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CHAPTER I. 

I. Introduction 

Education in common w ith other phases of civiliza

tion is constantly undergoing change and development. Its 

development has at times seemed slow and arduous; nevertheless 

there has been a steady upward growth. This growth has not 

been as rapid as layman and educator would wish and means have 

been sought for increasing the efficiency of the school plant 

in its various aspects. Science has proved that it can help 

in the solving of such problems, and so scientific methods 

have been more and more employed# This involves investigation, 

experiment, and a boldness never known before# All means a— 

vailable must be employed: the best talent of layman and men 

of the profession must be put to the solving of educational 

problems# 

The movement, no doubt, has been hastened because of 

the critical attitude of the layman toward an institution to 

which he has given his support. There is a demand to know 

what education does do and should do, what should be expected 

of the teacher and what the child should be able to attain# 

The school plant must be carefully surveyed# 

The teacher is a most important factor in education#' 

Problems in connection with the teaching force have not been 

solved satisfactorily in America# All grades and kinds of 

4 
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persons have sought entry to the teaohing profession and have 

found a ready admittance. The inefficient and careless, the 

efficient and serious have taken up the work alike; the well 

prepared and the illy prepared are found in the same school 

system. 

Here, then, is one of the great problems confront

ing those interested in school room activity—how can the 

teacher be made efficient so as to bring about the best re- . 

suits in the class room? The school system employing unskilled 

teachers must seek to make up for the deficiency. It must pro

vide the means for improving the teacher while in. service, 

that is, while she is teaching. For the teacher already 

trained, it must provide the means for her to grow in service. 

In a word, then, the school has as its task the training of 

those teachers within its system who are inadequately prepared, 

the improving of those already trained, and the keeping of the 

entire corps, trained and untrained in a healthy condition, 

progressive and growing. 

The teacher who realizes that technique of teaching 

both in theory and practice is undergoing fundamental changes, 

and who is making an effort to keep abreast of the forward 

movement in the science of teaching, is looking about for means 

to improve herself. Such means are found both within and with

out the school system. 

The means of improving teachers in service—of mak

ing the teacher more efficient to carry on her work in the 

school system, is one of the problems now being studied. It 
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is the interest of this study# 

II. Statement of the Problem of the Present Study. 

The need for training teachers in service being 

granted, the questions arise:— 

1st. What has been done in the past to accomplish 
this? 

2nd. What do teachers, superintendents and princi
pals regard as the devices of most help in 
improving teachers in service? 

In order to answer the first question a study was 

made of means used for the training of teachers in service in 

Germany, France, England, and the United States. Studies prev

ious made of the same problem were consulted. 

The second problem remains to be answered. This is 

the main problem of this study. An endeavor will be made to 

answer it by the presentation of an original investigation, 

and the interpretation of data gathered. 



CHAPTER I I. 

I. Historical Sketch# 

1. The training of teachers in service in Germany, 
France, England, and the United States. 

In studying the devices used in these countries for 

the training of teachers in service, one at once comes upon 

the difficulty of attempting to make a comparison of elements 

which have as their basis widely differing standards#. In one 

country, the professional training of teachers may begin years 

proceeding his actual teaching, while in another it may b© con

fined largely to the period after he begins to teach. It is 

necessary, therefore, to take a brief survey of the manner in 

which teachers are trained in these countries, and then, show 

the devices used to help them while teaching, -thus gaining 

a view of the whole process from professional training to the 

training in actual service# 

It is also necessary to point out that what here 

follows is written on the basis of education as found before 

the Great War. One of the outcomes of the war seems to be a 

dissatisfaction with present educational systems. A beginning 

has already been made in bringing about changes, but nothing 

can be given as positive until conditions become more stable. 

The difficulty of taking these changes into aocount at this 

time will be therefore understood. 

(1.) Germany 

The most highly organized system for training teach-



erg- is found in Germany. The system has developed greatly 

through years- of effort and growth until we now find it su

perior to the training of teachers in other countries. 

Teaching in Germany is first of all a profession. 

This colors the whole educational field, and places the work 

of teaching in a position unknown in America. All schools 

are state institutions and at all times subject to the inspect 

ion and examination of the state. An appointment to a posi

tion is distinctly a* governme nt position. When a man decides 

to become a teacher in Germany, he has chosen his life work: 

it is not a stepping stone to some other occupation. He choos 

es this as he would the ministry, law, or medicine. He is 

then to put his best energy and hie life on this. He begins 

by preparing for it as there is no possibility of getting into 

the teaching profession in Germany without a thoroughgoing e-

quipment which has been carefully supervised by the state. 

'Every teacher must satisfy state requirements of a very high 

order, and when an appointment is made it is an appointment 

for life. A teacher who has served to his sixty-fifth year 

is regularly pensioned, as is any other servant of the Govern

ment. The salaries also are comparatively good.*(13)* There 

are many applicants above the needs, so that competition elimi 

nates the weak candidates. This with the regularity, definite 

ness, and uniformity of the German system makes for a group 

of teachers of a very high degree of efficiency. 

* Numbers refer to reference table at the end of the study. 



There are two distinot branches of the German School 

System:-one which trains the common p eople and is known as the 

^Volksschule*, and the other which trains the students who are 

to go forward into the university and into the professions, be

ginning their education in^the ^Vorsohule* and continuing it 

in the •"Gymnasium*, the tt'Realegynna sium,or in any of the schools 

which prepare for the university. 

Thd elementary school teacher has training which is 

mapped out by the State and shows some differences when com

pared to the training of secondary school teachers. 

The future elementary sohool teacher attends the 

volksschule for eight years, usually from the age of six to 

the age of fourteen. This is ordinarily the first stage in 

the teacher's training. He then must take six additional years 

of training, or seven years, as is coming to be demanded in 

some of the German States. The first three years after the 

volksschule are spent in preparation to enter a normal sohool. 

Some students attend regular preparatory schools established 

for the purpose of giving training for entrance into a normal 

school;; others study privately. The preparatory schools are 

either in connection with the normal schools and are called 

"Traparendenaustalten,or are private institutions. 

Entrance to the •Lehrearseminar* or normal school 

is obtained by passing an examination. As the number of candi

dates is greater than can be accommodated, about 50$ of the 

candidates are excludecL The examination is both oral and 



written. The majority of candidates for the teaching profess

ion are men. The period of training for women is five years, 

as contrasted with six years for men. No fee is charged in 

the normal school and often board and room and even a stipend 

are fciven by the state to worthy students. 

The courses offered in the normal school are pre

scribed in great detail, and are of a type unknown in the Amer

ican normal school because in the elementary school there are 

few text books. 

Every normal school has a praotice school under the 

supervision of a member of the faculty. In this the student 

takes a course in observing model lessons given by the teach

ers of the normal school;; later in the seoond year he gives 

trial lessons himself and submits to a criticism of the form 

and content of the lesson. The last year, the senior class 

carries on from four to six hours of continuous instruction 

throughout the whole year. 

At the conclusion of the course of study the candi

dates are subjected to a rigid examination. It consists of 

a written test followed by an oral test. The written exami

nation is made up of a thesis on the German language and lit

erature ,-this thesis to exhibit both the candidates mastery 

of the language and his preparation to give instruction in 

the subject. Second, there must be the preparation of a typic

al lesson in religion. Third, a paper is set involving the 

solution of threa problems in.Geometry and Arithmetic. In 
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like maimer one question is set in • . . • history, one in nature 

study, and one in geography. Candidates who have made special 

preparation in music are examined in it. Finally, a candidate 

may elect a foreign language in which case an exercise is giv

en him in translating from the foreign language into German 

and the reverse. In all the foregoing he is to give a clear 

and definite statement of matters he has been Studying, This 

is preliminary to the oral examination. 

Finally, the scope of the examination is completed 

by the presentation by the candidate in the practice school 

of a lesson which he has been preparing several days in advance, 

The successful candidate is now appointed to a teach

ing position. It is not, however, a permanent position. After 

two or three years, or in. some states four years, and until he 

is twenty four years old, he is required to take a second ex-

amination. This second examination lays special stress upon 

methods of instruction, school management and organization, and 

pedagogy and psychology. The candidate who passes the examina

tion now h as a life position in the German elementary schools 

in the province in which he was trained. If the teacher wish

es to secure a higher position, either in the "Mittleschule® 

the school in advance of the f,Volksschule,,< or as principal of 

a school, he must take a third or fourth examination. 

It might be well to say here that special provision 

has been made for teachers in technical subjects. These candi

dates do not take the full pedagogical course demanded of regu



lar class teachers". 

*11 must be recognized that the utmost a normal 

school can be expected to do is not to produce finished teach

ers, but to fill the prospective teachers with a strong pro

fessional feeling and to inspire them with a desire to contin

ue their further education. But in addition, other stimuli 

must be provided and some organization must be established to 

assist the teachers in their further training**.(16) 

The following formal devioes are used in training 

teachers in service in the elementary schools of Germany: 

1. Supervision or Inspection. 

This is carried on by district and local 

school inspectors, normal school teachers who have had a Uni

versity training or the clergyman of the village. Usually 

the local school inspector has another business. If he is a 

clergyman in Prussia, when he was a theological candidate he 

was made to go to a normal school and take a course for six 

weeks to become acquainted with the elementary school system 

of Prussia. The aim of the course is to prepare the future 

pastor for duties of school supervision. District inspectors 

may visit a school once a year, examine records and examine 

the children in about three branches of the curriculum. He 

holds conferences with the teachers of the district and super

intends the preparatory training of teachers. There is little 

real help in this form of supervision. 

2,. Conferences. 

There is one a year. All elementary teach
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ers are required to attend# A. small remuneration is paid to 

cover expenses# The following devices are used: 

(1) Lectures on pedagogy or general method or 
other topic of local interest. 

(2). Model lessons or lectures on special meth
od. A d iscussion follows. 

J3) District medical officers give lectures on 
school hygiene, alcoholism and tuberculosis. 

3# Inspectors may hold frequent meetings with as

sistant teachers and special conferences with school princi

pals • 

4t Bavaria has an extensive system for the training 

of teachers in service. In each district a school principal 

of some ability is appointed by the district administration 

board. 

(a) He holds an Extension Course, for the purpose of con

tinuing education and inspiring young teachers, with the serious

ness of their calling and a strong professional spirit. All 

teachers not holding a permanent appointment, and teachers not 

performing satisfactory service are obliged to attend these 

extension lectures. Other teachers may attend voluntarily pro

vided they have no conflicting duties. 

(b) Programs and text books are suggested annually for 

private study. 

(c) Libraries have been instituted in each district under 

the charge of the directing principal and a committee of teach



ers. The books which are useful for such libraries are sug

gested in bulletins. 

(d) Reading clubs are found for the purchase and circu

lation of magazines. 

(e) This principal of the extension course also holds 

four conferences each year for those who must take part in furth

er training. There are lectures on the reading, discussions 

on curriculum, new m ethods and textbooks, and reports on the 

literature dealing with the elementary school. Model lessons 

and addresses are given by specialists. Participants must hand 

in an essay on some topic approved by the district inspector 

and the faculty of a normal school. This is corrected and re

turned at the succeeding conference and discussed. On the 

practical side the teacher must carefully perform the routine 

work, such as drawing up lesson plans, dividing the annual 

course of study into sections for each month or half month,and 

recording the important parts of the work in a diary. The prin

cipal in charge of the further training visits them at their 

work and may inspect their diaries and other records and exam

ines the books of the pupils. 

(f) An annual conference for all teachers is conducted 

by the district inspectors and principals in charge. 

The opportunities which elementary teachers enjoy 

for further training in an informal way are numerous. 

1. Teachers1 associations. This arose when the import

ance of improving the teachers offering themselves . • 
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for service was recognized. Older teachers at periodical 

conferences undertook the work of assisting young teachers. 

Out of reading circles and associations higher aims were 

evolved. As professional consciousness increased, teachers1 

festivals were organized,, meeting for social purposes, but 

did not fail to contribute an improvement of the profess

ional standards and tone of those who attended. A teach

ers association was formed to promote the progress of popu

lar education through improvement of the elementary school, 

for better facilities and improvement in the training of 

teachers, and for the economic welfare of its members. In 

Leipzig, the teachers association formed an institute for 

Pedagogy and Psychology along experimental lines. They 

studied such subjects as individual differences, fatigue, 

child psychology. The institute also conducts a special 

course in connection with the University Extension class

es which are held annually. The course lasts two weeks 

and includes lectures on such subjects as Sociology, Po

litical Economy, Experimental Psychology, Zoology, Geol

ogy, German Literature, etc. .In other towns, lecturers 

from neighbouring universities conduct short courses un

der the auspices of the local teachers1 associations# 

2. Libraries. Library facilities are unexcelled. In 

addition to local and district libraries (subsidized by 

the state) teachers may obtain books from the national 

libraries in several cities by mail without charge. 
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3• Educational Museums. These originated with teachers' 

associations. They are used by teachers in preparation 

for the examinations for teachers in middle schools and 

by school principals. In. them are exhibitedr-sohool arch

itecture and furniture, school hygiene with statistics, 

educational appliances, scientific collections, library, 

autographs, busts and portraits of important schoolmen. 

Some have good laboratories where experiments in Physios 

and Chemistry may be performed. There are collections 

of specimens for Nature study and Mineralogy and good 

physical and chemical cabinets. 

4. Study in Universities. 

Elementary teachers were at first debarred from 

the universities because it was feared after graduation 

they would not wish to go back to elementary school teach

ing. There has come a demand for elementary sohool teach

ers to study in universities. The universities have not 

the facilities to teach Pedagogy except under the faculty 

of Pilosophy. The University of Jena is the only insti

tution where there is a model school for experimental work. 

Teachers from all parts of Germany are admitted to the 

pedagogical course, although it is a minor in the facul

ty of Philosophy. "'Volksschule"' or elementary school teach

ers have not gained admittance to the universities to pur

sue regular professional courses. The *Lehrer-seminar* 

or normal school, while freeing students from one year 

military service as the "Gymnasium^ and.schools of its 
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class, still is not yet recognized in the full sense as 

a higher school, 

5. Travelling, The German student avails himself of this 

opportunity. He often goes outside the confines of his 

own country. The German T eachers* Association publishes 

a travelers handbook every two years in the interests of 

its members. 

In preparing to teach in the secondary schools, the 

future teacher*s own education must be begun in. the secondary 
i 

schools,-first in the Vorschule for three years-in the Gymnas

ium for nine years and then into the University, The candidate 

attends a German university for at least six semesters or three 

years, "Here an exception is made in the case of those candi

dates who expect to teach in the sciences. They may take half 

of the university courses in one of the technical institutions 

rather than in university lectures."(13) Usually the univers

ity course is longer than the minimum o f three years required. 

In many cases the candidates take the university doctor's de

gree before they come up for the teacher's examination. This 

examination is a very formidable ordeal carried on by univers

ity professors, officers of the education department and rep

resentatives of the Secondary Schools. The candidate is first 

required to present two elaborate theses, one on some phase of 

the general subjects and one in the subject in which he has 

elected to take a complete examination. 

This examination is to test (1) the applicant's pro
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ficiency in Pedagogy and Philosophy including Psychology, 

Logic and Ethics, (2) his familiarity with the German Lang

uage and Literature, (3) his acquaintance with the doctrines 

of his religion, (4) his knowledge of the subjects he expects 

to teach,"(23) In all these lines he has had special train

ing under university professors- perhaps spending a year in 

preparing for the examination after graduation from the Uni

versity, His knowledge of the subjects he expects to teach 

forms the crux of the examination for he can teach in only 

those subjects in which he is properly certificated. 

After the certificate is procured he is not allowed 

to teach. He spends one year in Seminar work studying the 

practical problems of secondary schools. This study is under

taken always in connection with a full sized school where op

portunity is given to observe good work in:all grades. *In 

the Seminar the student is to be made familiar with the theory 

of education and instruction in its application to secondary 

schools and with methods of individual subjects of instruct

ion. They are also introduced to the practical work of the 

teacher and educator.* (19) Semi-weekly conferences for can

didates are held," conducted by the Director or an experienced 

teacher. "They deal with historical and theoretical pedagogy 

in general as well as in separate branches, with the history 

and organization of the schools and with the problems and 

principles of management of school discipline and hygiene. 

On the basis of much observation and practice teaching, there 



is provision for a thorough criticism of the candidates individ

ual work to put him so far as possible in possession of the 

art of instructing and training youth."1 (19) Several weeks 

before the close of the seminar year each candidate is called 

upon to prepare a thesis on some concrete pedagogical or di

dactic problem set for him by the director. At the end of 

the seminar year a report of his work is made by the Director 

to the school authority. If this is satisfactory he is now 

advanced to the trial year. 

During the trial year he is required to teach 6 to 

8 hours a week without compensation. At the end of the trial 

year another report is made with respeot to the success of 

th e candidate. If the report is favorable the candidate is 

put on the eligible list and is appointed to a permanent po

sition when a vacancy occurs. If there are no vacancies, he 

may wait as long as three or four years, but more often in 

most cities, he is appointed immediately on completion of the 

trial year. 

The training of women teachers for the higher girls* 

schools is not as elaborate as that required for men. A s emi

nar course is outlined for women who intend to teach in the 

above named schools. 

Speaking of the training of secondary school teach

ers, one has written:—nTt is a slow process but sure. The. 

end, however, is a desirable one both for the teacher and the 

state.*5 (23) *This plan of practice teaching has thoroughly 



Justified itself. It has brought the psychology of school 

teaching to full recognition.- It has powerfully cooperated 

in shifting the emphasis from the book to the child and in 

thus revealing to the teacher the real nature of his profess-
t 

ion. A. b road and intellectual training has always been a mat

ter of honor with the Oberlehrer (Secondary School Teachers)" 

(19) 

This then is the preparation of the secondary school 

teacher in Germany. At least three years are spent in spec

ial preparation for teaching after graduation from the Univers

ity. This might be compared to the time spent in the United 

States in securing a Ph.D. 

He is not left to himself even now. He is further 

trained in service through the following devices: 

1. Vacation courses are conducted and supported by 

the Government in several centers. 

2.. Travel Grants. Partial expenses are granted 

for travel in Greece and Asia Minor: and special travel 

grants are given for modern language teachers. Eighteen 

yearly grants are given to modern language teachers; five 

yearly grants are given to students of Archaeology. Bis-

mark dedicated $300,000 that came as a birthday gift from 

the people on his seventieth birthday to the training of 

Oberlehrer or Secondary School Teachers, especially in 

the form of travel endowments. 

3. Assistance in foreign study. "The Government 
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gives official recommendation and assistance in foreign study 

and in cooperation with France, England and the United States, 

has organized an exchange of teachers that supplies admirable 

advantages. Individual cities are encouraged to do for their 

cities what the state does for its schools. In 1911, 70 cit

ies granted regular assistance to their Oberlehrer for trav

eling or vacation study*. (19) 

4. Teachers1Association. 
w'In Germany consciously fostered by the Govern

ment and now becoming the central motive of activity is 

the teachers1association. It had its origin in times 

of economic pressure and unrest.* (19) They secured 

for themselves a stable social equilibrium. They grad

ually awoke as a class to the educational possibilities 

of their organization in the interests of the schools 

as well as themselves. "It is the primary professional 

duty of each teacher to be a member. They have learned 

to act unitedly in a collective capacity. The notion 

of continuous mental enrichment is securely fixed among 

secondary masters. It has become a habit. The whole 

question of intellectual growth and progress in service 

is linked up with this organized body of teachers them

selves. Who but they can conceive and expect to realize 

that ideal of self-enlargement which is the condition 

of all worth in work? Who but they can create the at

mosphere they need to win the public from its mediaeval 



19. 

notion of spiritual goods to a true and modern view? This 

is preeminently their task.* (19) 

Within the school system help is given the teacher: 

1. First of all in importance is the supervision of the 

teacher in the class room. This is an art fully de

veloped in Germany. The supervisor is selected for 

his profound knowledge of the work of instruction and 

for a personality that secures results by means of 

criticism. He has served a ldng and thorough appren

ticeship as Oberlehrer or Secondary Schoolmaster and 

Director, and that experience comes continually into 

play as inspector." (6) 

2. Conferences of teachers with the Director. "Their 

monthly conference is especially intrusted with cases 

of discipline, with the granting of prizes and schol

arships, the remission of tuition and the purchase of 

books and apparatus. It deals also with the estab

lishment and amendment of rules of discipline as well 

as the preparation of proposals for modification in 

the plan of instruction or organization."' (.19) 

3. Conferences of teachers instructing any one class. 

They determine promotions, class reports and minor 

penalties. *The purpose of the teachers' conference 

is to insure the united cooperation of the members of 

the teaching staff through joint deliberation over 

problems of training and instruction, both general 



20. 

and special, and through discussion of pupils and of the 

important occurrences in school life.* (19) 

4, Departmental teachers1 meetings. 

This conference settles questions of method, prepares 

or revises special teaching syllabi, and makes proposals 

for new t ext books. 

5. Visitation of other classes. 

Instructions are given to teachers as follows: 

"For the sake of promoting unity in instruction, it 

is recommended that the teachers, particularly those 

who give instruction in the same grade, visit one anoth

er's classes. The teaching staff can do justice to its 

difficult task only when its members cooperate in the 

spirit of unity, whatever may be the dependence allowed 

to the individual. To awaken and maintain this concep

tion in the entire staff Is one of the supreme duties 

of the director. By linking together all the masters 

into one whole, and by allowing, at the same time, that 

everyone have liberty to do his best" in his own way, he 

will strengthen in them the feeling of responsibility 

and the joy in seeihg the common undertaking thrive.*(19) 

(2) France. 

France is undergoing changes in education, so that it 

is difficult now in the transition period to write absolutely 

about the teachers—their training before and after entering 

the teaching profession. The whole system of education, is 
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under reconstruction and it appears at present that the prob

lems connected with the pupil will be attacked before problems 

connected with the teacher. In the restoration of the country 

the schools will be called upon to play an important part. 

In giving a brief account of education in France 

as an introduction to her teacher plans, we shall take the 

outstanding features which are known to characterize France1s 

system of education. 

Education in France is considered from a national 

point of view. It is thoroughly centralized, so much so,that 

in 1889, all public school teachers were made officers of the 

State, and received their salaries from the national treasury. 

*Today the French educational system is one of the most high

ly centralized systems of the world, and indeed its uniform

ity has long been a matter of comment.1" (10) 

The system is controlled by a minister of public in

struction appointed by the President of the Republic. The min

ister is directly responsible for the conduct of educational 

affairs of the nation. Under him are the general inspectors, 

the rectors, the prefects, and the inspectors of schools-all 

a part of the highly organized system. 

"•In France, teaching is a profession and a trade, 

a life work, and not a stepping stone to some other career. 

The Frenchman takes it up seriously and is proud of his call

ing."5 (10) In the past the teaching staff has been made up 

largely of men, but the number of women increases greatly year 

by year. 
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Public Education for children in France may be class 

ified as elementary and secondary education. This does not 

mean that secondary education is superimposed upon the element 

ary education. It means that the two systems run side by side 

the elementary schools educates free those children who are 

supposedly to enter the trades taking the child from about 

6 to 13 years of age; the secondary schools educates paying 

children who intend to go to the university and into the pro

fessional world, taking them from 6 or 7 years to 15 or 18 

years-. 

If one desires to be a teacher in the elementary 

school the lower primary school work is studied and passed 

by an examination. The higher primary school is then ent

ered. This corresponds in a general way to the American high 

school. The course lasts two to three years or more and at 

the end an examination is taken and a certificate received 

for successfully passing the examination. The student then 

goes to a normal school supervised by the State. There is no 

lack of such schools for the training of teachers. These 

normal schools under the strict charge of the state are uni

form and are efficient to train students. There are at least 

two normal schools to each "department11' or educational dis

trict—one for girls and one for boys, usually situated in 

the chief town of the department. These are said to furnish 

about two thirds of all the teachers for the public primary 

schools. The normal school is in charge of a director who 

has usually spent at least five years in inspection work. All 
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the teachers of the normal school have had more or less ex

perience as teachers in primary schools. 

.In order to enter the normal school the candidate 

"taust be between 10 and 18 years of age, he must hold an ele

mentary certificate, must agree to continue in the publio 

school service for ten years, and must be in good physical 

condition."(11) He must then take a rather rigid examination 

for entrance. 

When in the normal school, the pupils are' known as 

pupil teachers and for the next three years are practically 

supported by the state. Psychology, Ethics, Pedagogy and His

tory of Education find places in the curriculum. There are 

the usual subjects, Languages, History, Geography, Map Draw

ing, Mathematics, and Science. Facilities for practice teach

ing are provided and close record is kept of all the student's 

work in this line. A s pecial report of the student's practice 

work for the week is given by the critic. Model lessons are 

given by teachers and most often by students, with criticisms 

by fellow students and the teacher. At the close of the 

course an examination is given and if passed, the student be

comes what is called a titulair or regular teacher. 

The trained teacher is placed in a position made 

vacant. Those who have not passed the normal school examina

tion or have had no training are termed stagiaires or proba

tioners who after serving two years may take the examination 

and be appointed as regular teachers in full standing. 
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Trained teachers are employed first but these are 

not enough of these to fiij.1 all the positions so untrained 

teachers may be taken provided they hold the elementary sohool 

certificate and are not below 17 or 18 years of age. "There 

are few persons teaching now who have not the necessary cer

tificate—a better showing than any country except Germany*. 

