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CHAPTER I

THE ELEMENTARY PRINOIPAL'S ROLE IN SUPERVISION

datredustion

This study was concerned with the sffectiveness
of supervisory techniques which are designed to improve
instruction. The writer's chief interest was the role
of the elementary principel only in the imstructionsl
program rather than the role played by the superintendasnt,
curriculus coordinator, or other special supervisors.

The rapid growth in the American populstion im
the last qusrter of the nineteenth century and the be-
gloning of the present century meant that imdividual
schools &8 well as school systems grew enormously in
slze. As graded schoels became more and more common in
larger oities, replscing the one-room schoel with all
grades in one room, it became necessary to have omne
offieial in each bullding who would assume responsibility
for the entire school, Thie person was really the princi-
pal tescher, henoe the title, "prinecipal." In the begin~
ning few 1f any supervisory duties were performed by the
principal. The principal in the modern elementary school
of today 1s cherged with a greater degree of leadership
responsibilities then any of his successful predecessors.
His duties go far beyond that of early day prinecipals
who were primerily clsssroom teachers, sometimes with,

1



but often without, allotted time as executors of the
necessary business affalrs of the school.

The duties of the fullwtime teaching prineipal
of 30 or 40 years ago may be clessified into three
categories. First, he was the representative of
the school in its relationships with the central
office of the superintendent of schools; he mads
sut reports, attended prineipsls' meetings, snd
wis the reoiplent of genersl orders from the ade
ninlptration, Second, he was the representative
of the. school in the community; he reseived com~
plainte and suggestions from parents, snd was re-
sponsible for supervising the playgrounds and
general cars of playgrounds and buildings. Third,
he was the head teacher in the school 1tself; he
held teachers' meetings at which administrative
matters of the school were discussed, was the court
of appeal in disciplinary cases in which the teachers
felt the nead of a higher suthority, and inspsoted 1
the plan book which teachers were required to keep.

Formerly it was not unocommon to select a prineipal
primarily on the length of servioce in & bullding or dy
senlority to & scheol system, This was possible becsuse
the elamentary principalship wes not recognised ss having
any major importance in the general schems for school
adninistration,

Thirty years ago, only 11 states had special
mrtlﬁm{ian for eﬁunnur:r sohool pfllﬁptlls
possession of ths elementary teachers' certificate
was sdequate qualification for becoming & principal
in the other 37 states. In 1958, however, 45 states
had some type of sdministrative certificate for elemen-

tary school pgxmipala. and 23 of thes regquired at
1.“‘ an ﬂ»l.

1
Edwin H. Reeder m;&gm W
Wu Eﬂw“; lﬁfﬁi;t 00y o1, lgg%; Pe .
; clation.
2yatlonal Rducation Asse ons W
ndumtion Assocliation, Was ﬁ «Ja

ng » D ¥ 1958l Pe 163‘



WVhile practices vary depending on the community
and the individuals fiavolved, the elementary schoel princie
pal today generally carries great responsibility for the
educational program of his school, Graduste schools
throughout the countyry have developed and ere comtinuslly
refining programe intended to bstier prepare elenentary
principals for the lemdershiy role they must assume,
Superintendents, too, have stated what they belisve to be
necessary characteristios of sueatnstul,prinniyullaa
Charectaristios most frequently mentioned include:
effective educational and ommmunity leadership, ability
to work cooperatively with tsachers %o lmprove teaching
snd the school program, ub&litr‘ﬁo get along with others,
2bility to organizs and carry out a good school program,
professional attitude and epirit, and a gewuine 1liking
for snd understanding of children. Superintendents felt
other characteristics were necessary for successful ad-
ministration but those above were mentioned most fre-
quently,

The chief difference betwesn the duties of the
early prineipal and the prinecipal of today is the respon~
sibvility he assumes toward supervisien. Barr, Burton, and

55&&1&&:1 BEducation Assoeclation. Egpgg{ggnx
Laxy fx;gg%ng%t & onuin‘
atlion, Was M'g i

9‘5; Pe 1330




Brucmknur& contrasts traditional and moedern supervision as

followst

Traditional SBupervision

1.
2.
3
LN
Se
6,

Inspection
Teacher~focused

Visitation and
sonferenoce
Random and haphazard

Imposed and
suthoritarian
One peryson, usually

Modern Supervision

L«
2.

Se
4.
Se
6.

From the above comparison 1t
traditionsl supervislon consisted largely of inspection of
the teacher by means of visitation and conference, carried
on iz a rendom manner, with directions lmposed on the

Study and snalysis
Aim, material, method,
teacher, pupll, and
envivronnent focused
¥any diverse fumetions

Dafinitely orgunised
and planned

Derived and eooperative
¥any persons

can be determined that

teacher by authority and ususlly one pereon. Nodern super-

vislon, by contrast, involves the systematic study and
analysis of the entire tesching-lesrning situation, utilize
ing & carefully plsmned program thet has been cooperatively
derived and which ips adapted to the neesds of those invelved
in 1t.” Speoisl help is also provided individusl teachers
who are confrented with problems that ocamnot be solved by

oxdinary group supsrvisory methods.

Brueokner.
Kew York,

A

Arvil 8. Barr, William H. Burton, and Leo J.

éﬁgggx;ig%g., Appleton~Qentury~Orofte, Ine.,
1 2 D» -

5#1111:& H. Burten and Leo J. Brueckner. §¥ggxr
ysm 4 %@1 Erogsgs. Appleton<Uentury-Crofte, Inec.,
ew York, .



Analysis of the literature revesals that supervislon
tadey has a broader scope than ever before. The ways in
whiok pupervieors work indieate the vast change that hss
come about in method. It im interesting to note that
practically everything, except the ultimate goal of supere
vision iteelf, has undergone change. A study of the histori-
oal development of supervislon drings out the strong infer-
ence that esrly dey objectives wers compatible with the
conoepts belng fostersd today. In very general terms, the
2im of supervision 1ls still what it bas always been, the
improvement of teaching. Many present day wrlters are
extremely critical of supervision as it has been offered
in the past. It needs o be understood, however, that
what has been achieved in the improvement of the tesching=-
learning process would not have been possible without the
leadership given us by puperintendents, supervisors, and
principals of 20 %0 40 years lga; Farly workers did the
best they ocould on the bazis of knowledge then available,
and for this all eredit is due them.

The basic function of supervision is to improve
the learning situation for ahilﬁrtn.6 If the elementary
principal, who is now recognized ss thg supervisor most

reaponsible for the improvement program, is not

Scimball Wiles, Lor Better Schools.

Prentice~Hall, Inec., New York, 1950, ps 5.



contributing to more effective learning in the classroom

hles exlstence cannot be jJustified. Organization, equipment,
staff relationships, @&nd tescher welfare are important only
28 means for lmproving learning opportunities for children,
Supervision is 8 service sctivity that existe to help teash-
ers do thelr jode bmttsr.7 The role played by the elementary
prinoipal in this "helping” process was the basis for this
investigation.

From this brief discussion it can be concluded that
todey's elementary principal soouples a position of mejor
importance in school administration. One of his chief
duties is to offer supervisory sassistance that will lead
to instructional improvement.

The technigues which elemeniary principals use to
improve instruotion and the attitudes which teachers have
toward prinoipale and thelr efforts in supervision are,
therefore, significant. ZResearch evidence seeme to support
the premise that many teachers are condlitioned by the be-
havior of theiy principals and reaset accordingly. Poor
school lesadership, in fact, was listed by 33 per cent of

the teachers gquestioned in an investigation by Shuntnrg

?Ihlﬁ‘i De Te

5&1bart H. Bhuster. "A Study of the Advantages
and Dissdvanteges of the Collegiate Certificate in Virginia,”
gnpubliuhug dootorsl dissertation, University of Virginis,
955, ps 54,



&8 thelr reason for leaving the tesching profession. Une-
doubtedly many in supervisory positions &o not believe
that thelr behavior csuses such reastions,

Statenent of the Brablen
The meln purpose of this study was to diseover
the attitudes of classyroom teachers of selected Johnuson
County, Kansas school dietriots toward supervision as
provided by thelr building principals. Specific answers
were sought to the following questionss

1., VWhat attitudes 40 selected teschers have
toward supervisory technigues employed by
their principals? '

2. What differences, i1f any, are there between
the attitudes of the teachsrs and the atti-
tudes of their principals toward the super-
vizory techniques and procedures employed?
Additional and more personal purposes for the

study were:

3. To improve the writer's own funetions as & super-
visor as & result of inoreased knowledges and
undarstandings obtained through-the investigation,
and

4, Thyrough the "sharing" process, that is by making
avallable the outecomes of this study to others
interested in supervision 1t is believed thst
they, too, might provide more deneficial services,



CHAPTER II
4 REVIEW OF RELATED RESEARCH

4 review of the research relating to the study
reveals that supervision hes always had to mest criticisms
from & portion of the tesching body. 4in anslysis of these
oriticisms is revealing. Teachsr oriticismes, usually
voleed orally or in sriicles written by individual teachers,
very from ocarefully worded, sincere dlsocussions of poor
supervision to wild, 1llogieal, and imecoherent denunciations
of any and all supervision. However, a good many valid and
relisble studlies of supervisory activities have been made,
under controlled conditions, in which the sober judgments
of many teachers concerning their values were recordaed.
These show conalusively that slthough teachers object to
fomal, uninspired, and dogmatic supervision and to super-
visors lacking personality amd training, thsy are enthus~
iastically in faver of good supervision. This writer has
chosen to review in some detall those studies which have a
close reletionship t0 the present study. Although those
reported do not include all such investigations they do
reprement what appear to the reviewer to be most signifi-
cant ones,

A study corducted by the Research Divislon of the
Hational EZducation Amsocliation entitled "First Year



Tesochers in 1954-55" producsd interesting rtinlts.l All

respondents were asked to report how much help they re~
geived from bullding principsis. Although 36,2 per ocent
of the respondents ssid they received much help from
building prinecipals, 30.5 per cent reported elther little
ox no help from this source. The per cents reporting
varicus smounts of help from prineipsls did not vary
widely from one size of system to another; however, first
year teachers in large school sysiems generally received
more help from principale than first year teachers in
small systeus. The responses indicated the need for
offering beginning teachers all the nine types of help
listed. Generally, the study revealed that first year
teachers need more help than they are getting; the only
two exceptions to this being in the ares of understanding
the goels of the school snd getting mequainted with the
communlty and its people.

The Monroe Uounty, West Virginia Teachers estimated
the value of ﬂupcrv&lion.ﬂ Through en open-end questionnaire

1Hnt1enal Bduostion Assoclation. aggggxgg
gné;gszn, 19$§i National Bducstion Assooletion, Washington
Cosx DPe I3=41.

Esuunnxy of answers to Monroe County, West Virginia
guestionnalire on Supervisery Program. On file in Office of
Education, U.8. Departnent of Health, Eduoation, and Welfare,

Waashington, D.0.
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88 teachers in this county snewered the questlon, "What do
you like about the supervisory program we now have?” A
sumnary of thelr snswers follows: helpfulness of the per-
sonnel was mentioned 24 times; frisndliness was listed 16
tizes; cooperation and understanding prodbleme snd needs of
children were llsted 15 times, The responses show that the
Konroe County teachers value supervisors whose attribdutes
include friendliness, helpfulness, sooperativeness, and

the abllity to understand mutusl problems.

In Long Branch, New Jersey, 88 teachers were ssked
what kind of supervision was wost valuable to them.> The
supervisory visit wanted by the largest number of teachers
was the "on call" type to glve halp with specifie problens
nanad by teachers. The most effeotive activity of the
supervigor during & vislt wes & brief demounstration lesson.
Conferences preferred by the greatest number of teachers
were the ones between the temcher and the supervisor,

The teachers in Sheboygen Jounty, Wisoconsin were
agked to give their resctions to some statements on super-
visian.a

in perentheses indiocate the number of tesachers commenting

A summery of their replles follows, The figures

on the particular ltem.

3ﬂlatusruphca report on the lomg Branch Survey on
Supervision of file, 0ffice of Edusation, U.3. Departaent
of Heslth, Rduecation, and Welfare, Washington, D.C., 1953,

#:ana Franseth, “Supervision in Rurel Schools.”
ciment % Health, Education, snd delfare, 11
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Good supervision helps temchers: f£ind effective
solutions to thelr problems (24); develop a realistie
sense of confidence in thely own abilitles (24); feel
that they are not working slone but are psrtners in
big and important undertakings (20)5 experience feel-
ings of mzwm, friendliness, and understending (19);
foster a clinate conducive to learning in the class-
rooms end gilve them courage to try new and bhetter ways
of doing things (18); and develop and use ourriculum
and teaohing t{uﬂlms that are in harsony with the
best information Imown about humen development, the
learning procdess, and bheliefs sbout democracy hs;.

The teachers and prinecipals in the Eastern Panhandle
of West Virginia were invited to mark from a list of 50
supervisory services the 20 whiech they thought most essen-
tial to 2z sugcessful school pr.tnmm:'mu.5 The ones marked most
often by 605 teachers were these:

1. Help new teachers become oriented.

2« BShare with teachars thely information on
the newer tesching methods,

o Lctdm a friend Yo the teacher in time of
need.

4, Provide teachers with sources of meterlals.
5. Try to keep up~to-date materisls for teachers.

6. Make availadble good clsssroom equipment and
naterials,

7» EHelp teacher with speecial pupils--slow amd
talented ones.

8. Demonstrate teaching procedures.

9« Survey locsl conditions to determine future
needs of the schools.

10. Bring consultants and specialists to teachers.

Smtlm ?. Dulin, Bvzluating Supervisory Service.
Eastern Area Bupervision Association of Wesmt Virginls, 1953,
Typewritten report on file in Office of Eduocation, U.S.

Department of Health, Edueation, and Welfare, Washington, D.C.
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A tabulation of the lteas marked by the prineipals
shoved very little difference between the bellefs of teachers
and prinelpals. Eight of the items renked in the top ten
positions by teachers were also ranked in the top ten posi-
tions by prinocipals.

From an enalysis of the opinions given by the teach-
ers, the supervisors drew the following conelusionss

i. BSeven of the ten firsterank ltems reflected
the teschers' feeling of need for sssistance in im-
proving teaching ability.

2., The nature of some of the most frequently
ochecked items meemed to indicates desirabllity of
scheduling & definite progzrem for: (&) helping new
teachers becvome oriented; (d) demonstrating teach-
ing procedures; (¢} helping teachers with pupils

who have speciel prodblems; (4) sharing informetion
about new teaching methods.

Cappa and Van Hatar§ made sn effort to discover
whioch teochniques and procedures now being used by prineipels
and supervisors were found to be most helpful to teachers.

In order to discover which general supervision
methods end technigues could bring benefit to elementary
teachers ¢of the Santa Barbars, California school system, a
guestionnaire was developed. The questionneire consisted
of 24 commonly used technigues and procedurss whioh were
selected through research, dlsoussion with various educe-~
tors, and personsal esxperiences.

6Ban Cappa &nd Margaret Van Meter. "Opinions of
Teachers Concerning the Most Helpful Supervisory Proce-
i Administration

dures." Supexvisien, 43
(hpril, 1%5%“2‘%«“%2, & ’
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One hundred seventy~one questionnsires were sant
out to the teachers. One hundred thirty-seven of these
were returned snd checked for completeness, TFifty of these
returns were then chosen at random and were used as the
baslc data for the survey,

A five~point response on each technique was requesti-
ed for completlion of the gquestionneire. The numeral 1 wes
10 be placed by the most helpful techniques or prooceduress
numeral 2 was %o be placed by those very helpful; numeral 3%,
helpfuly numersl 4, slightly helpful; numeral 5, not helpful.

The comments below provide & brief summary of the
findings of this study. The terms supervisor and consul-
tant woere used interchangeably in this investigation.

l. Teachers found in-service meetings helpful.
2. Teachers found faculty meetings very helpful,
favoring meetings conducted by the principal

over meetings conducted by the supervisor.

