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BOTTOM LINE Five middle school students with severe disabilities, participating in a general edu-

cation class, were assigned a peer tutor who helped them learn self-monitoring

strategies to increase their classroom performance of academic skills, such as

looking at the teacher, arriving at class on time, and asking questions. Self-moni-

toring strategies included indicating the number of times they preformed a task

correctly on a worksheet. Prior to training in self-monitoring the five students

were rarely performing the targeted academic skills. After training the number of

times they performed these skills in class increased, and the students’ accuracy in

recording the number of times they performed these skills was high. The teachers

and students generally felt the training was helpful.

KEY FINDINGS

If you are a teacher or parent of a student in middle school, help the
young person set up some tasks for self-monitoring using a chart or a cal-
endar and support a student to learn how to keep track of the activities of
the task, or how many times they complete an activity or action.

Self-monitoring is a strategy that enables students to independently observe
their behavior and record when they engage in a specific target behavior.
Having the ability to self-monitor can give students with disabilities the ability
to perform a variety of skills independently by making them aware of the

number of times they are, or are not, performing these skills in class.

Peer tutors can provide support to individuals with disabilities to learn these

skills in the general education classroom.



In this study, peer tutors discussed the importance of academic skills,
such as looking at the teacher and asking questions, with students with
disabilities and taught them strategies to self-monitor their performance of
these skills on a worksheet with written prompts and yes/no check boxes

to indicate whether or not each activity had been completed.

The students with severe disabilities were engaging in these academic
skills at low levels prior to training in self-monitoring (from 13% to 32%

of the time the students were observed in the classroom).

While receiving training from the peer tutor, performance of the academic
skills increased to an average performance level of 68% to 80%. After
training ended, students were able to maintain these high performance
levels by self-monitoring their behavior, although some students needed

reminders from their peer tutors.

Five students, three girls and two boys, ages 12 to 15, with severe dis-
abilities who participated in general education classes participated in the
study. Each student was assigned an eigth-grade peer tutor to train them
in self-monitoring skills for selected academic skills.

Targeted academic skills that were identified by general education teach-
ers as important to classroom participation included looking at the
teacher, asking and answering questions, and being in class when the bell
rang.

Peer tutors were trained in the skills, how to encourage students to en-
gage in them, and how to teach the students to self-monitor their behavior
by checking a box on a worksheet that provided written prompts for
each skill. Peer tutors observed students and recorded behaviors.
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