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Many teachers of ele-
mentary-aged stu-
dents with mental 

retardation are attempting to 
provide learning experiences 
in the community to prepare 
them for a better quality of life 
as adults. At the same time, 
they are attempting to support 
growing relationships 
between these students and 
their nondisablecU peers 
through general education 
integration. Yet, these two 
important areas can conflict 
with each other (Ford & Black, 
1989). Increasing^integrated 
time with peers while also 
teaching functional skills in 
the community can present 
conflicts of time and instruc-
tional priorities, or it can pre-
sent a golden opportunity for 
collaborative planning 
between general and special 
education teachers as well as 
for inclusive education. 

Federal policies with 
respect to special education 
are implemented by states that 
render themselves accountable to the 
U.S. Department of Education in return 
for fiscal and technical support. School 
districts replicate this pattern, comply-
ing with state mandates that typically 
parallel federal legislation such as the 
Individuals\vith Disabilities Education 
Act (IDEA, PL. 101-476). 

Local policies attuned to state man-
dates and field-based trends are usuaHy 

ia"tnrHHi 'fc, 

Experiences in the coi imunity are ehe'ntiyl for students with mental retar-
dation because the 1/ allow students to lear n skills they will need as adults. 

developed and then used as evidence of 
compliance. However, it is ultimately 
teachers and instructional leaders who 
must implement these! policies in their 
school buMTngs and demonstrate com-
pliance atvthe servic<^ delivery level 
rather than tFfe policy level. In our case, 
we were respbnsible for creating practi-
cal wavs to meet the Challenge of two 
seemijgly paradoxical trends: func-
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tional community-based cur-
ricula for children with mental 
retardation and inclusion for 
all children with disabilities in 
g^heral,education. The essen-
tial question we faced was: 
How1 do we teach functional 
skills in Community settings 
while at the same time provid-
ing maximum inclusive expe-
riences for our students? 

The remainder of this arti-
cle describes the ways in 
which we addressed this ques-
tioji. Our approach Includes a 
simple method for identifying 
functional curricula (Burns, & 
Shipstead, 1989),-collaborative 
instructional planning and 
teaching (Shipstead, 1992), 
commur^ty-ba^ed instruction 
for students with mental retar-
dation and their general edu-
cation peers (Beck, 1991), and 
instructional leadership that 
emphasizes inclusion and 
functional curricula for all stu-
dents (Broers, 1992; Brodrs, 
Bukaty, Hogue, & Shipstead, 
1993)/ 

Will I Need It 
When I'm 21? 

^Although we are aware of a variety of 
perspectives in defining functional cur-
riculum, we tried to^keep it simple; we 
developed $n operational question in 
reference to the student for each skill we 
* 
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contemplated teaching: Will I need it 
when I'm 21 (Burns & Shipstead, 1989)? 
All of our curricular decisions hinge on 
the answer to this question. Young chil-
dren with mental retardation cannot 
answer this question for themselves yet, 
so families and teachers must answer it v 

for them, continuously looking ahead to 
the future for each child. 

Ensuring that functional outcomes ' 
remain part of a student's individual-
ized education program (IEP) is of 
utmost importance. In the past, curricu-
lum in self-contained classrooms for stu-
dents with mental retardation primarily 
involved adapting and modifying grade 
level skills. Based on Brolin's (1992) 
framework, Burns and Shipstead (1989) 
developed and implemented a life skills 
program oriented to adult outcomes for 
children in inclusive settings starting at 
5 years of age. For example, in the gen-
eral education setting there are some 
naturally occurring life skills that relate 
to skills needed by adults. For example, 
coming to the circle on tinle in kinder-
garten might relate to getting to work 
on time as ah adult. With a commitment 
for all children to become successful 
adults, professionals can collaborate and 
plan functional Jessons that integrate 
curricular content in areas such as math 
and social studies as well. 

Functional Curricula in 
General Education 

The cooperative teaching planner (Fig-
ure 1) reflects 1 of 6 weeks of lessons 
combining first-grade social studies and 
matfy skills that are taught in a func-
tional format for children in both gen-
eral and special education. The teachers, 
a first-grade teacher and a teacher of 
students with mental, retardation, use a 
predesigned resource area a"53$he main 
setting for the lessons, although some 
lessons occur in the first grade class-

" room. Through one series of lessons, the 
children operated a store at school. Dur-
ing-different time periods, the expertise 
and cooperation of the learning disabil-
ities teacher and the speech therapist 

• were used to reinforce skills needed to 
run fhe store. First grade social studies 
concentrated on economics ancfr* 
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involved concepts of needs, wants, sup-
ply, and demand. The Brolin (1992) 
model provided a concise reminder of 

kjthe life skills outcomes on which the 
lessons were focused. 

