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Since the explosion of the internet and more complex database searching, librarians have witnessed an increasing need for promoting basic information literacy skills over the last ten years.  New sets of standards for instruction published by the Association of College and Research Libraries (ACRL), have led to a renewed respect for library instruction and have libraries scrambling to incorporate instruction into their outreach programs.  

Teaching faculty have also recognized the need for incorporating library instruction within their curriculum.  Studies conducted over the past ten years have ranked library research instruction as very important among faculty (Canon 23).  A steady stream of complaints issue from faculty fed up with poorly researched term papers, theses and dissertations.  Another common grievance is that students place an over dependence on internet sites that do not meet the criteria for academic writing.  Faculty are also realizing that “the very tools that are their stock in trade—journals, library catalogs and indexes—have not only gone electronic but have become so complex that their own research could well be hampered by their lack of knowledge of the finer details of new information systems” (Badke 70).     

Students, too, are stumbling around blindly amongst a myriad of research resources.  Recent surveys have shown that with new advances in technology students find library research more and more complicated.  A survey at the University of Washington indicates that students find library subscription databases too complicated and intricate to use.  They would rather rely on Google to conduct their research, despite all its imperfection as a research tool.

Past attempts to school students in information literacy have focused on one-shot subject-specific or generic instructional sessions.  As praiseworthy as one-shot sessions are, librarians recognize that they do not even begin to make a student information literate.  More and more librarians are promoting a “transformation of the information literacy agenda from a library-centered issue to a mainstream education issue” (Bruce 113).  The ACRL Standards are helping this transformation along by leading to curricular reform on university campuses (Kempcke 529).  The introduction to the Standards affirms “Incorporating information literacy across curricula, in all programs and services, and throughout the administrative life of the university, requires the collaborative efforts of faculty, librarians, and administrators” (ACRL).  This has become the rallying cry for librarians to promote more and closer collaboration with faculty and to embed information literacy credit courses within existing departments.    

The Department for Spain, Portugal and Latin American (DSPLA) of the University of Kansas Libraries, has been in the vanguard of library instruction.  DSPLA has closely collaborated with faculty to implement several different types of instruction modes in a comprehensive instruction program targeting Ibero-American studies. In 2004-2005, DSPLA conducted 42 one-shot subject-specific sessions reaching almost 1,000 students.  The nucleus of the program focuses on a 25-year history of collaboration with the Center of Latin American studies at the University of Kansas which has incorporated a research methodology course (LAA700) into its core curriculum.  This course with its 25-year history serves as a model for the new approach to embed credit-bearing information literacy courses within departments, giving them a home within the subject discipline.     

Another facet of the instruction curriculum evolved from close librarian/faculty relationships with the Department of Spanish and Portuguese.  In an intensive information literacy model, the Department of Spanish and Portuguese has redesigned its 300 level courses to incorporate two library literacy modules per semester into the curriculum and has embedded a librarian within the course.

In the early 1980’s the Center of Latin American Studies at the University of Kansas developed a 3 credit graduate seminar focusing on library resources for Latin America and taught by a librarian.  Only a handful of universities have a library resource course for Latin America and even fewer offer graduate courses.  The University of Kansas course is unique in that it is a prerequisite for a Master’s degree in Latin American Studies. The faculty of the University of Kansas wholeheartedly endorse the class as a core course.  Anecdotal evidence suggests that upon completion of the library methodology course, the students can better cope with complex research assignments. Exit interviews with students indicate that the course is consistently ranked among the most useful in the curriculum despite the perception that it is one of the most rigorous.      

The LAA700  research methodology course incorporates the standards articulated by the ACRL.  The class is intended to help students develop and refine research skills in Latin American studies and provides and an overview of the principal research methodologies and resources necessary for the study of Latin America in the social sciences and the humanities.  The goal is to develop a transferable strategic ability in the student, the ability to strategize research and information use regardless of what content may be encountered.  

The course covers the development of research techniques and use of resources such as primary documents, statistical sources, government and intergovermental publications, archival and manuscript collections, television news, official publications, and bibliographic and other electronic databases (e.g., basic bibliographical resources; electronic resources, websites; networking in the disciplines).  Included are units on media bias and politics of information. Students also learn to critically evaluate various types of information on Latin America.  