3. GSmall groups and grade~level meetings conducted

by the consultant were considered by teachera to

be very helpful., Teachers stated supervisors

were more helpful than principals in small group

and grade level meetings.

4, Pre~school and posi=school institutes were conw
sldered helpful when conducied by the principal.

h, Professionsl bulletins sent out by the prineipal
snd consultent were very helpful to teachers.

6. Teachers considered scheduled classroom vislte-
tions by the princlipsl or consultant helpfulj
however, a larger than ususl per ocent of thelr
votes were placed in the lowest categories on
the scale of helpfulness.



([

8.

10.

11,

12,

13

14,

15

14

Hinety-elght per cent of the teachers preferred
ealling on the principal or comsultant as & need
was discovered, rather than depending upon them
to vislt the classroom casually or on schedule,

A high peroentage of the teschers considered e
conforence with the prineipal following a visie
tation helpful. Individual conferences with the
principal were slightly favored over confersnces
with the oconsultant,

The introduction and demonstration of helpful
teaching aids suck awy tests and dooks were oune-
sidered of great benefit by 92 per cent of the
taachers.

Sixty-elght per cent of the teachers found 1t
ha%pﬁ:l %o have the prinelipsl suggest reading
masce #

Teachers generslly agreed they received little
help from listening to reports on grotuaimal
reading or meetings attended Ly colleagues.

There was considemble varience of oplnion toward
the worthwhileness of working in groups for the
development of needed guldes for bdestter tesaching.
Twenty per cent of the sample group rated this

2g being of 1ittle o7 no help whether working with
the principal or ¢onsultant. On the other end of
the rating seale 18 per cent found working with
the principal on such projects most helpful.

In reting Item 15, Utiliszing Outside Experts as
consultants, 30 per cent rated both prinelpals
and consultants as helpful. Approximately
11 per eemt of the teachers stated experis brought
in by principala and consultsnts were of litile
ox no help.

Sixty-slx per cent of the teachers rated Item 16,
Additionsl Study Encouraged by the Princeipal or
Consultant, in the three "helpful™ ocategories;

38 per cent marked +the lowest of the three degrees
of helpfulnessa. Twenty per cent of the sample
found this practice to be of slight or no help.

Hinety=two per cemt of the semple group found
demonstration lessons te be very helpful.
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16, Ninety~six per cent of the teachers rated Item
13, Prineipal's or Consultant Acquainting tuc
Teachers with a Variety ef'faaahi Hethods, in
the three highest ocategories of helpfulness.
Pifty per cenmt of the teschers rntid this ltem
in the "most helpful™ ecategory.

17. The sample group etrongly favored intervisitation.
Forty~elght per cent funnd sugh appertunitr pro=-
vided by the prineipal "most helpful.” Seventyw-
four per cent rated this practice in the three
highest categories of helpfulness.

18. Temchers liked to de ineluded in the plamning of
school policies; elghty-elight per cent of the
teachers stated such planning wes helpful.

1%, Teachers favored help from the principal over
help from the eomsultant in matters of pupil
econtrol, Ninety~twe per cent of the teachers
reted the principal in the three helpful cate-
goriea.

20. Approximetely TO per sent of the teachers ranked
Item 23, Guidance Mesetings Held wlth Counselors
and Others, in the three helpful categories.

21, Item 24 of the questionnaire, Prineipsal or Cone-
sultant Acguaints Teachers with Profemsional
Orgenizations, wes rsnked in the top three help=-
ful categories by 56 per ocent of the teachers;
twenty-nine per oent, however, found this practice
of sllght or no help,

Results indlcaste, then, thet the teachers of the
sample group preferred (1) smell group meatings, (2) bule
letinvs, (3) scheduled anéd unscheduled visitation, (4)
personal conferenses with prineipal and consultant, (5)
demonstration lessone, (6) intervisitation, (7) institutes,
{8) nelpful teaching aids pupplied or suggested, (9) the
pMincipal soquainting them with a variety of teachlng

methods, (10) partieipating in planning mchool policies,
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and (11) help from the principal on problems concerning
pupil control,

saunduruT, in & recent study at the University of
Wyoaing, reported how 312 teachers rated several verisbles
whioh seemed of parmmount importance in their good relatlons
to the supervisors with whom these teachers had been
aspoclated,

These teachers were askeds (1) “How does s super-
visor gein your econfidence?", (2) "How does a supervisor
promote morale?”, (3) "How does & supervisor show his
interest in you as & teacher?' and (4) "How does & super~
visor show his interest in you as a person?”

Thess teachers most frequently recognized the
following helpful attributes: (1) they gain confidence
in the superviser when he cooperates in solving prodlemsg
(2) the supervisor can promote morale by recognizing individe
uslity snd by providing a classe load whioh the teacher feels
he can carry; (3) the teamcher bellieves the supervisor is
interested in teachers when the supervisor helps them
satisfy thelr basie securiiy needs; and (4) when the
supervisor respeots the teacher ag & worthwhile individual,

the teacher is aware of the supervisor's personsl imterest.

TJnuk G« L, Saunders, "Teachers Evealuate Super-

visors, Too." Administration and Supervision
4) (Ko%cmbar. 19 » '
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A study oonducted by Richayd E. Gmus of the School

of Eduontion of Florlds State University reveals that teach-
ers do truly want supervision and providea information as to
the type of supervision desired. Although the study wes re-
striocted to high sohool history end seocial studies teachsrs
its results give support to the theory that effective supere
vision 1s welcomed., Oroams ssked the guestion “What is the
most important contridution thet the high sehool administra-
tion can make towards the improvement of bhistory and socizl
studies instruction? to the teachers in 100 representative
high schools of the state of California. The tabdble below
shows what these pedple want from their sduministration to
help improve instruction.

isagher Needs 2ex Csnt

Supplemental resding materisle 27
More sudio-visual aids 26
Agsighing course only to adequate

teacher 17
Temoeratic school enviromment 12
Helping gein horlzonial snd vertioal

currioulum planning 11
Faclilitation of trips, loscal resource

use, eto. 10
Avpid use of claps time for other

sochool business 1
Improve lidbrary resouroce
Smaller classes and lighter losd
Greater administrative interest in

sogclisl studies program
Working towerds the community schoel
Time for soclial studies oconferences

VIhd OOl

Bgtchard E. Gross. "Teachers Weunt Supervision.”
Sehool Exsgutive, 72 (August, 1953) 52«3.
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It 1s the opinion of Grose that prinelpsls should
guard agalinst adding those many items to thelr dally sgemnds
which tend to keep them in thelr offices; thst classroom
visitetions provide the real epportunity for prineipals
to exsrt sdministrative leadership toward improvement in
the soclal studies, as well as in other aress, through
frank and oonerete suggestions which the teashers truly
denire.

Gorder's study, "An Bvsluation of Supervisory
Sexrvices for Newly iAppointed Teschers”’ describves seven
kinds of services used during the 1951+52 sehool term in
the Austin, Texas schools. Thess weret (1) orientation
dsy for mew teschers held before the opening of school;

{2) pre-sesmsion building meetings held by the faculty of
esch elememtary mchoo)l before the opening of scheel; (3)
sutumn curriculum day, & day set aside for the considera~
tion of professionsl prodblems by all teachers in the system;
{4) regionsl professioneal meetings held by neighboring
elementary schools in the city system; (5) conferences

with supervisors; (6) building faculty meetinge; and (7)
spring curriculus day.

Reporting on the many sub-topics listed undey esach
of thepe headings would be rather lmprastical. The resulis

gﬁmwiu Corder. "An Evalustion of Superviso
Elsnsntary .ﬂgﬂl

Services for Newly Appointed Teschers,”
douxpel, 54 (May, 1954) 509-16.
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of this study, however, reveal conclusively that supers
visory services provided in the Augtin mchools were helpful
to newly appointed elementary school teschers. The data
presented show that sll the wverlous kinds of supervisory
services included in the evaluation were helpful te s
majorlity of new teachers. Not only were these seven ser-
vices helpful in supplying professional stimulation and
growth, but thuy were helpful, though t0 & lesger degree,
in matters pertaining to speocifie prodlems more directly
related to the classroom and to the ingtructional program
for ahildrnn‘--

A 1945 study by Henry AntelllC comducted in eight
slenentary schools of New York Oity had am its purpose
teacher sppraisal of the worth of 25 common supervisory
practices. These prectioces of supervision were inocluded
in & queationnsire given to representative teachers for
thelr investigation.

In analyzing the teacher appraisal of these prao-
tices, Antell has listed, in order of prefarence, those
which 2t least 50 per cent of the teachers find very help-
ful. They follow:

1. Avalability ¢f a professional library in

BOBDOLsnssssnnrussnsnarsonncassisnsansenesnee 368

2. The supervisor acts as & consultant or
techni cal lﬁ?&ﬂﬂrtottadqalt.&wuﬁ»toiuti-ﬁoooaualg

1°ﬁunrw Antell. “?tnehnrgak¥prnlnn Supervision.”

dournal of Iducationsl Resesrch, hpril, 1945) 606+11.
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;; Demonstration 1“”&“0&wﬂ&!wtﬂbithutiiﬁt&ﬂs#ii?“
+ Grade conferences %o disouss common

ﬁmblmnt&%itﬁbﬂttil.!lﬁ&iﬁittwwiﬁthtvﬂﬁ*&udi##735

5. Visiting an outstanding S86h00L.sevenssne e T3
&, Participetien i $he formclstion sf sehoel .

5611“1.551c%il#bﬁl&ﬁ-iﬁdﬁwﬂtlil‘tﬁSiiaaiawtqoi:#*?’
7. Individual conference with the supervisor«ee««0T%
Bs IntervimitatioBesesncsvsovessvsnevesssnssnsas eSS
9« An safter-school conference at whioh there
is open discumsion of a tople of vital
Anterest t0 3he EYOUDsessssssetsnsnannsnssnnesOSE
10, Ineservice oourses or WOrEBhOPEiscsisvsasonnsed
11, Participation in oourse-ofestudy neRIngesenas s
12. Teschers' interest committes in the 50hool..««51F

I% is noteworthy that in all the first ten Lltemn
exdept number six, the teschers are chlefly interested in
having made available to them resource msterials for thelr
own improvement. In all of these practices the temncher 1is
intent upon discussing problems and in finding possidle
solutions to them. They are resources teachers would like
%0 use to improve competenciep. Apparently, & supervisory
practice which is of this nature, is very likely to de
weloomed by teachers as very helpful.

The remaining three practioces in this group,
numbers six, 1), and 12, have a distinctly common element.
This element 1s the desire of teachers to participate in
administrative planning, in curriculum formulation, and
in the discuesion of or solution of probdlems.

Yurther anslysis reveals & list of thoee prectices
which tesshers consider sotually detrimental. Next to the
practioce appears the persentage of teachers who reacted

negatively to the individual items. 7The list followss



1. Rigid sdherence ef each teschsr %0 &

fixed dally sohedulGiscccvsssnnssvrnnsncnsansabBy
2, Tormal odservation by supervision whenw

ever he sees ﬁtuqq«iﬁbu*urugrﬁiﬂﬂhiﬁiltﬁﬁ'&tam
%« The supervisor stays away from the elogp=

yoomn 88 MDOh 88 POBSLdlO.cevssisevounusrnsenslSE
4. A dally two second vielt by the supervisor....l0%
5« Commendation for ouﬁmang pervice to

Boeyd of Blucation at end of CeMMessvnsssvervsiOF
6. TFormal observations by supervisors oanly

0N CBLllaveersiuntoabasssnnsausvssoteesnssarsey 7%
T» A comprehensive testing progrss snd a

supervision wvith analysis and interpreta

tion 0f YesultBecuresvsusansunsssanvenvessansn OF
8. A teacher-vonducted conference after school... 3%
9. A dslly Mlletin €0 te8CherSscsscavicsnnssnsee 2F

The reader will noie that there seems to be an
element of supervisor dominstion in & mumber of the practices
listed adbove,

From a pﬂl’dﬁ viewpoint teachers favored those
supervisory practices which gave them widest latitude to
participate in curriculum improvement, which made available
to them soureces of pertinent informetion, and whiech gave
them genuine assistance, They wanted help in thelr everyday
taske, They 4id not eare fur inspectorial supervision.

Irn an attempt to compare the types of supervisory
services which teachers desire with those which they re-
esive, memdbers of ﬁﬂl'un graduate olass in Schoel Supers
vision, Butler University, interviewed 460 teachers,

11
P. M. Bail. "Do Teachers Reoelve the Kind of

Supervision They Deslire?” !
40” Mo M?)‘%lmﬁw dswrnel of Eduoational Remearch.
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prineipels, and superintendents during the summer session
of 1946,

In response to the question "What do you want of
supervision?” it wee evident that teachers most frequently
desire construstive oriticimm, recommended new techniques
and methods, demonstration teaching, and recommended matere
ials and equipment.

Answers to the gquestion, "What kind of supervisionm
do you weveive?" indioated that the supervision recelved by
those teachers bears little resemblance to the kind of super-
vision they desire. Approximetely 4C per cent stated they
were "inspected” regularly, 29 per cent reseived “very little”
supervision end snother 25.7 per cent folt they received no
supervision.

Only 20 (four amd three-tenths per cent) of the 460
interviewed replied that teachers recelved the type of super-
vision which they demire.

Baﬁasnlm of Wilmette, Illinedls, in seeking to
find out what kinde of help teachers wanted, went direotly
ts teachars via questionnalyes and conversstions. Over 300
teschers representing various forward-looking scheol systems
in the Middle West were contacted. They were asked to express

m’umn P ntpla?tl.~ "What Help Do Teschers Wenti™
Bducational Leadsrshlns 7(April, 1950) pp. 445-9.
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themselves frankly end fully in respect to two phases of
supervision: the areas in which belp was most desired,
and the manner and atmosphere in which they wanted the
requested help to bve given.

Teachers generally agreed that he who supervises
should firet of all be a respecter of human personality
and should be concerned with people, not things; that he
should be someone who likes and understands both ckildren
snd teachers; and that he should put finsl emphasis upon
pupil behsvior rather than on $eacher performance, Thaey
wanted & supervisor who could take suggestionz 28 well as
glve them sand who thoroughly understood the subjeot orx
aren supervised. They gave high priority to the person
who gould provide group leadershlp and was able to weld a
faculty into a productive working group. They pled for
someone who could communicate on thelr own level and who
sould express his idesas in concrete, understandable terms.

The above remarks deseoribe characteristice and
competencies teachsers indiocated they wanted iu mam who
supervige. Only after the teschers had mede it ummige
tekably clear that supervision should be given in the
spirit end manner described earlier, were they willing
to indicate the kinds of help and areas in which they
waunted 1t most,

There was general agreement that they wanted help
in the following areas whether it be from & general



24

curriculun consulitant, a bullding principal, speclalized

sonsultants in sart, mueie, dramatics, and the like, or ez

outside expert:

1.

e

-0
4,

Se

6.

Te

B

e

10,

Improving tesching methods and techniquegs-~how
introduce and teach 2 unit, lesson, or csnter

of experience how plan with pupils; where locate
materisla; what technique will work best,

Utilizs some of the newly discovered principles
0f group dynemiosw-how the morsls and be-
havior of groupsi how get feeling of security
and maximum zartiaiyn on; how make cless groups
more productive, to reach decisione, to evaluate
thelr owm working.

Ioceting and utilizing community resources.

Providing for individusl differences in & orowded
clagsroom=~how work with a small group and at the
same time keep other puplls zrutit&bly busy, how
meet widely disparate adbilities and interests in
Bame clags groun.

Handling pupil behavior, dlscipline sases-<how
balanece individusl welfare with group welfare;
how help the individual without harming group

and vice-versa.