(11).If~a student has procured a certificate from a higher 

primary normal school, he is eligible to become a teacher in 

one of the state normal schools. The basis of promotion is 

partly length of service and partly merit. Advancement is made 

in a regular order. The teacher1a tenure of office is prac

tically assured as long as he chooses to continue in active 

work, and he is sure that he will not be turned out simply to 

make way for a younger man. He has the moral support of the 

nati on. 

The training of elementary school teachers in serv

ice may be said to be begun in France immediately after the 

placement in a teaching position. Not that there are a great 

number of devices used for this training, but the highly organ

ized inspectional system keeps the teacher up to the mark to a 

certain extent, and the possibilities of promotions under this 

inspection encourage the teacher to improve himself. The high

est inspectors are the general inspectors, directly subordinate 

to the Minister of Education. Their duties are to furnish the 

Minister with information, to visit the normal schools and a 

certain number of primary schools, and to set values upon the 
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services- and merits of the academy inspectors, primary inspect

ors, directors and professors of the normal schools, and give 

general and comparative information on the progress of primary 

instruction. 

France is divided into divisions for educational pur

poses. These are called academies, and at the head of these 

academies is a rector. As far as the teachers of the primary 

schools are concerned, the rector is chiefly concerned with 

the methods and the proposed improvement, the programs, the 

general direction of the studies, the control of school exer

cises. In these his influence is very strong. He approves 

the lists of hooks to he used in the class room, in the li

brary or as prizes, and watches hy reports the organization 

of the cantonal teachers' conferences in each of the depart

ments under his control. He exerts an influence over the ex

aminations for teachers' certificates hy appointing the exam

ining hoards. 

Next in order of inspection is the Academy inspect

or. He visits the elementary primary schools as much as his 

time allows. He investigates the candidates for entrance to 

the normal schools. This is important for these candidates 

are to he the future teachers-the prohationers-who must teach 

at least two years in a public or private school and m;ust pass 

the normal examination before they become regular teachers. 

Their appointment depends upon the academy inspector. 

The prefect is president of a department-the next 

division under the academy. He is rather the guardian of the 
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administrative and financial interests of the commune within 

his jurisdiction. After the prefect comes the departmental 

council corresponding to our county school boards. Its influ

ence upon the teachers is great for it keeps an eligible list-

rearranged annually-of the teachers in the department who de

serve to be appointed regular teachers. 

1. Inspection. Finally, following the system down we come to 

the primary inspector who is most directly connected with the 

teacher in the little remote schools, bringing to him the au

thority and support of the state in his educational work. 

The primary inspector, however, usually has too many schools 

under him to visit them often and to give to them the help 

he should. He tries to concentrate on the weak schools, but 

he has a hard time to get to each school once a year. What 

help the teachers get from this quarter is very little in 

direct class room supervision. The primary inspector inspects 

the morality and hygiene of the school, approves the daily 

program and acts as master of methods to the teacher. Each 

time he visits a school he makes a report upon its good and 

bad points to the academy inspector. He may leave a memo

randum with the teacher embodying his criticisms. It is the 

primary inspector who has the best opportunity to get into 

close touch with his teachers and to improve the standards 

of the teaching, force and schools. One of his chief duties 

is in the organization and direction of cantonal teachers1 
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conferences. 

2. Teachers* Conferences:—There are generally two of these 

meetings each year-one for purely theoretical, discussion and 

the other for the practical application of this theory. The 

attendance of teachers at these conferences is obligatory. 

"These conferences correspond in a large measure to the teach

ers* conventions that are held from time to time in many of 
# 

our own s tates, and serve as a stimulus to the social as well 

as the intellectual and professional life of the French teach

ers*. (11). *These conferences put emphasis on the practic

al side. The autumn meeting is usually devoted to a model 

lesson given by one of the teachers to his own teachers illus

trating some phase of the theoretical problem discussed at the 

spring meeting. After the lesson is finished there is an op

portunity given for a general discussion, and the teacher is 

called upon to defend himself against the criticisms of his 

fellows, toe can readily see that under proper direction, 

such meetings may be of incalculable value to the teachers." 

(4). At this conference the primary inspectors meet their 

teachers outside the class room and are able to judge them as 

to their worth in promotion. 

If one wishes to be a teacher in the secondary school 

in France, it is necessary for him to have had his academic 

work in a sebondary school. As indicated above, secondary edu

cation is quite distinct from that of primary education. Those 

who wish to take up the profession of teaching in a second

ary school pursue their studies in a secondary school where 
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a fee is charged for instruction. Here he spends twelve years, 

one year in the infant class, two years in the preparatory di

vision, two years in the elementary division, and seven years 

taking the secondary course proper. At the end of the first 

four he takes the first part of the baccalaureate examination 

and after passing this successfully the classical course is pur

sued. A second baccalaureate examination is passed. This oar-

ries the pupil to a point that is reached in America in the 

Sophomore year of college, or, he may take a special course in 

what is termed the upper first form as preparation for the let

ters section or the science section of the Normal School. 

The entrance to the one Normal School for the train

ing of secondary teachers is entirely dependent upon competi

tive examination. The function of the school is to recruit 

teachers for the secondary schools, and the number of students 

admitted each year depends upon what is considered the necess

ary number to fill the vacancies in the lycles and colleges. 

EEach written examination is given in several districts, and 

those who pass this proceed to Paris for the oral examinations. 

Each candidate promises to reimburse the State for the amount 

of his scholarship in the Normal School if through any fault 

of his own he fails to serve ten years ih the service of pub

lic instruction. The examination for entrance to the normal 

school in. letters is common t o all. Candidates may take the 

Latin-Greek section, the Latin-Modern Language section, or the 



Latin-Science section, according to what he intends to teach. 

In the Normal School three years are spent in study. The 

first year is spent in purely academic study followed by an 

examination for the master1s. degree. In. the second year, aca

demic studies are pursued, lines of research are taken up 

by the student, and some instruction in Pedagogy and Psychol

ogy is given. At the end of the year he is given an examina

tion and receives a diploma. The third year is the final prep

aration for the agre'gation or final degree necessary to be

come a teacher in a secondary school. Part of the time is 

devoted to lectures by the professors, but the major part is 

taken up with lessons given by the pupils themselves* For 

practice teaching each candidate for the agregation is requir

ed to spend some time in a lycee or higher secondary school. 

Here the student is under the supervision of a professor into 

whose classroom he goes to observe the general methods of 

classroom conduct and later to be entrusted with the classes. 

If successful in this work the student is recommended for the 
/ • 

final examination which if he passes makes him an agrege and 

the State is bound to give him a position and a salary as long 

as he is able to teach. He is qualified now t o teach in a 

higher secondary school. 

Certificates may be gained also for the teaching of 

modern languages, and for teaching in an elementary class of 

a secondary school, by passing a competitive examination. The 



first is about on a par with the master's degree. It provides 

teachers of modern languages for the girls' secondary schools 

and the boys' colleges. The second examination requires for 

eligibility a- bachelor"s degree, or the higher diploma of 

the primary system with the full certificate, or the certifi

cate for teaching in the normal and the higher primary schools 

or the girls' secondary diploma. Professors of elementary 

classes ho!J.d a master's degree and a certificate for teaching 

in these elementary classes. Acting professors hold a mast

er's degree, or one of the certificates for teaching modern 

language. The teachers of the preparatory classes of the sec

ondary schools are ordinarily drawn from the regular teaching 

force of the primary school system, delegated by the rector 

of the academy for work in secondary schools. Usually the 

best teachers are chosen from the primary teachers as they 

must be capable of getting along without supervision. There 

is a tendency for the teachers after receiving an appoint

ment, to make no effort to grow in their work.as there is a 

lack of stimulus. 

Thus the examination plays a great part in determ

ining the preparation of teachers in France. Some are thrown 

out in the process, but all who remain are worthy. Each teach 

er teaches the subject in which he is prepared, and in no case 

would he be asked' to teach in a subject in which he had made 

no special preparation. The staff, of a secondary school in 

France is therefore composed of an efficient body of mien. 
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No special mention has been made of the training 

of women teachers, as only the general points of the whole 

system of the training *of teachers is studied. 

The further training of teachers in service in sec

ondary schools seems to be practically nothing but the inspec

tion by the Academy inspector. This inspection does not 

reach down to the teacher in his class room work to a great 

extent, but is rather a general inspection of the schools# 

Within the secondary school itself the head master is largely 

an administrative officer and has little time for his teach

ers# He holds the regular teachers* meeting but very infreq

uently does he discuss with them pedagogical questions of vi

tal importance# 

(3) England 

In attempting to write at this time concerning the 

training of teachers in England, and their training in serv

ice, what may be said today may not be true tomorrow—the edu

cational system of England is undergoing such tremendous chang 

es since the Great War# 

Education in England has not been centralized under 

the State although there is a Board of Education and a Presi

dent of the Board# BThe Board of Education exercises a cer

tain amount of control over local schools by inspection# 
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There are, however, private schools which are under government 

in no way, but may ask for government inspection. There is no 

national system of schoolsnv(3). 

There is practically no teaching profession as in 

some countries, and the requirements for the qualifications 

and training of teachers is very low* In order for a school 

to be ^efficient* or come up to government requirements so as 

to be recognised and receive a grant, there must be a certain 

percent of the staff certificated or qualified; in addition 

teachers may be added who have no qualifications except that 

they must be above a certain age and vaccinated. 

In speaking of the training of teachers, it is. nec

essary, first, to understand the distinction between the ele

mentary and secondary school, "In America there is a latitud

inal division, in England the division is longitudianl; in 

America the secondary school is superimposed on the elementary 

school; in England so far as the ages of scholars are concern

ed, there is much overlapping.* (24) Pupils of nine years 

may be in a secondary school, so that the prospective teacher 

may have been educated either in. a secondary or in an element

ary school. From twelve to sixteen years it is customary for 

hint to attend a secondary school. 

A number of different plans may be followed by the 

student who is looking forward to a teacher's certificate for 

elementary schools. Two types of pupils are able to enter the 

teaching profession, either those who come from the elementary 
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school or those who come from the secondary school# These 

may be classed as pupil teachers, bursar, and student teacher. 

The pupil-teacher receives his education in the ele

mentary school*. He is a good student who is recognized as a 

suitable candidate for the teaching profession and is given 

special training along with his school work in what is called 

a pupil-teacher center or in special classes organized for 

training pupil-teachers in the school itself# Special train

ing in school subjects of a more varied and intense type must 

be given the pupil-teacher. This is to prepare him for the 

leaving examination which will admit him to the teachers* 

training school. 

The Board of Education ordinarily looks upon the sec

ondary school as the best agency for the preparatory training 

of teachers# The bursar and the student-teacher receive their 

preparatory education in the secondary school# A bursar is a 

boy or girl who seeks a grant to aid him in, preparation to be-
i 

come a teacher# He receives his secondary education free and 

may have a maintenance allowance# Emphasis is put upon aca

demic training. After the bursar has received a grant during 

one year he may go directly to a teachers* training college or 

he may be appointed to the position of student-teacher# He 

must have passed the entrance examination to a training coll

ege in order to be a student-teacher# As a student-teacher, 

he takes some further academic training for a year and he is 
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usually called upon to do some practical work in the way of 

teaching to get experience in an elementary school. Both the 

bursar and student-teacher enter the training college by exami

nation and study there from two to three years-closing their 

work with an examination. It might be said that the pupil-

teacher system is giving way to the bursar and student-teacher 

system. 

Grants are given by the Government for the purpose of 

educating these prospective teachers. It is likely that the a-

bove system of training will be modified as facilities for 

giving regular training to teachers are improved in England. 

There are training colleges-or what in America are 

tenned "normal schools", for the training of elementary teach

ers. In the training college the three aspects of the profess

ional training of teachers is found:-academic studies, profess

ional studies, and actual practice in teaching. 

*The requirements for admittance to a training college 

are: 

1. The passing of a preliminary examination for a teach

er1 s certificate* 

2. The production of a health certificate.. 

3. Giving an undertaking to teach for a given term of 

years* 

4. Must have attained the age of seventeen years."(24) 

A regular normal course covers two years and sometimes three 

years* A c ertificate is granted with the passing of an exami
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nation on both academio and professional subjects. To sum 

up, seven years are spent in the elementary school, one to 

three years as pupil-teacher or bursar, two years in the train

ing college; making in all ten to twelve years* 

Training for elementary school teachers is carried 

on. also in *a department of a university or a department of 

an institution devoted to higher education both in Arts and 

Sciences* The majority of the students in the department 

are the students who are studying for the bachelor*s degree 

in Arts and Science." (24) The receiving of the degree from 

the university satisfies the requirements of an examination in 

academic subjects. 

In all schools for training teachers the profession

al subjects are inspected by the Board. The syllabus follow

ed by the English training colleges pays little attention to 

Science, History of Education, Educational Theory, and Psy

chology, but on the other hand, lays great stress on the prac

tical work in the form of practice teaching* 

In ordef to be considered a qualified teacher, the 

teacher must be certificated. He may be either trained or un

trained, but he must at any rate have passed the certificate 

examination of the Board, or its equivalent. The requirements 

for further qualifications differ with the position held-wheth-

er that of head master or head mistress, or an assistant teach

er. "Uncertificated teachers must have passed the preliminary 

certificate examination, or an approved equivalent before they 

can be recognized as part of the staff. By continuing their 
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studies they may prepare for the certificate examination and 

become untrained certificated teachers.* (24). Supplementary 

teachers have no qualifications except that they must be eight

een years old and vaccinated. 

In the training and certificating of elementary school 

teachers, England exercises a firm control, and she is rapidly 

assuming responsibility for the training of teachers other than 

elementary. England lacks efficient educational departments 

in her universities, but is awakening to the fact that there is 

a science of education.. In the training colleges there is no

ticeably a lack of good courses in the History of Education, 

and in Educational Psychology. 

As to the training of teachers for secondary schools 

there is yet a lack of facilities. The following is found on 

the subject: *In order to be qualified to teach in a recog

nized secondary school, after the completion of a university 

course, one year is spent in post graduate work in education. 

This year is devoted entirely to professional studies. A d i

ploma examination is given in two parts;—a written examina

tion in principles and history of education, and a practical 

test before a body of examiners.* (24) Such training, how

ever, is rather the exception than the rule. 

In the "Journal of Education and School World*, 

London, October 1918, we find the following regarding the 

training of teachers for secondary schools: "The fixing of 

salaries for secondary school teachers raises the question 
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of. the importance of efficient training for secondary school 

masters. If teaching is really to rank as a profession, the 

public has a right to expect that recognized teachers shall 

have received a- su itable professional graining before being 

permitted to practice. Yet the trained secondary schoolmaster 

is, even now, the exception rather than the rule. Before the 

war there were only six training colleges for secondary school 

teachers and almost all their students were women. Until the 

Teachers1 Registration Council and the various associations 

of secondary schoolmasters and schoolmistresses take up the 

question of training in earnest and get it settled, they must 

expect public recognition of the professional character of 

their work to tarry. What is the best method of training, 

and to whom should the training be entrusted? Hitherto,there 

has not been much confidence shown in the efficiency of the 

training provided, and doubts are rife as to whether the best 

trainer available has been secured." 

The devices for the training of teachers in service 

in England are comparatively few and are not well organized. 

1. Supervision of Teachers:-Supervision is unknown in 

England. The responsibility for such supervision rests 

upon the head teacher. There are no positions such as 

those of superintendent and supervisor. "Much of the 

work of the local inspectors, and indeed of government 

inspection as well, partakes of the nature of supervis

ion."* (24) Inspection as found in England has been 
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the inspection of schools which received financial assist

ance from the Government, This later on developed into an 

examining body when g rants were paid on results of individ

ual child examination, "Instead of a more or less sympa

thetic supervision, inspection became little more than a 

formal and critical examination of the individual pupils; 

the deficiencies rather than the excellencies of teaching 

were sought for. There is no doubt that the tradition of 

the days of payment by results still lingers, that many 

inspectors do not consider it their duty to instruct and 

supervise the-teaching staff under their charge: but it 

is also true that a newer and better conception of the 

function of inspection is rapidly rising- With the intro

duction, since 1882, of professionally trained inspectors 

to replace those who h ad merely high academic qualifica

tions, inspection is more and more assuming the role of 

supervision."(24) 

. 2;. Reading Circles. "Reading circles for teachers in 

which professional literature is read and discussed are 

unknown in England."(24) There are, however, reading 

circles to which teachers belong such as the National 

Home Reading Union which guides readers in the use of books 

and directs self-education, the Cooperative Holidays Assoc., 

and the Home Music Study Union. Individual readers and mem

bers of circles make up the membership, which may be had by 

the payment of a fee. Children of school age are formed 
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into reading circles by their teachers. The Board of Edu

cation endorses heartily this movement. It has suggested 

that looal authorities might pay a fee of sufficient sum 

to the society in order to insure its teachers as memberst 

and to receive gratis the selected list of books recom

mended, and the monthly magazine. It further suggests 

that the selected books of the Union might be adopted as 

class reading books in the higher standards. Scholars 

should be encouraged after leaving school to join the Un

ion. "In London alone, where the Education Commission 

generously pays the dues of the teachers, there are 25,000 

school members". (6) To assist the members, the Union 

publishes a monthly magazine giving hints as to how the 

books should be read. Short essays are given and questions 

to test the grasp of the subject matter. Through the Un

ion several libraries work in conjunction with the schools 

in the locality. The Union publishes for readers a guide 

in their choice of books and subjects of reading. "The 

work of the Union is expanding rapidly and bids fair soon 

to play a most important part in the lives of the teach

ers and scholars of England."* (24). 

3. Summer and Sessional Courses for Teachers: 

On account of the equable climate in England long va-

dations are not found. The Elementary school has a summer 

vacation of three to four weeks duration: the secondary 

school has a vacation from five to eight weeks. "'These 



40 

short holidays preclude the development of summer schools 

to any great extent, and therefore the further eduoation • 

of the teacher must-, for the most part, be obtained in 

other ways* As a matter of fact it is only within the last 

decade that the necessity for the progressive education 

of the teacher in service has been realized or any facili

ties provided." (24) 

On account of the nearness of the continent holiday 

courses in modern languages are given in Germany, Austria, 

Switzerland, Spain, Italy, and France. Various organiza

tions, among them The Teachers* Guild of Great Britain 

and Ireland arrange for' these courses. The foreign holi

day courses are mainly attended by secondary teachers of 

modern languages, but where pedagogical courses are offer

ed, the members are made up almost wholly of the faculties 

of training colleges. 

The few summer or vacation schools held in England 

are significant. ttThe Scotch summer schools in Edinburgh 

and St.Andrews have long been famous. The Royal College 

of Art holds an annual summer school with short art cours

es for teachers. Oxford and Cambridge also hold summer 

schools but they do not cater primarily to the elementary 

school teacher. The Delegacy for the Training of Second

ary Teachers, Oxford University, offers vacation courses 

of practical work and instruction to masters of secondary-

schools who are prevented by their professional engage-
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merits from attending during the winter, the required 

courses for the diploma in education."(24) The work 

done is somewhat as follows:—Two discussion lessons giv-
* 

en each morning to a class of boys, one or two lectures 

daily, reading under guidance, and essay writing. , The 

following groups of school subjects are dealt with-Natur-

al Science and Geography, Mathematics and History, Latin 

and French, English Literature, Grammar and Composition. 

Some local authorities provide free summer vacation 

course for their teachers, giving grants in aid to enable 

them to study at home or abroad. Assistance is given by 

the city of Leeds to study in France, in Germany, in Eng

land, in Spain and in London, in order to study French, 

German, Spanish and Technical handwork. "The West Riding 

of Yorkshire gives grants in aid as the city of Leeds 

with the addition of theory and practice of education and 

physical instruction cuurses, and the general course at 

Oxford held under the auspices of the Oxford University 

Extension Delegacy. London County Council awards 60 

grants to enable its elementary and secondary teachers 

to attend the holiday course in nature study held at 

Swanley Horticultural College during the summer vacation" 

(24) There is also instruction in technical subjects for 

teachers at Weston-super-Mare and Barry. 

4. England is conspicuous for her provision for the furth

er education of teachers during the winter. There are 

two types of classes-(l) Those intended to give instruct
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ion in special subjects such as drawing, science, infant 

work and drills, and (2) University classes in ancient 

languages and literature, history, science, mathematics 

and household economics. In some places, classes are 

conducted for those who wish to procure certificates by 

examination from the Board of Education. 

5. Teachers Associations. 

"The teachers1 associations are very numerous and 

very influential, and it would be difficult to find an 

adult English teacher who was not a member of at least 

one of them. The activities of modern organizations 

may be classified under the following heads: (1) politi

cal or legislative; (2) legal aid advice and protection; 

(3) economic betterment; (4) educational and profession

al; (5) insurance and benevolent work; (6) Tenure; (7) in

formation bureau; (8) appointment bureau; (9) social; 

(10) publications department; (11) pensions; and (12) reg

ulation. " (24)D The professional spirit is fostered by 

these associations which are widespread in their influ

ence upon educational affairs in the country. 

Among the teachers' associations, the National Union 

of Teachers stands out as important. It is the largest of the 

teachers' organizations in Great Britain. The Union is pri

marily an elementary teachers association though within re

cent years teachers in secondary and higher schools have been 

admitted. It has 498 local associations and 56 county associ
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ations. No one is excluded on account of creed, party, sex 

or class of school. The Union claims many reforms due to its 

initiative and persistency-reforms which are of great import

ance to any educational system. These reforms cover such sub

jects as: The curriculum, placement of children in grades, 

instruction in special subjects, health of pupils, compulsory 

school attendance, extension of school life of children, in

spections and examination, basis for grant-in-aid payments, 

size of classes, pupil teachers, qualifications and training 

of teachers, teachers® register, problems in connection with 

day and evening schools, alteration of rules laid down by local 

boards, and other educational bodies, representation of reports 

on governing bodies for education. The National Union of Teach

ers has also an Examination Board for teachers® diplomas in 

special subjects. "The importance of this association in the 

Educational life of England can hardly be overestimated." (24) 

(4) The United States. 

Education in the United States is not centralised; 

that is, there is no central power which governs the whole pub

lic educational system. Each individual state is held respon

sible for the education of the children within its boundary 

lines. As an encouragement to provide education, each state 

received a land grant for its schools from the federal govern

ment and was then left to its own d evices to carry on its school 



work,-making its own school laws and forming its own p olicies. 

This has resulted in a lack of uniformity in public education 

in the United States. In some states public education has pro

gressed rapidly as the citizens within the state gave freely 

of the state money and supported measures for its advancement. 

Other states have inferior education due to a lack of appreci

ation of education on the part of the people, and to a lack of 

funds where states were poorl Since the Great War, agitation 

has arisen, and a bill presented to Congress recommends that 

public education be centralized under the head of a secretary 

of education, a member of the cabinet of the President of the 

Republic; and that federal aid up to a certain limit be giv

en each state providing the state duplicates the amount. This 

would have a unifying effect, and if passed, before many years 

it is hoped, children of all states may have a fairer oppor

tunity to receive a good education. 

The United States has no uniform system of training 

teachers. Those who wish to be teachers in the elementary 

schools in most northern states usually pass through the eight 

grades of the elementary school, and four years of the high 

school. In order to be properly trained they then take a course 

in a. normal school of from two to three years. There they re

ceive a certificate entitling them to teach in the grades or 

the elementary school. Many teachers do not take a normal 

training after the high school course but take an examination 



for a certificate and are then allowed to teach. It sometimes 

happens, also, that one who h as passed through only the eight 

grades, on passing an examination, may receive a certificate 

and be allowed to teach. Laws concerning the certification of 

teachers and the admission of candidates to the teaching pro

fession differ for different states. The general rule is to 

demand the taking of an examination to procure a certificate 

to teach. These certificates range in kind from the permiss

ion to teach a year or six months, to life certificates, depend

ing upon the qualifications of the teacher and the breadth and 

severity of the examination. 

In order to teach in the secondary or high school, it 

is usually demanded that the candidate shall have had a normal 

course or advanced work in his special subjects. Of late years, 

it has become understood quite widely, that the candidate must 

have had a college education and received his bachelor's de

gree, He should be especially prepared in his own subject, us

ually having taken it as a major in college; it is also expect

ed that he will have had a course in educational subjects and 

in practice teaching in the school of education of the college 

or university he. has attended. Here also we find, however, no 

uniform requirements. There is a certainty that the require

ments are growing higher as there is already at t endency among 

states leading in education to require a master's degree to 

teach in a high school. 

It is a long step from the teacher of the early col

ony schools-the intellectual and spiritual leader of the 
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village, the moulder of the young mind, the grave digger, the 

court bell ringer, the choifc leader, with a salary of a few 

pounds a year plus a house and garden, plus pupil fees, plus 

what could be made in practicing medicine-to the present day 

1919 teacher-trained to do within the school system one or 

two things well, with a salary which would have been thought 

princely in the seventeenth century# 

An effort, however, was made from the first to em

ploy suitable teachers for the youth of America, for we find 

in the early period of the seventeenth century teachers were 

subjected to examinations and licensed by the council# Very 

soon, schools became numerous and qualified teachers few. 

