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any teachers of ele-

mentary-aged stu-

dents with mental
retardation are attempting to
provide learning experiences
in the community to prepare- -
them for a better quality of life
as adults. At the
they are attempting to support

same time,
growing - relationships
between these students and
their nondisabled. peers

tegration. Yet, these two
impertant areas can conflict
with each other (Ford & Black,

- 1989). Increasingsintegrated

time with peers while also
teaching functional skills in
the community can present
conflicts of time and instruc-
tional priorities, or it can pre-
sent a golden opportunity for
collaborative planning
between general and special
education teachers as well as
for inclusive education.

Federal ' policies
respect to special education
are implemented by states that
render themselves accountable to the
U.S. Departmegt of Education in return
for fiscal and technical support. School
districts replicate this pattern, comply-
ing with state mandates that typically
parallel federal lc.},nslahon such as the
Individuals yith Disabilities Education
Act (IDEA, PL. 101-476).

Local policies attuned to state man-
dates and field-based trends are usually

with
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Experiences in the community are nswtlpl for students with mental retar-
dation l’(('nls( they ulluw students to lunn ~k1ll~ Hu Y wlll need as adults.

developed and then used as evidence of
compliance. However, it is ultimately
teachers and instructional leaders who

" must implement these policies in their

school bu
pliance at\the service delivery level

{ings and demonstrate com-

rather than the policy level. In our case,
we were responsible for creating practi-
cal ways to meet the challenge of two
seemithgly paradoxical trends: func-

|

tional community-based cur- .
ricula for children with mental
retardation and inclusion for
all ¢?1ild}e'n with disabilities in
gc(rieral education. The essen-
tia'l*question we faced was:
- How do we teach functional
skills in community settings
while at the same time provid-
ing maximum inclusive expe-
"riences for our students? »
The r\jmainder of this arti-
cle describes the ways in
which we addressed this ques-
tion. Our app\roach includes a
simple method for identifying
functional curricula (Burns &
Shipstead, 1989), «collaborative
instructional planning and
teaching (Shipstead, 1992),
communﬁt} based instruction
for students with mental retar-
dation and théir general edu-
cation peers (Beck, 1991), and
instructional leadership that
emphasizes inclusion and
functional curricula for all stu-
dents (Broers, 1992; Broérs,
Bukaty, Hogue & Shipstead,
1993)

Will I Need It
" .When I'm 21?

Although we are aware-of a variety of
perspectives in defining functional cur-
riculum, we tried to’keep. it simple; we
developed an operational question in'
reference to the student for each skill we
v . ‘ ;
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i~ run the store. First grade social studies

4 Loy
contemplated teaching: Will I need it
when I'm 21 (Burns & Shipstead, 1989)?
All of our curricular decisions hinge on
the answer to this question. Young chil-
dren with mental retardation cannot
answer this question for themselves yet,

* for them, continuausly looking ahead to
“the future for each child. :

- so families and teachers must answer it

Ensuring that functional outcomes *

remain part of a student’s individual-
ized education prbgram (IEP) is of
utmost importance. In the past, curricu-
lum in‘self-contained classrooms for stu-

dents with mental retardation primarily .

involved adapting and modifying grade
level skills. Based on Brolin’s:(1992)
framework, Burns and Shipstead (1989)
developed and implemented a life'skills
‘program oriented to adult outcomes for
children in inclusive settings starting at
5 years of age. For example, in the gen-
_ eral education setting there are some
naturally occurring life skills that relate
to skills needed by adults. For example,
‘coming to the circle on tinfe in kinder-

garten might relate to getting to work .

on time as an adult. With a commitment
for all children to become successful
adults, professionals can collaborate and
plan functional lessons that integrate
curricular content in areas such as math
and social studies as well. ‘

Functional Curricula in
' General'Education

- The cooperative teaching planner (Fig-
ure 1) reflects 1 of 6 weeks of lessons
combining ﬁrst—grade social studies and
rﬁatl; skills that are taught in a func-
tional format for children in both gen-
eral and special education. The teachers,
a first-grade teacher and a teacher of

~ students with mental retardatlon use a

k predesxgned resource area a3%he main
- setting for the lessons, although some
lessons occur in the first § grac class-

" room. Through one Series of fegons, the
children operated a store at schqol. Dur-

ing different time periods, the éxpertise * -

and cooperation of the learning disabil-
ities teacher and the speech therapist
d to reinforce skills needed to

| concentrated on economics and®
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involved concepts of needs, wants, sup-
ply, and demand. The Brolin (1992)
model provided a concise reminder of
the life skills outcomes on which the
lessons were focused.