Meeting neseds of atypieal pupllse=low I.Q., high
I.Q«, physiocally handleapped.

Jaring for the needs of the emotionally maladjust-
edw=~how to be more sympathetic; how provide ex-
neriences and gulidance that will contribute to
emotional maturity.

Enabling teschers to eveluate their own teaching
conpetency--what makes one s good teacher; what
are my teaching llabilitlies; what are my assets.

Using art and music to better advantage in the
reguler eolsssroom situstiome=how utilize the
arts in general eduocation,

Relating the one-going eotivity (unit, center-of-
experience, project) to the prodlems, concerans,

and tensions of pupils-~how better meet needs and
interests of puplils in current teashing situations.
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11. Ueing the current teaching situation to make
more understendable the contemporary sooclal
realitiee (l.e., social probleme and forces
which characterize our soclety)-~how translate

the problems and issues of modern socisty into
teachable elements.

12. Making better uses of visual alds.

13, Ioesting and making avellable expert resource
personnel as gpecial problems aripe-=-who know
the answers to our problems and how osn we get
his help.

14, Identifying apnd utilizing the possibilities of
the current classroom activity (problem, unit,
project, lesson) for purpomes of olarifying,
and enesbling pugiln hetter to understand demo-
¢ratic values, loyalties, and bellefs~<how
enable puplls to identify, compare, and contrast
authoritarian versus dexocratic vaiutss how in=
tellectualize democratic values.

15. OConetruoting and bullding teaching units on
problems and toples not found in basiec textbooks
(L.e., use of leisure time; understanding one's
gelf and others; United Natlons, etc.)=-how
deviate from the textbook without getting lost.
These are the areas in whioh teachers say they want
help most. It 1s the writer®s conviction that these date
hardly support the traditional thesie that teachers are un~
willing to move and are reslatant to education attuned %o
present day living.
i
Kyte 3, instead of reporting statistioal data, for-
mulated the presentation below in terms of typleal statements

made by teachers regerding thelir administrators. The data

13&00:30 O. Kyte. "This is the Xind of Supervision
That Teachers Welcome end Appreciste.” JNatlons Schools,
48 Fo. 1 (July, 1957) pp. 3Z3=34,
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on which the article 1s based were collected from 189 rep-
resentative ¢lementary school teachers regarding 296

superintendents, principals and supervisors. The teachers
described thelr reactions to specified officers with whom
they served. The selected characteristic examples of re-
sponses indicate that the teachers have many 1&0&: regarde
ing desired democratie supervision, generslly sound points
of view worthy of consideretion, The summayy of typical
responses included the following:

1. Tesachers want plenned, construstlive supervision
democratically applied.

2. Teaochers expect scareful planning of mipervision.

3. Teachers desire sympathetic, discerning super-
visory obeervation.

4, Temchers want & friendly, helpful conference.

5. Temchers nxpuet individual help from each
teachers' mesting.

6. Teachers welcome constructive help in dulletins.

7. Teachers want to improve by observation of good
teaching.

8. Tesachers expect the adminlstrater to be & sympaw
- thetie, helpful professional leader who wholee
heartedly practices democratie supervision,

14

Frederiok and Halter™ submitted a questionnaire

goncerning supervisory principles and technigues to 119

l#ﬁnburt We Trederick and Balan Halter. "Oon~

flieting Attitudes Towerd Supervision.” ﬁﬁ§g§g*gng1
Administyxation and Supervision, 19 (April, Ppe 307=14,
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senlors who wers completing s half-ysar's teaching in the
lsboratory schoel at New York State College for Teachers,
11 members of a college c¢lese in supervision, snd 12 of
the supervisors of the laborstory schoel.

The gueation blank consimted of two parts: the
first relating to supervisory prineciplaes and techniques in
the ladorstory acheol, the segond ocomoerning practically
the same supervisory principles and techmiques in an
actual temching situation.

Attention can be celled to only & few of the signlf-
fgant results which are diselomed by this study.

1. Almost 75 per cent of the supervision olass and
the supervisors indicated they thought the super-
vigor should visit the olass of a student-teacher
on the avertge of twice & week. Student-tsachers
thought once & week or even less frequent vielte
would be more desirable,

2. 3Sixty-Tfive per cent of the supsrvision clsss
thought visits should last the entire peried;
student-taachers thought 10 minute visitas were
emple,

%+ Supervisors generally felt visits should be
snnounced, student teachers felt visits should
be unannounced.

4, Student teachers termed the oral gonference
adequate svaluation but a large psreentage of
the supervision class end supervisors favored
the combination orel-written appyoach,

5. Btudent teachers did not generally favor demone
stration teaching. They considered 1t much less
valuable than the supervisoers snd olass members.

6. BSupervisors felt staff meetings should be held
more than twice as often as student temchers.
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Pour-hundred elghty-one experienced teachers re- .
ported to ﬁhmnonlg of thelr attitudes toward supsrvision.
Important conolusions resshed indludes

1. Fo eignifiocant differences were revealed smong
the teacharas of different levels of experience
or of different types of schools in respect to
thelr attitudes toward supervision.

2+ The attlitudes of all groups of teachers toward
sclentifio, demveratie supervision in general,
regardless of the type or smount they were
socoustoned to receliving, was very sacouraging.
Over 56 per cemt regarded suob supervision ss
helpful and weloome. Most of the remaining
teachers considered 1t unhelpful but weloome,
and only negligible numbers looked upon it as
unweloone,

3. The tesshers’' attitudes towayd the supervision
they sctually received were less favorable,
Although the majority of teachers who responded
or the point sald their supervision was bdoth
helpful snd welcomea, considerably larger numbers
regarded it sz unhelpful than was true of solen-
tific, demooratlic supervision in general. Again
only small numbers esid it was unweloome.

4, The mmount of supervision received by the 481
teachers was quite susll.

5« PMifty+six per cemt of the teachers who responded
in regard to whether the supervision they had re~
¢eived was child-centered or subdject-centered sald
it was child-gentered.

6. Approximately helf of the 481 teachers wrote in
their own words usable statements explalning why
they felt as they 414 toward the supervision they
had received. The commonest reagons for favor-
able attitudes wers that the supervipors gave

15.‘!, R. Shsyvmon., "Teachers' Attitudes Towsrd

Supervision.” Jduostional Method, 16 (October, 1936) 9=14,
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coustruetive and helpful suggestions, that the
supervisors were kind and sympathetioc, well-
informed, and that they gave no eonstructive
or helpful suggestiona.

Armstrong'® distributed sm inquiry to high scheol

teachers in Salt Lake Olty ssking for thelr estimates of
the relative value of different types of supervisory

soyvice,

helpful
1.
2.

-

4
B

1.

2.

-
&y

The five technigues and procedures considered most
in order of thelr preference were:

Agsignments %o subjeots you are best fitted to
toeach,

Personal conferences with prinecipal or supervisor.
Providing and suggesting helpful tesching mater-
ials, such ss tests, supplementery books and other
supplies.

Bmall group meetings such as departmental mestings,
Making aveilsble information regarding pupils in
your alasses, such ast intelligence, health, and
personality tralts.

Items recelving the lowest ranks were:

Reports by teachers on meetings attended or read~
ing done.

Yisits by prinecipel or supervisor to observe
pupile enly.

Encoursging and directing study in summer scheol.

Administrative devices, such as honors, swards,
ete., for encoursging high scholarship.

vision.,”

ww. B+ Armstrong., "What Teachers Prefer in Super-
Zdugational Eathod, 15 (February, 1936) pp. 270-2.



5. Visits by principals to inspire olasse.

4 study conducted Iin the eounty sehools of Pontliae,
Michigen by Van Antwerpl! was concerned with four commonly
enployed supervisory sotivities: visitation by the supere
visor, individual conferemces, teachers' meetings, and
supervisory bulletins,

Of the 150 teachers retumning questionnelres, 137
reported chenges in teeching resulting from the superviser's
vislt., Changes pertaining to the learning process and
methods of teaching were most frequently mentioned. B8ixty-
nine and seven-tenths per cent of all changes reported
related to techmigues and methods of teaching. Winety-six
per cen% of the teachers indiocated the supervisor was of
great help through suggestions nade,

Most of the responses given by the teachers to the
individual conference point to & high regard for this prac-
tice as & supervisory technigue.

Teacheyrs' meetings generally were considered very
helpful. Responses lndleated that teachers favorsd most
thoss mestings in which they recelved suggestions concerning

methods and help in obdtalining materiels.

73&:21“1: Van Antwerp. "Temchers' Evaluation of
the Effectivenees of Supurdw Amvxtinm Edugetional
Hethod, 15 (May, 1936) pp. 441
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The supervisory bulletin wes considered the least
effective of the four supervisory activities about whiech
information wag sought and ingquiry made in the investigation.
These bulletineg were raegarded as a source of grest help by
very few teschers; askmowledged by a large majority of
teaghers to contaln little velue as en aid in teaching:
received dy moat teachers with little interest.

A study conduoted by Bumatay'C of the University
of Texas casts additional light on bow teschers feel ahout
gupervisors and supervision. An infoymation blank snd a
rating scale were given to 570 teashers while they ware
snrolled in education courses &% the previously mentioned
university.

The more pertinent questions are listed bdelow
along with a general ocomment about thely answars.

Do the supervisors give oconstructive and helpe
ful suggestions that ald you in impreoving your
teaching technique?

There was falrly uniform t smong the
teachers that supervisors, whether they be the
superintendents, the prinelipals, or mpecial supere
viesors, gave constructive smd helpful suggestions
that alded teachers.

Do the supervisors appesar to be welle-informed
with the lateat methods teaching?

The data show thet the responses fall on the
positive side of the moale of value.

wmiu ¥ jer Bumatay. "Teschers' Attitude Toward
gggngﬂ and Supervision.” Isxas Quilook, 23 (May, 197%9)
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Do the supsrvisers make classroom vielts fre-
%;{mtly? Supervisors 414 not make olassroom vimits
squently. Regaydless of whieh supervisors visited
classroons, the technique was roted on the negative
five side of the moule.

Are visite snnounced? In genersl supervisory
viglts were not announced.

Do the supervisors confer with you during their
visite? It appears that “other supsrvisors” msde
more use of conferencve during their visits than any
other two types of supervisors.

Are teschers’ meetings well plamned by the super-
visors? Teanchers' meetings were generally well pgm-nd.

Do the supervisers send followeup bulletine,
girculars, eto. concerning the meetings which msy help
you in your teaching? The three types of supsrvisers
seldom 1f ever sent followeup bulletins, ete. concern-
ing teschers' meetings.

Ares the supervisors friendly in thelr attitudes
towsrd you? The date indlicated thst the "other super-
visore” were genersally friendly; and the prineipals
were indifferent to thelr teachers.

De the supervisors hamdle the olass and demonstrate
good teaching tecknique during their vieits? Apperente
1y, the three {ypes of supervisors dld not handle the
plssses and demonsirate good teaching technigues during
theiy visite. The teachers rated them on the negative
slde of the soale 0of value.

Do the supervisors seea ¢conscientious and horest
in pessing judgments congerning your work? The three
types of pupervisors were as s rule oconscientious and
honest in passing judgments congeynling their teachers,
They were given a positive rating in the scele.

Are ths supervisors systesatic in thelr classroonm
procedures? Yes, the data indicated that on the whole
the thres types of supervisors were felrly systematic
in thely olassroom procedures.

Are the supervisors tsetful in their epproach to
your teaching difficulties? Data indicated that the
principals were more tsetful in thelr epprosch them
the superintendents apd "other supervisors.” The
prinelpais were rated on the positive side of the
soals while the other two iypes of supervisors were
rated on the medlen point of the seale of value.
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Other significent ¢onclusions ineluded:

There was no assentlal difference in the res LT
among teachers with respect to age; no mmg_ al
difference with respect to those teaching im the
lower and those teaohing in the highey dens no
essentlial differences among those te in

the rural schools and those teaching inm the clty
schools; and no essentisl difference among those
teaching in small school systems and those teach.
ing in blg school systems.

Teachers young in the profession (in point of sere
vice one or twoe years) indicated a dislike for
supervision much more strongly than these old in
service (in point of teasching experience eleven oy
more yeers). Those with teaching experience of

the intermedimte years (three to five) offered least
resistance among the three groups of Leachears.

Theose young and those ¢ld in service wers almost
unanimonsly agreed that supervision is mostly
eritical and fault~finding. Those of the inter-
nediate years were conservative and indifferent in
thelr attitudes toward supervision.

Hearried men and women were mors conservative and
indifferent in thelr attitudes toward supervision
than ummarried teachers,

The teachers expressed & unanimous opinion that
supervision is essential to the lmprovement of
instruotion, but that in the way it was oarried
on in their school systems they were far from
getting the saximum sdvantages of sclentific
supervision,

A survey smong temchers attending summer school

session in West Virginie eelleges brought out & mumber of
revealing answers to the guestion "What help do temchers

want of thelr superintenfents and prineipals

on19

lg'Tuﬁhtn Tell How Supervisors Can Help." Sgheol

gment, 1% (November, 1943) T1.
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Elementary teachers expressed & need for hely on
problems of diseipline, on progras plamaing for the entire
year, on keeping the superior ebild working st mextmus
abliity and properly placing the retarded ohild. They
asked for help on newly sdopted methods, texts, clsssroonm
alds and materials, and that all pamphlets, hanidooks and
bulletine be given them in time %o be of use. Seme asked
for help in presenting 4iffieult sudjects in the best man~
ney snd others felt the prinsipal should show an interest
in their work and the work of the pupile, and 1f progress
wag not belng msde, should make sn effort %o hunt out the
reason. MNost urgent wam the request for help on adjusting
the ¢lass work to the different adilities of the pupils,

Agked what help they hed received from superine
tendents and prinelpals during the past year, tsachers
replied that in seme emmes they had yeceived help in disecle
pline, in correcting their own tesehing sné persenality
faults, in promotions, in arrenging prograas and lesson
plans, in seleoting texts, in teasting snd secoring results,
in arranging material systematioslly to get the best pos~
sible results. In some replies it wes evident thet teache
ers had not been visited by their supervisers during the
year, and in some Mu. when visits had been mede, no
help had been given. Nowsver, 95 per c¢ent ssld they liked
%0 have the prineipal or superintendent visit the olassroom.
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In many schools fseulty meetings had apparently
been of no grest velue. The aversge number of such meetings
during the yesr was 18, and 67 per cent of the temchers sald
they did not feel the meetings geve sufficlent smphasis te
the improvement of teaching. ;

Matteys which teachers wished discumsed at faoulty
meetings inocluded: Llmprovements in school curriculum and
in instructional presedure; latest professionsl books; new
materials snd methods; new trends in tesching. They 44
not want lectures by the prinecipsl, long diseussions of
individual problens, s one-man disoussion irn which they
had no part, & poorly planned, rambling kind of mesting
where nothing specific was acoomplished. Suggested ime
provements inocludeimaking the faculiy meetings a type of
workshop where teachers oould discuss infermally thelr
problems and work together for better spirit, mere pro-
feasional impyovements and good fellowship.

Rummaxy
From the investigationa reviewed it is obvicus

that teachers do have many ideas and convictions regaxd-
ing supervision. When glven the opportumlity to express
their feelings fresly and openly teachers responded in =
constructive, professiconal manner, It has been said by
nany that teachers subsoribe to the theory "Let teachars
tesch and superviaors supervise,” an infersnce thet teach~
ers really want little or no supervision. The studies
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revieved do not substantiste the lmplication forwarded by
this cliche. In fact, suother clearly defined cenvietion
of teachers 18 that they are desirous of reoeiving sug-
gestlons and help whiech osn result in improving the

quality of instruetion. This need ie not limited to be~
glaning teschers. The consensus of opinion is that all
teachers, regerdless of training or expevience, can improve
and therefore need to be supervised.