The outcome is easily understood. Men and women e ntered the 

profession lacking scholarship, training, and the spirit of 

the profession. 

Finding it necessary to employ such teachers, the 

question arose in school systems as to what could be done to 

make these teachers efficient; Also, as methods and technique 

of teaching changed, how could those who have been trained, 

be kept alive and growing in their work. This then became a 

great problem and "the improvement of teachers in service is 

now and will continue to be for some years one of the most 

important administrative problems."1 (26) 

The following are some of the most outstanding devic

es for the training of teachers in service in the United States 

I. Institutes. 

As far as we can ascertain, the question 



of training teachers in service v/as not fully studied until 

1839 when "Dr. Barnard held a temporary convention at Hart

ford, Connecticut, to give teachers a chance to revive and 

extend their knowledge of, —first-subjects taught, second-

best methods of school management, instruction and govern

ment." (1) The first Teachers1 Institute was held in New 

York state in 1843. Horace Mann adopted this plan in Massa

chusetts in 1844 and Ohio adopted the system in 1845. "Af

ter the war of secession institutes became common over the 

country." (1) At first supported by teachers and priv

ate parties, the states, counties, and cities took up the 

matter, and appropriations were made first by Massachusetts, 

then New York and Pennsylvania. Added to this were the fees 

of the attending teachers. In the latest official report 

of the agencies for the improvement of teachers in service 

made in 1911 by Mr. Wm. Carl Ruediger for the United States 

Bureau of Education, Bulletin 1911, No.3, reporting on the 

typical institute, he says it serves (1) as a professional 

training school for teachers; (2) as a teachers meeting, in 

which the appointed authorities acquaint the teachers with 

the educational policies of the state or county, and with 

what is new and inspiring in educational thought; (3) as a 

teachers1 convention or association, whose purpose is.large

ly social. The summer normal and training school tends to 

supplant the institute in regard to (1)—t$e professional 

training school for teachers. 
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There is much discussion over the Institute both by 

the administrators and the teacher. Gubberley and Elliott in 

"State and County Administration" point out the weaknesses of 

Institutes mainly as two, (1) the inadequacy of the Institute 

because of the inability of the teachers to assimilate in so 

short a time the many different subjects brought, and (2) be

cause of the expense and results not comparable to it. They 

suggest that laws concerning institutes should be amended so 

as to permit a school superintendent to hold, if he chooses, 

instead of the annual institutes, local evening institutes at 

different periods during the year. It is thought that the 

teachers will have time to assimilate new ideas, and the 

trustees and patrons will attend the meetings and consequent

ly view school matters from a new standpoint; and finally it 

would be less expensive and save for the schooling of the 

children two-thirds of the large amount which the present in

stitute costs. 

II• Teachersf Heading Circles. 

The Reading Circle idea had its origin in 

Massachusetts in 1873 and was followed in 1878-79 by the Chau

tauqua Literary and Scientific Circle. State teachers read

ing circles appear to owe their beginning to a paper read 

before the Ohio State Teachers1 Association in 1882. This bore 

fruit so that by 1883-4 a reading course had been outlined. 

Indiana followed soon in organizing a teachers 1 reading circle, 



and other states quickly fell into line. The reading circle 

idea had made such progress and had attracted so much atten

tion that the Commissioner of Education gave a survey of the 

work in his annual report for 1887-88, Of 25 states replying, 

13 reported reading circles and 12 reported that they did not 

have them. By 19 11, howdver, reading circles had increased so 

that 37 states reported them. In membership they varied then 

from 40 in South Carolina to all the teachers in Kansas, The 

largest numerical enrollment was found in Ohio, where 11,439 

teachers registered for the work in 1907-8, "The State Board 

of Education of Indiana has recognized the importance of the 

Teadhers* Heading Circle to the profession, by offering credits 

on examination for county and state licenses," (8), 

The work is usually outlined in cycles of several 

years. It covers professional books including books on educa

tion and psychology and cultural books, 

"The Reading Circle forms one of the most effective 

agencies for the growth of teachers in service." (22) As is 

further seen, however, the books adopted by the reading circle 

boards are usually meant for rural school teachers, and it is 

these teachers who no doubt are benefited most through reading 

circles. 

The advantages of Reading Circles have been summed up 

as follows: 

" 1. They place books before teachers and tell 
them how to attain them. 

2. They furnish a key to the book in the form 
of a good outline, 

3, It motivates work." (17) 
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It has been found that the reading circle is superfluous where 

extension courses are available. 

Mr. Cubberly in "High School Administration11 says 

that Reading Circles effectively promote growth of teachers 

in servioe. He asserts that the effect of the reading course 

is cumulative, and that the result of a course of five or six 

or ten years shows definite results. .The habit established 

is a large part of the good result obtained. The books should 

be well selected—not too far from the teacher1 s work or too 

easy or difficult, and some options should be allowed. He 

adds, ttIt stimulates thinking on problems of instruction, deep

ens insight as to means and purpose of education and increases 

effectiveness of supervision.R (6) 

III. Correspondence Course. 

It is affirmed that Cicero in writing to 

his son gave instruction by correspondence, but not a ttcor-

school" which means systematic instruction by professional 

teachers. In Germany the school called the rtToussient-Langen-

scherdt" was the first of this kind, established in 1856.(1) 

American schools have developed the correspondence 

course within the last 20 years. The students in the summer 
• 

school at Chautauqua desired to continue studies during the 

year, and this lead to the beginning, principally in the study 

of languages. In 1883, Chautauqua University was established 

to teach by correspondence, arts, sciences, language and litera

ture and all departments of culture. The requirements were the 

same as for a University degree. It became the nCollege of 



51. 

Liberal Arts" and had an enrollment of 300 yearly for 50 years# 

Financially it failed and left its work for endowed colleges# 

Chicago University is also one of the pioneers in 

this work. In 1910, 10 state universities and 4 normal schools 

had established correspondence departments# Also 14 private 

prominent correspondence schools had been established by 1911# 

In 1911 Chicago University and Wisconsin University had each 

about 3,000 students doing active work# In 1919 the Univers

ity of Kansas enrolled 1550 in its correspondence course. 

"The grade of work ranges from that of the high school and 

even lower, to that of the graduate school# The wants of all 

classes of people are met# Not a little general work is 

planned to enable teachers to pass examinations for certifi

cates and the secondary school work may usually be taken for 

the satisfaction of entrance requirements." (22) 

President Harper said that correspondence courses 

were meant for those who had ability, backbone, and could work 

without constant prodding of a teacher# It was found that stu

dents taking correspondence courses in languages, when enter

ing the University, did better than those who had been in resi

dence# Dr. 0. A. McMurray affirms the same# The work of 

colleges and universities in this field is felt to be of very 

great value# 

IV. Lecture, course 

General lecture courses are arranged usually for the 

winter, and are to be found in almost any city and town of 
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three thousand and more, and very often in smaller towns. 

There is scarcely a town that does not arrange for some kind 

of lecture and entertainment course. In Wisconsin in 1906 

every city was found to have such a course with the exception 

of three. The majority of courses are made up of subjects of 

a general nature, and are not of a professional charaoter nor 

do they treat of phases of education of special benefit to 

teachers. Still all possess more or less cultural value. In 

Wisconsin, strong courses of a pedagogical charaoter were re

ported by some cities. Lectures on history, travel, and liter

ature were a help to teachers. This may be true also in cer

tain instances in other states. 

Lecture courses are usually under the auspices of var

ious organizations such as churches, Young Men's Christain Asso

ciations, high school boards, various societies, and in coll

ege towns by the colleges. Teachers frequently take a leading 

part in arranging the courses and they attend them in greater 

proportion than any other class of citizens, it is affirmed, 

"Many of the lectures are strictly of an intellectual or educa 

tional value and all the numbers possess inspirational and rec 

reative values. The social intercourse that always results is 

one of their most delightful features. B(22) 

V. University Extension Course, 

University extension courses offer to thog 

unable to attend a university, the advantages for cultural 

growth, of general study, and the opportunity to pursue coll
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ege courses in a university or institution under the guidance 

of instructors. Some normal schools in addition to colleges 

and universities offer this opportunity. 

The system was begun at Oxford in 1850 but made more 

complete in 1885 when lectures were given both at the univers

ity and in local centers. "The English call the extension 

course the "University of the People", the purpose being to 

make education and self culture one of permanent aims of life." 

(D  
The American Society for the Extension of University 

Training, founded in Philadelphia in 1892, controlled the work 

of the Universities of Chicago, New York , Wisconsin, and Cali

fornia. 

Extension courses usually take the form of: 

(1) University Extension lectures. 
(2) Extension classes. 

(1) When a series of University Extension lectures is to be 

given, a group is formed in a local center and arrangements are 

made up of (1) those sitting at the lectures and (2) those do

ing written work, reading, and taking examinations. The lec

turer discusses at the close of the hour with the latter, the 

different points, choice of books and a list of questions is 

left for home study. A syllabus is given out usually at the 

beginning of the course* 

(2) The University Extension Classes are regular courses for 

teachers or those interested who must take the late afternoon 
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the evening, or Saturdays to pursue their studies. Usually 

college entrance requirements are the condition on which the 

student enters the course, if he desires to earn college cred

it. If he is not ..making college credit the instructor must 

be satisfied that he can take the work with advantage*"These 

classes furnish opportunity for many teachers in service to 

broaden their equipment for efficient work and to earn degrees 

without loss of salary. School officers as a rule place a 

high value upon this work, and in some places, they reward the 

teachers by special promotions and increases in salary. Ex

tension classes, many of them primarily for teachers, are of

fered by a number of colleges and universities.* (22) Exten

sion teaching has made, l ess progress in normal, schools than 

in colleges chiefly no doubt from the fact that normal schools 

exist primarily for the training of teachers—a task that can 

not well be accomplished away from their own plants and equip

ment. In 1911, six normal schools advertised extension work. 

Eight institutions in 20 largest cities offer from 

8 to 78 regular courses for teachers with 3,500 entered. "•In 

different cities it is found that from 3$ to 75$ of the teach

ers are taking such courses. In New York City 50$ to 90$ of 

teachers in different schools take such courses in Teachers1 

College or New York University. In Cincinnati in 1907, 1000 

teachers carried 1,200 such courses. In Chicago, 5558 teach

ers carried 7,456 Bourses.* (21) In St.Paul, teachers take 

courses with the University of Minnesota, for which credit is; 
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given. In St.Louis, Teachers1 College offers free extension 

work: 24$ of teachers were enrolled in 1006# In the extension 

department of the College of the City of New York ih 1910, the 

report is:-2200 teachers attending courses; all grades, one 

quarter men; passing courses exempt from certain license ex

aminations; over one-third working for culture, no credit. 

Teachers in smaller places are handicapped but boards often 

employ college or university lecturers. "The proposed"Massa-

chusetts College" would have provided courses in thirty towns 

accessible to 97$ of the population, where A.B. and A.M. de

grees might be earned. It was defeated by college influence 

who feared cheapening of degrees.* (17) 

The Extension Course provides a good opportunity 

for study to those eager to raise their scholarship and pro

fessional qualifications, and to those interested in the high

est things in society. 

VI. Teachers1 Meetings (State and County) 

Teachers1 meetings-says Mr.Ruedeger in 
* 

his study in 1911-are needed for a number of professional pur

poses. They are needed (1) for discussing and deciding upon 

a uniform educational policy for the district concerned; (2) 

for supervisory and administrative purposes; (3) as a clear

ing house for all general professional activities carried on 

between meetings, such as reading circle work and the outcome 

of the introduction of new subjects and new m ethods; and (4) 

for arousing and inspiring the teachers, for keeping them 
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abreast, and for the purpose of stimulating educational reviv 

als among patrons of the school, 

1. County meetings: 

The county superintendent should, of course, be 

the presiding officer at these meetings—a leader rather than 

et dictator. The superintendent and the teachers will work to 

gather to know and to keep up the policies laid down by the 

state educational department. The County Superintendent in 

making his rounds over the county sees many things which he 

can bring up in the county meetings and settle by an open dis 

cussion. In some counties reading circle work and profession

al reading is brought up in connection with these meetings. 

Here teachers receive encouragement to take up new subjects 

and methods. It helps to keep the teacher growing in her pro 

fession. 

These meetings are mainly held for rural teachers 

who are not connected with a school system and in attendance 

at regular teachers1 meetings. Not all states of 1911 had 

made legal provision for these meetings. The meetings are 

held usually once a month. 

2. State meetings; 

State teachers" meetings are held annually in the 

different states. Here the leading educators of the state 

gather to discuss general educational problems, and the edu

cational problems of the particular stette. Teachers from the 

state are present to get the best and latest help that is to 
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be found each in his own w ork. Departmental meetings are 

held during the session covering all phases of educational 

work from the administrator and supervisor to the teacher of 

special subjects and the grade teacher. .Addresses and lectur

es also form an important part of the sessions. These meet

ings last from a few days to a week in length. The meetings 

are in charge of the state commissioner of education. 

VII. Summer School At tendance. 

The Slimmer S chool was started in America in 

1874 when the "Chautauqua Institute11 taught language, litera

ture, science and art, and gave lectures, concerts and recit

als. At Chautaqua in 1902 there were 75 instructors and 630 

students with three departments—collegiate, pedagogic, and 

review work* The private school at Martha's Vineyard begun 

in 1881—has now 2 0 academic departments and 40 instructors, 

offering very high standards of work in literature, service, 

etc. 

There are three types of summer schools 

(1) Summer sessions in colleges and universities. 
(2) Summer sessions in normal schools. 
(3) Summer normal schools. 

(1). Among the Universities, Chicago University introduced the 

summer school, followed &y Columbia University, Harvard, and 

others. At the university summer schools, college and normal 

school teachers, principals of schools, supervisors, superin

tendents of schools, high school and elementary school teach

ers are enrolled. The summer sessions last from five to twelve 
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weeks. In 1911, 57$ of the students were working for degrees. 

Credit is given for work done. The most significant instance 

in America of the university summer school is the fourth quart

er at the University of Chicago. In Chicago, St.Louis, New 

York City, and San Francisco, the Boards of Education of the 

public schools link themselves up with a college or university 

and have a summer school session for their teachers. 

(2) The summer sessions in normal schools are provided for 

those who are teaching during the year, especially rural school 

teachers:, and teachers in elementary schools. 

(3) The summer normal schools are those schools which are es

tablished by law independent of colleges and normal schools. 

They are below the oollege in. grade and are planned to reach 

those persons who are to become teachers or those who having 

already entered the calling without adequate preliminary train

ing are in need of further education of an elementary sort. 

They take the place of the old time institute. Credit is giv

en after the passing of an examination at the close of the work. 

The training function is the main element emphasized. 

Since 1890 there has been a steady increase in at

tendance at summer schools. In 1910 the Bureau of Education 

found that 50$ of the enrollment was composed of teachers and 

more than two thirds of the remaining fifty percent were pre

paring to teach. This indicates the strength of the summer 

school as an agency for the improvement of teachers. 

The summer school in the opinion of educators is one 
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of the most prominent agencies for the training of teachers in 
i 

service, offering as it does, systematic study, change of scene, 

and association with educational leaders, 

VIII. Leave of absence for study or travel. 

The larger universities and colleges in 

America have established the custom of granting leaves of ab

sence from time to time for the purpose of study, travel, and 

rest to its teachers. It has scarcely gained a foothold in 

our elementary and high schools. Only four cities by 1911 had 

adopted the plan. These were Qambridge, Boston, Rochester, 

and Newton, Massachusetts. It is not known how many have adop

ted it up to date, Cambridge, after ten years of service, 

grants leave of absence on one third pay# Boston and Newton 

each grant a year on half pay after seven years of service. 

Rochester grants a leave on one half salary (not over $500) 

once in eight years. Boston and Rochester require the teach

er to teach three years after taking the leave. Boston grants 

also one year in twenty one for rest. Newton, Mass., reports 

the sabbatical year a profit for both parties. A l ower salar

ied" substitute is hired, making the actual additional cost 

$250 at most. 

It stimulates those who expect the leave; it keeps 

best teachers in the force, and it rejuvenates the old teach

er. The value of travel as a means of education can hardly be 

flrmphasized enough. 
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As a year for study, it enables the teachers to do 

a year*s college residence work for a degree possibly follow

ing summer school courses and afternoon and evening courses# 

Without a year*s leave it is almost impossible for a teaoher 

to obtain a degree# 

"It is felt by some superintendents that after a 

period of six, seven or eight years of teaching, the teacher 

ceases to give substantial improvement and so a leave of ab

sence—a sabbatical year should be given. If the School Board 

refuse—they consider the position of the teacher with the 

job-conception.* (6) 

IX# Teachers1 Meetings. 

1. General meetings of all teachers in 
school system# 

2# Study classes conducted by superintend
ent or principal# 

3# Group meetings of teachers by grades or 
schools# 

The welfare of any school system demands 

that its teachers be gathered together periodically for the 

purpose of considering the educational policy of the school 

system, the discussion of certain phases of school work and 

forms of instruction, a presentation of special subjects, and 

inspirational talks# 

(1). General teachers1 meetings# 

These meetings are usually enjoined by the rules 

and regulations of the Board of Education. They are most 
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often held monthly# The superintendent needs these meetings 

that all teachers may know the policies of the school, and 

that there may be a spirit of intelligent cooperation# Old 

policies are to be amended and new p olicies brought up for 

discussion# 

A s eries of meetings with new t eaohers at the first 

of the year has been found helpful in emphasizing the salient 

features of the work in the system, to acquaint the teaohers 

with the various helps provided for them, to bring about from 

the first a cooperative attitude between teaohers and super

visors# 

Miss Amy Bronsky in"Xhe Educational Review"for De

cember 1917, says of the general meeting:—"The general meet

ing has its distinct function, which is to broaden the vision 

of teachers by bringing before them the larger educational 

problems—problems that are common t o all and, therefore, re

quire consideration by all. For example: A superintendent 

may wish to throw the year's emphasis upon habits of study,,# 

.•.It is important that all w&rk with this in mind#.. .Teachers 

in each department should have an understanding of the aims of 

the cither departments so that general purposes may be felt 

throughout the school.*5 (4) 

(2). Study classes conducted by superintendent 
or principal. 

These meetings have both educative and inspir

ational features# Books of a professional nature are frequent

ly read and discussed and sometimes lecturers from outside 
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are brought in. Subjects for study are chosen usually by the 

superintendent, and different divisions of the study may be 

assigned for reports to teachers particularly interested. 

The planning and directing of meetings takes much 

care and thought. A y ear or two or three years work may be 

outlined and followed. The meetings should be made worth 

while to the teachers as the superintendent inspires them to 

better efforts and ambitions, enlarges their outlook, and 

keeps them in touch with the best educational progress. 

Such meetings are found in most town school systems. 

In Rochester, New Y ork, five one day teachers1 institutes are 

held with teachers of each grade each year, using the time of 

the state teachers1 institute thus reducing teachers* meetings 

after school to a minimum. It is felt that meetings of teach

ers should arouse a professional spirit among teachers. They 

should have point, purpose and brevity. 

(3). Group meetings of teachers by grades or 
schools. 

a. By grades: 

The grade meetings are thoseh held 

for a small group of teachers who are concerned with the same 

problem of methods of instruction, subject matter, text books, 

and uniformity of work. 

These meetings are carried on in 

various ways: round table discussions, classes taught in the 

presence of the teachers, and informal meetings led by the 
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principal or one of the teachers. Superintendents and princi

pals may utilize their strong teachers by asking them to dis

cuss the progress of their pupils along certain lines, or 

teachers may be asked to conduct demonstration classes. Gen

eral discussions may follow such exercises. When standard 

tests have been applied, the results may profitably be made 

the subjects for grade meetings. The teachers might be formdd 

into committees to work on courses of study or any problem 

needing attention in the school system. 

b. By schools: 

Group meetings by schools are 

conducted by the principal of the building, and usually foll

ow the general line of the larger meetings. The principal has 

here the opportunity to meet his teachers for administrative, 

supervisory, and other professional purposes in the same way 

as the superintendent meets his teachers in the general meet

ing. 

X. Visitation"to other schools. 

Visiting days have been instituted so that the 

teacher may have an opportunity to observe the work of other 

teachers. In 1911, about fifty percent of city schools were 

giving visiting days. The usual time allowed by the rules and 

regulations of school boards is one or two days a year with 

full pay. In Wisconsin, the time varies from one day each 

year to one half day each month. "Specific directions are 

given to teachers as to what in particular to observe such 
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as discipline, neatness, classroom management, quality of teach

ing, and individual work." (12) 

Visits may be made to other schools in the same city 

or to schools in other cities and towns under the guidance of 

the superintendent, principal, or supervisor. Indiscriminate 

visiting is often times wasted. The superintendent should de

termine, perhaps by correspondence, those teachers whose work 

it would be profitable to observe, and direct the teachers to 

her room. 

Mr. Ruediger says that visiting days offer opportuni

ties for the improvement of teachers in several different di

rections. They offer effective means of (1) introducing new 

methods and devices, (2) strengthening the work of the weaker 

teachers, and (3) verifying the work of all teachers, even the 

best. 

After the visitation the teacher makes a report to 

the superintendent or supervisor, or as is sometimes done, the 

teachers meet for a general discussion of the work seen. The 

class which has just been taught is sometimes dismissed so the 

teacher may take part in the discussion. A report is made and 

given to the office. 

Visiting day is often combined with the smaller 

teachersconventions held on Friday and Saturday, Friday fore

noon or afternoon being devoted to visiting schools of the city 

in which the convention is held. 
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XI. Definite Class room help through 
supervision. 

This means of training teachers in service 

has been developed so recently that little is found in print 

as to what school systems are actually doing along this line. 

Class room supervision is usually oarried on by the 

superintendent, principal, or special supervisor of one sub

ject, of one department, or one or two grades. "This super

vision bears directly on the art of teaching-the means that 

make for classroom efficiency this week and next week.* (18) 

"Beyond question this work of supervision is and always will 

be the most important of all the ways in which the charaoter 

of the teaching is to be improved." (20) 

Supervision is carried on in various ways—the most 

common being for the supervisor to visit the class room— 

keep notes and talk over the work with the teacher in private 

giving suggestions and encouragement. Sometimes the supervis

or gives a demonstration lesson, or takes the teacher to ob

serve an efficient teacher. A c onference is held after the 

class and devices explained as to the how and why; The teach

er is familiar with term plans, lesson plans, plan books, and 

suggested readings, and the supervisor is on hand to consult 

and direct her in the use of these. In some cities a training 

teacher is employed to visit young teachers, and then have the 

young teacher visit her. With several training teachers a 

superintendent can supervise a large teaching corps. In New 
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York City in 1915, an attempt was made to train regular teach

ers for special subject teaching. To one of the training 

schools one day each week during the year, 30 teachers who 

were believed to have special ability in music and physical 

training were sent. They there received special instruction 

in these subjects with the purpose of becoming departmental 

teachers. 

It is generally felt that the country needs more fa

cilities for the training of supervisors-—the supervisor who 

will bs efficient—an expert in his line of work—H a super

visor who will show the right spirit-not the inspectoral kind 

which is productive of no results, but the inspectional kind-

that which gives constructive criticism, shows sympathy and 

gives confidence to the young teacher, is ever discerning of 

the merit in teachers, and has the power of arousing to the 

best effort.® (18) A tonic comes from such supervision. 

The forgoing devices explained somewhat in detail 

are those which are found to be in use most commonly in schools 

in the United States. Other devices might be mentioned which 

have been found of value in improving teaching: — 

1. Teachers1 Associations. 

2. Special funds for improvement of teachers. 

3. Professional libraries in schools. 

4. Exhibits, Museums, and Art Galleries connected 
with school systems. 

5. Parents1 meetings. 
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6. Scholarships for teachers in service* 

7. Department of Research. 

8. Extension activities for the benefit of 
teachers:-athletics, clubs, rooms for quiet 
games, reading, or study, entertainments, so
ciety meetings, social and civic occasions. 
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2. Summary and Comparison of Means used in the 

Four Countries. 

In making a summary and comparison, some outstand

ing features appear. First as to the training of teachers 

before entering the profession:-Germany and France excell in 

the uniformity of their training of teachers, Germany admitt

ing as teachers only those trained in training schools, and 

France following a close second. Teaching in these countries 

is• an honorable profession. England has a somewhat uniform 

system for the training of elementary teachers, but lacks sys

tem in the training of secondary teachers. She admits un

trained, and sometimes uncertificated teachers into her schools. 

The United States is seen to have no uniform system of train

ing teachers, often allowing as in England, those who are not 

properly qualified to teach in her public schools. She has, 

however, the means of training teachers which perhaps in some 

respects are superior to means in other countries. This train

ing is not compulsory, however, as in Germany and France. 

America lacks to some extent a teaching profession as the 

great majority of teachers teach for a very few years. 

Second, as to the means used for the training of 

teachers in service. The literature of foreign countries is 

meager on this point. There may be more means used than have 

been written about. Germany and France with their uniform sys

tems of dbraini'ngL .teacher's, follow.up with systems of supervis
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ion and inspection of the teacher in the class room. Germany 

gives aid for after study. France appears to do little in 

this way. England and America make up, as it were, for the 

lack of uniform training in means of training after service. 

