the American History for 
the twelfth grade, and for the American history for the 
seventh and eighth grades. 

5. Illinois - (1) Course of Study for the Common Schools of 
Illinois (1918) and (2) Courses of Study Circular Ho. 
142 (1919). 
(1) Two-year high schools may offer: 

Ancient History, General History or European History 
to 1500 A.P. in the first year and Kedieval and Mod
em History, or European History since 1500 A.P. in 
the second year. The second year must "be preceded 
"by the first. 

(2) In the 3-year high schools Modern European History 
in the third year and American History should not 
he given unless it is preceded by two years of Eu
ropean history. 

(3) In four-year high schools, American History is re
quired of all pupils and should be preceded by two 
years of European History, 

(4) Civics, should be taught as a half unit subject rather 
than as part of American History. 

6. Hew Jersey - The Teaching of Social Studies inoludlng 
History. High School Series Ho. 4, 1920. 
(1) The course is—Community Civics in the ninth grade; 

Early European History (to 1700, including American 
colonization), in the tenth grade; Modem European 
History (Outline by Paniel Knowlton) in the eleventh 
grade; and American History and Civic practice, or 
Economics in the twength grade. 

7. Maryland - The Teaching of High School History, 
(Historical Outlook, XIII :27, Jan. *22.) 

(1) The course is: 
(1) One or two of the Social Science subjects: 

Elementary Economics. 
Elementary Sociology. 
Civics. 
History of Commerce and Industry. 

(2) World History to 1789. 
(3) World History since 1789. 
(4) The United States as a nation in its world 

setting. 



IHnnesota. Course of Study published 1916, by State De
partment of Education. 

For the grades: 
"In history an attempt has been made to prepare a 

cumulative course, unified (to the teacher) by one big 
thought — nationalism or internationalism — and dis
tributed through the grades (1) to correspond with child
ren's developing consciousness of institutional life, 
(2) to interrelate with the other subject-matter of a 
grade so that each year's work may be a unit and (3) 
to adhere as closely as possible to the recommendations 
of the Committee of Eight." P. 165. 

For the High Schools. (Historical Outlook, Xlilj 
174-5, Uay 1922.) 

ITinth year*. Community Civics. 
Tenth year: European History. 
Eleventh year; American History, 
Twelfth year; General Social Science of Civics, Economics, 

and Sociology. 



APPENDIX D. 



FLASP GLASS OIEIES. 

Junior High Follow El em. 
Schools State U.S. 

Outline Hist. 

Atohison 
Coffeyville Ho 
Hutchinson Yes 

u Yes 
Leavenworth Ho 
Parsons Yes 
Pittsburg Ho 
Fort Scott Ho 
Salina Yes 
Sopeka Ho 
Wichita 
Wichita 

VI* 

U.S. Civics. Com. World Amer. 
Hist. Civics.Hist. Begin. 

VIII* 

VIII* 
VIII* 
IX 

VllSVlII* 
VI* VII&VIII* 

VII*VIII* 
VIII* 
VIII* 
VIII* 
VIII* 
VIII* VIII* 

VII*VIII* 
VII*VIII* xx 

VII* VIII* VIII*IX* IX 
VII* VIII*IX VIII*IX* 

VI* 
VII* 

VII* 

Senior HighState Anc. Hod. Civ. Amer. Eoon. 
Schools Outl. His. Pro. Hist. 

Atchison h
j
 

o
 *
 

Coffeyville Yes 9 11 12 
Fort Scbtt Yes 10 11 12 11 
Leavenworth ITo 10 10 11 12 12 
Hutchinson Yes 10 12* 
K.C.K. (Sumner )Ho 10 12 
n (Argentine )Yes 10-11JL1-12. 12* 12 

Parsons Yes 10 11 11 12* 
Pittsburg Yes 10 11 12 
Salina 9 11* 12* 
Wichita Ho 10 11 12* 12* 

jl 
Voc./\Eoon. II&M l'od.( 
Civ.'Civ. His. pro.( 

9* f 12* 
'/ 10 3 

11 
11 

<?» 9* 

9 9 
10 

* - Indicates courses required. 