It i2 evident that teashers tend to become amotionw
al, unhappy, sud grestly discouraged whem umqualified
persons assume supervisery roles. The studies reported
here are repleds with the soncept that effective supervie
sion must be & ecoopsrative process and that 1t must be
offered by persons who have & genuine conesrn for Leachers
8s individuals. Bmpathy and skill in husan relations are
¢onsldered by teashers ts be important gqualities for suow
cessful supervisers. Just as 2 preper learning enviromment
for children must be developed so must such » olimate Be
estadlished for teachers and supervisors.

Teachars fesl that supervisory practices which pro-
vide them maximum help ars those in whigh they have greateat
opportunity to participate in curriculum improvement and
which meke avallable to them sources of pertinent informa-
tion. Supervisor domination ip & strong element in vhat
tenchere describe ss detrimental supervision.
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Pinelly, these studies and others of o similar
nsture reinforee the oounvistions of se wany oollege in~
structors and publie schoel aduinistretors that educstional
opportunities for children can be enriched by effective
supervision, Those responsible for teacher treining, ae
well as principsle and teaschers sgres upon this bellef.
The methods and procedurds by which this ehallenging but
elusive gosl is to be reached provide continueus impetus
for all concerned individuals te¢ beoone move knowledgeable
in this key ares of edusational endeaver.



CHAPTER IIX
ORGANIZATION AND PLAN OF THE SIUDY

It is the writer's strong comvietion that & major
responsibility for instructional improvement lies with
the elementary principal. Purther, it is his opinion
that unlsss principals ecreats opportunities for tesochers
to grow profesalonally they are failing in one of the
mnost important aspesets of thelr jobs. How teachers feel
about thelr principels and the technigues snd methods
principels employ surely plays & signifiocant yvole in the
teaching~learning eaviyonment of & school sad in the
ultinate success of the instyuetional program.

The above bellefs coupled with the stimulation the
writer has received through many formel and informal sea«
sions with his professors and other profeasionsl colleagues
byought about a keen demsire to make this investigstion.

A seminar in supervision under the direction of Dr. Oloy
Hobmon of the University of Kanses Schoel of Education
provided the final motivation.

Ssiting 2f the Siudy
Northesst Johnson County Kaneas, 1s loeally imown

ag » distinct sooclologiceal and govermmental region becsuse
of its spectacular populatioam expasnsion during the psst
ten years., It is dlstinct frem the other, still rursl,

38
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sections of Jolmson County and is an integral part of the
five county area which makes up metropoliten Xansas Clty,
Ite total population is zpproximately 95,000, Northeast
Johneon County 1s composed of 13 ecitles ranging in mize
from 261 to 27,000, The elementary school districts ave
not coterminous with the munlelpal boundaries. District
110 has puplls enrolled from the eltles of Mimsion,
Merrism, Pralrie Village, and Overlend Park. Pupile in
District 44 come from Milssion, Prairie Village, Xission
Hille, and Fairway. There are 1l separate elementary
dlstricts in the ares, offering school progrems for approxs=
imately 9,000 children in kindergmrten thyough grede six.
Pupils who have completed the sixth grade requirements
are promoted into one of the six junlor kigh schorls of
the Shawnee Mission High Sc¢hool Distriot.

Fortheast Johnson County is unigque, too, in that
it faces no tescher shortage, Reasons for this imelude
the county's desirable geographicel locatlon to Xansas
City, the nearness of higher educational facilitles, the
better~-than~aversge salaries pald teachers and adminis-
trators, and & desire by temchers to work in schools
which hesve geined & reputation for gquality education.

Sxitexie
Oriteris established for seleoting respondents

were:
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1. 3XEach teacher inoluded in the study held at least
& bachelors degree.
2+ Esch tescher bad at least two yesrs of teaching

experience in his scheel prior %o Septemder, 19590,

By estedlishing the first criterion 1t wes felt
that teschers would have sequired a desirsbdle sduoational
background from thelr respective parent colleges and unie~
versities, The seocond oriterion insured that prineipals
would have had sufficient time to provide supervisory
agpistance and teschers would have had time to have formed
opinions about the practices and technigques employed.

Rariicivating Sebee) DAsirigk

Oommon mchool distriets 110 mnd 44 partiocipated in
the study. These districts were selected becauses (1) the
unrﬁllmemt in these districts was considerably greater than
in any of the other nine school distriste; (2] the writer
had & personsl interest in Distriet 44 bdeesuse of his
pringipalship et the Prairie Scheol and an equally pesrsonsl
interest in Distrioct 110 because of the many profesaional
contaots between himself and principals smployed in the
district; (3) the professional preparation of the teachers
wap equal to or exceeded the preparation of similsr person~
nel in other distriocts of the county; (4) the writer was
of the opinion that prinelpals in the two systems were
making o consoientious leadership effort; and (5) the
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proximity of Distriots 110 and 44 made the study feasible,

Permission was reosived to comduct this research
from the suther's graduste committes smd from the superine
tendents in whose dletwiet the study was made.

From records obtained in offices of the two super-
intendents of schools 1t was determinsd that Distriet 110
employed 225 teachers and Distriot 44 empleyed 133 temchers,
a2 total of 358 teasheys., Twe hundred and elighteen of these
persons were able to meet the eriteria listed adove.

All 1% schools in the two distriets hed persommel
participating in the study. District 110 schools vere
Rushton, Hickory Grove, Banta Pe¢ Trall, Tomahawk, Sequois,
Mohawk, South Park, Overlend Park, Arrovhesd, Cherckes,
end Apache: Prairie District schools partieipating ine
cluded Highlands, Porter, Belinder and Prairie.

Pull~time wtnihlng prineipals were employed
in nli sochools. Olerionl assistasnce was available in
sach school. Each distriet employed special persomnel
vhich included & curriculum direetor, art supervisor,
librearians, musio teachers and phymiosl edueation special-
ista. Thus, it sppeered conditions were idesl to premote
sn active instructienal Aimprovement program,

Suestlounnelre
Seversel monthe wers spent in the development of a
questionnsire, the purpose of which was to provide
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perticipants with opportunities to express their opinions
toward selected supervisory practioces.

Part I of this guestionnaire listed 20 commonly
used supervisory practices employed by bullding prinecipals
to lmprove instruction., Teschers and prineipales were
agked to rate on & flve point gesle the potential value of
ench technigue, and thelr estianstes of the value of each
technique in actual day-to~day practice.

Part II of the questionnalre listed six questions
dealing with classroom vieltation practices, principal~
teacher conferences and curriculum meetings. Teachers were
asked to glve thelr opinions to the six questions by chooe~
ing from three possible means the one method which they
felt to be superior. Teachers wers given additionsl oppore
tunity to make comments or suggestions about the practlee
in point.

Part III conelsted of seven items which seem to
the writer to have a direct influence on the principal's
efforts to improve instruetion. These questlions required
judgnents regarding the professional behavior of the
principal, the velue of the district-sponsored in-service
education progrem, the value of a written philosophy of
edusation, and suggestions for other practices, techniques,
end methods which would be helpful to teachers and would
contribute to betler teaching. The complete questlonnaire

appears as Appendix B.
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The above gquestiounsire was tested with the faculty
of the Somerset Elementary School in the Corinth Distriet
of Northeast Johnson County. Minor changes intended to
improve the clarity of the questionnsire were made as a
result of this pilot study. Several of the writer's prine
eipal colleagues in other systeus aleo assisted by examin-
ing the guestionnaire.

After determining which teachers in the selected
fdistricts met the established oriteria pertaining to ths
investigation participants were chosen by use of & table
of random nmbum.l An introduoteory letter wes sent %o
109 teachers. The purpose 0f this letter was to explain
the nature of the study and to ask these teachers to come
plete the questiomnalre which wae to serve as the basls
for the investigation. The letter appeers as Appendix 4,
Finety=-nine teachers indicated thelr willingness to help.

A 15 principals verbdbally agreed %o participate.
The gquestionnaires mailed to the principals were nearly
1dentical to those sent teachers. Minor changes in the
prineipald gquestiomnelire were msde to provide clarity for
thie particular group. The principale’ questionnsire

appesrs as Appendix C.

: §
Helm ¥. dalker and Joseph Lev, m.m
wg_u. Henry Holt snd Compeny, New lork,
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Thess returned questionnalres provided the dsts
for the study. Responses from teachers and principals
were analyzed and & summary of these appear in Chepter IV,

Lluitetions

The uniqueness of the school dletriocts taking part
in this investigation establishes certain liwmi tutions.
Decmuse of these the results of this study are most signie
ficant for Distriots 110 and 44, Although other studles
mey produce similsr results in different communities, 1t
would be without foundetion to suggest that it is possibdle
to sccurately describe teacher attitude im all communities
a3 & result of this particular study. The wilter feels,
however, that the results reported here when supplemented
by other studies of & comparsble mature, will help to
provide direction in the planning and conducting of eof-
fevtive supervislon.

Assumptlons
A study of this type resta upon certain dasic

assumptions, First, 1t was sssumed that participants would
state thelr honest and frank opinioms t¢ the gquestiona and
statements which meke up the guestionnaiye., Thls wes en-
couraged by esrefully worded directlens end sssursnce that
no attempt would be made to link returned questiomnalres
with individuals, sehoels, or districts.
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A pecond assumption was that elementary principals
do bave 2 reeponsibility for the ilmprevement of instruce
tion. Professionsl literature sppearing during the past
quarter century abounds with statements charging the
elementary principal with the necessity of mesting this
obligation, It is the suthor's bellief that the prinecipsls
in the two districts involved in this atudy do spend a
layge proportion of theiy time in mstters relsting to
instruction and supervisionm. Personsl comtact with the
superintendents of these districts assured the writer that
the 15 prineipals were axpested to give ample time to
sotivities whieh might lmprove the teashingelesrning
pProcess.

Another assumption basiec to this investigation wae
that principals’' competencies in providing essistance to
clagsroon teachers could be improved.

Finally, it was sssumed thet teachers would wel-
come assistance that was offered in a construetive and in
2 demooretic manner and that was supported by -‘research
and thorough investigation.

lefinition of Iemas
The word "supervision” used in this study 1i»
concelved in 1ts broadest senss, embrscing all of the
sctivities that an instructional lsader might employ to
stinulate professional growtk of teachers and improve the
content snd method of teaching.
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The term "prineipal”, in thies referenss, is the
parson bearing that 4itle, dut it is only those aspects
of his work that relates to instrustional improvement that
this study relatea. Other persons inm the sehool systems
studied have responsidilities in instructional lesdeyship
and are heredby recogniszed, but it is only on the activities
of the principal that this study is fooused.

The "potential value” hesding which appesrs in
Part I of the guestionnaire aleo hes a partioulsr meaning
in this study. Respondenta were asked to sonsider the
values of ltens 1-20, sssuming that factors whiech might
have some bhearing on thely effectiveness would be idsals
that the practice was being effersd wnder optimum conditions.

The heading “"actual value to me"™ individusliszes
the worthwhileness of items 1~20 to the respondents. This
hending does not tske inte sccount the many fectors whick
may play a part in the effectiveness of these various
activities. It requires the respondent to choose from
five different vealues the one which mest nearly deserides
his feeling toward the effectiveness of the technique in
its sotual day~to-day practice.

It might be sald that "potentlsl” refers to
theoretical value and that "actual” vefers tc practiesl

valua,



OHAPTER IV
AMALYSIS OF TEE DATA

As previously steted the purpese ¢of this study was
to diseover the attitudes of teachers toward supervisory
techniques used by bulldinmg principals. The second major
purpose was to learn of sny differscces which might exist
in the attitudes of teachers eand prineipals as they pertain
to the value of mapervisory practices and proceduras.

The purpose of this chepter 48 %o report the results
obtained from the returned questiommaires of 92 teachers and
15 prinecipals. Tabulations of the results are presented in
& menner which should readlly enable the reader to under-
stand the opiniens of both groupe as they relate to the 33
itens listed in the gquestionnaire.

Certein personsl fscts about the participsnts in
the study were collected. It was felt that such data would
provide additions]l understending and meaning o the research.

Eersonel Rete of ihe Samels
Personal data pertaining to respondents were ob~

tained through the offices of the superintendsnts of

schools. Information gathered regerding teachers ineluded

the follewing:
Average Age of Teachers Participating in Study - 40 years.
Average Number of Years Teaching Experience - 11 years.
Average Years in Present District - 5 years.

47
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The teaching asssignments of teachers participating
in the study were rslatively evenly distributed throughout
the grades.

TABLE 1

NUMBER AND PEROENTAGE OF TEACHERS
ASSICHED T0 EACH GRADE LEVEL

Grade Number of Teachers ?ug:::; of
K 8 8,08
i 14 14,14
2 15 15.15
3 15 15.15
kS 16 16.156
5 17 17.17
6 14 14,14

The suthor waes interested to know what kind of
collegiate institutlon the teachers had sttended. Of the
29 who sgreed to complete a questionnaire 26 or 26.3 per
gent received thelir training at state universitiesm, Thirtye
two teschers or 32.3 per cent were trained ia private or
municipal solleges or universities. The largest number,
however, 41 or 41.4 per cent, received their training in
various teachers e¢olleges throughout ths country. Forty-
nine teschers were graduated from Kansas colleges or

universities.
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Personal data regarding prineipals included the
following:s
Average age of principals particlpating in study - 37 years.
Average number of years of teaching end adainistrative
experience -~ 1% years.
Average years lu present distriet ~ 9 years,
Four principals received thelir formal treining out-
glde the state of Xansses.

intercretation 2f the SQuestionnaire
Repults and interpretations of Part I of the re-

turned questionnalres are pressnted sa follows: (1}
Teachers' Attitudes, (2) Principals’ Attitudes, and (3)
A Comparison of Teschers' snd Principals” Attitudes.

Since respondents were glven an opportunity to
mark their opinions from a five point seale for both the
potential and actusl value of item 1-20 the following
welghting eysten weas used: (1) Extremely wvaluable oholoes
were glven s five point wvalue; (2) More than Average Value
choices were amsigned a four polnt value; (3) Average value
shoioes were given & three polnt value; (4) Less than
Average value repponses were glven & two point value; and
(5) Little or ¥o Velue responses were given a one point
velue.

The welghted values of the individusl items were
sunmed snd ranks assigned. A statistloal technique, Rho

oy rank order correlation, was then used to discover the
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presence of relationships between foupr mets of ranks.
These werer

1. Teachers' attitudes toward items 1-20, potential
versus sotual value,

2. Principals’ sttitudes toward items 1-20, potential
versus actual value.

3. Teachers' attitudes versus prinoipsls' attitudes
towerds items 1-20, potential wvelue versus potential
value.

4, Teachers' attitudes versus prinoipals’ attitudes
toward items 1-20, sotual walue versus setusl
valus.,.

Parts II and III of the questionmunaire d4id net lend
themselves to statistical interpretatieon. Understandings
of the results of items 21~33 are provided through tadles
snd desoriptive analysis.

leachers’ Astitudes (Part I)
Table 2 below indloates the feelings of teachers

toward the potential value and actusl value of ltems 1-20,



TABLE 2

TBACEERS' RANKING OF ITENMS 1e201
POTENTIAL VALUE AND AOTUAL VALUB

-y e

Item Potentisl Aetual o p2
Rank Rank
1 3 & -] 1
2 11.5 13.5 g 4
h. 14,5 9 8.5 20,25
4 20 20 0 0
8 19 - 18 1 1
6 11.5 8 3¢5 12.2%
¥ T 6 1 ) §
B S T -2 4
9 2 2 0 v]
ig 1:«5 i85 ;uﬁ »25
12 26 13 §
i 17 19 «2 'Y
p 3 9 12 -y 9
15 13 1l 2 4
16 10 16 «f 36
1T 18 1T | : 3
18 8 5 3 9
19 1 3 0 0
% N ]

s

The renk order correlation formuls, R=l-

6= a2

with ¥ being the number of ftems renked anud 4 being the
difference in the renks assigned, was spplied as followes

mo = 1 - £



Rho = 1 = 41398
Bho = 36

Entering o;aa'x teble with an X of 20 revesls that
a Rho of .86 is statistically significant at .01 level of
probabllity. Although other correlations dlssussed are
also signlificent at the .01 level they may not be high
enough to be used for predlctive purpeses.