This is especially true of America as she appears to excell 

in the variety of means for improving teachers while carrying 

on the profession. England surpasses Amerioa in the help giv

en through inspection and examination of its schools. 

We find, then, in these four countries excellent 

means for training both before and after service, but the two 

are not found at their best together. It is, of course, evi

dent that the ideal way would be to have the best system and 

facilities in both. This is the goal toward which each coun

try seems to be working, each in its own way and along lines 

suited to its needs. 

It might be well to cite the devices for the train

ing of teachers in service in the three European countries 

which are not found in America at all, or to no great extent, 

but which appear to be of value where used. 

I. Germany. 

1. Elementary School Teachers. 

(1.) Bavarian system by means of which a teacher 
is brought up to efficiency under the di
rect supervision of a principal appointed 
for the purpose. 

(2.) Libraries-books available from cities 
without charge of mailing. District librar
ies. 

(3.) Educational museums. 

2. Secondary School Teachers. 
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(1.) Travel grants-partial expenses paid# 
(2.) Assistance in foreign study# 
(3.) Supervision of the teacher in the classroom. 

II. France. 

1# The elementary school teacher# 

(1.) The inspection of schools by a regular in
spector-especial ly the rural schools# 

III# England# 

1. Free summer vacation courses by local authorities 

for their teachers, giving grants-in-aid to enable 

them to study at home or abroad. 

2. Foreign holiday courses given in different coun

tries on the continent. 

3. Provision for further education of teachers in 

the v/inter. 

IV. United States# 

Devices for the training of teachers in the 

United States which are not found, or to no great ex

tent are used in the three European countries may be 

cited as follows: 

1. The Institute. 

2. Regularly organized Teachers Reading Circles. 

3# Correspondence Course. 

4. Summer School Attendance. 
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II* Previous investigation and studies made of the training 

of teachers in service in the United States* 

1* Articles and Studies found in print* 

Five articles and studies were found which treat 

of some phase of the subject under consideration* The sub

stance of each is given in brief in the order of the date of 

their appearing. 

I. In the National Educational Association Proceedings 

for 1904 appears an article by Ml?* Walter H. Small of Provi

dence, R.I.i on the subject: "Should teachers be required to 

present from time to time evidences of inoreased scholarship?" 

He maintained that scholastic growth depended on three things-

mood, motive, and means* Providence, R.I.,furnishes in its 

Normal School, its Rhode Island School of Design and its Brown 

University, peculiarly favorable circumstances to show if teach

ers possess the mood. A q uestionnaire was sent to 700 teach

ers with a note asking them to answer frankly and freely if 

during their service as regular teachers they had studied at 

any of the above mentioned institutions, with private instruct

ors! or had increased their scholarship by any other means; 

what studies they had taken; for how long a time; if the work 

had been done evenings, Saturdays, vacations, or on leave of 

absence; and if they had secured any degrees or certificates 

for their work. Over 600 replied. Of the 15 grammar masters, 

9 had done systematic work at the university; some of them 



had earned the degree of M. A. and some the degree, of Ph.D. 

Of the 33 high school men, 23 had taken distinct courses at 

Brov/n or other colleges, and several had studied abroad. Of 

the 45 High school women, 31 had done similar work at Brown 

or other colleges. 8 men had received the degree of A.M. or 

Ph.D and 17 women h ad received the degree of A.M. Many cer

tificates had been received from Harvard, Clark, and the Uni

versity of Chicago for summer work. Much work had been done 

privately with Brown professors. Of 45 kindergartners, 40 

had pursued studies, some along their own l ine, some broad 

cultural lines. Of 464 grade teachers, 151 had not studied. 

313 had. All of this work had been done- almost entirely even

ings, Saturdays, or during vacations. Seldom had leave of ab

sence been asked for, except by the hi&h school teachers who 

desired a year abroad. About two thirds of both the High 

School and grade teachers had studied. Some teachers had pur

sued systematic work for ten, fifteen, or twenty years, and 

they were still working, Mr. Small then draws the conclusion 

that the mood for scholastic growth is found among teachers, 

as evidenced by their efforts in studying while teaching. 

He goes on to say that the motive and the means —that is, 

promotion and increased salaries-is what is lacking. This 

will not be discussed as this study is not concerned with that 

phase of the teacher problem. 

II. The most complete study made of the training of teach 
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©rs in service is the one already referred to by Mr. William 

Carl Ruediger in the United States Bureau of Education, Bulle

tin 1911, No.3, entitled "'Agencies for the Improvement of 

Teachers in Service." The Commissioner of Education in recom

mending that this study be published, says:—"Agencies for the 

improvement of teachers in service are needed primarily for 

three reasons:. (1) Because many teachers enter the profess

ion relatively untrained and therefore need to be trained in 

service, if at all: (2) because complete training is imposs

ible before service begins, for the reason that the necessary 

basis for it in experience is not at hand: and (3) because 

teaching is a progressive calling, in which one who does not 

continually make efforts to go forward will soon lag behind 

and become relatively inefficient." 

Mr. Ruediger in making his study examined state and 

territorial reports to find the laws on the different means 

used in the United States;, he quotes practices used -in diff

erent states and different school systems. Each device used 

is taken up in detail—its history given—its practices in 

the several states reporting, and its future. Many states * 
do not report but otherwise the report is quite full. 

III. Mr. L.D.Coffmann for a doctor*s thesis-

Columbia University 1911- on the subject "The Social Compo

sition of the Teaching Population,® secured original data 

in 17 states from 5,500 teachers on many aspects of the teach
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er's life-his age at beginning teaching, years of service, fami

ly, father1s occupation, size of family, the teacher1s training, 

etc# fit the close of the study, among the problems which arose 

in the study, he mentions the training of teachers in service 

and says;. "The facts show that the administrator is constant

ly face to face with a number of grave problems# Because the 

technique of teaching is being rapidly transformed both as to 

theory and as to practice, and because of the shifting person

nel of the teaching group, the supervisor finds it necessary 

to reteach annually the technique of teaching# Teachers1 meet

ings and some form of institute work cannot be discontinued# 

There should perhaps be a differentiation of matter and tech

nique according to the maturity, experience and training of the 

groups concerned# The great problem, of the superintendent is 

to be that of creating a spirit of professionalism, the craft 

spirit# This exists, he affirms, among the favored few who 

recognize the high value of their servantship and who struggle 

to secure a cooperative spirit among teachers in general. ttUn

til we are dominated more than at present by a code of profess

ional ethics, teachers will remain a mere aggregate of units." 

(5) 

"'The administrator must continue to urge and perhaps 

continually to assist teachers to take summer school work and 

to attend Associations for the purpose of securing broader pro

fessional and general culture."!(5) . 
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IV. Mr. Calvin N. Kendall, State Commissioner of 

Education for New J ersey, made a study of the training of 

teachers in service in 1915. Realizing that the main stress 

in school systems should be upon good teaching —not upon ad

ministration, he asked the question ""What are the means whioh 

may be employed for training teachers in service?"' In order 

to verify his own convictions, he addressed letters "to cer

tain teachers in ten representative school systems in the 

country inviting a frank expression of their views. Similar 

letters were also addressed to several superintendents in 

charge of school systems somewhat widely recognized as pro

gressive systems.* In his report he gives a mixture of his 

own convictions with a concensus of opinions received. 

Summarized, there seem to be two widely recognized 

means of improving teachers in service:— 

1. The means that bear directly on the act of teach

ing; the means that make for increased schoolroom 

efficiency this week and next week. 

£. The means employed to increase the personal 

worth of a teacher, to enlarge her interests, to 

improve her general scholarship,to widen her vision, 

to give her broader culture, to furnish individual 

resources. 

Under the direct means of improving teachers in serv

ice, three are listed: (1) Quality of supervision. 
(2) Meetings of Teachers. 
(3) Investigation and study by teachers 

of certain school problems. 
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(1). Quality of Supervision, 

Teachers ask for a supervisor that helps and en 

courages them; one that gives constructive criticism, not the 

imp ect oral dormant kind who gives no commendation, no suggest

ions, Teachers, in their answers, spoke of constructive super 

vision and its value, but said they do not get it. The conolu 

sion is—the country needs more facilities for the training of 

supervisors. It needs more well trained women t o supervise 

the work of the teachers who are engaged in, teaching younger 

children, 

(2), Teachers1 Meetings, 

•Teachers* meetings as a means of promoting 

growth, in the minds of teachers seem to hold a subordinate 

place to good classroom supervision. These meetings should 

(1) have point, purpose, brevity, (2) stop when finished, 

(3) not be held after school hours only,.* .There is "too much 

theory, too much talking, too much holding of the floor by the 

superintendent.n The cry of the teacher in the ranks seems 

to be for the concrete expression of a theory., .Overwhelming 

is the evidence that teachers approve strongly of demonstra

tion lessons with classes of children, provided the lessons 

are given under as natural conditions as circumstances permit. 

(3) . Investigation and study of certain school 
problems by teachers. 

These committees are organized for the coopera

tive planning of courses of study. In Buffalo in 1915, such 
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committees were given definite assignments for the study and 

investigation of certain school problems. In Boston, forty 

committees including four hundred teachers were working on 

various problems connected with a proposed revision of the 

courses of study in the city. This is an effective method of 

promoting the growth of teachers—to say nothing of other con

siderations. During the same year, there were some interest

ing undertakings of committees of teachers:— 

1. Compilation of list of library books which have 
proved interesting to children of different grades. 

2. A c omparison by the Binet test to the same pupil, 
year by year, question by question.. 

3. The effect of definite drill in teaching pupils 
how to study on their ability to pick out the 
essential ideas in Geography and History. 

4. The relative effect of two different systems of 
reading determined by the vocabulary of the child 
at the end of the period. 

5. Variation of marks given by different teachers. 

Indirect means of training teachers in service were given in

cluding some which have been mentioned in this chapter as 

means used in this country, and in addition were suggested:-

scholarships for teachers in service, and institutes "for 

business' not for entertainment.11 

One conspicuous leader in education answered that he 

believes that the Board of Education should have direct control 

of the teacher's time to the extent that part of the summer va
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cation should be devoted to study or professional improvement 

and that the teacher's contract should call for service a week 

or two before the beginning of the school year. A teacher in 

St.Paul suggested that an exchange of teachers between differ

ent cities and towns would be productive of growth. 

Teachers also affirm that conditions under which they 

work influence their growth; such as the number of children in 

a room; classes fbr defective and backward children; well 

lighted, well ventilated, attractive school rooms; the pension 

system; freedom from politics and pull in promotion of teach

ers; tenure of service law to protect teachers and children. 

V. One of the latest articles written on the train

ing of teachers in service appeared in the Elementary School 

Journal for October 1918, by Mr. J.W. Withers, showing the meth

ods of training teachers in. St.Louis. He says there are two 

problems which confront us— 

1. The training of teachers before they com® 
to us.-

2. The training of teachers in service. 

"What we attempt to do for teachers in service depends on — 

(1). the native ability of the teachers 
themselves. 

(2). the care with which they are selected. 
(3). the training they have had at the 

time they enter the service. 
(4). the professional attitude which they 

themselves have. 
(5). their readiness to cooperate. 

There is a practice in St.Louis which is very influential in 



79. 

stimulating the teachers in the desire to know more than they 

did as a result of their preliminary training; that is the 

Saturday study class. This class met with the teachers in 

training in the Teachers1 College on Saturday mornings. "Demon

stration lessons were £iven in their presence by the assistant 

superintendent who happened to be in charge of the particular 

subject under consideration. These demonstration lessons were 

observed and studied and to some extent criticized and the ap

prentice teachers were called upon to report their conclusions 

with reference to the type of instruction which they had wit

nessed." 

An extension department for teachers in the system 

was organized and opened in 1906. When the time came, the 

courses were announced , the day set. They expected 100 teadh-

ers and 770 came. "They came with the idea of getting something, 

not because they were going to advance themselves, secure pro

motion, or increase their salaries. They had rather the fear 

of not measuring up to the expectations of the supervisor. 

These courses came in the afternoons of school days and on Sat

urday mornings. After 2 years, a summer course was organized 

for teachers and this was found to be much mora satisfactory 

as the teacher was freer and fresher for the work. The courses 

were organized into cycles of six years, so that the teacher 

could plan ahead and work out her aim in- studying. If she 

wanted to be a primary supervisor or a music supervisor, she 
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could prepare for that position. A class was organized also 

for supervisors and principals. This has been in operation 

for seven or eight years. To this the principals voluntarily 

gave up their Saturday mornings, spending the time studying 

questions of supervision, school administration, taking advant

age of anything which is best in educational literature, and 

thus "making all members of the class aware of the ways in 

which they can apply new e ducational methods and sound princi

ples to their own work of supervision." 

2. Students1 Theses. 

As none of the foregoing studies answered in a 

direct way the question as to what teachers themselves regard 

as the devices of most help in. improving their teaching in serv

ice, an inquiry was sent to six of the leading universities in 

the United States to ascertain whether any study hot yet pub

lished had been made by any graduate student on the subject of 

the training of teachers in service. Access to four theses 

was made possible through this inquiry. They are as follows:-

1. "The Professional Improvement of Teachers in 
the cities of Wisconsin," 
Thesis for the degree of B.S. University of 
Wisconsin,1906. Mr.J.P.Goebel. 

2. "Training of Teachers in Active Service". 
Master*s thesis-Columbia University, 1904. 
Mr. A.H.Armstrong* 

3. "The After Training of Teachers." 
Master1s thesis. Columbia University. 19p8 
Mr. D.T.Powers. 

4. "The After Training of Teachers. 
Master*s thesis.Columbia University,1910 

Mr. F.J.Keller, 
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1. "The Professional Improvement of Teachers in the Cities 

of Wisconsin," by Mr. J.P.Goebel. 

This thesis was kindly loaned by the library of the Uni

versity of Wisconsin for study# The object of the study as 

stated by the writer was "to learn what is actually being done 

in Wisconsin as to the means and methods of improving teach

ers in service and also to venture such comments regarding the 

condition as the facts seem to warrant." A q uestionnaire was 

sent to the superintendents of fifty two cities in Wisconsin. 

Forty one cities answered. These answers gave data from sup

erintendents as to what means were being employed in the var

ious cities at that time—1800—for the training of teachers 

in service. 

He found that the following devices were used in Wis

consin, some cities making provision for some of the devices, 

few making provision for all. 

1. General Teachers' Meetings. 
2. Meetings of Elementary School teachers. 
3. Meetings of High School teachers. 
4. Meetings of teachers by grades. 
5. Meetings of teachers by subjects. 
6. Visitation and Observation of Schools. 
7. Professional V/ork-study along professional 

lines. 
8. Professional Libraries. 
9. General Lecture Courses. 

10. Prbfessional work during recess. 
11. Supervision of Instruction. 
12. Election and Promotion of Teachers.. 

Under the various kinds of teachers' meetings he 

gives the purpose of the meetings, by whom c onducted, and the 

plan pursued. This gives in somewhat more detail plans which 
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have been already mentioned in a general way in the historical 

sketch of this study. A table here appended gives further data 

regarding these meetings. He found that meetings are, on the 

whole, held most often monthly, and are usually conducted by 

the superintendent, or in the case of high school meetings, 

by the principal. 

Teachers1 Meetings. 

Kinds of Meetings. 

Elem. High Teach. ..Teacher 
General School School Single by 

Teach. Teacher Grades Subject 

Attendance. 
Obligatory 
Voluntary 

ducted* 
Teacher 
Supervisor 
Principal 
Supt. 

Frequency 
None 
When Necesf 
Weekly 
Semi-mo'ly 
Monthly 
Bi-H 
Tri-° 

: 38 : 26 : • • 
• 

I 3 : 2 : J • 
• 

: 0 2 : 0 2 : 2 
: 0 3 : 0 : 1 : 5 
r 0 4 : 34 : 0 : 0 
: 41 21 : 4 24 : 7 

: 0 r 13 3 15 28 
: 1 i 9 8 8 : 8 
; o r 3 8 2. 0 
: 8 4 7 4 0 

24 8 12 5 2 
4 4 2 4 r. 0 
3 0 1 3 3 

Under ^Professional Libraries'8 he says—"One very 

important means of securing professional improvement of teach

ers: is through books of a professional and pedagogic nature•n 
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These libraries he found were maintained by the Board of Educa

tion, by the teachers themselves, or by a separate library fund. 

He found the number of books in professional libraries in cities 

as follows:— 

Number of Books in Professional Libraries. 

Less than: 12 : 31 : 51 : 101 l 201 251 
12 or not: to to : : to : to : to : to 
reported : 31 : .51 : : 101 ; 151 : 251 •-

17 t 5 t 6 ! : 5 : 5 : 2 : 1 

The amount of money expended each year in maintenance 

of libraries varied from $10.00 to $75.00. 

Amounts 
• < 

$10 ! 
• 

• $15 
• 
L $20 

• 

• $25 
• 
• 

: $50 : $75 

No. of 
Cities 

: 2 
• 

: 1 t 1 3 t 1 : 1 

Under ^Supervision of Instruction* he writes—n The 

matter of supervision is closely related to the professional 

improvement of teachers. How f ar. supervision will aid in do

ing this depends upon the character of the supervision.tt His 

object in studying this device was "to show what portion of 

time is given by superintendents, principals, and supervisors 

to the supervision of elementary and high school teachers. 
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His findings are given in the table which follows: 

Following table gives the average daily time given to 
supervision in the Elementary and High Schools in Cities of 
Wisconsin, 1906—4 groups according to population. 

Elementary School 
1st 3rd 

Cities 

1st 
High Schools 

"3rd End 3rd "4Tn~ 

Cities 
Group 2nd: 

Supt« $1) 
all 

(2) 
all 

• 
• 

all (!) 
• 

Prin. i day 1 or 
2 

days 

2 or 
3 

2 or 
3 

6 
per
iods 

•4 or 5 
peri

od s(2) 

3 or 4 
peri-
ods(2) 

2 or 3 
peri-
ods(2) 

Superv. 
all all 

Part o: 
time 

r Part 
time 

(1) Time divided between Elementary and High School. 
(2) Most Supts. are also prin. of High School. 

Here it was found that principals in the larger cit

ies give more time to supervision than those in smaller cities. 

Teachers in the high school receive about twice as much help 

from supervisors as do the teachers of the elementary school. 

This is usually in large cities. In small cities more time 

proportionately is given to elementary school teachers, but as 

shown all supervision in smaller cities is not very extended. 

In conclusion, he writes, nA great advance has been 

made during the past years in raising the professional quali

fications of the teaching force, and still higher require-
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merits are being demanded. One of the means of accomplishing 

this is by having superintendents offer the proper inducements 

and to direct and assist teachers in the work of educating and 

improving themselves." 

A r esume of each of three master's theses was pro

cured for study from the educational library of Columbia Uni

versity. They are given in the order of dates. 

2. "Training of Teachers in Active Service", by Mr. A.H. 

Armstrong. 1904. 

This thesis gives a history of the various devices 

used from the earliest attempts made to train teachers in 

service down to devices used in 1904. Reference has been 

made to this thesis when giving the history of devices used 

in the United States. Briefly, his conclusions are as foll

ows : 

"The institute is probably the most potent means of 

training in service. No one form is best for all conditions. " 

There must be activity in institutes where there is growth 

for teachers. Indiana, Wisconsin, and Michigan are accredit

ed with the best schools, which is proof of the worth of the 

institute. The teacher can improve herself more wisely 

after some experience. The cooperation of universities and 

common schools in dealing with education is promising.51 

3. "The After Training of Teachers", by Mr. D.T.Powers.1908* 

This thesis is "an attempt to deal in a critical 

and descriptive way with the agencies for training teachers 
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in service#" In conclusion, he says that the importance of 

the problem is revealed by the lack of initial training of 

teachers, the shifting character of the profession, the need 

of new adjustments to local conditions, the ever present de

mand for higher standards and increased efficiency, and by 

wasteful and harmful effects of poor teaching# There are 

many limitations, he asserts, in the way of time, means, and 

energy on the part of teachers. The efficiency of training 

should be measured by 1. The teaching proficiency attained. 
2. The adjustment of means to local 

needs. 
3. The extent and1 character of super

vision. 
4. The individual initiative awaken

ed# 
5. The number of individuals induced 

to take higher training. 

"Among the agencies most efficient seem to be city 

systems. This might be extended to include urban and rural 

schools. Minimum standards of efficiency must be establish

ed to harmonize popular and professional ideals, to empha

size systematic and progressive study, to extend and refine 

supervision, to devise methods of fixing responsibility and 

rewarding merit, to work for legislation which will conserve 

the best things attained." 

4. "The After Training of Teachers" by Mr. F.J.Keller,1910. 

In Part I, of this thesis the writer reports on 

conditions,actually obtaining and gives opinions of educat
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ors and author1 s conclusions# 

1# Travel-Sabbatical Year; 

"Incomprehensible that uncriticised plan is adopt

ed in only four cities. Enables teachers to do year's coll

ege residence v/ork for degree, following summer, evening, and 

afternoon courses. Impossible for elementary and almost so 

for high school teacher to get Ph.D in New York without year's 

leave." 

2. Reading Circles: 

"Supt, Greenwood (Education 26:279) estimates that 

not more than 20% of teachers is willing to do much persist

ent study along special lines or professional reading. Read

ing circles established to meet needs. Only 13 city reports 

mention circles. Conclusions regarding Reading Circles: 

1. Purely voluntary-comparative failure. 
2. Credit goes with high membership-success. 
3. Superfluous where extension courses are 

available. 
4. We get so much from books as compared 

with experience that good technic in read- \ 
ing is desirable." 

3. Exhibits, Museums, Art Galleries 

"School exhibits secure cooperation of parents; 

show u p poor teaching through comparison; arouse generous 

rivalry; show up defects; encourage accuracy, care, and 

thoroughness.11 

"Museums give object lessons, unconditional less

ons for all classes, extend boundaries of knowledge." 
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4# Parents Meetings. 

"Teachers vary greatly in understanding of the child# 

Conferences with parents clear up difficulties# Meetings are 

too frequently occasioned by pupils deportment. The teacher 

must know how to meet parents." 

8. Social Contacts 

(1.) Provided through teachers associations-all 
oities. 

a# Social contact secondary to profess
ional development. 

(2.) Necessary to meet people in other work. 

(3) Real "social contact"' springs from real 
"industrial contact." 

6. Visitation: 

"1. Required-most needy won't visit—time should 
vary with individual. 

2. Limit time to maximum of 10-15 days. 

3. Observation for a specific purpose-discipline, 
neatness, class room management, quality of 
teaching, individual work, results as consis
tent with aim." 

7. Supervision; 

"School authorities use supervision through private 

conference, personal criticism and meetings. Thirty-three 

types of meetings are classified roughly of the following 

types:-Institute (6), General (7) Section or Grades (4), 

Lecture C5), Class (11)• Superintendent or principal presides. 

Good books. Lectures• Series of meetings." 

8. County Institute: 

"General in United States. Two safe generalizations,, 
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(1) Best institute helps' teacher to help herself ,(2) must 

be adopted to local conditions. Principles necessary to re

alization-stimulates self-aotivity-1eoture little. Teacher 

must react-help make course for examination. Good physical 

condition is important. Give material which will function 

immediately. Meet local conditionsi Character varies with 

size, homogeneity of school population, character of teaching 

force and of supervisors." 

9. Courses of Studyt 

"bourses for improvement of teachers are effective 

but become an evil where promotion is based on number taken, 

Kinds-Given by superintendent or principal, teachers' club, 

hires instructor, child study circle, University extension 

under auspices of Women's Club, compulsory. Attendance on 

Extension courses, continuous normal training, teachers' lec

ture course, courses by professors under city auspices.8 

10. University Extension Course: 

Institutions in large cities offer courses for teach

ers. 

11, Correspondence Course; 

Not very extensive. Given by regular instructors. 

Previous reference has been made in some cases to these means 

in the historical sketch where they were in any way unique 

or added to the study. 

Part II of the thesis gives an investigation into 



90. 

conditions as they exist in New York. The writer attempts 

to find facts regarding the relation between efficiency and 

various factors entering into teacher training. A questionn 

aire was sent to forty New Y orV; principals to find the need 

for after training; means used and teachersresponse; means 
i 

to be taken by a superintendent in cities of different sizes 

personal data asked for regarding several teachers in each 

school. Seven prominent principals sent data for 210 teach

ers. The concensus of opinion is that (1) all teachers need 

training, (2) training will do little for the inherently in

efficient or the lazy, (3) noimal training gives defective 

knowledge of subject mattef. 

feeasons for training in percents. 

1. Lack of experience 50$ 
2. Defective normal training 70$ 
3. Inherent inefficiency 5$ 
4. Laziness — 5$ 
5. All teachers should be students- 100$ 
6. Other reasons--—— 70$ 

Part III. -Conclusions. 

His conclusions are;— 

1# After training is necessary; the question is, what 

scheme should be used? 

2. Efficiency arises with experience-It is difficult 

or impossible to tell what sources of experience were 

most helpful. 

3. The best teacher takes most outside work. 

4. Beyond about 100 hours of outside work, "Amount 

seems to have no effect on efficiency. 
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5. Teachers must be treated as individuals# 

6« Possibilities of any teacher for improvement are 

not boundless. 

7. The teacher must be Judged by results. 

8. Salary advances automatically for 5 years, then is 

based on efficiency. 