One of the several thing’s we learned
is that team teaching is fun It'is enjoy-
able to collaborate with another adultin
lesson plaraing and to share responsi-

" bilities and resources. Staff relations are
enhariced by working together and
+sharing information and talents. In

-addition, the repetition and functional
aspects of the lesson design that are so

much a part of the special education
curriculum also are instructionally and
sogially sound for general education
peers of the appropriate age, Recently,
Algozzine and Audette (1992) advo-

cated a more functbnal perspective on .

curriculum and instruction for general
education students based on this idea.

youngsters with disabilities “have the
potential of greatly enhancing the fre-

parednessof other students for the g6m-

plex adult life of the future” (p. 557)XThe*

peer coaching employed in the lessons

is also beneficial for all students. The'

> students learn a lot about each other,
discovering that they are more alike
than different.

tionale for
Comynunity-Based
Integraded Instruction

U

Experiences in community settings gen-
" erate opportunities for all students to
draw on their skills and use problem-

. solving strategies with guidance as
~“ needed from the teacher. The general

education curriculum divides informa-

. tion#nto spbject areas, but in the real

worldstudents must combine skills and
knowledge and use them in functtonal
ways. Occasions for spontaneous prob-
* lem-solving arise in real-life situations,
as opposed to simulated situations in a

classroom. Community-based lessons

“allow teachers to work on a variety of

.

objectives at varying levels and make
learning interesting for all students
(Ford & Dave}n, 1989).

Commumﬁy -based instruction is an
important part of the curriculum. Expe-
riences in' thé community 1
tive for

retardation because thefy provide the
opportunity to learn the gkills these stu-
dents will need as a . The principle

" of normalization (Wolfensberger, 1972)

provides the philoSophigal basis for
community-based instruction, stressing
environments and circumstances that

are as culturally normal as possible to *

enhance behaviors that are as culturally
normal as possible (Schutz, Williams,
Salce-Iverson, & Duncan, 1984). Teach-
ing the skills needed for daily living in
t}:e commumty operationalizes the con-
; cept of normalization (Martin, 1988). If
; students with mental rétardahon are
not/blven opportunities to practice skills
in the environments in which the skills

are to be used, the chances that those ~

skills will gene,ralize from simulated
learning in the classroom to the real-
world environment are minimal
(Falvey, 1989).

Implementing CBII
The purpase of the/CBll program is to

combine integration and communlty-
based instruction to accomphsh the fol-

- lowing thnee/%oals
1. To providedearning opportunmes in -
the community for students with

" mental retardation with nondisabled
peers as models.
2. To provide opportunities for the

appl'ication of skills in the commu- ?

nity for all students at their individ-
ual levels of ability.
3. To develop a teaching partr\ershlp

between special and general educa--

tion teachers, with general education
- . teachers teaching students inte-
* grated into their classrooms and the
special education teachers teaching

~ students in community settings.
~ Collaboration between general and
special education teachers to set objec-
<1ves for community-based instruction

r

esults in their focusing on the curricu-

-
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-y _— 5 . % lar goals and objectives bf both and -
Figure 1. Cooperative Teaching Planner -~ - A T e encourages general education teachers’
Date:  ‘November3 - ‘Planning Time: ~ Tuesday 2:30-3:00~ to'view the community as.a méans of
Date:  November 10 Instructional Time: - Tuesday 1:00-2:00 ~ instruction, rather than simply a field
: { > 3:00-3:30° . .+ trip site. Objectives can be created for
e ntati ; : small groups of students at their indi-
mplementation

‘ 1 - : * vidual ability levels. A limit of two to five
_ Theme: Holiday Store—Lesson: Inventory Productlon ) students per trip optimizes instruction.
Grade Level Skills: ‘ _The following is ari example of the

15
H
|

Curricular Area:  Social Studies | . successful use of CBIL. A trip to the gro-
Skills: Recognize and solve problems, fecogmze that a decision will yiel ., cery store focused on the following
consequences, and work cooper}atrvely in group; understand diviion- ~ ,  objectives: (a) read street crossing
r of labor, basic needs, the relatlor)shlp between producers and - signs/signals and information signs; (b)
: * consumers, relevant vocabularyJ and why money is used; and name . demonstrate safe street-crossing behav-

: work places in the commumty | . y 1 - ior;. (c) read a list; (d) select items
Curricular Area: Math | . 1 needed; (g) compare prices of simildr
Skills: Rote counting to 100, maney-cain recognition and value addition,and ~ items; (f) count money to make a pur--

: " counting by 5s and 10s to 1001 ; . . chase; and (g) demonstrate appropriate

Life Skills: Count money and make correct change, develop feeﬂngs of self- purchasing behaviors such as waitingin |

: worth, follow instructions, demdnstrate self-organizationand -~ . line, handling money, waiting for .

awareness of how orte’s behavigr affects-others, corrrmumcate\for (. change, and carrying purchases. These -

: " understanding, classify jobs and occupational categqnes and - _ objectives were task analyzed and seri-