Considerable similarity is noted in teschers'
attitudes toward the most valusble practioes potentially
and the most valuable practices in actual ussge.

The first four yanking items in terms of potential
value were items 19, 9, 1, and 11,

Item 19 was Protiding opportunities for special
resource people (art coordinater, elemsutary swervisoer,
ete.) to lend Andividusl help to teachars; Item 9, Smell
group meetings such as grede level meetings t6 discuss
mutual interests and prodless pertaining %o instyuction;
Item 1, Attendanoe gt Orientation ¥eek Meetings at whioh
instructional practices are discuamsed; snd Item 11, Jon~
duoting coocsasional meetings to introduce and explain new
teaching aids such as bdooks, tests, ianstruetional gsmes, eto.

Ttems 19 and 9 were ranked one and two respective-
1y in terms of sctual value alsc, Item 11 was ranked three

lsxcnux S8iegel.
Sglengos.

xLs Loz
Book Co., Hew York, %0

Pe »
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and Item 1 in the fourth position in terms of actusl vslue.
Thus the only difference between the potential snd actua)
rankings in the first four places is the interchenge of
iteme 11 and 1. ‘

Items 4, 5, 17 and 13 were ranked 20, 19, 18, and
17 respectively in temms of potential value.

Items 4, 13, 5, and 17 were ranked 20, 19, 18, and
17 respectively in terms of sotual value.

Item 4 wap Assigning teachers to attend discussions
of certain toplos at conventions; Iteam 13, Holding individ-
ual conferences to encoursge and sdvise teachers in selection
of extenslon or summer course works Item 5, Providing time
at staff meetinges teo hear followsup reports from teachers
who have attended professiomal meetings, and Item 17 was
Providing direction amnd guldence in reading and studying
professional literature.

Table 2 may be studled for the ranks assigned other

ftems.

Hajor Pifferences between Peotentlel and Actual Yalug of

items 1-20 29 Reted by leachers
Careful snalysis of Table 2 reveals that the great~

ent differences bhetween the potemtisl value and sotusl value
of Ltems 1-20 existe with items 20, 16, 12, and 3.
Item 20, Providing opportunity for the teacher to

view the principal or another resource person teach &
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"denonstration” lesson tao be followed by a conference; and
Item 16, Providing opportunity for interevisitation of
teachers followed by teacher~teacher or teacher-principal
conference to discuss the teaching leaming situstion, were
ranked elx steps higher in sotual value then in potentisl
value,

Ttems 12 and 35, however, were glven & considersbly
lower renking in sotual velue than in potential velue.
Item 12 was Planning snd working with teachers in post
school, pre-school, or sumser workshops; and Item 3,
Attendence at district sponsored workshops in which disw~
sussion of instructionsl practices is c¢oncentrated into
one, twe, or three days.

The reader should be cauntioned against interpreting
these ltems a3 the least effootive teohmiques for instruc~

tional improvement.

Ixincivals’ Attitudes (Part I)
Table % reflects the opinions of principals toward

the potential velue sand aectusl value of lteas 1-20.
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TABLE 3

PRINCIPALS' RANKING OF ITEMS 1le20¢ POTENTIAL
VALUE AND AQTUAL VALUE

Ttem  Potential Ramk Actual Rank B pe
1 14,5 10 4,5 20,25
2 9 12-5 “'5&5 lgtg‘s
¥ 9 12,58 “g.s 12,

3 20 20 0

5 19 18 1 1

3 6 6.5 - 45 .25

7 9 4 5 L

8 ] 6.5 1.5 2.2%

9 1 1 0 0
10 16 16 0 0
11 7 10 -3 9
12 4 & o 0
1 17.5 19 “le$ 2,25
1 11 10 1 1
15 12 't 8 64
18 2,8 8 5,5 30.25
17 17.8 17 5 .25
18 14,8 14 5 .25
19 2.5 5 «25

20 13 1§ . el

The rank order mmﬁt{u formula produced a
correlation of .86,

Prinelpsls saw items 9, 19, 16, snd 12 as the four
nost potentislly deneficial practices. These were re-
spectively: Small group mestings such as grade level
meetings to discuss mutusl interests and prodlems pertaine
ing to instruction; Providing oppertunities for special
resource pecple {art coordinator, elementary supervisoer,
ste.) to lend individusl help to teachers; Providing oppore
tunity for intervisitation of teachers folleowed by teacher-
tsachey or tescher-principsl oconference to disouss the
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tesohing learning situation; and Plamning snd working with
teachers in post schoobl, pre~schocl, or summer workshops.

Items ¢ and 19 were 8lso ranked one and two respeo-
tively in terms of sctusl value by prineipals. The three
next most beneflceial items in terms of actual value, 2ll
Witk a renk of four, were items 7, 12, and 15, Item 7 was
Staff meetings concerning curriculum problems involving the
entire faculty and utilising elther the principal or other
staff members a8 group leaders; Item 12, Planning end work-
irng with teachers in post school, pre-school, or summer
vorkshops; and Item 15, Teacher-prineipel conference for
the purpese of dlscussing administrative matters which may
have & bearing on the e fectiveness of the inmstructional
progran.,

Items 4, 5, 1%, and 17 were ranked 20, 19, 17.5,
end 17.5 respectively by prineipals in tems of potentiel
velue. |

Ttems 4, 13, 5, and 17 were ranked 20, 19, 18, and
17 respectively by prineipals in terams of actual value.

Item 4 was Asslgning teschers to attend disoussions
of certain toples at conventionsy Item 13, Holding individe
ual gonferences %o encoursge and advise teachers in seleo~
tion of extemsion or summer course work; Item 5, Providing
tine at staff meetings to hesr follow-up reports from

teachers who p,ye attended professional meetings; and Item
17, Providing direction and guideance in reading and study-
ing professional 1iterature.
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Table 3 may be studied for ranks assigned other
itens.

Yalox Differenges beiween Rotsntisl pnd Actual Value of
Ikems 1-20 ag Rated by Rripciosls

Table 3 reveals important discrepanclies betwesn
the potentlal and actusl value of ltems 1-20 %o exist with
ltems 16, 3, 2, T, 1, and 15,

Ttems 16, 3, snd 2 were judged to be of considerably
lower actusl value than thelr potential rank would inmdlcate.
Item 16 was Providing oppertunity for inter-visitation of
teachers followed by teacher-teacher or teacher-principal
conference to disouss the learning situation; Item 3,
Attendence at district sponsored werkshops in which die-
cuggion of instructional practices is concentrated intoe
1, 2, or 3 days; and Item 2, Attendanoce at Inwservice
education meetings sponsored by the logasl district, at
which instructional practices are discussed.

Items seven, one, and 15, however, were ranked
sonsiderably higher in sctual value than in potential
velue. Item 7 wes Siaff meetings concemning curriculus
problexs invelving the entire staff and utilizing either
the prinecipal or other staff members as group leaders;
Item 1, Attendance at Orientation Week meetings at which

instructional practices are dlsoussed; end Item 15
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Teacher~principal conferenca for the purposse of discussing
administrative matters which may have a bearing on the

effectiveness of the instructional program,

Table 4 shows how teschers and principals ranked

ftems 1-20 in terms of thelir potential value.

TABLE 4

TEACHERS' AND PRINCIPALS' RANKING OF
ITEMS 1-~203 POTENTIAL VALUE

Tten Teachers' Prineipels’ p - »?
Rank Rank
;1 3 14,5 =11.5 132.2%
2 11.5 9 2.5 6425
3 1&'0 s 9 5‘5 Bot 25
4 20 20 0 4]
5 19 19 0 0
& 11.5 6 5.5 30.25
7 7 9 - 4
8 5 5 0 0
9 2 : 3 1 |
10 14.5 16 "1'5 2. 25
11 4 T «% 9
12 16 & 12 144
13 17 17# 5 - . 5 . 25
i S
15 13 :
16 10 2.5 Te5 56425
17 18 175 5 «25
18 B 14.5 =645 3525
1¢ 1 2:5 «1l.5 2.25
20 6

ks I stwm

of .61,

The Rho forauls in this cese produced s corrslation
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Teaochere and principals were sgreed that items 9
snd 19 represent the two most promising practices poten~
tially for instruoctiomal ismprovement., Item 9 was Small
groupy meetings euch s grade level nmeetings to dlsocuss
mutuel interests and prodlems pertaining to instructiong
and item 19, Providing opportunities for special resourece
people (art coordinator, elementary supervisor, ete.) to
lend individual help to teachers.

There wes dissgresment bHetween teachers amd prinoi~
pals, however, regarding the ftems ranked in positions
three snd four. Teachers ranked items 1 and 11 in these
positions respectively., Item 1 wes Attendance at Oriente~
tion Wesk meetings at which instructional practices are
dimcussed; and Item 11, Condueting ocoagional meetings to
introduoce and erxplain new teaching aids such as books,
tests, instructional games, ete.

Prineipals, however, ranked items 16 and 12 in
the third end fourth positions respectively. Item 16 wme
Providing opportunity feor inter-visitation of teachers
followed by tescher-teacher or teacher~prinsipal conference
$a dlscuss the teaching lemrning situation; and Item 12 wam
Plaming and working with teachsrs in post school, pre-
gsohonl, or suamey workshops.

In studying the practices which tesachers and prin-
cipsls felt to hold the least potential wvelue for instruo-
tional progress it is interesting to note the two groups
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were completely agreed on thelr renkings of iteme 4, S,
1T, and 13, These items were ranked 20, 19, 18, end 17
respectively, or at the lower end of the potential velue
goale,

These items were as followe: Item 4, Assigning
teachers to attend disomssions of cerisin toples at con-
ventions; Item 5, Providing time at staff meetings to hear
follow-up reports from teschers who have attended profes-
slonel meetings; Item 17, Providing direction snd guldance
in reading end studying professionsl literasture; and Item
1%, Holding individual confersnces to encourage and advise
teachers in selectlon of extension or summer course worke.

Table 5 provides the reader with an understanding
of teachers’ and principale' opiniens toward the aotusl
value of $tems 1«20,



TABLRE &

TEACHERS' AND PRINOCIPALS® RANKING OF
ITEME 1203 ACTUAL VAIUE

Iten Teachers' Prinolpals’ D p2
Bank Rank
1 A 10 W 36
PP TR P
i 20 m* ol 0&35
z . %5.5 L5 3
7 6 5 2 -
8 T £.5 »5 «25
9 2 1 1 h 4
1% & 1 3 e
12 10 A ! %
3 19 19 4] 0
i . IO
16 16 8 ; 64
T i7 11 o ]
1B 8 1 g 81
19 1 2 wl 1
20 13.5 18 =l sehada

A sorrsimtion of .74 wes obtained from the figures
presented in Table 5,

Itens 19 and 9, whiech wers judged to be the two
most valuadle practices in teyms of their potential walue
for instructionsl improvement, were ranked in the top two
positiens by tesshers snd principals in temms of thelr
actual valus as well, The resder will note that the
teschers ranked Itsm 19, Providing opportunites for the
taschsr to view the prineipal or another resoures person



62

teach & "demonstration lesson” to be followsd by & cone
ference, in the first position snd Item 9, Small group
meetings such as grade level meetings to disouss mutusl
interests and problems perteining to ilnstruoction, was
ranked in the second pesition by teachers.

Prineipals had the pame high regard for Items 19
and 9; they did, hewever, reverse the renkings by ranking
Item 9 in position one and Item 19 iz position two.

Teachers assigned renks of three amnd four %o Items
11 and one respeotively. Item 11 was Conduoting occasionsl
meetings to introduce and explain new teaching alds such
as books, tests, instructional games, ete.; and Item one,
Attendence at Orientatlon Week meetings at which instruce
tional practices are discussed.

A three~way tlie existed in the rankings of principals
wvith the resuls that items 7, 12, and 15 were ranmked in
position four, Item 7 was Staff mestings concerning ourricu-
lum problems involving the entire faculty and utilizing
glther the principal or other staff members as group
leaders; Item 12, Planning snd working with teachers in
post school, pre-school, or summeyr workshops, and Itea 15,
Teacher-principal conference for the purpose of discuss-
‘ing sdministretive matters which may have a bearing on
the effectiveness of the instructional program.
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Kaler Rifferences Deltween the Atyisudes of Ieachers and
2f liemg 1~20

Analysis of Teble 4, page 58, reveals a number of
major differences of spinlons between teachers end princi-
pals toward the potential wvelue of items 1-20,

Teachere were oconslderadly more impressed with the
potential value of items 20, 18 and 1 than were thelr
princlpal collsagues. TFor example, Itez 1, Attendance at
Orientation Week meetings at whioh imstruotions) prectices
are discussed, wes ranked third by teschers but 14.5 by
prinecipale. A differemee in renk of seven was noted in
reference to Item 20, Providing aopportunity for the teacher
to view the prineipel or snother rescurce persen teach a
"demonstration lesson™ to be followed by 2 conference.
Similarly, Item 18, Providing assistance in developing
greater understanding of all class members through cooper-
etive mtudy of school records, assistance with 4lffiecult
parent conferences, etc., was ranked 4.5 positions highar
by teschers in terms of potential value than by prinecipals,

Items considered much stronger potentially by
prinecipals than by teachers were numbers 12, 15, 6, and 3.
The greatest dlscrepancy by far existed with Item 12 which
was ranked in position four by priucipsls but 16 by teschers.
Iten 12 was Planning and working with tesachers in post
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school, pre«school, or summer workshops. The second major
diseorepaney in attitudes of the two groupe was with Item
16, Providing opportunity for intervisitation of teachers
followed by tescher-teacher or tescher-principal conference.
Principals ranked this 1tem 7.5 positiens higher than did
teachers. Items 6 and % were ranked 5.5 positions higher
by principals then by teachsrs. These wers respactively,
Having teachers make & list of their problems for use by
the staff in pleamning staff meetings; and, Attendance at
distriot-sponsored work-shope in whiech discussion of ine
structicnal practices is concentrated inte one, two, or
three days.

Table 5, page 61, reveals important differsences in
attitudes of teachers and prineipals toward the sstual
value of items 1-20, The most apparent differsnces were
with items 18, 11, snd 1, Teschers feel these¢ partieular
practices to be far more valuable in actusl day-to~day
usage than prineipals. Item 18, Providing mesistance with
difficult perent conferences, oto., was ranked in position
five by teschers bhut in position 14 by prinecipsls. Item
11, Conducting ocossional meetings to introduce and explain
new teaching aids such as books, tests, instrucetional
gemes, etc., was rated third in terms of actusl value by
teachers but 10th by prineipals. The other 4iscrepancy
worthy of mention was with Item 1, Attendance at Orienta-

tion Week meetings at which instructional practices are
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discussed. This item wes ranked in position four by
teachers but in position 10 by prineipals.

Prineipals rated ftems 16, 15, and 12 at least
six positions higher in tewms of soturl value than teachers.
These items were respectively, Providing opportunity for
interevisitation of teachers followed by teacher«teascher or
teacher~principal conference to discuss the leamning situse
tlion; Teascher-prinacipal conferences for the purpese of dla-
cussing sdninistrative matters whioch may have a bearing on
the effeotivensess of the instructional program; and, Plasaning
end working with teachers in post school, pre-schosl, or
summer Workshops.

Zescher-grineinsl Aftitudes (Part IT)

Perhaps the cutetending oonclusien to be drawm
from Teble 6, which indicates the attitudes of teachers and
principals toward classroom visitation arrapngements, is
that classroom teashers 4o want thely prinoipals to visit.
This can be somoluded by the feot thet only elght of 92
teschers preferred to have thelr principals "enly by request.”