9. Allow less credit for extension work which does not 

function directly than for that which does. 

10. A c ity should offer highest grade of extension work 

free. New Yo rk and Chicago are notably generous and 

should be imitated. 
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CHAPTER I II. 

I. Original Data. 

Heretofore whatever has been written upon the train

ing of teachers ih service has come for the most part from 

the administrator himself-the educator high in the profession. 

He has given his opinion as to what teachers should do while 

carrying on their work as teachers. Nothing, or very little, 

has been written giving the judgment of the teacher herself 

as to what is most valuable to her in the way of help during 

teaching. 

Our problem, therefore, is to try to ascertain 

what the teacher values most among the devices available for 

improving her teaching in the way of after training. 

For the purpose of learning what devices are valued 

most by teachers, superintendents, and principals, a questionn

aire was sent out to 1st, 2nd, and 3rd class cities; 715 to 

teachers and 88 to superintendents and principals* The letter 

was addressed to the superintendent or principal. He was 

asked to fill out one set of the blanks himself and to give 

the remaining blanks to his best teachers, 5 in the case of 

3rd class cities, 10 for 2nd class cities and 20 to 1st class 

cities. He was asked to return the blanks in the self—address 

©d s tamped envelope enclosed. A copy of the questionnaire 

is here given with the letter addressed to superintendents 
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and principals. 

These questionnaires went out in December 1918, just 

before the so-called Spanish Influenza closed the schools for 

the second time. The number of returns was consequently disap

pointing, 156 answers were received from teachers and 22 ans

wers were received from superintendents and principals. Of 

these, 4 questionnaires from teachers were throv/n out as of 

questionable value, making the total of usable blanks from 

teachers 152, Page 2 of the questionnaire was thrown out from 

13 answers received from teachers making the total count for 

the second page 139, 

Of the 152 answers from teachers, 32 were received 

from 1st Class cities, 97 from second class cities, and 23 

from third class cities or rural districts. 

Of the 22 answers from superintendents and princi

pals, 3 were received from 1st class cities, 10 from 2nd class 

cities, and 9 from 3rd class cities. This makes a total for 

teachers and superintendents and principals-35 from 1st class 

cities, 107 from 2nd class cities, and 29 from 3rd class cit

ies* 

Two charts show the above in tabular form:-

1. The number of answers from 1st, 2nd, and 
3rd class cities* 

2. The length of time teachers who answered 
have taught. 

In spite of the disappointing number of returns, it 

was thought best to go on with the study as the answers re

ceived were representative of the opinion of teachers, and in 
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the ease of superintendents and principals a study of their 

answers would give an indication of the tendency which their 

opinions would take. The study does not pretend to be con

clusive, as the writer is well aware of its weaknesses. It 

is felt, however, that as far as it goes it adds something 

to the field of information and research, and may be of some 

help to those interested in the problem of the training of 

teachers in service. 

Table 1. 

Answers from cities of 1st, 2nd, & 3r d 
Class, 

:. 1st 
:Class 

: 2nd 
L Class 

: 3rd 
: Class 

Total 

Prin. & Supts. I 3 : 10 : 9 22 

Teachers : 32 : 97 : 23 : 152 

Total in each class 35 ; 107 : 29 174 

Table 2, 

Teachers-the number of years taught. 

Years : 
Taught:1-2. ; 3-4 : 5-6 : 7-8 : 9-10: 11-12 :13-14:15-16 
No. 
Teach-: 14 : 17 : 21 : 12 : 18 : 8 : 9 : 6 
ers. : 

Years : ; 19 : 21 : 23 : 25 27 : 29 • '.Many 
Taught :17?^ — : — : - : - — » - ; or 

:18 20 r 22 : 24 : 26 28 : 30 '.Several 
No. : • 

teach-. 2. r 9 : 3 : 4 : 0 :. 2 : 1 : 2 
ers : 
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1210 Ohio St., 
Lawrence, Kansas. 

December 7th,1918# 

To S uperintendents 

It is understood that one of the problems—if not 

the largest problem—to be solved by Superintendent and Prin

cipal is the improving of instruction in school systems# 

Wishing to make a study of the devices used in im

proving teachers in service, and of their respective values, 

I am s ending a list of questions to be answered by superin

tendents and teachers in Kansas. You will find these quest

ions enclosed, each set having two sheets. After you have ans

wered the questions in one set, will you please hand one half 

of the remaining sets to the best teachers in your High School, 

and one half to the best teachers in your grade schools. When 

you and your teachers have answered the questions enclosed, 

please return to me in the self addressed stamped envelope en

closed. 

This work is being done under the supervision of 

the School of Education of Kansas State University. 

An early reply would be very much appreciated. 

Sincerely yours, 

Lulu G. Bookwalter. 
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The Questionnaire, Page 1 

According to your judgment of what is valuable in improving 
teaching 

Put an X opposite the device in the 4 columns, showing 
1. Device used, 
2. Device first in value to you, 
3. Device second in value to you. 
4. Device of no value to you* 

Are you a teacher or superintendent? 12 3 4 
~ DevT TsT " 2nd" "Ho 

Devices- Used Val. Val. Val. 

A.Outside the School System. 

1. Teachers* Institutes (County or City) 

2. Teachers* Reading Circles. 

3. Correspondence Course. 

4. Lecture Course 

5. University Extension Course 

6. Teachers* Heetings(State,County,etc.) 

7. Slimmer School Attendance 

8. Leave of absence for study or travel. 

B.Within the School System. 

9, Study classes conducted by Supt. or 
Principal. 

10. General meetings of all teachers in 
School System. 

11. Group meetings of teachers (by grades 1 
or schools) 

12. Visitation to other schools 

13. Definite class room help through 

How ma ny years have you been teaching? 



Page 2. 

Taking the device which in your judgment has been first in 

value, state 

!• Specifically, how has it improved teaohing? 

2. What features in it have given this help? 

3. Describe how this device was carried out, stating 

specifically:-

1. Time it lasted. 

2. Plan pursued. 

Remarksi 
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II, The Tabulation of Data 

On receiving returns from the questionnaire tabula

tion was begun. They were first separated into two piles-

those from teachers, and those from superintendents and prin

cipals. In each case tabulations were made, first, for page 

1 of the questionnaire, and, second, for page 2. 

On page 1 of the questionnaire instructions readi-

According to your judgment of what is valuable in improving 

teaching, put an X opposite the device in the four columns, 

showing 1. Device used 
2. Device first in value to you, 
3. Device second in value to you. 
4. Device of no value to you. 

The questions were asked—Are you a teacher or superintend

ent , and -How many years have you been teaching. Thirteen 

devices were then listed to be checked according to direct

ions. 

The number of times each device was checked in the 

answers was counted up in the columns-devices used, 1st val

ue, 2nd value, and no value. The total sum for each of the 

four columns, for each of the 13 devices was found. The num

ber ranking each device was counted up. These numbers are 

found in tables which will be referred to later. 

The numbers secured above were then changed into 

percents on the basis of 152 answers in the case of teachers 

and 22- a nswers in the case of superintendents and principals 
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A se cond and a third method of parcents were used and will 

be explained hereafter. A comparison was then made of ans

wers on Page 1 from teachers and from superintendents and 

principals. 

On p age 2. of the questionnaire instructions read:-

Taking the device which in your judgment has been first in 

value, state:— 

1. Specifically, how has it improved teaching? 

2. What features in it have given this help? 

3. Describe how this device was carried out, stating 

specifically:—1. Time it lasted. 

2. Plan pursued* 

The total number of times each device was mentioned on page 

2 was found. Bach device was then taken in turn and the 

answers given to the three questions on page 2. A compari

son was then made of answers on page 2 from teachers and sup

erintendents and principals. 
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CHAPTER IV. 

I. The Interpretation of Data. 

In interpreting the results obtained through the 

tabulations, we shall turn to Page 1 of the questionnaire, 

taking up first the answers of teachers, and second the ans

wers of superintendeits and principals. A comparison will 

then be made between the findings of answers from teachers 

and those from superintentente and principals. 

In the same way Page 2 will be examined first for 

the answers of teachers and then for the answers of superin

tendents and principals. Hereafter the word "superintend-

ents"- will be used to mean the whole expression "superintend

ents and principals." 

1. Data from Page 1 of Questionnaire. 

CD 152 teachers# 

The answers of teachers were tabulated for Page 1 

of the questionnaire. Following are the findlings. 

Table 3 shows answers. tabulated in whole numbers as 

to devices used, first value, second value, and no value. It 

gives, also, the number of persons ranking each device. 

Table 4 gives the number of answdrs in percents of 

152.-the number of teachers answering. Figures 1, 2, 3 and 4 

show in. graphic form the facts of Table 4, the devices in 

percents. 
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Table 5 

Number of Answers from 158 Teachers. 

Number of devices: 

. .Used 
1st Value 
2nd Value 
No value 

Number ranking each device: 

Devices Used 
1st 

Val. 
2nd 
Val. 

No 
Val. 

Ranked 
fcy 

A.Outside the School System: No No. No*. , No. No, 

1.Teachers Institutes-Co.or city 95 7 23 20 50 

2.Teachers Reading Circles 80 3 19 14 36 

3.Correspondence Course 58 5 22 9 36 

4.Lecture Course 71 9 9 4 22 

5.University Extension Course 46 1 15 3 19 

6.Teachers Meetings,St. ,Co„ ,etc 133 14 48 4 66 

7.Summer School Attendance 141 103 26 0 129 .. 

8.Leave of absence for study or 
travel 

21 16 2 0 18 

B. Within the School System 

9. Study classes conducted by 
Supt. or Principal 

87 18 10 8 42 

10. General meetings of all teach
ers in school system 

126 10 27 13 50 

11. Group meetings of teachers (by 
grades or schools) 

125 28 33 4 65 

12. Visitation to other schools 137 62 " 51 4 117 
13* Definite class room help 

thru supervision 95 32 21 2 55 



Table 4 

Number of answers In percents from 

152 teachers* 

1*—Used 
2.—1st Value 
3*—2nd Value 
4.—No Value 

Devices Used 

1 , 1 

2nd 
Val. 

K0 
Val. 

A.Outside the School System: * $ . % 
1.Teachers Institutes-Co.or city 62.5 4.6 15.1 13.1 
2.Teachers Reading Circles 52*6 1.9 12.5 9.2 
3.Correspondence Course • 38.1 3.2 14.4 5.9 
4.Lecture Course 46.7 5.9 5.9 2.6 
5.University Extension Course 30.2 .6 9.8 1.9 
6.Teachers Meetings,St.,Co.,etc !87.5 9.2 31.5 2.6 
7.Summer School Attendance ©2.7 67.7 17.1 0 
8.Leave of absence for study or 

t rave1 13.8 10.5 1.3 0 

Bi Within the School System 

9. Study classes conducted by 
Supt. or Principal 57.2 11.8 10.5 5.2; 

* 
10. General meetings of all teach

ers in school system 82.9 6.5 17.7 8.5; 

11* Group meetings of teachers (by 
grades or schools) 

88.2: 18.4 21.7 2.6: 

12. Visitation to other schools 90.1 40.'7 33.5 2.6: 

13* Definite class room help 
£ thru supervision 

62.5 21.0 13.8 1.3: 
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The fallowing are the chief points to be noted:— 

Figure 1* Devices used under groups A and B o f Page 1 

A* Used most often: Summer School Attendance.....• 92.7# 
Used next often: Teacher1s Meetings.State & Co. 87.5# 
Used least often: Leave of absence for study 

o r  t r a v e l . •  1 3 . 8 #  

B. Used most often: Visitation to other schools.••• 90.1# 
Used next often: General meetings of all teach

ers in sohool system.,.. 82.9# 
Used least often:Study classes conducted by 

supt. or Prin 57.2# 
Figure 2. Devices regarded as of First Value. 

A. Highest peroent: Summer S chool Attendance...... Q7.7# 
Next highest peroent: Leave of absence for 

study or travel•••».»...•.•. 10.5# 
Lowest peroent: University Extension Course.... .6# 

B. Highest peroent: Visitation to other schools... 40.7# 
Next highest percent: Definite classroom help 

through supervision 21.0# 
LOwest percent: General meetings of all teach

ers in school system. .... • 6.5# 

Figure 3. Devices regarded as of Second Value. 

A. Highest percent: Teachers* Meetings-St.fc Co. • * 31,5# 
* Next Highest percent:Summer School attendance 17.1# 

Lowest percent: Leave of absence for study or 
travel 1.3# 

B. Highest percentrVisitation to other schools.». 33.5# 
Next highest percent: Group meetings of teach

ers by grades or schools 21.7# 
Lowest percent:Study classes conducted by supt. 

or prin.•».••••••••«•••«••... 10.5# 
Figure 4. Devices regarded as of No Value: 

A. Highest percent of no value:Teachers Institutes. 13.1# 
Next Highest of no value:Teachers reading cir

cles. ............ 9.2# 
Lowest percent of no valuetSummer schhol Attend. 0# 

Leave of absence for study or travel........ 0# 
B. Highest percent no value:Gen.meetings of all 

teachers in school system...•••...«• 8.5# 
Next Highest no value:Study classes by Supt^Prin. 5.2# 

Lowest percent of no value:Definite Classroom help 
through supervision... 1.3# 
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In percents of 152: teachers- we find that Summer 

School Attendance and Visitation to other schools are used 

most often by teachers* Leave of absence for study or trav

el and Study Classes oonducted by superintendent or princi

pal are used the least often* Summer S chool Attendance and 

visitation to other schools are first in value* Teachers1 

Meetings (State and County) and Visitation to other schools 

are second value* Teachers1 Institutes and General Meetings 

of all teachers in school system are of the least value* 

As all did not answer the questionnaire alike, some 

ranking each device three times as of first, second, and no 

value, while others ranked each device only once, as of first 

second, or no value,—a second calculation has been made in 

the endeavor to put all percents upon the same basis* This 

basis is the number of times each device is used# This num

ber into the number of times each device is rated as first, 

second, and no value, gives the value in each oase in percents 

by those using the devices* 

Tables 5, 6, and 7 show the result of this calcula

tion in. tabular form* 1 

Figures 5,6, and 7 show it in graphic form* 
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fable 5. 

Teaohera: 

Devices rated 1st Value by those using them* 

Devices Used 1st 
ValjL 

1st 

A.Outside the School System: • No* No* , % % 

1,Teachers Institutes—Co.or city @5 7 7.3 
2.Teachers Reading Circles 80 3 3.7 
3*Correspondence Course 58 5 8.6 • 

4.Lecture Course 71 9 12.6 
5.University Extension Course 46 1 2.1 
6»Teachers Meetings,St.,Co.,etc i 153 14 10.5 
7.Summer School Attendance 141 103 73.0 
8.Leave of absence for study or 

travel 
m  

21 16 76.1 

B* Withift the School System 
7 

9s. Study classes conducted by 
Supt.. or Principal 

87 18 20.6 

10. General meetings of all teach
ers in school system 

126 10 7.9 

11v Group meetings of teachers (by 
grades or schools) 

125 28 22.4 

12^ Visitation to other schools 137 62 45.2 

13* Defihlte class room help 
thru supervision 

95 32 33.6 

/ 



Table 6 

Teachers 

Devices rated 2nd Value "by those using them. 

% Devices Used' 2nd 2nd 
YaL. JTal* 

A.Outside.the School System: No*. No., * 
1.Teachers Institutes—Co.or city 95 23 24.2 
2.Teachers Heading Circles 80 19 23.7 
3.Correspondence Course 58 2a 37.8 
4.Lecture Course 71 9 12.8 
5.University Extension Course e 48 15 32.8 
6.Teachers Meetings,St.,Co,,etc t 133" 48 36.0 
7.Summer S chool Attendance 141 26 18.4 
8.Leave of absence for study or 

travel 21 2 9.5 

B* Y/ithih the School System 

9. Study classes conducted by 
Supt. or Principal 

< 

87 18 18.4 

* 

10* General meetings of all teach
ers in school system 

126 27 21.4 

Hi Group meetings of teachers (by 
grades or schools) 

125 33 26.4 

12. Visitation to other schools 137 51 37.2 

13. Definite class room help 
thru supervision 

- ©5 21' 22.1 
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Table 7 

Teachers 
t  

Devices rated No Value by those using them* 

Devices Used io 
Val— 

% 
No 

Val.-
A.Outside the School System; Nov Noi » i • 

1.Teachers Institutes—Co.or city 95 20 21.0 
2.Teachers Reading Circles 80 14 17.5 

/ 

3.Correspondence Course 58 9 15.5 • 

4.Lecture Course 71 4 5.6 
5.University Extension Course 46 3 6.5 
6.Teachers Meetings,St.,Co.,etc ! 133 4 3.0 
7.Summer S chool Attendance 141 0 0 
8.Leave of absence for study or 

travel 21 0 0 

B. 7/ithin the School System 

9. Study classes conducted by 
Supt. or Principal 87 8 9.2 

• 
10. General meetings of all teach

ers in school system 
126 13 10.3 

11. Group meetings of teachers (by 
grades or schools) 

125 4 3.2 

12. Visitation to other schools 137 4 2.£ 

13. Definite class room help 
y thru supervision 

95 2- 2.1 
/ 
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The points to be especially noted are as follows 

Figure 5. Devices rated First Value by those using them. 

A* Highest percenti Leave of absence for study or 
travel....*76.1# 

Next highest percent:Summer School Attendance.....73.0$ 
Lowest percent ^University Extension Course........ 2.1$ 

B. Highest percent:Visitation to other schools. 45.2$ 
Next highest percent •Definite class room help 

through supervision.••«•••..••••.33.6$ 
Lowest percent: General meetings of all teaohers 

in school systern. ...... 7.9$ 

Figure S.Devioes rated Second Value,by those tsing them. 

A. Highest percent Correspondence Course............. 37 • 8$ 
Next highest percentrTeaohers Meetings(St.,Co.etc 36.0$ 
Lowest percent :Leave of absence for study or travel 9*5$ 

B. Highest percent: Visitation to other schools.*... 37.2$ 
Next highest percent: Group meetings of teachers, 

(by grades or schools)......• 26.4$ 
Lowest percent:Study classes conducted by Supt. 

or Prin... 18*4$ 

Figure 7. Ddvices rated No Value, by those using them. 

A. Highest percent of no value: Teachers Institutes. .21.0$ 
Next highest percent of no value:Teachers Reading 

Circles. ..17.5$ 
Lowest percent of no value: Summer School Attend.- 0 

Leave of absence for study or travel......• . 0 

B. Highest percent of no value: General meetings of 
all teachers in school system ..10.3$ 

Next highest percent of no value: Study classes 
conducted by Supt. or Prin.. 9.2$ 

Lowest percent of no value: Definite classroom 
help through supervision.2.1$ 
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In percents of the number using each devioe, we 

find that Leave of Absence for study or travel with Summer 

School Attendance as a close second, and Visitation to other 

schools rank as first value. -Correspondence Course and 

Visitations to other schools are of second value. Teaohers1 

Institutes and General Meetings of all teachers in school 

system are of least value. Summer School Attendance and 

Leave of Absence for study or travel are here given 0 per

cent in *no value" • 

In a third way an effort was made to find the val

ue teaohers place upon the different devices. It was found 

how many times each of the 13 devices had been ranked by 

those who answered the questionnaire. With this number as 

a basis, calculations were made to find what percent of this 

number had ranked each devioe first, second, and no value, 

the three percents being equal to 10055. 

Table 8 shows this in tabular form and Figure 8 in 

graphic form. 
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Table 8 • 

Teachers 

Peroent taken from the total number of persons 

ranking each device# 

Hanked Ranked Ranked Ranked 
Device# by 1st 2nd no 

A.Outside the School System: No.- • % ' * 
1.Teachers institutes—Co.or city 50 14#0 :46#0 40.0 
2.Teachers Reading Circles 36 8.3 $2.7 39.0 
3.Correspondence Course 36 13.9 $1.1 •25. 
4.Lecture Course 22: 40.9 ^0.9 18.2 
5.University Extension Course 19 5.2 79.0 15.8 
6.Teachers Meetings,St.,Co.,etc i 60 21.2 •72.8 6#0 
7.Summer School Attendance 129 79.9 120.1 0 
8.Leave of absence for study or 

travel 18 88.9 11.1 0 

B. Within the School System 

9. Study classes conducted by 
Supt. or Principal 

42 43.0 38.0 19# 

10. General meetings of all teach
ers in school system 

50 20.0 

0
 • 

ID 26.0 
1 

11. Group meetings of teachers (by 
grades or schools) 

65 43.0 50.8 6.2 

12. Visitation to other schools 117 53 #0 43.6: 3.4 
« 

13* Definite class room help 
£ thru supervision 

55 58.a 38.2: 3.6 
• 
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The outstanding results are as follows:— 

Figure 8. Devices First Value, from those ranking them. 

A. Highest percentLeave of absence for study or travel 88.9$ 
Next Highest percent:Summer School Attendance....... 79•9$ 
Lowest percent:University extension course.......... 5.2$ 

B. Highest percenttDefinite classroom help through sup
ervision .58.2$ 

Next highest percent: Visitation to other schools...53.0$ 
Lowest percent:General meetings of all teachers in 

school system... 20.0$ 

Figure 8. Devices Second Value, from those ranking them. 

A. Highest percent: University extension course 70.0$ 
Next highest percent: Teachers1 Meetings-State and 

County..*• 72.8$ 
Lowest percent: Leave of absence for study or trav

el .... 11.1$ 

B. Highest percent: Grade meetings of all teachers in 
school system.••••••••••*».. 54.0$ 

Next highest percent:Group meetings of teachers (by 
grades or schools) ..... 50.8$ 

Lowest percent: Study classes conducted by supt. or 
prin.. • ....... ... • 38.0$ 

Figure 8. Devices No Value, from those ranking them. 

A. Highest percent of no value: Teachers1 Institutes.. 40.0$ 
Next highest percent of no value :Teaohers Reading 

Giroles........ 39.0$ 
Lowest percent of no value:Summer School Attendance 0 

Leave of absence for study or travel.... 0 
» 

B. Highest percent of no value: General meetings of 
all teachers in school system 26.0$ 

Next highest percent of no value:Study classes con
d u c t e d  b y  s u p t .  o r  p r i n . • • . . . * • • • « • • 1 9 . 0 $  

Lowest percent of no valuet Visitation to other-
schools. ... 3.4$ 
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In percents of the number ranking each device, first 

values are, -in A, Leave of absence for study or travel with 

Summer School Attendance a close second, and in B, Definite 

classroom help through supervision with Visitation to other 

schools as a close second. In second values, University ex

tension course and Grade Meetings of all teachers in sohool 

system are ranked first. Teachers Institutes and General 

Meetings of all teachers in school system are of the least 

value. Summer- School Attendance and Leave of Absenoe for 

study or travel are here given 0 percent in "-no value*. 

Comparing the results of the three methods of calcu

lating percents we find uniformity. It Js to be seen with a 

fair degree of certainty that in the minds of the teachers, 

Summer School Attendance, Leave of Absence for travel or study, 

Visitation to other schools, and Definite classroom help 

through supervision are of the highest value to them. It is 

plain, also that Teachers Institutes and General Meetings of 

all? teachers in the school system ^re of least value to them. 

We find also that Summer School Attendance, and Leave of Ab

sence for study or travel, while being given first value, are 

lowest in percents of no value, receiving in all caldulations 
i 

0 percent of no value. 

I. Data from Page 1 of Questionnaire (Cont!d) 

(8). 22: Superintendents and Principals. 

The answers of superintendents were tabulated for page 1 of 
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the questionnaire. Following are the findings. 

Table 9 shows answers tabulated in whole numbers 

as to devices used, first value, second value, and no value. 

It gives also the number of persons ranking each device. 

Table 10 gives the number of answers in peroents 

of 22T—the number of superintendents and principals answer

ing. Figures 9, 10, 11, and 12 show in graphio form the data 

collected in. Table 10. 
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Table 9. 

Number of answers from 22 Superintendents. 

Devices 

' Used 
1st Value 
2nd Value 
No Value 
Ranked by-

1st 2nd No Ranked 
Devices Used Val. Val. Val. by 

A.Outside the School System: No. No*. No#» No. * No. 
1.Teachers Institutes—Co.or city 14 1 0 Z 9 
2.Teachers Reading Circles 14 0 5 0 11 
3.Correspondence Course 10 1 2 2 5 
4.Lecture Course 12: 1 3 3 7 
5.University Extension Course 7 1 3 0 4 
6.Teachers Meetings,St.,Co.,etc ! 19 Z 8 Z 12 
7.Summer School Attendance 21 19 Z 0 21 
8.Leave of absence for study or 

travel 2 1 1 0 2 

B. Within the School System 

9. Study classes conducted by 
Supt. or Principal 

8 3 3 2 8 

i 
10. General meetings of all teach

ers in school system 
10 1 0 2 9 

11. Group meetings of teachers (by 
grades or schools) 

10 0 5 1 1Z 

12. Visitation to other schools 16 10 4 1 15 

13* Definite class room help 
/ thru supervision 

10 8 2 1 11 
/ 
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Tablet 10* 

Number of answers in percents from 22 Superintendents. 

-Used 
1st Value 
2nd Value 
No Value 

Used 1st 2nd No 
Devices. Val. Val. Val. 

