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BOTTOM LINE

The unique needs of learners must be addressed in order to promote access to and
progress in the general curriculum for all students. This article presents a decision-
making process and other suggestions for support access for students with mental
retardation or intellectual disabilities.

» Standards-based curriculum can be planned and implemented using principles
of universal design that ensures all students progress.

* Anentire school can use universally designed curricular materials along with
strong instructional methods and strategies to encourage all students.

KEY FINDINGS

* Five action steps are suggested to assist in gaining access to the general curricu-
lum for students with mental retardation or intellectual disabilities: Standard Set-
ting and Curriculum Design, Individualized Educational Planning, School-wide
Materials and Instruction, Partial School and Group Instruction, and Individual-
ized Interventions.

*  When constructing an individualized education plan, elements from both the gen-
eral curriculum and unique students needs need to be considered.



*  School-wide materials and instruction can use principles of universal design.
Qualities of universal design include providing many different ways of presenting
the material, different options for expressing ideas, reacting, and controlling feel-
ings, and different opportunities for engagement in activities and material and the
motivation for participating.

* A multi-level model is presented in this article to include adaptation, augmenta-
tion, and alteration of instruction and curriculum to support the variety of student
needs across individuals.

* Principles of universal design (equitable use, flexible use, simple and intuitive use,
perceptible information, tolerance for error, and low physical and cognitive ef-
fort) can be applied to educational materials.
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