TABLE 6

TEACHER-PRINCIPAL RESPONSES T0 ITEM 211

WHAT ARRANGEMENTS FOR VISITATION

DO YOU PREFER

66

Arrengements feachers'

Attitudes iﬁg‘g&gﬁ"
¥ % N £

By request of teacher 8 B.T0 : 6,67

Unsnnounced Visitation 43 47,83 5  3%.33

Scheduled Visisation s7 40,22 6 40,00

No preference stated 3 3.26 0 «00
Combination ~ scheduled

and unannounced Q «00 3 20.00

Approximately 40% of the teachers had sdditional
remarks to make sbout the arrangements to be nade for

supervision., These remarks are summarized below:

1. All teschers should be supervised more closely

than they are, particularly teachers nev in servioe.

2. 411 visitatlons should have purposes which are known

end understood by both the teacheys and princlpals.

3« Visitatlions can bds more beneficial if e mutual

rapport exists.

4. HNew teschers may feel more comfortable if visits

are scheduled.



67

S5« The first visitation of the year, whether to & new
or returning teacher, should be scheduled. 1%
should alsc be short in terms of time; perhaps 10
te 15 minutes.

6., As evidenced by the table there was much disagree~
nent as to whether visitstions should be scheduled
or unannounced, Teachers favoring scheduled visits
feel this to be a matter of "courtesy"; those
opposed and in faver of unannounced visitetion feel
the principal sees 2 more natural situstion when he
comes without giving previous notice. Several
teachers expressed a styrong feeling for a combination
of secheduled and unanmounced visite.

Principsals, just as the teschers, strongly favored
& combination sgheduled and unsrnmounced plan of visitation.
Principals expressed a desire to rely upon teacher requests
for classroom vislitation.

Table 7 indicates how the sample group responded
to Item 22, "How meny times per yeer do you feel your prine
eipal should visit 1f he is to provide you with mdequate
supervisory help?" It is sufficient te state that both
principals and teachers generslly prefer ome to six visits

per year,



TABLE T

RESPORSE OF TEACHERS AND PRINOIPALS 70 ITEM #22: HOV
MANY TIMES PER YBAR DO YOU FEEL YOUR PRINCIPAL

SHOULD VISIT IP HE I8 TO PROVIDE YOU
WITH ADBQUATE SUPRRVISORY HELP

- T —_—— —
¥umber of Vielts Teachers' Principals’
Attitudes AtHl 8
¥ % ¥ %
¥o Visits necemsary 11 11,96 0 +00
One to Three times 56 60,87 6 40,00
Four to Six times 20 21.74 6 40,00
¥o Responsse 5 el 3 20.00

belows
l.

2e

D

4,

Teachera' remerks and suggestions are summarised

The number of visitations should be gauged by the
problems 2 teacher faees. This has reference to
both "pupll® problems smd “teacher” prodlems.

The prineipals should plan & minimum of four visits
to temchers new in the system and at least one
visit esch year to experienced teachers, even
though past competency hss been demonstrated.

oo meany visits may have sdverse effecte on teacher-
pupil relations.

A desire by the principal to observe in the class-
room osn provide an incentive to teachers and
children.
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5. Visitation should be frequent enough for the
principal to learn of the strengths snd weake
nesses of teachers. Only in this wey ean super-
vision be beneflelal.

6« A principel should feel free t¢ visit snytinme he
senses & teacher needs help.

Principsls felt the number of visits should be
determined by the needs of the teacher. They generally
agresd that beginning teachers require more direct superw
vision by classroom visitation than 414 experienved teachers.

The length of & visit by the principal may have
implications for the improvement of instruction.

TABLE 8

RESPONSE OF TREAQOHERS AND PRINOCIPALS T0 ITEM 23

HOW LORG DO YOU FEEL THE PRINCIPAL SHOULD

BTAY IE ORDER 70 BVALUATRE ACCURATELY A
TEACHING~-LEARNING SITUATICN?

S o8 S Mo T
E % K i
Only a Few Minutes 18 19.57 0 +00
Approximately sne hour 58 63,05 g 60,00
At Least one-~half day 12 13.04 4 26.67
Yo Oholce Made 4 4,35 2 1%.33
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Both principals and teachers were in general agree~
ment that visltations should last for spproximately one
hour. Approximately twenty per cent of the teschers felt
visits should be limlted to & few minutes whersss 1% per
cent fevored visits of at least one-half day. All princie
pals felt e visitation shouwld last at least one hour.

Pertinent teacher remarke weres

1. Under normal circumstances a prineipal should be
able to determine the abllity snd needs of his
teachey in en heur. However, visits should be
planned so that a d4ifferent subject ocan be ohuerved
at each visitatlion.

2. The sotusl length of the visit may net be as impore
tant as stayling to see the lesson from its begine
ning to ite natursl oulminstion, recogniszing that
1% may be reviewed and resumed the followlng day,

3. Teachers favoring one~half day visitations felt a
truer evaluation ocould be made over this longer
perisd of time. One temsher stated she 4id not
believe in "hit and run",

Principels were agreed that there ismerit in plane
ning visite so that the same subjeet is not observed each
time., They, %too, felt the length of the visit should be
gulded somewhsat by the development of the lesson.

Table 9 revesls that teachers and principals were
in slmost total agreement regarding evsluation arrangements.
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RESPONSES OF TBACHERS AND PRINCIPALS TO ITEM 24
ASSUMING EACH VISIT I8 FOLLOWED BY AN ATTEMPY
AT SOME TYPE OF EVALUATION WHIOH OF THE
POLLOWIRG METHODG DO YOU PREFER?

Yalue of Practice Teachers'® Prineipals’

Attitudes Attitudes
N % ¥ b4
Oral Disocussion only 56 60,88 9 60,00
Written Evalution only ] «00 0 «00
Combination of Above 3% 39,13 g 5%.%3
Ho Preference stated o «00 1 6.67

The gist of the msjority of tsacher comments wes
that better teacher-principsl reapport and understanding
eould be obtained through frenk and open oral evalustion.
Those whoe fevored = oombined oralewritten evalustion felt
it would be highly desirabdle to have a writtsn check sheet
for future use, Thls latter group felt weaknesses could de
more accurately defined through a written evalustion. It
ig the writer's belief that very few prineclpals have
utilized the written evaluation method.

Teachers and principals preferences as they pertaln
to the holding of conferences axe shown in Teble 10,
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TABLE 10

RESPONSES OF TEACHERS AND PRINCIPALS T0 ITEX 25
WHEN DO YOU PREFER TO HAVE INDIVIDUAL
CONFERENCES WITE YOUR PRINCIPAL

Tiune Tsachers' Principals’

Astitudesn Attitudes

¥ 4 ] %
Before School 16 17.% 0 «00
During Fres Periods 28 30.43 9 60.00
After 8ohool A3 A5.TA & 26,67
No Preference 5 Sadh 2 1333

The largest percentsge of the teachers (46.74)
favored after school oconfersnces, The reason glven fox
this was that doth parties could de aspured of adegquate
discussion time sad there would be less chence of inter-
ruption after scheol then during other times of the day.

Principale, however, gensrally favered holding
such conferences during the teachers' fres perisde, They
preferred this time %o athews because they felt the majority
of conferences oould be condueted in 15 to 30 mimmtes withe
out mdue 41ffioulty. Prineipals generally 4id not want
to impose on the teschers’ beforeeschocl time, thelr feel~
ing being that this was time needed by the teacher to
prepare for the srrivel of his pupils,
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Teachers end prinsipals were genernlly sgresd upon
the frequency of ocurrieulum staff meetinge:
TABLE 11
RESPONSES OF TEACHERS AND PRINCIPALS 7O ITEM 26
HOW OPIER DO YOU PEEL STAFF MEETINGS

COECERNING CURRIOULUM PROBLEMS
SHOULD BE HELD

Frogquency of Meetings Tenchers’ Prinoipals’
Attitudes Attitudes
¥ 4 | %
Once per month 11 11.96 1 6467
Blx per year 5 5.44 0 «00

As nesded st the dlsoretion
of the principal and/or |
a committee 76 82,61 14 93.33

SRS - e

Teachers and prinoipals were styong in thelir bellef
that the frequensy of meetings should be determined by need.
Teschers, in partioculsar, felt that there was real danger in
soheduling =0 nany meetings that inadeguate time is allowved
for sctual tesching and preparation of lessons. Such situa=
tions, teachers state, can be a souvee of friction between
staff menbers and the prineipal. Teschers felt, too, that
the principsl as officlal leadey, should have Jurisdietien
over the number of meetingsj however, it was also felt
thaet prinecipals should utilize the staflf in the plaming
and conducting of meatings.
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Ieachex-Pringipal Attitndes (Part IXX)
Item number 27 relsting to the value of the dis~
trict~sponsored in-serviceciusation pregram produced a
rather wide veriance of opinion.

TABLE 12

RESPOKBE OF TEACHBRS AND PRINCIPALS TO ITEM 2T:
OHEOK O TEE BCOALE BRLOW YOUR ESTIMATE OF TEE
DISTRICYT-SPOFSORED IN-SERVICE EDUCATION

PROGRAM

Value of Practioe Teachers® Prineipals’

Attitudes Attitudes

¥ y '} 4
Extremely Valuable 6. 6.52 1 6.67
¥ere than Average Value 20 21.7A T 46,67
Average Value B N 5 33.33
Lesa than Average Value 24 26,09 2  13.33
Iittle or No Value 4 4e35 0 »00

Teachers consider the in~pexrvice program of consid-
erably less value than did princlpals. It 12 interesting
to note that T1.7 per cent of the teachexrs feel this prao-
tice to be of mversge or less velue. Forty-six and seven
tenths per cent of the primeipals rate the program of
sverage or less value. A dlfference 1s also noted in
teacher-principal attitudes ss they pertain to the positive
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values derived from this endesvor. Only 28.3 per oent of
the teachers mmrked the extremely valuable or more than
rverage value cstegories eompared to 53.% per sent of the
prinaipals.

Attention is enlled to Item 2 of the questionnaire
which alse refers to the velue of inwmervice sotivities,
It appears that the groups were consistent in theiy attie
tudes in thet Item 2 was ronked 11.5 and 9 respaotively
for teachers and prineipsls in terme of potentlal wvalue,
in sotusl value teschsys and prinsipals respectively
ranked the 1tem 1%.5 snd 12.5,

Table 13 provides information about the efforts
exerted by prineipals to improve instruetion.
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TABLE 13

RESPONBE OF TEACHERE AND PRINQIPALS 70 ITEM 28: COHEOK
OF THE SCALE BELOW THE EFFORT YOU FEEL YOUR PRINCIPAL
HAS MADE OR IS PRESENTLY MAKING 70 IMPROVE THE
INSTRUCTIORAL PROGRA¥ OF THE BCHOOL

Degree of Effort Yeachers' Prinolpals’

Attitudesn Attitudes

¥ 4 X 4
Great effort 18  19.57 0 «00
Hore than average effort 41 44,57 6 40,00
Average effort 22  23.91 g 53,33
Less than aversge effort 7 7461 ; 3 6.67
Little or no effort 4 4,38 #] 00
Totals 92 15

It 48 encouraging to note that ever 88 per cent of
the teachers felt thelr prineipsls were making sn average or
greater than average effort. Teachers, in faet, felt that
their principals were making a greater effort to improve
instruotion than prineipals themselves thought they were
making.

Table 14 which relates to the helpfulness of prineie
pale provides comsiderable evidemce that prinecipsl effect-

iveness is in need of ilmprovement.
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RESPONSES OF TRACUHERS AND PRINCIPALS T0 ITEM 29
OHECK OF THE SCALE BELOV THE HELP YOU HAVE OR
ARE PRESENTLY RECEIVING FROM YOUR PRINCIPAL

IF THE IMPROVEMENT OF INSTRUOTION.

T s
Value of Practice Tesnochers’ Prinecipals’

Attitudes utnuzn

¥ % N %
Extremely helpful ] Be44 0 +00
More than aversge help 28  30.44 6 40,00
Average help 37 A0.22 T 46,67
Less than average help 8 8.70 2 13.33
Little or no help 14 15.22 0 «00

Almowt 24 per cemt of the teachers rated thelr
prineipals in the two negative eategories, and 15 per cent
stated they were receiving 1ittle or no help. 4 comparison
of the negative responses of teachers and prinecipals reveals
that teachers gemerally have & lower opinion of principels’
effectivensss than do the principals.

Table 15 reveals that teschers have considerable
confidence in the potential velue of their principals %0
help improve instruetion.
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RESPONSES OF TRAQOHERS AND PRINOIPALS T0 ITEM %05 1IN VIRV
OF YOUR PRINCIPAL'S BXPERIENOE TRAIN AED AYTITUDE
TOWARD PROFESSIONAL GROWTH CHBOX (.~ ) ON PHE SCALE
BELOW YOUR BSTIMATE OF KIS POTEBNTIAL SERVICE
A8 & SUPERVISOR

VYalue of Practioce Teachers' rmmup’
Attitudes Attitudes
¥ 4 B %
Extremely valuabdle 30 3.6 1 6.67
More than average value 35 38,09 9 60,00
Average value 18 19.87 5 33.33
Less than average value % Sehd 0 «00
Little or no value & 4,35 o »00
b — ' - . l oo 1 C:' Lm

The reader will note that over 90 per vent of the
teachers who responded felt thelr prinsipals 'ﬁ possens
average or better tham aversge value. Nesrly 71 per ceat
of the teachers marked their principals in the top two
eategories, an indieation that they feel thelr prinsipals
have & grest deal of potential value to offer to instruo~
tionsl improvement. I% is noted that only nine teachers,
less than 10 per ocent, reacted negetively to the potentisal
value of thelr prineipals.

All of the principsls felt their experience, traln-
ing, and attituds toward professiomal growth placed them



79

in a position to be of at least average potential value.
8ixty per cent of the principals felt they could be of move
than average potential walue to thelr teachers.

Table 16 indieates that a suffiocient percentage of
teachers and prinecipals have positive feelings about the
value of & written philosophy of education for their duilde
ings to warrant time belng taken %o develop such s preject,

TABLE 16

RESPONSES OF TEACHERS AND PRINCIPALS T0 ITEM 31: CHEOK
ON THE SCALE BELOW YOUR ESTIMATE OF THE VALUE OF A
WRITTEN PHILOSOPEY OP EDUCATION ¥OR YOUR BUILDING

Value of Practiocs E::gm; i&gﬁgﬁu'
¥ % | £
Extremely valusble 13 14.13 6 40,00
More than average value ar  29.35 2 13.33
Aversge Velue 34 39.96 5 3333
Less than sverage value 12  13.0% 1 6.67
Little or no walue 6 6,52 1 6.67

Although the largest percentage of teachers, spprox-
imately %7 per cent, indicsted a written philosophy of
education would be of only average value another 43 per
cent marked this in the top two categories.
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Prinocipale felt there wes slightly more to be gained
from & written philosephy than 4id teschers. Attention is
oslled to the fact that 40 per cent of the principals marked
the extremely valuable category as sompared to 14 per cent
of the teachers.

The purpose of Item 32 was to learn the degree of
demooratic leadership principals provided. Teachers were
asked to cheok thelr feelings on & conmtinuum. The numbers
on the scsled line below indiecate the number and location
of teacher responses %o Item 32, Is your principal auto-
eratic or democratic in his actions as he works for the
improvement of instruction? Indicate by en X on the smcale
below the relative powition of his sctions.

WWMW

¥ 92
Prineipals reacted as follows to the same item:

| 33 1.3 % p ! i , ,f,,].l
Autooratic emo oratic

¥ 185

Perhaps the most significant conclusion to be drawn
from the two scsles is that epproximately 12 per sent of
the teachers felt thelr principsl's sotions are quite
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sutoeoratic as tney work rox the ilmprovemest of instruetion.
However, the great majority of teschers felt their prinoipals
practiced conslderable democoratic leadership.