A.Outside the School System: % * •  $ » * i 
1.Teachers Institutes-Co.or city 63.6 4.5 27.2 9.0 * 

2.Teachers Reading Circles 63.6 0 22.7 27.2: 

3,Correspondence Course 45.4 4.5 9.0 9.0 : 
4.Lecture Course 54.5 4,5 13.0 13.0: 

5.University Extension Course 31.8 4.5 13.8 0 | 
6.Teachers Meetings,St.,Co.,etc 80.3 9,0 36.1 9.0; 
7.Summer School Attendance 95.4 80.3 9.0 0 ; 
S.Leave of absence for study or 

travel 
©.0 4.5 4.5 0 ; 

« 

B. Within the School System 

9. Study classes conducted by 
Supt. or Principal 

36.3 13*8 13.0 9.0 

10. General meetings of all teach
ers in school system 

72.7 4.5 27.2 9.0 

11. Group meetings of teachers (by 
grades or schools) 

72.7 27.2 22.7 4.5 

12» Visitation to other schools 81.8 45.4 18.1 4.5 

13» Definite class room help 
/ thru supervision 

72.7 36.1 9.0 4.5 
f  
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S/'gure S 

22 Superintendents. 

Decrees Used 35 Listed on Page / of Questfonaire. 

/7. Outside t/ie Sctieo/ System. 

/ 
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Figure / / 
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Ffgure /2. 
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The following are the chief points to be noted: 

Figure 9. Devices used: 

&• Used most often: Summer S ohool Attendance. .* 96.4# 
Used least often: Leave of absence for study or 

travel.. 9.0# 

B. Used most often:. Visitation to other schools ..81.8# 
Used least oftenrStudy Classes conducted by Supt. 

or Prin 36.3# 

Figure 10. Devices regarded as of First Value. 

A. Highest percent: Summer S chool Attendance•...•••••.•83.3# 
L o w e s t  p e r c e n t :  T e a c h e r s  R e a d i n g  C i r c l e s . • 0  

B. Highest percent: Visitation to other schools 46.4# 
Lowest percent: General meetings of all teaohers 

in school system...... «... 4.5# 

Figure 11. Devices regarded as of Second Value. 

A. Highest percent: Teachers Meetings (State & C o)... 36.1# 
Lowest percent: Leave of absence for study or trav

el... 4.6# 

B. Highest percent: General meetings of all teaohers 
in school system • 27.2# 

Lowest percent: Definite classroom help through 
supervision....•»••«•«.. 9.0# 

Figure 12. Devices regarded as of No Value. 

A. Highest percent of no value: Teachers Reading Circle 27.2# 
Lowest percent of no value: University Extension Course 0# 

Summer School Attendance 0# 
Leave of absence for study 
or travel 0 

B. Highest percent of no yalue: Study olasses by Supt. Ic 
Prin.....9.0 

General meetings of all 
teachers...... 9.0 

Lowest percent of no value: Group meetings of teachers 4.5$ 
Visitation to other schools 4.5 
Definite classroom help 

through supervision......4.5# 
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It should be stated here that superintendents ans

wered the questionnaire from two different points of view— 

some with themselves in mind and what devices are most valu

able to them, and others with their teachers in mind and what 

they consider the most valuable devices for them. In gather

ing together the data no distinction has been made except 

where the actual responses may be read in answer to questions 

on Page 2. 

In peroents of 22 superintendents, we find that Sum

mer School Attendance and Visitation to other schools are used 

by themselves and their teachers most often. Leave of absence 

for study or travel and Study Classes conducted by superin

tendent or principal are used the least often. 

Summer S chool Attendance and Visitation to other 

schools are of first value. Teachers Meetings (State and Coun

ty) and General meetings, of all teachers in school system are 

second value. Teadhers Reading Circles, Study Classes by 

Superintendent or Principal, and General meetings of all teach

ers in school system are of the least value. 

A second computation was made as in the case of the 

answers of teachers, basing,the peroents of each value on the 

number using each device. Tables 11, 12, and 13, show per

oents of first, seoond, and no value, while Figures 13 and 

13( Con)give the gime in graphic form. 
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Table 11 

Superintendents# 

Devices rated 1st value by those using them# 

Devices Used 1st 
VaU 

% 
1st 
Sal# 

A.Outside the School System: No# No# * . • 
% 

1.Teachers Institute s-Co.or city 14 1 7.1 

2.Teachers Reading Circles 14 0 0 

3.Correspondence Course 10 1 10#0 

4 .Lecture Course 12 1 3*3 

5.University Extension Course 7 1 14.2: 

6.Teachers Meetings,St.,Co.,etq ! 19 2 10.5 

7.Summer School Attendance 21 19 90 #4 

8.Leave of absence for study or 
travel 

2 1 50 #0 

B. Within, the School System 

9, Study classes conducted by 
Supt. or Principal 

8 3 
« 

37#5 

10* General meetings of all teach
ers in school system 

16 1 6# 2 

11. Group meetings of teachers (by 
grades or schools) 

16 a 37.5 

12. Visitation to other schools 18 ib 55*5 

13* Definite class room help 16 a 50.0 
• 



Table 12 

Superintendents. 

• 

Devices rated 2nd Value by those using theme 

t 
Devices 

Ised 2nd 
_V&1*_ 

% 
2nd 

__Val*u 
A.Outside the School System: No* No* * > • 

* 

1.Teachers Institutes—Co.or city 14 6 42*8 
2.Teachers Reading Circles 14 5 35*7 
3.Correspondence Course 10 2 20.0 
4.Lecture Course 12 3 25.0 
5.University Extension Course 7 3 42*8 
6.Teachers Meetings,St.,Co»,etc 119 8 42.1 
7.Summer School Attendance 21. 2 9.5 
8.Leave of absence for study or 

travel 
Zr 1 5.0 

B. Within the School System 

9. Study classes conducted by 
Supt. or Principal 8 3 37.5 

' t 
10. General meetings of all teach

ers in school system 16 6 37.5 

11. Group meetings of teachers (by 
grades or schools) 

16 5 31.2 

12. Visitation to other schools 18 i ' 22.2. 

13* Definite class room help 
thru supervision 

16 2 12.5 



Table 13 . 

Superintendents* 

Devices rated No Value by those using them* 

Devices. 
Used No % 

Val* No VaU 

A.Outside the School System: No* No; * '  ' 
* 

1.Teachers Institutes-Co.or city 14 2 14.2 
2 . Teachers Reading Circles 14 6 42.8 
3.Correspondence Course 10 2 20*0 • 

4.Lecture Course 12 3 25*0 
5.University Extension Course 7 0 0 
6.Teachers Meetings,StCoetc !1© 2: . 10*5 
7.Summer School Attendance 21 0 0 
8.Leave of absence for study or 

travel 2 0 0 

B. Within the School System 

9. Study cisasses conducted by 
Supt. or Principal 

i 

8 2 25.0 

10. General meetings of all teach
ers in school system 

ie 2 12.5 

11. Group meetings of teachers (by 
grades or schools) 

16 1 6.2 

12. Visitation to other schools 18 l' 5.5 

13. Definite class room help 
thru supervision 

16 1 6.2T 
• 
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The following points are to be notedt— 

Figures 13 and 13a. Devioes First Value, by those using them. 

A. Highest percent: /Summer School Attendance .....90.4$ 
Lowest percent: Teachers Reading Circles 0 

B. Highest percent:. Visitation to other sohools........55.5$ 
Lowest peroent: General meetings of all teachers 

in school system 6*2$ 

Figures 13 and 13a. Devices Second Value, by those using them. 

A.. Highest percentt Teachers Institutes and University 
Extension Course......... 42.3$ 

Lowest percent: Leave of absence for study or travel 5.0$ 

B. Highest percent: Study classes oonducted by Supt. 
or Principal...37.5$ 

General meetings of all teachers 
in school system 37.5$ 

Lowest percent: Definite classroom help through sup
ervision 12.5$ 

Figures 13 and 13a. Devices No Value,by those using them. 

A. Highest percent of no value: Teachers Reading Circles 42/8$ 
Lowest percent of no value: University Extension Course 0$ 

Summer Sc hool Attendance.... 0$ 
Leave of absence for study 

or travel.. 0$ 

R. Highest percent of no value: Study classes Conducted by 
Supt. or Prin. 25.0$ 

Lowest percent of no value: Visitation to other schools 5.5$ 

In percents of the numbers using each device, we find 

that Summer S chool Attendance and Visitation to other schools 

are first in value. Teachers Institutes, University Extension 

Course and Study Classes conducted by Superintendent or Princi

pal are second in value. Teachers Reading Circles and Study 

classes conducted by Superintendent or Principal are of least 

value • 



The third calculation based on the total number of 
persons ranking each device is found, in Table 14 in tabular 
form,and in Figure 14 in graphic form# 

Table 14 

Superintendents# 

Percent of devices 1st Value 
2nd Value 
No Value 

taken from the total number of persons ranking each device# 

Ranked R a- n k e d 
Devices#. by 1st 2nd no value 

A.Outside the School System: No * . $ • •  i  • * ;  

1.Teachers Institutes-Co.or city 9 11.1 22.2 60.7: 

2.Teachers Reading Circles 11 0 45.5 54.5: 

3.Correspondence Course 5 20.0 40.0 40.0:-

4.Lecture Course 7 14.4 42.8 42.8: 

5.University Extension Course 4 25.0 75.0 0: 

6.Teachers Meetings,St„,Coetc '  12 16.7 66.6 16.7: 

7.Summer S chool Attendance 21 90.5 <c 9m 5 0 : 

8.Leave of absence for study or 
travel 2 50.0 50.0 0 • 

B. Within the School System 

9. Study classes conducted by 
Supt. or Principal 8 37.5 37.5 25.0; 

10. General meetings of all teach
ers in school system 9 11.1 06.7 22.2; 

11. Group meetings of teachers (by 
grades or schools) 12 50.0 41.7 8.3; 

12„. Visitation to other schools 15 66.7 26.7 6.6; 

13- Definite class room help 
thru supervision 11 72.8 18.2/ 9.0; •* 
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Tha following points are to be noted: 

Figure 14• Devices First Value,from those ranking them. 

A. Highest percent: Summer School Attendance...««•• .90#5$ 
Lowest percent: Teachers1 Reading Circles....... 0 

B. Highest percent:. Definite classroom help through 
supervision. • ..72.8# 

Lowest peroent: General meetings of all teachers 
in school system... .11.1# 

Figure 14. Devices Second Value,from those ranking them. 

A. Highest percent: University Extehsion Course 75.0# 
Lowest peroentt Summer S chool Attendance....... 9.5# 

B. Highest percent: General meetings of all teachers.80.7# 
Lowest percent: Definite classroom help through 

supervision 18.2# 

Figure 14. Devices No Value,from those ranking them. 

A. Highest percent of no value:n Teachers institutes. 60.7# 
Lowest percent of no value: University Extension 

Course.••»••« 0 
Summer S chool Attendance 0 
Leave of absence for 

study or travel 0 

B. Highest percent of no valuet. Study olasses conducted 
by superintendent or prin. 05.0# 

Lowest percent of no value: Visitation to other 
schools.•••». 6.6# 

In percenta of the number ranking each device, we 

find Summer S chool Attendance and Definite Classroom help 

through supervision are of first value. The University Exten

sion Course and General Meetings of all teachers in school 

system are of second value* Teachers Institutes and Study 

Classes conducted by superintendent or principal are of least 

value. 
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Comparing the results of the three methods of calcu

lating percents we find some uniformity. Without a doubt 

Summer School Attendance, Visitation to other schools, and 

Definite Classroom help through supervision are of the high

est value in. the minds of superintendents. Teachers1 Institutes 

Reading Circles, Study classes conducted by Superintendent or 

Principal and General meetings of all teachers in school sys

tem Bite of least value,. 

(3) Comparison Page 1. Teachers and Superintendents. 

A c omparison of devices ranked by teachers and super

intendents was made on the basis of the number using each de

vice, this method of calculation seeming to be the best index 

of opinion. 

Figures 15, 16, and 17 show the comparison in graphic 

form. 
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Figure. 15. . " . Comparison of devices first in value. 

A. Teachers. Highest percent: 
Leave of absence for study or travel.•..76.1# 
Summer School Attendance... ..73.0# 

Superintendents. Highest percent; 
Summer School Attendance .90.4$ 
Leave of absence for study or travel.••.50.0$ 

B. Teachers. Highest percent: 
Visitation to other schools 45.2$ 

Superintendents. Highest percent: 
Visitation to other schools. ...55.5$ 

There is little difference between the opinion of teach

ers and superintendents. Summer School Attendancef and Visi

tation to other schools they are agreed are of first value. 

With teachers, Leave of absence ranks first—but few use it, 

while superintendents do not give it first place in any in

stance • 

The greatest differences in percents for the same device 

is Leave of absenoe for study or travel, and Study classes con

ducted, by superintendent or principal. These might be explain

ed by the fact that as two superintendents only used this de

vice, a fair opinion is not found. Superintendents place 

higher value on the meetihgs they themselves have in charge 

as they feel them important. 

The greatest likeness is Teachers* Meetings (State and 

County), both alike giving it a low rank, and General Meetings 

of all teachers in the school system also ranked low by both. 
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In second values there seems to be no great uniformity. 

Figure. 16. : _ * Second Values-Comparison. 

A. Teaohers:. Highest percent: Correspondence Course., .37.8# 

Superintends:. Highest percent: 
Teachers1 Institutes.. #42.8$ 
University Extension Course 42.8$ 

B. Teachers :Highest percent: Visitation to other 
schools .57.2$ 

Superintendents:Highest percent: 
Study classes conducted by Supt.or 

Prin 37.5$ 
General meetings of all teachers in 

school system .37.5$ 

Teaohers rank Correspondence Course as highest val

ue among devices of 2nd value and Superintendents rank Insti

tutes as the highest in second values. The teachers rank 

Visitation to other schools also highest in second values as 

they did in. first values; superintendents rank Study Classes 

ahd General meetings highest within the school system in sec

ond values* The greatest differences in peroents of second 

values for the same device is found to be Institutes ranked 

low by teachers, and Study Classes conducted by superintendent 

or principal ranked high by superintendents.. The greatest like

ness is found to be Leave of absence for study or travel, and 

Group meetings by grades or schools. 

In *110 values" there is some degree of uniformity. 

Figure. 1.7- . No values-Comparison. 

A. Teachers: Highest percent of no value. 
Teachers Institutes.. 21.0$ 

Supts.. : Highest percent of no value. 
Teachers reading circles....42.8$ 



B. Teacherst. Highest percent of no value: 
General Meetings of all in sohool 

system 10*3# 
Supts.•. i Highest percent of no valuet 

Study classes conducted "by S upt. • .25*0$ 

Teachers again show they consider Institutes of low value, 

while superintendents consider Teachers* Heading Circles of 

no value. On the other hand both are agreed that Summer 

Sohool Attendance and Leave of absence for study or travel 

should not be ranked among those devices which have no value. 

In devices within the sohool system, General Meet

ings of all teachers in the sohool system are felt to be of 

no value to the largest percent of teachers, and a high per

cent of superintendents place no value on study classes con

ducted by them. There seems to be here a wide difference of 

opinion among superintendents themselves* There are too few 

cases in *no values"' to give a fair percent. The greatest 

differences between the teachers and superintendents seems to 

be in the value of Reading Circles ranked high in"no values4 

by superintendents and Study Classes conducted by Superintend 

ent and principal ranked high in#no value" by superintendents. 

The greatest likeness' is 'found in the zero value in no values 

placed upon Summer Sc hool Attendance, Leave of absence for 

study or travel, Group meetings by grades or schools, and 

Visitation to other schools# 

In summing up the comparisons made above between 

teachers and superintendents, we find that they are agreed 
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as to the high value of Summer S chool Attendance, Leave of 

absence for study or travel, and Visitation to other schools# 

They are also agreed as to the little value of General meet

ings of all teachers in the school system. They do not agree 

on the value of Institutes, teachers placing it low, and sup

erintendents high in second values. Also,, Reading Gircles 

have a higher value placed upon them by teachers. Teachers 

are agreed that Study olasses conduoted by superintendent or 

principal are of questionable value, while superintendents are 

disagreed as to the value of suoh classes. Definite classroom 

help through supervision is ranked higher by teachers than by 

superintendents, teachers evidently seeing greater possibili

ties for improvement to themselves through it than superintend

ents are ready to grant. 
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2# Data from Page 2 of Questionnaire# 

(11 139 Teacherst 

On Pag e 2, the instructions were to take the 

device which has been first in value and answer the following 

questions:-

1# Specifically, how has it improved teaching? 

2# What features in it have given this help? 

3. Describe how this device was carried out, stat

ing specifically:- 1. Time it lasted# 
2. Plan pursued#. 

We shall be able to see in these answers just what 

devices are uppermost in the mind of the teacher, and to un

derstand what are considered the outstanding helpful qualities 

of these devices# In the answers, some mention more than one 

device. These are given equal value in the calculations 

made# 

Table 15 gives the number of times each device is 

mentioned on page 2\ together with the percent of times eaoh 

device is mentioned in the 139 answers# Figure 18 shows in 

graphic form the percent, of times each device is mentioned# 



Table 16'• 

Devices mentioned on page Z of questionnaire; 

139 Teachers* 

Times mentioned in numbers* 
Times mentioned in percent. 

Devices. 
Times Times 

mentioned 

A.Outside the School System: no* X • • > 
j 

' •  •  

1.Teachers Institutes-Co.or city 0 4.3 

2.Teachers Reading Circles Z 1.4 

3.Correspondence Course Z 1.4 
4.Lecture Course 1 .7 
5.University Extension Course 1 *7 
6.Teachers Meetings,St.,Co,,etc ! 5 3*0 
7.Summer School Attendance 87 02.5 
8.Leave of absence for study or 

travel 10 7.2 

B. Within the School System 
i 9. Study classes conducted by 

Supt. or Principal 

> 

Z 1*4 

10. General meetings of all teach
ers in school system 

2 1.4 

11* Group meetings of teachers (by 
grades or schools) 

0 4 . 3  

12. Visitation to other schools 2Z 15 .'8 

13- Definite class room help 
^ thru supervision 

11 7.© 
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It is seen at a glance that Summer S chool Attendance 

is mentioned by far the greatest number of times, with Leave 

of absence for study or travel the. next highest percent. The 

latter is, however, many points lower. Visitation to other 

schools and Definite classroom help through supervision are 

mentioned the most often in : deviees within the school system. 

Table 16 gives the devices mentioned on Page 2 in 

percents of those using each device. 

Figure 19 shows this in graphic form. 



Table 16 

Devices mentioned on Page 2. i n percent 

of those using them* 

139 teachers. 

Times % 
Devices* ment* ment•of 

_ JJsecL -PJ3 used — 
A.Outside the School System: No* •No. i I 

1.Teachers Institutes—Co.or city 89 a 6*7 

2.Teachers Reading Circles 71 2. 2.8 

3.Correspondence Course 51 2- 3*9 

4.Lecture Course 65 1 1.5 

5.University Extension Course 44 1 2.2 

6.Teachers Meetings,St.,Coetc 124 5 4,0 

7.Summer School Attendance 130 87 66. © 

8.Leave of absence for study or 
travel 

18 10 55*5 

B. Within the School System 
4 9. Study classe3 conducted by 

Supt. or principal i 

f 
81 2. 2.4 

10. General meetings of all teach
ers in school system 

114 2 1.7 

11. Group meetings of teachers (by 
grades or schools) 

115 6 5*2 

12. Visitation to other schools 128 221 17.1 

13. Definite class room help 
thru supervision 

85 11 12.9 

J 
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Here the same devices again stand out as prominent:. 

Summer School Attendance, Leave of absence for study or trav

el, Visitation to other schools and Definite classroom help 

through supervision* 

The same conclusions are reached as in studying 

answers to Page 1*. We find, therefore, that the answers to 

Page 1 and Page 2 are very parallel in their results* This 

being true, the data show a good degree of reliability. 

In giving the answers to the questions on Page 2, 

we shall take each device in order, and eaoh question answer

ed for each device separately* The form of the question will 

not be repeated eaoh time, but will be indicated. The number? 

appearing, in some instances- after the answers, indicate the 

number of times that particular answer was given* Those ans

wers not numbered were given onoe* The devices in A, out

side the school system will be given first, followed by the 

answers in B, within the school system* 

A. Outside the School System#. 

Device No.l* Teachers1 Institutes CCity or County) 

Mentioned by 6 persons#. 

Question 1. Specifically, how h as it improved teaching? 

(1) Gave many useful devices and suggestions on 
how to meet difficulties in instruction and 
discipline* 3* 

(2) By exchange of ideas, and giving inspiration 
in the furnishing of ideals. 2 

(3) Gave better knowledge of teaching school sub
jects. 



Question 2. What features in it have given this help* 

(1) . The Leoture course by noted educators* 2* 

(2 ) •  Ins t ruc to r s  managemen t  o f  c l ass  room 
work. The recitation. 2. 

(3 ) .  Demons t ra t ion  l e sson s  in  conduc t ing  o e r -
tain classes. 2. 

(4 ) .  Lec tu res  and  adv ice  a s  to  how to  mee t  
difficulties which arise in the classroom.2. 

(5) Round table discus si on-a discussion by 
experienced teachers of the methods they 
used in meeting successfully many situa
tions in the classroom. 2. 

Question 3. Describe how this device was oarried out 

stating specificallyu-

1. Time it lasted. 

(1) One week——2 

(2)  Four  weeks T T -1  

(.3) Monthly- 1 

2. Plan pursued. 

CI ) .  In  round  t a b le  d i scuss ions ,  the  t eachers  
handed the chairman a slip of paper on 
which was stated some problem which she 
had encountered in her work. Teachers-
were called upon to tell how they had 
met the problem and to give constructive 
criticism. Sometimes one was asked to 
try it out. 2. 

(2 ) .  Lec tu res  and  demons t ra t ion  l e sso ns  2 .  

(3). Academic and professional work. 
Recitations and methods of conducting 
them, devices and suggestions which would 
be useful' in our work and personality of 
the teacher conducting the classes. Foll
owing this a course in methods and manage 
ment was presented. 2 
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Device No.2. Teachers Reading Circles. 

Mentioned by 2 persons. 

Question 1. 

(1). Gives the teacher the opportunity of obtaining 
many practical helps and devioes which he other
wise might not obtain. 

(2 ) .  By  b r i ng ing  t eachers  toge ther  r e su l t ing  in  a  d i s 
cussion and exchange of ideas and opinions of how 
to apply best methods. 

(3 ) .  Tends  towar d  u n i ty  and  coopera t ion  o f  t eaohers ,  
which results in more successful teaching. 

Question 2. 

(1). Discussion of topios and useful devices. 

(2 ) .  Exchange  o f  ideas .  

Question 3. 

1. Time it lasted. 

(1) Thorough out the entire school year. 

2. Plan pursued. 

(1) Superintendent and grade teachers met regu
larly each month and studied and discussed 
a book which was valuable to each teacher-
such as Wilson's Motivation of Language. 

Device No.3. Correspondence Course. 

Mentioned by 2 persons. 

Question 1. 

(1). Increase in knowledge of subject and methods. 

(E). Increase in knowledge and skill. 

Question 2. 

(1) The fact that 1 had to do all the work in the 

course and do it well. 
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Question 3* 

1*. Time it lasted*. 

(1) • 1{ years*. 

2. Plan pursued*. 

Instructions printed and sent to me* 

Work was returned corrected to me with ex

planations* 

Devioe No.4* Lecture Course* 

Mentioned by 1 person* 

Questions 1-2-3*. 

CO • Enjoyed it* 

(2 ) .  Broadened  th e  v iew of  the  sub jec t*  

(3 ) .  Methods  o f  t each ing  were  m ade  be t t e r*  

Devioe No.5. University Extension Course* 

Mentioned by 1 person. 

Questions 1-2-3* 

(1). Gained much f rom this course* 

(2 ) •  Improved  m y t each in g*  

Device No.6* Teachers1 Meetings (State, County, etc). 

Mentioned by 5 persons. 

Question 1* 

(1)* Is a help in developing a philosophy and creed 
of teaching* Stimulates the professional 
spirit. 2* 
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(2 )*  Gai4  an  int erchange  o f  ideas  conc erning  
method, technique, etc# A. h elp in disci
pline in showing how to give students a high 
moral standard. 2. 

(3) .  Lectures  br oaden ones  mind an d g ives  he lp  a s  to  
how work should be done. Givds an added appreci
ation in musio and art* 3, 

(4) .  Adds  something  new and re fresh ing  to  the  subjects  
you are interested in as well as to other sub
jects. 1. 

Question 2. 

CD. Lectures by leading men and women of the United 
States# 3. 

(2 ) .  Round tab le  and de partmenta l  sec t ions- Three  
minute talks• 3. 

(3 ) .  Exhib i t s .  S .  

(4 ) .  Contact  wi th  a  great  body  o f  t eachers .  1 .  

(5 ) .  Demonstrat ioh  l e sso ns .  2 .  

(0 ) .  Demonstrat ion  o f  d i f ferent  methods  o f  o ther  
schools, such as dramatization of some seledt-
ion as for a language lesson, ate#. 4. 

Question 3. 