SECOND CLASS CIIIES. 

Senior Ano. Com. Hod. Civ. Am. Eoon. Voo. Eoo. M&H Sen. St. pro 
H.S. His. Civ.Prog. His. Civ. Civ. His. His. Outl. Am. 

Dem 
Hois'gton 9* 9* 10 11 12* Yes 
Emporia 9* 10 12* 12* Yes 
Ark. City 11 12* 10 
Abilene 9 11* 12* 10 Yes 
Kiokerson 11 12* " 
lamed 11 12* " 
HoPhersonlO 12* 11 -
Junct. Cy. 11 12* 10 " 
Garnett io 11 12* - '' 
Beloit xo 9* 11 11* 12* 10 ITO 
Doage Cy 9 11* 12* 10 Yes 
Council Gr g 10 11 12 
Eredonia 9 10 12 No 
Girard 9 11* 12 10 Yes 
I ola 9* 10 11 12* _ Yes 
Erontenac 11* 12* 10* Yes 
Lawrence 10 11* 12 11-12 11-12 Ho 
Augusta 10 11 12* Ho 
Bax Spr 9 11 12* 10 Yes 
Caney 9 10 11* 12* Yes 
Chetooa 12 11*12 Yes 
Bonn Spr 9 9* 11 12* Yes 
Ottawa 10 11* 12* Yes-No 
Concordia 11* 12 
ElDorado 10 11 12* 11 Yes 
Harper 9 11 12 10 Yes 
Hays 9^10* 11* 12* Yes 
Holton 9 11 12 10 NO 
Kingman 9 9 11 12* 10 Yes • 
Clay Ctr 9 10 11 12• 11 
Kinsley 9 . 11* 12* 10 No 
Manhattan 10 12 11 
Heodesha 9 12 H; v 
Osborne 9 11 12 10 Yes 
Paola 9 11* 12* 10 
Seneca 9 11* 12 10 Yes 
Hiawatha 9 9 10* 11* v 
Wellington 9* 10* 11* 
WeiB 10* 11* Yes 

Yates Ctr 9 11* 12* Jes 
Lyons 11* 12* 11 Yes 



SECOND CLASS CIIIES. 

Junior El. U.S. Civ, 
H. S. U.S. His. 

His. 

Hoisington 
Emporia 
Dodge Cy. 
Ark. Cy. 
Newton 
Abilene 
LcPherson 
Ottawa 6* 
Anthony 
Augusta 
Bax. Spr,6* 
Caney 6* 
Chetopa 6* 
Bonn.Spr.6* 
Concordia 6 
ElDorado 
Hays 
Harper 
Holton 
Kinsley 
ilanhatt an 
ITeodesha 
Osborne 
Paola 
Seneca 
Hiawatha 
Wellington6* 
Weir 6* 
Yates Cen.6* 

6* 
6* 

6* 
6* 

6 
6* 
6* 

8* 
8* 

7*8* jr 
7* 8* 
7*8 *§ 
7*8* 
y *Q* 
7* 8* 
7*8* 
7*8* 

17*0* 
>7*0* 
7* 8* 
7*8* 
>7* 
8* 
7*8* 
8* 

17*0* 
17*0* 
7*8* 
7*8* 
7*8* 
8* 
rv* 0* 
7*8* 

8s 

8*4 

U.S.H. Econ. Com. W' Id Am. St. 
Civ. Civ. His. Bdjg. Outl. 

Kan.H. 

6*8* 

8* 
8* 

8* 

85 

8* 
8* 
8* 

8* 

8* 

8 
8-9 

8 4 
8 
8* 
8* 

8* 

6* 

7* 

6* 
»7* 

Yes 
Yes 
No 
No 

Yes 
Yes 
Yes 
No 

NO 
Yes 

7* Yes 
Yes 
Yes 

Yes 

Yes 
No 

Yes 
No 
No 
Yes 
Yes 
NO 

Yes 
Yes-No 
Yes 
Yes 



mi 3D GLASS CITIES, 

Senior Ano. Com, Hod, Civ. Am, Eoon, H&H Can. Eng. St, 
H.3. His, Civ,Prog. His. His. His. His. Outl. 