The ACRL standards underscore the need to evaluate information and its sources critically, since much of the information bombarding us today is suspect as “information comes to individuals in unfiltered formats, raising questions about its authenticity, validity and reliability” (ACLC).  Developing a critical eye has been an integral part of the LAA700 course for the last ten years.  Students are encouraged to acquire evaluating skills through a series of assignments that critically appraise various types of information on Latin America including internet sites and reference books.  The assignments culminate in the critical evaluation of scholarly articles using the same criteria.  The students are also required to write several analytical annotations of peer-reviewed articles.  

An assessment tool administered during the first week has been developed.  Additional assessment occurs several times during the first six weeks and instruction tailored accordingly.  Instruction takes place in many ways using a variety of teaching methods including the incorporation of active learning techniques whenever possible:   

· advice to individuals during the reference interview process;

· in-depth research consultations and appointments;

· individualized instruction;

· electronic or print instruction aids;

· group instruction in traditional or electronic classrooms;

· web tutorials and web-based instruction;

· asynchronous modes of instruction (e-mail, bulletin boards);

· synchronous modes of instruction (chat software, videoconferencing) and

· course management software (Blackboard)  

The course also uses a series of case study scenarios designed to reinforce various research techniques.  Case study formats vary widely from creating a business prospectus or historical television documentary to a mock trial or debate format.  Each case study is set up to encourage technology integration including film, audio, and internet resources.  Ideally the librarian partners with a faculty member whose expertise lies in the area of the case study.  The faculty member participates by grading the content of the oral presentations and the written work.  Grading by the librarian focuses on the research undertaken in the completion of each case study.  An extensive, detailed log is required as part of the final written product.  

The case study scenarios are very popular among the students, although they require in-depth research.  Students have at least one month to prepare for each scenario.  The case studies are broken down over a number of weeks with a timeline that requires the completion of a number of different tasks over a month’s time.  For example, the historical television documentary requires that students must provide and then select as a group, the names of four scholars who will be hired as consultants.  Each student provides the names of 2 scholars and must justify their selections to the peer group as well as advocate that their consultant be hired.  The mock trial scenarios which cover a current events topic, have been particularly popular.  The students assume the personality and opinions of a randomly selected character.  The first deadline in the timeline requires that the students present an autobiography of their character.  Based on these, defense and prosecution teams are formed. The students are encouraged to use the discussion boards on Blackboard to coordinate defense and prosecution strategies.  One of the interesting sidebars in this process is that the formation of defense and prosecution teams is not always black and white, and some personages cannot be fully trusted.  The most popular mock trials have focused on Pinochet, Henry Kissinger and a reenactment of the Letalier murder trail.  Students get into the spirit of the scenario by dressing up in uniforms and other costumes or by placing political posters around the room. 

The pedagogical advantage to case scenarios is evident.  The research skills and techniques learned by the students within the first 8 weeks of class are reinforced .  New areas of research are introduced and emphasized along the way such as government documents which are introduced in the middle of the current events or mock trial scenario.  The difficulty that has arisen consistently is recruiting faculty partners for the scenarios.  One or two professors have embraced the case studies by participating semester after semester out of a love for the area they are grading.  They enjoy listening to the presentations and grading the papers, stating that they always learn something from them.  Unfortunately, this attribute is very rare.  The majority of faculty are overworked, overwhelmed and underpaid.  And although collaboration between faculty and departments is encouraged on our campus, to find time to insert another task, interesting as it might be, is practically impossible.  Without the collaboration of a faculty member, the librarian teaching the course relies on her own subject expertise in grading content.  

The newest facet of the Ibero-American instruction program of the University of Kansas Libraries focuses on the Department of Spanish and Portuguese.  In spring of 2004 the Ibero-American bibliographer approached the Department of Spanish and Portuguese with concerns over the lack of information literacy skills observed in the undergraduate majors.  The Department had recently adopted cultural studies as its major focus.  This required a more complex set of library skills for its undergraduate students because of interdisciplinary nature of cultural studies. Several options were discussed, among which were increasing the librarian’s presence in all 400 and 500 level courses and creating online tutorials that would address some of information literacy issues.  The Department voted to implement all the options presented by the librarian.  In addition, the faculty decided that a library component should be implemented into all the 300 level Spanish classes.  Within this new course, the librarian is not only embedded, but becomes a member of the instruction team.    