One of the several things we learned 
is that team teaching is fun! It is enjoy-
able to collaborate with another adult in 
lesson pltmaing and to share responsi-
bilities and resources. Staff relations are 
enharrced by working together and 
sharing information and talents. In 
addition, the repetition and functional 
aspects of the lesson design that are so 
much a part of the special education 
curriculum also are instructionally and 
socially sound for general education 
peers of the appropriate age. Recently, 
Algozzine and Audette (1992) advo-
cated a more funct^nal perspective on 
curriculum and instruction for general 
education students based on this idea. 
Thousand c'vq^ViHa (1991) also sug-
gested- that curricula and methods tra-
ditionally geared to the needs of 
youngsters With disabilities "have the 
potential or greatly enhancing the Pre-
pared nessc)f other students for the com-
plex adult life of the future" (p. 557jVThe* 
peer coaching employed in the lessons 
is also beneficial for all students. The 
students learn a lot about each other, 
discovering that they are more alike 
than different. v 

itioinale for 
Corrimunity-Based 

Integrated Instruction 

Experiences in community settings gen-
' erate opportunities tor all students to 

draw on their skills and use problem-
solving strategies with guidance as 
needed from the teacher. The general 
education curriculum divides informa-
tion^fnto subject areas, but in the real 
worl<f>**kidents mpst combine skills and 
knowledge and use them in functional 
ways. Occasions for spontaneous prob-
lem-solving arise in real-life situations, 
as opposed to simulated situations in a 
classroom. Community-based lessons 
allow teachers to work on a variety of 

objectives at varying levels and make 
learning interesting for all students 
(Ford & Davefn, 1989). 

Communify-based instruction is an 
important part of the curriculum. Expe-
riences in- the community ape-impera-
tive for students wiih mental 
retardation because thejy provide the 
opportunity to learn the skills these stu-
dents will need as adults. The principle 
of normalization (Wolfensberger, 1972) 
provides the philosophical basis for 
compiunity-based instruction, stressing 
environments and circumstances that 
are as culturally normal as possible to 
enhance behaviors that are as culturally 
normal as possible (Schutz, Williams, 
Salce-Iverson, & Dunean, 1984). Teach-
ing the skills needed for daily living in 

. t|be community opejrationalizes the con-
j c£pt of normalization (Martin, 1988). If 
students with mental retardation are 
nOt'given opportunities to practice skills 
in the environments in which the skills 
are to be used, the chances that those 
skills will generalize from simulated 
learning in the classroom to the real-
world environment are minimal 
(Falvey, 1989). 

Implementing CBII 
The purpose of the^CBII program is to 
combine integration and community-
based instruction to accomplish the fol-

• lowing thi*eeJ*oals: 
1. To provide4earning opportunities in 

the community for students with 
mental retardation with nondisabled 
peers as rnodels. 

2. To provide opportunities for the 
application of skills in the corpmu-
nity for all students at their individ-
ual levels of ability. 

3. To develop a teaching partnership 
between special and general educa-
tion teachers, with general education 
teachers teaching students inte-

' grated into their classrooms and the 
special education teachers teaching 

r * students in community settings. 
' Collaboration between general and 

special.education teachers to set objec-
Ah^es for community-based instruction 
\results in their focusing on the curricu-
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Figure 1. Cooperative Teaching Planner 
Date: November 3 'Planning Time: 
Date: November 10 Instructional Time: 

Tuesday 
Tuesday 

:30-3:00 
:00-2:00 
:00-3:30 

Implementation 
Theme: Holiday Store—Lesson: Inventory Production 
Grade Level Skills: 

Social Studies Curricular Area: 
Skills: 

Curricular Area: 
Skills: 

Life Skills: 

Recognize and solve problems, recognize that a decision will yield 
consequences, and work cooperatively in group; understand division 
of labor, basic needs, the relationship between producers and > 
consumers, relevant vocabulary,! and why money is il»sed; and name . 
work places in the community, j j. 4 . 
Math ' i * 
Rote counting to 100, money-coin recognition and value, addition, and 
counting by 5s and 10s to/100. :

4 L 
Count money and make correct change, develop feelings of self-
worth, follow instructions, demonstrate self-Organization and 
awareness of how orte's behavior affects others, communicatê or 
understanding, classify jobs and occupational categories, and 
demonstrate manual dexterity. 

Lesson 

Objective 

Instructional Input 

Guided Practice 

Review economics Wrmi|ofogy. | . 
Discuss store forraat,\ 
Look at timeline, * | j 

Students will producSltems for actual retail sale by. working 
cooperatively (group/individual as needed) and demonstrated 
understanding of economic concepts. 

What do we need to know about? 
(Mtfney) 

Rote counting to 100 (1sj 5s, 10^. 
Money recqgnition and value * 

Check for Understanding Overt activities to assess llevel of understanding 

Model Show set up for today's production (products and worker 
assignment) ; t 1 

Independent Practice Students produce. 