St, Geo, 11 9 Yas 
Wei <3 a 11* No 
Chase 11* Yes 
Hullinvilie 9* 11 10 Yes 
Hiltonvale 11* 12* 9-10 Yes 
iluskotah 9-10 11-12 11-12 Yes 
Neosho Hpds. 11 12* 9*10* Yes 
Pleasant on 9 11 12 10 
Pomona 9 11 12 10 Yes 
Quinter 9 11 12 Yes 
Hiley 9 10* 11* 12* No 
Sharon Spr 9* 10 11* 12* Yes 
Simpson 9* 11* 12* 10* Yes 
Sun City 9* Yes 
Teoumseh 9 10 11* 12 Yes 
Tribune 9 11* 12 Yes 
Troy 9 10 11* 12* Yes 
Utica 9 11 10 Yes 
Waverly 9 11 12* 10 Yes 
White City 11* 12* 9 Yes 
Whiting 9 11 12 10 Yes 
Winchester 9* 10 12 11 Yes 
Centralis 11* 12* 10 Yes 
Burlington 10 11* 12* 11 
Abbeyville 9 11 12* 10 Yes 
Ada 12* 10-11* Yes 
Paxico 9-10-11 Yes 
Sparks 11* 12* Yes 
Borland 11 12 Yes 
Humboldt 11 12 No 
Harlan 11 12 Yes 
Goodland 11* Yes 
Glen Elder 11 11 Yes 
Ed garton 11* . Yes 
Covert 11* 12* Yes 
Bonn Spr 11* 
Eairview 12 Yes 
iloLouth . 12 Yes 
Ileriden 10 12 Yes 
Hobinson 11* 10-H Yes 
Bus sell 11 12 H 10 
Stillwell 11 12* 10 
Barclay 9-10 9-10 11-12' 

11-12* Yes 
Bison 9 H* 12* 10 No-Yes 



THIHD CLASS CITIES. Cont. 

Senior inc. Com. Hod. Civ. Am. Econ. MBM Gen. Eng. St. 
H.S. His. Civ. Prog. His. Cinr, His. His. His. Oull. 

Bucyrus 
Burdick 9* 
Bushong 
Blue Hound 
Duron 9 
Hatfield Green 9* . 
LaCygne 
Clearwater 9* 
Cottonwood Els 9 
Easton 9* 
Gardner 
Gove 9* 
Hill City 
Haviland 
Harveyville 9 
Ionia 9 
Altamount 
Kendall 9 
Leona 9* 
Hicliigan Valley 9 
Coaell 10* 
Climas 10 
Effingham 
Lincoln 
Basehor 9 
Clifton 
Everest 
Halstead 
Harquette 
ITorv/ich 
Park 9* 
Pawnee Hock 
Phillipshurg 9 
rdchmond 
Hossville 
Spicey 
Trousdale 10 
Wilson 9 
White Cloud 9 
White 'Water 
Greenshurg 
Pierceville 9 
Zenda 9* 
Clyde 

9* 10 11 12 
11* Yes 
11* 12 9* Yes 
12 11 Yes 
11* 12 

10* Yes 
11* 12* 11? Yes 
11* 12* Yes 

10 11* 12* Yes 
11* 12* Yes 

9 10 11 12 Yes 
11* 12* Yes 

9 10 12* Yes 
9* 11 12* Ho-Yes 

11* 12* 
11* 12* Yes 

9* 10 12* 11* Yes 
Yes 

12* Ho 
11* 12* Yes 

11* 12* Yes 
11* 12* 10 Yes 

11 11 12* Yes 
11 Yes 

11 12* 10 Yes 
9* 11* 12* 11 Yes 

10 11 12* 9 
Yes (0 11 12* Yes 

10* 12* Yes 10* 
12* Yes 

10 11* 12* Ho 
11* 12* Yes 
11* 12* Yes 
11* 12* Yes 

9 11* 12* Yes 
Yes 

12* 10 Ho 
11 12 Yes 

9* 10* 11* 12* Yes 
9 10* 12* Ho 10* 

11* Yes 
10* Yes 

9 11* 12* 10 



Elian CLASS CITIES. 