The final guestlomnsire item, mmber 33, provided
teachers and principals an oppertusity to answer the guestion,
What additional practicem, Sechnigues, methods, eto. would
you suggest to improve imstruction? The written comments
and suggestions made by teachere and principals provide the
reader with exlsting attitudes which may not be apparent
through 2 study of otheyr questionnaire items. Teachers' aund
prinocipals' comments were grouped to preduce the following
sumnary statements:

Teachers' Responses to Item 33t

1. There needs to be more effective explesmation and
follow through of school pollicies.

2. Better utiliszation of special persomnel (art,
physical education, prineipsl, ete.) is needed,

3, Supervisors should do demonstration teaching in-
stend of just vieiting. More opportunities for
inter~risitation should be provided.

4, Actlon research in clasarooms deserves more
encouragement.

5. We need a wider variety of materials in oxder to
meet individual differences.

6. Principals need to develop more compstesncies in
the ares of supervision. They need to be more
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friendly. Teachers need skilled observation and
analysis of lesson plens and unit plans, as well
as teaching porformance.

New teachers need more help and supervision than
they receive.

Profeseional libraries withinm bulldings need to

be improved.

ifforte should be made %o improve zll faoets of
parent~achool relationships.

The quality of staff meetinge needs to he impreved.
Principals and others responsidle for the planning
of such meetings should prepare more adequately
and advise teachers in advence of the agenda,
Principale need to become better acqgueinted with
children through brief, informel visits, small
neetings, ete.

Extra duties should be delegated in relation to
work load.

The above teacher comments mey be of value in

developing future supervisory programs., Zquelly as lmspor-

tant were numerous tescher comments stated in a negative

nanner.

The most common complaint was a strong feeling

that teachers' time is belng taken for so many sotivities
outside thelr regular instructionsl progrem that efficlency

ig impeired. Rsather bitter resentment was expressed toward

the in-service program as 1t is presently being conducted.
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Teschers stated they were 20 busy with this aotivity and
various non~instructional projects (Teachers' Asscolatiom,
etos) that they d14 not have time %o plan adeguately thelr
teaching day,

Principals’ Respomses to Item 33
_ Just as teacghers deslred more leadership from

prineipals, s0 principals stated s simlilsr request for
more effective leadersbly from thelr superintendents.
Principals felt superintendents were 80 busy with sdmine
istrative detall that the superintendents' role se the ime
structional leader of the system was deareasing in effect-
iveness, Since the drunt of instructional leadewship reste
with prinecipals, it was felt greater incentives should bde
offered prineipals ts improve professionally.

Principale felt all persons in teaching needed to
develop better 'mvmtmﬁhgu of the principles of child
growth and developmsut end ¢f the lesxmning precess. They
also expressed a desire %o leayn more about how these prine
eiples can be more effeotively iumplemented inte classroom
teaching.

Prineciphls considered tescher recreational sotivi-
ties of importance in the development of staff rapport.

Prisoipals requested & writtem district philosophy
of education and a salayy schedule which would reward
caresr teachers.
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Ancther significant suggestlion was that prineipals
should be better prepared than many have bheen prior to
essuming supervisory roles. They felt that school dlstricts
eould improve the instructional progrsa by identifying
personsg whose training snd espirations may lead to & prine
cipalship and then offering on«the~jobd training. It was
felt that first yesr principals would be more effective
if 2 leadership tralning program could be organized.



CHAPTER V
OONCLUSIONS AND REOOMMENDATIONS

In this, the final chapter, the lmpertant findinge
wlll be summarized and condlusions drawn without presente
ing the detalled evidense set forth previously. The reader
is esked to keep in mind thet the purposes of the study
were to dlscover attitudes of teaschers toward selected
supervisory praoctiocss used by principals and to determine
what differences might exist in the attitudes of tesmochers
and principals toward the supervisory techniques and pro-
cedures employed,

Qonglusiona

2artg 1
Four importent rank order correlations were obtained

from Part I of the questiounalire.

1. Iteme 1-20 were ranked for both potential and
actual value on the basis of teacher responses.
A correlation of .56 was obtalned.

2. Items 1«20 wers ramnked for both potentisl and
actusl value on the basis of prineipal responses.
The Rho im this instance was .86,

%, Ttems 1«20 were ranked for potentisl value only
by teachers and by primoipals. A corrslstion of
61 was obtalned.

85
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Items 1«20 were yanked for sctual value only by
teschers snd principals. These renkings produced
2 .74 vorrelation,

These four correlations are all significant at the

«01 level of probabllity.

1.

2e

3o

e

It can be vomoluded from these correlations thet:
Teschers had much the same attitudes toward the
value of 1tems 1«20 whether they were considering
thelr potentisl value or thelr actual value; i.e.
items which teachers rated high or low potentially,
2lso rated high or low in actual practice.
Frincipsls, too, had simllar attitudes toward the
value of items 1«20 whether they were considering
their potential value or thelr sctusl value. Items
whioch tended to rate high or low in potential wvalue
%0 prinecipals wers also rated high or low in actuel
value.

Teachers and principals may be more agreed when comw
slidering the actusl wvalue of items 120 than they
were when conmeidering their potentisl value; the
potentinl value correlation being .61 snd the
actual velue correlation being .T4.

Other important findings from Part I weres

Ttems 19, 9, 1, 11, and 38 were ranked by teachers
in the flve highest positions respectively in terms
of potential value for instruetional improvement.
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5. Items 9, 19, 16, 12, snd & were ranked by prineci
pals in the five highest positions respectively

in terms of potential value with the exception that

items 19 and 16 were renked 2.5.

6« Teachers and prineipals were agreed thet items 4,

13, 5 end 17 held 1ittle value for the improvement

of instruotion., Thie attitude prevailed for both

groups on both the potential value scale and actual
velue so8le.

Further study of the items ranked in the first five
places reveals that teachers want opportunities to focus
attention on thelr own instructional needs and interests.

An important attitude to be noted oconcerning teschers is
thelr recognition that instructional improvement is depend-
ent upon many persons; that the teacher or prineclpal alone
cannot bring about the desired degree of professional growth.
Teachers' comments on Item 33 also substantiate this belief.

In analyzing why teschers' attitudes were so negative
toward items 4, 13, 5, 17 the absence of sn intimate, per-
gonsl working relationship with persons whom they may feel
s respect for, or obligation to, professionslly, is apparent.
Another characteristic of teachers' choloes in this case is
the far too "generslized approsch” offered by Items 4, 13,
and 17; that is, these techmigues do not offer the "specific”
help which teachers so often seek.
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T» Hajor differences in teachers' sttitudes were
discovered between the potential walue and sotual
value of items 20, 16, 12, and 3. Items 20 and
16 were rated considembly higher in actusl velue
than in potential value and it is 4ifficult, per-
hape impossible, to give ressons for this. Items
12 and 3 were given & much lower ranking in actual
value than in potential value. It is possible,
then, that iteme 12 and 3 represent technigues in
whick the principals’ leadership efforts are less
effective than with other 1tems.

8. Items 16, 3, and 2 were judged by principsls to
be of considerably lower agtusl value than poten«
tial wvalue, It 1s interesting %0 note that the
principal~teacher relatlonship in these three prac~
tlces may not be as olose as in many of the other
techniques. Other persons including administra~
tive personnel and other staff memders often play
key roles in carrying cut these asotivities. He
gerdless of who assumes leadership roles it is
apparent that thelr efforts are not as effective
ap they would liks them to be.

The following differences were discovered betwesn
the attlitudes of teachers and prineipals toward the value
of 1ltems 1-20,
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Temchers rated Ltems 20, 18, and 1 much higher
potentially than 414 prinoipals.

Principale felt iteme 12, 16, 6, snd % held muoch
higher potentlieal walue for instructional improves
ment than 41d teachers.

Teachers rated items 18, 11, and ) mueh higher than
principals in sctusl velue.

Principals ranked items 16, 15, and 12 nueh higher
then teachers in actusl value.

It 1o imposeible to obtaln through n study of the

dnta exact ressons for the &isorepancien reported in find-
ings 7~12 sbove. The feot that suck major dlsovepancles

do exist for mo many of the items represents an ares for
investigation in itself.

Raxt 11

The following conolusions were made based on the

responses of teachers aud prineipals to Part II, which
obtained items 21-26, |

1.

2¢

Approximately 90 per cent of the teachers preferred
thelr principal to visit on a scheduled basie or
unannouneed, with their preferences toward the two
methods being evenly divided., Less than 9 per cent
preferved t¢ bave their principals in thelr rooms
only by reguest.

Principals' attitudes were quite similar to teash-
ers' asttitudes. PForty per oemt of the prinoipals
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favored schedulsd visitations;y 33 1/3 per cemt
preferred to vislt wnswmounced.

Approximetely 61 per cent of the teachars felt
they should be visited from ome to three times per
yesyr Af supervisory help wes %0 be sdeguate; 22
per ecent favorsd thelr prineipal visitisg four to
six times per yeay,

Prinoipals were svenly divided iz thelr opinions
as to whether they should visit one to three tines
or four to six times per year. A1l principals felt
visits to classsrooms were necessary to provide
adequate supervisory help.

Approximately 60 per cemt of both tsachers and
principale felt visitations should last approxi-
nately one hour. _
Approximately 60 per cenmt of both teachers and
principals preferred an orsl svaluation followlng
their prineipal's visits. The other A0 per oent
favored & combined oral sad written evaluation.
Hot one teacher oy prineipal preferred & writtem
evaluation alone.

Torty-seven per cent of the teaghers felt the most
desireble time for teacher+ppineipal conferences to
be after school, while approxinmstely 30 per cent
favored such conferences being held during thelr
free perloeds,
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Sixty per cent of the prinmsipels fevored holding
conferences during the teschers' free periods.
Over 80 per eent of the teschers and 9% per cent
of the principals expressed the opinion that cur-
rioulun staff meetings should be held "as needed”
rather than on & once per month or six per year
basis.

gaxt 111

The following conmoclusions were drawn from the re-

sponses of teachers and prineipals to items 27«33 of the

questionnalre:

10,

1l.

Teachers did mot feel the dietriot-sponsored in-
service education progrem was f# vasluable as the
principals did. Only 28 per cent of the teachers
felt this program warrented s positive response
(Extremely Valuadle or More then Aversge Valuse)
while over 31 per ceant marked the item on the
negative gide of the sosle. (Less than Average
Velue or Little or No Value).

Approximately 53 per cent of the prineipsals felt
the distriot-gponsored inw-service program merited
2 positive respomnse (Extremely Valusdle or lNore
than Average Value). Only ome of the 15 prineipals
felt the efforts in this area, however, worthy
enough to mark the item "Extyemely Valuable",
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12. Approximstely 65 per ¢ent of the teachers felt
thelr principale were making more than average
effort to lmprove instruction and of this 65 per
cent nearly 20 per cent indicated thelr priuncipsis
were expending great effort. Teachers, in faet,
were of the opinion that principals' efforts were
greater than the prineipals felt they were.

13, Eleven teschers (12 per cemt) stated thelr prinei-
pals were making less than average effort to improve
the instructional program.

14, Principals were not as helpful to temchers eas they
believed themselves to be. Forty per cent of the
teachers indicsted their principels were of sverage
help to themj sight per cemt felt their prineipsls
were of less than average help; snd 15 per ecent
stated thelr principels were of little or no help.

15. Principales were quite evenly divided in their
opinions about thelr value to teachers. Forty per
gent felt they were of more than average help and
gpproximately 47 per cent indiceted they were of
average help to teachers in the improvement of
instruction.

16, Approximately 71 per cent of the teachers felt thelr
prineipals possesged sufficlent training, experience,
and attitudes toward profesesional growth to be of
more than aversge potential wvalue as a supervisor.
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Less than 10 per ¢ent of the teschers marked thelr
prinelipals in the two lowest catagories as far as
thelr potential value as & supervisor was oonserned.
(Less than Average Value or Little or No Value,)

17« Prineipels placed slightly mors importance to the
development of & written philesophy of education
for individual buildinges than did teachers. Approxis
mately 53 pey cent of the princlipals merked this
item in the top two omtegories (Extremely Valuable
and More than Aversge Value) compared to approxi-
mnetely 43 per cent of the teachers.

18. The great majority of teachsrs felt their prineipals
practiced comsiderable demooratie leadership.

19, Teachers and prineipals had many commenis snd suge
gestions which might be valuable to the plamming of
future supervisory programs. These were discussed
in detsll in Chepter IV.

legommendations
Chapter IV and Chepter V deseribed the attitudes

which teachers and prinecipals had toward the supervisory
techniques and practices contained in the 33 iter question-
naire. Since mnother purpose of the study was %o gein
knowledge which would provide more effective plamning for
future supervisory programs the writer wishes to make the
following recommendationss
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A thorough investligation should be conducted to
learn why teachers' attlitudes and prineipsls'
attlitudes d1ffer so widely on many of the items
covered in Part I of the questiomnaire. It is
reasonable to assume that instructional efferts
would be more effective if teachers and principals
were more generally agreed upon the wvalue of
selected practices.

Efforts should be made to inecrease the effective
ness of those practices which teachers rated high

in potential value but low in aetual practice. This
area may represent the mest logieal place to begin

8 program almed at providing more effective super-
visory assistance.

Since both teachers and prineipals were agreed that
classroom visitation was desired, leadership efforts
should be exerted to improve the effectiveness of
the technique 28 a supervisery practice. In-service
educetion opportunities should be effered principels,
the purposes of which would be to help prineipals
gain greeter ocompetencles in properly evaluating
teaching and developing greater skills in condueot-
ing follow=up conferences. Principals, iun turn,
should help teachers to scecept the responsibllities
which they surely have 1f the eclassroom vislitation

technique is to be of maximum value.
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4, Principals should include im the supervisory program
plans to visit new teachers from four to six tinia
per year and returning teachers who have demonstrated
competency from one to three times yearly. Another
ma jor recommendatlon pertaining to visitation is
that both the prineipals and teschers should remain
alert to possible pupll or teacher problems which
might be helped by visitation beyond the minimum
recommendation made above.

%« Principals should errange visits in such a way that
the lesson may be viewed from its introduction to
1ts logical culmination. In most cases & vieit of
approximately one hour would permit this %o be done.

6. Zvery visitation should be followed by a teacher-
priéncipal conference. Sixty per cent of the sample
group preferred an oral evaluatien only, The writer
believus, however, that many prinelpals have not
utilized the combination writtem~oral evaluation
technigque. The recommendation is made, therefore,
that prinecipals investigete with their staffs the
worthwhileness of this method for more effectlive
leadership.

7. Nearly half of the tesachers favored individual
conferences being held after schooel. The writer
wighes to recommend that such conferences be held,

in so far ss possible, at the teacher's oconvenience.
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In 211 cases, however, the conferences should de
held at such times that interruptioms will not
ocouy and neither party will feel "rushed”.

8+ Building currioulum meetings should be held as
needed. Teachors should play an aotive role in
the planning, conducting and eveluating of bdullding
curriovlum meetings. It is quite poesible that
the prineipel will need to offer effective leader-
ship in helping teschers to see a "need" for such
meetings.

3« The district-sponsored in-service education programs
of the two distriets should bhe carefully evalusted
and the necessary ¢hanges incorporated to bring
about greater degrees of helpfulness to teachers.
Considerable time has been taken for these programs.
The low sotual value ranking assigned by teachers
merite a8 thorough investigation.