Closure 'Review what progress was made today. Check; workers' 4 ; 
happiness with their jobs. Review students' understanding that 
their production produced projects to sell and make a profit. 

Materials Needed 
Calendar with store timeline 
Overhead 
Transparent coins # 
Individual coin containers 
Chart 1-100 
Room arranged for production 
Materials for gift bags, tags, 
Earrings, necklaces, recipe cards 

/ 

lar goals and objectives bf both and 
encourages general education teachers 
to view the community as a rn£ans of* 
instruction,, rather than simply a field 
trip site. Objectives can be created for 
small groups of students at their indi-
vidual ability levels. A limit of two to five 
students per trip optimizes instruction. 

The fallowing is an example of the 
successful use of CBII. A trip to the gro-

. • eery store focused on the following 
\ objectives: <a) read street crossing 

signs/signals and information Signs; .(b) 
demonstrate safe street-crossing behavr 

ior;. (c) read a list; (d) seledt items 
needed;* (e) compare prices of sfmildr 
items; (f) count money to make a pur-

. chase; and (g) demonstrate appropriate 
purchasing behaviofs such as Waiting in 
line, handling money, waiting for 

7" change, and carrying purchases. These 
objectives were task analyzed and seri-
ally or functionally chained according to-
the needs of individual students. 
v The collaboration for CBII was initi-
ated through a letter describing CBII 
that was distributed to the second, third, 
and foUrth grade general education 

.teachers by the special education 
teacher serving students with mental 
retardation at those grade levels. The 
letter explained the CBII program, offer-
ing the teachers an opportunity to par* 
ticipate. All seven.of the teachers at 
these grade levels Responded with inter-
est. A letter also was sent to parents, and 
it included a permission slip for stu-
dents to participate in C^II. Parents 
were encouraged to call thejspeciM~edu-
cation teacher^if they had questions 
about the orogram. Approximately 75 
second, tnird, and fourth'graders vol-
unteered to participate.' 

Trips were arranged by the special 
education teacher iri collaboration with 

i% the general education teachers. J^ost 
community-based instruction involved 
small groups of two JoTive students 
from the same gradeJpvel. The students 
with mental retardation from that grade 
level always participated, and the other 
students were rotated so that all would 
have a furn. Prior to each {rip, all stu-
dents met briefly wtfh the special edu-

\ cation teacher.to discussi the purpose 
f and each student's objective(s). 
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(objectives for the students with 

mental retardation were developed on 
the basis of Brolin's (1992) Life Centered. 
CareerEducation (LCCE) model. An 
examination of the functional skills out-
lined by Brolin reveals a number of 
areas that also are taught in the elemen-
tary general education curriculum for 
nondisabled students; examples are 
tifne, fnoney,. seasons (appropriate 
clothing), and Health (body care). When 
general education and special education 
teachers collaborate to plan age-appro-
priate lessons, these functional skills.can 
be incorporated into lessons and units. 
This functional curriculum model 
focuses on skills needed to be indepen-
dent adults. Objectives for students' 
IEPs were basecJ-on these functional 
skills. These same skills were the focus 
of objectives carried out in community 
settings. Another concept was also 
embraced in planning for CBII: The 
most effective programs for- students 
with disabilities are characterized by 
integration of general and special edu-
cation^ classroom and community-
ba^ed instruction, and use o'f functional 
curriculum (Boyer-Stephens & Kearns, 
1988). 

Objectives for general education stu-
dents Were developed prior to each trip 
by the general and special education 
teachers. A grocery store and a fast-food 
restaurant within walking distance of 
the school were the most frequently 
used sites. Instruction at the grocery 
store Waiffollowed by lunch or "snack 
preparation by all students involved 
using the items that were purchased. 
The speciM\education teacher super-
vised these activities in her classrodm. 
^ Most community-based instruction 
takes approximately 30 to 40 minutes,, 
and follow-up activities can extend 
another half hour. If general education 
^tudents miss*assignments while partic-
ipating in CBII, the special education 
teacher arranges assistance for them "in 
completing their work either before or 
after trips. Paraprofessionals remain 
with students who are not participating 
in CBII that day, working on pre-
planned activities. Another special edu-

c a t i o n teacher in the building is 
designated as the teacht^in charge 

while the teacher participating in CBII is 
out of the building. 

Our collaborative program included 
two CBII activities that'Were all-da^ 
large-group activities, involving up to 18 
students. These were trips to a zoo and 
a farm. Objectives were less community 
skill specific for each student and 
focused more on socialization skill 
opportunities and activities. Prior to 
these trips, general education students 
visited the special education classroom 
and, together with the students with 
mental retardation, participated in 
readiness activities related to the themes 
of the community-based Instruction. 
This provided the students with an 
opportunity to become acquainted with 
each other and the staff prior to the all-
day trips. 

