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BOTTOM LINE The major difference between positive behavior support (PBS) from previous ap-
plied behavior analysis is that PBS removes negative factors that are determined to
be the cause of the problem. Determining the factors and causes requires a functional
behavior assessment. In order to understand the underlying causes of the behavior,
professionals therefore need to solicit the perspective and knowledge of the person
displaying the behavior. This article examines of a pilot program of person guided
functional behavioral assessment and presents further ideas on how to include con-
sumers in functional assessments.

KEY FINDINGS e Both adults and children identified with problem behaviors were interviewed on
setting events (such as things that make them bored, angry, mad), problem be-
haviors, antecedents and consequences.

e The mean number of problem behavior identified by adults and children were
identical at 2.8.

e The highest agreement was for the consequences category where 73% of the
consequences of behavior identified by the adults were also identified by the chil-
dren.

e But 27% of the consequences reported by adults were not reported by students
and 48% of the consequences reported by students were not reported by adults.



e They were also less agreement on setting events only 23% of student responses
appeared on adult reports and 38% of adult responses appeared on student re-
ports.

e Overall it appeared that gathering information regarding setting events, problem
behaviors, antecedents and consequences from both adults and students may
provide a richer data pool to create functional behavior assessments.

e Tenstudents, (ranging from 6 to 12 years of age) who professionals believed
would benefit from a functional behavior assessment and school staff members
were interviewed on routines or events during the day. Following these re-
sponses, the interview asked both professionals and students “What happens”,
“What do you do?”, “What happens next?” to determine the antecedents, prob-
lem behaviors and consequences. Then the interviewer asked about setting
events such as sleep problems, anger, boredom, or communication problems.

Lucyshyn, J. M., Blumberg, E. R., & Irvin, L. K. (2001). Transforming coercive
relationships in family routines. Public Health Service Grants. Washing-
ton, DC: National Institutes of Health, National Institute of Child Health and
Human Development.

Munk, D. D., & Repp, A. C. (1994). The relationship between instructional vari-
ables and problem behavior: Areview. Exceptional Children, 60, 390-
401.

O’Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton,
J. S.(1997). Functional assessment and program development for
problem behavior: A practical handbook (2nd ed.). Pacific Grove, CA:
Brookes/Cole.

Reed, H., Thomas, E., Sprague, J. R., & Horner, R. H. (1997). The Student-
Guided Functional Assessment Interview: An analysis of student and teacher
agreement. Journal of Behavioral Education, 7, 33-49.

Robertson, J., Emerson, E., Hatton, C., Gregory, N., Kessissoglou, S., Hallam, A.,
etal. (2001). Environmental opportunities and supports for exercising self-
determination in community-based residential settings. Research in Devel-
opmental Disabilities, 22, 487-502.

Stancliffe, R. (1997). Community living-unit size, staff presence, and residents’
choice-making. Mental Retardation, 35, 1-9.



Stancliffe, R., & Abery, B. (1997). Longitudinal study of deinstitutionalization and the
exercise of choice. Mental Retardation, 35, 159-169.

Stancliffe, R., Abery, B., & Smith, J. (2000). Personal control and the ecology of com-
munity living settings: Beyond living-unit size and type. Mental Retardation,
105, 431-454.

Stancliffe, R., & Wehmeyer, M. L. (1995). Variability in the availability of choice to
adults with mental retardation. The Journal of Vocational Rehabilitation, 5,
319-328.

Wehmeyer, M. L. (2001). Self-determination and mental retardation. In L. M. Glidden
(Ed.), International review of research mental retardation (\Vol. 24, pp. 1-
48). New York: Academic Press.

Wehmeyer, M. L., Kelchner, K., & Richards, S. (1996). Essential characteristics of
self-determined behaviors of adults with mental retardation and developmental
disabilities. American Journal on Mental Retardation, 100, 632-642.

Wehmeyer, M. L., & Metzler, C. A. (1995). How self-determined are people with
mental retardation? The National Consumer Survey. Mental Retardation, 33,
111-119.

Wehmeyer, M. L., Palmer, S., Agran, M., Mithaug, D., & Martin, J. (2000). Promot-
ing causal agency: the Self-Determined Learning Model of Instruction. Excep-
tional Children, 66, 439-453.

For more information, contact the Beach Center on Disability at 1200 Sunnyside
Avenue, 3111 Haworth Hall, the University of Kansas, Lawrence, KS 66045-7534.
Phone: 785-864-7600. Email: Beachcenter@ku.edu. Website:
www.beachcenter.org.

Permission granted to reproduce and distribute this research brief.
Please credit the Beach Center on Disability.