1. Time it lasted. 

(1) • Two days every year— State meetings# 

(2 ) .  Three  day s  — State  meet ings#  

(3 )  County  tea chers  
meetings# 

2. Plan pursued# 

(1 ) .  Lectures  pr in c ipa l ly# .  

(2 ) .  Demonstrat ion  l e s son s .  
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Device No,7, Summer School Attendance# 

Mentioned by 87 persons. 

Question 1» 

I* Professional Help, 

(1 )*  Keeps  the  teachers  i n  touch  wi th  a l l  the  new est  

and best methods for presenting material so that her 

own methods  are  improved  . . . . . .  .37 ,  

(2 ) ,  Gives  ne w ideas  u pon o rganizat ion ,  equipment ,  

new material, and all phases of teaching which can 

be put into practice ,24 

(3) ,  He lped  i n  problems  o f  management1  

(4 & 5)• Better teaching preparation and qualifi

cations, Gave opportunity for further study of 

the principles of teaching and of their specific ap

plications • 4. 

(Si, Teachers! Course in own subject was more valu

able than in undergraduate days* * 1 

(7 ) ,  Keeps  m e i n  touch  wi th  n ew dev ices  in  other  

schools in teaching my particular branch of work,,4 

(8 ) .  Helps  t o  ra i se  s tandards  o f  school  sys te m wi t h  

a fuller realization of the value of a good school.3 

C9). Increased knowledge of educational endeavor in 

keeping one familiar with the new and progressive in 

education. 2 
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(10) .  Abi l i ty  to  conduct  a  bet ter  rec i ta t ion  wi th  

increased ability in explanation and imparting sub

jec t  matter - . , . ,  , 3  

(11) .  Helped  t o  work o ut  we ak po ints  found dur ing  the  

past year of teaching..... .. .w... ................ . 1 

(12) .  Insp ired  a  greater  i n teres t  in  the  s tudy  of  Psy

chology  an d P edagogy  . . . . . . . . . . .  1  

(13) .  Increased  u nders tanding  o f  the  psycholog ica l  

reasons and principles for certain methods. Learned 

better to understand the child and his point of view, 

and how better to present work which would appeal to 

him. It increased knowledge of human nature, patience 

with slow pupils, and brought about a closer relation 

between teacher and pupil. ,12 

(14) .  Bigger  and b roader  conc ept ion  o f  the  ch i ld ' s  

needs and how to meet them. Helps to see teaching is 

more than assigning of lessons and hearing of recitations-

it is to aid in. the development of the child's mind and 

to arouse him to make an effort for something worth 

whi le . . . . . . .  . . .  .  • •  •  . 2  

(15) .  Learned  the  va lue  o f  p lay  in  teaching . . . . . . .  1  

(16) . Motivated teaching 3 

• Help in scholarship. 

(1) .  I t  improves  scho larsh ip ,  enr iching  kn owledge  o f  
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subject matter and of subject to be taught, raising qualifioa 

tions and equipment in teaching * 24, 

(2 )  •  Broadens  ideas - ,  br ing ing  n ew fac ts  and w orkable  

ideas in the teachiig of special subjects and in gener

al educational work* 4 

(3 ) .  Helps  to  recognize  e s sent ia l s  and a im s  i n  one*s  

own subject* It gives a keener realization of ends In 

view* * 4 

III* Inspirational value* 

(1 )*  I t  arouses  enth us iasm for  the  w ork a nd insp ir es  

one to go forward into new work* It increases one's 

interest and love for the work, which is later re

flected in the interest of the pupils 27 

(2 )*  Keeps  on e  from get t ing  narrow a nd ke eps  h im out  

of a rut* It gives new .ideals and the right point of 

v iew* * . * .6  

(3 )*  One  i s  aga in  in  the  atmosphere  o f  the  school  a nd 

university where university ideals of culture and schol

arship are revived* One is inspired by instnuctors, 

and the  inf luence  of  personal i t i e s*  * ** .^« .*»*«*  *6  

(4 ) .  Broadened  my v iewpoint  on  scho ol  ques t ions ,  educa

tion, the entire educational situation, and our life*19 

(5 ) .  St imulated  am bit ion  a nd ga ve  a  de s ire  to  be  a  

bet ter  teacher  do ing  be t ter  work , , ,**• • • • •  10  
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Question 2. 

I. Professional Help* 

1* Work in Model School or Practice School, in connect

ion with the Training School. 

a. Observation of the methods of an expert in the 

teachers workshop. Talked with fellow teachers 

and compared notes afterwards. .. • *26 

b. Practice in teaching in the model school under 

expert supervisor, with criticisms by instruct

or  and teaohe rs  a f ter  . . . . .  19  

c. Seeing the better teachers conduct classes.. 5 
One class taught was composed entirely of 

subnormal pupils. 

d. Observation work in the kindergarten and on the 

playground with supervision of songs, games, rap

id number work, material for language work and 

p layground w ork.  . . . . . .  6  

2. Training Sohool Glasses or classes in the Educational 

Department* 

a. Methods classes in different-subjects under ex

perts who know the best methods. Here were learn

ed the best methods of different subjects and how 

to apply them:-Handwork, History, Drawing, Dramat

ic Art, Journalism, etc. Teachers studying were 

obliged to bring new methdds to class. Gave op

portunity to learn methods in own particular line 

of work. 30 
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b* Experiments studied and performed in classrooms giv

ing new methods and materials* New fields of inves

tigation were opened up as different methods were 

tested to find the best* * *.»*.*• 6 

o* Lesson plans handed in, criticised and returned* 

These were used as a basis of teaching daily****. 5 

d. Round table disoussions and open informal discuss

ion in the classroom, of school problems, methods, 

plans, devices* New lines of work and problems of 

other schools were presented and shown how they were 

met*  *****  •**«•* .*•  *  23  

e. Observation of instructor's method of teaching the 

class and ideas gained from watching him. Attention 

called to latest books and other sources of informa

tion on my subject* *. * 18 

Academio help*. 

(1 ) .  Academic  w ork  in  subjects  not  to  be  taught ,  but  in  

new and correlated fields* 6 

(2 )*  Classes  in  a l l  branches  o f  work wi th  text  book 

study. * *.*.*. 15 

(3) .  Courses  i n  Psychology  wi th  ex per imentat ion  a nd 

demonstrat ion .  Course  i n  adminis trat ion . .*«•«• • • . . •*7  

(4 ) ,  Seminar  c lasses*  Ass ignment  o f  subjects  f or  

spec ia l  inves t igat ion .  * . • . • . • •* •* . .  *  —3 
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$5) .  Wri t ten  l e sson s  on  top io  ass igned  e aoh  day .  Super

vision and personal help 4* 

(6 ) .  An exce l l ent  rev iew a nd th orough s tudy  un der  co mpe

tent instructors* A great variety of subjects to choose 

from.  . . . . . . . . . . • .  . .  5  

(7 ) .  Lectures ,  wi th  notes  usual ly  to  be  h anded in . . . . .*  18*  

(8 ) .  Use  o f  l ibrary  f or  genera l ,  profess ional  an d re f erence  

work and systematic reading* Use of building equipment.. 11 

(9 ) .  Lectures*  

a* Lectures by noted educators on up-to-date live 

topics of a special or general nature. Lectures 

a t  chape l  ho ur  * . *23  

III* Help in. Student Relationships* 

1. The Faculty. 

a* Conferences with professors and instruct

or  s*« .  »»»• •» . .» •  « • • •»• •  •• »«  2 »  

b. Personal touch with men of scholarship, 

breadth of vision, and experts along certain 

lines of work - * 20 

2. The Student body. 

a. Class meetings and forums. Women's Forum 

a t t e n d a n c e *  . . . . . . . . . . . 3  

b. General mixing in a social way* * * 1 

c. Associating with those whose interests are 

the same * 27 

d* Comparing problems and methods with other 

teachers- 8 



3* Jl  student again. 

Teachers were treated like pupils and work es— 

peo ia l ly  arranged  to  meet  t eachers '  needs , , ,  • . .  .5  

Question 3. 

1, Time it lasted. 

This question is answered in various ways# Some 

give the length of time suoh as from 8 to 10 weeks# Both 

times are tabulated in this case# 

The times given are as follows 

(1 ) ,  4  weeks  —-  g iven  1  t ime#  
(2 ) .  6  weeks  g iven  15  t im es#  
(3 ) .  8  weeks  g iven  22" t imes#  
(4 ) .  9  weeks  — g iven  8  t imes#  
(5 )#  10  wee ks  g iven  9  t imes#  
(©)#  12  wee ks  g iven  1  t imes .  

The time is also given in the following form:-

(1  
( 2  
(3 
(4 
(5  
(6  
(7 
(8  
(9  

© w eeks every 3 or 4 years, 
9 weeks for 5 summers# 
10 weeks each year. 
Annually in a Colorado College, 
Two full summers in University of Chicago. 
State Normal summer session. 
8 weeks for 3 summers# 
Over a period of 4 or 5 summers# 
Three summer sessions of © w eeks# 

(10).Three summers of 8 weeks. 
(11).During summer session. 
(12).Through 5 sessions—and so on. 

Eight weeks seems to be the prevalent length of 

summer session# The idea seems to be to take some work each 

summer, or to take a session every so many years. 

Question 3, 

2# Plan pursued. 
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(1 . )  Courses  in  subjects  l eading  to  a  Master ' s  de gree  

at Kansas State University ......,1 

(2) .  Teachers  Co urse  i n  Educat ion  Department  .  . 4  

(3 )  •  Col lege  w ork .5  

(4 ) .  Enrol led  f or  methods  imown part icu lar  w ork . . . . 2  

(5 ) .  Pr imary  wo rk.  * .  2  

(0 ) .  Teaching;  subjects  corre la ted  wi th  my regu lar  

course • * .8 

(.7). Finishing an advanced course in the State Norm

a l  Schoo l . . . . . . . . . .  

(8 ) .  Ten  weeks  in tens ive  work wi th  en couragement  f or  

further study and correspondence work. 

(9 ) .  One  ho ur  fo r  each  b ranch  sup plemented  by  ac tua l  

work with classes in schoolroom and on playground, 

(10) .  Have  n ot  chosen  cour ses  pr imari ly  he lpfu l  toward 

obtaining an advanced degree but have in most cas

es ohosen those that promised to be of immediate 

and practical value.. I am not sure that this 

has been wise, however. 

Device No.8. Leave of absence for study or travel, 

Mdntioned by 10 persons. 

In answering the questions on page 2, those who 

consider this device mpst valuable have in most cases given 

little thought to »'he- stipulation "'leave of. absence"1, 
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and have spoken of study and travel as independent of the 

help of the school system# The answers will be recorded as 

stated with some attempt to group those which can be grouped# 
***** 

Study 

Qjiesti onl# 

(1 )#  The  dev ice  t ih ich  has  m eant  most  to  m e as  a te  ache  r  was  a  

year of study in Teachers College, Columbia University# 

Study under the big men and women there gave me a 

broader viewpoint in education, led me to have a more 

experimental attitude toward method, and a keen inter

est in working to improve method#. 

(2 ) .  By  enab l ing  a  teacher  w ho ha s  been  o ut  o f  school  f or  

some time to take advantage of new ideas and teaching 

methods that have been developed and also gives the 

teacher a chance to collect fresh material or new ways 

of presenting old material. ; .4 

(3 )  .  Deepened  knowledge  o f  subject  matter .  .» •»#•«  

(.4)# Broadened my outlodk#.......... .# ##.#**«.##..##.# .,*2' 

(5 )  •  Gave  a b i l i ty  to  judge  my subje cts  from s tandpoint  o f  

educational psychologist, and to understand more full-

ly the needs of pupils# 

(6 )#  St imula ted  to  new e f for t  through con tact  wi th  goo d-

sized men and women# 

(7 ) .  Put  m e aga in  i n  the  s tudent  a t t i tude#  
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(8 ) .  Gave  oppo rtuni ty  to  s tudy  pe dagogic  pr inc ip les  and 

their effects in the classroom where I was a student. 

(9 ) .  Incresad  ab i l i ty  to  d i s t inguish  between  esse nt ia l s  

and non-essentials. 

Study 

Question 2. 

(1 ) .  Indiv idual  resear ch  s tud y .  2  

(2 ) .  Classroom assoc ia t ion  wi th  ins tructor .  . . 2  

(3 ) .  Observat ion  o f  the  teachi ng  o f  ch i ldren  in  var

ious grades by skilled teachers, and class dis

cussion of the lesson observed with the profess

or afterwards in which methods were analyzed and 
* 

criticised ........... .2 

(4) .  Lec tures  by  facu l ty .  

(5 ) .  The  to uch  i t  af forded  wi th  the  outs ide  wor ld .  

(6 ) .  Contact  wi th  o the rs  teaching  in  s imi lar  schools  

or same subject. 

(7 ) .  Mater ia l  rece ived  from recognized  aut hors  o f  s tudy .  

Study 

Question 3. 

1. Time it lasted. 

1. Nine months 1 

2. One year 2 

3. One year and a summer..!. 

4. Two years. 
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2. Plan pursued. 

(1 ) .  Graduate  s tud y  wi th  op portuni ty  to  v i s i t  f i r s t  

rate city and normal schools. 

(2 ) .  Res ided  i n  New York .  Garr ied  fu l l  course  in  

graduate work. Used New York city as a laboratory 

for study of school system, social, civil, and lit

erary life. Side trips to Boston, Philadelphia, and 

other points of political or historical interest. 

(3 ) .  Fol lowed a  method s imi lar  to that  used  by  pers 

ons taking their Master's Degree. 

(4 ) .  Work in  the  State  Univers i ty ,  

(5 ) .  Teacher  was  gr anted  pr iv i l ege  o f  re turning  

to old position with increase in salary, 

** 

Travel, 

Question 1. 

(1) .  Am ab le  to  make  m y c lass  room work more  in teres t 

ing by telling of my visit to a certain place when we 

are studying about that particular place. 

(2 ) .  Enables  on e  to  be  i n  bet ter  phys ica l  condi t ibh  

for  the  year ' s  work wi t h  a  fresh ,  c lear ,  res ted  mind. .3  

(3 ) .  Adds  m uch to  one ' s  s tor e  o f  knowledge  in  books ,  

geography ,  and o f  human nature . . . . . . . . .  . . . .  . . 2  

(4 ) ,  Gives  a  wider  out l ook  to  l i f e ,  an  esse nt ia l ,  as  

I see it, to one who has to confine himself to the nar

rowing influences of the schoolroom JB 
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(5 ) •  Trave l  an d l ec tures  combined  gave  m e m ore  va luab le  

help in the teaching of History by making the subject 

more real.. 

Travel. 

Question 2. 

(1) .  The  spec i f i c  knowledge  ga i ned  o f  th ings  prev ious ly  

heard., of and read about and the inspirational phase 

of travel are to me the most important features. 

(2 ) .  P laces  I  have  v i s i t ed  and can  des cr ibe  to  my o l ass -

esthe mint at Sam Francisco, Salt Lake City, battle 

ships, vessels, wharves, etc., great sea wall at Galves

ton, Texas, life of the southern people, Niagara and 

nearplaces, factories, glass, pottery, iron foundery, 

pencil, etd. 

(3 ) .  Connected  the  event  wi th  i t s  natura l  surr oundings ,  

and made it more vivid. 

(4 ) .  Rest  an d ch ange  o f  work made  one  more  rea dy  for  

class room work again. 

Travel> 

Question 3. 

1. Time it lasted. 

1. Three months. 

2. Summer vacations. 

3. Leave of absence for a couple of weeks 
two summers. 

4. Four months travel in the West and 
North-west. 
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2:. Plan pursued# 

(1) .  A group co rresponding  to  a  c lass  trave l l ed  to 

gether studying the Geography and History of the 

places visited. Each morning or evening lectures 

were given on what had been seen that day, or if in 

the morning what was to be of interest that day. 

(2 ) .  I  have  nev er  h ad a  l eave  o f  absenoe  for  s tudy  

or travel but have taken the time with a chance of 

a position the next year# 
**** 

B-» Within the School System. 

Device No.9. Study Glasses conducted by Superintendent 

or Principal# 

Mentioned by 2. p ersons# 

Question 1# 

(1 )#  Has  g iven  d ef in i te  a im in  work .  

(2 ) . .  Improved  mode  o f  proceedure .  

Question 2. 

(1 ) .  Discuss ions  o f  problems  i n  teaching .  
i  

(2 ) .  Sugges t ion  of  new p lans .  

Question 3. 

1# Time it lasted# 

(1 ) .  i las s  las ted  about  on e  hou r .  
Called by superintendent usually 
once a month. 

(2 ) .  1  hour  a t  c lose  o f  school#  
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2'. Plan pursued. 

(1 ) .  Study  o f  book on  teach ing .  

(8 ) .  Discuss ion  o f  work  re ad  a nd pract i ca l  

problems. 

(3 ) .  Open d i scuss ion  o f  s ta ted  subjects  a s : -

1. Technique of Teaching. 

2. Personality of teacher, etc. 

(4 ) .  Teacher  required  to  g ive  l ec ture  on  

chosen subject. 
**** 

Device No.10. General Meetings of all teaohers in sbh&ol 

system. 

Mentioned by 2 persons. 

Questions 1, 2, and 3. 

(1 ) .  I  l ike  our  pre sent  p lan  of  hav ing  a l l  the  teaoh

ers of our schools meet together in bi-monthly teachers' 

meetings. We usually have a program consisting of 3 or 

4 numbers from various departments. This is democratic 

and unites the teachers, gives the feeling of one end or 

purpose in work and is entertaining and instructive. The 

numbers may be in the form of papers, talks illustrated 

or otherwise, the presentation of model lessons with 

pupils, exhibits of work or round table discussions* 

(2 ) .  Genera l  mee t ings  h ave  been  va luable  e sp ec ia l ly  when 

we have a good practical as well as inspirational lectur 

er. 
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Device No #11# Group meetings of teachers (by grades or 

schools)• 

Mentioned by 6 persons# 

Question 1. 

(1 )#  Gives  m ore  d e f in i te  a ims#  

(2 )#  Helps  to  e l iminate  non-essent ia l s#  

(3 )#  Correct s  teachers 1  fau l t s#  

(4 )«  Benef ic ia l  e spec ia l ly  to  young  or  inexper ienced  

teacher, as it gives good theory along with the actual 

practice, thus being very practical# 

(5)#  Tends  to  make  the  teaching  o f  the  var ious  subjects  

more uniform, not only in one building, but in the whole 

school system# 

(6 ) .  So lves  pract ica l ly  the  nu merous  da i ly  problems  

peduliar to that grade# 

(7 )#  Gathers  n ew mater ia l  wi th  wh ich  the  work ca n  con

stantly be kept alive and interesting in the presenta

tion to the student. 

(ft)• Broadens teaching# 
i .  

(9) .  Has  s hown o th er  p lan s  o f  da i ly  preparat ion  i n  

courses outside my own# 

(10)#  Kept  m e t ry i ng  t o  improve  an d b ecome as  e f f ic i ent  

as some of the older teachers# 

Question 2. 

(1 )#  Exchange  o f  methods  an d dev ices  by  indiv idual  

teachers-# #3 



(2 ) .  Genera l  d i scuss io n  o f  schoo l  pro blems ,  r ight  

methods and correct aims. Adoption of best method..3 

(3),. Outline amount of work required in a definite 

time ..3 

(.4). The spirit of helpfulness. 

(5 ) .  Informal i ty  o f  meet ings .  

(6 ) .  Took eac h  subject  separate ly ,  such  as  Spe l l ing  

or Grammar or Arithmetic, giving the best ways of pre

senting it to pupils, with discussions on the wrong 

methods sometimes used. 

(7 ) .  Po in ted  out  co mmon mis takes  in  the  w ork o f  cer t 

ain grades, and gave corrective measures. 

(8 ) .  Demonstrated  the  m ost  e f fec t ive  and ne wer  s chemes  

for the actual application of educational theories. 

Question 3. 

1. Time it lasted. 

(1) .  i  day  each  6  we eks .  

(2 ) .  20  m inutes  on ce  a  mo nth .  

(3 ) .  1  to  l j  hours  onc e  a  month,  

(4 ) .  1  ho  2 .  hours 1 .  

( 5 ) .  1  hour  a  month .  

2. Plan pursued. 

(1 ) .  Lectures  an d d irec t i on  by  su per intendent , . . . . 2  

(2 ) .  In  charge  o f  one  teacher .  Each  tea cher  to l d  
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of something difficult to present to her pupils* Oth

er teachers would then give their idea of presenting 

this. This many times cleared the fault of the first 

teacher. 

(3) .  Eaoh g rade  or  gr oup o f  grades  m et  an d the  Sup er

intendent gave a course of instruction and gave suggest

ions as to the best methods of presenting the subjects 

taught ,  and on  co nduct ing  the  rec i ta t ion  i t se l f .  At  

eaoh meeting a different subject was discussed. 

(4 ) .  Meet ing  op ened  by  Super intendent  i n  h i s  o f f i ce .  

Reviewed a little of past month's school room work. 

Work to be covered next month outlined. Each teaoher 

was required to pass her opinion of the subject under 

discussion. Perhaps one month the main discussion 

would be on penmanship; another month on reading: anoth

er on language, etc. 

(5 ) .  At  the  f i rs t  meet ing  o f  the  year  a -  d i scuss ion  o f  

the first month's work was gone over, and a general dis-
» 

cussion. of the work took place. Following this was a 

d i scuss ion  of  d i f ferent  subjects .  In  Ari thmet ic ,  f or  

instance, each teacher took a separate subject—long 

division, multiplication, fractions, etc.—and a general 

critioism brought out the general mistakes. Each teach

er showed the most fiommon mistakes she dealt with, and 

her solution. To the new teacher, such discussions are 
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an education in themselves, and to the older teaohers 

are  bro ught  n ew ideas  w hich  n one  oan  a f ford  to  l e t  go  

unnoticed if she expects to keep step with the rapid 

strides of education. 

Device No.12. Visitation to other schools. 

Mentioned by 22 persons. 

Question 1, 

(1) .  I t  a f fords  a  bas i s  for  se l f -cr i t i c i sm by  
comparison. 

(2 ) .  Gives  ne w ideas ,  d i f ferent  methods  an d sh ows  

how to  use  them in  var ious  w ays  * . .* . . . 11  

(3 ) .  See ing  good teac hing  done ,  insp ired  m e to  do  

as well. Mistakes made by others taught me 

to avoid them in my work. .9 

(4) .  Compare  our  schools  wi th  o thers  on  the  sca le  

o f  s tandardized  schools .  Helped  to  f ix  a  

standard of results. .3 

(5 ) .  Broadens  concept ion  o f  educat ion .  

(6 )  •  When f i r s t  s tar t ing  out  in  the  teaching  prof ess 

ion, so often too much is expected of the pupils, 

and if they don11 come up to our standard, we grow 

discouraged. But after visiting often our ideas 

or opinion as to standard are modified. After 

having talked with other teachers and having seen 

•their work, we have a different point of view. 
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c7) .  

(8J .  

(9) .  

(10). 

Question 2. 

(d .  

(8 ) .  

(3 ) .  

(4 ) .  

When I was an inexperienced teacher I can recall • 

that visits to certain strong teachers aided me 

materially, as I saw these teachers handling 

situations that I had to meet and the impression 

on me and aid was much greater than if I had only 

heard those things discussed in an education class# 

I think visitation would be better but 11ve never 

-had the chance to visit# 

Induced more preparation on the part of the teach

er, and has given individual initiative# As a 

result better results from the recitation period. 

Visitation to other schools shows the summer 

school theory being carried into practioe# 

By seeing expe rienced teachers put theories in 

definite practical form, successfully conducting 

lessons in very large classes in such a way as 

to hold the attention of each child, and to find 

out whether pr not each child knew his lesson or 

not#  •  • . .  #6  

Methods and ideas of critic teachers in model 

schools. »• #2 

Contact with others, interchange of ideas, and 

comparison of methods—a chat after the recita

t ion .  . . . . . .  . . . 5  

Saw the methods of marching and order; the atti-
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tude and response of the pupils; the different methods 

in discipline 2 

(5 )*  Able  to  see  cer ta in  problems  not  c lear  t o  me worked 

out in the class room. 

(6 ) .  Through obs ervat ion  of  part icu lar  c lasses ,  Reading  

wofd drills, Arithmetic devices in rapid drill on 

combinations, separations, etc. Saw how the teacher 

actually carried out the recitation —words written 

on board-children went and stood beside words they 

knew. Then children at the seats tagged them and took 

their places at the board. Saw dramatization of "Chick

en Little"• in a language lesson. 

(7 ) .  I  have  no ted  the  wa y  cer ta i n  teachers  are  able  to  de

light their pupils and yet not destroy the formality 

of a recitation; how they can appeal to them by means 

of observation of their community, how they oan corre

late the past and present in literature. 

Question 3. 

1. Time it lasted. > 

( 1 ) .  Two days  each  ye ar .  

(2 ) .  Time var ied-an  ent ire  day ,  an  hour ,  or  v i s i t s  

repeated at intervals. 

(3) .  Somet imes  v i s i t ing  a l l  day.  Others ,  ha l f  day .  

(4 ) .  One  d ay  each  year , .  . 2  

(5 ) .  Al l  day  on  two d i f ferent  v i s i t s  to  Pi t t sburg  

and Joplin, Missouri. 