10, BSpecial in-service educeation epportumities for
principals should be initisted directed toward
improving their lesdership abvilities. Teachers
are gresatly dependent upon thelr prinecipals for
leadership, yet many indicated the help they were
receiving from prineipals was of only average or
even less than aversge value, Numerous factors
may contribute to this situation, some of whieh
may be out of the control of primeipals., The
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evidence is ample, however, to warrant research
which wlll lead to the improvement of prineipals’
effectiveness. Superintendents should take an
active role in such research in that prinecipals
look to thelr superiors for guldance and leadership.
Teachers who aspire to future administrative and
supervisory positions and, who by nature of their
personal and professional quelificetions, are
qualified, should be given opportunities to develop
thelr leadership abllities, The majority of the
buildings in the two distriots have sufficient
enrollments to warrant the consideration of the
appointment of a2 part-time assistant prinecipal,
thereby relessing the prinelipal for more super-
visory opportunities. This recommendation, coupled
with sn active in-service education program designed
especially for supervisory personnel, possesses
great potential for increasing the effectiveness

of the instructional program.



1e

2.

e

4

Ieaded Resenxoh
Temchers expressed considersble negative feeling
toward prineipals’ effectivenems. Since prineipais
are often placed in supervisory snd adnintstrative
positions with a minimum of preparstion research
is needed to determine what teacher-sducation
ingtitutions omn 4o to hely prineipals bdeocome
sffeative supervisors.
The averege age of teachers participating in this
study was 40 yesrs. It is often said that older
teachers resist new techniques. Resesrch is needed
to learn what relationship, if say, exists bdetween
the length of tesching experience snd the attltudes
whieh teachers have toward changes in educational
methods and towerd persons in supervisory positlons.
Since effective supervision is dependsnt upon good
rapport studies should be conducted to determine
thoss personsl qualifieations of principels which
are most likely to foster inter-personsl relations
conduoive to better temshing.
Simtlarly, & knowledge of the professional sotivi-
ties of highly-competent prineipals wonld be
helpful to those responsible for tralning future
adninistrators and would be of value to superintendents
in the selection of principals.
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Data avallable from the study does not reveal why
teachers rated Litems 1-20 ap they did. Research
which might reveal the eriteris which teschers
used to rate practices for potential value and
actual value would be extremely valusble to the
planning of future supervisory programs,
Teachers aay not reallze the kinde of help they
nesd to improve instruction and to help children
develop toward maturity. It is very possibdls,
also, that the help offered by principsls to
teachers is ineffectual becsuse 1t is not directed
toward helping teachers helpy children develop.
Research is needed to discover the true needs of
classroon teachers; only by seeing thie objective
¢learly can educators improve the gquallty of

instruction.
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APPEKDIX A
Introduetory Letter and Reply Card



6129 Granada
Mission, Kansas

Dear Fellow Teacher:

I am writing to ask for your assistance in a study
which I am undertaking to fulfill a requirement for the
Degree of Doctor of Education at the University of Kansas,
My work is under the direction of my advisory committee,
with Dr. John Nicholson as chairman.

You are one of over one hundred randomly chosen
persons in selected districts asked to complete a ques-
tionnaire dealing with supervisory techniques employed by
elementary principals which are designed to improve
instruction. I wish to assure you that all respondents will
remain completely anonymous, Absolutely no attempt will
be made to link individuals with returned questionnaires,
schools, or districts,

The questionnaire to be mailed you will require only
15-20 minutes to complete. The study has been approved
by the superintendents of the districts involved.

Will you be so kind as to check the enclosed self-
addressed card and return it to me immediately?

Sincerely,

Dear Charles:

D Yes, I will participate in your study.

D No, I will be unable to participate
in your study.
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APPENDIX B
Teachers' (uestionnaire Blank
gnd Reaw Sceres Itens 1«20
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TEACHERS QUESTIONNAIRE

wr Colleague:

Allow me to thank you in the beginning for consenting to fill out
g enclosed questionnaire. Your immediate attention to its completion
11 be greatly appreciated as I hope to have all returns in by 7

e aplidn

As you know from earlier correspondence this is an investigation
how teachers view the activities of building principals which are
gi gned to improve instruction.

It is hoped that you will NOT think cf (1) activities of the
perintendent or special supervisors or (2) the routine organiza-
mal or administrative aspects of some staff meetings, or (3)

etings primarily related to local or state professional associa-
omm business.

The purposes of the study are relatively simple. They sare:

1. To determine the attitudes of teachers toward supervisory
methods and procedures commonly employed by their principals.

2. To determine what differences (if any) in attitudes exist

between teachers and principals toward the value each
group places upon selected supervisory practices.

DIRECTIONS

DO NOT PUT YOUR NAME ON THIS PAPER. There is no identification
mark on the blank but you may, if you wish, exchange the inven-
tory you now hold with any of your colleagues who might also be
participating., There will be no attempt to link individuals with
returned questionnaires, schools, or districts.

READ THROUGH THE QUESTIONNAIRE BEFORE YOU BEGIN MARKING, Femiliar-
i ty with the total content may prove helpful to you.

COMPLETE THE QUESTIONNAIRE ALONE, You were selected as a parti-
clipant because you met certain criteria. Discussion of the

qQuestionnaire with others before you answer %ill tend to inval-
i date the study.

SAY WHAT YOU REALLY THINK, Reaearch supports the theory that
complete honesty leads to better understanding among teachers

and principals and can result in more effective supervision,
We ull wan®t this.

ANSWER ALL THE QUESTIONS. Your opinion concerning each of the points
covered is degired,
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Page two

PART I

Elementary principals employ a variety of methods eand techniques
designed to improve instruction. Twenty such practices are listed
below.

In the column to the left of the statements you are to mark your
estimate of the potential value of each practice as a means of improving
instruction. In other words what is the value of each particular prac-
tice under optimum conditions?

In the column to the right you are merely to check the space which
best represents your opinion of the actual value of each practice as it
has been or is presently being offered.

_ Please treat the columns independently, i.e., you need not have
been a part of a certain practice to consider its potential value.

PoYential Value Actual Valueto me
" 3 A
Y ST The numbers in the colwmms below [ S| ' . |
S |5 S 9 indicate how teachers respomded | Y. iSt 2
> >§¢ =1 34 to the indiyidual items. 2= 4= T
> 0353 o (lﬂgﬂ) S o) 3'-‘3 G‘
Si5 |8l 3| 8l =) €
> gl) Q e > 2 > QD 0I
="l 2 =~ LS
21§ HE T g i =
s £isl2 ol Al
¥l o3| ol : 3 vl ol ol
=1 el 9 Tnl 2 STATEMENTS g o
<] 9i<| 3 E +| Sl 2 F
hwt P =0 T T Wil = i 3
s | | Attendance at Orientation Week meetings i !
!43 33"'%'3! | l | | at which instructional practices are ‘Cx-l’-?t?#!f'l&s

discussed.

| bl T 1 | Attendance at In-Service education ! P

'r£3 35 i3’ i/ izf meetings sponsored by the local dist- 37 5/4239 R2: /0
rict, at which instructional practices
are discussed.

i j Attendance at district sponsored work- l | i b, |
!/6 !""’[25 % 12 | snops in which discussion of instruc- #1236 R/ S
tional practices is concentrated into

1, 2, or 3 days.

i i Assigning teachers to attend discuss- ! ] ] ]
]5‘ !/-7 %"‘Zifflfé ions of certain tooics at conventions. |/ | ¥ R61p |#2
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Page three
1o Actual Value +

Nma_

STATEMENTS

Ex+rcmel¥_‘(alua‘-ff_
r¢ than Ave rage Value
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PART II

Please give your opinion to the following questions by checking
( +°) one response under each question. Feel free to comment in the
space provided if you so desire.

What arrangerents for visitation do you prefer?

( ) only by request of the teacher.
(« ) unannou?ced visitation (principal to drop in any time he
wishes
( ) scheduled (dates arranged in advance with teacher's knowledge).
Comments, suggestions, ete.

How many times per year do you feel the principal should wvisit if
he is to provide teachers adequate supervisory help?

( ) no visits necessary.

( ) one to three times.

( ) four to six times.
Comments, suggestions, etc.

How long do you feel the principal should stay in order to evaluate
accurately a teaching-learning situation?

( ) only a few minutes.

( ) approximately one hour.
( ) at least one-half day.
Comments, suggestions, ete.

-

Assuming each visit is followed by an attempt at some type of eval-
uation which of the following methods do you prefer?

( ) an oral discussion between teacher and nrincipal.

( ) a written evalustion only, which the teacher may keep.

( ) a combination of the above, i.e., a written evaluation, which
the teacher may keep, as well as oral discussion.

Comments, suggestions, etc.
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25. When do you nrefer to have individual conferences with your
principal?

( ) before school.

% % d?iing mg “£ree“ periods of the day, (music, P.E., etc.)
after school.

Comments, suggestions, etec.

26. How often do you feel staff meetings concerning curriculum problems

should be held?

() once per month.

() six per year.

() as needed at the discretion of the vrincipal and/or a selected
committee.

Comments, suggestions, etec.

FPART 111

27. Check (+#77 on the scale below your estimate of the value of the
district-sponsored in-service education nrogram.

() () () () f.0d

little or less than average more than extremely
no value average value average valuable
value value

28. Check (~7) on the scale below the effort you feel your principal

has made or is vresently making to improve the instructional pro-
gram of your school.

() () () L) ()

Iittle oF less than average more than great
nc effort average effort average effort
effort effort

29. Check (#°) on the scale below the help you have or are presently
receiving from your principal in the improvement of instruction.

() () - () ke J
little or less than average more than extremely
no help average help average valuable
help help
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30. In view of your principals experience, training and attitude to-
ward professional growth check (&) on the scale below your estimate
of his potential service as a supervisor.

() () () () ()

little or less than average more than extremely
no value average value average valuable
value value

31. Check (~) on the scale below your estimate of the value of a writ-
ten philosophy of education for your building.

() () () () (

little or less than average more than extremely
no value average value average valuable
value value

32. Is your principal autocratic or democratic in his actions as he
works for the improvement of instruction? TIndicate by an X on the
scale below the relative position of his actions.

1
autocratic democratic

33. What additional practices, techniques, methods, etc. would you
suggest to improve instruction?

Please place your questionnaire in the enclosed self-addressed
envelope and return within five days.

Again, my sincere thanks for your help.

Respectfully,

Charles F, Malone
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ar Colleague:

Allow me to thank you in the beginning for consenting to £fill out
i enclosed questionnaire, Your immediate attention to its completion
11 be greatly appreciated as I hope to have all returns in by /f7é .24 .

As you know from earlier correspondence this is an investigation
"how teachers view the activities of building principals which are
signed to improve instruction,

It is hoped that you will NOT think of (1) activities of the
perintendent or special supervisors o.r (2) the routine organiza-
onal or administrative aspects of some staff meetings, or (3)
etings primarily related to local or state professional associa-
on business,

The purposes of the study are relatively simple. They are:

1. To determine the attitudes of teachers toward supervisory
methods and procedures commonly employed by their principals.

2. To determine what differences (if any) in attitudes exist

between teachers and principals toward the value each
group places upon selected supervisory practices.

DIRECTIONS

DO NOT PUT YOUR NAME ON THIS PAPER. There is no identification
mark on the blank but you may, if you wish, exchange the inven-
tory you now hold with any of your colleagues who might also be
participating. There will be no attempt to link individuals with
returned questionnaires, schools, or districts.

READ THROUGH THE QUESTIONNAIRE BEFORE YOU BEGIN MARKING., Familiar-
ity with the total content may prove helpful to you.

COMPLETE THE QUESTIOMNAIRE ALONE. You were selected as a parti-
cipant because you met certain criteria. Discussion of the
questionnaire with others before you answer will tend to inval-
idate the study.

SAY WHAT YOU REALLY THINK. Reasarch supports the theory theat

complete honesty leads to better understanding among teachers
and principals and can result in more effective supervision.

We ®wll want this,

ANSWER ALL THE QUESTIONS. Your opinion concerning each of the points
covered is desired.
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PART I

e Elementary principals employ a variety of methods: end techniques
" .} designed to improve instruction. Twenty such practices are listed
4 below.

In the column to the left of the statements you are to mark your

: estimate of the potential value of each practice as a means of improving
b instruction. 1In other words what is the value of each particular prac-
i tice under optimum conditions?

In the column to the right you are merely to check the space which
best represents your opinion of the actual value of each practice as it
has been or is presently being offered.

{180 Please treat the columns independently, i.e., you need not have
“i:] been a part of a certain practice to consider its potential value.

Po‘\'eh‘\'.‘a\ VC'\\UQ, Ac'hja’ \/G’U?—"I_O e
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PART I

Elementary principals employ a variety of methods and techniques

designed to improve instruction. Twenty such practices are listed
below.

In the column to the left of the statements you are to mark your
estimate of the potential value of each practice as a means of improving
instruction. In other words what is the value of each particular prac-
tice under optimum conditions?

In the column to the right you are merely to check the space which
best represents your opinion of the actual value of each practice as it
has been or is presently being offered.

Please treat the columns independently, i.e., you need not have
been a part of a certaln practice to consider its potential value.
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sing matters of classroom management, the

dailg schedule, handling of routine duties,
etc.
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teacher or teacher-principal conference to
discuss the teaching-learning situation.
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PART II

Please give your opinion to the following questions by checking
( +*) one response under each question. Feel free to comment in the
space provided if you so desire.

What arrangements for visitation do you prefer?

( ) only by request of the teacher.
( ) unannounced visitation (principal to drop in any time he

wishes.)
( ) scheduled (dates arranged in advance with teacher's knowledge).

Comments, suggestions, etc.

How many times per year do you feel the principal should visit if
he is to provide teachers adequate supervisory help?

( ) no visits necessary.

( ) one to three times.

( ) four to six times.
Comments, suggestions, etc.

How long do you feel the principal should stay in order to evaluate
accurately a teaching-learning situation?

() only a few minutes.

( ) approximately one hour.
( ) at least one-half day.
Comments, suggestions, ete.

Assuming each visit is followed by an attempt at some type of eval-
uation which of the following methods do you prefer?

( ) an oral discussion between teacher and vnrincipal.

( ) a written evaluation only, which the teacher may keep.

( ) a combination of the above, i.e., a written evaluation, which
the teacher may keep, as well as oral discussion. :

Comments, suggestions, stec. :

B B o
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25. When do you prefer to have individual conferences with teachers?

( ) before school.

() duri:rg their "free" periods of the day, (music, P.E., etc.)
( ) after school.
Comments, suggestions, etc.

26, How often do you feel staff meetings concerning curriculum problems
should be held?

( ) once per month.

( ) six per year.

( ) as needed at the discretion of the vrincival and/or a selected
committes.

Comments, suggestions, etc.:

PART. 111

27. Check (+) on the scale below your estimate of the value of the
district-sponsored in-service education program.

) () () () ()

little or less than average more than extremely
no value average value average valuable
value value

28. Check (+) on the scale below the effort you feel you, as principal,
have made or are presently making to improve the instructional pro-
gram of your school.

() () () () L3

little or less than avsrage more than great
no effort average effort average effort
effort effort

29. Check (#) on the scale below the help you have given or are presently
giving your teachers in the improvement of instruction.

() () () () ()
little or less than average more than extremely
no help average help average valuable
help help
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30. In view of your experience, training and attitude toward professional
growth check ( +) on the scale below your estimate of your potential
Service as a supervisor.

() () () () ()

little or less than average more than extremely
no value average value average valuable
value value

31. Check (+») on the scale below your estimate of the valus of a written
philosophy of education for your building.

() () () () . ()

little or less than average more than extremely
no value average value average valuable
value value

32. Are you, as principal, autocratic or democratic in your actions as you
werk for the improvement of instruction? Indicate by an X on the
scale below the relative position of your actions.

autocratic ' democratic

33. What additional practices, techniques, methods, etc. would you suggest
to improve instruction?

Please place your guestionnéire in the enclosed self-addressed
envelope and return within five days.

Again, my sincere thanks for your help.
Respectfully,

Charles F. Msalone