In fall of 2004, the subject specialist librarian worked with several 300 level sections to assess the students’ skill level.  In the meantime, the Department of Spanish and Portuguese voted to redesign Spanish 324 and 328, required grammar and composition courses for students majoring in Spanish.  In spring 2005 an online/onsite course redesign grant was applied for and received.   

Spanish 324 and 328 are taught every semester and reaches approximately 200 students per semester.  The retooling of the courses resulted in a combination of the two courses that meets daily. The redesign of this course grew out of dissatisfaction with its current instructional strategies and a desire to include integrated technology components.  The Department sought to make the instruction more consistent and to develop activities that promoted collaboration, critical thinking, and active engagement in the writing process.  The instruction staff for the combination 324/328 class consists of 6-7 graduate teaching assistants who teach under the mentorship of two lead professors.  As part of the redesign, the course underwent substantial reconfiguration, including the incorporation of a lecture-breakout section format, the addition of conversation practice and small group work, and the implementation of technology in a logical and consistent manner in order to support the course content and goals.  Film clips, music, images and online tutorials are all mounted on Blackboard. Part of the retooling required the creation of the aforementioned curricular library component. 

The redesigned course premiered in Fall of 2005.  Two library modules, one on Latin America and other on Spain, were designed that consist of online tutorials, library assignments, and large lecture sessions which integrate Personal Response Systems. The modules introduce the student to basic library resources in Spanish, critical evaluation and the use of the online library catalog and subject-specific databases.  

The library module is integrally connected to course content and supports the subsequent writing assignment.  During the five days of a library module, the librarian is responsible for one large lecture presentation, creating accompanying supporting written assignments and online tutorials.  The librarian is also expected to work with the instruction team to train them in evaluating the activities and assignments that the librarian sets forth.  

The first module supports an expository essay on the Guggenheim Museum in Bilbao.  The students will use a variety of Spanish newspapers, a full-text Spanish database and the internet to research the topic. The large lecture presentation centers on evaluation of websites since this is one of the listed objectives of the course.  Personal Response Systems (PRS) are integrated into all the large lectures to promote student involvement in the lecture sessions and to engage students in an active learning environment.  For the librarian, PRS allows instant assessment and gauging students’ understanding of material.  

Three online tutorials were designed to instruct the students on how to search Spanish language newspapers in LexisNexis, how to search Google effectively in Spanish, and how to search ¡Informe!: Revistas en español, a full-text Spanish database.  It is important to integrate active learning techniques.  Without active learning techniques, online tutorials developed in a lecture-based format amount to little more than electronic page turning.  The three tutorials developed for the first module of the course are relatively short with many interesting graphics and multiple-choice pop-up quizzes interspersed throughout. Multiple text boxes are provided so that the student can enter his/her own searches.  The embedded text boxes and pop-quizzes are designed  to engage the user as much as possible and to provide feedback to the user. Another option considered was to provide exercises and pop-up quizzes whose answers would then be 

e-mailed to the instructor librarian.  However, this would have been impractical and too time-consuming because of the number of students involved. 

The librarian also created accompanying written assignments and activities for the modules.  One centered on the assessment of a Latin American website  requires a written essay in Spanish using the provided evaluation criteria.  The assessment of the website was a group activity done in the breakout classrooms.    

The second of the library modules supports a persuasive essay on bilingualism. It follows the basic criteria mentioned above.  The large lecture presentation focuses on database searching and online tutorials support the lecture.  Online tutorials instruct the student on searching several Spanish-language databases including Hispanic American Periodical Index (HAPI), Handbook of Latin American Studies (HLAS) and ClasePeriodica. 

The success of the Spanish 324/328 experience will be evident within a few months.  It is a ground-breaking course within the Department of Spanish and Portuguese, within the University of Kansas Libraries and within the University.  

Initial indications are, however, that the course is a winner. Students enjoy the class and the interaction with various formats.  Feedback and comments of Spanish 324/328 students have shown that they feel that their confidence and research skills were greatly enhanced by the 300-level library components.  We will know more when student evaluations are in this semester.  But overall the reaction has been very positive, and students tell us that they enjoy coming to class.    

No one denies the value of information literacy training. The question that must be explored is what is the best method of introducing information literacy into the curriculum. Two highly successful models have been presented in this paper, one with a 25 year history and the other a recent creature made from the new technologies that are now offered to us.  Both have something fundamental to the success of instruction programs in common.  Both point out that the real path forward is found in strategy to place information literacy within departments where they can foster departmental goals.          
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