Junior Ele U.S. Civ. U.S.H. Econ. Com. VIor id Am. St. 
E .3. U.S. & * Civ. His. Beg. Out. 

His. His. Civ. 
Beg. Out. 

VI ©Ida 8* Yes 
Chase 8* Yes 
Eullinville 
Blue Hound 6* T[ <M Q* 8* Yes 
Turon v 

Yes 

Hatfield Gr 6* 7^8* 8* Yes 
LaCygne 7 — Q* 8* Yes 
Lincoln 6* 7 8* 
Basehor 6* 7-8* 8* Yes 
Clifton 6* 7-Q* 8* Yes 
Everest 8* Yes 
Halstead 6* 7*8* Yes 
Karquette 6* 7* 8* Yes 
Norwich 6* s7* Q* Yes 
Park 6* 

7* 8* 
8* Yes 

Pawnee Hock 6* 7* 8* 8* 
Phillipsburg 6* 7* 8* Yes 
Richmond 6 7* 8* Yes 
Hossville 6* 8* Yes 
Spicey 6* 7* 8* Yes 
Trousdale 7* 3* Yes 
Wilson 6* 7*8* 0* Yes 
White Cloud 6* .7* 8* Yes 
White Water 6* y*fc q# 

8* 
Yes-ITo 

Pierceville 6* 7* 8* 8* Yes 



Sables showing distribution of subjects by years. 
(Compact tables formed from preceding 

charts.) 

Grades El. 
His. 

Eur. 
Back 
Gmd. 

Am. 
His. 

Am. H 
& 
Civ. 

. Com. 
Civ. 

World Total 
His. 

VI 36 3 0 1 0 0 40 

VII 2 5 47 0 0 0 54 

VIII 0 0 57 27 13 0 97 

IX 0 0 0 0 4 2 6 

Total 38 8 104 28 17 2 197 

Grades Anc. 
His. 

Hod, 
His. 

Civ. Com. 
Civ. 

Am. 
His. 

Voc. & 
Econ. 
Civ. 

Econ. Hod, Total 
Prob. 

IX 50 11 0 28 0 3 0 0 92 

X 15 75 0 1 0 0 0 0 91 

XI 0 23 105 2 8 0 4 . 0 142 

XII 0 2 10 0 111 0 3 3 129 

Total 65 111 115 31 119 3 7 . 3 454 



APPEHDIX 



lumber of Recitations per Ueek. 

VI VII VIII IX X XI XII O •
 

o
 

Schools 40 52 65 89 90 125 117 

2| 0 0 (2) 0 0 0 0 

4 1 0 0 1 1 1 1 

5 39 51 64 87 09 123 115 

6 0 0 0 1 0 0 1 

10 0 1 1 0 0 1 0 



ITumber of Uinutes per Recitation. 

VI VII VIII IX X XI XII 

m+ of 
Schools 40 52 65 89 90 125 117 I 

10 Ilin. 1 0 0 0 0 0 0 1 

15 " a 2 a 0 0 0 0 6 

20 " 8 8 9 0 0 0 0 25 

aat " 1 1 1 0 0 0 0 3 

25 . " 9 6 10 0 0 0 0 25 

30 " 13 13 13 1 0 0 1 51 

35 " 1 2 3 1 0 1 0 8 

40 n 3 7 7 43 40 64 55 219 

4a " 0 1 1 4 3 4 4 17 

43 " 0 0 0 1 2 3 3 9 

45 " 1 a a 21 20 27 28 101 

50 " 1 2 6 1 2 3 2 17 

55 " 0 i i 1 1 2 2 8 

60 " 0 7 8 7 10 9 10 51 

65 " 0 0 2 4 4 3 4 17 

68 " 0 0 0 1 1 1 1 4 

70 " 0 0 0 4 7 8 7 26 
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