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BOTTOM LINE Students with behaviors that impede both their learning in school and their adjust-
ment in the community may be helped to do much better through positive behavior
support (PBS). This case study of a 13-year old middle school student illustrates
how the universal, group, and individualized support he had received through
schoolwide PBS over 3 years was further enhanced with support from a Group Ac-
tion Planning partnership with family, school, and community members in the

student’s action planning group.

* Implement Group Action Planning (GAP) when PBS in the student’s school
does not fully address his or her needs and seek to develop a plan that is
strengths-based which includes goals for both the short and the long term.

* Include teachers, professionals, and a student’s relatives and friends in the GAP
group established for his or her benefit.

*  Follow-up with the student after the GAP meeting to discuss proposed goals
and progress to ensure success of the plan.

KEY FINDINGS PBS is an effective tool for youth with behavior that impedes their learning. The

four levels of PBS support, with progressive intensity, are:

¢ universal support —schoolwide guidelines for staff and students.

¢ group support —teaching positive behaviors to small groups of students.

¢ individualized support— functional behavior assessment (FBA) and individu-
alized interventions for students with significant impeding behavior.

¢ family, school, and community partnerships — group action planning.



*  Group Action Planning involves action groups that
¢ actively invite people from the family, school, and community, who partici-

pate in a give-and-take approach.

¢ create connectedness and caring among all GAP members.

¢ foster imaginative and dynamic problem solving and have great expectations
of outcomes.

¢ continuously affirm and celebrate the progress that happens.

* The GAP process provides supports to students with impeding behaviors in a
comprehensive and coordinated manner and is typically made up of a cohesive

group including the student, family members, professionals, and friends.

* (ase study of a 13-year old middle school youth who had been the recipient of
PBS for three years on three levels: universal, group and individualized support,
and whose need for PBS beyond the school setting and across multiple environ-

ments inspired a GAP process for him.

*  PBS was administered on the fourth level of support by a partnership of family,
school and community coming together as an action group, for the benefit of the
student.
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