N demonstrate manual dexterity. . 3 l ally or functionally chained according to-

: ' | | I 3 the needs of the individual students.
lLesson : ; -~ The collaboration for CBII was initi- -
Set : Review economics t ”}frmmo{ogy * l ated through a A_lett‘ér describing CBII.

g ' Discuss store format.\ S e that was distributed to the second, third,
, .Look attlmehne '\ ’ - and fourth grade general education .
Objective . - Students wil produ rtems for actual retail sale tyweling.. . . AASRSMER: b g Spedial Edhdatio
; cooperatively (groop/individual as needed) and demonstrate’an teacher serving students withi mental
understanding of economiic concepts. { retardation at thOSG grade levels The
: ey | r:l ; letter explained the CBII program, offer-
Instructional Input _ What do we need to know about? g’ l‘ ing the téachers'an opportunity to par-
(Mdney) L | N ticipate. All seven of the teachers at
ﬁuided Practice - ‘ ‘Rote countmg t0.100 (1 SJ 5s, 108(, l these grade levels responded with inter-
: AN Money recqgnmon and Value ' N 4 est. A letter also was sent to parents,and .
Check for Understanding *Overt activities to assessilevel of understandmp =N it included a permission slip for stu- .-
1 ; = dents to participate in CBII. Parents
. Mode! g:;:nsn?; :]rt;)) for today’s production (products and worker were encouraged to call the specistedu- .
{ g of

A & b o el cation teacher if they had questions
!ndependent Practice Students produce i e ; about the program. Approximately 75
‘ sefond, third; and fourth-graders vol-

Closure ‘Review what pragress wés made today. Check,workers o :
o * happiness with their jobs, Review studests’ understanding that unteered to participate.* _
their production produced projects to sell-and make a profit. * - Trips were arranged by the SPeClal
| : S 2 . education teacher in collaboration with
Materials Needed . : e o ;‘ ‘the general educciatmn teachers. Most
i L il : Fis ; - ¢\ community-based instruction involved
g:::?gzzm 008 ene = U . / : A small groups of two e five students
Jransparenfcoins < . -, : : ‘ " from the same grade Ivel. The students
Individual coin containers : : i - with mental retardation from that grade
Chart 1-100 “\ : Tevel always pamapated and the other
- Room arranged for producmn _ : ¥ | ¥ students were rotated so t‘hat all would
Materials for gift bags, tags, * _ § . A have a purn. Prior to each {rip, all stu-
. Earrings, necklaces, recipe cards- * i Fs dents met briefly wrth the special edu-
, 2 R ; © " { cation teacher.to dlSCUSS the purpose
o

e - 7 and each student’s ob)ecnve(s).

- = ¥
-
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bjectives for the students with
mental retardation were develaped on

the basis of Brolin’s (1992) Life Centered;

Career Education (LCCE) model. An
examination of the functional skills out-
lined by Brolin reveals a number of
areas that also are taught in the elemen-
tary general education curriculum for
nondisabled students; examples are
tilme, ynoney, seasons (appropriate
clothing), and health (body care). When
-general education'and special education
teachers collaborate to plan age-appro-
priate lessons, these functiona] skills can
be incorporated into lessons and units.
This functional curriculum model
focuses on skills needed to be indepen-
-dent adults. Objectives for students’
IEPs were based on these functional
skills. These same skills were the focus
of objectives carried out in community
settings. Another concept was also
embraced in planning for CBII: The

most effective programs for students”

with disabilities are characterized by
integration of general and special edu-
cation, classroom and community-

sed instruction, and use of functional
lZ:lkfhlum (Boyer-Stephens & Kearns,
1988).

Objectives for general education stu-
dents were developed prior to each trip
by the general and special education
teachers. A grocery store and a fast-food
restaurant within wafking distance of

" the school were the most frequently
used sites. Instruction at the grocery
store 'wa§ff‘ollow'ed by lunch or snack
preparation by all students involved
‘using the items that were purchased.
The specialleducation teacher super-
vised these activities in her classrodm.
y Most community-based instruction

takes approximately 30 to 40 minutes,

and follow-up activities can extend
another half hour. If general education
tudents miss*assignments while partic-

~ipatipg in CBII, the special education

teacher-arranges assistance for them in
completing their work either before or
after trips. Paraprofessionals remain
with students who are not participating
in CBII that day, working on pre-
planned activities. Another special edu-
. cation teacher in the building:is
designated as the teach%in charge

WINTER 1994

o
while the teacher participating in CBIl is
out of the building. -

Our collaborative program included

two CBII activities that were all-da}.

large-group activities in'volv'mg up to 18
students. These were trips to a zoo and
a farm. Objectives were less community

-skill specific for each student and

focused more on socialization skill
opportunities and activities. Prior to
these trips, general education students
visited the special education classroom

and, together with the students with’

mental retardation, participated in
readiness activities rélated to the themes
of the community-based instruction.
This provided th‘e students with an
opportunity to become acquainted with
each other and the staff prior to the all-
day trips.