Cost may be a concern for educators 
interested in developing a.nd imple-
menting a CBII program. Moist funds for 
our CBII program were provided 
through a fund raising project. Pw^on 
badgeswith Valentine themes were sold 
by students- with mental retardation to 
the school's student body prior to Valen-
tine's Day.-With special education funds 
providing transportation for some com-
munity instruction and for some gro-

\ e r y items, we had a sufficient 
to p la rTa^^^ lemen t 

Benefits of CBII 
Although we have not formally evalu-
ated CBII, we have observed the follow-
ing consistent effects of the program: 
1. A substantial number of nondisabled 

students demonstrated motivation 
to participate in CBII activities, and 
associating with peers with mental 
retardation became a preferred activ-
ity of choice even more frequently 
after the program started operating. 

2. Nondisabled students were ob-
served interacting positively and 
more frequently with their peers 
with mental retardation following a 
community-based instruction trip. 

3. Nondisabled students who were 
originally unsure about participating 
expressed interest after hearing 
about CBII from their classmates. 

4. Positive responses were received 
from parents of students with and 
without disabilities. 

5. General education teachers fre-
quently asked students who had par-

Some objectives for $ trip 
to the grocery store were 
reading a list, comparing 
prices, and counting and 
handling money. 
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ticipated in CBII to ^hare their expe-
riences with classmates. 

6. Teachers spontaneously'expressed 
* enthusiasm for and interest in con-

tinuing CBII during the next school 
yearr j 

7. General ediu^ion students became 
more responsive to students with 
mental retardation and their teach-
ers, interacting in th^ halls and dur-
ing lunch and recesses and involving 
them more in the life of the school. 

Instructional Leadership 
Administrative support for community-
based instruction is a key to success. The 
principal of the school has a crucial r^fe 
to play in providing the encouragement 
and expectation that functional skills 
will be p^rt of the curriculunvfpr*all stu-
dents. This is achieved with the realiza-
tion that s tudents with mpntal 
retardation will need more time and 
repetition to acquire and maintain the 
skills than will most other students. 
Some ways in which the principal can 
provide the impetus for the teaching 
functional skills are listed here: 
• Be a catalyst fir Inclusion. CBII will 

n<5t happen in less the principal 
takes a leadership role. 

• Provide staff development activities 
regarding functional skills and how 
they" are related to the general edtj 
cation curriculum. 

• Demonstrate acceptance of students 
with mental retardation in the school 
and in classrooms bŷ  visiting the 
classrooms, discussing the progress 
of students with teaches, and taking 
time to talk with the students about 
what they are doing. 

• Find ways for teachers to have time 
to collaborate and plan together. 
Examples include providing release 
time by teaching classes, departmen-
talizing, combining classes periodi-
cally, scheduling assemblies on a 
regular basis, and adding minutes t© 
the school day to provide for early 
dismissal days. 

• Explain the benefits.of the program 
to general education parents as well 
as special education parents. 
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Speak to community groups to pro 
mote acceptance c 
abilities. 
Personally praise 

f persons withdis-

teachers and send" 
notes of appreciatibn for their efforts. 
Create fun, diversionary activities to 
offset the hatd work and stress asso-, 
ciatetj with the teaching profession. 
Each year we havi? Secret Pal Week, j 
Each s{aff member/draws the name 
of'another staff mpnlber for whom 
she or he will be a secret pal for a 
week. Each pal bu|ys his or her part-
ner trinkets (one |ber day) that pro-
vide hints as to the secret pal's 
identity. On Friday, the secret pals' 
reveal who they are. Although they 
tnay seem silly/ sucjh diversions build 
J sense of being part of a team and 
let the stage for meaningful profes-
ionaL dialo'gue and collaboration. 

* 

Lea 
mu 
me 
for 

Conclusion 
rning functional skills within corti-
nity settings helps students with 

ntal retardation increase their odds 
achieving maximum independence 

-anc a |jjgh quality of life. Programs that 
teat h those skills^lsoj help general edu-
cati )n students who may not be taught 
at Y ome and students who have learn-
ing difficulties but cjo not qualify for 
spe :ial education set-vices. In fact, all 
stuc ents can benefit from such instruc-
tion. Given administrative support and 
adfe juate preparation of staff, students, 
ancL parents, the inclusion prpcess for 
stuc ents with mentajl retardation and 
their general education peers can be 
extended beyond th^ school and into 
the community. Implementation of 
thes e programs during the school years 
pro> ides all students vyith opportunities, 
to r< ach their potential as independent 
adults and to becom&^ware and accept-
ing of individual differences within 
theii? school and community. 
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