(6 ) ,  Perhaps  an  a verage  o f  a  day  fo r  each  year  taught .  
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Plan Pursued, 

(1 ) ,  Spent  one  ha l f  day  i n  each  bui ld ing ,  see ing  

the  p lans  used  in  d i f ferent  schools  an d in  the  d i f f 

erent  branches  o f  s tudy*  • .  . . .  . . .  • •*» ,«« ,  •  , 2  

(2 ) .  Vis i t s  in  my o wn school ,  v i s i t s  in  other  to wns;  

sometimes in my own grade, sometimes in a higher or 

lower grade , 2 

(3 ) ,  V is i t s  made  a t  Kansas  S tate  Normal*  

(4 ) ,  Vis i t ing  of  schools  in  Franc i s  Par ker  Sch ool ,  

Elementary School of Education-Chicago, Gary, Indiana, 

Detroit, and St,Louis, 

(5 ) ,  Before  s ta r t ing  out  t o  v i s i t ,  rev iewed a nd;  had  

in mind some things to be considered while visiting, 

and on returning home discussed and put into use 

those that would be most valuable to us ,2 

(6 ) ,  Ent ire  corps  o f  teaohers  v i s i ted  a  c i ty  about  

thirty miles away. Ordinarily spent just half of day 

at the largest building in town, and in the afternoon 

we usually made two of the smaller schools. Notes 

were taken, and in a few days after our visit the 

principal called a meeting, then both the merits and 

demerits were discussed. 2 

(7)*  During  the  day  a l lo wed,  I  usual ly  v i s i t  three  

classes and then didcussed points of interest with 

the. instructors the rest of the time. 



18:3 

Device No,13. Definite classroom help through supervision. 

Mentioned by 11 persons. 

Question 1, 

(1 ) •  Serves  the  pu rpose  o f  keeping  the  teacher  a t  h i s  

best every day, of giving help when most needed, and of 

getting at speoifio difficulties. It keeps the teacher 

out of a rut, *,8 

(2 ) ,  Defec ts  in .  method or  in  preparat ion  may be  re medied  

before they become serious, for a good supervisor detects 

faults upon their first appearance« He can also detect 

t h e m  b e t t e r  t h a n  t h e  t e a c h e r  h e r s e l f , , 6  

(3 ) ,  Def in i te  construct ive  cr i t i c i sm from an  exp er ienced  

supervisor is worth more than generalities obtained from 

books on methods, lecture courses and extension courses. 

Encouragement comes to the teacher through successfully 

carrying out suggestions * . 2 

(4 ) ,  Has  g iven  n ew ideas  on  organizat ion ,  t eaching  mater

ial, best methods to use in presenting subject matter, and 

has helped in starting a new feature such as the problem 

method of instruction . 4 

(5 ) ,  The  pre sence  o f  a  superv i sor  has  an  e f f ec t  upon the  

p u p i l s  i n  t h e i r  a t t i t u d e  a n d  p r e p a r a t i o n . , 3  

(6 ) ,  By  g iv ing  a  c learer  idea  o f  the  type  o f  work to  ex 

pect from my students in frequent comparison with work in 

other schools 

(7) •  I  th ink  de f in i te  c lassroom he lp  through s uperv i s ion  
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should rank first, but I have not had enough to Judge* 

Question 2* 

1* The plan of allowing each instructor to know oandid

ly the supervisor's opinion is helpful*. 

2. Suggestions for working material or for best forms 

of management are helpful* 

3. The problem method of instruction was not clear* The 

supervisor helped by demonstrating the method* When 

it was dear, I had more confidence in my efforts 

and was able to get good results. 

4. Constructive criticism and suggestions* • •«* 5 

5. Observation of model recitations and the discussion 

which followed. *. * .... * ... *3 

a* Frank discussions of weak points and suggestions for 

improvement * 

Question 3. 

1. Time it lasted. 

1. During one year* 

2. Usually 6ne full class recitation period each 

time, at varied intervals throughout the 

school year. 

3. Several times during the year. 

4* Once a week or once in. two weeks* 

5* Two years-periodical visits and almost daily 

suggestions. 
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6. Class period 2 

7* 20 to 25 minutes, every one or two weeks# 

2# Plan Pursued# 

(1)  •  He lp  g iven  ch i e f ly  through consul ta t ion  an d d i s 

cussion after visitation. 

(2 ) .  Vis i t s  to  the  c lassroom b y  the  super intendent ,  

principal, or departmental supervision# After each 

visit written slips are sent the instructor whereupon 

comments, both favorable and unfavorable, perhaps, as 

wel l  as  sugges t ions  or  ques t ions  are  wr i t ten#•  »«• •#  .2  

(3 ) .  My c las ses  were  v i s i ted  once  du r ing  the  year  by  

the superintendent and several times by the principal 

of the high school# After each visit I received a 

slip criticising that recitation. 

(4 ) .  Superv is ion  o f  wr i t ing ,  mus ic ,  drawing  an d phys i 

cal work, presentation of work, criticism, and methods 

for presentation of other work gave me great assistance 

(5 ) .  The  superv i sor  we nt  over  p lans  wi th  m e w hich  I  
* * *  \ .  

had written out, and then conducted the recitation— 

a model lesson. Later when I was teaching the class 

the supervisor was present and pointed out the strong 

and weak points after the recitation #-#.4 

Remarks 

At the bottom of page 2," an opportunity was given 
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to make remarks. Very few were made, but those that were 

made are given as written on the sheets. 

1. Have had little opportunity to test No.9 (Study Glassed 

conducted by superintendent or principal). Have found ttCol-

vin N very helpful, but have been afraid that the study class

es would require more time than their value justified. 

2. Teachers* State Meetings seem hardly to afford help in 

proportion to the time and money given to them. 

3. I have come to feel that the teachers I know about, es

pecially those specializing in English and the other languag

es, need travel, good music, art and other cultural and in

spirational influences as much as pedagogy. 

4. It is well to read all the latest books on school manage

ment. These help you many times to solve problems which are 

sure to arise in your work. 

5. The County Institute while having some value and filling 

a need in pioneer conditions, should be eliminated as it can

not give a high grade of work for the help of the teacher in 

either faculty or equipment as a State School. It largely de

generates into the preparing of a lot of inefficient young 
i -

people to pass an examination, rather than requiring this 

knowledge to be gained first and then helping them with the 

proper presentation of subjects. 

6. Professional reading is a device not mentioned which I 

consider ranks well toward the top, also systematic home study. 
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7. Some of the meetings of my own section at the State 

association have been quite helpful# 

8. More of No,13 (Definite Classroom help through supervis

i o n )  w o u l d  m a k e  a  d e c i d e d  i m p r o v e m e n t  i n  m y  w o r k , . * . . 1  

Could  b e  very  va luabl e  .  • . . .  . .  1  

9. I have never been satisfied with the way in whioh teach

ers1 meetings and study classes are conducted. They are often 

such *'side issues" as to have comparatively little value, 

10. I really believe that the thing that has specifically 

helped me most of all to improve in teaching is the faot that 

I have been in the habit of discussing with my co-workers 

general and local problems as they have come to our attention, 

I have received many a suggestive lesson in this way that has 

been invaluable to me, 

11. No one of the devices used was entirely useless. All 

were  o f  some va lue ,  . ,  • .  •  . 5  

12. Some devices I have not used would prove more helpful. 

13. General meetings of all teachers in school system of 

little value as usually conducted* 

14. Should like to try Leave of absence for study or trav

el. (Writer has taught many1 years) • 

15. Sufficient yearly salary should be paid to enable teach

ers to make use of their summer vacations for either special 

study or travels 
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2. Data from Page 2 of Questionnaire, Contfd. 

(2) 22 Superintendents and Principals. 

Turning to superintendents and principals, page 2 

will now be examined, and reasons found for placing value on 

certain devices. It will be remembered that 22 superintend

ents responded to the questionnaire. Of these, three say 

nothing on the second page, or have missed the point. 

Table 17 shows the number of times each device was 

mentioned on page 2. One person may have mentioned several 

devices. In such cases all are counted and given equal val

ue. Some superintendents speak of devices from the standpoint 

of helping themselves, some from the standpoint of what de

vices in their judgment will be most valuable for their teach

ers^ 

It is seen here that Summer School Attendance and 

Group Meetings of teachers (by grades or schools) were mention

ed most often. This conforms closely to the faots of Page 1 

for Superintendents. (See Table 17, Page 189) 

A. Outside the School system. 

Device No.l. Teachers1 Institutes (County or City) 

Mentioned by 2 persons. 

Questions 1, 2, and 3. 

1. A professional institute is held the week(five 

days) preceding the opening of schools in September. 



Table 17 » 

Devices mentioned on Page Z* 

Superintendents and Principals. 

Times 
Devices. 

meatiojie^^ 

A.Outside the School.System: * - > 4 - j  

1.Teachers Institutes-Co.or city 2 
2.Teachers Heading Circles 1 
3.Correspondence Course 2 
4.Lecture Course 1 
5.University Extension Course 0 
6.Teachers Meetings,St.,Co.,etc i 2 

7.Summer School Attendance 13 
8.Leave of absence for study or 

travel 
0 

B. Within the School System 

9. Study ci2asse3 conducted by 
Supt. or principal 

\ ,  

10. General meetings of all teach
ers in school system 

11. Group meetings of teachers (by 
grades or schools) 

12. Visitation to other schools 

13. Definite class room help 
thru supervision 

0  

1  

6  

3 

4 
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Over four hundred teaohers attend this institute. Talent 

is secured from all parts of the United States. This 

institute costs us about $1200.00 per year on the aver

age. (Kansas City,Kansas)'2 

**** 

Device No.2. Teaohers1 Reading Circles. 

Mentioned by 1 person. 

Question 1, 2, and 3. 

1. Afford gfood opportunity to exchange ideas on a given 

sub le t .  

Device No.3. Correspondence Course. 

Mentioned by 2. persons. 

Question 1, 2, and 3. 

1 .  A def in i te  tangib le  r esu l t  to  be  obta ined .  

2. One gains much by pursuing this course. • 

**** 

Device No.4. Lecture Course. 

Mentioned by 1 person. 

Question 1, 2, and 3. 

1. To receive the results of experiments and experiences 

of those more mature and experienced in the work* 

**** 

Device No.6. Teachers1 Meetings (State, County, etc.) 

Mentioned by 2 persons. 
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Question 1, 2, and 3. 

1. The larger meetings have an inspirational value. The 

thing that the average teacher needs most is the will to 

do her best. 

2. An opportunity to relate experiences and the results 

of experiments. 

**** 

Device No. 7. Summer School Attendance. 

Mentioned by 13 persons. 

(Question 1. 

(1 ) .  By  g iv ing  the  l a tes t  theor ies  on  t eaching , .2  

(2 ) .  Secur ing  a  bet ter  knowledge  o f  subject  matte r  to  

be taught • .4 

(3) ,  By  consta nt  contact  wi th  pers ons  interes t ed: in  those  

things in which you are most interested* . 2 

(4 ) .  Noth ing  wi l l  do  m ore  to  ge t  and h o ld  teachers  out  

of ruts than to attend summer school about once in 

two years. It gives them a professional attitude 

toward their work, an appreciation for better meth

ods, a desire to work on school problems, and an 
i .  

idea of educational progress 3 

(5 ) .  An understanding  o f  and an  in ter es t  in  the  bes t  

methods: of teaching their respective branches.. .2 

(6 )  •  Has  g iven  teacher s  an  a cquaintance  wi th  the i r  pro

fessional literature and increased their study as-

teachers. 
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(7 ) .  Gives  ch ance  fo r  observ ing  w hat  goo d  teaching , i s*  2  

(8 )*  Has  s hown me h ow to  work w i th  teacher s  in  a  he lpfu l  
way. 

(9 )*  Gives  a  broader  out look  an d insp ir at ion  in  meet ing  

wi th  pe ople  who are  s pec ia l i s t s  in  part icu lar  l ines* .* .4  

(10 )#  Teachers  h ave  s trengthened  them se lves  i n  the ir  

weak points. 

(11) .  Teachers  ha ve  m ore  ac ademic  an d profess ional  t ra in

ing, and it weeds out those who are lacking in profession

al spirit* 

Question 2. 

(1) .  Work a long  spec ia l  l ines  teachers  are  in teres ted  

in . . . .  . .  .3  

(2 ) .  Personal  touch  wi th  m en o f  v i s ion  and w ide  exper

ience. ..................... . .... .. _.3 

(3) .  An unl imi ted  sup ply  o f  good  profess ional  book s .  

(4 ) .  The  teacher  sees  in  a  large  summer sch ool  that  h i s  

or her profession is a great field and worthy of the best 

e f for t s .  

(5 ) •  Attendance  a t  regular  c l asses  and rese arch  work i n  

the library. 1 

(0 ) .  Our  o wn c orner  o f  the  wo r ld  be comes  o ld  and ty pe-

formed .  We ge t  out  and see  the  w ork o f  the  o ther  fe l low,  

see the heights attained by him, and we take fresh cour

age. 

(7 ) •  Fo l lowing  a  d ef in i t e  p lan  to  earn  d ip lomas  an d de

grees and higher degrees. 
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(8 ) .  Prof i t s  by  expe r iences  o f  f e l low teachers .  

(9 )9  Classes  w ere  taught  before  us  and w e  w ere  t o  o f fer  

constructive criticisms. 

(10}• Academic and professional courses offered. 

(11). Instruction in subjects the teacher is called upon 

to teach the following year. 

Question 3. 

1* Time it lasted. 

1. Each summer. 

2. 10 weeks 2 

3. 6 weeks 4 

4. 9 weeks 2 

5# 13 weeks. 

6. 10 weeks a year (for 3 years) * 
t 

2. Plan pursued.. 

1. We require all teachers to attend summer school, 

unless prevented by illness, until they obtain degrees 

2. Ten weeks of study in summer sohool and daily 

recitation in classes conducted by well prepared in

structors. 
* .  

3. Summer school courses in schools of education are 

required from our teachers at least one summer in 

two years* Many teachers have considered summer 

school attendance a hardship at first but later have 

come to the conclusion that it is a great help and 

with all it costs since it made them better teachers 



and caused the board of education to pay a higher sal

ary to hold them* 

6. Attendance at a university. 

5. Study in summer sessions at the University of Kansas. 

8. Study for 8 weeks in Columbia University. 

7. Retention of teacher and salary increase condition

ed upon such attendance. 

8. We require all teachers who do not hold life diplom

as to attend summer schoonl and as a consequence we have 

better prepared teachers. There is only one teacher in 

the system who does not hold a life diploma and she has 

a three year state. The teacher shows her grades from 

the registrar of the school before beginning work in:the 

fall* We are within reach of a normal school by street 

car and this makes it easy for us to carry out the plan. 

Teachers usually confer with the superintendent as to 

the thing they need most. The above is a permanent pol

icy of the Board of Education. 

Within the School System. 

Device No.10. General Meetings of all teachers in school 

system. 

Mentioned by 1 person. 

Question 1, 2, and 3. 

1. To take up some pedagogic study among my teachers 

and give one hour recitation per week to report and 

compare views^ 



195 • 

Device No.11. Group meetings of teachers (by grades or 

schools). 

Mentioned by 6 persons. 

Question 1* 

1. It gives teachers a chance to talk over individual 

problems and discuss questions, and thus get each other's 

viewpoint. 

2. Gives the teachers and superintendent a chance to work 

out a definite and productive course. 

3. Teachers1 meetings point out the strong points of the 

teacher and why they are points that should be maintained 

and attained by those of less efficiency. Also weak points 

are brought to light, why they are weak and how to remedy 

them and avoid similar ones. Each week there are grade 

meetings for collective study in the various lines of work-

special subjects and general grade subjects. 

Question 2. 

1. The meeting of teachers in a school system is worth 

just what the teachers are willing to put into them. Teach

ers who are anxious to improve themselves are willing to 

demonstrate their theories and take the criticism of their 

fellow teachers in order that they may grow. Therein lies 

the possibility of growth. 

2. The discussion of vital points as directed by the one 

in  charge  w ho d ir ec ts  the  teaching  o f  the  sys tem.  Af ter  
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all the superintendent must be a teacher of teachers, 

and nothing can take the place of this training# 

Question 3# 

1# Time it lasted# 

1# Twice a month for the entire school year# 

2# Once a week# 

2# Plan pursued# 

1. Teachers* meetings centered around the actual 

teaching of children by the superintendent or by 

one of the teachers, followed by a general discuss

ion of the work done# I believe there is no bet

ter way to grow professionally than to be willing 

to demonstrate your theory by practice or to dis

cuss work done by other members of the teaching 

force#  

2# Group meetings of teachers whenever there is 

a need for definite improvement in any grade or 

subject# 

**** 

Device No#12« Visitation to other schools. 

Mentioned by 3 persons# 

Question 1# 

1# One sees the different methods used by other teachers. 

2, Seeing the success of others and obsefving the method 

by which it was attained# 

3# Improves methods and plans for control;, watching a 
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successful teacher is more valuable than hearing a dis

cuss ion  of  how to  do  i t *  

Question 2* 

1. Class room methods. In the teaching of Lanuages, I 

have received many new devices and improved upon my own, 

by hearing and seeing others. 

2. Visiting schools-seeing the work done by a successful 

teacher. It is more impressive than reading about one 

or even listening to a lecture about one. 

Question 3. 

1. Time it lasted. 

1. Two visiting days each year • *..2 

2. Once a year. 

2. Plan pursued. 

1 .  V is i t  school  o f  equal  rank wi th  o wn a nd c l asses  

as a rule which the teacher herself in her own school 

teaches. Better, perhaps, to visit schools outside 

the system. 

2. Teachers allowed two visiting days each year under 

full pay. Also inter-class visitation carried on by 

using the members of the Normal Training Class as sub

stitute teachers. 

3. The teachers went in a body one year. This plan 

was very good in that we discussed the general school 

system of the school visited. The next year we went 

in groups. 
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Device No.13. Definite classroom help through supervision. 

Mentioned by 4 persons. 

Questions 1 and 2. 

1. It has helped teachers to define their aims better 

and to apply the proper methods to attain those aims. 

2. Teachers can get an objective view of results. 

3. Shows difference in technique for obtaining the specif

ic  sk i l l s  and fa c ts .  

4. Definite class room help is valuable for it places the 

help where it can do the most good. Close supervision is 

important. 

Question 3. 

2. Plan pursued. 

1. Supervisor visits those rooms where help is need

ed and the help is given: the superintendent does the 

most effective work here. 

2. Our four high school principals, our supervisors, 

and special supervisors, give all their time to the 

training of their teachers. It is constantly Impress

ed upon them that this is their most important duty. 

We have five district supervisors for the grade schools. 

Most of their time is devoted to training teachers un

der them. Each has some sixty to eighty teachers. 

We have three special supervisors, music, drawing, and 

sewing. Dhese special supervisors spend all their 

time training teachers to teach in these special branch-
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es .  These  supervi s ing  pr inc ipa l s ,  d i s tr i c t  superv i sors ,  

and special supervisors are all carrying on special stud

ies and investigations...Kansas City, Kans. 

2. Supervision in the form of standard tests given twice 

a year with study of results. These standard tests were 

given in Arithmetic, Spelling, Handwriting, and Composi

tions. 

2. Page 2 of Questionnaire. Cont*d. 

(3 ) .  Comparison  b etween  tea chers  and super intendents .  

In devices within the school, system both teachers 

and super intendents  me nt ion  Summer School  a t te ndance  by  fa r  

the greatest number of times. There is a great uniformity 

seen here as is indicated also in findings on Page 1. Summer 

School Attendance stands out in the minds of both superintend

ents and teachers as far surpassing other devices outside the 

school system, in the value of help given during actual teach

ing. 

Within, the school system, the devices mentioned 

most often are for teachers*--Visitation to other schools, t  
and Definite Classroom help through supervision, while for 

superintendents it is Group meetings of teachers (by grades 

or schools) and Definite classroom help through supervision. 

Here is found an agreement on Definite Classroom help through 

supervision; Superintendents feel the Group meetings of 

teachers (by grades or schools) are of more value than teach
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ers indicate they are. Teachers seem to find great value in 

Visitation to other schools* 

In answering the questions on Page 2, there is uni

formity between teachers and superintendents. Both place em

phasis upon further academic and professional training, in 

the inspirational value, and in the acquisition of new ideas 

and methods* If there is a shade of difference it is that 

teachers want actual, specific, concrete help in learning how-

to teach and what to teach, placing emphasis on observing oth

ers in teaching and in practice teaching in model schools; 

superintendents lay stress upon the value of the professional 

attitude, academic qualifications, and the student®s attitude 

to new methods and problems which need solving in the school 

work. Teachers feel they gain help from watching others teach; 

superintendents are more ready to talk about what makes good 

teachers* 
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I I .  Summary and Conclusions. 

In summing up the findings of this study the following 

points may he made : 

1. America surpasses other nations on the whole in the 

wealth of devices for the training of teachers in servioe. She 

strives to make up for her deficiency in not having a unified 

plan for the training of teachers before service. In this she 

falls behind some European countries. Not all the devices used 

in America have been found by educatbxns to be of equal value; 

there  i s  a  genera l  f ee l ing  among t hem that  the  e f fect iveness  

of devices change with the years and growth in training and 

service. Circumstances also alter the value of devices and 

choice must be made to suit particular cases. Some, however, 

are- of great value anywhere. 

2. In the latest articles and studies, Supervision of 

instruction in the classroom is being spoken of and discussed 

most frequently. It is generally felt that more supervisors 

should be trained for the special work of supervision of the 

teacher's work. Here may be worked out many problems confront

ing the superintendent and teacher: Supervised study, mental 

and educational tests, the ungraded room, the health of the 

child and the teacher, the selection of text books, courses 

of study, placement of children, minimal essentials, distribu

tion of marks, preparation for a recitation, and the teaching 

of many special subjects now put into the curriculum of all pro

gressive school systems. 
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3. Teachers themselves have definite ideas as to 

what devices are of most value to them. It is conceded that 

they may not know exactly what they need, and that different

ly qualified teachers need different helps, and each needs, 

specific help for her own work. Even, then it must he realiz

ed that teachers on the whole, feeling their needs day by 

day in the classroom are usually ready to receive and value 

any help which will make them more efficient and their work 

easier, 

4, Certain devioes stand out as of great value to 

teachers. In those outside the school system, Summer School 

Attendance is more valued than any other. This is valued be

cause it gives an opportunity in vacation time to pursue aca

demic studies further, to learn better how to teach certain 

subjects, how to conduct a recitation and actually to teach, 

and to help them in their next year*s work. It gives vision, 

inspiration, and a professional attitude, 

5. They also prize Leave of Absence for study or 

travel, but few have had the opportunity to try it. All who 

have had it place a high value on it as giving an opportunity 

to become-refreshed with new work, and new scenes, and to lay 

up a store of ideas and plans gained from varied experiences, 

which will be of help when they return to teaching, 

6, Institutes are felt to be of little value as 

taking time, energy, and money, and giving in turn only a sur

face skimming over of difficult problems. Superintendents 
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place more value on Institutes than teachers. 

7. General meetings of all teadhers in the sohool 

system are mot highly valued by teachers. They are too gen

eral and do not offer sufficient specific help to be of use 

to them. Group meetings of teachers by grades and schools 

seem to serve the purpose better. 

8 .  Af ter  Summer School  At t endance  outs ide  the  

sohool system, teachers value Visitation to other schools and 

Definite classroom help through supervision within the sohool 

system. Visitation to other schools gives them the opportun

ity to see others at their own kind of work. Definite class

room help through supervision gives them help first hand, and 

a sympathetic supervisor cooperates in solving the problems 

of the school room. The general feeling among teachers is 

that they would like to have more of this kind of help, but 

that they receive little. They feel the possibilities of help 

through supervision are great. 

Superintendents do not differ greatly in the value 

they place on different devices. As shown, they value highly 

those devices valued by teachers. They also value Institutes 

and Study Classes conducted by superintendent or principal 

more highly than teachers do. They are not as certain as 

teachers of the great value of Visitation to other schools 

and Definite classroom help through supervision. 

10. The plea of the teachers is —give us something 

concrete-practical-that which will function directly in our 



204. . 

work day by day in the school room. However, they are not 

unmindful of the need of further academic study. • -They plaoe 

va lue  upon i t  a l so  because  s tudy  enables  them to  m ore  e f fec 

tively carry on their work in the school room. 

11. All this would point to the faot that:— 

1.. Normal schools and Educational Departments 

in Colleges and Universities should give more attention to the 

practical side in the preparation of teachers. Knowledge of 

subject matter does not insure ability to teach it. Practice 

teaching is valued by teachers. Practical help could be giv

en also by professors in recitations on academic subjects 

through the application of principals to concrete cases which 

are likely to appear as problems when students confront their 

pupils in the classroom. 

2. School systems should dncourage the teach

er in all ways possible, in her efforts to train herself furth

er through devices found outside the school system. 

3. Within the school system provision should 

be made to help the teacher in her specific problems in the 

school room. She should be given the opportunity to see how 
i  

others teach, and to have the best of help from a supervis

or competent to direct and inspire. She finds theory a nec

essary part of her work, but values help in concrete situations 

as insuring the best all round results. 
•1. 
> •  
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