Cost may be a concern for educators
interested in devel8ping and imple-

menting a CBII program. Most funds for
our CBII program were provided

through a fundraising project. Pinyon
badgeswith Valentine themes were sold
by students with mental retardation to
the school’s student body prior to Valen-
time’s Day. With special education funds
providing transportation for some com-
munity instruction and for some gro-

«

\"C\ETY items, we had a sufficient
to ﬁgwement our progra

ount

Ny

: Beneﬁts of CBII

Although we have not formally evalu-
ated CBII, we have observed the follow-
ing consistent effects of the program:

1. Asubstantia] number of nondisabled
students demonstrated motivation
to participate in CBII activities, and
associating with peers with mental
retardation became a preferred activ-
ity of choice even more frequently
after the program started pperating.

2. Nondisabled students were ob-
served interacting positively and
more frequently with their peers
with mental retardation following a
community-based instruction trip.

3. Nondisabled students who were
originally unsure about participating
expressed intergst after hearing
about CBII from their classmates.

4. Positive responses were received

'

from parents of students with and

without disapilities. :
5. General education teachers fre-

quently asked students who had par-

¢

Some objectives fora trip.
to the grocery store were

reading a list, comparing
prices, and counting and

handling money.

4

",l ®
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ticipated in CBII to share their expe-

riences with- cla:’smates

tinuing CB I durmg the next school
- year.

7. General ed ion étudents became
more responsive to.students with
mental retardation and their teach-
ers, interacting in thé halls and dur-
ing lunch and recesses and involving
them more in the life of the school.

Instructional L‘eadership

Administrative support for community-"

based instruction is a key to success, The

to play in providing the encouragement

.and expectation that funcfional _skills

. 6. Teachers spontaneously ‘expressed -
« - enthusiasm for and interest in con-

e

_ principal of the'school has a cruc1a1 gle -

will be part of the curriculum foraall stu- .

dents. This is achieved with the realiza-
tion that “students ‘with mental
retardation will need more time and

repetition to acquire and maintain the -
. skills than will most other students.

Some ways in which the principa] can
provide the impetus for the teaching g

functional skills are listed here:
* Be acatalyst fdr inclusion. CBII will

not happen #inless the principal”

takes a leadership role. :

* Provide staff development activities
regarding functional skills and how
they are related to the general edy:
cation curriculum.

* Demonstrate acceptance of students

with mental retardation in the school

. and in classrooms by visiting the
classrooms, discussing the progress
of students with teachers, and taking
* time to talk with the students about
what they are doing.

* Find ways for teachers to have time
to collaborate and plan together.

Examples include providing release .

time by teaching classes, departmen-

talizing, combining classes periodi-

cally, scheduling assemblies on a

regular basis, and adding minutes te

the school day to provide for early'
' dismissal days.”

¢ Explain the benefits.of the progfam

to general education parents as well
as special education parents
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7' .
Speak to community groups to pro:
mote acceptance fpersons with dis-

{ abilities. . |

:Personally praise | ieachers and sencf
notes of apprerlatlk)n for their efforts.

| Ceate fun, diversionary activities to
offset the hafd work and stress asso-,
ciated with the teachmg professxon
Each year we havg Sécret Pal Week.y
Each staff member/draws the name

of "another staff mpntber for whom

she or he will be | a secret pal for a
week. Each pal bu s his or her part-
ner. trmkets (one per day) that pro--
vide hints as tothe secret pal’s

identity. On Friday, the secret pals
reveal who they are. Although they

may seem silly, such diversions build
p sense of being part of a team and
set the stage for meaningful profes-
sional dialogue and collaboratién.

@

-

.

Conclusion

Le

rning functional skills within corh-

mupnity settings helps students with

mental retardation increase their odds .

for achieving maxim‘ilm independence

~and a lggh quality of}if& Programs that
teagh those skills &lso

help general edu-

catipn students who may not be taught

at

Home and students who have learn-

ing|difficulties ‘but cio not qualify for

Sp

etial educanlqn sei’v1ces In fact, all

students can benefit ﬁrom such instruc-
tion. Given admlmstratlve support and
adequate preparation of staff, students, -

an

d| parents, the incﬂusion process for

students with mentail retardation and
their, general education peers can be

extgnded beyond the schodl-and into

thejcommunity. Jmplementation of
these programs during the school years
proyides all students with opportunities.

to

ré¢ach their potenthxl as independent

-adults-and to becomé 2 @ware and accept-
-ing of individual dnfferences within

their school and community.-

R |
a0
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